‘DOCUMENT RESGME

ED 095 036 e . 'S0 007 646

. 'AUTHOR ~ ~ Mayo, Frederic B., Jr. ‘ o
TITLE ' ' Condorcet and’ Author1ty°‘A Problem in Educatlonal
S Theory. . : : : :
PUB DATE 16 Apr 74
NOTE .. 12p.; Paper presented at the Annual Meeting of the

American Educational Research Association (59th
Chicago, 1111n01 « April 1974)

EDRS PRICE MF-$0.75 HC-$1. 50 PLUS POSTAGE
DESCRIPTORS Communiiy Control; *Comparative Educat10n° .
S *Educational History; Educational Respomnsibility;
*Educational Theories; Equal Education; Ethical
Instruction; Moral Development; National Progranms;
Parent Responsibility; *Power Structure; *Public =
‘ Education; School Respon51b111ty L
IDENTIFIERS Condorcet; France

ABSTRACT

facing France and the ways he chose to respond to those challenges,
thereby posing and resolving the problems of authority deriving from
the state, the family, and the wisdom of enlightened men. Condorcet's
design for a systenm of'public schools was aimed at prov1&¢ng
instruction for all French men, women, and children in order to
educate them for citizenship and prepare them for the future. The

This.paper analyzes the challenges that Condorcet saw“ 

inteilectual control over what was to be taught would be exercised by i

enlighten=d umer, and the power to select teachers was divided between
exnligktened men and heads of households. This system would have o
enabled the French people to use the financial resources of the state. ’
- while telylng cn the intellectual authority of enllghtened men and
" moral authority of the family. Integral to the plan was the ' ;
-separation of instruction, the teaching of specific: skilis such as

‘reading, writing, and reasoning, from education, the moral and manual .

training that could be provided by a family. In the course of the.
Revolution, the National Convention adopted other education plans
which replaced the moral authority of the church with that of the
state r@ther than the famlly. (Author/JH) .
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The Marquis de Condorcet 'who-was'born in 1743 and died ‘
in 1794, is perhaps best known for his. prophetlc "Esqulsse dfun
_v‘tableau historique de la progres de l'esprlt humain" which
traced the history of the~world‘in ten-stageshor epochs, the ,;

last one a picture of the happy future where the material needs

of men were met and where equality prevailed within and between

nations.

1

In the'history of European eduoatioa,icondorbet:is'

o

mo°t famous for hlS "Rapport et projet de decreu sur l'organlzatlon'

générale. de l'lnstructlon publlque" ‘which he presented on behal* o

of the Commlttee of Public Instruction to the Leglslatlve

~Assemb1y in April of 1792.p' His plan prOV1ded a comprehen31ve

and highly organized system of public sohools designed to 1nstruct

§f ' aryone from common peaaantb to. wealthy genluses 1n instltuulons

ranging from day schools taught in one room sohoolhouses by Jay

_ teachers to sophisticated leotures on solentlflc subjects

given in‘speoial halls by carefully trained soient{sts.‘

Prev1ous to presentlng this plan, Condorcet wrote a series of

“should do for France. Entltled "Sur l'lnstructlon publlque" ‘

9
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<

O

~§s”'*‘ 'mem01res detalling his ideas about what a system of schools

'pand publlshed a year earller in La Bibllotheque de l‘Homme

Publi ue,

Condorcet's theoretloal ideas formed the ba31s

‘for the later "Rapport“ 3

' Phe purpose‘of this’paper‘is toianalyZe the ohallenges -



that Condorcet saw facing France and the ways he chose to
responé to those challenges, therby posing and resclving the .
problems of authority deriving frcm_the state, the fanily,~

and the wisdom of enlightened men. These challenges were

prlmarlly due to the. changlng nature of French 5001ety and

politics and the inexperience of most French people,With

republican, if not democratic, forms of government Towards

s ai ey i

- meeting these challenges, Condorcet directed his several

i

careers., HlS work as secretary of the Academy of- Sclences,
his career as a journalist, his participation in Turgot's

government, his role in the Iycée in Paris and his efforts

- as elected representative to the Commune of Paris, the

Legislative Assembly and the National Convention all indicate

his concern for the‘educational‘impact of his =zctions., His

B X .
‘Eloges des académiciens de 1l'Académie royale des sciences

morts depuis l'an 1666, written while an assistant to Pouchy,
serves as an excellent example of this aspect of his career.

academic'career‘ His dedication to the task of creating a

‘Ccnstitution-for France, which he saw as the most important

task of hlS llfe, is another example.4 A third one, which 1s

Vnot so hignly emphas1zcd lS hlS chalrmanship of the Legislatlve

&ssembly's Committee of Public Instructlon which adopted his
plan for a system of publlc sohools.5
- Condorcet's design for a system cf public schools was -
aimed at prov1ding instructlon for all French men, women aui
children'in order to educate them for citiZenship and prepare
them for the‘futnre.- Unlike most‘traditional'eighteenth century
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schools which were either small petits &coles or schools run by

religious'orders such as the Society of Jesus and the Oratorians,6

Condorcet's sohools”were”to be run by lay teachers paid by the
state.7 He wanted to exclude the ohnroh‘from any role in the
public instruction of children or adults. ¥The role of the
state was limitedalso to setting the goals for the schools
which Condorcet speclfled in his plan, and to providing the
economlc support fox them.8 vmhe 1ntellectua1 control over
vhat was to_be taught would be exercised by enlightened men,
and the power to select teachers was divided between enlightened
men and heads of households. This system enabled the French
people to use the financial resources of the state while reiying
on the intellectual authority of enlightened men and the

moral authorify of the family. ‘To understand exactly how this
integration of authority was achieved, it is neoessary-to

| examine some of the details of Condorcet's plan and the
specific problems it was designed to solve.

In his first mémoire, published in Ia Bibliothtque de

1'Homme Publique and entitled "Premier mémoire:nature et objet

'de’lfInstruction publique®, Condorcet:sketched‘the*four major
problems thatiFranoe faced in 1791: firsf,how to overcome the
ineQuality in political power;Lstatus and schooling that was
preventing France from becoming a trve Republio, Second, how
%0 prepare Frenoh men and women who had lived under the |
absolute monarchy for the demands of citizenship; third, how
to spread general knowledge throughout the'populace; and

fourth, how . to ‘prepare the French people for the future.9




- The anewer that Condorcet provided for these probleme was a
oublicly supporfed system of four levels of schools:

a general level for'all citizens, an advanced level for those
with special talents or abilities; adult;instrucfion_for
those.unable fo attend even a minimum ariount of schooling,
and a profeseional level for“tgg§ewyiﬁh‘special interests in
a specific techhical career. o

General 1nstructlon enabled common French peasants to .
.1earn to read, write and do simple mathematlcs Whlch freed
them from the bonds of the juristes and lawyers who had
traditionally 1nterpreted the klng'S'decrees and the seigneurs!
contracts on the land. It elso‘taught these people enough
knowledge to participate in local government as jury members,
voters, and members of v111age coun01ls, what today we would
-call elementary levels of political participation,

Advanced instruction served'the'pdrpose of»ﬂeveloping
the special talents of the gifted far the benefit of the
,whole‘population.‘ These people wouldldiscover new knowledge
as‘weil as diffuse it throughout the'population. Adult
‘instruction enabled people who had pasSed echooi age to
‘-continue_learning new ideas and to;hear about the deoisions of
the Consfituenf‘Assembly throdgh Suhdayllectures, festivals
and‘special holidays. ProfessiOnalginstruotion orovided“
"both skill training and"theorefical insight for artists,

craftsmen, skilled tradesmen,‘builders, sailors, soidiers,
“ and doctors, |

On all four levels of schooling, the teaching was

e —




wanted taught.

-

carefully limited to a specific area, the area of instruction.’

To Condorcet, the word instruction meant both teaching specific

skills, Suoh‘as‘reading, writing, and ways;of reasoning clearly,
and disseminating positite”knowledge'and‘known truths about

the worldt The school was not allowed to infringe on the

area of éducation, the moral and wmanual training that could

be provided by a family. The distinction between instruction

and éducation, which was consisterly followed throughout the
mémoires, indicates Condorcet's clear desire to exclude |
the schools from an area that he felt belonged to the family;10
Since families alone had the the moral authority to teach the
ethical and religious beliefs that they wanted their children
to adopt, the school had no right to Play any role in the
process of education.11The state did, however, have an
obligation to correct the defaults‘of family education by
teaching critical thinking, a task Condorcet saw as different
that teaching‘alternative beliefs to the ones'the’family had
taught. ‘ | | ‘ | i
Condorcet was unwilling to let public teaching address

itself to thevtasks of education because then the state would

f have to select the moral and religious opinions that it

12 - Condorcet, in agreement With other philosophes

: who criticized the moral monoply of the Gallican church

~ feared that this siftuation might lead to the establishment

of certain beliefs in which case public instruction would

become indoctrination. In religious matters, the state would

- either have to establish as many different educations as there

-4 -



were réligious beliefs or require'thaf all citizens choose
from a small number of approved beliefs or demand that all

citizens adopt the same belief. This dangerous practice

would involve the state in an area where it did not have any

authority, according to Condorcet.131t was not allowed to decide

what should be taught or how to teach it - those decisions B

~were left to enlightened men, in most cases the teachers of

the next highest level of schooling and at the vefy top,
the members of learned societies.

Another reason that Condorcet was unwilling to allow thei
state to become involved in education was the.impessibility |
of encouraging equality while teaching moral ox religioﬁs
beliefs. Since some chil@ren*would be able to ébend a great -
deal of time in school and others only a little, the number
and quality of the moral beliefs that they could;be faught'
would differ considerably. The disparity betwééﬁ the school

gducations would only further intensify their social and
moral inequality. In addition, the time that the school
spent Qn.éducation detracted from the time it could spend

on instruction, a situation which would hinder the

school from overcoming inequality of instruction.

‘Condorcet's limitation of the role of the state in matters
of education was a way of‘integrating the intellectual
authority of enlightened men with the mbral authority of the

family. He felt strongly that the authority of the‘fémily

should not be challenged by the power of the state. At the

-—‘,"—
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..meet both criteria betfer than any other individuai. 5,

same time, the state needed to provide fer its citizens a
specific kind of instruction which derived its validify from
the intellectual.authority of enlightened men, This inetruction,
which covered clear thinking and the basic skills of reading,
writing, mathematics, natural history, geography and logic,
es designed to enable‘French‘citizens to exercise fheir
rights as citizens.

- The intellectual authority of the Enlightenment to
whick Condorcet deferred, was used by other educational
theorists of the eighteenth century.as'well. La Chalotais, .
Turgot, and Dideiot, who designed national, seculaf systems
of schools, all relied on the power of reason and‘inStruction.14
Like them, Condorcet relied verj heavily on the faith in man's
reason and his ability to solve the problems of society |
through the discoveries of science. As he indicated in his
"Esquisse', the future of the human race was a picture of
infinite progress because the discoveries that the human mind
could make were limitless. This faith in man's ability to
make wise decisions was also eharacterispic'of Gdndorcet's |
ideas about the selection of teachers,

The methed that Condorcet chose for the»selection'of
his lay teachers was a complicated one, According to

Condorcet, there were three factors involved in £illing a

‘particular teaching position: the intellectual preparation

of the teacher, the match between the individual and the

position, and the combination of the two -- did this person
‘ . ‘

..'7 -
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;The first two issues were, for Condofcet, a watter of
objective judgement whichvhe ieft to experts,.in‘this case,
the self-perpetuating 1earne§ societies he wanted to establish
throughout France, and the third wasva matter of subjective
choice which in general instructibn he left to families or
their representatives. At the levels of advanced and professional
instruction, both thé cbjective and subjective chbices were ~ t
made by the learned societies or'by inspectors of studies
gposeh from the meﬁbership of those societies., ‘At all ievels,‘
the decision about the selection of teachers was clearly
separated into areas whereodifferent gfoups were given
different roles because of their varying authoxrity. The members
of the learned societies possessed the intellectual authority
to select a candidate on the basis of his or her qualifications
while the family possessed the moral authority to decide on

" the actual. individual because they knew the town and the
children best. 16 ' ‘ -

In this situation7'Condorcet juxtaposed the intellectual

éuthority‘of enlightehed men with the moral authority of
the family. Each had a specific realm in which they ruled
supreme but the combination of.the two was needed for the

| Best proceSs of selecting teachers. In eighteehfh'century
_France, the intellectual authority of enlightened men

“had played‘a large role in attackihg the moral authoriyy
of‘the church and Condorcet was reluctant to let the state
assume its place. As é result, the intellectual authoiity '
of enlighfened men continued to be a major sourée'foi the

f th for his schools,
£1{U: validity o} e goals __g’_is sc s




The particular blend/of moral and intellectual authority
that Condorcet created differentiates him from other_eighteenth
century theorists, He placed a great deal of influence in
~the hands of families while limiting the role of %the state,
krelying most heavily sn the knowledge of enlightened men.
Diderot,’La Chalotais and others placed a greater inflﬁence
in the hands of the state by giving the state oower in

' determiniﬁg the selection oflteacher5 books, and the
curriculum.  Most educational theorists writing in the
- _

eighteenth century also fail to make the clear distinction

between €ducation and instruction‘that Qondorcet made, Yet

his plan, like others, removed the church from the schools
and provided a coherently organized system to meet the needs
of the late eighteenth century. Working within the framework
of the-Enlightenment and its faith in reason and the intellectﬁal
authority of enlightened men, Condorcet drew upon the family
as a new eource of moral authority to replaee the church.

As a result,‘he increased the role that French men and women
could play in the @ducation of their children and thereby in
the future of France. Unfortunately,'however, this Solution
to the problems of creating a new France was not adopted;
during the course of the Revolution, the Nationallﬁonvention
adopted other conceptlons of maral authorlty and replaced the
church with the state, thereby depriv1ng French men and

, women of the influence that Condorcet had given to themn,
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footnotes

Condorcet, WEsquisse d'un tableau historique de la

~ progrés de 13¢Sprit humain® Qeuvres de Condorcet,
eds. M.F., Arago and A. Condorcet O‘Qonnor, 12 vols.
(Paris: Didot, 1847-1849), VI, 11-276.

Archives parlementaires, 1ere series, XLII, 192-195 & 227~-245,
gession of April 20, 1792,

Ia Bibliothéque gg 1'Homme Publigue, vols., 13,14,15,21,

‘udcob Salwyn Schapiro, Condorcet and the Rise of leeralism

(New York: Octagon, 1963), pp. 99-102..

Procds-TVerbaux de Comité d'Instruction Publigue de
1'Assemblée Législative, M. J. Guillaume, ed'5\Paris-

 Imprimerie Nationale, 1889), pp. 121~ 122, wession of

February 20, 1792.

For more information on eighteenth century French elementary
schools, see Maurice Gontard, "L'Enseignement Primaire en
France de la-Révolution a la loi Guizot (1789-1833)" Annales
de 1'Université de Lyon (Lettres) III,3 (Paris: Société
dtBdition "Les Belles Lettres", 1959).

This idea was not new;-Rolland, La Chalotais, Turgot

vand others ‘had also proposed state schools.

"La puissance publique doit done, apres avoir fixé l'obaet ‘

et 1'étendue de chaque instruction, s'assurer qu'a chaque

‘poque le choix des maitres et celui des livres ou des _
méthodes sera d'accord avec la raison des hommes éclairés
et d'abandonner le reste & leur influence." Condorcet,
"Premier Mémoire" Oeuvres de Condorcet, VII, 211,

Condorcet, "Premier Mem01re" Oeuvres de Condorcet, VII,
169-228, passim.
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footnetes (cont'd)

10, Although this distinction is now a normal part of the
French laznguage, Condorcet was the first philosophe to
use %ne distinction to clarify his ideas. Condorcet'may
gven have been the first Frenchman to make such a clear
distinction. "The 'Philosophes' and Public Education"

Yale French Studies, no., 40 (1968), 74. . Frenchmen before’
1885 used the word nourriture, not éducation. E. Littre,
Dictionnaire de la langue francaise (Paris: Hachette, 1885),
II, 1303, 7

11, In company with Voltaire and other DhllOSODhe», who also
desired to decrease the role of the church and laicize
the schools, Condorcet wanted ethical and moral teachlng
1eft to the fam1¢y. '

12. Here Condorcét opposed Turgot, Ia Chalotais, and Rolland
by insisting that the state had no right to teach any credo,
belief or philosophiglmaxim. ‘The only person who could
choose his beliefs was the child himself oxr his family.
~ Francique Vial, Condorcet et 1'éducation démocratioue
(Paris: Delaplane, 1903), p.'28. | | |

13. In this stand, Condorcet directly contraulcted many of
the phllosophes such as d'Holbach in La Politigue Naturelle
and Rousseau in Consddérations sur le gouvernement de Pologne
 who insisted on the role of the state in some kind of
ethical and moral training. Rousseau in fmile felt, however,
that the best education was family_educatioh with the
mother as nursé‘and'the'father as teacher.

14, One major difference was Condorcet's interest in]instructing
all people through both general and adult instruction,.
:fMany theorists did not want to move the common folk from -
their place in éociéﬁy. La Chalovais, for example, preacrlbed
- ‘hard work for children and limited advanced instruction to
selected children over the age of ten. Ia Chalotals, "Essay




footnotes (cont'd)

on National Education" ed. and trans. F. de la Fontainerie,
French Liberaligm in the Eighteenth Century (New York:
McGraw-Hill, 1932), p. 97.

15. Condorcet, "Second Mémoire" Oeuvres de Condorcet, VII,292,

16. Ibid., VII, 309.




