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MODULAR SEQUENCE: ENGLISH AS A SECOND LANGUAGE

= MFTHOD% AND TELHNIQUF
‘ 7
)
\ -t ‘ - . . ) - . . a(\',
I. . RATIONALE: In recent years an‘effort has been made” bb,

develop viable educ¢ational progtams fgr teachers, that »

focus on indiviaual needs and Specilied competencles

to be attained. -This.trend gﬁew out of a need for

eva]uating and improving teaching skills," rather than

Judplnf a teacher's competence solely in terms. of
-aceumulated credits, courses, grades and dggr;esl'

i
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IT. OBJECTIVE:: The comprehensive objJective of this modular

: sequence 1is to provide teachers with a theoretical back-
pround and practical training in ESL methodology, which
can, In turn, be adapted to meet the needs, .Interests
and capabi%}ties of lihguistically-different students.

[

III. : PREREQUISITES: None

IV. ORGANTZATION: The sequence is divided into the following':
major areas of consideration: , !

TESOL Overview
Linguistics and Second-Language Teaching
- Psychology. and Second-Language Teaching:
Behaviorist & Cognitive Approaches
. * Psychology and Second-Language Teaching:
Determining Factors of Success
Teachiing English. Sounds to Spanish Speakers -
Morphology: Teaching Lnglish Structures to Spanilsh
Speakers
Puerto Rican Spanish d
Listening Comprehension
Oral Language Deve opmpnt
10. Reading '
11. -Writing ’ ’ e
12. Major Methods and Technlques -
Y ' - 13, Lvaluating and Adapting Materials
: : 14.  Teaching ESL in Coritext
15. Testinﬁ\\\
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—~ V. PROCEDURE: Tﬁa participant will be able to arrive at a
. practical understanding.of the major concepts of ESL .
methodolomy through specified readings, options to develop
. his/her own instructional activities, pracﬁital clinical
~ * appltcations, audlo-visual materlals ) interaction with
resource people-and peers, and consulfdtion of cross-
reference materials, -
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SASSESSMENT: Competency will be assessed tRrough .

\succeséful completion of t@e learning activitdes
amd post assessments .of-each modyle.

-

MANAGEMENT s,

1. Instructor's Prdcedure: it 1s recommended that .
the Instructor schedule -an initial seminar to ~

# _explain the overall format for proceeding through

“the modular sequence. While ‘the sequence is-
.designed to be completed in a fifteen-week period
equivalent to a traditional semester, the length
»f time each module requires for completion varies
according to the *learner's needs.

2. Actlivities: Although‘some-learning activities

satisfy the requirements of more than one-objective,
the checklists contain specific resources for:
enumerated -objectives and corresponding items

on each Post-Ass essment :

3. Resources: The coples of recommended readings
are included in each module for demonstration
purposes only; they are not to be reproduced
- without permission from authors_and/or publishers..
* It is suggested that sufficient copies of ali
'recommended resource méterials be purchased
prior to students' beginning the sequence:

.4, Remediation: Activitles for remediation should
be agreed upon by the Instructor and student in
concert. While the Instructor may wish to suggest
alternatives not included in the sequence, learning
activities not ariginally selected by the student
mayvge used for remediation.

s
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TTP 001,01 (QHAR)

. N / : v
T ot MODULE CHECKLIST coL .
J : > :
, INSTRUCTOR'S -
NAME ' Lo : " DATE 0K
Pre-Assessment
Learnins Alternatives: B
Objective A (Post-Assessment IIA, IIB)
In, IB, IC, ID, IIA, IIB Cov X '
Objective B ‘(Post-Assessment IA-IF) -
» - N . .
1A, IB, IC, ID, IIA,iIIBs,, 1IC ‘
Objective C (Post-Assessment IIC)X
- A2 . p
IE L~ . . ¢ . TN .
All Objectives o - : -
11D, IIE ° \ ‘ | ‘ o -~
Post-Assessment - _ o B J
;V\_\ ' ' . . ) . A . ‘,

oY | S

REMEDIATION: State below your remediation tasks as decided
% in concert with your instructor




TTP 001.02 (UHAR)

MODULE CHECKLIST

‘ "TNSTRUCTOR'S
NAME - : | , DATE 0K

Pre-Assessment
.carning Alternatives:

Objective A (Post-Assessment I)

/

- IA, IIA

. v A\
Objective B (Post-Assessment I11)

. s X !
TA, IIA, TIIG .

P

“Objective C (Post-Assessment IV)

Te, ID, IIB, IIC, IID  ~ -

ObJective_D'(Post—AssessmGnﬁ T1I11)

T8, IIE, IIF

Objective B (Post—Assessmenﬁ/V)

IR, TR, IIC - ~ .

AlY Objectires
‘.. — .

TTH, TI-I

Post Assessment

1

REMEDIATION: State below your remediation tasks as decided in
' : concert with your instructor. v
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MODULE CHECKLIST

 NAME | o | DATE

INSTRUCTOR'S
OK

Pre-Assessment

Learning Alternatives:

, Objective A (Post-Assessment III)

IAl, IA3

Objeétive B (Post-Assessment IT)
IC -7 g : B

®

Objective ¢ (Post-Assessment I, III)

IA2, IB, ID

All Objectilves

ITAe TI1IB
vPosﬁ-AsseSsment

—~ 2
s

i
e
P

v

REMEDIATION: State pelow yogf remedliation tasks as
- concert with your instructor.

i

decided @n

%

.
™
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MODULE CHECKLIST

1

_ | INSTRUCTOR'S
NAME , , DATE. OK

¥

Pre-Assessment

Learning Alternatives:

— -

Objective A (Post-Assessment I)

18, IC, ID, IIA, IIC, IID

Objéctive B (Post-Assessment I1)
IA, TIA

Objective C (Post-Assessment LII)

~, . r

‘1B, IC, IE, IF, IIC,, IID R

.Objective D (Post—Assessment IV)

A1l Activities

All GCbjectives
Ir¢, I11ip, I1IE, IIF
Post-Assessment

v
/

) o ' 1=

REMEDIATION: State below your remediation tasks as decided in ~ e
concert with your instructor.
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MODULE CHECKLIST

’ ) INSTRUCTOR'S
NAME , ‘ DATE . 0K

Pre-Assessment
Learning Alternatives:

Objective A (Post-Assessment I)

TA

Objective B (Post-Assessment II, III, IV)
Th, IB, IIA '

Objective C (Post~Assessment V)

IA, I8, IC, IIB

Objective D (Post-Assessment VI)

IA, IB, IC, IIB A -

A1l Objectives .~ .
IIC, IID
Post-Assessment

¢

. . i
REMEDIATION: State below your remediation tasks as decided in
concert with your instructor.

Pa%
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MODULE CHECKLIST

| | ; ' INSTRUCTOR'S
NAME _ . DATE 0K

Pre-Assessment

Learning Alternatives: !

.
’
-

Objective A (Post-Assessment II)

Ia, IB, IIC \

Objective B (P3st-Assessment I)

Ll
I

I8, IIA, IIC !

Objective C (PQst-Assessmeﬁ€fTTI)
IA, IC, Ibﬁ

QAJGCLLVE D (Post-Assessment IV)

V ~.

ID ' \ v

All Objectives

11D, ILE. - -

Post-Assessment .

- | ;
RFMEDIALTON State below your remediation tasks as decided - irs
conbert with your inqtructor C ;
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) MODULE CHECKLIST ' 3
o ‘ ~ ~ INSTRUCTOR'S
- NAME v N , DATE . OK
Pré-Adsessment .
Learning Alternatives: . ' -
h : » ANy
Objective A (Post-Assessment I):*
Overview, IIA, IIB
. _ - __—UF‘— -
Objective B (Post-Assessment II) S
Overview, IA, IB, IC L §} |
‘ -3 ] T
Both Objectives " : , w
IIC, IID ' v, | ’
Post~Assessment
4

REMEDIATION: State below your remediation tasks as decided in
concert with your i1nstructor.
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- MODULE CHECKLIST

S _ : INSTRUCTOR'S
NAME ° : . DATE- OK.

Pre-Assessment

Learning Alternatives:

Objective A‘(PospﬁAssessment 1) -

Overview, IIA

~
" Objective B (Post-Assessment II)

Overview, IIA

Objective C (Post-Assessment III)
b, TID |

Objective D (Post-Assessment IV)
IA, IC, ID, IIC, IID:

All Objectives

I1B, IIE

JFPost-Assessment

’

REMEDIATION: State below your remediation .tasks as.decided./in
concert with your instructor.”

1%

<. 2
-
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. MODULE CHECKLIST 1. ?
- | P INSTRUCTOR'S
NAME - © DATE - 0K

Pre-Assessment } . .
Learning, Alternatives: ) , -

Objécti?e A (qut-Agsessment I1) R
#

IA, IB1

Obigptive’Bk(Post-AsSessment I11)
IB1, IB3 '

Objective C (Post-Assessment I)

B2

Objective D (Post-Assessment IV)
Icl, Ic2, I¢3, ICH, IC5

311 ObJectives

1C6, ICT

Post-Assessment

REMEDIATION: State below your remedlation tasks as declded in
concert with your instructor.

A




MODULE CHECKLIST

TTP 001.10 (UHAR)

-
) , INSTRUCTOR'S

NAME / DATE OK
Pre-Assessment
Legrning Alternatives}

Objective A (Post-Assessment I, II) .

A ~

Objective B (Post-Assessment III)

IBla, IB2a, IB3a

A e

Objective C (Post-Assessment IV)- ’

IBlb, IB2b, IB3b, B¢ %

Objective D (Fost-Assessment V) ‘}

'ID X

Objective E (Post-Assessment VI) .

A . . ‘,»(
IE ' ~
4

/

‘REMEDIATION: -Stane below your remediation tasks. as decided,

1

i
.

A

in concert with your instructor.
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MODULE CHECKLIST
A s
INSTRUCTOR'S
NAME T R "DATE OK T
~
Pre—ﬁssessment -

Learning Alternatives:

Objective A

IA, IB

Objective B

IAl

Objective C

(Post-Assessment I).

(Post~Assessment II)

(Post-Asseesment IV) - ' .

All Activities

Objective D

IC>

(Post-Agsessment III)

All Objectives

IC2, IC3

Post-f&ssessment

RZMEDIATION:

State below your remediation tasks as decided in -~
concert with your instructor.



b4

A : TTP. 001.12 (UHAR) ,
a4 .lg .
- DUL o ', ) ! .
; MODULE CHECKLIST N
| , ‘ | C " INSTRUCTOR'S
NAME DATE . OK
. - = . N, 44\
Pre-Assessment | -~ = 3 -

Learniﬁg Alternatives:

Objéctive A (Post-Assessment 1)

~

~

TA, IC, TF? | \\

Objective B (Post~A§ses%ment 1)
I, 1IC, ID, IE |

Objective C (Post-Assessment.IIT)

IF1 o . 5

All Objectives

IF3 =

4

—

~, REMEDIATION: State below your remediation as decided in-

concert with your instructor.

*
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MODULE. CHECKLIST
" - ‘\\
v INSTRUCTOR'S
NAME : © / DATE 0K

L1

o .
Pre-Assessment g

Learning Alternatives: ' : ~ . _ a.

Objective A (Post-Assessment\I)

1A, IB

Objective B (Post-Assessment II1)

ITA, IIB | | , P

-

KQObjective C (Post-Assessment TII)

¢ ' S .

All"Objectives

" 1p, 1IC, IID, IIE v | _ e
N \ - N N ~ -,
\ ,\\ ~

REMEDIATION: State below your remediation tasks as declded in
concert with your iInstructor. . :

1
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TTP 001,14 (UHAR)

MODULE. CHECKLIST

‘.

* . +. INSTRUCTOR'S
NAME o ' DATE OK -

Pre-Assessment

Learning Alternatives

Objective A (Post-Assessment III)
=V . \

IA, IB, ID, IIIC
4

Objective B (Post-Assessment I, II)

’

#IA, 1B, IC, IDY IIA, IIB = . .

Objecti&e-c (Post-Assessment IV)

I11IA

~——t

All+objectives

IIIB, ITID

~

Post-Assessment

'REMEDIATION: ‘State below your remediétidn tasks as declded in
congert wlth your instiructor.
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" MODULE -GHECKLIST

. NAME - _ ' - DATE

J

. S - TP 00115 (UHAR)

INSTRUCTOR 'S
0K

Pre-Assessment
Learring Alternatives:

Objective A L

" ia, 1B, IC, ID, IE, IF, II IVD
P

Objective B -

\

IIIA, IIIB, IIIC, IIID, IIIE, IIIF,
IVA, IVB, IVC, V,

Both Objectives

IVE, IVF

-~

REMEDIATION: State below your remediation tasks as

in concert with your instructor.
N .

i

decided

£



BIBLIOGRAPHY .

Allen, Harold and Russell Campbell, eds. Teaching Englisn
as a Second Language:« A Book of Readings. l!llew York:
- McGraw-H11ll Book Co. 1972 '

Allen, Virginia French.’ ”Teaching Intonatior, from Theory
to Practice," TESOL Quarterly, V:73-81, March 1971.
Reprinted with perm1351on from author.

Anthoﬁy E. "Approach, Method & Technique," in Allen and
Campbell, eds., pp. 4-8.

Arapoff—Craﬁér, Nancy. "Writing: A Thinking Process,"

in Allen and Campbell, eds., pp. 199-207. ' .

Reprinted with permission from author.

Baratz, Joan. "Educational ConSLdergtions for Teaching
Nezro Qpildren,” in Spolsky, ed., pp. 139-155.

Billows, F. >\ The Techniqye of Language Teaching London:

Y

Lonvmans Group, Lid. 1961 9

Blatchford, Ch“?leS\H. " A Theoretlcal Contribution tO\FSL
DlaanStLC Test\Construction,” TESOL Quarterly, . ‘\
vIi:221-235, Septemper 1972. ° i~ S '

. '"Newspapers: Veﬁlcles for Teaching E.S.0.L. with
a Cultural Focus," TESOL Quarterly,  VII:145-151, June-
1973. \,

kY

Ploom, Benjamin, J. Thomas Haétings and George F. Madaus, eds.,

Handboox on Formative and‘:Summative Evaluation of
Student Learning.  New York McGraw- Hill Book Co.

1971. B
Bolinger, Dwight L. "Intonation and Grammar," in Harold B.
Allen, ed. Teaching English as a Second Language
- New York: McGraw-Hill Book Co., 1965, pp. 153-159.

+'"The Influence of Linguistics Plus and Minus,"
TLSOL Quarterly, VI:107- 120 June’ 1972 :

Bordie, J. G. ”Language Tests and:Linguistically Different
Learners: The Sad State of the Art," Elementary English,

BN

47:814-828, Ocotober 1970.

Bosco, Frederick J. "The Relevance of Recent Péycholbgical

~ Studies to TESOL," in Allen and Campbell, eds., pp. 369-

384,
Reprinted with permission from author

by



e

Hodlouffa, Jacqueline. "What ﬁo Ooverload and What. to Overlook,"
English Language Teacher, 15:111-115, 1961.

Bowen, J. Donald. "Contextualizing Pronunciation Practice in
the ESL Classroom," TESOL.Quarterly, VI:83-9L4, March 1972.
Reprinted with permiseion from author.- T

3 -

Braccy, Maryruth. "Controlled Writing vs. Free Cdmposition,"
TFSOL Quarterlx, V:239-246, September 1971. .
'brlere, Eugeéne J. "Are We Really Measurlng Proficiency With
Our Forelgn Language Tests?" in Allen and Campbell, éeds.
3?1 329.
“bBung, Kfaua" "Pro;ramed Ldnvuaye Peaching and its‘lmpl[cgtions

for eanhe* Wrxxwxny, “in Lugton, ed., pp. 119-1T71.
Burns, FPaul C. '"Linguistics: A Brief Guide for Principals,”
in tavage, ed., pp. 33-41.

-Campbell, Russell and Judith Lindfors. Insigptsalnto English .

Structyre. - Englewood Cliffs, New Jersey: Prenticé-Hall, '
Inc., 1969.

Carrcoll; John B. "Fundamentél Considerations in Tésting for
English Language Proficiency of Foreign Students," in
Allen and C@mpbell,lﬁdsu, pp. 313-320. '

Chastairn, Kenneth. "Behaviorist and Cognitive Approaches in_
Proyrammed Instruction,™. in Allen and Campbell, eds.
pp. 49-59.

Reprlnted with.permission from author.

Clark, Virg inia P., “Paul A. Eschholz, and Alfred I'. Rosa,
éds lan”’ gu g New York: St. Martin's Pres§, 1972.

i

- | /
" ]
Cooper, Robert L. '"Testing," in Allen and Campbell, eds.,

pp. 330-345.
Croft, Kénnethﬁ ed., Readings cn English é\\a Second Langdage.
Cambridge,*Mass Winthrop Publishers T1972. '
Dillard, J.’ ‘ _}ack English New York: Random House, 1972.
'3' ‘
- P Ll ) !
T N ! ~
? ) . h



- Diller, Karl. Generative Grammar, Structural Linguistics
and Language Teaching. Rowley, Mass.: Newbury House
Publishers, 1971. - i
Reprinted with permission f{rom publisher.

Dinneen,  Francis P. Arn Introduction to Linguistics. New
York: Holt, Rinehart and Winston, Inc., 1967. }

Ekwall, E. E.. "Method of Testing for the Various Consonant
and Vowel Sounds," Elementary English, 50:43+, January
1973. . :

. ' '

Finocchiaro, Mary. ‘Engllsh as a Second Language: From

: Thegry to Practice. New York: Simon and‘Schuster, Inc.,
196 - . "

. "Teaching English to Speakers of Other Languages:
Problems and Priorities," in Spolsky, ed., pp. 125-138.

“rLr., Charles C,. Linguisflcs'and Reading. New York: Holt,
Rinehart and Winotcn, 196x

Teachlnp ‘and Learning bnglish as a Secénd Language.
Ann Arbor, Michigan: University of Michigan Press, 1945.
Reprinted with permission from zuthor.

Fries; Peter l. "Tagmemics," in Clark, et-al, eds., pp. 194-
208. ' ’
taarder, A. Bruce. "Bilingualism and Education," in Spolsky,

ed., pp. 51-59.
Gieason, H. A., Jr. Workbook in Descriptive Linguistics.- ‘New
York: Holt, Rinehart and Winston, Inc., 1955, p. /47. ‘

Hall, Robert A., Jr. "Sp‘llihg and Sound in English," in Croft,
ed., pp. 168-173. , ' “

Harris, David P.. Testing English as

_ Second Language. New
York: McGraw-Hill Book Co., 196 -

a
9

Huck,. Charlotte S. and Doris Y. Kuhn. Children's Literature
in the Elementary School. New York: Holt, Rinehart and
Winstons, Inc., 1968. _

. Reprinted with permission from author.

Jacobson, Rudolfo. "Cultural Lingulstic Pluralism and the
Problem of Motlvation," TESOL Quarterly, V: 265-281F,
December 1971.

Reprinted with permission from author.

Lado, Robert. Language Testing. New York: 'McGraw—Hill Book
Co., 1961. ' ' .




[Kc

wll Toxt Provided by ERIC

%

Lakoff, Robin. "Transformational Grammar and Language Tecaching,

in Allen and Campbell, eds., pp. 268-275.

Lambert, Wallace k. "On Second Language Learning and Bi-

lingualism," The Modern Language Journal, 47:114-121,

, .March 1970. '
Reprintgd with permission from author.

”Psychoiogical"Approac@es to the Study of. Language,"
The Modern Language Journal, U7:50-62, February 1963.
Reprinted with permission from author.

. "Social Psychology of Bilingualism," in Allen and
" Campbell, eds., pp. 385-402.
Reprinted with permission from author.

rand R. C. Gardner.’ Attitudes and Motivations in Second
Language Learning. Rowley, Mass.: Newbury House Pub-
lishers, 1971.

Lewis, Karen”Reinersten. "I'ransformational-Generative
Grammar: A New Consideration to Teaching Foreign
Languages," The Modern Language Journal, 56:3-10,
January 1972.

Lugton, Robert C., ed”, Preparing the E.F.L. Teacher: A
Projection for the '70s. Philadelphia: The Center for
Curriculum Development, 1970.

Maglietto, Lois B., et al. English as a Second Language
Curriculum Guide. Hartford, Connecticut: Hartford
Public Schools, n.d.

Miller, G. A. LanéﬁEEEN&na Communication. New York: McGraw-
fill Hook Co., 1951.

. |
‘Newmark, Gerald and Edward Diller. "Emphasizing the Audio

in Audlio-Lingual- Approach,” in Allen and Campbell, eds.,

pp. 98-101.
Ney, James W. "Towards a Synthetization of Teaching Method-
" ologies for TESOL," TESOL Quarterly, VII'3—11 March
A973.

" Reprinted with perm1551on from author and publisher..
Nida, Eugene, "Selective Listening," in Allen and Campbell,
eds., pp. 145-152. . ’
Reprinted with permission from author

Norris, William E. "Advanced Reading: Goals, Techniques
Procedures," in Croft, pp. 188-206.: “~

OlleP,IJohn W., Jr. "Method of Te estlng for Varlous Consonant
- and Vowel Soundb," Elementary English”SO ﬂ3—ﬁ5+
‘\January 1973

n



4

Fauwiston, Christina Bratt. "Teaching Writing in the E.5.0.L.
Classroom: Technique of Controlled Composition,"
TESOL Quarterly, VI:33-39, March 1972.
Reprinted with permission from author and publisher.

. ""The Sequencing of Structural Pattern Drills," TESQOL
Quarterly, V:197-208, September 1971.

Politzer, Robert L. and Frieda N. Politzer. Teaching English
as a Second Language. ‘Lexington, Mass.: Xerox College
Publishing, 1972% '

Powell, Walter A. Seleéting Reading Materials. Rockville,

Md.: English Language Services, 1956.
Rivers, Wilga M. "Listening Comprehension," in Croft, ed.,
op. 87-99.
L ”Talklng Off the Tops of Thelr Heads," TESOL Quarterly,
VI: 71 81, March 1972. P

Teaching Forelgn Language Skills. Chicago: The
University of Chicago Press, 1968."
Robinett, Betty Wallace. "The Domains of TESOL," TESOL
Quarterly, VI:197-207, September 1972.
Reprinted with permission from author.

Roécoe, Carole. “Developing Instructional Materlals for u
-~  Bilinpgual Program," TESOL Quarterly, VI:+163-166, June
1972.

Savage, Jobn F., ed., Linguistics for Teachers. Arlington,
Virginia: National Association of Elementary School
Principals, 1973. '

Copyright 1965, National Assoclation of Elementary

School Principals. . All rights reserved. 1
Sawyer, Jesse 0. and Shirley Kling Silver. "Dictation in

Language Learning," 1n Allen and Campbell eds. ,

pp. 222-229.

Reprinted w1th perm1851on from publisher

Schachter, Paul. "lTransformational Grammar and Contrastive
Analysis," -in Allen and Campbell, eds., pp. 268-275.

Scoon, Annabelle.  "Affective Influence on English Language
Learning Among Indian Students,‘ TESOL Quarterly,
V:285-291, December 1971. . S

Reprinted with permission from aathor

Slagmer, William R.- “"Creating Contexts for Language Practice,"
\f« TESOL Quarterly, VIL:35-%0, March -19773. )




- -— \ -

I I
- S

Spolsky, Bernard. ”Attiludinal Aspects of Second Language
Learning," in Allen and Campbell, eds., pp. 403-U4104.
Reprinted with permissilon from author.

-t

, ed.; The Language Education of ManFlty Children.
howley, Mass. Newbury House; Publishers, 1972.

__, Penny Murphy, Wayne Holm, and Allen Ferrel. "Three
" Tunctional Tests of QOral Prof101uncy," TESOL Quarterly,
VI: 2?1-’35, September 1972.

o
Sreedhar, M.V. "Pe;spectives in Program ing Language Courses
in Indjia," in Lugton, ed., pp. 135-1%4.

"Statement of Qualifications and Guidelines for Preparation
of Teachers of English to Speakers of Other Languages,"
TESOL Newsletter, 4:4-5, 1970. '

Stevick, Earl W. Adapting and Writing Language Lessons.
Washington, D.C.: Foreign Service Institute, 1972, A
pp. L4-65. ' S

,

Stockwell, Robert P., et al. The Grammatical Structures of
unglish and §£anish Chicago: The University of '
Chicago Press, 196

Thonis, El€anor Wall. Teaching Reading to Non-English Speakers.

New York: The Macmillan Co., 1970.

Tucker, C. Allen. "Programmed"Dictiop An Example of the
- P.I. Process in -the Classroom," TESOL Quarterly, VI: 61-
%0, March 1972-.

I3

*

Upshur, John A. '"Cross Cultural Testing: What to Test,
in Allen and Campbell, eds., pp. 355-366. .

Valette, Rebecca M. "Evaluation of Learning in a Second
Language," in Bloom, et al, eds., pp. 836-840.’ ' B

Walsh, Donald D. "The Textbook: Aid or Hindrance to Modern
Language Teaching," The Modern Language Journal, 42:59-
64, 1958.

Wardhaugh, Ronald. Introduction ‘to Linguistics. New York:
McGraw-H1ill Book Co., 1972.
Reprinted with permission from publisher.

"Tesol: Current Problems and Practices," in Allen
and Campbell, eds., pp. 8-19. .
Reprinted with permission from author. ‘
White, John. "Stratificational ﬁrammar,‘ in Clark, et al,
eds., pp. 185-193.

Wolk, Elsie. "Reading'Disabiiities of €hildren Learning
N English as a Second Language," Elementary English,
49:410-414, March 1972.

s

> ' SN




ERRATA

. A
« 001.01 p. 5, line 1 _ “I. Recommended"
p. 5, lines 9
& 26 . : "Rowley"
p. 6, line 8 _ "Rowley"
p. 10, line 2 | "Allen & Campbell, ed."
v1line 10 N ‘"Rowley" '
v " N
001.02 p. 5, line 1 "TI. Recommended"
p. 6, line 19 "grammar"?
. p. 12, line 22 "Allen & Campbell, eds."
‘ p. 1k - Add: H. Design your own
v . * learning activity.
. ‘ I. Attend a seminar
as scheduled by your
module coordinator.
p. 17, line 2 "Allen & Campbell, eds.".
001.03 p. 5, line 1 - "T.. Recommended"
, p. 5, lines 8
- & 13 vt "pllern & Campbell, eds."
. p. 9, line 2 "™yllen & Campbell, eds."
001.04 p. U4, line 1 : "], Recommended"
p. 4, line 22 "ATlen -& Campbell, eds."
p. 5, line 13 "Allen & Campbell, eds."
p. 8, line 2 "Allen & Campbell, eds."
001.05% p. U4 line 1 ) "7, Recommended"
. ,p. 15, line 5 ) "pAllen & Campbell, eds."
p. 15, line 10 , "et al."
o .
001.06 p. 6, line 1} "I, Recommended"’
001.0Q7 p. 2, tine 7 _— "make" ’
p. 14, line 24 "peisbol"
p. 24, line 3 _ "college"
p. 24, line 5 B "San Juan"




001.08 - 3, footnote #1 Teaching Foreign .Language Skills
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p. 6, line 4 ' "jerkily™ .
p. 10, line 1 "I. Recommended"
p. 10, ling 4 "Allen & Campbell, eds."
p. 10, line 14 "Croft, ed."
p. 12, line 14 - "Allen & Campbell, eds." <sgy
p. 14, line 2 "Allen & Campbell, eds." —
p: 14, line 7 " "Croft, ed."” g
p. 14, -Yinc 10 "Kehoe, ed." . ——

001.09 . Flowchart ' "Rivers--Interaction”

: p. 8, line 4 "The Use of Rapid . . ."
00L.10 P. 10, line 1 ) “Cfoftﬁ'ed.” s

001.11 p. 8, 1line 7 :
’ ' & 29 "Allen & Campbell, eds."

p. 12, line 2 "Allen & Campbell, eds."
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001.12 p. 4, line 4 S "Allen & Campbell, eds."
o p. 8, line 2 © "Allen & Campbell, eds." : '
p. 8, line 19 "TESOL Quarteriy"
001.13 pr 4, line 19 “"Hindrance"
001.14 p. 4, line 7 "Slager's" -
D. 5 - OMIT #IA
p. 7 - OMIT Cobb reference
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001.15 p. 4, lines-1

& 16 "Allen & Campbell, eds."

p. 5, lines 14 :
L& 18 "Allen & Campbell, eds."
p. 6, line 16 "Allen & Campbell, eds."
0. 11, line 2 "Allen & Campbell, eds."
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