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 RATIONALE

The teaching of sécqnd—languages_has in recent years
stressed the aim of language as éommuhicatioh.‘=The_traditioha1
grémﬁar appreoach to language teaching with its memorization of-

rules and direct translation has been overruled for a more

r
7

.reaiistic and'functional study.of 1anguage. ' ._ s
In'oral ianguagé cdmmunication, there.ié afwd;s.moﬁe'than'

one person involved. . In order for Lénguage to funcﬁion effec—
tively, what the speaker éays must be qndérstdod by theTlistener 
Many non—ﬁative speaking s%udenﬁs in fhe,bublic‘schoo; system |
find themsélves”iﬁ very tense and uncomfortable si?pations,:not
understandihg whét'is being said to them and'afound_them¥ _These
stddénts are upable to'advantageouslj use their Spééking,skills.
since. they cannot effectively decodé the messége-t?ansmittéd to

;them-by,tﬁe hative,speakers éf.théirzsecdnd_1anguéée.

| Teaching énd/or'remédiatihg the comprehension df oral

1anguage-éhou1d be of primaryiimpofﬁance to =& language teécher
invOlved-with linguistiéally'different,chilhren. .This uniﬁ_qf
work will providé the participant with the theofeﬁical aspects

of listening compreﬁensioniand'pradticél'teaqhing_suggéépions.




" .OBJECTIVES .

Given a series of activities on listening comprehension,.

the participant will be able to;

r

—explaln briefly a theory of tne speech prou

(u
(f

—define ‘the followinp language terms

—redundancy :
—-semantic encoding
- -phonic patterning

) —phondlogical decoding

" —enumerate and exﬁlaig/the stages of development of
listening comprehen51on

~ ~design a teaching actiVity for improving listening

comprehension skills of ‘Puerto Rican Spanish- speakens.

’ no -



" PRE-ASSESSMENT | o

- | | | | | |
To assess your prior mastery of the terminal objectives of this
-unit of work, complete the following exercise. Your performance

on this assessment will determlne which learnlng tasks you are .
" to perform ) - '

bDlrections: Answer the follow1ng questlons accordlnb 1o the
' d1rectlons noted in. each:

T Explaln briefly the follow1nb terms .in relation to
the speech process: -

A. Semantic encodlngf'

B. Phonologicalvdecoding‘”

R ]

f\\*“QK Grammatlcal decodlng ) _ ‘_/
IT. Outllne the""speech chain. - ) - N
. o
' i [ . /
III. "In order to.reduce to manageable proportions fthe !

amount .of" information in any one sound sequence, e

each 1angu?ge developed a certain amount of re-.

dundancy : :

Explaln redundancy

\ B . i

'IV. ‘"The student learnlng a forelgn or second lanpuape'

" pdsses through several stages in the comprehenslon

of speech "o Enumerate the sta5es

1Rlvers, Wilga, Teachlng Porelgn Language SklllS, (Ch1cag
,The University of Chlcago Press, 1968), p. 137.

,[}{}:Ibld p. 140. N
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' LISTENING COMPREHENSION: A THECRETICAL OVERVIEVW |
- A RN
Engineering research in’the field of telephonic and tele-
‘graphic communication involv1ng the analysis of the process

undergone ‘by a message passed from emitter to receliver is highly

‘f51gnificant for the second- language teacher who is concerned w1th

improv1n the listening comprehens1on skills.of his- student
Our primary focus in. utilizing this research and the corresponding
‘llnguistic adaptations is to discover how two people can com—
municate through speech |
. In order for the speech process to take place, we must assume
that thére are}at least two persons<involved in a speaker—listener
‘situation;‘"We'must alsc assume that.the speaker says something
to the listener who is able to understand what the speakerjsaidty
This,is.the process ofbcommunication via oral language<or speech.
'As the}process of speech (”the speech chain“) ~goes on,
_several steps must take place at different levels The speaker
has some ”meaning;"_concept,-orpideaato communicate to‘the.
listener The speakerztrieslto-placétthis{ﬂmeaning“'into the
language code’ available to him. This is the process of Semantic.-
Fencoding, the first step in the process oi encoding the message

- Monika Kehoe says, ." We. can think of every language as a vast
sieve with thousands of*semantic slots inrit Any idea which»

we' . want to express in that language first has to be put through=“'
1
"

A

:thlS sieve. " Every language has its own special set of_semantic

1Kehoe; Monika,ied Applied Lingustics (New York wCollierei
McMillan, 1968) p 10, - . . .




“siots:or units'Ofrmeaning, 1f therevls a need to expre 'S a new
concept the language prov1des a new slot or word
The next step is. arranglng the proper semantlc units in the
"iparticular order requlred by the 1anguage used. in the speech
situatlon. Thus. accordlng.to his message, the Engllsh speaker
" must say: “boy'hits ball”' r ;ball hits‘boy”' the syntactic
- order of anlish determlnes the meaning of the message ~In
Latin, however the syntactlc order is 1rre1evant in determfhing

-

~meaning; this is the function;of 1nflectiona1 endings:

-

‘Tuamyfiliam‘ . filius:meus ama(t).

Once the speaker has formed a. strlng of units of meanlny
or morphemes (Ex bail + hlt + hoy), he has to encode them for
sound. .This 1s done‘hy converting.the morphemes 1nto phono—-

;loglcai or sound units Once the speaker has completed th1s

phono]ogical encoding, hlS braln must send 1nstructlons\to thej”'

"speech organs telling them what movements to make . The speech

orpans, 1n turn perform the proper series of movements as they *
- 7/ ..
‘are stlmulated through the motor nerves. The'message is sent

as a consecutive strlng of separate 1nstructions for each phoneme

(un1t of sound) but- at an- extraordlnary speed// If the message

<
N

t oo is the word /paen/ the speech organs will . get instructlons to

wll Toxt Provided by ERIC
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oroduce the sounds in the order of the phonemes, for eyample
first /p/ then /ae/, .and finally /n/ . This does. not mean that
"the speech organs move Jerkly and instantaneously to produce
one soundhand thenfchange their position Jerklywto get‘ready
for the'other SOund: it has been proved'through the use Qf'

¥ rays that while ‘the speech'organs‘are moving into position
“to produce onevsound: they.are already-anticipatingrpart of -
_the position for the next sound- There is'a‘continuum in the
production of the. sounds a smoothlblending rather than a .

drastic change in the pos1tion'of the.speech orgaﬁs.

ech organs as ( :

Audible sound waves are produced by the spe
) they set the air molecules in vibration in the process of artic- .
":.ulation Yihen sound waves reach- the listener s eardrum he re- |
cetves the message whether he desires it ¢r not. He can decode
it,;however only i1f he knows the 1anguage code used by the
sneaker'w'As the message reaches the listener's eardrum, ‘the,
proctss of decoding starts 'in his brain phonological decoding
'grawmatical decoding and semantic decoding
| Ve mentioned earlier that the speaker uses the 1anguage

code available to him for exprebsing the meaning he Wishes to

'transmit to the 1istener This code is what - many 1inguists call

phonic Datternlng 1 Each language has a distinctive phonic
patterning, permitting the speaker to express meaning Within
its limitations. .This patterning is formed by sound sequences

' acceptable'to.the speech,community, degrees of loudness, levels

1Rivers' Wilga v - Teaching Forei L kill «(Chi
5 gn anguage S 5 cago
- . The University of Chicago - Fress 8y, 136
‘ EKC |
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:‘,of pitch, and lengths:oftpause.’ ?his:is internalized oy the
child at an early‘stage; but the second-language leap“er&re_l
quires\much training to acquire.itt Once the student.learns to
. recogniZe'groupings of theseicluess he’is'able to decodeia_méssage
in the given . language. |
Qince the . organism has a 11mited capacity for the recepfion

of information we can only absorb a certain amount at a piven

time-. Thus 1anguage provides a. Variety of al in reduc1ng the
amount. of information in a given utterance.‘ These.'

what 1o know ‘as- redun&ancy in a language.. Without-redundancy,

St would be impossible to .absorb all the information at the “
normal soeechlrate; |
Rfdundancy is found at aifferent levels: —Dhonological
morphologicai apd syntaftical-~ which reinforce each other in
..the.conveying of meaning. This is necessary since we do noL-
maintain, in a normal speech situation, an intense degree of
concentration throughout every statement ‘made by the speaker.
‘It may happen that at the beginning of‘an utterance we did not
pay the necessary attention ‘but by means of the redundancy ‘in
the language we get what Ve'might have otherwise 1ost Thus
a panish sentence beginning with a verb form such asy”“abe"1
(Does he’ know) sipnals a ouestion to be answered with a yes or

no.AjAt-the same time, the rising and fallin? pitch pattern

signals the sentence as a question. If the 1istener did not-

\"'

v

1Verb form may ‘also- indlcate ”Do you know

El{c. R S
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pay;attention to the first clue, he has,another aid-available
to~helpfhim'decipher the message'correctly. |

In addition to the aids to meaningnprovided-oylthe‘SOund
seouences our bodies convey further redundant elements b; |
'their movements and’ facial expressions -These non-verbval ele-
ments are known as kinesics and paralanguage and they vaIy -among

speecn communities Since these elements are 1mportant in con-
. » » (

- o
veying a message, Whey should also_be.taken }nto con51deration

“ by the language teacher

One problem whjch interferes with the transmission of” the

+
\

-oral message and affects listening comprehension is the occurrence
\

~of irrelevant sound.\ This‘noise may negativelj affect the com-
-l . i Y . P m—— 1 . N . .

. { . - . .
munication by reducing particular‘phonemi% distinctions and
deteriorating the message.. Wilga Rivers says,l,
- -
‘ \
oo The language learner is then‘faced with

e -several .problems: the identification of

' patterns and their, combinations in the some-

what mutilated” message which he has received,

T the reconstruction of the defective sections
” ~according to probabilities of occurrence, and
-the qrganization of these: patterns in a mean-
. ingful way. The organization which. results
will depend on his previous ‘experience with -
words,; syntactical groupings, situational
context, and the cultural elements reflected
in the foreign language usage. His degree
of familiarity. with these elements will de-
termine what he selects from the stream of
sound, which is. providing information at a
ratefwhich makes \it. impossible for him to
‘assimilate it totlally. .

1Ri/ers, Wilga Teachinv Poreipn Lanﬁuafe ukillu (Chicago:.
" The University of Chicago Pre,s l968); p. 139.

[KC | A
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Psycholingulsts say that if a nonsense sequence of uound

\ —tee

dis oresented to a listener at a very low level of auuibillty

he w111 organi”e these sounds into a conventional or. inte]ligib]e‘

s=guence; providing of‘course, that this sequence of'sounQSfis

‘uttered with the pitch levels and intonation patterns of a

lladguage familiar to the listenen.l

Noise affects the llstening comprehension of the lanpuape

leerner who mlght mlsinterpret unfamiliar sequences of sounds

X

11n the secon language -As the learner acquires-expermence wifh

’ the language “he builds up probab%;itles of occurrence of oe“tain-

seQuences of sounds.  In other wQTds, th learner expects to find -
. S
a certain message in a specific¢ linguistic context. ?hap is why

50 many  language experts say that we tend to hear what_we expect

. to hear,

1Rivers W11ga, Teaching T?\I‘eign Language Skills (Chicago

o The University of Chicago Press, 1968) p. ‘140.

L
! / ‘



I. vRequired:'

AL wReadi  :-'> o : f

- Eugene' A, Nida, "Selective Listening," in Harold B.
Allen and Russell N. Campbell, Teaching English
as a Secord Language, Second Edition (New. York:
MoGraw Hill, 1972), lMS 152 '

f///éctiv1ty:' Plan ‘three (3) sample listening activities,
, (one each for phonetic features, vocabulary and grammar),
} as outlined by Nida, for a specifilc group of Puerto
Rican Spanish-speakers., Consider native ‘language inter-
ference in developing the. activities -

i

B.- Read:
Wilga M. Rivers, "L;tening Comprehension,” in Kenneth
Croft, Readings on English as a Second Language,
(Cambridge Winthrop . Publishers, Inc., 1972);
87 99. . S

y

Activity N Enumerate the | stages of development of '
1istening comprehension R : = :
N i

'C. Read: S i . R -

F. L Billows, ”Ear Training,” The Techniques of Lanbuage -
) Teachlng (London Longmans, 1461),_pp. 32-5 -

.Activity:_ Discuss Billows' suggested techniques for
. . ear training. - ‘

D, Activity Based on. the 1deas you have read in the
- above sounces prepare an outline for a specifio
curriculum unit aimed at improving listening com-
prehension in“the foilowing case:

Alberto, wh arrived from Puerto Rico .
two weeks ago, 1g.a §ixth grader in a main-
~7"land school. Al%hough he\?ese\yed some formal .
training in. Enpl st wnile studji\?\in\fucrto

1,\\\\\\\‘-

\




Rico, -he 1s unable.to communicate orally
- in English. He can read and write simple
English sentencés;—=but when he 1s listening
to the teacher or- his English-speaking ,
peers,: Alberto is tense and confused. His
‘teacher has diagnosed Alberto's problem as
one of l1ldentifying~the phonetic features
as produced by a native English-speaker. -

T ohal —
. ‘
! pa—
, .

H

,

‘\ ol

it i

Py e

\.
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II. Optional’

I

~A.- Bead:’
- G.A. Miller. Languape & Communﬂcation (NenhYorki
McGraw—Hill Book Co. , 1951), chaps., 1-5 passim.

" (Provides the theoretical explanations of -the acoustic
_ characteristics of speech, the concept of information
as appliged to 1anguage and the conditions of emission
and - reception for a message. ) :

-fB, Attend a seminar on. 1istening comprehension as scheduled L
. by your module coordinator. - R
, C. Read: T - T

Gerald Newmark and Edward Diller, "Emphasizing the
Audio in Audio- Lingual Approach * in Harold B.
—~ 7 Allen and Russell N. Campbell, Teaching English -4
7 _- as a Second Languagé, Second Edition (New York o \
M“Graw—Hill 197?) pp - 98 101 . '

D. Visit the English as a Second Language Department
at your local Board-of Education. Discuss with the
ESL Supervisor approaches used in the public schools
‘to develop 1isten1ng comprehenSion in second 1anguage
1earn1ng

E. _Pesign your own learning activity.




POST-ASSESSMENT

Complete the following and present them to your

Directions:
: T module coordinator for evaulation

II.
CITI.

- IV,

Competency will be certified when your module coordinator has
of acceptable

-as communieation

’

\Prepare a dilagram illustrating the speech process

Define all terms used.

\\

Write a short. essay\explaining the redundant- elements
of a language.’ Include a minimum of three examples. .

List the stages of listening comprehension a second—

language learner passes through

Design a feaching activ1ty for improving the listening
comprehension of a specific group of  Puerto Rican' .

Spanish speakers

‘ascertained. that the submitted post- asseosment is

quality. =~ SR

Remediation: _
contractual basis. with the module coordinator:/
R N

.Alterhate learning activities.are aVailable'on a

)

/
£
b

(4 2
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