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Many ESL teachers are néfive speakers ol Spanisn.ér_have
learned Spahish as a foreign lainiruage. Wnile they may remember
the experiencé of overcoming thejr own problems in learning tﬁe
new languaée, the knowledge they may havé gatheréd from their
leurhing experiences 1is not absolute in determining_the problems
thelr students may have in.second—languagé learning.

Necessary as\expérience in teaéhiﬁg and-skiiiful céntrol_
of the‘language are to the teacher of English to speakers of
Spanish, these alone are not sufficient to prepare him to meet
‘head;on the obstinate persistence of SpahiSh speech habits 1in
the 5r0duction of English sentences by Spanish—speaking‘étudénts.
A fdndémental;knowledée of the contrasting features of bOth
lanpuages is essential for the ESL teacher.

This unit of work will provide'the participant with a
contrastive évefview of the_éyﬁtéctic.structures of Spaﬁish

and English.A It is designed to complement the unlt of work

on . the teaching of English sounds to Spanish speakers.

-



OBJECT’””’

Civen a seriés of learning activities on the contrastive

morpho-syntactic structures of Ehglish and Spunish,'the par- -~

i
ticipant will . be able to:

-state the English languagé patferﬁs difficult for
& Puerto Ricdn bpanlsh speaker.

—explaln the speclfic cau:es for 1ndivations of
native 1angu1pe interference. - | :

—dPSlgn teachlng activities based on specific
linguistic. contrasts.

—evaluate self- prepared activities in terms of
an effective strategy.




PRI-ASSESSMENT

i

rm

'o, assess your p¥ior mastery of the terminal cojeectives ofrtﬁisuﬁ.w,.w.
unit of work, complete the followinyg exercise. Your performanc '

on this as:essment will Qetermlne winich lear ... rasks you'’are /to
perform. ' -

. . e °
Directions: Answer the following questions accesrding to the
directions noted in each:

K ’ . /

1. The sentences below were produced by a Puerto Rican :
Spanish-speaiker.who is learuning ES'. Ixplain in a ‘
single sentence the probable sourc. of the inter=-
f'erence indicated: '

A. HNo come here

i, .Is Monday .

- _C. The girl pretty ...
D. .Fedro no is here.

vOE. ] have thlrot

IT. Prepazare an eosay noting: the Engllsh language patterns
that are difficult for a Puerto Rican Spanish-speaker. |

: g ,

TTI.  Enumerate in outline form the basic elements of an-
effective qtrateyy for correcting’ UpeojPig lincuistic
jnterferenceL

IV., Deslgn a teaching éctivity-based'On structural contrasts
" between English and Spanish. Evaluate thils activity
K in terms of your outline of an effective strategy.

mc

v . N - s
\ Full Tt Provided by ERIC.




OVERVIEW: BASIC 'LEI3
MORPHOLOGY

Mérpheﬁes are generally sho *¢ sequenc@s_of‘phoﬁemes. Some
morphemes oanwbewdescmibed;asMLﬁQ;Smal}e§ﬁmU@ﬂﬂi@ﬁﬁ%lwphit5 in
he structure of a laﬁguage.“_lf th&s unif -z divided, Lhewmeaning
is altered or destroyed. One ex.imple of a uworpheme in English_
is the plurél morpheme (—s);vwhich has several 1orms:

~
Ex: glasses - /-iz/
books ~- /-s/

COWS - /~z/

Although the morphemgfhas tﬁesé different’fofﬁs,'they have the
same meanihg = plur(l. .
\n _ :Morphemes vaﬁy from>1énguage_to languamé, thgs_causing ﬁ
problems for th7/secdnd—language~1eafnér. |
: // . R 4 Iy 1 ) i

SYNTAX
'"THis dépeétABf a 1énguage dealé with the patterns or ar-
rangementé of worés in phrases and sgnténqeu and the matteré of
agreement among‘words} Thé facﬁ»thaﬂ "Are we going?" énd "We aré
going" state different idegs is due to Syntéx. The syntaxiof a
languagg’coﬁtrols<thé‘ofder of the“eIementé in a sentence. In

Spanish, the adjecgive‘goes after the noun.it'modifies: "el patio

e 1




grande.”ﬁ'similarly, it is a matt

er o of syntax -teoat in Spanish
'/ . o e
"nose",/ "la narlz,“ takes a feminine articl- and 11 "rench, it.
,f’ . e . : ' N
. takes7a rasculine article, "le ncu." : =
/ : ‘
. ./I' ) ) N
/ ) ..+  CONTRASTIVE LINGULJTICS
/ ’ ” | ' N ™
/ This ébience is of special interest to the lan“uage teacher
éince it trles to preswnt dn.analytic contrasf bereen languages
/
: By pre&entlng th@ existirg S;Jildllties Gnd dlllvlenLe betqeen
SR \
, lanwunwes, a ba51s is cregted to prepare pifectlve lan uage .
< ! -
; _teachlng material for the correction Of language‘"tudenfs. )
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I Required:

{ A. Complete the followin:i: . ; _ o . 5A_ T

Campbell, Russell-N. and Judith ¥W. [in<-ors; In-
sights Into English Structura: ML rogrammed
Course (New Jersay: Prentlce—ﬂell e, 1969),
pp. 103-130, 14&2-152,

o

5. Read: T S

/

Lois B. Maglietto et al, "Language Patterns A
Comparison of En"llsh and Spanl:%,” ‘Enitlish
das. a Second Language: Currlculum wuxde (Hartiord

Conn: Hartford l’ubllc Schoolb, D), pp. - 7~ -29.

Activity: Design three teaching a(LJViLL s based on -
structural contrasts between Ehglisn_dnd gpanish.

“WwC. Read; . , - S o ' w b

S1. Attached overv1ews entitled "Stratepgy" and.
"Pattern Drills “for Language Teachiﬂg and. Re—_
medlatlon ‘ , :

v

-

2. Mary Flnecchlaro, English as a Second Language

: From Theory to Practjce {New York: Simon: .:-

and Schustex, In 196“),V"Pasic Practice o
Act1v1t1es ‘ . _\\ N

\

3. Charles C.. Fnies, Teachiny and Learning,Engiish
' as a Foreign Language (Ann.Arbor, Michigan:
- The Unlversity of Mlchigan Pressy. 19h5),.
pp 27 37 .

D. Actiyvity: Outline the basic elements . of an effective
strategy for teaching English patterns. Evaluate the |
activities you prepared for #B in term ‘of your outline
and make any necessary revisions. :




IT. .Opticnal:

Read:

Robert. P. Stoékwell et al. - The’”_{

"Structures -of Endlns“'und gpanL
.The Univer51ty of Chluago Pr(~

Read: '_. V.

“HL.|A. Gleason; Jr., Workbook in Descripuive

Linguistics (New York: Holt, Rinechdart, and
Winston, Inc., 1955), p.47.

L5

' Cgmplete the activities as instructed.

LI -

View a video-tape of an ESL les son. What in-
dications of native-language interference. are
you .ableé to detect in student resporises ? -

Design - your own learning activity.

&

Attend a semlnar as. scheduled by your mmuule
coordinator

%
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/p{}ections: fnswer the following questionz ac -ordin: to taie

e

" 11
I1I.
v,

ot

directions noted in each:

1The sentences below were produced by o luerio ﬁican
Spanish~speaker who is learning bSlL. ranining in
P single sentence the probable soufce =i 1. inter-

ference indicated: - o

A, No come here.
Bl Is Monéay.

C.y The vlrl pretty oo d

‘ . . \
“D. POdro no is here. | . S o

E§.3I have_thirst. E

3 i B ..' 5 5. .
FPrepare an essay noting the English lanpyuags patterns
that are difficult for a Puerto Rican Spanish-speaker.

Enumerate in outline form the basitc elements of an

effective strategy for.correcting speo’fiu linguistic
:1nt@rference ! - Lo

. j o -
£ P . . o
Design a'teaching actilvity based on structiral con-.

-trasts .between English and Spanish. [Ivaluate this
activity ia terms of- your outline of un rerctive
-Sfrategy .

: El
A . o .

Cdmpétéhd& will be éérfified when your module coordinator has

ascertained that the submltted po%t aobﬁomehL is ol acceptable.
quality. g . :

\
\

"Remediationf Alternatie learning actiVities_are-avqﬁlablevoh a.
contractual basis with\the module coordinatqr. - : T

i
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_ Grammahfbalistfuétuyes are the core 6f the language.
WOrds romdjn as sjmble labels for featureé ofy\ the environ-
ment @iphout Ehe syntactic pattefns of" the languagef “The
problem is_hbw‘we.één get\the'sﬁudents to learn the grammar
of the foreiyn or second language sb that it functions
et'fectively for ﬁhem in communication. v

The nlace of-this(aspect of langdage will depend on’
the point of view br“approach‘to secornd of foreigh:language
lleépninu.' There are two basiq dbproichés to‘language learn- .
’ ing. One?is the behayiorist theory,'tﬁp other is‘the_trans—

formationalist theory of grammar.

The'behaviorist theory of étimqius-response learning
repreéented_by:B. F.vSkinner states thét all'learninﬁ is
done through the establishment of habits as the result of
reinforcements'of rewaras. According'to this_theory, the
infant'makes_a §ound;which resembles aﬁ appropriate word.in
thu~language ofvhis parents. This action is rewarded ap-
provingly by those about him, thus increasing the probability
5fiprpducing_the saﬁe“group 5f squnds in 2 similar situatioﬁ.
Thpough this Sahecproceés; the child,learns to‘make finer

and finer discriminations until his utterances match those

2

. :.7_\

of the speech community in which he 1s growing'up.
Thé behaviorist approach has been rejectedfby some

linguists such as Chomsky who maintains that there are certain
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istic structure. The appearance of language may be thought

aspoecets of;lanﬁuage learning which reject tne idea of the

H

“habit format ion theory. Chomsky maintains. ' hat man has

cert@in innate propensities for learning a languape. Child

lanruage learning is not a process of simple imitation but

seecis tooinvolve actlve selection of proper utteranceé.

1e followers of this theory poin1uout thqt‘dhildren add

n
Ny

endings to nonsense words in a way which they have never heard

bef'ore, and as children master various pspects of syntax, they

N

praoduce novel utterandes. " The child seems to internalize at

a very early.stage the most bompliéatéd system of'grammar and
produces any number‘df'new utterances he has not heard hefore.
Thils is possibie'because the chlld possesses an innate logical
struéturc in his nervoustsystem whiéh'confopms td bheiorgan—

izatlion underlying his language. Thus the child identifies

‘the basic system, developing from there on his m%stery of the_

i

lanruape. Lenneberg states: ”Obviouslj children’ are not

glven fulés th2y ecan épply. They are merely.expdsed ﬁo a

rreat nurber ofvexamples'qf how the syntak works; and from
these examples they combletely automatically acquire prin-
ciples with which hew séntenceé\can be férmeg-that willlconform
td the universélly reCognized rules of the gamé e wordé are

neither:randomly arranged nor confined to unchangeable, :

*

steréotyped sequences. At every stage there is a character-

to be due to an- -innately mapped-in program for behavior,

the exact realization of the program being dependent upon

~
'



no

I

the peculiarities of the (speech) environment."

The subporters of the habit formation theorylsee
" language as primarily speechrahd;-therefohe, the most ef-
\ Vg" . fecti&é way of laying' the foundationsfor language skills is
through the study of language materiél orally. They consider
] , -

language as a complex of patterns-off

|

P - elements. (morphemes, words, phrases.L.). These elements are
. |

smaller and larger_

1h tight functionil relationships. aétery ofltheéevlanguage
pétterns is aéhieved through the;formation of habits by meané_
of reinforcement in speechzsituaﬁions.' Consequently; they
reject the ldea of teaching language by méans ofvdetailéd
explanations on the functioning éf its sysﬁem. Many lin-
ggists’agree.on this pointi<bélieving that intellecﬁgal

- analysis of.the language éystém 6nly produces hesitancy in

;the language 1earﬁer at the point of éhoice.A‘On the bﬁber

_hand, the fluent speéker of a_iahguage produces “language
elements in é correct sequence with hésitancy due to the un-
buiit langdége patterns and'aSséciations.

The ianguage ﬁeéching tgﬁhniQue recommended_bﬁ the
proponenté of this habit formation apgrocach are based on
drilling and memorization: Dialogue memorization, the léafn-
ing of’structural patterns, choral and individual'oral driils,:

"and practice with minimal variations. The speech situations

‘ S

k are totally controlled and structured in:order'to reduce in-
correct respbnses from the leafnérs.‘ The student's correct

~answer is rewarded or reinforced, while the incorrect response

2AELenr_leber';_z; (1964), pp.. 599-600.
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Accerding to the rule-;moverned behévior theory, languare
is not gnly patterned, but the patterns maniflest the closely
interwoven set of rules which govern the language cystem and
make possible acceptable and éomprehensible utterances. Lan-.
‘cuage is too complicated to be. learned by simple imitation
and repepition. It is not logical to suppose thaﬁ a child
learns zall the possible gtterances of the lahguage by mere
repetition.

It is a fact that childrén do prqduce:utterances they-
have never.ﬁeard before. This is possib'e because the child

develops a clear picture of the language\system. From the

- n-

languége examples that the child is presented in the eygryday

speech situation, he is able to acquire the languagﬁ/principles
e

governing the system. Thils is done in an automatic mammer.

Once the learner understands the pbssible e{tensions and

'Ilﬁitations of the language interrélationships, he is able

to make higher-level choices,whiﬁh set lower-level patterns

in operation. In other-words, he selects the rule or prin-
P .

clple which apg}iés the correct'language pattern in a specific

—
speech-situation.
7 -

- "This view then emphasizes the teaching of the basic

-

-

Iénguage principles or rules so that the learner may be able
ffp cfeate new utterances. It has been observed that speakers
trained in thisymethgd pausé_before producinﬁ an utternace
in-order to'sélect the proper rule. DBecause of the lu%§e

number of rules and their complexity, their speech production-

'ére rarely correctly formed in all details.



The fact that these two points of view differ in their

interpretation of languapre acquisition doesn't mean that the

teacher will reject one for\the other. Persons acquire second
‘.‘ ~ . ,-‘

or foreign languages successifully by a wide varliety of methods.

There are certain elemeAtsAof language which are fixed
and do not require intellectugl analysis: they are there and
the speaker must use them. Examples of these elements are
the inflections for the piural and the apgpreement Qf verb and
subject, 'Tﬂe teacher cap‘approach such elements with the drill,
fechniques. -

But theré>are speech situations in which the speaker
has to make a series of deéisions involving selection of the

correct lexical elements in the correct syntactic order with.

[

. : : |
the right intensity to be able to describe or.express something

which has ta?en place. This is the higher level decision

. which sets in motion the lower levels (structural patterns,
1éxical eiémeﬁﬁs; etc. ) of the language. This situation
can<be handled by the_teachﬁr by the deductivé approach recom-
mended by the transformatiahalists. Practice at this lgvel
iﬂvalves total understanding of the language syétem.and its

implications in a. speech-situation. .
. d B
Thus, when teaching a f{orelign or second language, the

teacher must be able to control the learning in the cléssroom
by deductive and inductive_approaches. Without doubt, before

the students are ready for the more intellectual analysis for

the language system, they must master the basic lowér patterns.

and structures of the language.  This is why drilling and .in-
duction are so importaﬁt in -the beginning stages ol language

“EN learning. o




\

SCURCES CONSULTED

Second Language:
ew York: Simon

1. Finocchiaro, Mary. English As
From Theory Lo Practice. -

) & Schuster, Inc.,. 1964.

Huebener, Theodore. How To Teach Foreign Lanpuages.
Effectively. New York: New York University
Press, 1956. -

A
N

no

3. Lenneberg, E. "The Capacity For Language Acquisition."
' in Fodor and Katz (1964); revised and expanded
version of "Language, Evaluation, and Purposive
" Behavior" (1960). The Structure Of Language:
‘Readings In The Philosophy Of Language. Engle-

wood Cliffs, N.J.: Prentice-Hall, Inc.
4. Rivers, Wilge. Teaching Foreilgn Languapge Skills.

Chicago: The University of Chicago Press, Ltd.,
1968. )




‘./

, /
ial 'l/
: y | _

PATTERN DRILLS/FOR LANGUAGE TEACHING
“AND REMEDIATION ‘

o

.
// There are three basic approaches toyﬁhe analyéis of syﬁtax:
// } A, Tagmemié theory: ;,
. B. Immediafe constituent theory.
/' _ C. Transformationai grammar.

The tagmemic theory is also célléd the "slot and filler
theory" because it visualizes a speech utterances as a frame
o o
formed by sloté. These slots or spaces are filled with words -
which have é determined function. ‘A frame is a particular'
languAge_pattern.

«**h the tagmemic theory, the teaéher can use a particular

pattera drill to teach lénguage structures. - Once the teacher

has welected é particular frame or pattern to be taught, he can
drill. his students to substitute the lexical item in each slot
with a'variety of fillers as long as these fillers carry the same

syntactic function.

4

. . v ; . IT" :
In this Lype-of darill, the changing_of one filler in a slot
may\cauéé some other slot filler to change in order to maintain

consistency as in the case ofﬁsingular—plufal adjustments. The

v

burpoxe of this drill is to help the language{lg@fner concentrate

»

?én é'particular structure in‘differeqt lexical contents.




Cue words or expressions are given to. achieve the desired
. : R

change In the next step of the drill.

Frame: The girl is small. ///ﬂ%
Teacher: "BRoy" , /

Student: The boy is small.

The‘théory'bf immediéte constituents is concerned wWith
‘the hierarchical nature of language structure. This theory
concentrétes on~the.structUPal meaning of,grammar_and by thi;
they mean the relationship among the elemeﬁts in an utterance.

\gyntaétical relationships such:as these between phrases, or
\ﬂstweeﬁ wor@s‘iq a phrase, are identified first. Larger en-
\\tft}eé are bquen down ihto smaller constituents until no
Furtﬁer division can be undefgone; Beiow the word level,:seg—

7y

ments of words are identified as morphemes, that is, the

smallest elements which carry meaning:

‘EX: boy + s
AN

morpheme for plural

Theée strgctural grammars have had great“impact in the
structurihg 6f pattern drills. Fuﬁctional features are iso-
lated from patterns or structureé and ‘the student is taﬁght
to create new utterances iﬁ"respon§e=tova formal cue. "Studénts

are shown how to expand,‘cbntract, or combine utterances in

specific ways.

ERIC
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According to transformational grammar, the‘native

speaker of a language has internalized the compleX_System

of irules which govern\the language. The supporters of

L.

this theory study éarefully beneath the surface structﬁre A
of an utteranée to fin&kthe deep structure. Every utterance
chn be analyzed through succéssive transfbrﬁations until

the base structure is reached. These base structures are

what they call kernel sentences, which are the'most_baéié
patterns or structures of the language and which Uﬁdergo
specific transformations ih order to create new utteréhcés.
A-nraﬁmar for foreign or second 1anguéme teaching built on
the transformational principles wduld be designed to esteblish -

the ability to'recognize and generate grammatical sentences.

ih the»foréign languﬁge, not.parrof uttefances_produced by

the teacher. Pattern.dfillsﬂwhich derive from this.theory
tare transfgrmations_of sentence baéternS'from dectarative

to interrogafive, from positive to negative, from active to
-paésive. Question-answer dialogues are_élso a form of trans- .
formation drill.
In éhort, students mucth hove from the mechanical stage

of producing uttérances by analogy."They must construct
utteran¢es aécording to the sysﬁeh of ﬁhe language they are
learning, but without conScibus attention ﬁo ﬁhé rules ap-
plied. This will, of course will take time.

: Thereiis, however,.no exclusilvely correct or uni

gue

approach in teaching or remediating'formalj1anguagevto




to.linguistically different children. But whatever method

employed, teaching techniques that stress the visual, the

physical, and the active must be used as much as possible.

t

MR
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CHAPTER III
THE STRUCTURE: MAKING AUTOMATIC THE USE' OF THE “
" DEVICES QF ARRANGEMENT AND FORM AN

N
s )

Whenever the learning ar Lhe teaching of a foreign language is being discussed, someone 1is
sure 4o insist that we ought always ‘to 'proceed in the "natural" way in which a child first learns
his own langusge. This co-called "natural"” way of learning a language, although it differs in.a
variety of featwres in tho minds of its supparters, nearly alwaya means ''no grammar." The child,
it is said, learns his language by pure oral imitation and docs not came to a study of gremmar

"until at least seven or cight years after he has learned to speak and gseveral years after he has °
_learned to read. Many believe that, even at that time, the grammar studied contributes nothing

to the effectiveness of his use, of language.! The conflict cver the vaiue of the study of gremmax
both that of the native language and that of a foreign language, has continued with vigor for more
than half a century and still-ragos violently. Part of the’ difficulty arises from the .fact that
Merammar” means very differcnt materials to different persons. To scme who have studied Latin by
‘memarizing paradigms for the various declensions and conjugationa and by the rote lrarning of rules
.such as that the ablativz not the accusative case is used with utar, fruor, fungor, potior, and
voscor--for these, grammar often means a set of rigmaroles, or nonsense wards and syllables in a
series. For those English speaking children who have studied English by diagramming seftences,

- by "parsing," bj memorizing legical definitions of the "parts of speech" and the '"rulee" by which

Lo measure the correctness of every construction,? "grammar' 1is remembered as & highly abstract
and intricate _suwb ject that has never had any really vital relation to their own practical use of
their natiVG language,. except to give them a distrust of their natural way of talking and make

them feel that neither they nar the people about them speak " carrect” English. For others, who
farget that the grammatical apparatus used in our school texts grev up in conncction with the

study of the Greok and Latin languages, "grammar" is regarded as a body of “philosophical material

‘equally applicable to all languages-—"universal grummar, the grammar of any language."S )

*  If by "grammar" we mean any of these things--the memorizing of paradigms or the logical
analyeis of sentences, or the lesrning of the rules of a philosophical ar universal grammar, ‘ther!
ve can eabily agree that we must approach a new language by a more "natural® ‘method. But

1Soe, for example. such statcmcnts as the following.

a) "The reaction &against English grammar. arose from the knowledge that the farmal wark in
the subJect that was being done was of small practical value. A further influence resulted fram
investipations tending to show that grammar provides little mental discipline of a general char-
acter."

Roorganization of English 1n .the Secondary Schools, Department of Interior, Bureau of Educa~
tion, Bulletin {1917}, Vol. 2, p. 37.

.b) "There is no ﬁciertific evidence of the value of grammﬂr which warrantg its appearance as
a prominent or even distinct feature of the courue of study

An Experience Curriculum in English, A Repurt of a Commission of the National Council of

Teachors of English, H. W. Hatfleld, Chairman ({1935), p. 228.

2Seo far example the view expressed by W. W. Charters in his book, Teaching the Common
Branches {New York, The Macmillan Co., Rev. ed. 1924), pp. 96, 98, 115 TCrammar consists of a
ceries. of rules and definitions. Since...ninety-five percent of all children and teachers come
from homet or camminities where incorrect English is used, nearly everyone has before him the long
herd task of ovcrcoming habits set up early in life bofore he studied grammar in school."”

3Mort1mer J. Adler, "hat is Basic about Eng]ish?" in College English, Vol. 2 (1941), p. 66k.
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.~ which' it i reagonably cortain that the children have never heard Lhese forms befare they used
" them. Forms like kmowed und swimmod are produced because the children have grasped (unconsciously

. questlon is whether, for ﬁn'adult, the guiding of his practice. through cme pattern at & time and

. certain words occupy in contrast with other positions--"The man killed the bear" in contrast with

Q
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"gramar” from the point of view of modern linguistic sclence means samething. ontirely different
fram any of the matters enumerated above and 1t can bo used in a manner ihat does not in the least
conflict with the so-called "natural™ way in which & child develops in the grasp of his native
language. The assertion that a child simply imitates that which ho hears seems to be a mistake.
It 15 not uncummon for a child of two or three years of ags to use such forms s "He knowsd it"

or "They svimoed fast” ar "three mans" or "two tooths." I have many records of such instances in

of course) the "pattern” of farm which English uses regulerly in expressione of past tims and have
oxtended 1t to words that are oxcoptionb to the pattern. In similar fashion, farms like mans ar
tooths ure applications of the pattern which English uses in plural expressions. The child in
his learning of language, like anyone else who. learns a language, does not simply repoat what he
has heard; he soon learns the patterns of form and arrangement by which the "words" are put to-
gother and is then free to employ a. great variety of content in these molds or frames. These pat-
terns of form and arrangement are the grammar of the ianbuage and although a child aor a native
speaker 1s not consclous of. them, they are nevertheless there, fashioning the utterances, and must
be learned if the languago is to be used. The questlion then 15 not whether one should learn a

new language without learning the grammar of that new 1ahguage._ That is an impossidility. The

a conscious grasping of theuse patterns es a summiry of that practice will not make more rapid-and
.efficient his mastcry of a new languagc. Even if onc ‘insists that the consclous formulation of
the patterns involved ls unnecessary, there is no escaping the necd for learning them and in that
learning the student will progress more satisfactorily if hig efforts are channelled to avoid con-
fusion, if he does not try to at?ack all the diverse camplexity of the structure of a language at
tho same timo. - -

The devices of arrangement and form that constitute the grummatiCéI matérials of a lan-’
guage are Just as necessary to express meaning ag arc the words, of which we arg more conscious.
If I em to cay anything useful about 8 man and a bear and the act of killing, the three words;
k111, Eﬁﬂ; bear, are alone not enough. There must be & ome method or device for pointing out the
performer of the act and distinguishing him from the one upon wham the act is perfarmed. - In the
arrangement man kill bear the men perfqrms the act, but in the reverse order bear kill man the
bear does tho killlng. Then too, the forms, of man and bear as distinct fram men and bears show,
that but one man and one bear ere involved rather than scveral If the farm killcd were uscd
that form would express the fact that the killing occurred sometime in the past rather. than in the
present. . There 1e thus essential meaning in the farms of some of the waords in English~~forms that
ara significant by virtue of the fact that they contrast with other forms in a pattern folt by the
native uscrs of the language. In slmllar fushlon there io essential meaning in the positions that’

“the bear killed the man"; "the station bus" in contrast with "the bus station'; "an awful prett
hat" in contrast with "a pretty awful hat." : v .i

In addition to the meanings that are exprecsed by the forms of the words and by the order
of the words, there are also grammatical or-functional meanings, somcwhet like those indicated.
above, that cre shown by separatp words. Such words often have no other meaning then the gramme - o
tical ar functional one. For that reason I speak of them &s "function words. In the santence
“tho man killed the bear," the suffix [d] (spelled -ed) on the word kill adds the meaning that.
the actlon occwrred same time in the past.. In the sentence "The man will “kill the bear" the
separate word will,'in this position, performs a functionm muck like that of the suffix in the
proceding sentence; 1t adds the meaning that the action has not yot occurred but 1s going to cccur
later. In similar fashlion, in the sentence "The man has killed the bear," the word has, followed
by the form of the word kill with a dental suffix, adds the meaning that the actlon is now com-
pleted. Thus also, in the sentence "The man has to k1ll the bear" the word has followed by the
ward o, -adds the meaning that the action has not yet occurred, but that it is nccessary for the

Aruitoxt provided by Eic:
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man to perform it. And) in the sentence "The man might kill the bear,"” the word might adds the

moaning that_the action has not occurred but that it is possible or-even probuulc. Words of this
xind exprosaing & functiohal or grammatical meaning, are part of the structural devicos -which the
English language uses.

To understand any langgnge, therefore, it is not enough to know the "things" to which such
warde as table, chnir, room, cily, father, family, and disease refer; or to know the "actions" to
vhich such wards as go, come, walk, eat, smile, read, and conquer refer; ar to know tho “"qualities”
to which such wards as black, easy little, familiar, and expensive refer. One must aleso know wvery
tharoughly the meanings cerried by the various devices which the language uses to canstruct utter-

" . ances. with such "content"” words ap these. This "knowledge" neced not be consciously formulated in

ofder to use a language; it must,: howeyer, be so Lhorough that it functions automatically for =

speaker or, hearer «n reacting to the clues furnished by the forms and arrangements of words._ An
adult can be helped considerably An building up the necessary habits if the ‘basic matters of this
required knowledge are definitely stated in generalizations far hils guidance, Unless the exper-
jenced. 11ngu1 it does formulate ar describe thém for ths learner, that learner elther must attempt
to.grasp them for. himuclf ar approach a language as if 1t were.a multitude of disparate items to

" ‘be momorized.

) The English language of today differs grammatically fram the English of the years pre-
ceding 1000 A.D. 0ld English, like cléssical latin, expressed practically all the categeries and
relationships of its grammar by means of the farms of the words. In the sentence "S8onc beran se
mann cloh” the form of the article, se, with the word nann as contrasted with the different farm
of the article, dane, with the word beran furnishes us the neccessary information that ihe man (se

AﬁAnn) performed the act and that the bear (fonc beran) was the one that was killed. The word

order in the sgntence haET;B significance whatever in respect to the expression of this relaticn-.
ship. In the equivalent modern English. sentence, "The ran-killed the bear," ths forms of the words
the man and the bear have no significance for the exprcssion -of the fact that it was the man rather
than the bear that perfarmed the action. Modern Englitch has. thus lost certain word forms that in:
0ld English carried essential structural meanings and hac instead word arder as one of the deviscs
to express the same‘maanings. Even in the use of the fow pronouns where such forms as gg_and BﬁE
in contrast with I and he still exist, these farms do not carry the expression of the so-called:
"gubject” or. "ochct" relationshlp. It would never occur to the ordinary speaker of Present-day
English to interpret the sentence "Him and me siruck the man" }in accord with the forms uscd, that

18, that the man performed the action upon "him and me," as would have becn done befare .the fif-
"teenth cantury. Inslead, we feel the expressive farce of the word arder so strongly that we ignore

or deny the farms of ‘the. wards and interpret "him and me" as the performers of the action upon
"the man. '

Presont—day English not only has developed the device of word order instead of farms to
show certain fundamontal relationships it also has developed a wide use of function words. Same
ol these functicn wcrds appeared in 0ld English but their use there was often slmply in addition
to the form which alone could express the gelationship. With the verb say, for exemple, the
dative faorm of the noun or pronoun for the verson addressed was sufficlent; the‘function word Ifl
wvag not necessary as it is in Present-day English. ’ '

"Se éngel hire sazgde 3zt heo sceolde modor beon Scyppendes.'
- ["The angel her said that" .
"Szge us 82t hradlice...."

[Say us that quickly,..]4 ‘ - i

4Blickling Homilies, 971 A.D., 9, 233.
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Datives without the function word to also frequently preceded verbé a6 in - S~
"Mo wes geglefan an boc." "Hem nedede no help."
o me' vas given a book. o them was necessary no help.
(T 1 book.) [To th help.)

"Mo lakketh nothing."
{To me is lacking nothing.]

Throughout the history of English thero hns been an increasing use of function wards not
only with substantives but also with verbs. This increasing use shows itself especially in the
groat variety of the "meanings," in which they apypear. For the nine so-called "prepositions" that
account far 92% of the occurrences of prepositions in Modern English, the Oxfard English Dictionary
lists apd. illustratos an excecedingly large number of separate senses for each one.

Separately mmbered.senses given
in the Oxford Dictionary >

at : 39

by ) 39
. ) for . 31
from - . 15
in 40
of . 63
on ' 29
to 33

with E 4o

The avarage number of'separately numbered "senses" rocoriced and 1lluctrated by the Oxf‘ord Dictian-
ary far oach of those nine words is thirty- six and a half.

It has frequently been urged that thd usu of function wards such as these in place of the
inflectional case forms of nouns makes for greater clarity of expression, as well as for greater .
eans. -

"The general movement by which single wards have in pari taken the place of 1ni‘lection is
the most aweeping and radical changa in the history of the Indo-European languages. It is at once
the indization and the result of a clearer feelintg of concept-relation. Inflection in the main
rather suggests than expresses relations.... The adverb-prepositim...serves as a definition of
the mcaning\of the case form." © )

SSce C. C. Fries, Amorican English Gremmar (Apploton-Century Co., 1940), pp. 110-11h. : 7
-Somo examples of & variety of different meanings of the wards of and with are the following.

"barh of a kingly race" "the city of Rome" " "a quarter of ten"

"aﬁ-aid of the dark" "a gwgllow of wine™ _ "to give of ons's tims"
"the love of ,Ged- faor ug" "accuse hix o of: treason "the cammission of a crime”
"a part of the land" = "rob me of my purse "a book of his selection"
"o throne of gold"™ . ; - :

“"Thy servant will fight with this Philistine." "I parted with them at the crossroads.”
"He will fight with me against the robbers." | "ds i1s sick with pneumonia."

"Who can ccmpare with her in beauty." "Ho is acqualnted with many musiciars.™
“And tire the hearer with a book of wards." "We had coffee with cream and sugar."

®E. P. Morris, On Principles and Methods in'Ilatin Syntax  (New Yark, Charles Scribner's Sons,
1901), pp. 102, 103, 10k, : o
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If one takes, as & test case, the function ward of with its 65 recorded "senses," it is difficult

-to agree with the statement just quotedw It is true that the genitive inflection represented and

still-represents an extremely vague categary covering a great variety of relatlions. But the situ-
stion i1s certalnly not different when the ward of is used instead of the genitive inflecticn. ALl
the relations that ave now ar were formerly suggested for the nouns joined by the genitive inflec-

“$ion are now carried by the function word of. There is in the word of no clearer grasp of the re-

lationship involved than there was in the genitive inflectional form. In fact, the sltuation with
of 18 even worse, far the of carriss not only all the relationships that words had which were con-
nected with the genitive 1nflection, but, in addition, a great variety of relations thst never had
and do not now have any connection with the genitive. The use of function words with substantives
is not in any way a clearer ar a more precise stating of relationship than the use of case inflec-
tions; 1t 1s & different device the intricate uces of which must be learncd not as vocabulary ltems
but as part of the grammatical structure of English.

© In similar f‘ashion the function words used witn verbs constitute a part of the grammatical
features of English, expresslng time notlons as well ag such attitudes as necessity, possibility,
or determination. Several uses of the ward have will serve as an illustration.

"The boy _}_1& a pencil.” (The full ward, signifying "possession.")
“The boy had had a pencil.”

"The boy had to have a pencil.”

"The boy had the teacher sharpen his pencil.”

"The boy had to have the teacher sharpen his pencil.™

“The boy had ‘his pencil sharpcped by the teacher." _

"The boy had had his poncil sharpened by the teacher.?

"The boy E&_R‘—M his pencil sharpened by the teacher."

. "The boy had had to have his pencil sharpened."

.

R o R e I R R R S

At present, then, in English there are three important devices to express structural mean-—
ings. In some respects these devices ove'r.iap and s.ometimes seem to be.in conflict; but they are ‘
all used, and, operating togethef, they form the éystem of Modern English grammar. This system is
used unconsciously by the native apeaker of English because he leerned it very early, but it is
nevertheless intricate and complicated. English is by no means a "grammarless tongue."7? Neverthe -~
less, one freguently hears and seer statements like the following: ' S

"The grammar of 0ld Engllsh was very difficult because most of the words had verious end-
irgs that changed with the differcnt uses of the words in the sontence. Our present-day grammar
has become much simpler. Ve _

I. no real sense can the change that has occu.rred be called a simplification of the grammar of,
Ehglish. What has acutally occurred’ has not been-simply a levelllng and loss of inflectlons; it
has boen a gradual displacing of_certain types of inflecticns--not all--by other devices.  If any-
thing, the grammatical structure of Present-day English, with ite use of these three types of .
siwructural devices, 18 mare vomplex and more intricate than that ‘of 01d English.

7"The 'Apology for Poetry' was published in 1595, and here we have the recognition nearly '
three hundred years ago of the fact in philology that English 1s a grammarless tongue. Sidney -
says, it 'wanteth,' that 18 1t lacks, grammar.... He saw that in ite lack of greammar was the
glory and the Btrength of the English language, ‘as well as its easy fitness to the everyday uses
of common men.
Richard Grant white, Ever,y}De\v English (Houghton, Mifflin and Company, 1888}, p. 282.

8Walcott, Tharpe, Savage, Growth in Thought and Expression (Banborn and Company, 1940}, Book
'I‘wo, p. 2h1. N : .
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A realistic "grommar” of Present-day Erglish mest consiol of an accurate deceripilon of
the structurul system-—of the devices used and the way they operate together to express the nec-
egsary structural meanings. BSuch a grammar will not aitempt to leglclate as to now native speakers,
of English should use the language; 1t will not ettempt Lo apply o "logicu)” eralysic in an effort
‘to formulate standards of "carrectness;" nor will it attempt & rationalizing explanation of the
usagea ono finds. The only helgpful "grarmar" is one thiat accurately descrilbes the facte; and the
only "explanation' of these facts that has vaiue 1s an historical account of iheir development,
Such an higtorical record, althoﬁgh it may ba interesting, 1c really irrelevant when actual prac-
tical mastery of Present-day English 1s the matter of chief concern.

A realistic deséription of the system of form. and function warde and word order which is
the grammar of Modern English needs to be botnh amccurate and camplete if 1t is to serve s an nde~
quate source fram which.to draw the materials to be bullt into u# serles of pructlcal lessons for ;
the learner of English ‘as a forelgn language. But the asterials to be used in any serles ofprac-

) tical lessong far the early stages of learning the lang wge, altiongh they must be accuratle fd;_the
\ purpose, should certainly not constitute a complete gramar of Line English language. The studcht
) must not be confused by a variety of alternmative modes »f expression. The first consideration, "
therefore, must be given to a selection of ‘the basic paiterns esgentlal to the production and *
recognition of English in the immediate situations in wilch the language 1s being learned.

-In such n selection of patterns the nceds of a speaker on the productive level differ from
his needs on a receptive ar recognition level. On.a productive level he nceds but onc pattern far
any situation. For example, he will be understood wher: he epcaks even if he alvays uges only one
way of indicating the futurc time of an action. The so-called "going-to" future will suffice for
all occasioms. It is a guite regular pattern with the appropriate form of the word be befare it
and the simple uninflected form of the verd following 13, and it is not campliceted with the xind
of‘disqussion and diverce usage that exlsts in respect o shall and will. :

Ay

» , "I am golng to go to Detroit tcmorrow.”
"He is golng to go to Detroit next week.”
“They are going to go to Detroit afterward.":

"Are you going-t& go to Detroit soon?"

Tm e TR - e ¢ e

The pattern with "golng to" 16 even mare useful than the one with shall and will in the fact that
it can aleo be used far a planned future in the past, as in, "They were -golng to go to Detroit last
Wednesday when 1t rained.” Far the beginner in English this one péttc*n is ,uf’icienu on the pro-
iuctive level. . There 1s no need At the beginnirg to confuse him with having him ‘attem pL to learn

to use a varlety of alternative patterns such as: ) . : »

! . C "1 shall - Fo»to Detroit soon.” . : '
"Bz %1l wo to Dctroit tcmorrow.”
"He 15 to go-to Dotroit next week."
. "Thuy were ubout to g0 .to Detroit last WGdncsday when {t rained."”

In quastiors, likuwiee; thele 1s no need to make an exception of the verb have and insist upon a

produotive ‘wastery of "HaVe you'a pencil?" "Bo has not & pencil,™" rather than "Do you ligve a pen~
ci11?" and “He doosn't have a pencil." The pattern with do applies satigfactorily to all verbs

except be.  The one¢ relative pronoun that is sufficient. To seek in addition to teach the produr—
tive use o of vho, whan, and which a5 relatives creates unnecessary difficulties.

For the beginner, therefare, the number of structural patterns to be lesrncd ghould be ra- at
duced to the basic minimum. On the productive level the mastery of alternative patterns provides
an unnocescary burden that only delays progress toward the practical use of the language. In the
choice of patterms to be mastered on this level, range of uscfulness snd regularity of form
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B cfonstﬁ'ﬂt’e the twomost- fmpartgnt criteria. The student must know far instance, and be able 10

u“se, the ward arder pattierns that English uses to express fundamental relationships. Vory early
far eoxample, he must develop a hadlt of placing single word modifiers of substantives before the

‘words they modify. H: must not, as Spanish speakers frequently do,A say "station bus" when hLc mea

the place at which thc bus stops, "the bus stetion.” Productively he needs but one pattern of
arder for phrrtseo and clauscs and not an explaration of the various positions in which particular
phrases and clauses can stand. To make automatic one order for expressicns of place, of manner,
and of time--a single order that will always be carrect--will serve a foreign speaker of English
much mare éff‘cctively than to know about all the occasions upon which native speakers may deviate
fram that order. The basic structwral materials which the beginner must master on a productive
level should include only those items that will provide one pattern for each of the situalions in
which the language ig actually being used.

On the recogmuion level, hownver, the problem of selection is different. For productlion
the one pattern adopted need not be the most frequent. It is tufficient if it i1s of common occur-
rence. Range of usefulnsss, regularity, and even similarity to the structural devices of the
native languags of the learner, can appropriately constitute the criteria of selection. But tor
recognition, for understanding the lang'ua"e as used by Engli sh speakers, fregquency of occwrence
is a fundamenﬁual criterion of selection. It 16 not enough for the fareigner to be undersiood wher
he asks a question. Be must be able to understand the flood of language that often comes in Answe
to his questlon. Far & sclection of what is impartant for study on this level the f‘requex.cy sount
thzit_have been made of ctructural items furnish valuable data. As indicated above nine "preposi-
tions" account for 92% of the occurrences of these function words in Present- day English. Seven.
"conjunctions” account. for 89% of the instances found and five more, or twelve in all, account for
approximately 9;1: The genltive 1nflcction of nouns as comparcd with the use of the function '
word of in equivalent expressions is used in less than 5% of the instances. Exprescions likn "the

ly s annual income" are very infrequent campared with “The annual income of the family." The
so—called nouni adjunct in expressions like "the hospital, gzilrdcn'~ “: Yy university program,” "the
appropriations committes," "a plains Indian,” and cven "the Lanc Hall discussion gr'oup program, "
is exceedingly common. The struct\iral items chosen for the foreigner to master on the recognition
level must include those that occur most frequently in the spééch of native Englich speakers.

Even the basic structural matters, carefully selected so as to reprecsent only the necessary
useful minimum for productive mastery and the most frequent. patterns for receptive recognition,
cannot all be learned &t once. The sequence of their presentation to a beginner demands carciul
planning in order to make that learning as efficient as possible. Usu"ally the gramzﬂatical mate—
rials of lessons in English are organized about the inflectional forms as fundamental, especially
about the inflectional farms of the verb. In thie respect ithey still follow the procedure of
troatmentt of Latin. Word order is.dealt with only incidentally 1f at all. Function words, such
as rrepositions, are equated with similar wards in the native language of the students, ar, when
wholly different, are treated as "idiomatic" phrases. Other function words, such aé auxiliaries,
are usually presonted as part of the “inflectionnl" system of the verb, and those which do not fit
such a system on a Latin model are usually ignared.. Contrasting with this approach the basic
organization of the grammatical materials in the texts published by the English Language Insti tute
is essentially different.. The treatment of word order constitutes the basis of the ﬁ‘amework 26—~

" cause English structure 15 so largely & matter of position and arder. 7

¥Within the ﬁ'amework set up by the stress upon the mportant matiers of word order, thore. '\
are included those function-words that are essential to the situations covered, and the for’ms
necossary -0 oporate the sclected patterns. Volume T of the Intensive Course, for:oxample, in-
cludes the function words do for questions and negativa statemem;s, be. plus the ~ing farm for
present time; going to for future; and in, 3r_1, -at, beside, i‘r_o_xr) 0, of, with subgstantives, fo’

9 Seo American Englisii Gremmar, p. 206-209.
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expressions of place, dirsction, and time. This volums includes orly thoco intflectional forms that
continue to live an vigarous patterns in present-day English--the singular and plural farmws of
nouns, and the precent and preterit tense forms of verda. '

@

With the features of word arder ap the basise of the framework for the arganization of the”
grammatical materialc there 1s little danger that tho student will be set to memorizing farms in
igolation. To grasp a language effectively, canplete utterances, whole sentences must beccme auto-
matic. The important thing, therefore, in learning a language is not to know all the forms which
a word like be or ging may have, but to learn to use whole expressions in which thesce wards occur
and to grasp  the' ‘appropriate form of each as a necessary part of that whole expression.. Whole ut-
terances are of two kinds. There are farmulas, like those of grecting and of leave takirg, that
allovw little ar nq varlation in the elnmorte which constitute them. They must be lcarned and re-
peated without variation. Then there are those that vary in content; thﬁt‘ls, they vary jn the
perticular words of which they are formed, but the patiern or mold ar oulucturu which makes the
wards into meaningful utterances 1s "the game. When a child says "My father gave me a sled,” it is
often impossidle to know 1T he has ever heard precisely that utterance with thows exact words. But
he mist have hoard many tlmes utterances made over this same pattern. ' It is the pattern, tho ar-

" rangcment and the appropriate forms of the words in thnt arran,cment ‘which has become autamatic

-.and he freely uses it with all sorts of diverse content, The student learning Englich must con-
stantly practice whole utterances until the repetitlon makes these utterances so familiar that
production of them becames automatic. “ . - /

Thus the grammar materials are. not toibe ofganized and set/forth as rules and illustrations
of these rules. They must be incarporated in sentencec to bde practiced and repeated until the
structural patterns “becomo so fixed that all oxpresalon in the new lqrguabe will follow these chan-
nels without conscious choice. In the texts ¢f the Euglish Langpage Instituto these structural
patterns aro in most instancos pointed out and describded, but a /study of the statemonts of the pat-
t2rns, making them matters of conscious knowledge, must never bs allowed to became a substitute for
; . ‘ _ prdctice of the sentences themselves. The statements become vdluable only insofar as they gulde
{ the practice ‘vxercises of the studont and provldo for him the/knowledge that will give him assur-

ance in his use of the language. /

i

These practice exercises: (whole sentences to be repééted in situations that glve their
contont real meaning) in order to be most effective; murt edploy only a limited vocabulary in the
_ firet stages of the wark. That vocabulary should have special relevance to the situation in which
N the” lcarning of English 1s going farward in order that~the burden of m&stering it may be minimized.
' The spoclal cfforts of the learning process must concentrate upon making automatic the essential
featurcs of arrangerent and form and function word, not upon extending control over & content vo-
cabulary. Accuracy in the habitual use of structural'pa}terns must precede fluency. lLaying the
~ basis far the developing of a satlsfactary control of & /"good" English requires postponing for:a
) : ‘bit the effort to achizve familiarity with any great range of vocabulary items. for situations out-
Y ‘ side those of immediate concern to the English work. Thus, at the end of a two months session of
our Intensive Course we do not expect those who began with no Engllsh to be gble to speak with
. fluency and understand without hesltatlon on all occasions, no matter what the content of the dis-
; course. Thorough masts ory of vocabulary content, as I have 1nsisted above in Chapter I, and a8 I.
: ' hove to show more fully in the next chapters, requires much meare tire and specicl cxperlence. But
we do expect oven begirmers in English, by the 'end of"two months in the Intensive Course, to have
" grasped in the form of habits, the fundamental patterns ‘of English strutture, and’ thus to have laii
" the foundatidns upon which they can with confidence build and proceed to extend rapidly and easily
their knowledge and use of n2w content words. - /'

In accard with what has beed sald above (Chﬁpter 1) concerning the "aral approach” the
structural materlals of the lessons in the coursés of the English Langusge Institute are never &&-
slgned far siient study in advance of the class, hour. Tho whole¢ sentences far practice and repe—
tition, through which the structural patterns of arrangement and form and function word 'are to’

»
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become hebits, must Tirst be heard as.Bpoksn by the.teacher ar informant, or as reproduced fram
mechanical records. The sounds themselves and the covering patterns of intcnation and rhythm are
essential features of these utterances and must elways be learned as part of the whole. The "Pat-
tern Practices®™ of our texts aim especially at achieving this sort of integration, but all the
praétice_of the student should seek to reproduce whole utterances. The significant features of
sound es well as those of arrangement and form constitute the pattern to be acquired.

The adult need not repeat the slow processes of the child, when he attempts to learn a
foreign language. Instead of the haphazard mixture of structural patterns that confront the child-
in the speech of thosc around him, in which the occurrence or the repetition of a particular pat-
tern 1s & matter of chance, it is possible to have a series of practice exercises which begin with
the fundamental structural patterns of the langusge, which provide sufficient repetition of cach
pattern to develop a bhabit, and which are arranged in such a'séquence as to lead the student sys-
tematically through the whole range of devices whioh farm the complicated structural machinery of
e languago. These structural exerclses should in their content, as far as possible, have practical
rolevance to the circumstances of the situntions in which the student 15 actually living in arder
that they may avold artificiality and galn their meaning from Iimmediate experience. In arder to
teach Latin Americans to use the structural devices of American English, the courses of the English
Language Institute have followed in general the steps described in the following paragraphs.

(1) Concerning the materials that must come first there can be but little difference of
opinfon. In English there can bé no maaningful productive expression whatever and no understand-~
ing of the uttersnces of English speakers withcut a familiarity with the baslc word order patferns.
of statcments, Questions, and requests ar directives. For statcments therc must be both a sub-

ptantive and a verb and the order-is primarily the substantive first and the verb next.

"The dog barks."
"The boys whistled.”
"The man fell down."
“"He is ready."

For questions there must also be both & substantive and a verd, but the arder is primarily verd
first and substantive after it. "Is he ready?" If, -howsverj the verb is not bs but a single word
like whistled, or fell, ar barks, then the effect of the reversal of order 1e attained by the use -
of the function ward do and the simple or “dictionary" form of the full verb, with the word da
bearing the formal verbal characteristics of tense.

/

"Did the boy whistle?"
"Does the dog bark?"
"Did the man fal} down?t"

For requests or directives the simple, uninflected form of the verd 1s sufficient without a pre-
cuding or fellowing substantive. e, : Q
. "Come here."
- YBe ready."
"Whistle."
“Fall down."

For the satlisfactory operation of those basic sentence patterns the special farmal characteristics

of substantives--inflection for number and the articles the and a--are essentlal, as are alsc the

special farmal characteristics of the verb--the reguler inflection for tense. Especially useful

also are the prasent tahse'forms of be with the ~-ing form of verbs, incIuding the goins'to future.
B "_T ’ .
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In addition to the basic patterns of statements, questions, and requests, the first mdte-
rials rust also include the significant word order of modifiers. The positlions of the modifiers

Tof. substantive nouns are fixed, with single ward modifiers tending alvays to modify the words that

follow and ward groups modifying the words that precede.

. \
«"TheA%Qwo/,hundred//zery/ impartant / army officers’/z} that division///

whose names are on the list."

These mattera-of sentence pattern and word order for. modification within the sentence, together
with the two sets of essential forms--number andftense;-must become automatic habits both for the

“ receptive understanding of English and far the production of English that will be understood. The

practical exercises to accamplish this end constitute the first step in all our courses.

{2) Probably not so basically essential far the simplest expression and understanding but
certainly necessary for any communication in English above the very slmple level are the materials.
of our second steo. Like those included in the .preceding section these also arc matters that re-
quire mastery for production as well as-for recognition. Thoey include those sentence patterns
that require function vards, such as (a) questions with intcrrogative wards and questions included
in larger structures, (b) requests with polite forms and proposals including the speaker,

(c) statementa with substitute words and atatements of comparison, and finally {d) inclided word
groups o clauaes as modifiers of nouns, as modifiers of adjectives, and as complements OXpreas-
ing time, purpose, cause, result, comparison, concession, condition, etc. They also include the
most impartant and-most frequently used function words with substantives in expressions of place,
direction,. time, means, etc. The forms to be included at this level are also very few and consist
of the irregular preterits, such as rode, sang, gzew, stood, Bpoke, held; the forms of adjectives
used in expressions of comparison, like softer, clearcr, hardest, most; and the genitive farms of
both prodounsmand nouns, such as my, his, John's, boy's, man's, and mine, ours, theirs. With the
structural mAtorials indicated in these first two steps so thoroughly mastered that they automa-
tically channol the expression of the learner, the foundation has . been laid for satlsfactory pro— _
ductive ccmpetence in-English.

{3) For the third step we inciude those items which &re essential faor recognition because
of theif‘greog frequency of occurrence, Althougn wa do not strive far a productive mastery of
these malerials in the early slages of learning Lnglish they naturally vecome productive items
far those who' have advanced beycnd the beglnne:r's level.- These include especially the function
words with verbs,\tha uses of have and had with past partlciple to express completed actlon; the

. usws of may, can; must, might, should, could, would, with the simple, uninflscted form of the verbd

to express various attitudes toward actions; the alternative but ccmmon patterns for the ‘expres-
sion of the future, for customary actlon, for repeated and contlnued action; and for necesasity.

" (4) It is not ehough that the structural patterns of English function through conscious
cholce; they mugt became matters of habit-productively and receptively They must function auto-.
matically when the attention is centored wholly upon meaning and not at all upon the mechanics of
the language. Owr fourth step, therefare, attempts not only to provide practice of limited pat-
terns in single utterances in which there 15 a complete 1ntegration of all that has been learned,
but to-stimulate the students bp use their knowledge and rew-farmed habits of structure in longer
contexts and more sustained discgurse. Accuracy must. come first, but fluency within the limited
productive structures and particu af vocabulary areas becadues a maJjor aim after the earlier etages
have been passed.

-

On the.whole the structural uses of word order, of function wards, and of inflectional
forms 1n‘present-day English are complicated and difficult for one whoce native language is Span-
ish, or Turkish or Chinese. The special difficulties differ with the various linguistic back-
grounds of the learners. Sound and satlsfactory materials through which to develop the necessary
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oastery of Englich structural patté?rnu must rest upon an adequate scientlfBz analysis of English
" and a.pa'reful canparison of the_ results of this analysis with those of a similar asnalysis of the
potive language of the students. But.thece analyses and thelr comparison will be of little prac-
tical aid to ordinary"-étudent,s?unless they are built into lessons to furnish the exercises through
which the nscessary hsb‘i’..s.';an be farmed. As an illustration of the specific content of such les-
. ‘gons in accard with, the p‘rincip'les urged in this book there is included in the Appondix (pp. 123 tc
. 7 .135) an outline of" the: Grammar Lesscus" of the Intensive Course which the English Langunge Insti~.
' . .tute ‘has used during “the ‘past three yecars. In addition, the Appendix also includes several les-
' gons, given in full from ‘the Institute text for beginners, "Inglés por Prédctlca. ’
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