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ABSTRACT

During the last quarter of 1969, the Native Youth
Advisory Committee (Alberta Department of Culture, Youth, and
Recreation) planned a research project which would identify the needs
of native youths in the city of Edmonton and ascertain the extent to
which these needs, in the youths! opinions, are being met by city
agencies. Phase 1 of the study explored the number and distribution
of native youths in Edmonton (both transient and resident),
estimating that there were 2,000 during May 1970. Phase 2, covered in
this report, determines: (1) needs of native youths; (2) the
availability and adequacy of resources to meet these needs; and (3)
actions that may be taken where these resources are nonexistent or
inadequate. Additionally, four groups of objectives were outlined to
correspond with interest areas: (1) agency information--perceived
general resources and needs; (2) education information--perceived
educational resources and demographic information; (3) social
information--general attitudes, values, and personality factors; and
(4) employment information--demographic information. Findings were
given for needs, correspondence between native and non-native needs,
and adequacy of resources, which in turn were analyzed for ageacy,
education, employment, and social information. Very broadly, the
study suggested that there are native youth characteristics and needs
specific to them; however, the resources present to meet them are as
inadequate for the total youth population as they are for the native
population. (KH)
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The second phase of the study was administered and designed by:

L. Lamothe, S. Hlope, J. Leat, L. Keown and G. Siperko.

The collection of the data for the experimental group was supervised
by S. Hlophe and J. Leat and occurred during the months of June, July and
August, 1970. The interviewing staff was: T. Anioine, J. Campbell and

R. Yellowbird.

The collection of the data for the control group was supervised by
Mrs. Gloria Siperko. The interviewing staff was: L. Cardinal and N.
Harper of the Department of Youth (Départment of Culture, Youth and

Recreation) Research Branch.
Finally, the analysis and the report was prepared by Mrs. G. Siperko.
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this project possible.
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PREFACE

The Department of Youth (Department of Culture, Youth and Recreation),
since its inception, has been involved with the Native Youth of the
Province of Alberta, To facilitate work with this group, the Department
established an office in conjunctioﬁ with the Leadership officg. The
office was staffed by an individual of Native affiliation. The Department
also established a standing committee known as the ''Native Youth Advisory

Committee'".

During the last quarter of 1969, the "Native Youth Advisory,Cbmmittee”
developed plans for a research project which would attempﬁ to idéntify the
needs of the native youth in the City of Edmonton and to ascgrtain the’
extent to which these needs, in the opinion of the Native Youth, are being

met by agencies within the city.

The Advisory Ccmmittee, chaired by Mr. R.R. Nicholson, Leadership
Development Specialist, assumed the role of initiator and advocate of the
project. It was through his office that monies were authorized for the

study.

To achieve the original objectives in compliance with the wishes of
all interested and affected parties, two separiite yet inter-~dependent
studies were carried out. The first phase of this study was conducted
during the month of May, 1970 by Dr. B.f. Card. This was an "Explorafory
Survey of the Numbers and Distribution of Native Canadian Youth Between

Ages of Twelve and Twenty-Five in the City of Edmonton'.
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CHAPTER 1

INTROPUCTION

Phase 1 of the Native.Youth Study was an exploratory survey of the
number and distyribution of native youth in the city of Edmonton (both
transient and resident).1 This survey suggested that there were approxi-
mately 2000 youth of native origin in Edmonton during May of 1970. This
survey glso suggested the»age, sex, grade level, school, residence and
ethnicity (Metis, Indian or Eskimo) of this native youth population.
Therefore, Phase I provided a base population from which the sample for

Phase II was selacted.

The present report is concerned with Phase II of the Native Youth
Survey which is an exploratory descriptive analysis of the Native Youth In
Edmonton.2 The Wative Youth Advisory Committeaz requested this phase of the

research to meet the three following cbjectives:

1. To determine the neads of native youth and the resources
needed to meet these needs,
2. To determine the availability and adequacy of present

resources intended to meet these needs, and

1 Card, B.Y. -~ 1970 "An Exploratery Survey of the Numbers and Distribution
of Native Canadian Youth Between the Ages of Twelve and Twenty~Five in the
City of Edmonton, During May, 1970", a study prepared for the Research
Branch of the Alberta Department of Youth, June, 1970.

2 1t is important to note that the present researcher was not present at
every stage of this study. The Research Director of the Research Branch,
Department of Youth (Mr. Rehill) commissioned the present researcher to
write the report of the Native Youth Study, Phase II, in the Fall of 1970.
This was after the survey design, interview schedule content, interviewer
instruction, and data collection were completed. The present researcher was
in charge of assisting in the supervising of the coding of the schedules,
designing and supervising the control sample, data collection, theoretical
rationale and background, data analysis, and writing of the report.
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3. To recommend action to be taken where resources are either

. . . L
non-existent or inadeguate.

" The native youth research sub-committee further outlined some

. 2 . 4
objectives” that were also restated by Dr. Card in the Phase I report.
Considering the various sources of research objectives outlined above, plus
the researcher's meetings with several of the researchers previously and

. _ . 4
concurrently attached to Thase II of the Native Youth Study the following

outline of rbjectives was formulated.

General Objentives;

I. the noeds ob natdve yourl (perceived needs)..
It tre colrespondeace between native youth perceived

non-uative needs.

ILI. Determine the adequsacy of resources needed to mest needs.

In additien to Lhause zpeuneral objectives, four geoups of objectives

were outlined ro vorrespond te the four following arveas of interest:

1} agency information - pevceived generazl resources and needs

2) education information ~ perceived educational resources and
demographic information

3)  social information - penzral atticondes, valves & persopality facters

4) employment information - demographic information

1 Memorandum from R.R. Nicholson to D.H. Rehill, dated February 25, 1970,
see Appendix Q.

2 At “meeting with Research Supervisor", dated Friday, April 17, 1970,
Appendix Q.

3 Card, B.Y., op. cit.

4 Memorandums from G. Siperko to N.H, Rehill dated November 18 and 26

concerning discussions of research objectives with L. Lamothe, R.R. Nicholson
and L,L. Xeown, Sce Appendix 0.



The specific obijectives directly related to these areas of
P 3 3

interest are:l

Agency Information:

1) Determine the resources available to meet needs.

2) Determine the adequacy of resourcés:
a) perception of whether agencies are meeting youths' needs.
b) are there enough agencies (quantity).

¢) qualitv of services.

3) Sugzest recommendations to make up for Inadequacy of agency
services in specific areas:

a) future expansion

b)Y development of vouth sarving agencies

Education Information:

4) Deternine under what circumstances natiﬁes consider leaving
school,

5) Detarmine the attitudes of native youth toward school structure,
administraticn and fellow students. .

6) Determine the native youth educational goals and neads.

77 Assess if the educational system (curriculum) is meeting per-
ceived educational needs and goals of the native youth,

8) If the curriculum i;n*t meeting the needs of the native youth,

determine how the curviculum can be changed.

1 These objectives will be met wainly by a descriptive analysis of the
survey data.

ERIC
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Employment Information:

9) Determine the chavacter and extent of native youth employment:

a) non-student employment

'b) student employment

c) job satisfaction and chances for prometion
d) student summer employment

e) summer unemployment

10) Determine reasons for unemployment.
11) Determine procedurcs used for finding jobs in past.

123 Dstermine extent of diffieulty in finding employment.

Social Informatiou:

13) Determine the native transient youth factor structure

14) heteraine tne native student fazctor structure

15) Determine rhe non-native student factor structures

16) Compave the factor structures of the native and non~-

native ssmples, and lsolate peculiar characteristics of each sample
17) Describe the perceived needs of the native and non-native

youth. ’

Chapter Il of this report presents a statement of relevant
background material, Chapter 11l presents the research design, and Chapter
IV presents method and methodology of the data analysis for the native

youth study.

The data analysis of the native youth sample according to the
survey data is presented below in Chapters IV to XI. This data analysis
includes both descriptive and statisticeal points. The summaryvand
conclusions will be presented in Chapter XII and the Implications and

Qo Recommendations will be presented in Chapter X1II.

ERIC
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CHAPTER TT

FELATED RESEARCH AND THEORETICAL TSSUES

‘v

A number of important theoretical issues relevant to the native
youth situvation are present in the literature. These issues are a direct
basis for the hypotheses, concepts and variables that will be listed below
in Chapter III. Howard (1970} has suggested, in his recent book on "neglected
minority groups' (including the North American Indian), that studies on
negroes and/or Europoan immigiant groups as minorities are not applicable
to the theorerical issuuws of the native situation. Howard suggested that
the literature on negroes tends to emphasize anti-black sentiments, stereo-

tvping and the dynamics of the prejudiced perscnality; while cultural
differences and the sssimilation processes have been emphasized in the
T

analysis of the expericnces of Lurvovean immigrant QuUps hese issues are

f,:

suggested as not centrally relevant to the native situation, and the natives
are also labelled as partial mivovities by Howard. Howard also stated that

the essence of the native problem in the United Svates is that they "“lack the

The ideas presented by Howard suggest that the traditional minority
group toencephs may 0ot be Az reicvant an some other concepts that apply mainly
to the Canadian native situaaticsn, Tharelore, working im a relstively auresearched

and open area, some theoretical issues and concepts are suggested below.

The Question of Native Youtih Needs

Needs are understood touv be social, psychologiral, emotional, economic

and intellectual requirvements for survival in any social milieu or system.

1 Howard, J.R., 1970
‘Awakening Minorivi

, "Ethnic Stratificaticn Systems", an introduction to
es, edited by John R. Howard, Aldine Publishing Co




Native is defined as anyone of American native ancestry - native meaning

w

Indian, Eskimo or Metis. Youth is understood here to iﬁclude the age groups
from early adclescence (11-12) to middle twenties (up to 25). One of the
major purposes of this repert is to identify the needs of the ﬁarive youth
population. This may be an impossible task hecause 1t may be that-this
population is not able to discuss their needs due to their inability to
conceptualize and/ov verbalize their feelings. A partial solution to this

1

roblem may bte zssisting the uative population to recognize when they need
p 4 3

help, when tlieir neads are not being met and

L

te verbaiize thes=2 conditions.

The general feeling (as derived from a brief literature review)

seems to be thab natives are basicazlly different in terms of: cognitive

"

te

do

tudes, and perscnality in general (Lagasse, Chance,

shtructures, values, :
L. 1 0 : Mgz £ 5 4

and Hawthorn ). Chance (196%) susgaests that the different cognitive

organization of natives is reflected in non-azssertive attributes, lack of

achievement, motivation or competition, and unwillingnese to Interfere with

the activities cof others. ILagasse (19%9) suggests that the native's type of

ambition and pride are a product of their inefficient and disorderly social

social milieu,

Hawthorn (1966} sugpgests that all natives have some characteristics
in common that distinguish them fLrom most whites. Some of these characteristics

were later defined as:

1 Lagasse, J.H., & Study of the Population of Indian Ancestry Living In
Manitoba, undeartaken by the Social and Economic Research Cffice, Main
Report, Winnipeg, Manitoha: The Department of Agriculture & 1mmigration,
Vol, 1.

Chance, N.A,, 1968, Developmental Change Among the Civil Indians of Quebec,
Arda Project #34002; Summary Repnrt, McGill University: MeGill Praject,
December, 1968, revised April, 1959,

Q Hawthorn, H.B., 1966, A Survey of the Contemporary Indians of Canada: A

[ERJ!:( Report on [ceonomic Pot ca

itical, Educational Needs and Policies, Vols. 1
B and T7, Qctober, 1966, Ottawa: Indian Affairs Pranch.



i) strong desive for indeprendent status
ii) fear & suspicion of vhites '
1ii) identity comnflict
iv) under-educated
v) familiarity with frec routines and independent behaviour
vi) powerlessness and alienation (self-estrangement)
vii) low levels of aspiration
viii) poox self-images and low self-confideunce

ix) desire to maintain an Indian echnic identity

3

However, Hawthorn also stated that the Ipdians of Canada want the material
goods that othevr Canadians have, in terms of income, housing, cars, furnishings,
clothes, focd, etr.. In face the wajor reasong that native children have

given for wanting an education were: to have a better life, to get along
better with whites. and to hiove 2 hettey job,

Lagasse (1939} arvributes the majority of the different native

characteristics to native cultural socialization and general social milieu.

He also suggests that trhe differences in characteristics between native and

iy

n
n
iT.

“
anda

-
0

non-native youth are not as evident, though still noticeable, for Meti
1

Indian youth born and raised in a predominantly white community™.
v

These findings suggest that native vouth have both needs that are
similar and needs that are different from white middle-class ycuth. It may he
argued that since there is scme zvidence to suggest that the cognitive structure,

values, attitudes, and personality in general, are different for native youth

1 These ohservations are based on a descriptive account of observaticns,
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compared with non-native vouth, ther the needs

differ.

PERCEIVED OPPORTUNITY

The concept of perceived opportunity
tional and the employment areas.
exposure to white socicty is crucial in the

and ability to succead. To begin with,

since due tu his different background,

0
]
2

middle-class child to succeed in his

ol =
[T S

children are

important trairs). intellsctuslly (they
type learning esparience), and sceially {they

ization within hig family. Initially the

Indians, and models himsel? after

behaviour are not

supporiive ol tnis

of socialization is most evident. An attitude

develepment of his

ie n

ieu of middle-class norms,

have wminimas

arve

of thagse two groups will also

is relevant in both the educa-

It can be seen that the native child's first

self-concept

the native child is at a disadvantage;

v as equally equipped as a white

The native

{theiry oulture stresses different

gxpesurs to the school-

¢ometimes 1ll-dressed and

aocialization within

the ITudian child, from the social-

child identifies himseif with other

that further complicates this

problem is as Hawthorn suggests: that in general, the Indian Community and

child's parents do not see school achievement as essential to the c¢hild's

future success.

In summary, Hawthorn defined the process resulting in low

perceived opportunity, poor self-image, increasing negativism, and diminishing

motivation as having the following components:

ERIC
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i) discontinuity cf socialization
ii) repeated failure
iii) discrimination
iv) lack of significance of educational processes

This process may also be seen Lo resu;t in an identity crisis for the
native child. Orce the child btecomes aware of his unequal opportunity he
usually becomes discouraged and quickly loses interest in school-learning
activities. This pattern of activity is vevry close to Cloward & Ohlin's
concept of perceived opportunity for success and its behavioural counterpart.
Merton has also discussed the situation where a discrepancy in accessibility

of goals and the means for obtaining these geals cccurs.” This model is a

hypothesized explanation of tvpes of deviant behaviour, and can certainly be

]

////‘ applied to the social situation of native youth. Some types of deviant
behaviour that Merton's mndel treats include retreatism and rebellion, which
clearly describe some pardve vouth hehaviour. Maoy youth may be sesn to
portray a Jdefcatist attitude in terms of school when they perceive their

opportunihy or chances §for succeess as low, Haﬂthorn {1966) found that the Indian
youths' stated aspirations reflected internalized middie class goals which they
realized were out of their reach, because their corresponding pevceplions of
opportunity for attaining these guals were low, Along with this the process

of self-estrangement becomes evident; that is, wvhere there is a gap between the

ideal and real self (the ideal self being a non-native student).

A similar situation exists in terms of native youth employment. Dis—
crimination against natives has resulted because of employers' unfavorable

experiences with native employees. This process has developed an unfavorable

1 Cloward, R.A., and L.E. Ohlin, 1260, Delinquency and Opportunity, New York:
The Free Press,

) .
F i(j 2 Merton, R.K., 1957, Social Theory and Social Structure, Chicago: The [ree Press.
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stereotype of the Indian worker, who in reacting to the employers' treatment

and expectation, have in turn develcped attitudes'énd behaﬁiour that tend to
reinforce this stereotype. These processes are very related to the concept

of the self-fulfilling prophecy (Schwartz & Skolnick; Davis;and Hackler)l. The
self-fulfilling prophecy is an extension of Cooley's classical concept of the
"looking glass self".2 Here Cooley describes the process of acquisition of

self where an individual behaves in a manner that is formed by his perceptions
of his relatienships with dmpertvant others. Videbeck {(1967) alsc suggests that
self-conceptions are learnad through ocur perceptions of the evaluative reactions

- 3
of others.

This literature clearly suggests that an individual will rezct to fit

his behaviceur to his perceptions of his important others'

expectationé. The
native vouth employses may be veacting to thueir perceptions of what others
expect of them. T the native vout®h perceives that his emplover expects him

to be unraliable and undependabie, he may well react to fit his behavicur te

his emplover's percaived cupectations. In correspondence to this, it is
interesting to note that llawthorn found teachers and administrators don't expect

native childrep to perform well ir gchool and view them mainly as under-achievers.

Lagasse (1953)  has offered another interesting view of why the

native employees are viewed negatively. He suggests that any casual employee

1 Schwartz, R.D, :ad J.H. Skolnick, 1964 "Two Studies of Legal Stigma" in

H.S. Becker {editor) The Other Sjide, New York: The Free Press, pp. 103-117.

Davis, Fred, 1464, ''Deviance Disavowed: The Management of Strained Inter-—
action by the Visibly Handicapped'™, in H.S. Becker (editor), The Other Side,
New York: The Free Press, pp. 11%-137,

Hackler, J.C., 1968 "Dredicstions of Deviant Behaviour: Norms vs the
Perceived Anticipations of Otherg", The Canadian Review of Socioiogy and
-Anthropology, Vol. 5 (May) #2, pv. 99-106.

2 Cooley, C.H., 1902, Human Natuve and Social Order, New York: Scribners.

3 Videbeck, R., 1967, "Seli-Cenception and the Reactions of Others", in J.G.
Manis and B.N. Mutzer (editovs), Symbolic Interactions: A Reader in Social

Psychology,Boston: Alleyn and Baton, pp. Z70-299.
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(regardless of ethnic background) has difficulty develeping a sense of
responsibility on a short-term job. This contributes to the employer's
opinion that casual workers are not reliable. However, this also applies

to all casual workers and not only Indians and Metis.

ASSIMILATION

Directly related to the question of needs (especially identity) is

the question of assimilation of natives into Canadian culture.

Hawthorn (1966) hag stated that the Indians should not be required to
assimilate. He feels that the native population should be able to preserve
their ethnic identification, and still successfully participate in Canadian
society. In demanding assimilatioﬁ, there is the possibility 5f changing the
native‘youth's personality. Alsc, as Hawthorn pointed out there are many
natives who desire to maintain an Indian ethnic identity. The important
quéstion here is, what differentiates between those naﬁives who wish to

maintain their native identity, and those who do not?

It is common and well documented knowledge that natives have strong
feelings of tribal and familial affiliation, which play an important part in
their emoticnal and social security. Along with this affiliation come kin
and tribal obligations and reciprocity which affect the lives of all the group
members, in contrast with the majority of non-native Canadian society where
these relationships do not exist in large groups. This changes the focus of
the question from integratibn of the native individual to the integration,

acceptance, and participation of native groups.
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In conclusion, Wintrck (1968) has suygested that the major problem

of native youth is their search for identity.” This situation is a function

of a number of factors:

i) the difference in cultural values between native and non-—

native pepulations

ii) the view that education i3 a threat to the authority of
the familyv and rribe {Wintrob, 1968: 102)
111}  the socialirzarvion puocess «F the school versus the home

iv) the liscrepancy batween an Ideal and real self

Wintrob hus also gugpenied rhal wivce Lbe traditicnal identity model is

r
<

clearly dominant. rendonciss teward rhao sedsction of the model cause fzelines
v - [}

of anxiety., The clieare

A

situation where the traditiovpal {dentity modal is

thtreataned is in rhe <chool situabion.

SUMMARY

The above discussion of relavant degues suppests that pative and non-

native populations have both common and different needs. The native needs

are peculiar to their experieacs in the non-native wiliau

.

Some related concephs have also boen suggested from previous research,
such as: perceived opportunity, alienation, assimilation, identity crisis,
discrepancy between goals and means, self-fulfilling prophecy. discrimination,
desire for independence and closeness of relationship with important others.

These concepts will be dealt with in more detail in the following chapter.

1 Wintrob, Ronald, 1968, "Acculturation, Identification and Psychopathology
Among Cree Indian Youth'', in N.A. Chance (editor), Conflict in Cullure:

Problems of Developmentzl Change Among the Cree, Ottawa, Canada:

Q ; . )
[ERJ!: Canadian Research Centre tor Anthropology, pp. 93-104.
P i
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CHAPTER 11T

This chapter presents a description of the research method, ‘which
will include a discussion of the major concepts and related variables.
Directly related to this will be a discussion of the hypotheses, both

descriptive and statistical. g

A. The Research Method and Methodclogy

-3
Since the major purpose of this study is to determine the needs of
native yvouth in Edmonton, and Lo assess lhe rasources needed to meet their

needs, the research carried out was an exploratory and descriptive survey of

kncwn and/or idencifiable native youth. The initial objectives defined the drime

impoytance of tha

n

twly as describing lthe nee ds of the native youth by expleratory
methods, and thereiore a descriptively oriented survey was seen as best suited

to this research rask. However, along with the descriptive objectives and

»

hypothesss (sae halow) o now A epriori deosoviptive and statistical hypothessas
were also supgested.
Native Youth Sampie .

Dr. Card's study of the "numbers and distribution of native Canadian
= . . - . . ]
yvouth in Edmouton' surveyed the native youth populatinn. From this study. &
sample of approximately 300 Edmonton native youth residents were selected for
an intensive interview survey. The exact sampling procedure that was carried out
is presented in Appendix A. Of the 300 originally sampled, 143 residents of
Edmonton were actually interviewed. The reasons for the reduced size of

the sample are discussed in Appendix B. Along with the Ldmonton residents,

1 Card, B.Y., 197G, 0p. Cit.
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one institutionalized respondent {and not an actual resident), and 80
transient respondents were also interviewed. This suggests the question of
the inference of this study's results. Table 3:1 presents a comparison of
the initial (N=300) and obtained (¥=143} Edmonton resident native youth, and
then a comparison of these two samples to the identified population is also

presented.

ERIC
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TABLE 3:1

Comparison of Estimated Pepulacvicon With lpifial and Obtained Native
pe i

Samples by Stratification Characteristics

Obtained

Identified
Initial Obtained Adjusting for N.R. Population
Age xoz Nz yoz N2
Under 20 251 83.7 118 82.6 118  93.6 614 92.7
Over 20 49 16.3 8 5.6 8 6.4 48 7.3
Non-response  NA ——— 17 11.8 NA ———— NA ——
TOTAL N 300 100.0 143 100.0 126 100.0 662 100.0
Sex
Male 147 49.0 H2 43.4 62 44 .3 300 45.3
Fanale 153 51.0 7é 54.5 78 55,7 362 54.7
Non-response NA - 3 2.0 NA o KA ————
TOTAL N 300 100.0 143 106.0 149 100.Q 662 100.0
Type of Native
Treaty 138 an G 47 12,9 &7 4.7 269 40.6
Metls 1Ge 34.0 . ar 5G4 85 62.0 383 57.9
Other NA ——— 5 3.5 5 3.6 10 1.5
Non-response NA - ——— ) 4.2 NA - NA -
TOTAL N 190 100.0 143 160.0 137 100.0 662 100.0
School Type
Public | 96 32.0 NOT AVATLABLE  -=wm- 211 31.9
Separate 177 59.0 " " 413 62.4
Other 27 9.0 "o ! 38 5.7
TOTAL N 300 100.0 662 100.0

1 B.Y. Card, An Exploratory Survey of the Numbers and Distributions of
Native Canadian Youth Between the Ages of Twelve and Twenty-Five in
the City of Edmonton, During Mav, 1970, Research Division of Alberta
Department of Youth.

2  The school type data for the obtained native youth sample is not availahle
" because the coding categories of the native youth data present overlapping

Q. public and separate junior high school data.




The data in Table 3:1 suggest that the initial and obtained samples
are almost identical. There are a few differences, but these are minimal.
Where the minimal differences occur between the initial and obtained data,
and when the obtained data is adjusted by excluding the non-responses from
the total N, the obtaincd data becomes even more like the identified
population data than the initially selected sample (see the age and sex

_categories).

This analysis suggests that the obtained Edmonton resident native

m

youth sample data is reprasentative of both the initially selected random

sample of 300, and the identified population base of 662. The obtained sample
data, therefore, sesms to he a.random sample of the original selected sample

and the identified porulation. The fact that 21.6% of the identified population
was sampled, also reduces the possibility of a sampling bias. Therefore, the

results for this spudy of Fdmonton native youth will be inferred back to the

total pepulation of retive youth in Cdmonton.

Interviewing

It was veguested by the Native Youth Advisory Committee that the inter-
viewing for the native vouth survey bz cacrried out by native inrerviewers under
the supervision of L. Lamothe and his assistants. This was reguested in ovder
to ensure spontane€ous and open native ycuth responses to the survey questions.
The interviewing stage of the project may have been a majer source of data bias,
however the native interviewing prcbably resulted in more honest respondent
answers. The interviewing was carried out during the period from the first week

in June until the second week in September, 1970. The interview schedule

administered 1s presented in Appendix C.

ERIC
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Non-Native Control Sample

A control sample of non-native vouth (190) was acquired in January,
1971. The sampling procedures used in selecting this sample are outlined in
Appendix D. The non-native control sémple is characterized as ranging in
age from 11 to 19, attending public and separate schools, representative of the
non—nativeqcity residents (from most parts of the city), and comparable to the

native sample in demographic characteristics.

A guestionnaire was administered to sixteen classrooms in six public
and ten separate schowls. Appeundix E presents the schocls, location by section
of city, school address, and grade of the selected non-native control sample.
Also, the map of the city Jividet into cight secrions is presented in Appendix F.

red 0%

o un the basis of the grade and

5

The control sample classes weve
school characterisvics of tha vative vouth,  All the schoouls contacted and used
were very cooperaiive and helptul, Four research assistants and nfficers
administereod Lhe questisnnmaive o totsl classes of studenne at times decided by
appoiniment. The inztructions read out loud by those administering the question-
naire are presentoed in Appendixvf. The original native youth sample interview

achedule was modified iuto a ques

onnaire to be administered to the control
groups of students, This guestisnnaive s rovroduced in Appendix H., VWhen ik
was decided that a particular class {(grades 5 to 8) would have difficulty with a
self-administered questionnaire the administrator handed out the guestionnaires
to the class and then proceeded to read the questions out loud, clarifying and
answering questions as the group interview proceeded. From over 400 question-
naires obtained, 190 complete guestionnaires were randemly selected from the
classes to fit the quota of male and female previously determined by the native

youth characteristics.

1 See Appendix D for a more extensive discussion of rhe selection of che non-
native youth sample.
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The usefulnoess of the centrol sample is most evident in terms of
determining whether the necds and chovacieristics of native youth in Edmonton
are peculiar to them. This is directly applicable to determining whether
reconmended action should be taken if the needs of the youth researched are
not being met, in terms of native youth or all youth. The following analyses

in Chapters IV to 1IN are particularly relevant te this issue.

B. Ccucepts and Correspending Variables

It was sugyested in Chapter IT that eight specific concepts seem to

te relevant to the vative vorth situacion.  Scme of these voncepts were suggested

. '3

to be: perceived opportunity, alienatien, assimilation, identity crisis (and

1

identificavion), discvapancy bhetween goals and means, discrimination and cioseness
of relationship. Thesa cenvepls and thelr corresponding varisbles are briefly
discussed beleoiw.  The variahles used ro measure these concepts will be different
for rhe fwo sub-sumw’es of the uative vouth sample: i) the students, and

- R P AP P | BN 1 o -~ = . PR PR I S 9 3 B |
) the tvansionss {ohilsh focloaes some: vapn-residont studencs).

[

Perceivad

Perceived woportunity is defined as the youth's perceptions of his
chances or likelilinod of sucescding (aducationally, occupaticnally, cconamically,
etc.). These pereeptions are viewed in terms of His envirveument, and others’
perceptions of him (Cloward and Ohlin, 1960). -The concept of discrepancy
between goals and means is directly related to the concept of perceived epportunity
in terms of operaticnalization, However, the theoretical difference in these
two concepts seems evident in that "'perceived" opportunity is the conscious
process of the indi-idual's perceptions while the discrepancy between goals
and means may not be conscious (as perceived) by the individual.

1 The relationsbip: baorween the concepts isclated and the variables used
B E
measure these conconts were not determined or implemented by the pres
researcher. The dufinitions prasented are a product of the present
researcher's under ~standing of the a priori hypotheses, research objectives,
and knowledge of th2 concepts involved,

e
ot




These concepts wiiti be measarad
"If presearly cuployed:
i) What are your chances for promotion?
ii} How are your chances of getting a better job?

iii) What are your chances of being fired or laid off?

iv) How much weuld yeu like to get a belter job?"

"Have ycu trouble finding employment?"
"Do you hope to master sowme skill?"
"What grads l=vei de yeu hope te achieve?'

"Why do you find that level of learning sufficient?"

These questicus are measuring perceived ocquational advarcement,
desire for advancement, pevceived employability, perceived ambition, and

perceived educational oppertunity.

Alienation, adjustmenc and Crisis

The concept of alienation has been extensively discussed by Marx and
1 e e , .
Fromm, Marx has specifically defined alienation as the estrangement of a
worker from his work, Im this study we arve more divectly dealing with self-
estrangement which suggests a sense of isolation and lew self-worth. Alilsna-
tion also suggests a loss of control over life style, freedom, initiative aund

creativity; a loss of rhe meaningfulness of lifa, and a degradation of self.

The alienation concept is also closely linked to the concepts of
adjustment and identity crisis. Adjustment is self-explanatory, in terms of
an individual's coping with or adapting tec his preecnt gituation. The term

carries the connotation of "doing rhe best with what he's got and where he is'".

1 E. Fromm, Marx's Concept nof Man, New York: lngar, 1961,
€D 1,
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Mead, G.E., Mind, Self and

Robbs-Marrill,

Scciety,

Press, 1934.

Chi

"A20:

roasentad with a different or new

and alienation
Through the process of
model himself after another

another milieu or

not complementary,

University of Chicago



Assimilation and Integration .

The concept of assimilation has been tvraditionally defined as the

process by which the "identity of groups is based" Park and Burgess (1924)

traditional American Sotiologists suggest a classical definition of assimilation

g

as: a complete and gradual transformation of perscnality. Integration is

defined as involvement and participation into the larger group's structure
and activities, but not a corresponding change of self or loss of distinct
individual characteristics. These definitions clarify the major differences
between integration and assimilaticon, where integration encompasses participation
of loss of iﬁdividual

and involvement while assimilation dascribes tha process

identity and differences within the group's structure and identity.

Prodipto (1962) has implenentaed these definitions in his research of
- %
asgimilation of the Spokans Indlia ©  The measurement of assimilarcion was
implemented in three ways:
i) Acculturaticn --— measured by soclo-economic status variables;
ii) Social integration -- measuved by the extent t indians had
integrated inte the fermzl institutional syarems which were
set up primaviiy for the group and cleavage in voluntary
organizations; and
iii) Amalgamation -- measured by the parcentage of white industry among
Indians; directly related to education, level of living and income.
In the present study, assimilation will be measured in the "social

integraticn™ seuse only., The following survey items were used o measure
this concept:
For example: 1) Speak native tongue
ii) Tarticipation in community league
iii) Desire to integrate
iv) Prefaer to live in Edmonton
v) Prefer to keep traditional way of life
vi} Prefer life in city versus reserve
vii) Desire to learn and practice native

traditions in city

1 Broom, L. and P. Selznick, Sociology: A Text with Adapted Readings, New
York: Harper and Row, 1963, p. 34.
2 Park, R.E. and E.W. Burgess, Introduction to the Science of Sociology,
o Chicago: University of Chicago Press, 1924, p. 510.
[ERJ!: 3 Prodipto, RoY, "The Measurement of Assimilation: 7The Spokane Indian",
P o o

L. AJS, Vel. &7,.#2 (March)

L1962, oo, :
o s R R e P e e s

541~551. .-
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Discrimination

Rose, (1961) defincs discri

"the majority groups not allowing meinbers of the minority
group to have the same or equivalent opportunities as are
afforded members of the majority group."1
The discrimination defined by Rose is restricted to that "which comes into
operation solely because of an individual's race, language, religion, or
national origin, and not because of his ability, manners, personality,
wealth, or anything else.” Rose alsoe suggested that discrimination could

be defined in terms of ccoonemia, lepgal, political and social relations.

o

The definition suggested by Roze is applied teo this study. The items

used to measure discriminaticon or “perceptlon of discrimination" are:

For example! iY Edmontonians aveid you
i1} Trouble finding Lousing
iii)  Trouble finding employment
iv) Hassled in street
v) Humiliating example by teachers
i)y Parception of toachar punishment

Closeness of Relationship

2
This concept has been used by a number of other sources. Déntler
!
and Monroe (1961) described the closeness of relationship as confidence and

intimacy lewel, Here the operational 4

(403

finition of this concept is

restricted by items used to measure it:

1 Rose, A.M., "Race and Ethnic Relations" in R.K. Mertan and R.A. Nesbet
(editors) Countemporary Social Problems, New York: Harcourt, Brace &
World, Inc., 1961, pp. 324-389.

o

See Theoretical discussion in: Siperko, G.M. Burima, '"The Relationship
of Neighborhiood and Parental Social Control to Teenage Misbehaviour',
Unpublished M,A. Thesis, Fall, 1970, University of Alberta, Edmonton.

Dentler, R.A. & L.J. Monroe, "Social Correlations of Early Adolescent
Theft", ASR, 1961, pp. 733-743.

. - o o = - -



"Where do you go when veou: a) have emctional troubles (problems)?
b) are lonely?

c) are frustrated?

d) are in trouble?

e) are broke?

f) nued advice?

4

"Have you ever developed some clcse interpersonal relationships with

other people?"

Along with these specific psychological variabias, some other items
measure the general psychological and attirtudinal profiles of the respondents
toward people in Edmonton, police, themselves; and others in general. For
example: happiness, satisfaction with circumstances, desire for independernce,
ambition, desire fcr recognition, acceptance of self, conformity. These
items help define the social, psychological and emotiecnal needs of the

respondents.

Also, some general demographic characteristics were isolated for each
respondent. These items were: ’
1)} Locatien of residence, by section of
the c¢i ty
2 tvps of respondent
3}  achool atteadance
4)  type of school attended

s

5) age
6) course of study
, : 7) residence

8) residence mobility
9) previous residence
10) type of native
11) native ancestry "
12) speaking of native tongue
13) 1living with
14)  family members
15) number of children in family
16) number of children at home
17) presence of non-family member in home
18) number of youth in home
Q 12) school grade
E l(j 20) 1inguistic group
‘ 21) subject sex



Three additional majovr areas of information were isoclated in terms
of the initial research objectives. These areas are:

1) agency information variables

2) educaticn information variables
3) employment information variables

a) student employment

b) noun-student employment
c) summer activities

C. The Hypotheses

Two types of a pricri hvpotheses weve derived from the research objectives
and concepts isclated. The descriptive hypotheses state the expected association
of concepts and predicted relationships in terms of native youth needs and
characteristics. DNo causal inferences are made at this time, for only the’
strength of the relationships between variables is discussed. The descriptive
hypotheses are restricted to group analysis and do not refer to individuals.

Also, these hypotheses refar to an analysis of the total student sample controlling

for native ancestry. The siatistical hypotheses define the characteristics of

the native youth student sample in terms of the non-native youth student sample.

Descriptive Hypotheses

1) The index of perception of adeguacy of resources (educational and agency)
to meet needs will be strongly and positively related to the index of adjust-

ment.

2) The perception of adequacy of rescurces (educational and agency) to meet

needs will be strongly and negatively related to the unhappiness of youth.

3) There will be a strong and positive relationship between closeness of

relationship to family and adjustment.

ERIC
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4) There will be a strong and negative relationship between the summer
unemployment and perceived adequacy of resources (educational and agency)

to meet needs.

5) Perceived opportunity will be strongly and negatively related to

alienation and discrimination.

6) There will be a strong relationship between adjustment factors and

general personality variables.

7) There will be a strong and positive relationship between intactness of

homa and adjustment.

Statistical Hypotheses

General Hypotheses I:

The general personal characteristics of native youth will not
differ significantly from the general personal characteristics
of non-native youth. However, there will te specific character-
1

istics that willi ditferantiate the two groups from each other.

1} The native youth will have significantly lower perceived
opportunity, adjustment, and perceived assimilation than. the

non~-native youth.

2) The native youth will be significantly higher than the

non-native youth in terms of alienation and discrimination.

3) The degree of closeness of relationship between the native
youth and their parents will be significantly higher than that

between non-native youth and their parents.

"ERIC
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4) The two samples will not differ significantly in terms of

the following general personality items: desire for independence,

and possession of a good sense cf humor.

5) The two samples will differ significantly in terms of: desire

for recognition, ambition, acceptance of self, and conformity.

General Hypotheses II:

The perceived general needs and the realization of these needs for
native students will not differ significantly from the perceived general
needs and realization of these needs for the non-native youth. However,
there will be =<cpecific needs associated with differentiating personality

characteristics for the two sampies.

Specifically:

6) The perceptions of the adequacy of resources (educational and

agency) to meet needs will be the same for the two school samples.

7) The reasons considered for leaving school will be the same for the

two samples.,

8) The extent and character of employment (summer and student),

will be the same for the two samples.

9) The amount of agency contact will be significantly different

for the two samples (more in terms of the native youth sample).

10) The educational goals and q?eds will be significantly different

for the two samples.

11) The part-time student occupations will not be significantly

different for the two samples.

o -
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D.

Limitatiors

Somwe specific limitations te this present study nave already been suggested.

These limitations and some additional limitations are briefly listed here:

1)

2)

3)

4)

6)

7)

A strong theoretical rationale was not present at the initial stages of the
research project, which made some of the later stages of the research more

difficult.

Open-ended questicons, and some ambiguous questions on the survey instrument,

thus introducing instrument blas.

The necessity of having native interviewers to reach the native youth pop-
ulation in an attempt to achieve honest and spoutaneous answers, placed sowme

limitations on the training «f ilnterviewers and the quality of professional

interviewing,

Accidental sampling - since only 143 (out of the original selected sample of
300 native vouih sivdents) weve interviewed, these 143 could have been a
select sample. The selection occurved in terms of remaining in the city
during the summer, not dropping cut of school, being easily accessible

(low mobility). =atec.. The infarence of the results based on the representa-

tion of the population in the sample is discussed above in pages 13 to 16.
Incomplete interview schedules and questionnaires.

Inadequate control on quality of responses to survey items, and therefore
inadequate control over response bias, social desirability, perceived expected

responses, etc,

Coding error due to inexperienced personnel and lack of continuing control
on error rates and type of error. This may have resulted Iin some consistent
error, but mainly random error. The coders were required tc interpret many
of the interview items because of the unstructured, open-ended (and sometimes

ambiguous) questions, which contributed to some coding error.
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8.

Data Analysis - Misinterpretation of data. At this stage, the above

limitations must be considered. This helps determine the rigorousnes

the tests of significance and what level of assumptions can be met.

fore, the most conservative interpretation of the data was used where

possible.

s of

There-



INTRODUCTION

The data analysis will be carried out in two parts:

PART I A descriptive analysis of the demographic and .nesed
concepts and variables; which includes the agency,

.

gducation, employment, and social areas.

PART 1T A, The testing of the a priori descriptive hypotheses
defined in Chapter IIIL.
B, 7The resting of the a priori statistical hypotheses

ag defived in Chapter 1I1.

This present chapter will describe the data analysis methods for
each part. An analvsis was separately carried out on some items for the

:o . When the natdve yvouth and nos-pative youth

transient native-youtlb sau
samples were compared in terms of the bhypotheses and objectives, only the

native-youth student sample was used,

i
1

The descriprive analysis was cacvied out by a content analyuils In

terms of demographic variables and need concepts.

A. Demographic Variables

The content aralysis was carried out in terms of the demographic charac-
teristics of the native youth, and the results were also compared with the

characteristics of the non-native youth contvol sample. The following list

ERIC

Aruitoxt provided by Eic:



’

of variables defines these demographic characteristics, applicable to

both samples:

1. location of school attended, by section of the city
2. type of respondent

3. school attended

4, type of school attended

5. age

6. course of study

7. residence, resident of city versus non-resident
8. residence mobility

9, previous residence

10. living arrangements

11. family members

12. family sgice

13. presence of noen-family members in home

14, number of vouth in home

15. school grade

16. subjects’ sex .

The following variables were applicahle only to the native youth
population:

1. type of native

2. native ancestry

3. linguistic group

4. use of native tongue

Need Concepts

A content analysis was also carrvied out in terms of native youth and

Q
FRJ(C non-native youth needs. This analysis was carried out in the following areas:
oo i o



A. Agency information
B. Education information
C. Emplovment inrormation

D. Social information and general proto-type factors

The major questions looked at were defined by the objectives outlined

in Chapter I.

Agency Information:

i) Determine the vesources available to meet needs.

2) Determine the adequacy of resources:
a) perception of whether agencies are meeting youths' needs.
b) are there enough agencies (quantity).

) quality of services.

(¢}

3)  Sugges! recommendaticons to make up for inadequacy of agency

a) future expausion

b) development of yvouth serving agenciles

Education Information:

4) Determine under what circumstances natives consider leaving
school.

5) Determine the attitudes of native youth fowards school structure,
administration and fellow students.

6) Determine the native youth educational goals and needs.

7) Assess if the educational system (curriculum) is meeting per-
ceived educational needs and goals of the native youth.

8) If the curriculum isn't meeting the needs of the native youth,

determine how the curriculum can be changed.

ERIC
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Emplovment Information:

9) Determine the character and extent of native youth employment:

a) non-student employment

b) student employment

¢) job satisfaction and chances for promotion
d) student summer employment

e) summer unemployment
10) Determine reasons for unemployment.
11) Determine procedures used for finding jobs in past.

12) Determine extent of difficulty in finding employment.

Social Information:

13) Determince the native transient youth factor structure,
14) Derermine the native student factor structure.

15) Determnine the non-native student factor structures.

1) Compare the factor structures of the native and non-
native samples, and isolate peculiar chavacteristics of each sample.
17) Bescribe the perceived needs of the native and non-native

youtl,

' The content analysis consisted of presenting the frequency of
respondents that fit into certain response categorics. Where applicable
response categories were not available, these responses were grouped into
new categorie54 The object of setting up the response categories was an

attempt to simplify and group responses into a meaningful structure.

Through this analysis the needs of the native youth sample were inferred

and compared to the needs of the non-native youth control sample.

ERIC
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The Kolmogorov-Smirnov two sanmple test was used to test for statistical
. . T L ol - N ol ) 02
significance of differences for 2 %= 3 . . . 2 2 n tables, and the Chi~ two
sample test of significant differences was used for the 2 x 2 tables. This
analysis of testing for significant differences is part of the statistical

analysis specified by the statistical hypotheses (Part II).

Part IT - The Testing of & Priori Descriptive and Statistical Hypotheses

The dascriptive hypothoses are outlined in Chapter 111 above. The

specific coucepts that we inn these hypotheses were:

1) perception of adequacy of educatinmmal resources
2) vperception of adeguacy of agency resources
3)  dindex of adiustnent
4) unhappiness index
5) ethnicicy
&) cioscneze of volatisuship o family
7)  summer emplovment indew
8) index of purceived oppovtuanity
g} alienation index
10) discriminativn index
11) general personality faciews i1.e. pevception of conformity,
independence, acceptance of self, personal achievenment,
possession of sense of humor.
12) intactness of home

13) assimilation index

1£) general life attitude, social attitude

1 Seigel, S., Nou-Parametric Statistics: Tor the Behavioural Sciences, New
York: McGraw-Hill Book Co., Inc., pp. 127-13¢, 1956.

Blalock, H.M., Jr., 1260, Sccial Statistics, New York: McGraw-Hill Book Co., Inc.
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For each sample (native transient and student, non-native and total
student) variables that were initially theught to be ﬁcasﬁring these concepts
were isolated. Frequency distributions were run on the data to eliminate -
high non-response rate items and highly skewed data. These items were also
consistently recoded to represent continuous dimensions from low to high,

etc., and then intercorrelated (Pearson's r).

A ﬁrincipal component analvsis with an orthogonal (varimax) rotation
computer.program was then run on the separate samples in order to isolate the
proto-type factors.l The isolated factors are called proto-type factors
because they have not been tested on data for other samples, and therefore,
the reliability and validity of these factors is not known. The labels of
each factor are significant ounly in attempting to conceptually link the
factorially related variables to the proro-type factor structure. A further
discussion of the factor analysis metiod used is presented in Chapter IX. Once
the proto-tvpe facuors ware isclated for each sample, the factor structures of
the native and non-native student samples were compared to isolate the peculiar

characteristics of each sample. .

However, the major utility of the romponent analysis was realized in

reducing the large number of iundividual wvarisbles into statistically homogeneocus
2
factors and corresponding indices.” This defines component analysis as a data

reduction method, statisticaily combining the variables into components

explaining the maximum of the variance in the data. Harman (1967), a well known

1 Division of FEducational Research Services factor analysis program, FactOl.

2 For a clear discussion of the factor analysis method, please refer to
SPSS Manual, Statistical Package for the Social Sciences, Nie, N., D.H.
Bent and C.H. Hull, 1970, Toronto: McGraw~Hill Book Co., Inc. '




and accepted source on factor analysis, deiines cofipenent analysis as:

"An emperical method for thie reduction of a

large body of data so that a maximum of the

variance is extracted. An important property

of this method, insofar as the summarization

of data is concerned, is that each component,

in turn, makes a maximum contribution to ihe

sum of the variances of the n variables."
A1l the components present the correlations among the contributing variables
to compose the variance extraced. The results of the component analysis

are presented in Chapter IX, along with a description of the factors

isolated for each sampls.

A factor-score program (Bartlett's methed) was used tc scove each
. 2

individual on the isclated factors.” A frequency count of the factor scores
was made, which defined approsimarely one-half to one-third of the student
samples in the medium category of ecach factor (within one-half S.D. of the
mean). The rest of the respondents were vecoded as high or low according to
the sign (+ or -) of the standard deviation 01 L5000 or greater. This was done
in order to make the factor score data comparable to the variable data, which
enabled correlation analvsis. The correlation analysis (gamma correlations)

using up to two control wvariables was used to test the descriptive and statis-

tical hypothesas.

The combination of descriptive and component {(and accompanyiung statistical)
analyses was used in an attempt to clarify the complexity of the data. The
descriptive 2nalysis will present simple observed relationships based on each

separate variable, whereas the component anzalysis will present the latent

1 Harman, Harry H., 1967, Modern Factor Analysis, Chicago: The University of
Chicago Press, p. 15.

2 Program developed by Dale Burnett, Nivision of Educational Research Services,
. University of Alberta, Edmounton. The factor scove formula is F=7% (U**-2)
F i(j *A* (INV) (A transpose)¥* (U**—Z)*A))
e i
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structure relationships of combinations of variahles (resulting in components).

B. The A Priori Statistical Hypotheses

The a priori statistical hypotheses are presented above in Chapter 1I1I.
These hypotheses were Ppresented to give statistical strength to the findings

from Part 1I.

The same variables are_used in Part II as in Part I, with the addition

of some descriptive concepts. For example:

1) reasons for leaving school

2) extent and character of employment

3) social attitudes toward police and Edmontonians in general
4) amount of agency contact

5) educational goals and needs

6) part-time student occupations

7

Tha twe gensral statistical hypotheses stated that there would be
significantly different (1) personality characteristics and (2) needs for
the two samplaes. Theretfore, the hyvpotrheses were stated to define the
peculiarity of the native youth needs and characteristics in terms of a non-

o

native sample.
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CHAPTER V

THE DEMOGRAPHIC CHARACTERISTICS OF THE NATIVE YOUTH SAMPLE

This chapter is concerned with presenting a demographic analysis of
the characteristics of the native youth sample. This analysis will then be

compared to an analysis of the non-native youth sample characteristics.

Another major purpose cof the analysis in this'chapter is to determine
whether the two student samples are statistically equivalent in their demographic
characteristics. Therefore, the comparability of these twg samples will be
assessed and the items that are strongly relared to the ethnicity factor will

be isolated.

The transient respondent category in the native youth sample refers to
native youth of no fixad address in Edmonton, who are from outside Edmonton,

and passing through the city.

Location of School Attended

Location of School Attended, by Section of the Citz&

Native Youth

Section of City Students Non-Native Youth
N % N Z
1 23 21.7 46 27.2
2 25 19.4 13 6.8
3 21 16.3 24 12.6
4 1 01 - -
5 17 13.2 21 11.0
6 15 11.6 % 18.9
7 6 4.7 11 5.8
8 14 - 109 39 20.5
TOTAL 127 100.0% 190 100.02 P <.05°
NON-RESPONSE 16 N.A. 0 N.A,

1 Tocation of school attended, which is highly correlated with residence location

2 Kolmogorov-Smirnov two sample test for significant differences
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A map of the city divided into eight sections is presented in

Appendix F.

It can be seen from Table 5:1 that the two samples' location of
school attended is generally equivalent. The major difference of locations
occurs in Sections 2 and 8 (P{.05). Since the criterion of selection of
the control sample was location of school, type of school, and grade, all
tﬁree factors wére equally considered in the selection, which is part of
the reason for this difference. However, the main reason for the difference
in Sections 2 and 8 was the low level of complete responses in Section

2, and therefore it was attempted to reduce the number of incomplete

responses by selecting more respondents in the same grade but in a

different section of the city.

Type of Respondent

The native vouth sample is composed of 143 students, 80 transients
and one handicapped. The non-native youth control sample is composed of 190
public and separate school students in grades 5 to 12. The native youth

student sample is also composed of public and separate schoscl students in

grades 5 to 12.

Schoq}iAttendance

Of the native youth sample, eighty (35.7%) are transients, seven (31.%)
1 .
are part time students and 124 (55.4%) are full-time students. A1l 190 of

the non-native control sample are full-time students.

1 The remainder of the respondents did not answer this sg§%§§3f&§m {5.8%)

o
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Type of School Attended

TABLE 5

12

Type of School Attended

Native Sample

Type of School N
Public High & Junior
High 12
Public Elementary 9
Separate and Public
“Combined
Elementary & Jr. High 74
Separate High & Jr. High 27
Separate Elementary 7
TOTAL 129
NON-RESPOKSE 14

|52

100.0%
N.A,

P05

N

21

12

31

20

190

Non-Native Sample

%

11.0

6.3

55.8
16.3

10.5

100.0%
N.A.

It can be seen from Table 5:2 that the two samples are similarly

characterized by type of school attended. This is mainly explained by the

fact that the non-native youth sample was selected on this criteria.

Age

The age structures of the student and transient (non—studenO samples

are presented in Tuble 5:3, along with the age structure of the non-native

youth sample.
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TABLE 5:3

Age Structure of Samples

Native Youth Non-Native Youth
Transient Student

Age N % Nz N %
12 to 13 - - 48 33.6 114 60.0
14 to 15 3 3.7 42 29.4 51 26.8
16 to 17 > 9 1.1 17 11.9 20 10.5
18 to 19 11 13.6 11 7.7 5 2.6
20 to 21 13 16.0 7 4.9 - -
22 to 23 S 11.1 1 0.7 - -
24 to 25 9 11.1 - - - -
25 + 11 13.6 - - - -
Non-respocnse 0 0 17 11.9 0 0

TOTAL 81 100.0% 143 100.0% 199 100.0%

P 1.05

Mezan Age 21.2 14.6 13.3

The data in Table 5:3 suggest that the non-native youth sample is
over-represented by the younger age group (ages 12 to 13), and the mean age
for the ncn-native youth is also lower than the mean age for the native youth
(P €.05). This was necessary in order to control for grade in school. From
Table 5:4 below, it can be seen that the grade structures of the two samples
are much more comparable (P .05), and in fact the upper grades are slightly
over-represented in the non-native sample. When looking at the mean ages of
each sub-sample, it can be seen that the transient native youth actually come

from another generation.

The over-representation in the younger age group (12 to 13) of the
non-native sample, can be controlled for in the later analysis. The fact

that the age composition for the two samples is not comparable while the



grade compoesition is, can be explained by the expectation and fact that
native youth start to school later and stay 1n oue grade longer than

average non-native youth.

The data in Table 5:3 also gives an example of the non-comparability
of the native youth transient sample with the non-native youth sample. The
majority (51.8%) of the native transients are in the age bracket of 20 to
25 while the majority (60%) of the non-native students are in the age

bracket of 13 or less.

School Grade

This demographic characteristic applies only to the two school samples, -

native and non-native, and the anslvsis is presented in Table 5:4 below.

TABLE 5:4

Scheol Grade of Respondents

Native Youth Non-Native Youth
Grade 3 % N %
6 and under 36 27.9 61 32.1
7 and 8 47 36.4 62 32.6
9 13 1001 a0 15.8
10 and 11 10 7.8 25 13.2
12 : 10 7.8 12 6.3
TOTAL 116 100.0% 190 100.0%
NON-RESPONSF, 27 N.A. 0] N.A.
P5.05
Mean Grade Level 7.6 7.8

The data in Table 5:4 suggests that the two samples are generally

comparable in terms of school grade, because the non-native control sample



was selectrd on this criteria (P = non-significant). The major difference
in the grade composition is seen in grades 9, 10 and 11. This occurred
because of the additional selective criterion of type of school and location
of schocl, and the'fact that only one class grade per location of school and

type was selected. The mean grade level of each sample is almost equivalent.

The major implication that can be drawn from the data in Tables
5:3 and 5:4 is that the natives and non-natives are not comparable in grade
level when holding age constant. This defines the native youth student sample

as generally older than the non-native student sample at a comparable grade.

'

Subjects' Sex

Table 5:5 below presents the distribution of the two native and one

non-native youth samples by sex.

TABLE 5:5

Sex. of Respondentsg

Native Youth Sample Native Students Non-Native Sample
Male 118 52.7 62 43.4 96 50.5
Female 102 45.5 78 54.5 94 49.5
Non-response 4 1.8 3 2.1 0 0.0
TOTAL 224 10¢:.0% 143 100.0% 190 100.0%
P .05t

1 Chi2 two sample test for significant differences

On the basis of the data for the two total samples, the proportion
of males to females is approximately the same (52.7:45.5 versus 50.5:49.5;

P = non-significant). Where the two student samples are compared, there is




a slight over~-representation of femaleg in the native student sample., However,
the two student samples are similar enocugh to be compared without controlling

for this variable.

Course of Study

The "course of study" characteristic applies only to the students of

both samples.
TABLE 5:6

Course of Study of Student Samples

Native Youth Non-Native Youth

Course of Study N z N 3
Vocational 6 4.2 2 1.1
Technical Course 4 2.8 6 3.2
Business or Commercial 9 6.3 1 0.5
Matriculation Program 3 2.1 12 6.3
General Course Diploma 5 4,2 6 3.2
Academic~Unspecified 21 14,7 32 16.8
Too Young 77 53.8 12é 64.2
Non~response 17 11.9 9 4.7
TOTAL 143 100.0% 190 100.07%

P > (05

The data 'in Table 5:6 suggesf that the course of study for the two
samples is approximately equal (P = non-significant differences). There are
slightly more native youth students taking the vocational and business or
commercial courses of study, but this may be partly due to a relatively younger
age of the non—native sample. The most important outcome is that slightly
more non-native youth than native youth ave in the matriculation program. This

finding is in accordance with the expectation that fewer native youth expect
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to go on to university.education, and therefore not as many take the

required courses needed for university entrance. These interpretations are
limited by the fact of a large percentage of respondents who are yet too young
to be in a program or specialized course of study (53.8% native and 64.27% non-

native).

Residence

As already specified, eighty (35.7%) of the native youth sample are
transients. O0f the native yecuth students, cne was institutionalized here in
the city and the rest were residents, Of the non-native youth students, 189

(99.5%) were residents of the city, and one (0.5%) was a non-resident.

These figures suggest that the twoe student samples were both composed

of almost totally permanent residents of Edmonton.

Residence Mobility

3

The following table (Table 5:7) presents the residence mobility of the
native and non-native youth student samples.
TABLE 5:7

Residence Mobility of the Student Samples

length of Hative Youth Mon-Native Youth
Residence Mobilicy ] ] %
1 year or less - High 35 24.5 6 3.2
1l to 3 years Moderately
High 26 18.2 14 7.4
3 to 5 years . Medium 32 22.4 18 9.5
6 to 10 years Medium - Low 17 11.9 21 il.1
10 plus years Low 25 20.3 129 67.9
Non—responsé 4 2.8 2 1.1
“TOTAL 143 100.07 190 100.07

ERIC

] P .05



The data in Table 5:7 suggest that the native youth sample is
much more mobile than the non-native sample (P <.05). Twenty-four point
five per cent of native youth students versus 3.2% of the non-native youth
are highly mobile and have lived in Edmonton for one year or less. The
moderately high and medium mobility catepories also describe a much higher
percentage of native youth than non-native youth. It can also be seen that
67.9% of non-native youth versus 20.3% of native youth are not at all mobile,

and have probably lived in Edmonton ali their lives.

Previous Residence

The previous residence characteristics of the student and transient
(neon-student) native samples ars presented in Table 5:8, along with the

previous residence characteristics of the non-native youth sample.

TABLE 5:8

Previous Residence of Samples

Native Youth Non~Native Youth
Transient / Student .
Previous Residence o % N % N %
British Ceclumbia 9 11.1 2 1.4 7 9.8
Alberta 50 61,7 a 69.2 29 40.8
Sask. or Manitoba 17 21.0 11 7.7 10 14.1
Ontario 1 1.2 1 0.7 6 8.4
Quebec - - - - 2 2.8
Maritime Provinces - - - - I 1.4
Yukon or N.W.T. 4 4.9 9 6.3 1 1.4
Qutside Canada - - - - 15 : 21.1
TOTAL 81 100.07% 122 100.07% 71 100.0%
Q MON~RESPONSE and ‘
ERIC NOT APPLICABLE 0 N.A. 21 N.A. 119 N.A.

p<.05



It‘can be sean that more of the native vouth than the non-native
youth came from other Alberta centres, which defines within province mobility
(P (.05). It is also interesting to note that the largest percentage of
mobile native students from outside Alberta are from Saskatchewan, Manitoba,
Yukon or Northwest Territories; and the largest percentage of mobile native
transients from outside Alberta are from Saskatchewan, Manitoba, or British
Columbia. 1In comparison a large percentage (21,1%) of non-natives have moved
to Edmonton from ocutside Canada, while a lower percentage (14.1%) have also

come from Saskatchewan or Manitoba,

This suggests that the mobile native youth are most likely to have
come from other Alberta centres, and Saskatchewan ovr Manitoba; while the mobile
non-native youth are most likely to have come from within the province or irom

outside Canada.

Living Arrangements

The following table presents the details of the native youth and non-
native youth family life.
TABLE 5:9

Living Arrangements

Native Youth

Transient Students Non-Native Youth
Living With N A N 4 N Z
1) With Family 28 34.5 38 61.5 189 99.5
Family 18 22.2 79 55.2 185 97 .4
Relatives 10 12.3 9 6.3 4 2.1
2) With Other 51 63.0 51 35.7 1 0.5
Friends 16 19.8 5 3.5 - -
Alone i3 18.5 - - - -
Instit. or
home 6 7.4 38 26.6 - -
Hostel 9 11.1 - - - -
Other 5 6.2 8 5.6 1 5
3) Non-response 2 2.5 4 2.8 0 .
TOTAL 81 100.0% 143 100.0% 180 . 100.0%

P <.05
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The data in Table 5:9 suggest that fewer of the native students than of
the non-native students live with their families (55.2% versus 97.4%, P <..05).
Many of the native youth students (26.6%) live in institutions or homes and
with relatives or friends (9.8%). However, in comparison, almost all (99.5%)
of the non-natives live with their families. This difference may be due to the
fact that many of the native youth students are from outside the city, and are
in Edmonton to go to school. This analysis defines the living arrangements and

family structures of native youth as distinct from the non-native youth (P <.05).

It can also be seen from Table 5:9 that the transients are usually living
with friends, In an institution or home, in a hostel, or alone (63.0%). Only

one-third are living with transient parents or with relatives (34.5%).

The following table, Tahle 5:10 presents a more complete picture of the

living details of the native youth sample.

TABLE 5:10

Living Details

Total Native Sample Transients Students

Details N % N % N YA
Boarding Out 3 1.3 - - é 2,1
Medical Institution 10 4,5 - - 10 7.0
Foster Home 15 6.7 1 1.2 14 9.8
Centre 1 0.4 1 1.2 - -
Residential Institution 8 3.6 - - 8 5.6
YMCA, McDougall House 5 2.2 5 6.2 - -
Common Law, etc. 1 0.4 1 1.2 - -
Other 1 0.4 1 1.2 - -
Total living in homes

other than own b4 19.5 9 11.0 35 24.5
Non-response 180 80.5 72 89.0 108 75.5

TOTAL . 224 100.0% 81 100.0% 143  100.0%
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The data in Table 5:10 suggest that 24,57 of the native students are
living in homes other than their own, or with relatives or friends. These
youth are being institutionalied or cared for by other government means (for
example: foster homes). The non-response rate is too high in the native youth
transient category for any meaningful interpretation to be drawn. However, it
is interesting to note that five (6.2%) of the transients were staying at the

Y.M.C.A. or McDougall House.

Family Members

The question of family membars is restvicted to those respondents who
said they were living with their family, and also indicates the intactness of
the home for the total sample.

T4BLE 5:11

Intactness of Home and Family Members

Total Sample Transients Students Non-Native Sample
Family Members i 5 2 W % N Z
Mother 18 8.0 2 2.5 16 11.2 13 6.8
Step Mother or
Father 1 0.4 - - 1 057 - -

Father 5 2.2 2 2.5 3 2.1 4 2.1
Sister or Brother 7 3.1 3 3.7 4 2.8 1 0.5
Both Mother and

Father (intactness) 54 24.1 7 8.6 47 32.9 143 75.3
Not living with

family (icluding

transients) 116 51.7 61 75.4 60 42.0 - -
lon-responses 23 10.5 6 - 7.3 12 8.3 27 15.3

TOTAL 224 100.0% 81 100.0% 143 100.0%Z 190 100.0%
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The data in Table 5:11 suggest that the majorityv of the native
youth sample (51.77%) are not living with their parents, and approximately only
one quarter (24.1%) are living in an intact home. Within the total sample,
three-quartes (75.4%) of the transients are not living with their family,
and less than 10% (8.6%) are from an intact home (containing both mother and
father). Also within the total sample, approximately one-third (32.9%) of the
native students are living in an intact home. Compared to this, three-fourths
of the non—-native students arc from intact homes, and all of them are living

with some part of their extended family.

This suggests that these twe samples (native and non-native) are
differently characterized accerding to intactness of home, with the majority
of the native youth not coming from intact homes and a strong majority of

the non-native youth ceming fvom intact homes (P <,05).

The item describing the presence of non-family members in the
respondents' homes is alsn related to family intactness. This is presented
below in Table 5:12Z.

TADLE 5:12

-

Presence of MNon~Tamily Members

Native Youth Sample Native Students Non-—-Native Saumple
N % N % N )
Yes 47 21.0 ' 32 22.4 23 12.1
No 132 58.9 a1 63.6 160 84,2
Non~response 45 20.1 20 14.0 7 3.7
TOTAL 224 10G.0% 143 100.0% 130 100.0%
P (.05



The data in Table 5:12 suggest that a noticeably larger percentage
of native youth students (and the total mative sample) than non-native
youth have non-family members in their homes (P~ .05). This waé also evident
in Tables 5:9 and 5:11, where a greater proportion of native students lived
in other living arrangements than the family and a smaller proportion came
from intact homes. The data in 5:12 would confirm the fact of less intact

and nuclear families in the native youth sample (both total and student).

Family Size
Table 5:13 presents the number of children in the respondents' families.
This item indicates the size of family that the respondents come from.

TARLY 5:13

Family Sice - MNumber of Children

Native Youth Sample Native Students Non-Native Sample
No. of Children by A i z N Z
0 tol 20 8.¢ n 9.4 G 3.2
2 to 3 16 7.1 14 5.8. 71 37.4
4 to 6 o 2.1 55 8.5 87 45.8
7to9 59 26.3 2 22.4 21 11.1
10 plus 36 16,1 15.4 5 2.6
Non-response a2l 9.3 _& _ 5 0
TOTAL 224 100.0% 143 100.0% 190 160.0%
Mean # of children 6.5 6.2 4.3
P <.05

The data in Table 5:13 clearly suggest that the non-native and

native youth samples are differentially characterized according to family
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size (P¢.05). The majority of the nacive youth (58.4%) come from larger
families (4 to 9 children). This is also true for the native youth students,
where 60.9% come from larger families and the mean family size is 6.2. 1In
compariscn, the vast majority (83.2%) of non—native’youth come from comparably
smaller families (2 to 6 childreﬁ), with a mean family size of 4.3. Tt is

interesting to note that 16.1% of the native youth come from very large

families (10 children and more).

Related to the item of the number of children in the respondents'
family, is the question of the number of children still at home. This data
is presented below in Table 5:14.

TABLE 5:14

Number of Children at lome

Native Youth Sample Native Students Non-Native Sample
No. of Children i e B 7 N %
0 to 3 33 37.1 53 37.3 101 53.2
h to 6 30 35.7 58 4.6 75 39.5
7 to 9 ' 21 9.4 13 9.1 14 7.4
10 plus 4 1.8 4 2.8 - -
Non-response 36 6.0 15 10 .4 0 2.0
TOTAL 224 100,07 145 100.0% 130 100,07,
| P >.05

The data in Table 5:14 adds to the interpretation of size of
family presented in Table 5:13. Tha majority (72.8%) of the native youth
sample have O to 6 children in their homes. However, the majority (53.2%)
of non-native youth have from none to three children living in their homes.
Therefore, it seems that the number of children at home is larger for native

youth than for non-native vouth, even though the differences are not significant.

ERIC
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Number of Youth in Home

This item describes the number of youth (ages 12 to 25) that are in
the respondents' home, This would define the number of siblings of influencing

age, as presented in Table 5:15 below.

TABLE 5:15 N

Number of Youth in Home

No. of Native Youth Sample Native Students Non;Native Sample
None 15 6.7 4 11 7.7 6 3.2
One 27 12.1 20 14.0 Y/ 23.2
Two 21 A 9.4 20 14.0 54 28.4
Three 37 16.5 24 16.8 37 19.5
Four 31 13.8 _ 20 14.0 25 13.2
Five 13 5.8 ' 6 4.2 7 3.7
6 to 10 15 6.7 2 8.4 5 2.6
Npn-rasponse £3 24.0 20 20.9 12 6.2

TOTAL 22L 10G.0% 143 100.0% 190 100.0%
Mean # of Youth .1 ' 2.9 2:5

P>.05

The frequency distribution from Table 5:15 suggests that the numbeyr
of youth in the home is not a differentiating characteristic between native
and non-native samples (P = non-significant). prever, when the mean number
of youth in the homes of each sample is looked at, it can be seen that the
mean number of youth at home is noticeably smaller for the non-native sample

than the native sample. This item is again related to family size.




The following demographic characteristics apply only to the native
youth population. Frequences for both the student and transient samples

will be presented along with the frequencies for the total native youth

sample.
TABLE 5:16
Type of Native
Total Native Youth Transients Students
Type of Native N FA i LA 13
Eskimo 6 2.7 1 1.2 5 3.5
Registered but
not Treaty 2 0.9 2 2.5 - -
_ Treaty Native 76 33.9 29 35.8 47 32.9
Metis 129 57.6 44 54.3 85 59.4
Non-response 11 4.9 6 7.4 6 4.2
TOTAL . 224 100.0% 81 100.0% 143 100.0%
P05

The data in Table 5:16 suggest that the majority (57.6%) of the
native youth sample are Metis, and another one-~third are treaty Indians.
This finding is ;pheld when the transient and student sub-samples are
looked at., This analysis also suggests that the native transient and
student samples are not different in terms of typé of native (P = non-

significant.
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-Native Ancestry

Table 5:17 below describes the ancestry of the native youth

sample.
TABLE 5:17
Native Youth Ancestry
Total Native Youth ..Transients Students
Ancestry N s N % N 2
Cree 102, 45.5 33 40.7 69 48.3
French Cree 34 15.2 13 15.0 21 14.7
English Cree 8 3.6 6 7.4 2 1.4
French and
some Native 7 3.1 4 4.9 3 2.1
Other 34 15.2 L5 15,5 19 13.3
Unépecified
Native or Metis 8 3.6 3 3.7 5 3.5
Non-raesponse il i34 7 8.5 24 16.7
Cree and Mixed
Cree 144 64.3 52 b4.1 92 64.4
TOTAL 224 100.0% 81 100.0% 143 100.0%

This suggests that the majority of the tctal native youth sample
are of Cree and mixed Cree .ancestry (144 or 64.3%). This finding is further
supported when the native transient and student sub-samples are analyzed

separately (64.1% and 64.4%, respectively, P = no significant differences).

r



Linguistic Group

Table 5:;18 below describes the linguistic affiliation of the total,

transient and student native samples.

TABLE 5:18

Linguistic Group of Native Sample

Total Native Sample Transients Students

Linguistic Group N 7% N 4 N Z
Algonkian 151 67.4 57 70.4 94 65.7
Athapaskan YA 6.3 3 3.7 11 7.7
Irogquoian 3 1.3 - - 3 2.1
Salishian 1 n.4 1 1.2 - -
Siquan 2 0.9 1 1.2 1 0.7

Non-response and
don't know 53 23.7 19 23.5 1 - 23.8
TOTAL 224 100.0% e 100.0% 143 100.0%

P> .05

The data in Table 5:18 suggest that the vast majovity (67.4%) of the
native youth population ave of the Algonkian linguistic group. Only one
other linguistic group is noticeably represented, the Athapaskan group (6.3%).
Again, the transient and student sub-sample are not differentially characterized

re linguistic group (P = non-significant).
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Summarz

The characteristics of the native youth sample may be briefly
defined as: older than the average non-native in the same grade; more
likely to be in vocational, technical, business or commercial cburses
than matriculation in senior high school; more mobile than a comparative
non-native sample; more likely to come from other Alberta Centres, and
Saskatchewan and Manitoba; lesc likely than.a comparable non-native
sample to be living with their families: more likely to be cared for by
government means or agencies; less likely to come from intact homes; more
likely to come from larger homes (in terms of numbef of children, and
number of children at home); mainly Metis and some treaty Indian; mainly
of Cree or mixed Cree ancestry; mainly of the Algonkian.linguistic group;
and if the native youth are young and students, they are less likely to

speak their native tongue.

Therefore, the data analysis in this chapter has isolated the

following characteristics that are peculiar to the pative youth,

i) Metis, native ancestry; Cree and Algonkian linguistic group
ii) behind in school grade, cider than classmates

iii) more likely in vocational, technical, business or commercial
courses

iv) highly mobile, from other Alberta centres, and/or
Saskatchewan or Manitcha

v) less likely to be living with family, and more likely
to be cared by by government means and agencies

vi) non-intact homes

vii) larger families
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Use of Native Tongue

Of the 224 in the native youth sample, 92 (41.1%) speak their
native tongue. Within this samp1e, 46 (56.8%) of the 81 transients speak
their native tongue. Also,‘within the total sample, 46 (32.2%) of the
143 students speak their native tongue. It is probable that this finding
is mainly due to tﬂe general older age of the transient sample. The
majority (51.8%) of the transients were in the 20 to 25+ age bracket (see
Table 5:3) and mean age 21.2. However, the majority (63.0%) of the native
students were in the 15 and younger age group, mean age 14.6. This may
have implications for alienation, or a desire to assimilate for the
native students, and wili be discussed in detail in following sections of
the report. It is suggested here that the younger age group may be
struggling with the assimilation problem and identity crisis in their
school milieu, and this may bhe a stage that most native youth pass through.
The transient sample of mesu age 21.2 may have passed through this assimila-
tion crisis period and may have become more identified with their traditional
culture. It is also possible that the transient youth are more likely to
come from reserves and other areas where the native youth have more oppor-

tunity to speask their native tongue.
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THE AGELCY 1RFORMATION

This chapter contains a descriptive item and content analysis of
various aspects of the respondents' contact with service agencies. The
agencies considered in this study have been divided into seven types:

1) government agency

2) private, volunteer, non-profit, native agency

3) private, volunteer, non-profit, non-native agency

4) private, non-volunteer, non-profit, non-native agency
5) private, profit, neon-native or native agency

6) private, non-velunteer, non-pruiit, native agency

7) unspecified

It. has been attempted whare possible, to dliscuss specific agencies and
types rather than agencics in general, Spécific respoudents are not isolated,
and one respondent could have had multiple answers to anv item (e.g. contact
with move than one employment agency). The responses to items are discussed

rather than respoadents,

The type of needs these agencies are aszumed to be meeting define the
focus of interest in this avea, for example: employment agencies, social service
agencies, social ciubs, religious agencies, and‘auxilinry educational agencies.
Throughout this chapter the problem of high non-response and/or low contact (and'
low afplicability) 1s particularly evident, Therefore the reader is cautioned to
refer tb the total number of respondents and then to the importance of the analysis

of each item.

This chapter will focus on the following topics for native and rnon-native

samples: 1) contact and satisfaction with employment agencies

2) agency contact by {amily and
a) quality of service
b) quantity of service
c) attitude of agency toward family
O
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3) agency comtact by friends and why unfavorable cxperiences

4) agency contact by respondents, in terms of

a) wost halpful ageuer and why
b) least helpful agency and why
c) attitude of agency :
d) extent of discrimination

5) hesitancy to contact agency again

6) perception of adequacy of agencies both for those who have
and have not contacted an agency in terms of:

a) number

b) cater to needs

¢c) wvarietv in tvpe of services
d) general inadequacy

7)  why respondent has not. contacted an agency (if applicable)

The following item of analysis is applicable only to the native

sample:

1) coentact of respendent with Indian Affairs, Social Development
and the Xative Association Agencies for money, counselling

and/or help.

Contact and Satisfaction wiih cmploymeat Agencios

0f the 224 total native youth sauwple, sixly six (29.5%) have contacted
employment agencies in search ol a job. Of thié groﬁp, Fifty=-two were
transients and fourteen were studeats. Therefore, of the native transient
sub-sample, 64.27 have contactg& erplovment agencies; and of the native student

sub-sample, 9.87 have contacted emplovment agencies.

(SRS

In comparison with the native student sub-sample, 4.77 {(nine out of 190)

of the non-native sample have contacted an employment agency. This comparison
is also related to the percentage of eéch student sample who are too young to
be employed. Since the native student sample have a’smaller proportion in the
younger age groups than the non-native student sanple, this may reflect

on the lower percentage of non-native students who have §0ntacted employment

- . Y . ) - I3 » "y (3
agencies for jobs. Related to this, it is interesting to note that 40.0%
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(76 out of 190) of the noa-native students stated that they were unemployed
because they were too youngz, while 3,87 (44 sut of 143) of the native students
gave the same reason for their unemployment. This adds weight to the suggestion

that the lower percentage of non-natives who have contacted employment agencies

is partly a result of their age.

The following table (Table 6:1) presents the extent of contact that

I3

each of the samples and sub-samplies had with employment agencies. The extent
of contact is furcher qualified below, as the respondents having found jobs

through concact with specific emplovment agencies,

.

TABLE 6:1

gl
Extent of Conta:t with Dnployment Agencies for Jobs
wative Youlh Sample Non-Native Youth Sample

Employment Total Traraiont Stwlent
__hgency B z
Canada

Hanpower &7 &3 N8 az.7 9 £0.0 7 88.5
Indian .

Affairs 4 .6 2 3.6 2 13.3 - -
Provincial

Public 1 1.4 1 1.8 - - - -
Municipal _ :

Public 1 1.4 ~ - i t.7 - -
Other

Federal - - - - - - - -
Provincial

Private - - -, - - - 1 1z2.5
Other 8 11.3 5 8.9 3 20.0 - ~
TOTAL - 71 100.0% 36 1G66.07 15 160 .07 8 100.0%

CONTACTS
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0f the seventv-one native veuth responses
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empleoyment agencv, the vast majority (80.3™)

Manpower.

fifteen student responses indicating centact with
contacts with Canada Manpower.

responses indicate contact with Indian affairs.

Also, 85.77 of the fiftv-six transient

However, 13.3% (2

indicating contact with an
been contacts with Canada

responses and 60.0% of the
an employment agency, are

out of 15) native student

In comparison, out of the

nine non-responses indicating contact with an employment agency, almost all

of these responseé (88.5%)

=

This would sugwes?

are contacts with Canada Manpower.

cthat of the vouth

who have contacted an employment

agency for a job., a strong majority have contacted Canada Manpower, a small

number of native vouth have contacied the {ndian Affairs Department, and a

minimal aumher have caontactoed other ageacies.

“The resui-s of the

is presented helow in Tuble

canth contact with cmplovment agencies
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The data in Table 6:2 suggest that the majority (58.5%) of contact
with government agencies resulted in dissatisfaction and no jobs for the
native youth. Another 21.5%7 of the contact resulted in ob%aining a job and
respondent satisfaction. This is explained in part, by the observation that
the majority (63.2%) of contact with Canada Manpower resulted in no job and
respondent dissatisfaction. The contact with the Indian Affairs and
Northern Deveiopment Department resulted in two respondents being very

dissatisfied and without a job, and ore respondent who got a job and was

satisfied.

The contact with private, volunteer, non-profit, native agencies was
favorable, in that the two respondents who had contacted the Native Brother-—

hood and Canadian Native Friendship Centre were both satisfied and got jobs.

The contact with private, profit, nen-native or native agencies was
inconclusive. The one respondent who contacted temporary help service
(Manpower) got a job and was satisfied. However, the contact with Industrial
Overload was not as favorable. One respondent got a job and was satisfied;
but one also was very dissatisficd and didn't get a job, while still another

3

found this agency indifferent to his needs.

The native youth contact with the Indian and Metis Association of

Alberta, and Reserve Placement was relatively favorable.

The data suggests that even though the majority of the native
youth approach government employment agencies, a majority of these people

do not obtain jobs and are dissatisfied with their treatment.
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The following table (Table 6:3) presents the results of the non-

native youth contact with employment agencies,

The inference of these

results are very limited by the low amount of non-native youth contact with

agencies.

TABLE 6:3

Results of Non-Native Youth Contact with Employment Agencies

Tot
Cont
Agency by Tvpe ﬁl
I Government
Agency 2
1) Canada
Manpower A 7
2) Dept. of Social
Development 1
IV Private, Non-
Volunteer, non-
profit, non-native
agency 2
1) Central Volun-
teer Bureau 1
2) Youth Employ-
ment Agency 1
Total N

The data presented in Table 6:3 suggest that the only unfavorable
experience the non-native youth respondents had with an

was with Canada Manpower,

dissatisfied while
indifferent to his

o contacted Manpower
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GCot Job
Satigfiad

N
1
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= 10 responses

aad

One respondent did not get a

_Results
Didn't Agency

Get deb Indifferent
H A M %
1 12.5 1 12.5
L 14.7 1 4.3

k2=

job and remained

28.6

100.0

160.0

100.0

100.0

employment agency,

another respowlent viewed the Canada Manpower office as

needs.

However,

got a job and were satisfied.

three out of the seven respondents who



This analyss cupgeots rioen rhe ool v gich Toyment agencies ds

the same for tha ao--cnt oy crs =0 pardes Lol i rerms of which agency
thev contacted, he results of the non-native vouths' contact with employmeﬁt
agencies seem to be onlv marziunally better, witﬁ a slightly larger percentage
of the non-native vouth whe contactsd ap emplevment agency getting a job and
being satisfied. dwrain, the number of the nen native youth who have contacted

an employment agency is relatively small (n=9) and the number of responses

is alse small (n=12%. ‘therefore, tiis limivs the amount of importance we can

ploce on these results,

" 3 - - H B i R T R R s LN o] - . 3 - - 2 ¥
This gecvicn do2is wivie the vrent and result of the respondent's
’ . o e - . v o . . . A o
knowledge of Gis famiic's contact itk apenciea,  Swver tyo-thivde (A 7)) of

the total wvati-~ vouth sample euagrold thaivy famtlies had contacted an aaency

r agencies, as corpared to #,87 ~f the non-native sample. Therefore, it car

Q

b

Q@

stated thar the zatant of arouey convact Gu opaeh Bigher Ter the families of
native youth than the non-onadive vourti, The low percentage of non-native
family contact with agsncies may be velated rto socio-economic status but this
cannot be tested becauﬁe the sccin-ananomis starne of the vespondent or his

family was not measurad in s oriely

The type of agencies contacted also differs greatlv for the native versus
the non-native samples, {(as can be seen in Tables A:4 and 6:5), Tables 6:4
and 6:5 also present the perceived quality, quantity and attitudes of the agency

toward the respondent's familv. for both natives and non-natives.

The data in Tahle A:4 =ugpests rhat of the 192 reported native family contacts

with agencies, 80.0% (n=153) contantsg weve with covernment agencies., Within the
category of government agpencies, 43.27 of tha rotal contacts were nade with the

[:RJ}:( Department of Social Deveiopment {including provincial and city welfare).
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Another large aumber of contacts were made with the Departmaent of Tndian

Affairs and Northern Nevelopment (24,57 of the total contacts). Also, 8.97%

of the total contacts were made with the Canada Manpower office., Of the
government agencies contacted by the native youths' families, the majority were
satisfied with the quality of the service provided (60.1%) were satisfied with

the quantity of sevvice (51.67), while only @« quarter (24.2%) viewed the

government agencies contacted as cooperative in attitude,

Specifical " v, Lthe majer dissaristoction can e seen in terms of the
I R
fanada Manpowoer servico; f.e., BT of 1T contacts reperted dissaristaction

with the quality of the service, 37,37 weve dissatistiad with the quantity of

service, and 23,37 viewod the attitede of canada Manpower as uacooperative.

The contact with ARUD, AL wis coe smal Dot allow analveis,  The majority of

the conbacy with the Denaciwent of fadian Alvaire aml Novthera Development

resulted in being satisVied with the qeaiicor o sorvices (48 10) with the

crantity of sorvice (59,005 aod owiesced tho o atsioads of the aceney anoat
Inast Ysomewhat cooperative’ D000 e contact with the Department of

Social Development wasz alse viewed as sarisfactory in rerms of qualilby

and quantity of service and perceived cooperation,

Comparatively speaking. the native ,outh rtamily coatact with the
other types of agencies was minimal.  0F the six that contocted rhe Mative
Brotherhood Sociaty, the majority were satisfied with the quatity and
quantity of service and the cooperative attitude. 0Of the [ive private,
volunteer, non-profit, non-native azencies contacted, the one contact
with the Salvaticn Army was the only unfavorabile one. This respondent

tvias dissatisfied with the quantity of scrvice and felt that the

Salvation Army's attitu’z was vory nncoocperative.

ERIC
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The reaction to rhe contact with the private, nop-volunteer, non-profit,
non-native agencies was mixed, with the majovity being satisfied with the
services. The clearest recaction was to the Singl; Men's ilostel.  0f the six
that had contact with this agehcy, one (16.77) were dissatisfied with the
quality of service, rhree (half) were dJissatisfied with the quantity of service,
and 1 viewed the attitude nf the agency as uncogperative, Of the two
respondents that contacted Manpower Temporarv Help Service, one was satisfied
and the other was dissatisiied. 7The one contact with Industrial Overload

was unfavorable. However, the ono contact with a Chartered Bank was favorable.

The reaction to the privatse, non-volunteer, non-profit, native agencies
was also diverse, The reosulos of the snaiyvsis of Band Welfare contact is

inconclusive bocause of an almosit agual umber of dissatisfied and satisfied

reactions.

-
rr

These results sugoest thal the majority of native family contacts are .

made with goveraments

5, padiiounasd

thie Desdrtment of Social Development,

the Department of Indian Afiairs and Northern Development, and Canada Manpower.
The major reported dissatisfaction was with the quality, quantity and
uncooperativeness of Canada Manpower. The major reported satisfaction in tarms
of government agencies was with the Departuent of Socdial Development and che
Department of Indian Affairs and dNorthern Doevelopment and Canada Manpower.

The major reported saltisfaction with non-governmental avencies was with the

Native Brotherhood Society.
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As reported above, the total number of non-native family conﬁacts
with agencies is small (n=13). According to Table 6:5, of the thirteen
contacts, twelve (92.3%) were with government agencies. The reactions as
to quality and quantity of service and perceived attitude of agency were
almost equal in terms of favorable versus unfavorable. The majority (n=8)
of the contacts were made with Canada Manpower. Of the three contacts with
the Department of Social Development, two were dissatisfied with the quality

and quantity of service.

In comparing the results for the two samples in terms of respondents'
family contact with agencies, it can be seen that in both samples the
majority of the contacts were made with government agencies. Respondents
in both samples expressed unfavorable reactions to the attitude of, and

services provided by Canada Manpowzr Services.



AGENCY CONTACT BY FRIEXDS

This section deals with the respondents' knowledge of unfavorable
experiences that his friends have had with agencies. This analysis will
provide us with additicaal information from the respondents who themselves
have had no contact with agencies but have friends who have had agency
contact. Table 6:6 presents the native respondents' knowledge of his
friends' unfavorable experiences with agencies. Thirty-eight point 8
per cent (87 out of 224) of the native sample knew of friends with unfavor-
able experiences. UOf these eighty-seven, 57.5% knew which agency, and 44.8%

knew the reason for the unfavorable experience.

Only one non-native respondent indicated a friend with unfavorable
agency experience and this unfavorable experience was with Manpower. The

reason for the unfavorable experience was not known,

ERIC
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The data in Table &:6 suggzests that again the majority of the
native youth friends; contacts were made with government agencies,
particularly Canada Manpower, Department of Social Development and
Department of Indian Affairs and Northern De&elopment. These contacts
were specified as unfavorable experiences. The most common unfavorable

experience was listed with Canada Manpower (35.4% of unfavorable contacts).

The reasons given for the unfavorable experiences were:

i) Uncooperatirvz and no help (19.0% of unfavorable contacts)

[34

ity Prejudice (3 cut of 220 or 13,07 of unlfaverable contacts)

24 .67 (N=16) of the uqfnvorahic experiences were with the Department of Indian
Affairs and Northern Developmenl, but thq reasons for the unfavorabhle
experiences were not iisted, Also 27.87 (N=18) of the unfavorable experiences
were with the Department of Social Development. The major reason given

for these unfavorable experiences was that the agency had been uncooperative
and of fered no help.

This analvsis suggests additional information about agency contact,

in that the majority of contacts were with government agencies, only.one

of which is an agency for native people. The wmost unfavorable experience

was in contact with Canada Manpowery, while also a sizeable amount (24.6 ~
27.8%) of the respondents' friends experienced unfavorable experiences with

the Departments of Indian Affairs and Northern Development, and Social

Developnent.
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Here the contact of the respondonts themselves with agencies is
analyzed. This contact is analyzed in terms of :
i) most helpful agencyv and why
i1) least helpful agency and why

iii} attitude toward the responldent of the agencies contacted

iv) extent cf perceived discrimination of agencies contacted

hundred and twentv-four of the total native

(e}

Eighty-nine out of tw
youth sample have contacted an agency fov themselves. Of these 89, 25.2%
(36 out of 143) of the native students have contacted an agency for
themselves, while 64.47 {53 out of 81) of the natijve transients have
contacted an agency for themselves. In compariscn, 4.2% (8 cut of 190) of
the non-native =ample have contacted an agency. This suggests that a much
larger proportion of native trausient youth have contacted ah agency, versus
the student native youth. This may be due to the much older age of the
transient sub-sawple, and the fact cthat the younger natives' families
contact agencies for them and the family as a whole. Also, a much smaller
proportion of non-natives have contacted agencies, as compared to the
natives. This is probably due to socio-cconomic factors (which caun't be
measured here) and the proportionately larger number of non-native youtnh in

the younger age brackets.

i) Most Helpful Ageunuy

©  Table 6:7 below presents the agencies that the native youth contacted
and found most helpful. Some of the recasons why these agencies were found

most helpful ave also listed.



Cavernment Aaency
AVRUDLAL

Canada Manprwar

Dept. of indinn Affairs &
thera Developmant

Pepr. o Soclal Doevelepnent

1
carfon of = AN
Sov'e of Uirtiheeest Terrivori

Hetan Resources Tov, Authori

Wozard of lz

[
Privara,

i, mon-nl

Single nen's Henuel

Y.ow.CLA.

Private. profit, noa-natlisce er

A AeNCy

e Toad

Yanpowar rereorary lelp

vodanleot, hiete

Band Velfare

Motls Rehabllitation Branch

Reserve Placenent & Asslstoaure

Unspec 1 finad

1. Total o = 69 respon-es

5, Tetal 8§ = 8 responeos
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mentioned was goverameot agencices. 3.7 of the caral l=G%Y respouscs about
"most helpful agencies' were in reforence to government agencies. The most
common reason why the government agencies were viewed as most helpful was
that the respondents got help, Within the cavegory of government agenciles

agencles), the most Leegue nbly stared "most helpiual

azency'’ was the Department of Indian ATfslrs and Northern Development

TR o g Y s - .- H | A ~as La e e [ - A ey P ) . N
I, 47 of responsesY.  Slons o frogunenov of favorablo commeats o thiis

the Department of Social Dovelepnent 129,07 of rvesporses). The

tho most helpful

mest frogquent rosson why these wo agen~los ware vicwed

waa that the respondent got help.

Canada Manpower, the Siasi~ Meo's Hostel and the vV W.CLA, all had four

sponses each (5.5% of the responsas! vhat stated sach of these agencies

i
J;

was the mest helpful agoncy convacted.  Tne most fragurnt reasoen given fon

the iy percepcion of these 2geacies as oot helpoul” was ther they sot belp,

the twe respondents who percaived that Sovernment of the Northwest

Territories as the most helpful agency contacted, oue suggested Lhat this

azeney was dependable and prowpt apd the other stated that he "got help',

A number of other agencles woere mentinnzd as the most helphdl agenny, and were
contacted bv one respondent each., These asencies wars: ARK.D.AL, Hducation

1

for Servicemen's chiidren, H.R.D.4., Tnatirntional Sevvices, Native Rroth=vihoesd

Saciety, Future Socierty, Salvation Army, Wezard of Tz, Industrial Overload,

o
=

Manpower Tempovary Help, Band Welfare., Metis Rehabilitation Branch, Reserve

Piacement and Assistance, and aa unspecifiod agoncy.

Table 6:8 bolow prezents the agencies that the non-native youth

contacted and found most heipful.
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Phe datoe ve Van e ot Deat Tt iy LA LR goveran agencies
. . 2 . W T R O T AT D P o - .
bodrg perceivece :s HCeTVLE et o g een Tae e ol o tha government

agencies ave also seen as Joast helpful (76.1% of the 40 responses). However,
the high percentage cof vestondentz who viewed Canada Manpower as least helpful
B 15 23 & 1Y

givern for the perception of

a)

Tt is also interoscing to nots than ten (21.73) of the total NN=46)

unfaverable voederrad Lo Lhe Devarcaent of Social Development, as

comparad Lo iwenty CEULRL) of dhe Lotnd ilmht) Lavorable vesponses presented

in Table 6:7, This suggests that the madjority still view the Department cf
Social bevelopueot asn belpral,  The most common teason for the perception of
"least helpial ageney contacied” fer this agency vas that the respondent did not

get help. Thre. out of these fon tesponses also suggested that the handling

and service of the Depavtment of Socicl Doevelopment was irvvelevant and uncoop-

Six (L3073 verponses stuted vhat the Single Men's Hostel was the
least helpful agency contacted. The majer veasons for this perception were that

they did not obtain help. the agoney vaz unenoperative, and distrustfuls

Also, ona response was gpiven For each of the inilowing agencies,

perceived as least helpful: the Government of the Nerthwest Tervitories,

McDougall House, Industrial uvverload and the Metis Rehabilitation Branch.

This analysis suggeste that tha most unfavorable experiences in terms

of nelpfulness azain occurred in contact with Canada Manpower. A good prepor-

tion (one-quarter) also viewed the Depaviment of Spcinl Development as unhelp-

ful and alan one-sixth of rthe unfavers’ o2 responsas were Iin torms of the

Single Men's Hostel.



iii) ATTITUDE OF AGENCY AND EXTENT OF DISCRIMINATION

Here the attitudes of the agencies contacted for self are analyzed
for both the native and non-native samples., The data for the native

youth is presented.below-in-Table 6:10.
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= total nuwber of responses, L66

S puiEnWR KT
= L
CTPH R 610
Artitude of Agency that Harive Yourh Contacted
. Less Cooperative Because
General Atrivude of Ethnic Origin
. Frﬁguency' Very Coeperative Somewhat Cooperative Uncooperative Yes ~ "No
Agency by Type N 2 N % It % N % M. % ‘N - %
- Y
1. Government Agency 117 70.5 24 20.5A 54 46.2 35 20.9 39 33.3 63 53.8
1) A.R.D.A. . 1 .6 .1 100.0 - - - - Non- response
2} Canada Manpower 28 16.9 3 10.7 9 32.1 19 67.8 14 50.0 14 50.0
3) Dept. of Indian : :
‘Affairs & Northern ) .
Development 32 19.3 8 25.0 * 20. 62.5 2 6.2 7 21.9 21 65.6
4y Dept. of Soclal : i :
Deve lopment . 55 33.1 11 20.0 25 45.4 14 25.4 18 32.7 27 49,1
5) Educatfon af
Serviceman's Children
act. 1 6 1 109,90 - - - - - - 1 100.0
T. Private, volunteer, o= 11
on-profit, native agency 11 6.6 45.4 2 18,2 - - - - 5 45 .4
1) L.D.S. Church (Mormon} ) . .
Placement Program 1 .6 1 100.0 - - - - - - 1 100.0
7) Native Brotherhoed . _ _
Scciety . 8 4.8 3 37.5 1 12,5 - - - - 2 25.0
3) MNative Friendship
Centre ‘ 2 1.2 1 50.0 1 50.0 - - - - 2 100.0
IX. Private, volunteer, N=5
on~profit, non-native,
geney 5 3.0 i 20.0 2 40.0 1 20.0 - - 2 -h0.0
1) Catholic Family & )
Child Services 1 .6 N 0O N E 8§ ¥ 0 N 8 _
2) Future Socicty Lo .6 - - 1 100.0 - - - -~ 1 100.0
3) Marian Centre 1 .6 - - 1 100.0 - - NON - RESPONSE
) St. Patrick's Church 1 .6 - - - - 1 100.0 - - 1 100.0
5) Salvation Army 1,6 1 100.0 - - - - KON - RESPONSE
.  Private, non-volun- N o= 20
er, non-profit, non- . .
tive agency 20 12.0 5 25.0 10 50.0 5 25.0 4 2¢.0 11 55.0°
) Hilltop House 1 .6 - - . - 1 100.0 1 100 - -
} John Howard Soclety 1 .6 - - i 00,0 - - - 100.0 - -
cbougal . . - - '
) Mcbhougall Hogse 3 1.8 3 100.0 - - - - 2 66.7
)} Single Men's losteal 12 7.2 5 ,41.7 .3 - 25.0 4 33.3 1 8 8 66.7
) Y.W.C.A. | 3 1.8 N— ; - 3 100.0 - ~ 33.3 1 33.3
Private, prcfit, non- B :
tive or Qative-égency 3.6 16.7 2 33.3 2 33.3 1 16.7 5 '83.3
1 »
) Chartered Bank .6 1 100.0 - - - " - - 1 100.0
) Industrial Overlook 1.2 - - - - 1 50.0 1 50.0 1 50.0
)~ Manpower Temporary .
elp Service J 1.8 - - 2 16.7 1 33.3 - - 3 100.0
Private, non-voluntecr, N=3 .
-profit, native agency. 5 3.0 2 40.0 1 20.0 - _ - - 4 80.0 -
Y Band Welfare 1.2 - - JA 50.0 - - - - 2 100.0
Reserve Placement &
is1s tance . 3 1.8 P?r ) 66.7 - ~ - - - - 2 66.7
éfcnny Unspecified 2 1.2 1 50.0 - - - - ¥on - fesponse
ERIC N




O

- 84 -

The results from Table 6:10 suggest that the most unfavorable attitudes
were perceived in terms of the government agencies. Twenty-nine point nine

per-cent (N=35) of.the contacts with the government agencies, perceived these

agencies as uncooperative, and 33,3% (N=39) viewed this uncooperativeness as a

result of discrimination due to their native origin. This is explained in ;hat
ﬁhe majofity (67.8%, N=19) oflresponses re Canada Manpower indicated this
agency's attitude as uncooperative. Another 32.1% (N=9) viewed Canada ﬁanpower

as somewhat cooperative. The Departments of Indian Affairs and Northern
Davelopmgnt,-énd'Social Development were also viewed unfavorably. Twenty-five
point four per-cent of the responses indicated that the attitude of the Department
of Soéial Dévelopment was uncooperative and another 45,4% (N=25) Viewed this
agency as only somewhat cooperative. Only 6.2% (N=2) of fhe responses indicated
that the Department of Indian Affairs and Northern DévelSPment was uncooperative,
but an additional 62.5% (N=20) perceived this agency as onl& somewﬁat cooperative.,
Also 21.97% (N=7) saw the uhcooperativeness,of the Department of Indian Affairs

and Northern Development as due to discrimination; and also another 32.7% saw

- the uncooperativeness of the Department of Social Development as due to

discrimination.

Another category of agencies - [rivate, non-volunteer, non-profit, non-

" native agencies were also viewed as uncooperative (25.0%, Nm5) and/or onl
g :

“somewhat cpoperative" (50.0%, N=10)., This is due mainly to the perceived
uncooperativeness of the Single Men's Hostel. One-third (4 of the 12) respondents
who contacted this agency perceived it as uncooperative, while ancther 25.0% (n=3)
perceived it as only somewhat cooperative. However, only one respondent (8.3%)

saw tﬁis uncooperativeness as due to discrimination. The one respondent who
contacted Hilltop House saw its attitﬁde'as uncooperative and due to discrimination.

Of ‘the three respondents who contacted the Y.W.C.A., all three perceived this

E[{l(i agency's attitude as.only "somewhat cooperative".

IText Provided by ERIC
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0f the three respoudents who contacted Manﬁower Temporary Help

Service, two perceived this agency as somewhat cooperative and the other

perceived this agency as uncooperative.

The respondents who countacted A.R.D.A., Education of Servicemen's
Childxeﬁ-Act, LDS Church, Salvation Army, Chartered Bank, and Reserve

?

Placemerc and Assistance, pevceived these agencies' attitudes as wvery

cooperative,

The over—all experience with private, volunteer, non-profit, native
agencies was perceived as favorable. Fourty-five point four per cent of the

native respondents (5 out of 11) saw these agencies as very cooperative.

This analysis éuggeéts that the mqst uncooperative attitudes of
agencies were perceived in terms of Céﬂada Manpower, Single Men's Hostel,
Departméﬁt of Social Development, Department of Indian Affairs and Northern
Deveiopment, St. Patrick's Church, Y.W.C.A., Industrial Overload and Manpower
TempéraryAHelé Service. This uncooperativeness was- perceived as due to the
respondent's ethnic origin, especially in terms of Canada Manpower, Department
of Social Development; and Department of Indian Affairs and Northern Dévelopment.
Again; whgﬁé the response rate or contact is low (below 10}, the infereﬁtial

power of the related findings is also low.

The attitudes of the agencies contacted for self are presented below
N

in Table 6:11 for the non-native youth.
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The data from Table 6:11 suggest that the perceived attitude of
agencies contacted is generally favorable. Only one agency was perceived

as ''somewhat' cooperative by one respondent - Canada Manpower. There was

no indicaﬁion of discrimination due to ethnic origin. The méjdrity of the
contacts with the Devartment of Social Developmeﬁt-resulted in favorable
perceptionsu

This analysis cnggests that not only is rhe ageuncy contact much
;maller for rhe non-natives, but the perceived attitudes are mofe
favorable. Further interpretation in comparing the twé sample's perception
of‘the agencies’ attitudes toward them is hindered by the low number of.

responses for the non-native sample.

HESTTANCY TO CONTACT AGENCY AGAIN

The data analysis in this section will attempt to pin-point
the extent of dissatisfaction with specific agencies, by analyzing what
proportion of those respondents who contacted specific agencies
would hesitate to contact these agencies again. The data re the extent
of native youth hesitancy to contact agencies again is presented in

Table 6:12. Comparable data for the non-native sample was not available

because of Tthe high rate of nou-response on this item,

R
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Extent of -Hesitancy to Contact Agencics Again

Agencies by Type

I. Government Agencies
1) Canada Manpower
2) Department of Indian
Affairs and Northern

Development

3) Department of Sccial
Development _

TII. Private, Volunteer,
Non-profit, Non-Native

1) Future Society

IV. Private, Non-Volunteer
Non-profit, Non-native

1) McDhougall House

2) Single Men's Hostel
V. Private, Non-volunteer

Non-profit, Native

1) Metis Association of
_Alberta

Frequency

N kA

28 46.7
12 37.5
19 34,5
1 100.0
1 33.3
6  50.0
1 100.0

Total Number
of Contacts

N

60

32

55

12
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The data in Table 6:12 suggests fhat of the éixty respondents that
-havg contacted Canada Manpower for thémsélves, twénty—eight (46.77%) wouid
hesitate to go back. Also, of the two respondents who contacted the Future
Society and the Metis Association of Alberta (6ne each), both indicated they

would hesltate to recontact these agencies,

Fifty percent (ér 6 out of 12) of the respondents who contacted the
Single Men's Hostel would hesitate te go back. Of the thirty-two contécts
withbthe Dapartment of Indian Affairs and Northern Development, twelve ‘
(37.5%) would hesitate to recontact this agency. Also, more than one-third
(34.5%; 19 ocut of 35 éontaéts) would hesitate to contact the Department of

Social Development again. Out of the three contacts made with McDougall

House, only one would hesitate to go back.

This data analysis're—affirms the results detailed in the first
portion of ghié chapter. The.most unfavorable experiences seem. to have
occurred in contact with the'foligwing agencies: Canada Manpower, Single
Men's Hostel; Department of . Indian Affairs and Northérn Developmeﬁt and

the Department of Social Development.

ERIC
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Perception of Adequacy of Agencies

The analysis of the perception of agency service adequacy was

divided into two parts: i) perceptions by those who have contacted agencies
' ii) perceptions by those who have not contacted agencies

‘The native youth were surveyed in terms of their perceptions of the adequacy
of native agencies, while the non-native youth were surveyed in terms of their

perceptions of the adequacy of agencies in Edmonton.

The total number of native youth responéents ﬁho approached agencies
is 89, and the total ﬁpmber of nen-native youth who have contacted agencies
is 8, Therefcre, due -to the ingquality of N's énd-the.small N for the non;;
native sample, the compariscn of data for éhose who hgve contacted agencies is

correspondingly restricted.

Table 6:13 below presents the comparable perceptions of adequacy of
native agencies by native youth respondents for both those who have contacted

an agency and those who have not.

TABLE 6:13

Native Youth Perception of Adequacy of Native Agencies

Have Contacted Agencyl Have Not Contacted Agency2
Adeguacy Adequacy
Adequacy Yes Sometimes No Yes Sometimes No
Criterion N 2 N AN A z N -z X 2
_ Adequate Number 20 22.5 - - 67 - 75.3{31 23.0 - - 76 56.3
Cétering to Needs 53 | 59.6 5 5.6 27 30.3 4§ 54 40.0 2 1.5 50 37.0
Variety of Services 24  27.0 - - 67  75.3}31 23.0 1 0.7 77 57.0
General Inadequacy 68 76.4 3 3.4 20 22.5 176 56.3 -~ - 31 23.0
1
Total N = 89
Total N = 135
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From Table 6:13 it car be seen that the general pattern of perceived
adequacy is the same for both those native youth who have contacted native

agencies, and those who have not contacted native agencies. Therefore; any
further discussion will include both sub-sets of the sample and will be in

terms of native youth.

The majority of the native youth perceive the number of native agencies
the variety of services offered, and the agencies in general as inadequate.

This is especially true for those native youth who have contacted agencies.

- However, the majority of the native youth perceive the native agencies
as catering to their needs., This finding is not as clear for the native youth

who have not contacted agencies ¢40.0% Yes to 37.0% No).
A’ comparable analvsis to the native youth perceptions of adequacy of

agencies is presemnted for the non-native respondents in Table 6:14,

TABLE 0:14

Non-Native Youth -Perceptisn of Adequacy of Native Agencies

s

o -

Have Contacted Agengyl Have Not Contacted Agency2
Adequacy ' Non- ’ Adequacy
Adequacy Yes Sometimes - No Response Yes Somerimes No
Criterion N z N Z N 2 X N z R N &
Adequate Number 1 12,5 - - 5 62,5 2 25.0(65 37.3 1 683 46.9
Catering to Needs 1 12.5 - - 5 62.5 2 -25.01 54 30.5 1 6 B7  49.2
Variety of Servi- , )
ces 1 12.5 - - 3 . 62,5 2 25.01.70 39.5 -~ o~ 74 41.8
General Inadequacy 5 62.5 - -1 12.5 2 25.0 198 55.4 - < 45  Z5.4

2 Total N = 177

~ The data here for non-native youth are in gensral correspondirce

with the data for the native youth. The number of agencies, variety of -
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services and general services are seen as inadequate by the non-native youth.
However, a major difference does occur between the native and non-native youth
samples. The non-native youth do not see the agencies available as catering

to the needs of the people, whereas the native youth do.

Reasons for Not Contacting Agencies

The following analysis may help explain.why there is a much lower contact
iwith agencies by the non-native, as compared to the natives. Table 6:15
.presents the data and the reasons why both samples have not contacted agencies.
THe number who have not contacted agencies is 182 for non-native youth, and

135 for native youth.

TABLE 6:15

Why No Contact With Agencies

Native Youth | Non-Native,Youth
_ . Yes’ Yes™
Reasons : N 4 N %
1) No need to 57 42.2 118 64.8
2) No knowledge B 24 17.8 31 - 17.0
3) Heard not useful "13 9.6 10 - 5.5
4) Mother always went 11 8.1 - -
5) Father always went 3 2.2 - -
6) Word of Govefnment 1 7 - -
7) Family Well-off 1 .7 - -
8) Once wouldn't help 1 .7 | - -
9) Not helpful 1 .7 1 5
105 Other 6 4.4 18 9.9

1 Total N = 135
2 Total ¥ = 182
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The data in Table 6:15 suggest that the major reason why native youth
have not contacted agencies is because they had no need to (42.2%). The

second most frequent reason was that they have no knowledge of agencies or

services (17.8%), and the third most frequent reason for no agency contact

for native youth is that they have heard the agencies and services were not
pseful (9.6%). The fact that the mother or father always went {10.3%) because

many of the native youth are too young to approach agencies on their own hehalf.

The comparable data for non-native youth is generally equivalent to
that of the native youth in terms of reasons for nof'contacting agencies,
however significant differences are presant (P<;.O$). Allarger amount of non-
native yoﬁth versus native wvouth, have not had any need to contact agencies.
However, none of- the non-native respondents indicated tﬁat their fathers or
mothers went.to agencies for them and the entire family. This finding doces
not back uﬁ the suggestion that the low contact of non-native youth with agencies

i

wag -due to the relatively vounger age of this sample. Therefore, it is suggested

“that the major reason for the low contact with agencies for the non~-native youth

sample may be mainly due to socic-economic considerations, in that tle socio-

economic composition for the two student sub-samples may be different.



Native Youth Contact with Agencies Re Specific Needs

This section of analysis aprlies only to the native youth samble's
contact with agencies. This native youth contact will be analyzed in
terms of the following suggested needs: money, counselling, and help.

Table 6:16 presents the findings on this issue.

TABLE 6 ;16

Native Youth Contact with Agencies Re Specific Needs

Agency Contacteg}l
Dept. of Dept. of Social Native
' Indian Affairs Development Associations
Suggested
Needs N % N %o N - %

1) Counselling 18 8.0 27 12.0 15 6.7
2) Help . 52 £3.2 73 32.6 - —
3) Money 22 9.8 42 18.8 —— ———

l (s} 7

Total N = 224

. The data in Table 6:16 suggests that none of the three agencies
listed have been approached by the majority ié the respondents in terms 6f
any of the suggested needs. One-third (32.6%) of the respondents stated
that they have contacted the Departmuit of Social Development asking for
help. Another 18.8% have contacted this agency fcr money, and another
12.07% have contacted fhis agency for counselling. However considering
the results of the contacts and the native-youth perceptioné of this

agencies' cooperativeness, etc., it is suggested that the majority of the

time these needs were not met by this agency.
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Also, 23.2% of the native ycuth coutaétad the Department of Indian
Affairs for help, 9.8% contacted this agency for money, and 8.07% contacted
this agency for counselling. However, the native youth perceptions of the
adequacy of this agency in terms of cooperation, etec., also suggests that

many of these needs were not met by this agency.

Another fifteen (6.7%) of the native youth sample contacted native
associations in general for counselling. Since the total general adequacy,

adequacy of services, and adequacy of number of agencies is perceived as low

. by the native youth sample, we can assume that this specified counselling need

.

may not have been satisfied by native associations, or the need of counselling

may not be a need of the native youth.

* The date analysis in this section is directly related to the analysis

in the above sections of this chapter. Due to the perceived uncooperativeness,

inadequacy of number of agencies, inadequacy of serviceé; and lack pf helpfulness
resulting from native youth contact with agencies (and non-native cbntact to a
much smaller‘degree of relevance), it is suggested that if a contact'is made
with an agency in terms of a need (monev, ?ounselling or help in general) there

is a strong possibility that this need will not be satisfied.
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Summary

The native youth samples have had much more contact with employment
agencies than the control non-native sample. Of the youth who pontacted
én employment agency for a job, a large méjority'of both native and non-
native youth have contacted Canada Manpower and a small number of native
youth have contacted the.Indian Affairs Branch. Part of thé explanation
qu the low percentage of contact with employment agencies in terms of the
student samples is seen in the age and need factors, i.e. fewer students are
looking for jobs than non-students. The majprity of the contact with
government agencies in terms of looking for employment, resulted in dis-
satisfaction and no jobs for both samples. The contact with Canada Manpower
was the most unfavorable, Half of the contécts with the Indian Affairs
Branch were also unfavorable. There was minimal contact with other agencies,

either native or non-native, in terms of specific employment needs,

Also, a larger percentage of the native youths' families contacted
agencies, as compared with the non-native youths' families. One of the
major reasons for this may be the lower sccio-economic status of the native
youth population, which was not measured here. Again, the major agegcies
contacted were goverﬁment agencies, and the major dissatisfaction was stated
in terms of Canada Manpower. .The majority of the contact with the Departments
éf Indian Affairs and Northern Development, and Social Development resulted
in the reépondents' families being satisfied with the:. quality and quantity of
service, and viewing the attitude of these agencies as at least ''somewhat
cooperative', The native youth family contact with other types of agencies
was minimal,'i;e. Native Brotherhood Society, Salvation Army, Single Men'é

Hostel, etc.. The majority of the reported satisfaction with a non-govern~

mental agency was with the Native Brotherhood Society. The majority of the few

ERIC
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contacts made by non-nutive youtiis' famjlies were made with Canada Manpower.

The results of these contacts were incowclusive. The reactions to the

quality and quantity of the aervice and the perceived attitude of the agency

‘were almost equally favorable and unfavorable.

The analysis of the agencies contacted by the naﬁive youihs' friends
and the results; provided additional informétion about agency contact. .The
most unfavorable experieunce was in coutaét with(Canada Manpower, while a
sizeable percentage of the unfavorable experiences were also with the

Departments of Indian Affairs and Horthern Development, and Social Development.

From the analysis of the data concerning the respondents' contact with
agencies, the above conclusions were again confirmed. The mosf helpful
agency type mentionad was government agencies. The two most‘frequéntly stated
"mos t helpful.agency” were the Department of 1ndi§n Affairs and MNorthern.
Development, and the Department of Social Develcpment. The most frequent
reason why these two agencies were viewed as the most helpful was that tne
respondent got help, Canada Manpower, Single Men's lostel, Y.W.C.A. and the
Government of the Northwest Ierritories were also mentioned as most helpful
agencies by more than one respondent. The contacts with agencies by the.
non-native control sample were minimal, thus veducing the usefulness of a

comparison acress samples.

The most unfavorable experiences in terms of helpfulness, again
occurred in contact with Caﬂada Manpower, the Department of Social Development
and the Single Men's Hostel. Tﬁc majority of the native responses re Canada
Manpower indicated that this apgency's attitude is generally perceived as
uncooperative. Some of the native yquth also viewed the Departmeants of Indian

Affairs and Northern Development, and Soclal Development as unfavorable.

RIC
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One third of the r:spondents who contacted the Single Men's
Hostel also viewed it as uncooperative, The uncooperativeness of the
agencies contacted wés sometimes due to the respondents' native ancesﬁry
especially in terms of Canada Manpower and the Departments of Social
Development, and Indian Affairs and Northern Development. The perceived

attitudes of the agencies contacted by non-native youth for themselves,

were more favorable., However, again the non-native vouth response rate

and contact with agencies was minimal. !

The most unfavorable experiences in terms of native youth contact
with agencles seems to hava occurved in contact with the following. agencies:
Canada Manpower, Single Men's Hostel, the Department of Social Development,

and the Department of Indian Affairs aund Northern Development.

Some (1/3 to 1/2) of the native youth who have contacted these agencies,
would hesitate to go back. Some respondents stated that they would also
hesitate to contact the following agencies: McDougall House, Metis Association

of Alberta, and the Future Society.

The majority cf the native youth and non-native youth perceive. the
number of native agencies, the variety of services offered and the agencies
in general as inadequéte. This is especially ctrue for those native youth
who have contacted agencies versus those who have not contacted agencies.
Also, the majority of the native youth perceive the native agencies as cétering
to their needs. However, the non-native youth do neot see the agencies as

catering to the heéds of the people. ' '

The larger amounts of both the native and non-native youth have not
contacted agencies because they have not had the need to. Three other frequently

stated reasons for no agency contact by the native youth were: they have no

knowledge of agencies or services, their mother or father always went and

they have heard the agencies and services are not useful.
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A few of the native yvouth respondents (12.0% to 32.6%) stated
that they have contacted the Departmene of Social Development for help,
money or counselling. However, considering the results of these contacts
and the native-youth pefceptidns of this agency's service, it is suggested
that it is uniikely that these needs were met. The same is true for the
Department of Indian Affairs. From eight to twenty-three percent have
contacted this agency for help, monay and/or counselling, but it is

suggested that probably many of these needs were not met by this agency.

One very.interesting finding is the low amount of native youth
contact with native agencies. The.bepartﬁent of Indian Affairs Agency,
.specially set up for natives, is the wost oftea contacted by natives.
The other native agencies were minimally (1 to 3 ceontacts) contacted, i.e.
Metis Rehabilitation Branch, Reserve Placement and Assistance, Native
Friendship Céntre, Mormon Placement Program.and the Native, and Metis
Association of Alberta. Tt mav well be that the relative "newnass" of

the native ~ run agencies in part accounts for this lack of use.

In conclusion, if a contact is wade with an agency in terms of
some need (money, counselling, general help, etc.) there is a strong
possibility that this need will not be satisfied. There is an even

greater likelihood that if a native youth has a specific need, he will

not even approach an agency for help.
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CHAPTER VII

THE EDUCATION INFORMATION

Introduction:

A similar descriptive content analysis will be carried out in terms of
fhe educational variables for the native yoﬁth sample, as was carried éut for
the  agency information. The education variables of the native youth will be
analyzed in terms of compsrable data for the non-native sample. It is
important to state once again that the descriptive analysis must be evaluated
in combinaticn with the latent structure of the data analyzed by the component

analysis in Chapters IX to XI below.

It will be remembered from Chapter V that there are 143 native sfudents,
seven (4.8%) of Qhom are in attendance part tiﬁe and 124 (86.7%) full-time
étudents. These native students Qary f?om 11 to 23 years old, as compéred to
11 to 19 years old for the non-native students. Also, the native youth tend
to be older than their class-mates. Both student samples come from comparable
types of schocls (for example: public juniof high) anrl schools similaflyA

-

characterized by location in Edmonton.

It is also iwmportant to remember that the native youth tend to be in
vocational, technical, business and/or commercial courses of study rather than

the matriculation program.

This chapter deals with a content analysis of the following issues and

concepts:

at

1) Attitudqé}of native.youth toward scheool administration, guidance
counséllors, teachers, and other students.

2) Adjustment to school.

3) Perceived discrimiuation and prejudices of teachers.

4) Educational goals and needs.
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5) Perception of subjects' difficu]ty; usefulness ahd
relevance.

6) The circumstances under which the native youth have
considered leaving schoof.

7 Assessment of whether the educational system is meeting

educational goals and needs.

This analysis applies only to the student native sample, as

compared to the non-native student samrle,

O
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Attitudes Towards School Administration

This section deals with the perceptions of the school administration

in general.-

TABLE 7:1

Perception of Administration

, . Native Youth Non-Native Youth -
Fine or Good 43 | 30.1 52 27.4
Average 49 - 34,3 . 65 34.3
Poor i . 33 23.1 ‘ _ 48 25.3
Noﬁ—responsev _ 18 12.5 25 13.0
votaL 143 100.0% 10 100.0%

P >-.05

The data in Table 7:1 suggests that there is no difference EetWeen
the attitudes of the native and non-native youth towara the school
administration (P = ﬁot significant). The perception of béth samples are -
approximatély equally distributed among the fine, average,.and poor

response categories, and therefore the results are inconclusive.
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Attitudes Toward Guidance Counsellors

This section deals with the attitudes toward the school guidance
counsellors, and is restricted to those students who have had contact with
guidance counsellors. 105 out of the 143 (67.2%) native youth, and 95 oﬁt
of the 190 (50.0%) non-native youth have had contact with the school
guidance counsellors. This suggests that relatively more native youth

than non~native youth have had contact with guidance counsellors.

TABLE 7:2

Perception of Guidance Counsellors

v Native Youth Non-Native Youth
Attitude N % N %
Fine or Good 35, 33.3 53 55.8
Average ’ v ' 49 | 46.7 _ 50 31.6
Poor, or not useful 21 20.0 12 12.6

TOTAL CONTACTS 105 100.0% : 95 © 100.0%

P £.05

The data in Table 7:2 suggest that noticeably more native youth
peréeive the guidance counsellors they have contacted as poor (not useful)
or "just" average. Also, a comparatively lower percentage (33.3% versus
55.8%) of native youth perceive the guidance counsellors they have ﬁontacted
as fine or good. This would suggest that the native youth do not view their

contact with guidance counsellors as favorably as the non-native youth do.




Attitudes; Toward Teachers

Table 7:3 deals with the native youth versus non-native youth

perceptions of their teachers.

TABLE 7:3

Perception of Teachers

Native Youth Non-Native Youth -
Attitude _ N %A N : %
Fine or Good 39 27.3 59 31.1
Average - » 76 - 53.2 102 53.7
Poor 19 1373 , 18 9.4
Non-response ’ 9 6.2 11 5.8
TOTAL : 143 100.0% 190 100.0%
P » .05

The data in Table 7:3'suégest that the perceptions of teachers
are not npticeably different for the native versus the non-native samples
" (P = Not significant). A few more natives viewed their teachers as poor
(13.3% versus 9.4%), but the difference is not appreciable. The majority
of both the native and non-native samples viewed their teachers as average,

while another third of each sample viewed their teachers as fine or good.
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Attitudes Toward Other Students

The table below (Table 7:4) presents data on the respondents':

attitudes toward other students.

Attitude
Good or Fine
Average
Bad or Poor

Non-response

TOTAL

TABLE 7:4

Perception of Other Students

Native Youth

N

41
86

3

13

143

%
28.7
60.2

2.1

9.0

100.0%

P ) .05

Non-Native Youth

N

57
117
4

12

190

%
30.0
61.5

2.1

6.4

100.0%

The data analysis in this section (Table 7:4) suggests that the

attitudes toward other students for the native and non—-native students

are almost identical (P = th significant). Again, most of the students

view their f:llow students as average, while another third view them as

- good or fine.
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Adjustment to School

This concept is closely related to the reépondents' attifudes toward
the administration, guidance counsellors, teachers and other students. From
the analysis above (Tables 7:1 to 7:4) it can be -concluded that the native
youth seeﬁ to be as well adjusted as the non-native students to school,
excluding.their petceptions of guidance counsellors; This will be fupther

analyzed in Chapters IX to XI below.

[

\ closer look at the respondents' relacionships with other students

in school is presented below,

1) Possession of Non-Native Friends

The native youth wers asked if they had non-native friends, while the non-
native youth were simply asked if they had friends. This data is presented
in Table 7:5.

TABLE 7:5

Possession of Non-Native Friends

Possession ofANon~ Native Youth Non-Native Youth
Native Friends N b N - Z
Yes . 118 82.5 188 98.9
No | | 15 10.5 2 1.1
Non—~response ‘ | 10 7.0 0 -
TOTAL 143 100.0% ‘190 | 100.0%
P £.05

The data in Table 7:5 suggesté that the native youﬁh have noticeably
fewer non-native friends than a control group of non-natives (¥ {.05). However,
the ethnic origin of the non-native youth sample is not known except that they -
are of non-native ancestry. Nevertheless, the overall adjustment of thé native

O youth sample in terms of possession of non-native friends is high, for 82.5%

"ERIC ;

R f the sample do have nen-native friends. %
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2) Perceived Trouble in Making School Friends

The table below (Table 7:6) presents data on the native and non-native youth

perceptions of their ease in making school friends.

TABLE 7:6

Trouble in Making School Friends

Native Youth Non-Native Youth

Perceived Trouble N % N %

Yes 19 13.3 42 22.1

Sometimes | i 0.7 . . 2.1

No | 116 81.1 144 75.8

Non~response 7 4.9 : 0 -
TOTAL | 143 - 100.0% 190  100.0% P>.05

The native youth do not show noticeably more difficulty in making school
friénds, than the non-native youth. In fact, the non-native youth seem to perceive
themselves as having more difficulty in making school friends than the native

‘youth do.

3) Perception of Other Students Liking Self

The table below (Table 7:7) presents data on the respondents' perception of
other students liking self.
TABLE 7:7

Perception of Other Students Liking Self

Native Youth Non-Native Youth

Perceived Liking - N Z N Z

Yes _ 114 79.7" ' 159 83.7

Some times o 3 2.1 4 2.1

. No . 11 7.7 24 12.6
Non~response _15 _10.5 3 1.6
TOTAL 143 100.0% 190 100.0%

Q _ P> .05
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" The strong majority (79.7%) of native youth perceive the other students as
liking them. There is no noticeable difference between the two samples in
the percentage of youth who perceived the other students as liking them (P =

not significant).

4) Liking of Other Students

The data in this section describes the attitude of the two samples toward

the other students in their schools.

TABLE 7:8

Attitude Toward Other Students

Native Youth : Non-Native Youth
Liking x 2 N %
Yes | 117 81.8 172 90.5 -
Sometimes ' : 5 3.5 ‘ 7 3.7
No 10 7.0 9 4.7
Non~response 11 7.7 2 1.1
TOTAL 143 100.0% 130 100.0%

P > .05

The data in Table 7:8 suggests that the majority (81.8%) of the mnative
youth like other students. A slightly larger proportion of the non-native
youth than the native youth like the other students, however, this finding

of difference is not significant (P = not significant).
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5) Perception of Teachers Liking Self

The data in Table 7:9 below describes the perceived attitudes

of teachers toward the #ospondents.

TABLE 7:9

Perceived Attitudes of Teachers

Native Youth Non-Native Youth
Perceived Liking : 5 . % N %4
Yes 94 65.7 141 74.2
Sometimes 6 4,2 10 5.3
No 20 14.0 31 16.3
Non-response 23 16.1 8 . 4.2
TOTAL 143 100.0% 190 0.0%
P 7 .05

It can be seen from Table 7:9 that a smaller percentage of native
youth versus non-native youth perceive theirAteaéhers as liking them, and
a slightly higher percentage of non-native youth perceive their teachers
as not liking them. However, these differences are not statisfically
significant (P = Not significant). .The observed differences may be due in
part to the larger number of non-responses for the native youth sample on
this item. These non-responses can not be excluded in the calculation of

the percentages, because we do not know what thesz non-responses mean.
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6) Liking of Teachers

This item adds to the picture of the relationship tietween the respondents

and their teachers (Table 7:10).

TABLE 7:10

Liking of Teachers

: Native Youth Non-Native Youth
Liking N % N %
Yes 91 3.6 146 76.8
Sometimes ' 9 6.7 12 6.3
No | 27 18.9 26 13.1
Non-response 16 11.2 ' 6 - 3.8
TOTAL 143 100.0% 190 100.0%
P .05

The data in Table 7:10 presents a clearer picture of the relatioﬁship
of teachers and students. fhere is some difference between the percentage
of the non—nativevand native youth samples that like their teachers, with a
larger percentage of the non-native youth liking their teachers. Also,
slightly more natives do not like their teachers, as compared to the non-natives.
However, this interpretation is restricted im that the differences are not

statistically significant.

A more specifié discussion of the relationship between students and

teachers will be presented in the '"discrimination in school' section below. .
: p

All of the above items reflect on the adjustment of the student to the
informal interaction in the school milieu., The following item deals with the

over-all view of the respondents' adjustment to school.
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7) Perception of Place in School

The data presented in Table 7:11 is to analyze the respondents'

perception of his adjustment.

TABLE 7:11

Pérception of Place in School

Native Youth Non~Native Youth

Place ' N A N bs
Fits well .53 7.1 54 28.4
Average 61 42.7 89 46.8
Poorly 16 11.2 21 11.1
Non-response 13 9.0 26 - 13.7
TOTAL 143 100.0% 190 100.0%

P> .05

This suggests that the majority of both samples perceived themselves

..as fitting in "well' and "average" in school (79.8% and 75.2%). It -is
interesting to note that a slightly higher percentage of native youth than -
non-native youth perceive themselves as fitting in well in their school,

but this difference is not statistically significant.
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Perceived Discrimination and Prejudice of Teachers

This section deals with the respondents' perceptions of discrimination

and prejudice in their teacher's interactions with them.

Table 7:12 presents the perceived helpfulness of the respondents'

teachers.
TABLE 7:12
Perceived Helpfulness of Teachers
- Native Youth Non~Native Youth
Helpfulness : N A N A
Yes 109 76.2 148 77.9
Sometimes ' 5 3.5 14 7.4
No 19 13.3 &5 o122
Non~response 10 7.0 3 1.5
TOTAL 143 100.07% 190 100.0%
P > .05

The data in Table 7:12 suggests that the perceived helpfulness of
teachers is the same for both native and non-native students (P =~ not significant).
In both samples, over three-quarters of the respondents perceived their teachers

as helpful.

Table 7:13 presents the perceived occurrence of humiliating examples made

by the respondents' teachers.




Presence
Yes
Sometimes
No

Non-response

TOTAL

TABLE 7:13

Occurrence of Humiliating Examples

Native Youth

N %
80 . 55.9
1 0.7
55 38.5
7 4.9
143 100.07%
L%.03

Non~Native Youth

2l £
121 63.7

1 0.5

66 34.7

2 1.1
190 100.0%

It can be seen from Table 7:13 that the majority of both samples

indicate that their teachers have made examples that have humiliated the

respondents (P = Not significant).

It is even more interesting to see that

a larger percentage of the non-native (63.7%) versus the native students (55.9%)

indicate that their teachers have humiliated them by their examples. This

suggests that the teachers are not being discriminatory in terms of unfavorable

attitude toward the native versus the non-native students.

The data in Table 7:14 presents the respondents perceptions of unneces-

sary teacher punishment.

Occurrence

Yes

Sometimes

_No

Non-response

TOTAL

TABLE 7:14

Occurrence of Unnecessary Teacher Punishment

Native Youth

N %
28 19.6
1 0.7
106 74.1
8 5.6
143 100.0%
P .05

Non-Native Youth

x %
68 35.8
6 3.2
111 58.4
5 2.6
190 100.0%
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It can bg seen from the‘data in Table 7:14 that a much larger percen-
tage of non-native youth than native youth indicate their teachers punish
them unnecessarily (35.8% versus 19.6%). This item also suggests that the’
native youth are not relatively unfairiy treated and discriminated against by

their teachers.

Educational Geals and Needs

This section deals with the respondents' indication of his educational
goals and needs. Therefore, the respondeunts' desired grade level and indica-
tions why this grade level is sufficient, are analyzed.

TABLE 7:15

Desired Grade Level

Hative Youth ) Non~Native Youth
Grade Level N % N 4
Complete post-secondary 2 1.4 95 50.0
Come post~secondary 14 9.8 3 1.6
Grade 12 108 75.5 79 41.6
Some .High School 6 4.2 3 1.6
Grade 9 - - o2 1.1
Grades 6, 7 or 8 2 1.4 1 .0.5
Non-response , 11 7.7 7 3.6
TOTAL 143 100.0% 190 100.0%
P .05

The data in Table 7:15 suggest that the majority (75.5%) of the native
youth students have grade 12 as their educational goal, with another 9.87%
stating "some" post-secondary education as their educational goal. However,
50.0% of the non-native gtudents stated complete post—-secondary education
(university) as their educationai goal, and another 41.67% stated Grade 12.
This suggests that the educational expectations and goals are lower for the

native youth, as compared to the control sample (P‘<.05).
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TABLE 7:16

Why Grade Llevel is Sufficient

Native Youth Non-Native Youth

Reason . N ‘ % N %
Enter into further education 40 28.0 9 4.7
Able to make a good living 37 25.9 : 72 37.9
Not interested in more
education 5 3.5 7 3.7
Lack ability 2 1.4 0 0
Parents expect respondent )
to work )
)
or ) 0 0 6 3.1
Respondent would rather = )
work )
Non-response _ 59 41.2 96 50.6
TOTAL 143 100.0% 190 100.0%
P< .05

The non-response rate for the item in Table 7:16 was relétivelyvhigh,
which restricts the application of the findings. Also, the results presented
in Table 7:16 are directly related to those results in Table 7:15 because a
larger percentage (28.0% versus 4.7%) of native youth feel that they’have
' specified a grade level as a goal in order to enter into further education
(P<.05). This could help explain why a 10Qer percentage (25.9%) of native youth
stated post-secondary education as their goal, i.e. they defined grade 12 as
their desired gréde level to permit them to go on into further education.. In
comparison, 37.9% of the non-native youth stated they desired their specified
grade level (mainly secondary education and fewer grade 12) in order to be able
to make a good living. Therefore, the item of why the specified grade level is
sufficient, is directly linked to what grade level was initially specified and

the respondents"interpretation of grade level, i.e. high school grade 1level.
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However, it does seem that the educaticual geal structure of the native
youth sample is different than the non-native youth sample in that the native
youth formulate much shofter range geals., The native youth have (75;5%) stated
that their immediate educational goal is grade twelve, which may enable them to
proceed to further education, or at least enable them to make a good living. In
comparison, the non-native youth seem to be looking further ahead (and may be
more confident in their possibility for success), more likely stating that post-

secondary education is their goal (50.0%) to enable them to make a good living.

Perceptibn of School Subjects' Difficulty, Usefulness and Relevance

1

This section will deal with the respondents' liking of his subjects,

perception of their difficulty and usefulness.

1) Liking of Subjects. The data on whether the respondents like the

subjects they are taking and the reasons for this are presented below.

TABLE 7:17

Liking of Subjects Taking

. Native Youth Non-Native Youth
Response N % Bl 3
Yes 104 72.7 121 63.7
Sometimes i Q.7 14 7.4
No 28 . 19.6 ‘ 52 27.4
Non—-response 10 ﬂ7.0 3 1.5
TOTAL 143 100.0% 190 100.0%
P> .05

The data in Table 7:17 suggest that approximately three~quarters of

the native youth students (72.7%) like the subjects they are taking.
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In comparison, noticeably fewer (less tham twe-thirds or 63.7%) non-native
students like the subjects they are taking. However, this difference is not

statistically significant.

Table 7:18 deals with the reasons given by the respondents for why they
like the subjects they are taking.
TABLE 7:18

‘Reasons for Liking Subjects

Native Youth ' Non-Native Youth

Reason : ‘N % N YA
Help in the future 27 . 34.6 13 16.7
Personal interest 38 48.7 45 57.7
Good Teachers 3 3.9 3 3.9

Gives Respondent Something

to do 2 2.6 1 1.3

Likes one particular subject 8 10.3 - -
Many positive reasons - - - 16 20.5
TOTAL 78 100.0% 78 100.0%

Non-response & not applicable 65 N.A. 112 ' N.A.

The data in Table 7:18 suggest that the most common reasons stated by
the native sfudents for liking the subjects they are taking are: i) for personal
interest (4877%), and ii) to help in the future {34.6%). 1In comparison this is
very similar (P = notbsignificanﬁ) to the main reasons listed by non-native
youth: i) personal interest (57.7%), ii).help'in the futuré (16.7%), and
iii) éther multiple positive reasoﬁs_(ZO.S%). Since the hon—response rate and
not-applicable was so high here, the percentages were calculated on responses
only. The results in Table 7:18 appiy only to those respondents who like the
subjects they are taking, whereas the data in Tabfe 7:19 applies to the respondenté

who don't like the subjects they are taking.

. Q Table 7:19 deals with the reasons given by the respondents for why they
ERIC
e did not like the subjects they were taking.
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TABLE 7:19

Reasons for Not Liking Subjects

. Native Youth Non~Native Youth

Reasons N Z N %
The subjects are useless ,

& irrelevant 2 10.0 7 15.6
Subjects are boring - - _ 7 15.6
Subjects are too difficult =§ 128.6 : 7 15.6
Poor Teachers 3 14.3 ‘ 5 11.1
Does not like some

subjects 5 21.4 14 31.1
Does not like school in
general 4 19.0 3 6.7
Too lazy and disinterested - 1 4.8 _ 2 4.4
TOTAL 21 100.0% 45 100.04 -

Net Applicable and

Non-response 122 N.A. 145 N.A.

The data in Table 7:19 suggest that the major reasons given by thé
native youth students for disliking school, were that the subjects wére too
difficult (28.6%), that they didn't like "some" of the subjects (21.4%),
and that they didn't like school in general (19.0%). 1In comparison, the
major reasons given by the non-native youth for disliking school subjects
were that they didn't like "some" school subjects (31.1%), thét the subjects

were too difficult (15.6%), boring (15.6%), and useless and irrelevant (15.6%).
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Table 7:20 presents the subjects liked most and least by the resﬁondents.

TABLE 7:20

Subjects Liked Most and Least

Liked Most Liked Least
Native Youth Non-Native Youth Native Youth Non-Native Youth
Subjects N Z N | 2 X %
Math 37 25.9 41 21.6 47 32.9 43 22.6
Social Studies 10 7.0 24 12.6 9 6.3 13 6.8
Science _ 15 10.5 22 11.6 27 18.9 34 17.9
French, English
& Language 30 21.0 - 20 10.5 30 21.0 57 30.0
Art or Drama '
Phy. Ed. 13 9.1 26 13.7 2 1.4 4 2.1
Sociology, Psycho-
logy or Religion 4 2.8 4 2.1 -~ - 7 3.7
Other Subjects 20 14.0 43 22.6 6 4,2 11 5.8
Non-response 14 9.7 10 5.3 22 15.3 21 11.1
TOTAL 143 100,0% 190 100.0% 43 100.0% 190 100.07%

P .05

Thé data in Table 7:20 suggest that the subjects most often mgntioned by
the native youth students as liked most are Math (25.97), second,.French,
English, or Language (21.0%), and third, Science (10.5%). In comparison, one
of the subjects most often mentioned by the non-native youth students as liked

. most is also Math (21.6%). However, more (though not statistically significant)
non-native than native students men;ion Art, Drama or Physical Education, and

Social Studies as "liked most'.

R aacat
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The subject most often mentioned as ''least 1iked" for the native
students is also Math (32.9%), and secound is French, English and Language
(21.0%). 1In comparison these two éubjects are also mentioned as liked
least by the non-native students; but in reverse order, i.e. French, English

or Language (30.0%) and then Math (22.67%).

In summary, 'thi‘s suggests that almost an equal number of both the
native and non-native samples dislike and like Math and Languages (P=N.S.).
However, there is a greater percentage of native vouth than non—native youth
who like languages (21.0% versus 10.5%), and there is a greater percentage
cf non-native ysuth than native vouth who dislike languages, (30.0% versus
21.0%). Also a noticeably greater (thought not significantly different)
percentage of native youth versus non-native yvouth, dislike Math (32.9%
versus 22.6%). This may suggest that the native youth students are more
likely to prefer languages (French, Eng].ish, etc.), and then Math, while a.
comparzble sample oft nen-natives are more likely te prefer Math and then

Social Studies or Art, Drama and Physical Education.

2) Perception of Subject Difficulty: This item was already touched

1

on in Table 7:19 where '"subjects were too difficult" was given as a maior

reason why the native youth dislike certain subjects.

Table 7:21 presents data on whether the respondents perceive their

subjects as difficult, ' . N



TABLE 7:21

Perception of Subject Difficulty

Native Youth

"Response N %
Yes o 4l 28.7
Some 4 2.8
No 83 58.0
" Non~response 15 10.5
TOTAL , 143 100.0%
P £.05

Non-Native
N

59
38
88

5

190

Youth
%

31.1
20.0
46.3

2.6

100.0%

The resuits from Table 7:21 suggest that the majority of native

youth students do not perceive the subjects they are taking as difficult

(58.0%). However, a'noticeably smaller percentage of the non-native youth

perceive their subjects as not difficult (46.3%). The main difference in

the two samples is that a noticeably larger percentage of the non-native

youth (20.0% versus 2.8%) perceive some of their subjects as difficult,

and some as not. On the over-all view, the native youth seem to be less

likely than a comparable sample of non-native youﬁh to percelve the subjects

they are taking as difficult (P = <.05).
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Table 7:22 below presents data on the perceived most difficult
subjects, by both samples,
TABLE 7:22

Perceived Most Difficult Subjects

Native Youth . Non~-Native Youth
Subjects N % N A
Math , 36 25.2 52 27 .4
English or Social Studies 20 14.0 41 21.6
Physical & Social Sciences .18 12.6 18 9.5
Two or more subjects
: mentioned 36 25.2 36 19.0
Non-responses 33 23.0 43 22.5
. —, L .
TOTAL 143 - 100.0% 190 100.0%
P> .05

It can be seen from Table 7:22 that the most often listed subject as
"most difficult" was Math, by both samples (25.2% native youth, 27.4% non-
native youth). The second most often listed "most difficult subject" was

English and/or Social Studies, for both samples.

The most common reason given by the native yout® as to why their
subjects were 'most difficult" were: 1) the subjects were too advanced, and
ii) they were disinterested in the subjects. The same reasons were listed by

the comparable non-native sample.

These results suggest that a larger proportion of the non-native youth
than native youth state that they perceive their subjects as difficult. The
reasons given for the perceived difficulty of subjects, and the subjects listed

as "most difficult'" are the same for the two samples, (P = not significant).
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3) Perception of Subject Usefulness

Table 7:23 presents data on the respondents' perceptions of the useful-

ness of the subjects they are taking.

TABLE 7:23

Perception of Subject Usefulness

Native Youth Non~Native Youth
Response N A N A
Yes . 116 81.1 142 74,7
Some : 1 0.7 18 9.5
No _ 17 i1.9 30 15.8
Non-response 9 : 6.3 0 0
TOTAL 143 100.0% 190 100.0%
P> .05

The results in Table 7:23 suggest that slightly more (though not signi-
ficantly different) native youth than non-native youth perceive the subjects

they are taking as useful (8l.1% versus 74.7%}.

The reasons why it was felt that these subjects were useful are
presented below in Table 7:24., The data in Table 7:24 apply only to, those

respondents who perceive their subjects as useful.

TABLE 7:24

Why Subjects are Perceived as Useful

Native Youth Non-Native Youth
Reasons - N % N Z
To find a job 40 34,5 35 24.6
To further education 16 13.8 ~13 9.2
Necessary Prerequisite 7 6.0 13 9.2
Generally needs them 10 8.6 : 27 19.0
Other positive responses - - 7 4.9
‘ NonQresponse 43 37.1 46 - 33.1
- TOTAL IIE 100.07% 142 100.0%

p <« NS
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Due to the relatively low response rate to this item by each sample,
the interpretation of the data is limited. However, it seems that the most
common reason why both the native and non-native students find the subjects
they are taking useful, is because they will need these subjects to find
a job (34.52 and 24.6%). Another 13.8% of the native youth perceived their

subjects as useful for further education.

The analysis in terms of perception of subject usefulness suggests
that the native youth perceive the subjects they are taking as useful, in
order to find a job and for further education. This is noticeably different

from the non-native control sample in reasons (P .05).

P
Reasons for Leaving School

- Of the native youth sample, 48.1% (74 out of 154 who were studenfs,
including transients) stated that they had at one time considered leaving
school. In comparison, 27.9% (53 out of 190) bf the non-native students.
stated that they have considered leaving school. Table 7:25 presents the
data on the reasons given as to why the respondents have thought of ‘leaving

school,
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TABLE 7:25

Reasons for Leaving School

Native Youth#* Non~Native Youth¥#*

Reasons | N 4 . N %
Stay home and help 21 28.4 4 7.5
Suggested by other students 20 27.0 8 15.1
Suggested by friends 18 24.3 8 15.1
Personal financial needs 17 23.0 7 13.2
Too old for grade : 16 21.6 h o 7.5
Family financial need . 15 20.3 8 15.1
Absence of key family member 12 16.2 5 9.4
Suggested by teachers 12 16.2 N 4. 7.5
Deaﬁh in family 1, 4.9 8 15.1
Suggested by school | 10 " 13.5 2 3.8
Suggested by parents 10 13.5 5 9.4
Suggested by family - 8 10.8 3 5.7
Sickness in family '8 10.8 ’ 7 13;2
Suggested by counsellor 4 . 5.4 3 5.7
Doesn't like school 2 2.7 - ' -
Suggested by administration 1 1.4 3 5.7
% Totul N = 74 (excluding those who have not thought
of .leaving school)
%% Total N = 53 (excluding those who have not thought

of leaving school)

P >.05

The data in Table 7:25 suggest that the most common reason given by

native youth for leaving school is the need to stay home and help (28.4%).l

1 This finding is in direct congruence with the findings of Lagasse, J.H., A
Study of the Population of Indian Ancestry Living in Manitoba, Vol. 1, pp
129-130. Lagasse suggested that little preogress in education can be made
until the employment and economic situation of native families improves.
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Other common reasons for native youth leaving school were: the pressure of
other students and friends, personal and financial needs, and the fact that

the respondent was too old for his grade level.

Ip‘comparison, the most common reasons given by the non-native youth
‘sample for leaving school were: also pressure from other students and friends,
also family financial need, and death in the family. However, the most common
reason given by the native youth was of secondary importance to the non-native
youth (staying home -to help). Also, not as many non-native youth as native

youth gave 'too old for grade' as a reason for leaving school.

This analysis defines two responses as differentiating (though not
statistically) the native and non-native youth reasons for leaving school.
These re;sons were: the need to stay home and help (more frequent for Native
Youth), and the characteristic of being too old for their grade level, (more
frequently given bylnative youth). This further characterizes the native
youth sample as relatively older than non-natives at the same grade level, and

more responsible for the respondents’' family welfare.

The most common reasoné given by the native youth respondents who felt
they were téo old for their grade level was that they had -had difficulty or
failed, had started to school late, and/or blamed the teacher. In comparisoq,
the most common reasons given by the non-native youth respondents were that
they had had difficulty or failed, blamed the teacher, and stated they had liack
of intsrest in school. This defines the reasons for students being behind in
grades for the two samples as similar, exceptbthat the native youth were more

likely to give the reason of having started to school late.
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SUMMARY

The findings of the above analyses are isolated into the specific

topics, as defined below:

1) Based on the descriptive analysis above, the native students
(compared to the non-native students) seem to be as well adjusted to

school in general, excluding their perceptions of guidance counsellors.

2) Relatively more native students than non-native students have had
~contact with guidance counsellors. . Also, native students do not view
their contact with guidance counsellors as favorably as the non- .

native students do.

3) ©Native students have significantly fewer non-native friends, as
compared to non-native students (not controlling for other ethnicity
of non-natives). The native students probably have many native friends

as well.

4) The native students seem equally adjusted (as compared to non-
native students) in terms of:

a) perceived trouble in making school friends
b) perception of other students liking self

\ c) 1iking of other students |
d) perception -of teachers liking self
e) 1liking of teachers

The statistically similar responses on these items suggest that the
native and non-native students are equally adjusted in terms of the
informal interaction in the school milieu. The adjustment concepts will

be further clarified in Chapters X and XI below.

5) Both the native and non-native students view themselves as being

in at least an "average" place in their schools.




- 128 -

6) There were no significant differences between the native and
non-native youth in their perceptions of their teachers'helpfulness
and discrimination. Also, native youth do not perceive themselves
as more unfairly treated by their teachers, as compared to non-

native youth.

7) The educational expectations and goals of the native students .
seemn to be lower, as compared te the non-native students, This

may be explained by the fact.that the native students seem to

formulate shorter range goals. The immedigte native youth goal was
grade 12, while the immediate non-native youth goal was post-

secondary education.

8) There were no statistically significant differences between the
‘native and non-native students' liking of school subjects. The majority
of both student samples like the subjects they are taking, and mainly

like these subjecfs because of personal interest; mainly disliked
some subjects because they were too difficult; and liked and disliked
the same subjects. However, native students seemed more likely to

prefer languages and math, while the non-native students preferred

first math and then social studies, art, drama and physical education.

9) The majority of native students do not perceive the subjects they
are taking as difficult. In fact, the native students are less likely
than the non-native students to perceive the subjects they are taking

as difficult.

10) The majority of native students perceive the subjects they .
are taking as useful, in order to find a job. This suggests that
the native students perceive their subjects as useful in the applied
rather than the academic sense, which is the same as thé non-native

students.
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11) Two reasons secem to differentiate (though not statistically)
the two student samples in terms of yeasons for leaving school.

The native youth more often gave the following reasons:

‘a) need to stay home and help, and

b) too old for grade level

Therefore, the desciptive item analysis in Chépter VII suggests that
the native students: 1) have less favorable experiences with guidance
counsellors, ii) seem to be equally well adjusted to school in general and
also to informal interaction within the school milieu, iii) don't perceive
their teachers as discrimiﬁative, iv) have shorter range educational goals,
v) have lower educational expectations and goals, vi) don't perceive their
subjects as more difficult; useless or irrelevant, as compared to the non-
native students, and vii) seem to have slightly different circumstances that

may prompt them to leave school.

In conclusion, the educational system seems to be meeting the
educational goals and needs of the native and non-native sfudents equally
well. The native students may be at a disadvantage in some areas, and have
slightly different interests (in terms of subjects) and shorter range goals,
but also seem to be well adjusted to their interaction in separate segments
of their school experience. A more extensivé analysis of the native student

adjustment to school is presented in Chapters X and XI.

RIC
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CHAPTER VIII

THE EMPLOYMENT TNFORMATION

This chapter will present a content gnalysis of the extent and type

of native youth employment, and will focus on the following topics:

1) non-student employment

2) student employment

3) job satisfaction and chances for promotion
4) reasons for unemploviment

5) student summer employment

6) summer unemployment

7) procedure of finding jobs in past

8) extent of difficulty finding employment

Where possible, the data for native youth will be compared to the

data for non-native youth.

Non-Student Employment

This analysis deals with the 80 native youth transient respondents.

" TADLE 8:1

Non-Student Employment

Transient Native Youth

N z
Part-time | 10 12.5
Full-time | } 5 6.3
Unemplsyed } 57 71.2
Non-response 8 10.0

TOTAL 80 100.0%
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The data in Table 8:1 suggest that approximately three-quarters
(71.2%) of the transient (non-student) youth are unemploved, and only a

minimal percentage (6.3%) are full-time empleyad.

The mean number of hours per week that these 15 non-student native
youth worked was 35.2 hours. The length of employment on the present job
varied from two months to over ten years. The employﬁent mobility was
measured by the number of jobs the respondents have had in the past two years.
Since the mean number of jobs is 5.1 for the 15 employed non-students, it is
suggested that these native youth are at least moderately mobile in terms of
employment. Only three out of the 15 (20%) native youth non-students had

been fully emploved for the past year.

The occupational structure of the narive youth non-student respondents
is presented belcw in Table 8:2.
TABLE 8:2

Occupational Structure of Native Youth

\

Non~Students

Occupational Level N %
Hollingshead 5 | 2 13.3
Hollingshead 6 1 6.7
Hollingshead 7 ' 8 53.3
Non-response 4 26.7
TOTAL 15 100.07%

The Hollingshead scale of socic-ezonomic positions (see Appendix J)
breaks up the major pccupations into 7 scale points, point number 7 being the
lowest position. Hollingshead 5 is defined as skilled manual employees,
Hollingshead 6 is defined as machine operators and semi-skilled employees, and

Hollingshead 7 is defined as unskilled employees. This suggests that the
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majority (53.3%) of the native youth non-students are in the unskilled

occupations.

The analysis in this section describes the native youth non-student
as most likely to be unemployed. If he is employed he is more likely to
be employed part—-time, relatively mobile in terms of length of time at one

job and most likely to be an unskilled employee.

Student Employment

This section deals with the 143 native youth respondents who stated
that they were students; and the 190 non-native youtﬁ students. Ten out of
143 (7.0%) of the native youth students are working part-time, while a
compérable 47 out of 190 (24.77%) of the non-native youth are employed part
time., This suggests that the nonwnaéive students are more likely to be
wdrking than the native students. Since the N for the native youth is
relatively small, (less than 40), the interpretations are limited and a test

for significant differences was not as applicable.
The kinds of jobs that the two samples have are outlined in Table 8:3.

TABLE 8:3

Type of Student Job

Mative Youth Non-Native Youth
Job Type N % N PA
Babysitting 2 20.0 13 27.7
Delivery 1 10.0 9 19.1
Clerking 1 10.0 2 4.3
Construction,
manual 4 40.0 - 10 ©21.3
Hospital 1 10.0 - A -
Other - - -9 19.1
Non-response 1 ‘ 10.0 4 8.5

TOTAL 10 100.0% 47 100.07%
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The data in Table 8:3 suggest that the native vouth were most likely
to have construction (manual and farm) or babysitting jobs. The same is
true for the non-native y§uth except in the opposite order, i.e. first
babysitting and then construction and manual jobs. A larger percentaée of

the non-native youth than the native youth seem to get the delivery jobs.

The mean number and frequency distribution of hours per week worked

are presented below in Table 8:4.

TABLE 8:4

Hours Per Week Worked

Native Youth Non-Native Youth
Hours ¥ 2 | N %
0 -4 2 200 9 19.1
5-8 o 1 10.0 12 25.5
9 - 12 - - 7 14.9
(0 to 12 hours 3 30.0% 28 59.5%)
13 - 16 - - 3 6.4
17 - 20 2 20.0 5 10.6
21 - 24 - - 2 4.3
29+ 2 20.0 2 4.3
Non-response . ‘ 3 30.0 7 14.9
TOTAL 10 100.0% 47 100.0%
Mean # of Hours/Week | 12.4 10.4 '

The frequency distribution of hours per week worked in Table 8:4

seems to suggest a wide spread of hours for the respondents. The majority



(59.5%, N = 28) of the non-native students work 0 to 12 hours per week,
while this is not so for the native youth students. The mean number of
hours per week worked are different for the two samples, with the native

youth on the average, working more hours per week.

TABLE 8:3 ““\\.\ )

Time of Day Worked _\\\\;
Native Youth Non-Native Youth
Mornings only ' 1 10.0 - -
Afternooﬁs ' 2 ' 20.0 15 31.9
Afternoons and Weekends 1 10.0 5 10.6
Morrings and Afternoons 1 10.0 - -
Evenings only 1 10.0 11 23.4
Days - : - 2 4.3
Evenings and Days - - 6 12.8
Non-response | : 4 40,0 8 17.6
TOTAL. | 10 100.0% ’ 47 100.0%

Again the working structure appears tc be different for the two
samples, However, the majority of both samples work afternoons only or

evenings only (especially the non-native youth sample).

Job Satisfaction and Chances for Promotion

This section deals with both the student and non-student sub-samples
of the native youth sample. The data re job satisfaction and chances for

promotion are presented in Table 8:6 below.




TABLE 3:6

Job Satisfaction and Chances for Promotion®

Native Youth Non-Native
Total Nog-Student Student Youth
Regponse Nt % N~ A N> % N4 %
Likes : )
present job 20 80.0 13 86.7 7 70.0 35 74.5

Perception of

high to aver-

age chances 12 48.0 7 46.7 5 50.0 17 36.2
for promotion

Perception of
high to aver-
age chances 17 68.0 13 86.7 4 40.0 25 53.2
for better job

Perception of
high to aver- '
age chances 14 56.0 8 53.3 6 60.0 10 21.3
for losing job ’

Desire for

better job 23 92.0 15 100.0 8 80.0 31 66.0
* Non-cumulative percentages are presented in this table
i Total N = 25
= Total N = 15
3 Total N = 10
* Total N = 47

The data in Table 8:6 suggest thar the vast majority of all samples
like their present jobs, but also desire a better job. The perception\sf high
to average chances for promotion are lowest for the non-native youth (36.2%).
Also, the perception of high td average changes for losing their jpb is
markedly lowest for the non-native youth (21.3%). However, the perceptions

of high to average chances for getting a better job, and desiring a better

job, are higher for the native non-student sub-sample.

~
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The largest differences between the two school samples are in terms
of perception of high to average chances for losing job, with the native
students as higher; and desiring a better job, also with the native

students higher.

This analysis seems to suggest that the non-native youth have more
security in their present jobs than the native student youtﬁ. However, the
native and non-native student vouth seem to equal in their job satisfaction.
The results are inconclusive in terms of perceived chances for promotion
and perceived chances for a better jos. A higher percentage (50.0% versus
36.2%) of native youth than non-native youth perceive that they have a good'
chance for promotion; while a higher percentage (53.2% versus 40.0%) of non-
native yoﬁth than native youth perceive that they have a good chance for a
better job. These differences may be explained in that the native youtﬁ
are more 1ike1y_to hope to get a promotion within a certain job structure;
while the non-native youth are more 1ikeiy to perceive themselves as getting

a better job, rather than getting a promotion within the same job type.

Reasons for Unemployment

Since 71.2% (N=66) of the native non-students, 93.0% (N=133) of the
native students, and 75.3% (N=143) of the non-native students are unemployed;
it becomes very relevant to ask why these youth are unemployed. The data

on the reasons for unemployment is presented in Table 8:7 below.
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iE 8:7

Reasons for Unemployment®

Native Youth Non-Native
Total Non-Student Student Youth
Reasons N1 % N2 % N3 % N4 yA
Can't find job 69 34.7 43 65.2 26 _19.5 43 30.1
Attending school 64 32,2 3 4.5 61 45.9 11 7.7
Lack of education.
training or skill 57 28.6 40 60.6 17 12.8 10 7.0
Too young 53 26.6 9 13.6 44 331 76 53.1
' No transportation 34 17.1 24 36.4 10 7.5 7 4.9
Discrimination
and prejudice 34 17.1 24 36.4 . 10 7.5 1 .7
Don't want avail.
able jobs 27 13.6 14 21.2 13 9.8 12 8.4
Stay home to help 21 10.6 8 12.1 13 9.8 19 13.3
No need or want to 5 2.5 3 4.5 2 1.5 6 4.2
Work not available 4 2.0 1 3.0 3 2.3 3 2.1
Married no need to 2 1.0 2 3.0 - - - -
Other 26 12.1 16 2.2 8 6.0 4 2.8

* percentages are non-cumulative

Total N = 199 P <05
Total N = 66

3 Total N = 133

4 potal N = 143

Four of the major reasons why native youth are unemployed are:
i) they can't find a job, ii) they are attending school, iii) they lack
education, training or skill, and iv) they are too young. These are also
the major reasons given by the native youth students, except with "atfending

school" and "'too young" as the prime reasons.
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In comparison the three major reasons why non-native youth are unemployed
are: i) toco young, ii) caﬁ't find a job, and iii) have to stay home to help.
This suggests that some of the major reasons for unemployment are the same
for both native and non-native samples. The non-native youth do not give the
lack of education, training or skill reason as frequently as the native youth,
Also, another important distinction between the.native and non-native youth
samples is that discrimination and prejudice is given as a reason for unemploy-
ment by 36.4% (N=24) of the native non-students and 7.5% (N=10) of the native

students, as compared to only .7% (N=1) of the non-native youth.

This analys:s suggests that the major reasons for unemployment are the
same for all samples, i.e. some of the respondents were too young to work and
some of the respondents couldn't find jobs. The distinguishing points seemed
to be that more of the non-native youth had to stay home and help, and many
more of the native youth gave "attending school'" as a reason for unemployment

(Pp<.05).

Student Summer Employment

Thirty-one out of the 143 (21.7%) native students were employed last
summer, and 64 out of 190 (33.1%) of the non-native students were employed last
summer. This suggests that the summer employment was noticeably greater for

the non-native as compared to the native students.

Table ,8:8 below presents the types of jobs the respondents had during

the summer.
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TABLE 8:8

Type of Summer Job for Students

Native Youth Non-Native Youth
Type of Job N % N Z
Laboring 11 35.5 20 31.2
Babysitting 8 25.8 9 14.1
Clerical 4 12.9 - -
Delivery 3 - 9.7 17 26.6
Clerking, sales _ 9 6.5 5 7.8
Other jobs 3 9.7 7 10.9
Non-response 0 0.0 6 9.4
TOTAL 31 100.1% _ 64 100.0%
P .05

The datalin Table 8:8.suggest that the two most common jobs that
native youth students have had during the summer are laboring and babysitting
jobs. Tﬁe most common jobs held by non-native youth are laboring goo, but
also delivery jobs. The major difference between the types of jobs the two
samples had iﬁ the summer is in the fact that native youth were more likely
to have had babysitting and clerical jobs than the non-native youth, whereas
the non-native youth were more likely than the native youth to have had

delivery jobs. However, these differences are not statistically significant.

The mean number of hours worked per week by the native youth during
their summer employment was 29.4 hours, as cbmpéred with 18.3 hours for the
non-native youth. Table 8:9 presents the data on hours worked per week

during the summer for both samples.’



TABLE 8:9

Hours/Week Worked During Summer

: Native Youth Non-Native Youth
Hours /Week. N Z N Z
0 -8 . 4 12.9 28 43.8
9 - 16 | 3 9.7 3 4.7
17 - 24 ;! 3.2 7 10.9
25 - 32 1 3.2 2 3.1
33 - 40 . 14 45,2 » 11 17.2
41 + 4 12.9_ 7 10.9
Non-response 4 12.9 . 6 9.4

TOTAL 3 100.02 64 100.0%
33+ hours/week s8.17 28.1%

Mean = . 29.4 hours/ 18.3 hours/week

week

P<.05

The data in Table 8:9 suggest that the majority (58.1% of native
youth worked 33+ hours per.week. However, a close majority (43.8%) of
non-native youth worked 8 or less hours a week. Therefore, even though
a lower percentage of native youth worked during the summer, they Qorked

more during a week then the comparative non-native youth (P<.05).

Table 8:10 presents data on the length of the respondents' summer

job.
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TABLE 8:10

Length of Summer Job

Native Youth Non-Native Youth

Number of Months N s N %
Less than 1 4 12.9 1 1.6
1 to 1% 6 19.4 15 23.4
Less than 2 2 6.5 - -
2 to 24 13 41.9 25 39.1
3 to 4 ‘ 3 9.7 1 1.6
4 plus 2 9.7 17 26.6
Non-response 0 0 | . 5 - 7.8
TOTAL 31 100.1% 64 100.1%

P Y05

The data from Table 8:10 suggest that the largest group (41.9%, N=13)
of native students worked 2 to 2!5 months which is comparable to the 39.1%
(N=25) of non-native students who also worked 2 to 2! months. The major dif-
ferences in the number of months the two samples worked is that a larger percen-
tage of the nati&e youth aé compared to the non-native youth, workéa_less than
1 month; and a larger percentage of non-native students worked 4 and more months

during the summer. However, these differences are not statistically significant.

This analysis suggests that fhere are noticeable differences (though not
statistically significant) in the types of jobs the native youth have during
the summer, with the non-native youth getting more delivery jobs and the native
youth getting more babysitting and clerical jobs. The native youth also
tended to work more hours per week but for a shorter part of the summer. This

may be partly due to the relatively older age of the native youth.
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Summer Unemployment

Since 78.3% (N=112) of the native students and 66.3% (N=126) of the
non-native students were unemployed during the summer, it is interesting

to note what these unemployed did.

TABLE 8:11

Summer Activities (Unemployment)

_ Native Youth Non-Native Youth
Activities N % N YA
Did nothing 20 ~17.9 15 11.9
Travelled 9 8.0 26 - 20.6
Helped family or friends 3 7.1 » 7 5.6
Camped 3 2.7 4 3.2
Left city 2 .1.8 3 2.4
. Community activities 1 .9 3 2.4
Other activities 4 3.6 4 3.2
Non-response 65 58.0 64 50.7
TOTAL 112 © 100.0% : 126 100.0%.
P >.05

Since the non—responée rate is relatively high (over-hglf of the
applicable responses) the interpretation of the results for this item are
correspondingly restricted. However, the data in Tablé 8:11 suggest that
most of the unemployed native youth who answered this item did nothing
(17.9%, N=20) during the summer, as compared to most oﬁ the non-native youth
who travelled (20.6%, N=26). This may suggest that uneﬁployed non-native
youth have more opportunity than native youth students to travel during the

summer months (difference is not statistically significant).
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Procedure for Finding Johs in the Past

Table 8:12 presents a frequency distribution of the various ways the
native youth and non-native youth have found jobs in the past. The total
samples are looked at since the number who have ever been employed for

each sample is not known.
TABLE 8:12

Procedure for Finding Past Jobs*

Native Youth Non-Native
Youth
lTota;‘ Ngg—Studcnjs ngdentf 4 )
Procedure N A N 7 N A N A
Through
friends 91 40.6 51 63.0 40 42.0 53 27.9
Through
looking around 90  40.2 62 76.5 28  19.6 bt 23.2
Want Ads in _
paper 75 33.5 45 5.6 30 21.0 20 10.5
Through
agency 66 29.5 52 64.2 14 9.8 9 4.7
Through
School
Counsellors 16 7.1 3 3.7 13 9.1 4 2.1

* Non-cumulative frequencies are presented here

Lirotal N = 224 p < .05
Total N = 81

3 Total N = 143
Total N = 190

The data in Table B8:12 suggest that the two most common procedures that
the native youth have used to find jobs have been: i) through friends (40.6%,
N=915, and ii) through looking around (40.2%, N=90). This is also true for the
sub-sample of native non—students,4however, a large percentage found jobs through
agencies (64.2%, N=52) and through want ads in the paper (55.6%, N=45). A number
of native students (21.0%7, N=30) have also found jobs through want ads in the paper.
The largest percentage of native students (42.0%, N=40) have found jobs mainly througﬁ

Q
E;Bdﬂgtheir friends (27.9%, N=53) and through looking around (23.27%, N=44).

IToxt Provided by ERI
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This analysis suggests that the procedure for findings jobs is mainly

the same for native and non-native students, the main differénce being that

a larger percentage of native students than non-native students have found
.jobs.through friends and want ads in the paper (P« .05). The native non-
students were the only sub-sample in which a large percentage (64.2%, N=52)
had found jobs through agency contact. This suggests that both school samples
tend to rely on more informal means of obtaining part time jobs, than the
'formal approaéh to an agency that is more likely used in combination with the
other procedures by the native non-students who are alsec more likely in search

of full-time permanent jobs.

Extent of Difficulty in Finding Emplovmenc

This item deals with all the samples and attempts to measure the extent
of the need for employment, and how easily this need is being met. Table 8:13
below presents the percentage of each sample and sub~sample that have had

trouble finding employment.

TABLE 8:13 .

Trouble Finding Employment.

Native Youth Non~Native Youth
Total Sample Transient Student .
RESPONSE N % N A | 2 N %
Yes . 102 - 45.5 57 70.4 45 31.5 44 23.2
No 72 32.1 12 14.8 60 42.0 ) 81 42.6
Non-
response 50 32.4 12 14.8 38 26.5 65 34.2
TOTAL 224 100.0% 81 100.07% 143 100.0% 190 100.0%

P >.05
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The data in Table 8:13 suggest that the majority (70.4%) of the native

transients have difficulty finding employment. The percentage of native

-transients having difficulty finding employment is greater than the native

students (P<C.05). This may be explained by the fact that many of the native
students (and also non-native students) are not looking for jobs, probably
because they are too young or are full-time students. The difference in the
proportions of those having and not having diffiqulty in finding employment
between the two sfudent samples is not statistically significant (P= not signi-

ficant), though slightly higher for the native students.

This analysis suggests that the majority of the young adult native
transients have trouble finding employment, and therefore see their employment
needs as not being met. Approximately 1/3 of the native students and 1/4 of
the non-native students also have trouble finding employment but this difference
is not statistically significant. 7Therefore, it is"concludgd that the non-

native students are just as likely as the native students not to have their -

employment need realized.
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SUMMARY

The above analysis suggested that the transients (non-students) are
most likely to be unemployed. If a native transient is employed, he is most
likely to be employed part-time, at least relatively mobile in terms of length

of time at a job, and an unskillcd employee.

The non-native students are more likely to be working than the native
students. Both the native and non-native students are most likely to have
construction (manual and farm), or babysitting jobs. The native students work
on the average, more hours per week than the non-native students. Also, the

majority of both student samples work afternoons or evenings only.

The vast majority of all four samples {(native, non-native, student and
transient) like their present jobs but also desire a better job. The analysis
seems to suggest that the non-native youth have more security in their present
jobs than the native youth. Also, the native youth seem to be more likely to
hope to get a promotion within a certain job structure; while the non-native
youth are more likely to perceive themselves as getting a better job (rather

than a promotion). n

Some of the major reasons for uremployment are the same for both native
and non-native student samples; for example: i) too young, ii) can't find a
job, and iii) attending school. The distinguishing reasons for unemployment
between the two student samples were that more of the non-native yéuth had "to
stay home and help' and éomparatively more native youth gave "attending school"

as a reason for unemployment.
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Summer employment was noticeably greater for the nen-native as compared
to the native students. There were ncticeable (though not statistically

significant) differences in the types of jobs the two samples had during the

summer, with the non-native youth more likely having delivery jobs and the

native youth more likely having babysitting and clerical jobs. The native
youth also tended to work more hours per week, but for shorter periods. Some
of these differences may be partly due to the relatively older age of the

native youth sample as compared to the ncn-natives.

Most of the unemployed netive youth did "nothing" during the summer,
as compared to most of the ncn-native youth who travelled (tlils finding is

restricted by a high non~responsz rate).

The procedure for finding jobs is mainly the same for native and non-
native students, however, a larger percentaz: of native students as compared
to non-natives have found jobs through friends and want ads in the paper. Both
school samples tend to rely on more informal means of obtaining part-time jobs
rather than approaéﬁing an agency. Native non-students are more likely to
approach agencies because they are also more likely to be searching -for full-

time permanent jobs.

The majority of the native transients have trouble finding employment
and therefore, view their ewployment need as not being met. Also, the non-~
native students seem just as unlikely as the native students to have their
employment needs realized. One-quarter to one-third of the non-native apd
native students stated that they have trouble finding employmént. Many of
the others are not looking for employment because they are too young, are

full~time students, or have no need to work.
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CHAFTER IX

T OCT A TUXWILAAT A 0T AN AN Ty L3N Ty N R RV A S W all) al
THIE SOCIAL INTORMATION AND GolRoAl SOCIAL SURMMARY FACTORS

This chapter isolates genecral proto-type factors for the transient
and student native samples, and then compares the factor structures of the native
and non-native student samples. A component analysis of the combined student
samples was also carvied out, which defined the variables used in the hypotheses

tested in Chapters X and XI.

A principal component analysis {with orthogonal varimax rotation) computer
- .. 1 : 1 N .
program was run on the separate sub-sample respenses.” An oblique rotation
(Promax) was also attempted on this data but the results did not add clarity
. - Cs o1 e : . 2 . R .
or simplicity to the original orthogounal solution. The original variables

. &
correlated for the compouent sunalysis

T

cf the native student, unon-native student

and total student samples are presented. in Appendix P,

Therefore, the isolated factors, orthogonally rotated, define the charac-
teristics of the native transient, native studeunt, non-native youth, and total

student samples.

Also, a brief discussion of the perceived personal nceds will be presented

for both the native and non-native youth total samples. .

The Transient Native Youth Factors

The following table (Table 9:1) presents the factors and related variables
isolated as possibly related to discrimination for the native transient youth.
The original correlation matrix is in Appendix K, The factors were chosen by
setting the eigenvalue at 1.000 or greater. Variables with factor loadings over

.300 were included as contributing variables.

1 Division of Educational Research Services, FACTO1

2 The oblique rotation was attempied to isolate possibly related factors.
The oblique factors obtained were minimally correlated, which suggests
that the majority of the factors isolated by. the principal component
analysis are independent of each cther.

1
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CTABLE G:1

Proto-Type Factars Isoluted Re Native Transient Youth#

Factor 1 Factor 2 Factor 3 Factor 4
General Social Trouble With Personal Trouble With
Discrimination Public Help Avoidance Service In
Services Bars (under age)
rariables
l) Edmontonians avoidance 0.993
)} Trouble finding housing 0.463 0.735 —. 424
) Trouble finding employment ~0.168 0.944 .li?
) Hassled in street 1.006 0.165 | ' 143
) Hassled by men 0.967 = 0.191 .152
) Hassled by people 0.907 ' 0.176 | .198
) Trouble with service in bars .123 .937
) Trouble with welfare 0.456 0.875
) Trouble with service in
bus depot = 0.687 0.487 0.119

* The empty columns specify correlations of .100 or less.

Table 9:1 suggests that the interccrrelations between nine variables

may be explained by four factors. These factors are defined as:

Factor I - General social discrimination
Factor II - Trouble with public help services

Factor III - Personal avoidance

Factor IV - Trouble with service in bars

Factor I contains the folilowing variabies in decreasing order of loading

of scores:

a) Hassled in street, b) hassled by men, c) hassled by people,
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d) trouble with service in bus depot, e) trouble finding housing, and

f) trouble with welfare. Factor I seems to defioe general social

discrimination, especially in public pilaces.

Factor II seems to definv trouble with public help services, and
[ P s

contains the following variables in decreasing order of loading scores:

a) trouble finding employment, b) trouble with welfare, c) trouble

finding housing, and d) trouble with service in the bus depot.

Factor I1I can be defined as perscnal avoidance, containing the

following variables in decreasing order of loading scores:

/f a)

Edmontonians avoid you, and b) trouble finding housing.

Factor IV loads mainly on two variables:

a)

trouble with service in bars, and b) trouble Einding housing.

This suggests that Factor IV may be defining a factor which is highly

related to age or some other undefined variable. Since the factor

loading for "trouble finding housing' is negative, Factor IV defines

people who don't have trouble finding housing, but who have trouble with

service in bars (which may be because they are too young to be servéd in

- bars).

Therefore, the factor analysis on the nine variables related to

native transient discrimination has isolated four specific types of

discrimination:
1) general social
2) discrimina tion
3) discrimination
and, 4) discrimination

discrimination,
in terms of help from public services,
in personal interactions,

in bars.
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The Native Student Factors

Seventy-nine varisbles theoretically and a priorially related to
adjustment, general personality, integration, discrimination, alienation,
assimilation, self-identity, etc. were éomponent‘analyzed to yield twelve
distinct and unrelated orthégonal, proto-type factors. These factors were
chosen by selecting all ecigenvalues of 1.000 or greater. The original

variable correlation matrix is presented in Appendix L.

From these twelve factors the first eight were selected (explaining
92.4% of the totai variance). .Only variables with facter loadings over

.400 were included as the major contributing variables.

The labels of each factor are only significant as an attempt to

conceptually link the factorially related variables to the proto-type factor

structure.

Factor I - General Adjustment to School

Factor I is a very general factor containing twcnty-five.variables
with factor 1oadings of .401 or more. The larger -loadings define the
perception of place of self aud others in the school milieu. 'Therefore, it
is suggested that this group of variables define a geﬁeral adjustment factor

labelled as '"general adjustment to school'.

Factor II ~ General Personality

Another twenty-three variables with factor loadings of .403 or more

were isolated for Factor II. This factor defined an area of general persona-

" lity and loaded most highly (factor loadings of .800 or greater) on:

i) feeling of need to be alone, ii) acceptance of self, iii) acceptance

of life as a series of problems, iv) 1liking of some basic goals in life,
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and v) perception of conformity.

Factor III - General Inteoration

Seventeen morc variables with factor loadings of .425 or more
were isolated in Factot ITI. The following variables had factor loadings
of .736 and higher, and therefore define Factor III.

1) trouble with service in stores,

ii) participation in community leagues |

iii) trouble with service from welfare, and

iv) trouble with service ia bus depoc.

ommmrn )

Factor IV - General Discrimination or Disadvantage

Factor IV is another general factor with factor loadings of .400
or grcéater for 18 variables. ‘The following variables had factor loadings
of .662 or greater:

1) perception of agencies catering to needs (.786)

2) trouble finding employment (.714)

3) desire to keep traditional way of life (.705)

4) perception of inadequate variety of services offered by
agencies (.700)

5) haséled by peaple (.682)

6) trouble finding housing (.680)

7) perception of general inadequacy of agencies (.676)

8) perception of inadequate number of agencies (.662)
This factor seems to define the arca of perceptions of being dis-

advantaged, underprivileged, dissatisfied, and discriminated against.

The four gencral factors outlined above explain approximately

two-thirds of the variance of the native student responses. The remaining

&) . S
E l(j four factors help define these general characteristics of the native vouth

Aruitoxt provided by Eic:



students more specifically.

Factor V - General Life dutlook aod Adiustnent

The following six variables define factor V, in decreasing factor
loadings:

1) Liking of Edmontonians {.825)

2) Perception of Edmontonians as friendly (.825)

3) Perception of Edmontonians as unfriendly ¢ 689)

&) Edmontonians try to help individual (.607)

5) perceived avoidance of Edmontonians (-532)

6) Edmontonians try to understand individual (.509)

These six wvariables suggest a general adjustment or outlook factor.

Factor VI - Adjustment to Interpersonal Ianteraction in School

Another five variables clarify the general adjustment factor as
separate from the specific adjustmént to informal ingeraction in the
school milieu. Thesé five variables are presented below in decreasing factor
loadings:

1) perceived trouble making friends (5 723)

2) liking of other students (.695)

3) perception of other students liking self (.661)

4) pervrception of teachers liking self (.638)

5) possession of non-native friends (.632)

Factor VII - Conformity to Conventional Norms

The six variables listed below suggest a conformity to conventional
norms and values factor. The variables are listed in order of decreasing

factor loadings:

ERIC

Aruitoxt provided by Eic:



T o104 -

1) Perceived friendliness of police {.541)
2) Go to police for help {.£18)

3) Confidence in police {.577)

4) Part-time employment (.573)

5) Where to go for advice {.512)

6) Desire to integrate into Edmonteon way of life (.466)

Factor VIII - Closeness of Relationship with Family

The following four variables define whether the respecndents would go
for help to their families or somewhere else. The variables are listed in
order of decreasing factor loadings. |

1) where individual goes when he has emotlonzl troubles (.740)

2) where iﬁdividual goes when lonely (.705)

3) where individual goes wheﬁ in trouble (.600)

4) where individual goes when frustrated (.582)

Thérefore, the factor analysis of the native student responses to
seventy-nine vé:iables, clearly isolated eight independent factors. These
factors are related to the general personality, integration, adjustﬁént,
discrimination, assimilation, conformity, and clegeness of relationship
conceptual areas. These factors were defined as:

1) general adjustment to school

2) general personality

3) general integration

4) general discrimination and disadvantage

5) general life outlook and adjustment

6) adjustment to interpezrsonal interaction in séhodl

7) conformity to conventional norms and values, and

Q 8) closeness of relationship with family

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

- 155 -

The Non-Native Yeuth Facrtors

Seventy-seven variables theoretically and a priorially related to
the same conceptual areas as defined for the native youth sample were factor
analyzed. The original variable correlation matrix is in Appendix M. Twenty-
seven factors with esigenvalues greater than 1.000 were isolated. The first
thirteen of the factors were selected as relevant proto-type factors using
the Scree Test method of plotting the eigenvalues and selecting a point where
the eigenvalues showed a prenounced drop in size. These thirteen factors still
inéluded the majority of the variance (59.8%Z). Factors 14 to 27 presented a
continuum of decreasing eigenvalues with no numerically suggestive cutﬁing
point. Again, only variables with factor loadings over .400 were included as
the major contributihg variables. The labels for each factor have conceptual

significance only so far as they add clarity to the proto-type factor structure.

Factor I - Perception of adequacy of Agency Resources

Four distinct variables describe Factor I as the Perception of

Agency Resources' Adequacy:

-

1) vperception of general inadequacy of agency resources {.858)
2) perception of agencies catering to needs (.844)
3) perception of inadequate number of agencies (.828)

4) perception of inadequate variety of agencies (.828)

This factor is statistically pure with no other factors loading on

it and was not found in the native student analysis.

Factor 11 - Relationship with Teacher

The following five variables define a very specific factor, the

respondents! perception c¢f his relationship with his teachers.



1y perception of teacher helpfulness (.784)
2) like teachers (,783)

3) general pecception of teachers (.577)

~J

4y vperception of teachers likinglself (.519)

5) desire to achieve fecognition (.409)

This factor does not have another factor loading on it, and
therefore is not statistically complex. Alsd, this factor is peculiar

to the non-native student sample,

Factor ITII - General Life Outlook and Adjustment

The four variables that describe this factor are listed below:
1) Edwmontonians try to help vou (.763)
2) Edmontonians do things wﬁth you (.690)
3) FEdmontonians perceived as friendly (.567)
. 4) FEdmontonians try to understand you (.540)
Tﬁis factor (Factor I[1IT) was also isclated for the native youth
_student sample, and this suggests that botﬁ of the student samples' charac~-

teristics can be explained in this factorial dimension.

Factor IV - Trouble with telp from Public Scervices (Discrimination)

The four variables that load on this factor are:

1) trouble with scrvice in bars (.696)

2) trouble with service from welfare (.689)

3) - trouble finding housing (.598)

4) trouble finding employment (.584) -

This factor was alsc isolated for the native transient and student
reéponses whare it was suggested that this factor may be isolating feelings

of being discriminated against.
O

e
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However, this discrimination factor is diiferent From the
similar factor isolated for the native students, in that the non;native
discrimination factor applies specifically to pablic service whereas
the native student discrimination factor applies to a more general
perceptibn of being disadvantaged, dissatisfied, underprivileged and
discriminated against. This may suggest that the native youth tend to
feel discriminated against by most of white sdciety (which includes help
from qulic services), whereas the neon-natives tend to see discrimination
more specifically in terms of adequacy of service and help from public

sources (including bars, welfare, landlords, etc.).

Facteor V - Personal Discrimination - Persecution

The two variables that define Factor V are:

1) hassled by men (.883)

2) hassled by pedple (.877)

These variables suggest a perception of persecution or trouble from the people
around them, which is a type of discrimination. The variables that define
this specific type of non-native discrimination, were included in '"general
!

discrimination or disadvantage" factor of the native student analysis.

Factor V suggests that the more specific non-native discrimination
factor is peculiar to the non-native sample, whereas the native students
perceive this type of discrimination as a part of a total discrimination

operative in white society.

Factor VI - Employment Discrimination

The three variables that define Factor Vi are:

O
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1) liking of present job (.3825)

2) pért-time employment (.783}

3) perception of employment discrimination (.636)
These variables define another specific type of discrimination that is
not included in the native student general discrimination factor. This
suggests that this factor may be specific to the non-native youth sample

and not to the native sample.

Factor VII - Adjustment to Interpersonal Tnteraction in School

The three variables that define Factor VII:

1) perception of other students liking self (.776)

2) perceived trouble making friends (-~ 599)

3) liking of other students (.5355)

This adjustment factor is almost identical to the adjustment
factor (Factor VI) isolated for the native sample; Tﬁefefore tﬁis

factor dimension is commou to both native and non~-native students.

Factor VIII ~ Trouble with Service in Public Places

Two variables define this specific discrimination factor (Factor VIIL):
1) trouble with service in stores {.785)
2) trouble with service in bus depot (.771)

This factor is a specific factor that defines trogble with service ip

public places. The variables in this factor were included in the "General
Integration' factor (Factor I11) for the native students. Therefore, once
again the factorvof'general integration applies to the native students
and is defined in terms of their integration into white society whereas
the non-native youth problem of service in public places is specifically
related to individuals and their social milieu.

o |
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Factor [¥ - Liking of School Subiects

Two variables define this factor:

1) Why likes subjects G.7i3)

2y Liking of subjects taking .(.712)
These two variables are included in the "General School Adjustment"
factor for the native student sample. Here again, this specific
factor (Factor IX) is found for the non-natives which is included in

a general mnative student factor.

Factor ¥ - Confidence or (loseaness of Relationship

The four variables that define this factor are listed below:

1) where individual geoes when has emotional troubles (.722)

2) perceived friendliness of police (.609)

3) where individual goes when broke (.454)

4) where individual goes when in trouble (.443)

These four variables suggest both the confiden;e and closeness of
relationship conceptual frames. Factor X 1is almost identical to the
closeness of relaticonship with family factor defined for the natiye

" student sample.

Factor XI - Perceived Difficulty of School Subjects

Factor XI contains two variables:

1) Perception of subjects” difficulty (.735)

2) Educational goals and needs - why grade level is sufficient (.469)

These variables suggest a perceived difficulty of school factor which

encompasses educational goals and needs. Factor XI seems to be

defining the dimension of perceived difficulty of school subjects. This
O

ERIC

Aruitoxt provided by Eic:



factor was not isolatced for the native student sample.

Factor XII - Assimilation

This factor is defined by two variables:
1) desire to practice traditions (.788)
2) prefer to kecp traditional way of life (.771)
These variables suggest an assiﬁilation factor for the non-native sample.

A similar factor structure was not isolated for the pative student sample.

Factor XIII - Personal Alionation

Four variables define this factor:
1) where individual goes for emotional troubles (.693)
«. 2) Perceive Edwontonians as.unfriendly (.501)
3) Peréeption of differences between means and ends (.424)
4) Like Edmontonians (=410)
The factor of personal alicnation is defined by these variables. Again

this specific factor was found £for the native student sample.

ERIC
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Comparison of Native and Nen=Native Student Factor Structures

This section presents a descriptive comparison of the two student
factor structures, in an attempt to isolate peculiar factor dimensions and

preto-type factors for cach sample.

The table below (Table 9:2) presents the orthogonal Factér 1 for
the native students (which i{s a general adjustment to school factor), and
relates this factqr to two more specific adjustment factors.isolated for the
non-native sample, Factor IX (liking of school subjects) and Factor I1

{relationship with teacher),

TABLE 9:2

Comparison of Native Student Factor I With the
Non-Native Factor Structure

Native Student Non-Native Student
Factor 1 Factor IX Factor IT
General Adjustment to Liking of School Relationship With
Variables : Scheol Subjects Teacher
Perception of Place in
School .909
Perception of Cuidance
Counsellors 864
Perception of Subjects' .
Usefulness . 864
Why Likes Subjects . 860 -.713
Perception of Administration .831
Perception of Teachers .829 577
Perception of Students .799
Perception of Happiness .769
Likes Subjects Taking .757 _ 712

Humiliating Examples by
Teachers 696

Perception of Teacher
Helpfulness (.329) .784
Like Teachers (.220) .783

Perception of Teachers
Liking Self {.405) .519

Q 'sire to Achieve

‘ Recognition . (~.516) 409



O
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It can be seen from Table 9:2 that there is a minimal overlap
between the general adjustment to school factor for the native students
and the specific adjustment factors for the non-native students. This
would suggest thét the general adjustment factor is not present for the
non=native students, and the non-native specific adjustment factors are
not present for the native students. However, it can be seen that the

adjustment factor structures for the two samples are related.

‘Table 9:3 presents the comparison between the native student
Factor IV (General discrimination or disadvantage) and four specific non-
native factors (perception of adequacy of agency resources, trouble with

help from public services, personal discrimination, and assimilation.)



- 163 -

TABLE §:3

Comparison of Native Student Faccor IV With The
Nop-Fative Factor Structure

Native Students Non-Native Students

Factor IV Factor' I Factor IV  Factor V Factor XII
General Discrimination Perception Trouble Personal Desire to
or Disadvantage of adequacy with Help Discrim- Assimi~-
of agency from ination late
7 resources Public
Variables . Services

Perceprion of agencies '
catering to needs .786 ' 844

Trouble finding employment -.714 » : .584-

Prefer to keep traditional :
way of life _ . 705 . ! 771

Perception of inadequate _ ' !
variety of services

of fered by agencies . 700 .828 i :
Hassled by people . 682 .877 '
Troub le finding housing .680 .598 '

Agencies perceived as
generally inadequate .676 ¢ .858

Perception of inadequate -

number of agencies .662 .828 :
Liking of present job ' —.615_
Hassled by Men . .610 ‘ .888
Speak Native Tangue -.588 ; '
. Hassled in Street .586
Trouble with Service in Bars . 482 : .696

Trouble with Service frum ' )
Welfare (.125) .689

Desire to Practice . :
Traditions (.067) ' .788
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fﬁé aaté iﬁifJSic 9:1 suggest ;hat four specific non-native
factors are related to the general native student factor of 'general
discrimination or disadvantage'. This would suggest that the native
student perception of being disadvantaged or discriminated against,
implies their major reaction to the white social milieu and the general
societal system, whereas the non-native youth do not have a comparable
general reaction. The non-native perceptions of adequacy of agency
resources, adequacy of help from public services, personal discrimiﬁation,
and the desire to assimilate are not necessarily related (as they are
for the native students). This may be explained in part by the greatef
iﬁdividual differences of the non-native sample (who'are of unknown
ethnic origin but definitely non-native) and the specific non-native
reaction to segments of society, rather than the more general feelings of

native students about white society.

Table 9:4 presents the relationship between the native student
Factor V (General life outlook and adjustment) and the similar non-native

Factor IT (General life outlook and adjustment); and a related factor,

3

Factor XIII (personal alienation).
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Comparison of Native Student Factor V With Non-Native
Factor Structure

Native Students Non-Native Students
Factor V Factor III Factor XIII
General Life Outlook - General Life Out~ Personal Alienati
and Adjustment look and Adjust-
Variables ment
Liking of Edmontonians .825 (.094) -.410
Perception of Edmontonians
as friendly .825 .567
Ferception of Edmontonians ~.689 (-.30D) .501

as unfriendly
Edmontonian try to Help

Individual .607 .763
Perceived Avoidance of
Edmontonians - .532 (-.280)
Edmontonians Try to Under- .
Stand Individual . .509 .540
Edmontonians Do Things .
With You .364 .690
Where individual Goes
For Emotional Troubles (.177) 693
Percepiion of Difference .
Between Means & Ends (.040) ' - , 424

It can be seen from Table 9:4 that the factor structure of the
student samples are similar on the 'general life outlodk and adjustment"
dimension; Also, an additional factor was isolated for the non-native,
Factor XIII, which seems to be wmeasuring personal alienatiocn. Thié would
suggest that'the factor of personal alienation (or integration) is not
included in the general life outlook factor for the non-natives, whereas

it is included for the native students.
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The table below (Table 9:5) préscnts & Coimparisdn ol the Same” factor
structures (adjustmeunt to interpersconal intevaction in school) for the two
student samples.

TABLE 9:5

Structures for Adjustment to Interpersonal Interaction
in School Factor Dimension

Native Student Non-Native Student

Variables Factor VI Factor VII
Perceived trouble making

friends ~.723 -,599
Liking of Other Students L6935 .555
Perception of Other Students

Liking Self L0661 .776
Perception of Teachers Liking

Self .638 (.253)
Possession of (Non-Native)

Friends . w032 (.268)

Tt can be seen from the data presented in Table 9:5 that a very
similar factor structure exists for thé two student samples in terms of
adjustment to interper;onal interaction iun school. Tﬁe loadings for the
non-native students on the variables "perception of teachers liking ‘self"
and "possession of (non-native) friends” save lower than the loadings for

the native students, This suggests that cven on this common factor styructure,

the composition of the contributing variables varies between the two samples,

Table 9:6 below presents the comparative factor loadings on the
"confidence or closeness of relationship" factor structure for the two student
samples, and an overlapping native student factor of the "conformity to

conventional norms'.

E l{lC S «. E
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Comparative Facror Structure for Confidence or Closeuess of

Y
Relationship ¥Factor Dimensicn

Native Students Non-Native Students Native Student
: Conformity to
. e Conventional
Factor VIII Factor Norms
Variables . Factor VII
{

Where individual goes when .

has emotional troubles L7490 (.058)
Where individual goes when

lonely . : L7055 ) 722
Where individual goes when .

in trouble H05 : 443
Where individual goes when

frustrated 382 (.140)
Where individual goes when

broke : 354 L4354
Perceived friendliness of o “ .

Police .609 ‘ H41
Go to Police for help .618
Confidence in Police ' » .577
Part-time employment ' _ 573
Where go for advice . .512
Desire to integrate into :

Edmonton way of life ‘ _ ' 466

The data in Table 9:6 suggest that there is a close correspondence between the

.

"closeness of relationship' factor structures for the two student samples.

However, the non-tative students do not load highly én the variables "where

individual goes when has emotional troubles" and 'where individual goes when

frustrated', whervas the native students do load highly on these items. This

suggests that these aspects (help for emotional troubles and when frustrated)

of the closeness Qf relationship structure are not present for the non-native
Q sahple.
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ional novms™ Sacrar that was isolated

for the native studonts was not Ffound for the nan-natives. However, one

variable within this factor dimension was present in the Confidence or

.

Closeness of Relationship factor (Factor X) for the non-natives. This
finding defines a major difference in the factor structures of the two

samples.

Table 9:7 presents a comparison of the native student general

N
g

integration factor (Factor I[I} with a similar but more specific factor for

the non-natives, Facter VIIL - "trouble with service in public places"; and
two, slightly related, non-native factors (assimilation, and trouble with

help from public services).
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CTABLE 9:7 oL

Comparison of Native Student General Integracion Factor With The
Non-Native Factor Structure '

Native Student Non-Native Student

O
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The data in Table 9:7 suggest that the native student general

integration factor is not clearly represented in the non-native factor

structure.

Three orthogonal nou-native factors pick up segments of the

native general integration factor, and these non-native factors are

Factor IIL Factor VIII Factor XII Factor 1
General Integration Trouble With Assimilation Trouble Wi
vice in Public Help from
Places Public
Variables Services
Participation in
Community Leagues .795 (.065) (-.125) (-.120)
Trouble with Service in .
Bus Depot : .787 L7771 (-.012) (.180)
Trouble with Service from
Welfare .753 (.2¢8) (-.023) .689
Trodble with Service in
Stores L7368 . 785 (-.050) (.146)
Desire to keep traditional
Way of Life 681 {.108) L771 (-.027)
Prefer to live in Edmonton
Like Others .628 (-.030) (.162) (.051)
Edmontonians do things
With You .585 (~.145) (-.010) {.139)
Perceived Avoidance of
Edmentonians A6, A (.131) (.02Q) (.073)
Prefer to Live in City
versus Reserve ' 584 ——— ——— ——
Edmontonians Try to Help
You .583 {-.0064) (.001) {~.104)

conceptually related to each other and to the general native student factor.

This suggests that the native students perceive their integration into white



society as a total process, wheress the non-native sanple loads differently
on the factors ol trouble with scuvice n nublic places, trouble with help

from public services, and assimilation into general society.

The following factors were found to be peculiar to the non-native

sample, and totally unrelated to the native student factor structure.

1) employment discrimination, and

2)  perceived difficulty cf school subjects.

Also, one general factor was found to be totally characteristic of and peculiar
to the native student sample: the geners. personality factor ~ Factor IL.

This suggests that the personality structure of the non-native sample was

too diverse to suggest a factor, whereas the personality structure of the
native student samnle was defined by the following major va?iables in

decreasing factor loadings (Factov 11}:

1} feeling of weed to be alone (.834%)

2) perception of life as a series of problems (.877)
3) liking of same basic geoals in 1ife (.874)

4) acceptance of self (.861)

5) perception of conformity (.525)

6) expressibn of hope to master skill (.781)

7) amount of agency contact (.773)

8). need of always having friends around (.772)

Therefore, this general personality factor defiunes the composite
personality structure of the native students, where there is no comparable

non-native student factor.
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The Combined Student Factors

Eighty of the same variables used in the separate student component
analysis were analyzed to yvield twenty orthogonal factors. The original
correlation matrix of the eighty variables is presented in Appendix N.
These factors were a combination of the facters isolated for the separate
student samples. The same component analysis methods were used.here as

were used for the student component analysis.

The twenty factors isolaced are presented below with a list of the
contributing variables and accempanying facver loadings:

FACTOR 1 - Relationship with Teacher

1)  Liking of tea@hers {(~.£02)
2) Perception o:jwﬂpEuLUQSS of teachers (~.65Q)

3) Perception off teachers liking respondent (-.652)

FACTOR 2 ~ Trouble with Help from Public Services

1) HNative ancestry (-.752)

2} Sex (+.717

3) Amount of employment agency contact {~.664)
4) Trouble frem welfare* (,517)

5) Amount of agency contact by family (-.496)
6) Trouble finding housing* (,4256)

7)  Trouble with service in barss {,423)

FACTOR 3 -~ Perception of Adequacy cof Agency Resources

1) Perception of inadequate varicty of agencies (-.884)

2) Perception of generally inadequate agency service (-.876)
3) Perception of inadequate number of agencies (~-.860)

4) Perception of agencies catering to needs (-.853)

5) Amount of agency contact for self (-.457)

* These variables most clearly and theoretically define FACTOR 2.
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FACTOR 4 - Pervsonal Discrimination - Perseccution

1)
2)
3)

Hassled by men (,880)
Hassled by people (.844)

Hassled in street (.469)

FACTOR 5 — Closness of Relationship With Family

D
2)
3)
%)
5)
6)

Where go when frustrated (.662)

¥here go for advice (.633)

Where go for emoticnal troubles (.340)
Where go when in trouble (.5307)

Where go when lonely (.442)

Where go when broks {.411}

FACTOR 6 —~ No Trouble with Service in Public Places

1)
2)
3

Trouble with service in bus depot (-.789)
Trouble with service in stores (-.768)

Trouble with service from welfare {(-.412)

FACTOR 7 - General Life OQutlook aud Adjustment

1.

2)
3)
4)

h

Perception of Idmontonians wanting io de things with you (.770)
Perception of Bdmontounians trying to help you (.704)
Perception of FEdmontonians rrving te understand you (.649)

Perceptisn of Edmontoniens as friendly (.485)

FACTOR 8 - General Nen-Adjustment to School

1)
2)
3)
4)

Perception of subjects' difficulty (.651)
Perceived trouble in making friends (.630)
Perception of teacher punishment (.614)

Humiliating examples by teacher (.419)

FACTOR 9 - Employment Discrimination

1)
2)
3)

Part-time employment (-,907)
Liking of present job (-.803)

Feeling of being discriminated against on the job (.451)
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FACTOR 10 - Non-Cento

-
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to Donvenrional Norms

1) Need of alwavs huaviang frionds avound (-.653)
2) Perceived iriendliness of police (-.3986)

3) Prefer to live in Edmonton like others (~.384)
4) Perception of confermity (-.383)

5) Feeling of need teo be alcne (.382)

FACTOR 11 - Family Hon~Intactness

1) Mother and father as familv wmembers (.871)
2) Living with famiiv {(-.738)

37 Perception of upheupy (L421)

FACTOR 12 - Ambition

1) Expression of hope to mastev skill (,511)
2) Liking of some basic gouis in life (.478)
.

3) Summer employment (.459)

4) fcceptance of scif (L4070

FACTOR 13 - Perceived Discrimination of Edmontonians

1) Like Edmontoniuns {-.721}
2) aAge (.584)

3)_ Perception of Fdmontonians as friendly (-.551)

FACTOR 14 - General Non~Integration

2

1) Participation in communicv league (-,553)

2) Desire to integrate (-.320L)

3) Desire for independence frow others help (-.512)
4) Desire to achieve recognition {(~.506)

5) Perception of place in school (-.475)

FACTOR 15 -~ Personal Alienation

1) Perception of differecnce between means and ends (-.640)

2) Experience eof close interpersonal relations (-.538)

FACTOR 16 - Terceived Assimilation

1) Prefer to keep traditional way of life (-.758)

2) Prefer to practirce vraditions (-.615)
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FACTOR 17 - Likinmg of =

1) Like subjects rabing (.726)
2) Why likes subjects (-.619)

3) Perception of subjects’ useflfulness (.528)

FACTOR 18 - Non-Adjustment to JInterpersonal Relations in School

1) Like other students (-.719)

liking
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2) Perception of students

3) Perception of happiness (-.423)

FACTOR 18 -~ Cenersi Di

rion and Disadvantage

Pevceived avoldance of Fdoontonians (L673)

;

Perception of Edwmountenians as uufriendly (.629)

[
N

Trouble finding housing .379)

W
~ N

Trouvhle finding emplovment (. 3857

FACTOR 20 - Perceived Opportunity

1) Perception of good sense of huwer (,672)

2) Desired grade level (4438
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Perceived Heeds Zv Youlh

The data in the table beliw (fable 9:8) presents the perceived

needs of the native youth, as compared to the non-native youth.

TABLE 9:8

Perceived Needs

Native Youth# Non-Native Youth#* Probability**%
Needs s o N o
1) Some basic goods in
life 07 g2.4 187 92,4 . 0l
' 2) advice 194 47.5 178 §3.7 » .05
3) To be alone 195 37.C 176 g2.6 > .05
4) Independence 189 . R4 141 4.2 .02
5) Recognition frem
Gthers o0 Ti.a 115 60.5 .05
6) Money 133 3%.4 103 23,4 L0011
"7) Help when in trouble 118 51,7 1673 85.8 .001

8) Company {not to be . .
lonely) 1i6 51.4 171 20,0 .001

N . . . o - . - . 3 .

9) Emotional support LG an g it 574 L0001
10) Always have frieads

around 82 EE! 28 15.3 .001

11) Release of tension 67 29.9 173 ‘ 91.0 001

* The percentages in this table are not cumulative, and thevefore
Tot

- . - PR . -
do not add up to 100.0%. The Total N adre is 224

*
x.

The Total N = 190

N . 2
#%* This prcbability level was determined by the X~ test for
significant differences.
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The data frowm Tabiz 9:8 svap Lot thae pereoeived neceds are
simnificantiy difzevent D.o the v sarries. most noticeable differences

were evident in terms of the needs of money, help when in trouble, company,
gmotional support, having friends around, and release of tension. The
native youth are more likely than non-native youth to need independence,
recognition from cchers, and always havg friends around; whereas the non-
native'youth are more llkely to need some basic goods in life, money, help

whoen in trouble,

wlovepeciatly emotional support and release of

tansion.

Summarv
puilmaly

A component analvsis was carriad ont in the transient and student

native samples, and the nea-native samplios,

Four spacific tvpes of discviminetion were isclated for the native
transgient sample: 1) aesneral scocial discrvimination, 2) discrimination in
tevms of help from public scrvices, 3) discriminacion in peérsonal inter-

action, and 4) discrimination in

Eight orthogonal factors were isolated for the native student sample.
These factors defined the following areas: 1) general adiustment to school,
2) general personality, 3) general invegration, 4) ggncral discriminstion,
5) geﬁeral lif2 outlook and adjustment, 6) adjustment to interpersonal
interaction in schiool. 7) conformity to conventional norms and values, and

8) closecness of relationship with familw.
hiy 3

However, thirteen orthogonal factors were jsolated for the comparative
non—-native sample. These factors defined the following areas: 1) perception

of adequacy of agency resources. 2) relationship with teacher, 3) general

O
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(discriminacion), 3) porsonal diascri - norsecution, 6) employment
discrimination, 7) adjustmant to interpersenal interaction in school,

8) trouble with sevrvice in public places, 9) liking of school subjects,

10) cenfidence or closeness of relationship, 11) perceived difficulty of
3

scheol subjects, 12) assimilation, and 13} personal alienation.

A compavrison of the navive mid nen-parive srudent factor structures

1o
¢S SIS SIS

st osami levivies . Uhe “ewployment discrimina tion"

~

and "purceived difticutty of school subjocra’ faotors were peculiar to the

non-native samsple.  The "employment Jdiscrimination' factor may be one

-
specific type of discrimivation that corrcesponds to the general native

e

student discrimination facton, whoress the "perceived difficulty of schaol

P PO I UL L - ge < s . RS . e 1 T I Y
sunjocts fzotor may not ho appticahte to the native stwlents,

The geneval personalicy factov isolzted for the native qtnd nis was
not present Lor the pon-tod fos stedota, IS supeests that the pevsonalily

structure of the native students wag homogenenus euough to compese a common

<

facter, whereas the nen-native students possess too heterogencous characteristics.

The majority of the ottor general native stadent factors were also

present for the nen-native students,in the form of a composite of two to

four more specific factors. For example, the native student "general adjustment

to school" factor.was found to be comparsble to the non-native student factors
of "liking of school subjects', and “relationship with teacher". A similar
situation existed in terms of the "goeneral discrimination or disadvantage
native student JL.t”-‘ This native. student discrimination factor was similar
to the four specific non-native studeni Factors of "perception of adequacy

of agency resources’ ”t’[‘r,.\i"']_f;: sith help from publ’  services", "personal

t

discrimination", and "desive o s lwilere’. Thiz suggests that the native

i~
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student adjustment to school and perception of being disadvantaged or

discriminated against, implies theix total reaction.to the white social
milieu and/or societal system, whereas the non-native students do not have
comparable general and total reactions. The non-native students may react
to theif surroundings on a greater individual‘basis, which may be explained
in part by their greater individual differences (for example: no readily
appareat generai personality factor). In other words, the native student

ad justment and general reaction to white éocigty is more general, and
homogensous, whereas the non-native studeats react more to specific segments
of their milieu. A vegy similar analysis was found in terms of the native

student ''general integration® factor.

(=N

Another interesting finding was that a "parsonal alienation" factor
was isolated fer the non-natives, whereas this factor was included in the

"general life outlook and adjustment' factor of the native students. This

suggests that alienation may be a part of the native student's general life

outlook.

The greatest similarity in the factor structures of the two samples
was the identification of aun "adjustment to interpersonal interaction in

school” factor for both student samples.

The following orthogonal factors were isolated for the combined student
sampleé: 1) relationship with teacher, 2) tfouble with help from public
services, 3) perception of adequacy of agenﬁy resources; 4) personal
discrimination or persecution, 5) closeness of relationship with family,

6) no trouble‘Witb service in public‘places, 7) geﬁeral life outlook and

adjustment, 8) general non-adjustment to school, 9) employment discrimination,
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10) non-conformity to conventi§nﬁl norms, 11) family ﬁon—intéctneés,
12) ambition, 13) perceived discrimination of Fdmontonians, 14) generél
non-integration, 15) personal alienation, 16) perceived assimilation,
17) likiﬁg of school subjects, 18) non-adjustment to interpersonal
relations in school, 19) general discrimination and diéadvéniage, and

20) perceived opportunity.

The factors were used when possible, to define the variables in the

descriptive and statistical hypotheses, to be presented below.

The need strucédre of the native youth was found to be statistically
different frqmvthe non-native youph‘need structure. The native youth were
more likely than the non-native youfh to need independence, récoénitidn from
otheré, énd having ffiends around; whereas the non-native youth were more
likely . (than the natives) to need some basic goods in life, money, helplwhen
in trouble, company; and wmost significantly, eﬁctional support and release

¥ tension.
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DESCRIPTIVE HYPOTHESES

INTRCDUCTION

The descriptive hypotheses are summary statements based on the need
concepts (agency, education, employment and social information). The testing
of the descriptive hypotheses will summarize and clarify the findings

suggested by the descriptive analyses of Chapters“V to IX.

The descriptive hypotheses state the expécted relationships and the
strengtn of these relationships, howesver no éausal inferences will be made.
Again, these hypotheses refer only to the student sampies, controlling for
ethnicity. It is suggested that if an original relationship found for the
total»samﬁle is'strengthened for the native student sample (controlling for
ethnicity),lthis original yelationship ig pgrtially explained by ethnicity.
In other words, the relationships hypothesizad may or may not be peculiar teo
the native sample. Age was also controlled for in the testing of these hypo-
theses. However, the . sample size for the native youth produced many tables
with zero cells, which makes the statistics obtained unreliable. Where there -
were no zero cells in the tables, the énalysis controlling for age d1d not add

to the interpretaition of the data,

The remainder of this chaptet will deal with a discussion of each

individual hypothesis.

HYPOTHESIS 1

The perception of adequacy of resources (educational and agency) to

" meet needs will be strongly and positively related to adjustment.

O
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Three adjustment factors were isolated in Chapter IX:

i) General life outlook or general adjustment:
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ii) General non-adjustment to school, and

iii) Non-adjustment to ianter-personal relationships in school.

A perception of adequacy of educational resources factor was isolated, Factor
17 (liking of school subjects). A pefception of adequacy of agency resources
factor was also isclated, Factor 3. Table 10:1 presents the relevant correla-

tion matrix of - these five factors, with native ancestry as a control.

TABLE 10:1

“Gamma Correlaticns: Adequacy of Resources and Adjustment

Relationship ' Both Samples Native ~ Non-Native

Perceived adequacy of agency rsscurces

+ General adjustment .02 .03 .09

Parceived adequacy of sgency vaesources
+ General non-adjustment to school -.09 -.24 ~-.11

B L]

erceived adequacy of agency resources
Non-adjustment to inter-perscnal
relations in school ‘ L1l .05 .04

Parceived adequacy of educational
resources + Genersl adjustment : : 04 .10 ~, 14

Perceived adequacy of educational
resources + General non=adjustment to
school ' -.24 ~-,19
Perceived adeguacy of educational
resources + MHon-adjustment to inter- ,
personal relatlons in school : -.10 -.11- -, 05

"It can be seen from Table 10:1 that there 1s a minimal relationship
between perception of adequacy of resources to meet needs and adjustment, when
native ancestry is not controlled for. There is a noticeable negative rslation-
ship between perceived adequacy of educational resources and general non-

adjustment to school (gamma= -.24) and this relationship is not improved when

native ancestry is controlled.
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“Controlling for native ancestry noticeohly voved he relationship

wral non-adjusiment to

betwesn percelved adeoquacy ol agénoy rescurces and ge

LY
aty

school (change of gamma Trom ~.0% to ~.243. Since this velationship is

‘L

negative, it is not in correspondence with. the hypothesized relationships.

s concluded that on. the whole the relationships hypothesized

e

Therefore, it
“in Hypothesis 1 do not exist, and the perception of adequacy of resources o

meet uneeds is dependent on adiustment te school for the native students only.

H{POFHhu 2:

The perception of adequacy of rescurces (educational.and agency) to o

meet needs will be strongly and vegatively related to the unhapnlposs of youth.
The relationships betwesn perception of adeguacy of rescurces and

unhapp‘nvss, controll ing for ethnicity, are presentad below in Table 10:2.

TABLE 10:2

Gamma Correlations: Adequacy of Resources and lnhappiness
Bolkh Sample: Native N n~an’_“
Perceived adequacy of agency rasources -.29 -.36 -.10
+ unhappiness '
Ferceived adequacy of educational
rasources + unhappiness -.16 -.16 -.2%

The data in Table 10:2 thove ie g moderats negative

relationship between perceived adegnacy of vesources (both agsncy and educar
tioﬁal) and unhappincssf(gammas~of”~:29 and ;.16). Aléo, these r:latio;shipf
are not noﬁiceably improved when native ancestry is controlled [or. Thereforé,
it is concluded that the general relationships hypothesized in Larol! ig 2
Qere confirmed, but the streugth of the relationships was not confirmed. There
was found to be a moderate and negative velationship between perceived adeqguacy

of rescurces (educational and agency) to meet nczds and unhappiness

1 A negative relationship between non- -adjus tment and perceived adequacy of agency
resources is in correspondence to the hypothesized positive relationship

Y
. ‘ posliiye
[1{1(i between adjustment and perceived adequacy of agency rescurces.
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There will be a strong and peositive ralaticnship between closeness

of relationship to family and adjustment.

Table 10:3 presents the relationships between closeness of relation-

PR . ‘ \
ship to family and adjustment. ‘ v

TABLE 16:3

Gamina Correlatious: Closeness of Relationship \
~ to Family and Adjustment

CAal

ouship ' . Both Samples Native Non~Native

Closzeness of relationship to family
+ general adjustment ' _ .21 W41 -, 13

Closer of relacio
4 geperal non-adju

Closeness of relationship to family
+ nou-adjustment to inter-persooal
relationships to school -.0L -.10 - 03

Tt ean he

e 1D:3 that a modevate velacienship exists
betwaen closeness of relationship to family and general adjustment, for both

samples {.21). This finding in itself only pavtially supports Hypothesis 3.

However, wnen this relationshlip ds tested while contrelling fov uwative

£

ancestyy. the reiationship 1s greatly dmproved for the native part of he

samples (.41), and this same velatiouship decreases in strength for the won~
natives (.13). Therefore, Hypothesis 3 is not confirmed. Even thouph a
modera;e and pesitive relationship exists between closeness of relationéhip
to family and general adjustment, this is mainly explained by the strong

relationsiiy of these two vacisbles for the native youth sample only. This

suggests that the strong anog pesitive relationshiip boetween closeness of

reltionship to family and general adjustment is pecullar to the native veuth

=,
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sanple. Tt is also \mportsnt to point out that there 3% ne velationship
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between geuveral school yon-adiustment or non-ad jusiment to interpersonal

relations in scheol znd closenses of relationship to family for either sample,

HYPOTHESIS 4:

There will be a strong and negative relationship between summer
unemployment and perceived adequacy.of resources (educational and ageacy)

to meet needs.

The r;larlonsulpa bctveen summer. unemployment and perceived adequacy

of resources are pr_qgnted below in Table 10:4.

TABLE 1034

L‘ . ... -
Gamma Covrelations: Sunmer Un ﬁmp loyment and Perceived
Adequacy of Agency Regources

I
C

£, Lo

Relationship ) Both Samples Native Non~Native

Summer unemployment + pergeivaed :
adequacy of agency resources ' -.06 =19 =10

unempleyment + pavceived )
oy of educational resources .13 .22 C11

It can be seen from Tapble 10:4-:that there is a minimal relationship between

summey unemployment and porceived sdeguacy of rasources {both agency {~.0&)
and educational (,13)). However, when stunicity is controlled fow, the
original relationship is strengthened for the native yguth samplg. A small
and negative relationship is found between summer unémpioyment and perceivad
adequacy of agency resources for the native youth sample (-.19). However, a
small and positive relationship is also found between summer unemployment

and perceived adequacy of educational resources (.22). 7The opposite directions

and minimal strength of these relationzhips does not add clarity to the

»original hypothesis. It is concluded that Hypothesis %4 is not confirmed, and

therefore there is no relationship between summer unemployment and perceived

Y
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adequacy of resourceas For the total samples. However, iv is sugggéted

that there is a small and positive relatiouship hetween Summey unemp Lloyment

and perceived adequacy of educational resources for the nativé sample (.22),
and a small and negative relationshib between summer unemployment and perceived

adequacy of agency rasources (-.19), also for the native sample.

HYPOTHESIS 5: .

Perceived opportunity will be strongly and negatively related to

alienation and discrimination.

Six types of discrimination were isolated by the component analysis in

.

Charter IX:

i)  trouble with help from public scrvices,
-ii) personal discrimination or persecution,
111} oo trouble with servvice in public places,

iv) employment discvimination

v) perceived discrimination cof Edmontonians, and

vi) general discrimination and disadvantage.

>

Table 10:5 presents the gamma correlations relevant to Hypothesis 5.

ERIC
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TABLE 1415

rtunity, and Alienation

Gamma Correlations: Perceived Oppo
, iy

and Dlubr“n na

tion

Relationship

Perceived opportunity 4 personal
alienation

,.l
rt

Perceived opportunity + trouble
from public services

help
Perceived opportunity + personal discrim-
ination or persecution

Parceived opportunity + ao trouble with
gervics in public places

Perceived cpportunity + employment
discrimination

FParceived o porfUnity + perceived .
discrimination of Edmontonians

Perceived opportunity + general discrim-
ination and disadvautage

£

Both Samples Native  Non-Native

~.04 -.06 .06
-.10 .10 04
10 13 .11
- .06 -.24 -.02
~.04 .02 -.02
.00 S Loz .03
14 .08 .18

no relationships exist berween

are tested across the youth samples. However, when native ancestry is controlled

for, a moderate and negative relationship

1o trouble with

L,\

oniy noticeable relationship. Therefore, .

exists between perceived opportunity

service in public placss’ {gamma = -,24). This {is the

vpothesis 5 ig not confirmed.

HBWéVei, ‘a modérate” and negarlve re;atlonshlp ‘exists between percelved

opportunity and "no trouble with service in public places™ (as a type of non-

discrimination} for the native student sample. This suggests that a moderate

and negative relationship between one type of non-discrimination and. perceived

opportunity is peculiar to the native student sample.

RIC
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HYPOTHESLS 61

There will be a strong reolacionship between adjustment factors and

general personality variables.

Table 10:6 presents the correlations between the three adjustment

factors and the general personality variables of desire for independence,

desire to achlevp rero mition,

acceptance of self,

of a good sense of humor, and perception of conformltv

TABLE 10:6

Gamma Correlations: Adjustment Factors

ambition (hope to master some skill),

experience of close interpersonal relationships, possession

and General Personality Variables

Relationship Both Samples Native  Neon-Native
I, Gpncxal Adjustment +
' desire for indepandence -.12 .34 -, 11
desire to aczhieve recognition 12 .09 10
ambiticn .22 .29 18
ac‘aprance of self 12 21 04
expe ce of close interpersonal
“!ationships A -,05 23
possessicn of good sense of humot 11 .38 -.06
perception of conformity 04 -.01 .12
IT. General Non-Adjustment te School +
desire for lndLDenanLL ~.25 -.11 25
desirse to achleve recognition - .05 .03 -.07
ambition -.12 L45 ~,28
acceptance of gelf -, 04 - 12 .A5
experience of close interpersonal
relationships . -.08 .18 .09
possession of a good sense of humor -.12 -.19 -.07
perception of conformity -.24 -.09 -, 42
I11. Non-Adjustment to LnteLersonal Relationships
in School +
‘desire for independénce -.15 -.10 -, 12
desire to achieve. recognition -.15 -.30 W35
ambition ~-.39 ~.45 -.33
acceptance of self -.30 -.51 -.08
experience cof close interpersonal o
relationships .10 .05 .13
possession of good sense of humor .08 ~.26 A5
perception of conformity .24 -.21 - 32
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It can be seen from Table 10:6 that thore are only a few moderate
relationships between the adjustment factors and general personality variables,
for the combined youth samples. The strongest relationships exist between
ambition and non~adjustmént to interpersonal relationships in school (~.39), and
acceptance of self and non-adjustment to interpersonal rglatiopships in school
(-.30). However, these relationships are strengthened when the analysis controls
for native ancestry, That is, a high and negative relationship (n.éS) exists
between ambition and non-adjustment to interpersonal relationships in‘school,.
and a high and negative reiationship (m.Sl)-exists‘between acceptance of self
and non-adjustment to interpersonal ralatiouships in school, for the native
students only. This suggests that the strong.and negative relationships

between non-adjustment to interparsonal relationships in school and ambition,

and acceptance of self are peculiar to the native youth.
A number of cother relationships seem to be peculiar to the native youth
sample:

1} a woderate and positive relacionship between general adjustment and
desire for independence (gamma = .34},
2) a moderate and positive relationship between possession of a good sense

of humor and general adjystment (gamma = .30),

3) a small and positive relationship between experience of close inter-~

personal relations and general non-adjustment to school (gamma = .18),

4) a moderate and negative relationship between desire to achieve recogni-

tion and non-adjustment to interpersonal relations in school (gamma = ~.30),

5) a moderate and negative relationship between possession of a good sense

of humor and non-adjustment tc interpersonal relations in school (~.26), and

6) a moderate and positive relationship between ambition and general

adjustment (.29).
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A number of relationsiips are charactervistic of the non-native youth,

and do not exist for the native youth:

1) a moderate and positive relationship between experience of close

interrersonal relationships and general adjustment (.23),

2) 'a moderate and negative relationship between ambition and general non-

P

adjustment to school (-.28),

3) a strong and negative relationship between perception of conformity

and general non-adjustment to school (-.42), and

4) a moderate and negative relationship between desire for independence

and general non-adjustment to school (~.25).

This suggests that certain personality characteristics are related to

™

adjustment of the separate native and non-ril.ve samples. The personality
charactevigtics deiine both the native 2.! won-native youth who are adjusted,

whether it is general adjustment, whether they are not adjusted to school,’

and/or whether they are noi adjusted to interpersonal relations in school.

The native studernts whe are genevally adjusted te gociety are more

.

likely to have:

-t

i) desire for independence (.36
ii) ambition (.29), and

iii) possession of a good sense of humor (.38).

Also, those native students who are generally non-adjusted to school are

slightly more likely to have had experience of close interpersonal relation-

ships (.18).

The native students who are non-adjusted to interpersonal relatiomns in

school are less likely te/ﬁaye:

]
|
“desire to achieve recognition (-,30) f
[]

O 1’3 + LE
: it ambition (-.45)
IZRJ!: iii) acceptance of self (-.51), and .
iv) possession of a good sense of humor (-.261}.
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This suggests that the native students who have adjusted to society seem

to have higher initiative and desire for achievement. This also seems to
suggest that native students who have adjusted to school in general are

less likely to have had close interpevsonal relationships with others, and
vice versa, Also, the native étudents who have not adjusted to the inter~
personal relationships in schocl seém less likely to have a desire to achieve
recognition, ambition, accapt themselves and possess a good sense of humor.
This in turn suggests that those who havé adjusted.to the formal interaction
in school have entered into the competitive and general social atmosphere of

the school.

Therefore, the characteristics of the adjusted native student have been.
isolated. However, Hypothesis 6 was not éonfirmed because the strongest
relationships that existed between the adjustment factors and general’
peréanality variables were found for eicher the native or nonwnétive students,

rather than the total sample.

HYPOTHESIS 7:

]

Theve will be a strong and positive relationship between intactness of
home and adjustment.
Table 10:7 presents the relevant correlations,

TABLE 10:7 _ ‘

Gamma Correlations: Non-Intactness of Home and Adjustment

Relationships " Both Samples Native Non-Native

Non-Intactness of home & general adjustiment 11 .04 .08

Non-Intactness of home + general non-adiustment : .
to school . .06 .20 .10

Non-Intactness of home + non~adjustment to
interpersonal relations in school . .02 .01 -17



The data from Table 10:7 show that theve is no relationship bgtﬂeen
non-intactness of bome Qud adjustnent for the total youth sample. However,
when native ancestry 1is contrélled for, a small and positive relationship is
found between non-intactness of home and general non-adjustment to school

for the native students {gamma = .20). This seems to suggest that it is more

likely that a native student who has an intact home will be adjusted to

school in general, and vice versa,

i

»Also, a slight and positive relatiouship was found-between non-intactness
of home and non-adjustment o interpersonal yelations in school, for thée non-
native students only (gamma = .17). This suggests tbat the factof of non~-
intactness of home is related to poor interpersonal relations in school for

the non—native students.

Therefore, Hypothesis 7 was not-confirmed. However, the factor of
intactness of home is slightly important to the native students' general
adjustment to scheol, and is also slightly important to th2 non~native

students' adjustment Lo dnterperscnal relations in school.

SUMMARY

A list of the findings {n testing the seven descriptive hypotheses,

while controlling for native ancestry, is presented below:

1). The perception of adequacy of resources to meet needs (educational
and égency) were not found to be related to adjustment for the total'
student samples. However, fer the native student (bgt not the non-
native student) sample, the ;;rception of adequacy of agency resources

to meat needs 'is modevately dependent on adjustment to school and

vice versa.

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

- 193 -

2)  The peveeption of adequacy of razsources (both educational

and agency) to meet needs was found to be moderately and
negatively related to the ushappiness of youth (both native and

non-nativs).

3) The moderate and positive relationship found between closeness
of relatiounship to family and general adjustment for both youth
samples, is explained by the strong relationship of these
variables for the native youth sample only. The strong and
positive relationship betweeu closeness of relationship to family
and general adjﬁstment is peculiar to the native students.

4) No relationship was found between summer unemployment and

pefceived adequacy of rescurces for both youth samples. When native
ancestry was controlled for only a small poéitive relationship was
found between summer unemployument and perceiwved adequacy of educational
resources for the native youth, and this relationship was not in the

direction hypothesized.

5) Mo relationship was found between perceived opéortunit& and
aliénation, or between perceived opportunity and discriminatién, when
tested across the vouth samples. Howeveyr when native ancestry was
controlled for, a moderate and negative relationship was found
between one type of nonwdiscrimination {trouble with service in
public places) and perceived opportunity for the native youth only.

This relationship describes a situation peculiar to the native youth.

6) Certain personality characteristics were found to be related to
the adjustment of the two separate samples:

a) the native studente wio are gemerally adjusted to society
are more likely to have a desire for independence, ambition

aud possess a gocd sense of humor. This suggests that the
native students who have adjusted to society seem to have gained
in individuality and/or initiative.



b) The native students who sre gerevelly nop-adjusted to scheol
cre slightly more 31 ! a) o
personal relationships.

Thi. suggests that native students who have adjusted to school,
way e using the scholastic experience as a substitute for the
close interperscnal relationships that they lack (either in or
outside the home).

¢) The nat.ve students wvho are not adjusted to interpersonal
relations in -~choel ars less likely to have a desire to achieve
recognition, ambition, and a good sense of humor. These students
are also less li.~lvy to accept themselves. This suggests that
the students who hove adjusted well inte the school social milieu,
have not only accepi.d themselves, but have also been accepted by
their peers, and those who have not adjusted well into the school
social milieu havae not Leen accepted by others or themselves.

d) The non-native students who.are generally adjusted to school

are also more likely to have high ambition, a perceptien of

conformity and a desire for independence.

These findings define the charactevistics of the adjusted native and
non—ﬁative studeuts as generally different. The characteristics of native
vouth who have adjusted to society soem to indicate that they have also
integrated well into the system. In the process of ad]uc tment and possibly
integracion, the native youth seem to have gained fn their iadividuality and
initiative. Al=o, the adjustment to school in ge ﬁeraj is seen as an attempL to
fill the interaction gap, whereas the adjiustment to interpersonal relations in
school is seen as a procesa of dntegration into the school’sisaéiai milieu.

7) No relationship was frund bztween non-intactness of home and

adjustment for the total youthﬂsamples. However, it was also found

that the n;tive students who have non-intact homes are more 1ikely to

be hon~adjust¢d to school in genefal.’ It was also found that non-intact-

ness of home was related to poor interpersonal relations in the school

for the non-native students.
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Tt is pointed out here that fnractness. of home does not necessarily

g%
(‘\
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mean that the youth is experviencing c uterpersonal relationships within
the home. Intactness of home describes the physical characteristics of the
home while the presence of interpersonal relationships describes the quality

of the relationship within the hona,
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. INTRODUCTION

Two general statistical hypotheses were suggested to define the
peculiarity of the native student needs and characteristics in terms of

the nen-native sample. These two hypotheses are outlined below.

These general hypotheses were indirectly analyzed by testing the
specific hypotheses outlinéd uﬁder each general hypothesis. The Chi-square
a :

(x°) two sample test for significant diffevences was used to test the
specific hypotheses outlined below. Therefore, the personal characteristics
and needs of the nﬁtive sample and the statistical differences between

the native and non-native samples were defined. As pointed out in Chapter X,
controlling for age was not consistently possible because of the large number
of zero cells.

The concepts outlined in the stacistical hypotheses were measured by

i
using the factors isolated for the total samples where possible. Otherwise
the analysis on:relevant items from Chapters VI to IX was used to test the

hypotheses.

FINDINGS

General Hypothesis I: The general personality characteristics of native youth
will not differ significantly from the general personal characteristics of
the non-native youth. However, there will be sgpecific characteristics that

will differentiate the two groups from each other.

Specific statistical Hypotheses 1 to 5 will be separately digcussed

below.
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Hypothesis 1: The rative vouth will have significantly lower perceived
opportunity, adjustment, and perceived assimilation whan the non-native

youth.

Tables 11:1 to 11:5 present the relevant statistics to test

Hypothesis 1.

TABLE 31:)

Perceived Opportunity and Ethnicity

Ethricity Perceived Opportunity

Low Mediom High Total
Native 50 35.0 68 47.6 25 17.5 143 100.1
Non-Native 41 21.6 109  57.4 40 21.1 190 100.1
Gamma = .22 hi-square = 7.362 Probability .<;05

' The data in Table 1l:l show that there is a significant difference
(P € .05) between the perceived oppertunity of the two samples. The gamma
value of .22 suggests that the native students have significantly lower

perceived opportunity than the non-native students.

As outlined iﬁ Chapters IX and X above, three types of adjustment have
been isolated: i) general adjustment to society, ii) general non-adjustment
to school, and iii) non-adjustment to interpersgnal relations in school. The
relationship of these.three types of adjustment to ethnicity is defined in

Tables 11:2 to 11:4,

O
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TABLE 131:2

General Adjustment to Society and FErhniciny

Ethnicity . | Adjustment
Low Medium _ High Total
N | FA | 2. ¥ %
Native . 28 19.6 &6 60.1 29 20.3 + 143 100.0
Non-Native 27 14,2 106 55.8 57 30.0 190 100.0
Gamma = .21: Chi-gquare = 4.677 Probability < .10

TABLE 11:3

General Non-Adjustment to School and Ethnicity

Echniciky T Adjustment
Low Medium High Total
n A A X %
Native 29 26.3 55 36.5 59 41.3 143 100.1
Non-Native 65 34,2 53 34,2 60 31.6  1%0 100.9
Gamma = -.24 Chi-sguare = 8,158 Prebabilitys= {.05
TABLL 11:4
Non-Adjustment to Interpersonal Relations in School and Ethniclty
Ethnicity
Low Medium High Total
N A A A | %
Native 23 16.1 84 58.7 36 25.2 143 100.0
Non-Native 29 15.3 147 77.4 14 7.4 180 100.1
Gamma = ~-.29 Chi-square = 21.346 Probability (.03 _
i \
: \
r o



The data in Tables 13:2 ro 11:4 sugpest that the native students
have signifiéantly higher geneval non-adjusiment to school (¥ <.05) and non-
adjustment to interpersonal relations in school (¥« .05) than the non-native
students. However, the non-natives haveée noticeably (but not statistically
significant) higher genéral adjustment to society (P < .10) than the native
students. These findings add tn the descriptive analysls presented in
Chapter VIL. The implications of these findiﬁgs will be discussed in Chapter XII.
The.relationship of assimilation to ethnic?%} is defined below in

W

Tahle 11:5.
TABLE 11:5

Perceived Assimilation and Ethnicity

Ethnicity

Low High Total
N Z k) 3 n %
Native 18 < 12.6 70 49,0 55 38.5 143 100.1
Nou-Native 90 47.4 50 26.3 50 26.3 190 100.0
Gamma = .45 Chi~-syuare = 45,851 Probability < .05 |

[=¥e]

The data from Table 11:% sugeest that the.native students are statis-
tically more likely to perceive themselves assimilated into society than the

non-native students (P <.05).

The findings outlined iwm Tables 11:1 to 11:5 do not completely confirm
Hypothesis lf The native youth were found to have significantly lower perceived
opportunity, general adjustment té gociety (not statistically significant),
general adjustment to school, and adjustment te interpersonal reiations in
school. However, the ﬁ%tive students were also found to have significantly

higher perceived assimilation.

Hypothesis 2: The native youth will be significantly higher than the noi-native

Q youth in terms of alienation and discrimination.

ERIC
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As defined in Cheprers (X aad X, six types of discrimination were
isolated: 1) trouble with help from public services, iiS personal
discrimination or persecution, iii) no trouble with service in public places,
iv) employmen; discrimination, v) perceived discrimination of Edmontonians,
and vi) general discrimination and disadvantage. Tables 11:6 to 11:12 will
present the reiationship of each qf these discrimination factors and aliena-

tion to ethnicity.

TABLE 11:6

Persounal Aldienabion and YEthnicicy

Ethnicity ‘ Alienation
Low Medium High Total
¥ % i % N A | %
Native 35 24.5 57 39.9 51 35.7 7 143 100.1
Non-Native 52 27.4 105 55.3 53 17.4 190 100.1
Gamma = -.24 Chi-square = 15,008 Probability .05

The data in Table 11:6 suggest that the native youth are signlficantl
BE y 24 Yy

more personally alienated than the non-native youth (P £.05).

Trouble with Help from Public Servica2g and Erhnicity

Ethnicity Discrimination
Low . Medium High Total
N 3 N & N A N %
Native 3 2.1 43 . 30.1 97 67.8 143 100.0
Non-Native 107 56.3 79 41.6 4 2.1 190 100.0
Gamma = -.96 Chi-square = 191.770 Probability { .05
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TAPLE 11:8

Personal Discrimination or Persacution and Echricity

Ethnicity Diserimination )
Low - Middd um High Total
N % ¥ A % N z
Native 35 24.5 42 29.4 66 46,2 143 100.1
Non-Native 72 37.9 33 17.4 85 44,7 190 100.0
Gamma = ~-,13 Chi-square = 9,827 Probability { .05 -
" TABLE 11:8
No Trouble with Service inll’ublic Places and Ethnicity
Ethnicity Digscrimimation
Low Medium High Total
¥ z ¥ zn % N z
Narive 20 62.9 31 21.7 22 153.4 143 100.¢
Non-Native 66 34,7 59 31,1 65 34,2 190 ico.o
Gamma = .47 Chi-square = 27,572 Probability < .05
TABLE 13010
Emplovment Discrimination and Ethnicity
Ethnicity Discrimination
, Low Med i um "High Total
ik 2 L K il Z Ll %
Marive 14 5.8 87 0.2 42 29.4 143 180.0
Non-Hative 36 18.9 129 67.9 25 13.2 150 100.0
Gamma = ~.40 Chi-square = 15,842 Probability < .05
TABLE 11:31
Perceived Discrimination of Edmontonians and Ethnicity
Ethnicity Discrimination
Low Mediun High Total
Native 24 16.8 75 52.4 44 30.8 143 106.C
Non-Native 26 13.7 139 73.2 25 13.2 190 100.1
= .23 Chi-square = 18.181 Probability < ,05
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TABLE 1 l._l:é : E

General Discrimination and ¥ehnicity

Ethnicity Discrimination
Low Medium High Total
Native b4 30.8 37 25.9 62 43.4 143 100.1
Non-Native 39 20.5 B4 33.7 87 45.8 190  100.0
Gamma = .12 Chi-gsquare = 5.183 Probability = {.07 -

The data in Tables 11:7, 11:8, 11:9, 11:10 and 11:1) define the native

()

students as being signit

o

icancly higher in termsg of five types of discriminatvion.
The high relationship betwesn ethnicity and trouble with help from public

services (Table 11:7) may be due in part to the lower contact of non-natives

with public help services.

There is no significant difference between the amount of general

discrimination for the native students as compared te the non-patives

(P <.05).

This analysis suggests that on ths whole, the data supports

Hypothesis 2. The native youth weve found te be significantly higher than the

non-native vouth in terms of personal alienation and.five of the six types

of discrimination.

Hypothesis 3: The degree of closeness of relationship between the native

youth and their parents will be significantly higher than that between non-

native youth and their parents.

The data to test Hypothesis 3 is presented below in Table 11:13.
O
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Closeness of Relationship to Parents and Ethnicity

Ethnicity - Closuass of Relationship
Low " Medium High Total
¥ % N % N A | %
Native 26 18.2 46 32.2 71 49.7. 143 100.1
Non-Native 57 30.0 77 40.5 56 - 29.5 190  100.0
Gamma = -.34 Chi—square = 14,825 Probability < .05

.

The data in Table 11:13 suggests that the native students have a
significantly higher degree of closeness of relationship to their parents

than the non-natives (P .05),

Hypothesgis 4: The two samples will not differ significantly in terms of the

following general persouality items: desire for independence, and possession

of a good sense of humour.
Tables 11:14 and 11:15 present the data to test this hypothesis.

TABLE 12:14

Desire for Independence and Ethpicify

Ethnicity Desire for Independence o
Yes No . N.R. - Total
N % N % N 3 N s
Native 118 - 82.5 14 9.8 11 7.7 143 100.0
Non-Native ~ 141  74.2 41 21.6 8 4.2 190  100.0

Gamma = .42 ' { Chi-square = 7.526 Probablllty‘<.05




f Humour and Ethnicity

Pogssession of a Coud Sense of

Ethonicity - Possession of a Good Sense of Humour
Yes No N.R. Total
N A A | X 3
Native 108 %5.5 25 17.5 10 7.0 143 100.0
Non-Native 139 73;2 41 21,6 10 5.3 190 %QO.l
Gamma = ,12 Chi-square = .728 Pfobability > .10

The data in Table 11:14 suggests that the native youth students have

a much higher desire for independence than the non-natives (p <.05) and
vice versa (i.e. the non-natives have a much lower desire of independence
from others' help). However, ii can be seen from Table 11:15 that there

.

C
is no significant difference betwesen the two samples on possession of a
good sense of humour. Therefore, it is concluded that Hypothesis 4 is only
partially affirmed. Also, native students are statistically more likely to

have a high desire for indepeadence than the non-unative students.

Hypothesis 5: The twe samples will differ significantly in terms of desire for

recognition, ambition, acceptance of self, and conformity,

et
Pt

Tables 11:16 to 11:1% will presenr the relevant data to test

Hypothesis 5.
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Desire for Recognition and Ethnicicy

Acceptance of

Desire for Recognition

Yes

67.1

60.5

N

Chi—square'

No

21.

7

33.4

4,194

TABLE 11:17

Ambition and Ethnicity

N
143

190

Total
2

100.0

100.2

Probability = <.05

Ambition (Expression of hope to master some skill)

Yes No
A M A N
83,2 17 11.¢6 7
85.8 19 10.0 8

TABLE 11:15

Self and Lthnicity

Ethnicity
N
ﬁative 96
Non-Native 115
Gamma = .26
Ethnicity
N
Native 1i9
Non-Native 163
Gamma = -.10
Ethnicity
E.
Native 126
_Non—ﬂafive 140

Gamma = .5

Ethnicity

N
Native 115
““an-Native 164

ERIC

Gamma = -.18

Acceptance of Selfl

Yes No
% N A N
88.1 13 9.1 4
73.7 48 25.3 2

Chi~square = 13.786

TABLE 11:19

Conformity and Ethunicity

Yes " No
80.4 23 16.1 5
86.3 23 12.1 3

Chi-square = 1.246

N.R.

N.R.
%
2.8
1.1

Probability ¢ .05

N.R.
2

3.5
1.6

Tetal
N %
143 10G.0
190 100.0
Total
N %
143 100.0
190 100.0
Total
N Z
143 100.0
190 100.0

Probability >-.10



o

fhe data in Tabias 1icld and 11018 suppest that the native students
have a much stronger desive for raecognition (P .05} and a higher degree of
acceptancc.ﬁf sell (B .29), as compared to the non-native students. However,
there were no significant differences in the amount of ambition and conformity
between the two samples. Therefore, Hvpothesis 5 is.only partially affirmed,
in that the native students have a haigher degree of acceptance of self and a

stronger desire for recognition from others.

General Hyvothesis T1: The perceived general needs and the realization of

these nceds for native students, will not differ significantly from the
perceived general needs and the realization of these needs for non-native
youth. However, there will be differsnt specific needs associated with

differentiating pursomality charvscteristics for the two samples.

Specific statistical Hypothesis 6. te 11 will be separately discussed

below.

Hvpothesis 6: The perception of the odequacy of resources (educational and

ageacy) to meet needs will be the same for the two school samples.

in Chapter ¥1 (pape91) it was supgested that only one major difference

fel

existed betwesn the native and neen-native sanples in terms of perceived
adequacy of agency rasources, i.e. the non-native youth were less likely teo
see the agencies available as catering to the needs of the people. Therefore,

it is suggested that the non-native students perceive the agency resources

as less adequate than the native students.

ERIC /
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“In Chapter VII (page 112) it was found that there were no significant
differences between the native and non-native vourh perceptions of teacher
helpfulness and discrimination. There were no statistically significant
differences between the native and non-native students liking of school
subjects. The native students were found to be less likely than the non-

AR .
native students to perceive the subjects they were taking as difficult.

However, it was suggested that the over-all perceptions of the adequacy of

the educational resources to meet needs were the same for the two sampiles.

o

in combination with these findings, the data in Tables 11:20 and
&

11:21 was analvzed.

TABLE 11:20

ferceptiocn of Adequacy of Agency Resources and Ethnicity

Ethnicity Peyvception of Adequacy of Agency Resources
Low Hedium High TOTAL
il A zn % N %
Kative 17 L1.9 71 49,7 5s 38.5 143 100.1
Non~Native 57 30.0 98 51.6 35 18.4 180 100.90
Gamma = —-.45 Chi~square = 24,229 Probability < .05

TARLE 11:21

£
4,

Perception of Adequacy of Educational Rascurces (Liking of
School Subjects) and Ethnicity

v Ethnicity Perception of Adequacy of Educational Résourgeg
Low Mediun High Total
hl % y z N Z il Z
Native 57 39.9 54 37.8 32 . 22.4 143 100.1
Non-Nativ 68 35.8 60 31.6 62 32.6 190 100.0
Gamma = .14 Chi-square = 4.310 Probability > .10
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The data in Table 11:20 suggest that =

w

ignifiqantly higher propor-
tion of the native students perceive the agency resources as adequate,
compéred to the non-native students (gamma = -.45, P <.05). However, there
is no significant difference between the two samples in terms of percep~
tion of adequacy of educational reSouréés (P>.10). Therefore, Hypothesis 6
is only partially affirmed, and the descrintive {indings re adequacy of
resources presented in Chapters VI and VII were affirmed. Also, it is“
important to point out'that the native students are significantly more l}kely
tﬁan the non-natives to perqéive the agency resources they know of as

adequate.

Hypothesis 7:

The reasons consider=d for leaving school will be the same for the

two samples.

The data to test this hvpothesis is directly from Chapter VII {Table
7:25, page125). The data in Table 7:25 shcewed that there were no significant

differences hbetween the two samples' reasons considered for leaving .school.

Two reasons seemed to be specific ts the native youth sample, as they were

given more frequently by this sample: 1) the need to stay home and help,
and ii) the characteristic of being too old for their grade level. However,
Hypothesis 7 was statistically confirmed, and the reasons considered for

leaving school were not statisticajly different.

Hypothesis 8:

The extent and character of employment (summer and student) will be

the same for the two samples.

The analysis in Chapter VIII is difeétly applicable to Hypothesis B.

This -analysis is mainly descriptive because the size of sample that was



employed was under 50. llowever, the conclusions drawn were:
i) the non-native students were more likely to be emplovyed
than the native students,

ii) both the native and non-native students were most likely

to have construction (manual and farm) or babysitting jobs,

iii) the native students were found to work on the average, more
hours per week than the non—natiye students,
iv) the majority of hoth student samples worked during afterncons
or evenings only,
v) summer employment was noticeably greater for the non-native as
compared to the native studenté,
vi) there were no statistical differences in the types cE jobs
the two samples had during the summer,.
vii) the native youth tended 1o york more hours per week Quring the

summer, but for shorter periods.

Statistically, the data on the amount of summer employhent is presented

in Table 11:22.

TABLE 11:22

Summer Employment and Ethnicity

Ethnicity Summer Employment
Yes No N.R. Total
N 2 N 2 X A | %
Native 31 21.7 95 66.4 17 11.9 143 100.0
Non-Native 64 33.7 118 62.1 8 4.2 190 100.0
Gamma =-.25 Chi-square = 3,894 Probability (.05
O
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The data in Table 11:22 suggest that the noa-native students are
significantly more liksly to be employed during the summer than the native

students (p € .C5). This finding is in contradiction to the hypothesized

.relationship in Hypothesis 8. Therefore, Hypothesis 8 is not affirmed,

and the extent and character of employment (both summer and student) are

- not the same for the two samples.

O

Hypothesis 9:

The amount of agency contact will be significantly different for the
two samples (more in terms of the native youth sample).
Table 11:23 presents the data to test Hypothesis 9.

TABLE 11:23

Amount of Agency Contact by Self and Ethnicity-

Ethnicity Amount of Agency Contact
Yas ' No N.R. Total
Native 36 25.2 9l 63.6 16 11.2 143 100.0
Non-Native 6 3.2 172 90.5 12 6.3 190 100.0
Gamma = .84 Chi-square = 38.936 Probability<:.0$

The data in Table 11:23 show that the native youth have had significantly
more contact with agencies than the non-native youth (p <.05). Therefore,
Hypothesis 9 is affirmed, in that the amount of agency contact is significantly .

different for the two samples.
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Hypothesis 10:

]

The educational goals and needs will be significantly different for

the two samples.

Chapter VII dealt extensively with Youth ‘educational éoals and
needs (see Tables 7:15 and 7:16, pages 114 and 1155- the findings were that:
i) the educational expectations and goals were significantly lower for the
‘native youth, as compavred to the non-native youth (p <.05), and ii) a
larger percentage of native youth feel that they havebthe specified grade level
as a goal, in order to enter into further éducation (p «<.05). The suggested
conclusion was that the native youth formulate shorter range educational goals

than the non-native youth.

Therefore it is concluded that the educational goals and needs are

significantly different for the two sawples, thus confirming Hypothesis 10.

Hypothesis 11:

The part~time stud=nt occupations will not be significantly different

for the two samples. )

The data to rest this hypothesis (Hypathesis 11) is dirvectly taken
from Chapter VIII (Table 8:3, pageil3?). A test of significance was not
applicable, for the number of each sample that was employed was less than 50.
There were minimal noticeable differences, except that the native youth were '
slightly more likely to have construction or manual labor jobs, while the
non—nativé youth were more likely to have baby-sitting jobs or delivery jobs.
However, Hypothesis 11 is coufirmed becaise the part-—time student occupations
of the two samples were not significantly different. |

Q
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SUMMARY

A list of rhe findings 3o rtesiing whe Fivs gtatistical hypotheses, and
thus defining the peculdarity of the vative student charactevistics, is

9q
presented below:

£ anrlv lower petrceived

=]
g-x.
?-\\
]

1) The native vouth ware found to have sigr
opportunity, than the non-native youth.

18]

2) The native youth were found te have significantly lower generval
adinstment to school, and adjustment to interpersonal relations in school,

thew the nou-naiive youth., Theve were no significant differences in

general adjustment tec society for the two samples.

Y The native vouth weve famd o have significantly bigher perceived

assimilavion rthan the nen-native youth,

4) The native youth were found o be significantly highex in terms of the
cwing five types of perceived discrimination:
al troﬁhle with help freom peblic ssvvices
b) personal discrimination or persecution
c) employment discviminztion
perceived dsgcrin }7 ation of T.montonians

«}  trouble wiih =zevvice in public places

5) There was no significant difference in the amount of general perceived

discrimination for the two samples.

6) The native students have a significantly higher degree of closeness’ of

relationship with their parents, as compared to the non-native youth,

7) The native students have a much stronger desire for independence than the
non-natives, but the samples are not significantly different in terms of
possession of a gbod sense of humorc.

v



8) The

and a higher degree of acceptance of self,

9) There were no significant differences

native sindents were found o

a stronger desive for recognition,

as compared to the non-natives.

in the amount of ambition and

conformity for the two samples.

™

Lpiaese

54
o

were:

e
[
S’

[oN
He
He
S

iv)

The

were:

. o -

findings reflect directly gn the General Hypothesis I. The

eneral personality charvacteriscics that were the same for the two samples

general discriminatvion

n
—
=
=
=4
8
O
"

possession of a good sense o
ambition

couformity

i

specific characteristics rhat define the native student sample

lover perceived opportunity

Jowar general adjuscment to society {pnot statistically significant)

lower general adjustment to school

lowver adjustment to interpersonal relations in school -

higher perceived assimilation

higher parceived discrimination with help from public services,
personal interactions, interactions with Edmontonians, and employment.
more trouble with‘servicelin public places, than non-natives

higher degree of closeness of relatipnship with parents

stronger desire for independence —

stronger desire for recognition

higher degree of acceptance of self



The shove chavacteriscics are directly relared veo the discussion of the

=~ 4
native youth newds, presented below,  The {indings summerized below refer

directly back to Ceneral tivpothesis 1i.

1) A significantly higher proportion of the native students perceive the
agency resources as adequate compared to the non-natives. However, the majority

of both samples view these agencies as inadequate.

2) There were no significant differences between the two samples in terms

of perception of adequacy of educational resources (liking of school subjects).

3} There were no significant Jdiffereunces between the two samples re reésons
considered for leaving school.' Howewver, the native youth gave the following
reasons more frequently than the son-natives, thus defining reasons peculiar
to the native students: "the need to stay home and help", and "the

characteristic of being toe old for their grade level’,

4)  Non-native students arce more likelv to be employed during the summer {and
during the school year) than the native students. When the native students
weve working they tetded (o work more hours per woeek, but for shorter peviods.

-

5) The native students have had significantly more contact with agencies

than the non-native students.

5) Thé native students have significantly Tower educaticnal expéctations and
goals, as compared ro the non-native student. The larger percentage of native
students thqn non-natives held further education as their immediate
educational goal. This suggested that the native students formulate not

necessarily lower, bubl shorter range educstional goals than the non-natives.

7) The part-time occupaticns o the twe student samples were not significantly
different. However, the native students were slightly more likely te have
censtruction or manual labor jobs, while the non-native students were more
likely to have baby-sitt;ng or delivery jobs.

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

n summary, the general educaticnal resources are sgen as egqually
adequate, whereas thz native youth perceive the agency resources as more
adequate than the non-natives. The employment needs of the native students
are not as likely to be met as those of the non-natives, because the natives

are more likely to be unemployed.

The native students tend to be required to stay home and help more

than non-natives, and tend to be older than their classmates, which defines

twe specific problem areas of the native students. The native students may
need special attention to keep them in schocl (economic support) and to keep
them up with their classmates {scholastic support). The native students also
have shorter range aducational goals, which is linked to their lower perceived
oéportuuity, discrepancy between goals and means, and their perceptions of

others' expeciations (self~fulfilling prophecy). This may suggest another

special area of educational needs, which are gpeculiar to the native students.



E

INTRODUCTION

This chapter will contain a2 summary of the descriptive data analysis
from Chapters V to IX, and a summary of the findings based on the descriptive
and statistical hypotheses {Chapters X and XI). This summary will cover the

findings based on the following thr=e general objectives:

F
o

Determine the needs of the native youth,

IT. Determine the correspondence between native youth needs and unon-

native youth needs, and

ITI. Determine the adequacy of resources needed to meet these needs.

education, employment, social infeormation, and the corresponding specific
objectives (as outlined in Chapter I). Also the demographic characteristics
of the native youth sample were described and compared to the non-native

—

youth,

The native youth transients will be freated separately in the demographic,

.agency, employment and social information categovies.

Therefore, a summary of the findings of the characteristics, needs,
and perceived adequacy of resources to meet uneeds of the native students,
native transients, and non-native students is presented below under the
headings of agency, education, employmentband social information. This
summary will be followed by a brief conclusién and list of recommendations

in Chapter XIII,

.

O

RIC

Aruitoxt provided by Eic:



SUMMARY OF PINDINGS

A. DESCRIPTIVE DATA ANALYSIS OF STUDRXNT SAMPLES

The following characteristics were isolated as peculiar to the native

youth:
i) mainly of metis native anceatry; Ciree and Algonkian linguistic
group,
ii) Dbehind in schoel grade and therefore more likely to be older
than non-naiive classﬁates,
iii) more likely to select vocational, techaical, business or

commercial courses rather than matriculation,
iv) more mebile than non-natives,
v) more likely to come from other Alberta ceﬁtres, fhen Saskatchewan
or Manitoba,
vi) 1essvlikely to be living with family, and more likely to be
cared for by government weans and agencies,
vii) iess likely to céme from intact homes,

.

viii) mere likely te come from larger families, and

ix) if young native students, they are less likely to speak their

native toungue.

2. Agency Information

The analysis was carried out under specific headings, as defined by

the research objectives of this area.

Resources Available

The native youth samples have had much more contact with employment and
other agencies, than the non-natives. Also, a larger percentage of native

QO routh families, than non-native vouth families, have contacted agencies.

WJ:EEE . e . \
Une of the major reasons for this may be the lower socio-economic
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status of the native youth populaticon. In fact the amount of non-native
contact with agencies was s6 minimal, that a meaningful comparison to the

native data was not consistently possible,

The major agencies contacted were government agencies, and the major
dissatisfaction was stated in terms of Canada Manpower. Half of the contacts
with the Department of Indian Affairs were also generally unfavorable. The
majority of the contact with government agencies, in terms of looking for

&

employment, resulted in-dissatisfaction and nc jobs for both samples.

The majority of the contact of native youth families with the
Departments of Tndian Affairs and Noxthern Development, and Social Development
resulted in satisfaction with the quality and quantitv of service. The
native youth family contact with other types of agencies was minimal. The
majority of the reports stating satisfaction with a non-governmentals agency
was with the Native Brotherhood Society. These findings would suggest that
there are a few agencies that are avajlable to meet the neéds of the native
population. The need for help seems greater for the natives than the non-
natives, which may be a factor of social class. Thé minimal conta;t with
agencies other thanlgovernmental ones may be esxplained by the fact of lack
of knowledge and/or ;ﬁé% of faith in the agencies' ability to help. It is
also suggested that the relative newness of the native-run agencies, in part,

accounts for the minimal contact with these agencies. ’

The majority cf both native and non-native youth have not contacted

. . . N , _
agencies, mainly because they have not had the need to. Some other frequently
stated reasons for not contacting agencies, as given by native vouth, were:
no knowledge of services or agencies, parents always went, and/or they heard

that agencies and services were not useful.



Adequacy of

The two most frequently stated "most helpful' agencies were the
Department of Indian Affairs and Northern Development and the Department
of Social Development. The most frequent reason why these agencies were
viewed as most helpful was that the respondent '"got help'. Canada Manpower,
Single Men's Hostel, Y.W.C.A., and the Government of the Northwest
Territories.were also mentioned as most helpful agencies by some respondents.
This suggests that Lf the respondants got help on contact with an agency they
were satisfied with this agency's service; The reasons why the respondents
did not get help are not clear; it could be because of the agency's inade-

quacy, uncooperativeness, ov the individual respondent’s fault.

The most unfavorable experience in terms of helpuflness, and also

generally,occurred in contact with Canada Manpower, the Department of Social

4]
pe
2
t
-
I
et
45
o}

Davelopument, the Single Men the Department of Indian Affairs and

Northern Development. Some 1/3 to 1/2 of the native youth who contacted these

agencies would hesitate to po back. Some respondents stated that they would
also hesitate ts contact the following agencies: McDecugall House, Metis
Aszsociation of Alherta, and thae Future Society. The Canada Manpower agency
was generallv perceived as uncooperative, and one»third.of the respendentz who
contacted the Single Men's Hostel, also viewed it as uncooperative. Some of
the respondents who contacted Canada Manpower and the Departments of Social

Development and Indian Affairs and Northern Development perceived these

agencies as uncooperative because of their native ancestry.
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1

The majority of the nactive youth and nen-nutive youth (especially
those who have countacted agencies} porceive the number of native agencies,

the variecy of services offered, and the agencies in general as inadequate.

A few of the native youth have contacted the Departments of Social
Development and Indian Affairs for help, money and/or counselling. However,
it is suggested that considering the results of contacts with these agencies,
there is a strong possibility that these needs were not met. There is
even a greater possibility that if a native youth has a specific need, he

will not even approach an agency for help.

In summary, the native youth have more contact with service agencies
than non-native youth, but the expzriences of the two samples in terms of

having their needs met are egually unfavorable.

3. Education Inforwmation

The analvsis was carried out 1in terms of the objectives specified for
this area.

Under Whait Circumstances Native Youth Have Considered
Leaving School

The reasons that the two student samples have considered for leaving
are not statistically different. However, the two most frequently given
reasons by the native youth were::

i) need to stay home and help, and

ii)  too old for grade level.

Attitudes of Native Youth Toward School Structure, Administration
And Fellow Students

Based on the initial descriptive analysis of the individual variables,
the native youth seem to be as well adjusted to school in general as the non-
Q native youth (excluding thelr perceptions of guidance counsellors). The native
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students have had more contdct with guidance counsellors, and do not view
the contact as favorably as the non-native students do. The vast majority

of the native students have non-native friends.

The native students seem equally well adjusted to the social situation
and the informal interaction in the school milieu, compared to non-native
students. Also, both native and non-native students view themselves as being
in at least "average' places in their schools. There were no significant
differences between the native and non-native youth in their perceptions of

their teachers helpfulness and discrimipation.

This suggests that the attitudes toward school and adjustment to the
school milieu were not found to bte descriptively different for the two school
samples. However, this conclusion will he expanded in the summary dealing with

the tested hypothesis.

Educational Expectations and Goals

The native students seem to have lower educational goals and expectations
as compared to the non-native students, The most frequent reason why the chosen
grade level is seen as sufficient for the native &outh is that it is  an "entrance
into further education'. Therefore, it was suggested that the native youth

formulate shorter range goals.

Realization of Perceived Needs and Goals

There were no statistically significant differences between the native
and non-native students' liking of school subjects. However, the native students
seemed more likely to prefer languages and math; while the non-native students

preferred math, and then social studies, art, drama, and physical education.

The majority of the native students do not perceive the subjects they
are taking as difficult, and are less likely than the non-native students to

perceive the subjects they are taking as difficult.
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The majority of the native studeats perceive che subjects they are

taking as useful - in order to find & job, which is the same as the non-

"native students. This suggests that both samples perceive the subjects they

are taking as useful in the applied rather than the academic sense:

In conclusion, the educational system and curriculum seem to be meeting
the educational goals acd needs of the native and non-native students equally
wgll. The native students seem to prefer different subjects, have trouble with
their interaction with counseilers, and consider jeaving schéol because they may
have to help at home or they may be too old for their grade level; which defines
them as slightly different from the non-native students and therefore possibly
possegsing diffevent needs. However, the natvive students also descriptively
seem to be well adjusted to the school system and milieu, like their subjects as
well, and perceive thair subjects as useful and as easy as the non-natives. Even

though some of the native studenis may have special problems and situations

rr

because of their socic—econonic situation ov late sgtart in school, on the average

the native and non-native students seem to be equally satisfied and therafore
seem to have their educational goals and needs equally met. The question of

perceived adjustment to school and the school milieu will be more adequately

dealt with below in the summary and iaterpretation of hypotheses.

4, Employment Information

Again, the analysis used in this section was carried out according to

the specific a priori objectives.

The Extent and Character of Native Youth Employment

The non-native students are more likely to be working than the native
students (during the school year and during the summer). Both the native and
non-native students are most likely to have construction (manual and farm), or
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babysitting jobs. Howewor, the gative vouth are move tikzly than the aon-
natvive youth to have conscsuctiou jobs, while tite pon-native youth are more
likely than the native youth to bave baby-sitving or delivery jobs. The

native students work, on the average, more hours per week.

For the summer jobs, the native youth are more likely to have baby-
sitting and clerical jobs, while the non-native youth are more likely to
have delivery jobs. The native vouth also tended to work more hours per
week during the suamer, but for shovter peviods. Mbst of the unemployed
native youth did ”nathing during the swamer” as compared to the non~native

youth who were more likely to have travelled.

The vast majority of beth samples like their present jobs, but alsc
desire a better job. It was also found that the non-native youth have more
security in their present jobs than the native youth. Also, the native youth
seem to hope for a promoticn within the same job structure; while the non-

native youth are wore liltely toc hope for a beiter job rather than a promotion.

Reasons for Unemployment

.

. The major reasons for unemployment for the two student samples were

the same; i.e. toc young, can't find a job, and attending school.

Procedure Used for Finding Jobs in Past

The procedure for finding jobs is mainly the same fdr the native and
non-native students. However, a larger percentage of native students as
compared to non-natives have found jobs through friends and want ads. Both
school samples tend to rely heavily on wmore informal means of obtaining part-

time jobs, rather than approaching an agency.
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Extent of Dirtfiralty in

tr

One-guarter to cne—thicd i both the non-native and native students
stated that they have had trouble finding employment. Many of the others
are not looking for employment because they are too young, are full-time

students, and/or have no need to work.

In conclusion it is sugprested that generally the non-native students
are just as likely as tha native students to bhave difficulty in having their
employment needs realized, More non-native students are working, but this'
seems to be because &hey wish to work while the nom-natives do not (see reasons
for unemployment}. The non-native students seem to have more security in the
positions they have, aud also seem more likely to expect better jobs rather
than just promotions within the same job. This may suggest two special problems
of the native youth, lower employment security and lower perceived opportunityi
When employed, the native youth taﬁd to work longer hours, but also tend to
work for sﬁorter periods of time. Therzafore the ;mployment needs of native youth
seem to be différeut than the employment needs of the non-native youth because
of the different employment situations of the two samples. However, both

samples have difficulty in baving their specific needs met.

5. Social Information

The structure of the analysis used in this section was determined by
the a priori objectives outlined in Chapter 1. This same structure is used

here to summarize the findings.

Native Student Factor Structure

A component analysis isolated eight orthogonal factors for the native
student sample. These factors defined the following areas: i) general ad-

justment to school, ii) general perscnality, iii) general integration,
O
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iv) general discrimination aud disadvancage, v)  general life outlook and
adjustment, vi) adjustwent Lo inrevsersonal interaceion in school,

vii) conformity to conventional corms and values, and viii) closeness of

relationship with family,

The factor structure isolated for the comparative non-native sample was
both different from, and similar to the native student factor structure. The
factors isolated defined the following areas: i)‘ perception of adequacy of
agency resources, 1i) relationship with teacher, 1ii) general life outlook
and adjustment, iv) trouble with help from public services (discrimination),
v) personal discrimination - persacution, vi) amployment discriminationm,

vii) adjustwment to Iinterpersonal interaction in school, viil) trouble with
service in public places, ix) 1liking of school subjects, x) confidence or
closeness of relationship, xi) vperceived difficulty of school subjects,

xii) assimilation, and xiii) personal alienation.

In the comparison of the native and non-native student factor structures,
factors peculiar to sach student sample were identified. The "employment:

discrimination" and "perceived difficulty of school subjects" factors were

peculiar to the non-native sample.

The '"general personality" factor lsoclated for the native students was
not evident for the non-native students. It vas suggested that the personality
structure of the native students was homogeﬁeous enough to compose a common
personality factor, whereas the non-native students were too hetefegeneously char-
acterized. The majority of the other general native student factors were also
present for the non-native students in the form of a composite of two to four more
specific factors. An example is seen in the native student "general adjustment
to-échool” factor which implies the native students' total reaction to the

white middle class school milieu, whercas the non-native students do not have



cemparable general and toral reactions.  The non-aative students seem to
be more likely to react to their surreuadings on 2 greater Individual

Bl

basis, which explains the wore specitiv and individual characteristics,

Y It was also suggested that alienation ﬁay be a part of the native
student's general 1life outlook or adjustment, because the "personal
alienation'" factor isolated for the non-natives was included in the native
.students' "general life outlook and adjustment' factor. The greatest

similarity in the factor structure of the two samples was the isolation of

an "adjustment to interpersonal relations in school" factor for both samples.

Therefore the component analysis suggested that there were specific
factors that characterized each student sample, which defined the peculiarity
of each sample's characteristics and needs. The factor structure isolated
for the native students suggested genéral factors, and therefore also general
reactions to society and their social {(including school) milieu. This may
be explained in that the native students are not only more homogeneously
characterized, but they tend to react ﬁo ali segments of white society in a
general way rather than reacting to separate segments of society. The non-
native student component analvsis sﬂggested mare specific factors, and there-
fore also speciflic and indjviduai reactions to segments of theif milieu.

This suggests that the non-native students are nol as homogeuneous in charac-

teristics as the native students, and therefore also have more individual needs.

A descriptive analysis of the psychological need structure of the samples
found that the native youth were more likely than the non~natives to need

independence, recognition from others, and having friends around. The non-

1 t

native youth significantly cited “"emotional support' and “release of tension"

as needs that were the most different from needs of the native youth.
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In conclusion, it can be seen that the factor structure (defining
needs and chargcteristics) of the native youth students is more general
than tﬁe non-native students. Therefore, the native student adjustment and
reaction to socilety and their general éocial milieu is more general and
homogeneous, whereas the non-native students react on a more individual basis
to specific segments of their milieu. It was also found that the psychological
need structures of the two samples were different, with the native youth
more likely exﬁressing a need for‘iﬁdependeﬁéé;kfecognition from otﬁers and/or
having friends around; while the non-native youth were more likely to exbress
the need for "emotional support' and ''release of tension'. This suggests
that the specific reactions, social characteristics, psychological needs,
and general social needs are different for the native youth as compared to

the non-native youth.

The Factor Structure of the Student Samples

The following factors were isolated by a component analysis for the
combined student samples. Similar factors had been isolated in the separate
schoollsample analyses. These factors defined the variables used in the

.

descriptive and statistical hypotheses, where possible.

FACTOR 1 - Relationship with teacher
FACTOR 2 -~ Trouble with help from public services
FACTOR 3 ~ Perception of adequacy of agency resources

FACTOR 4 ~ Personal discrimination - persecution

FACTOR 5 - Closeness of relationship with family
FACTOR 6 - No t{ouble with service in public places
FACTOR 7 - General 1life outlook and adjustment
FACTOR 8 ~ General non-adjustment to school

FACTOR 9 - Ewmployment discrimination
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FACTOR 10 -~ Non-conformity to conventional norms

FACTOR 11 -~ Familyinun—incactncss

FACTOR 12 - Ambition

FACTOR 13 - Perceived discrimination of Edmontonians

FACTOR 14 - General non-integration

FACTOR 15 ~ Personal alienation

FACTOR 16 -~ Perceived assimilation

FACTOR 17 =~ Liking of school subjects

FACTOR 18 - Non-adjustment to interpersonal relations in school
FACTOR 19 - General discrimination and Aisadvantage

FACTOR 20 - Perceived opportunity

6. Summarz and Interpretation re Descriptive Hypotheses

The perception of adequacy of the resdﬁrces to meet needs was found
to be moderately dependent on‘adjustmcnt. Specifically the perception of
adequacy of agency resources is moderately and negatively related to general
non-adjustment to school. This suggests that, along with the fact that the
agency and educational rééources are perceived as inadequate (by both samples),
fhis is only related to native youth édjustment to school. The perception of
inadequacy of resourceé is related to the unhappiness of the youth (both native
and.non~native). Specifically, for the native students, the inadequacy of
agency resources is reiated to unhappiness. It cannot be stated what causes

what, i.e., whether the perception of inadequacy causes unhappiness or vice versa.

It was also found that the native students who had a close relationship
to their families were also more likely to be generally adjusted to society.
Considering the characteristics of the native youth who are adjusted to society
(i.e. possession of ambition, sense of humor, and desire to achieve recognition)

this greater probability of having a close relationship to family further defines

Q
RJ!:these youth as conforming and generally "well adjusted",
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No meaningrul relationship was found between summer unemployment and
perceived adequacy of resources for the native youth, which may suggest that
the fact of employwent is not important or related to the youths' perception

of adequacy of resources to meet their needs.

It was also found for the native youth, that perceived opportunity was
negatively related to one type of nou-discrimination (i.e. no trouble with
service in public places). This suggests that native youth who have low
perceived opportunity are nevertheless not likely to feel discriminated against
in public places. This also may suggest that for the native youth, £his type
of discrimination may not be important in terms of effect on perceived oppor-

tunity, or vice versa.

Specific personality characteristics of adjusted native and non-native
students were also defined. As suggested above, the native youth who have
adjusted to society also secem to have integrated into genéral society, and in
the process gained in terms of individuality and initiative. The adjustment to
school in general seems to be an attempt to make up for the lack of rewarding

interpersonal relations, not necessarily interpersonal relations in school.

The adjustment into the school social milieu seems to be related to
positive characteristics, and also pdssibly integraticen. This suggests that the
adjustment to society seems to preserve the individuality and initiative of the

native youth, which suggests integration rather than assimilation.

It was also found that the native youth who were adjusted to schoel in
general were more likely to come from intact homes and those who were not
adjusted to school in general were more likely to come from non-intact homes
(meaning physically non-intact). This suggests that the factor of intactness of

home may help predict adjustment to school for the native students.



[
H

(£

The descriptive analysis re native youth adjustment to school suggested
that the native students seemad zs equally adjested to school and the school
milieu as the non-native students; whereas in the statistical analysis, the
native students were portrayed as significantly less likely to be adjusted
to school in general and to the interpersonal relations in school. The major
reason for this was that the descriptive analysis treated each variable that
measured adjustment separately. The component analysis isolated adjustment
factors by combining variables that were statistically related for the entire
samp les and each individual was scored. ou these factors. The descriptive
analysis of each separate variable did not get at the cowplex relationships
defined by the component analysis. The descriptive analysis tends to present
simple observed relationships, whereas the component analysis presents under-
lying latent structure relationships of variance. The summary relationships
found in the statistical analysis were not initially apparent in the
descriptive.analysis. The component analysis (and the tésting of the accompany-
ing statistical hypotheses) added clarity by combining the individual variables,
and can be seen as a much more sophisticated and reliable analysis. Therefore,
much more confidence is placed on the statistical analysis»than on the initial

descriptive analysis.
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The finding that the native youth are more likely to pefceive themselves
as assimilated into socigty is not what was hypothesized. Since the native
youth have lower perceived Opporéunity and lower adjustment to soclety than the
non-native youth, t%ey may also have acquired a defeatist or "so what" attitude

to this situation, and therefore also perceive themselves as more assimilated.



The finding that the native youth wove mors tikely to perceive them—
seves as discriminated against in intevaction with public help serﬁices
(agencies), in public places (stores, bus depots), in personal interaction,
in employment situations, and in interaction with the general public, was
in agreement with what was hypothesized. Also, the higher perceived discrimi-
nation of the native youth is in corfespondence with their low perceived

opportunity.

The finding that the native youth had a higher degree of closeness of
relationship to parents than the non~native youth suggests that the nuclear.
family ties are closer for native families than for non-native families. This

is in accord with the theoretical expectations outlined in Chapter II.
-

The finding that the native students have a stronger desire for inde-
pendence is in correspondence with the literature review. t was suggested
earlier (Hawthotn, 1966 - see Chapter iII), that native children are brought
up to be more independent, which is confirmed here. The native people are
reputed to be more likely to hava é good sense of humor than non~natives, however,

.

this was not confirmed here.

The finding that native students have a stronger desire for recognition
may be related to thelr strong desire for independence. The higher degree of
acceptance of self is not what was hypothesized. It was suggeéted (Hawthorn,
Wintrob) that the mdjor problem of native youth was their search for identity,
and an identity conflict. However, the results suggest that the native youth
have less tfouble accepting themselves than.the non-natives. This suggests that
that theorized identity conflict and search for identity may not be peculiar to

native youth, but may apply to all youth.
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The finding that there wave ne significant differences in the amount
of ambiticn between the two samples, contradicts Hawthorn's suggestion that
lower perceived opportunity will result in diminished motivation. " The
amount of ambition (desire to master some skill} was equally high for both

samples.

These findings suggest the different social, psycholegical and emotional

characteristics of the native youth, and confirm General Hypothesis I.

The findings on the perceived adequacy of resources suggest that the
educational needs of the native youth are being met equally as well as the
needs of the non-native youth. The needs to be realized by service agencies
were just as likely to be perceived as not met by the non-natives as the
native students., This suggests that if the native youth have needs thap
are not being met, it 1s just zs likely that if the non-native students have
similar needs, thase needs are also not being met. The inadequacy of service
agencies is not relevant to the native youth situation alone, but is more
important to them individually because the native youth have had more contact

with service agencies (Hypothesis 9 above).

The finding that the native youth more frequently gave ‘‘the need to

"the characteristic of being too old for their grade

stay home and help"” and
level" responses as reasons for considering leaving school; defines the
plight of the native 'student. The native students are more likely to be of
lower socio-economic status, and therefore, more likely to be reguired to
help out at home. Also, the native students are more likely to start school

late and drop behind their classmates, because of their cultural and social

disadvantage in the white middle-class school system.



‘he finding that the summer and parvo-time cmplovment of the two
samples was not the same, with the native youth less likely to be employed,
N
suggests that either the native students are less employable or have less
desire to work. However, when the respondents were asked in Chapter VIII
(page 137, Table 8:7) why they were unemploved, the two samples gave the
same reasons: too young and/or attending school. Therefore, this would

suggest that the native students are less likely to be employed during

school or in the summer, because they have less desire to work.

fhe‘finding.that the native students have had more contact with
service agencies than the non-native students, suggests that the native
students have had more need to contact agencles. This may be explained in
.part by their suggested lowar socin-economic status. Wﬁen the respondents
were asked why theyv had not contacted apencies (Chapter VI, Table 6:15,

p. 92), significantly more uon-natives gave 'mo need to" as a reason than

native students.

The finding that the native students have significantly lowgf and/or
shorter range educational goals than the non-native students sugges£ that
this may also be relasted to the rative students’® lower perceived opportunity.
The native students may hold the same long-range educational goals as the |
non-native students, but realistically they expect Lo achieve more easily
accessible goais. This is directly related to the idea of perceived
discrepancy between geals and means, and also the self-fulfilling prophecy.
The native student may be perceiviﬁg his important others (teachers,‘parents,
peers) as not expecting him to go beyond grade 10 or 12,vand therefore he
himself does not expect to go beyond these grades either (Cooley,'Videbeck,

Hackler, etc.).l

ERIC
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B, NATIVE TRAR
1. Demographic Charusiaristics

The following list defines the dewmographic characteristics of the

native transient youth:

a) The majority of the native transients are in the age bracket of 20 to

25 years old.

b) The majority of the native transients have come from other Alberta

centres, then Saskatchewan and Manitoba.

¢) The transients are usually iiving w%zh friends, in an institution or
home, in a hostel, or alone. Only one-~third are living with parents or
relatives.

d) iLess than 107 of the transients are from an intact home (containing both
a mother and a father).

e) The majority of the native transiant youth were Metis, of Cree and

mixed Cree ancestry and of Algonkian linguistic group.

£} The majority of the native transiants speak their native tongue. This

3]

may be explained by the fact that these native youth have come from less
urbanized centers {many possibly from reserves), where the people are more

likely to speak their native tongue.

2. Agency Information

The majority (approximately two~thirds) of the native transient sample
have contacted employment agencies, while approximately only 10% of the native

students have contacted employment agencies.

Three-quarters of the transient contacts have been with Canada Manpower.

This suggests that of the transients who have contacted an employment sgency



for a job, a strong majority have contacted Canada Manpower, a small

number have contacted the indian Affairs Department, while only a minimal
number have contacted other agencies. The other results of native transient
contact with agencies is the same as that reported for native students in
the section above, i.e. in summary, majorally unsatisfactory. This unsatis-
factéry result on contact with service agencies becomes even more relgvant
for the native transienits than for the native students, because of the

transients much greater contact with agencies. .

3. Employment Information

The descriptive data analysis suggested that the transients were most
likely to be unemployed. If a native transient was employed, he was most
likely to be employed.part time, more mobile than average in terms of length
of time at a job, and an unskilled employee. The vast majority of the transients
like their present jobs but also desire a better job. The major reasons for
unemploymént were: 1) cgn't find a job, ii) lack of education, training or
skill, iii) discrimination and prejudice, and/or iv) no transportation. These
rcasons are completely different from those given by the school saﬁples; and
the main reason for this was ﬁhat the transients were older and therefore more

employable.

The native transients were more likely than the student samples to
approach agencies, look at want ads in the paper, and/or look around for jobs
themselves. This can be explained in that the native transients were also more

likely than the student samples to-be éearching for full-time permanent jobs.
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The majority of the pative transisnts have tveuble finding employment,

and therefore, view their employunent needs ag not being met. It is important

to note that the employment needs of the native transients are different from.:

the native students. Since the native transients are more likely to be
looking for employment and they are equally as dissatisfied as the students
in not having their needs met, the employment needs of the native transients

are more important than the students' needs.

4. Social Tnformation

Four specific types of discrimination were isolated for the native

transient samnle by a component analysis. The factors were: 1) general
V P o

[a %

social discriminsticn, 1i) discrinination in terms of help from publiec

services, iii) discrimination in personal interaction, and iv) discrimination

in bars.

This snalysis suggestad that discriminaticn is a very relevant concern
for the native transients in terms of the interaction in . all spheres of

their lives.

.

Implications for Future Rasearch

Some very important issues rsmain inconclusive and unclarified. For
example, one of the important concepts that has been minimally researched
here is native youth identity and identity crisis. Erikson (1968) presents
a model to explain youth identity crisis across: cultursg, which would be

1 .
ra2levant here. Therefore, one of the numerous guestions that has arisen
from this research project, and should be researched in the future, is native

youth identity crisis.

1 Erikson, Erik H., 1968, Identity: Youth and Crisis, New York: W.W. Norton
& Co. inc.




O

ERIC

Aruitoxt provided by Eic:

The survey items used as the data base have bean raduced to relevant

factors, and this suggests implications for testing the applicability of
these factors on other samples. Many concepts have been clarified; for

example the general areas of discrimination and adjustment have been specified

and hopefully clarified.

‘

Also, many important learning experiences have arisen during the
progress of this research project (actually an extensive pilot project),
which would facilitate any further research on the native youth or other

minorities.
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INTRODUCTION

This chapter contains a list of recommendations offered by the
researcher as possible general resolutious to the situation defined.
These recomméndations are directly derived from the data analysis.
Considering the limitations of the study and therefore, the possible
misinterpretation of the findings, these recommendations are suggested

as guideliines fo

a1

the policy avnd decision makers, Very broadly, it is
suggested that there are native youth characteristics and needs specifié
to them, However, the rescurces present to meet these needs are as
inadequate for the total ymuth'popuLAEion Qs they are for the native
vouth population. Therefore, in recommsnding changes in the system for
native vyoeuth, some of thesc changes apply not only to the native youth,

but alsce the entive youth population of Ddmonton,
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Q

f the native youill (or a re-orguiication of present pesources is implemented),

that these resources be facilitated thrvough native resources and persomnal.
This differentiates the recommended action of resources implemented by the
native people themselves. from the action of implementing resources by non-
natives for natives. The specific reconmendations based on the agency,

education, employment and social (including psychological) areas are presented

below.
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Recommendations

According to botl: recorded voulh experience and youth perceptions,
it can clearly and definitely be concluded that the majority of the service
agencies existing to help the youth in the city are not adequate. The native
youth have had much more confapt with these agencies, especially native

transients, and therefore also seem more likely to need the services

offered by these ageuncies. It is also important to note that the problems

of inadequate agency resources and unsatisfactory results on contact with

‘agencies, are especially relevant o the native transients. A list of the

agencies that the native youth perceive as inadequate and have had unfavorable
experiences with is presented in Chapter VI, along with a list of favorably
perceived agencies. Some suggestions of why these agencies are percelved as
inadequate and unfavorab1e are alsc presented. On this basis, it is suggested

that the inadequacy of agency resources is most relevant to the native youth.

There fore, it is verommendsd chat the agencies helping the native youth,

and ‘youth in general, should le closely axamined in terms of their objectives

and operating policies. Lt is possible that these agencies were not meant

O3

to help youil in the areas they have sought help, and in this case 4t ¢
recommended that 2 new organdisation of exisiing agencies or the setiing up of

a totally new agency or ageneizs may be necassary.

It became evideant throughout the research, .that the native youth were
more likely to contact wellaknown governmment agencies not set up to deal with
native youth problems and needs, which have been demonstrated to be different
in certain aspects from non-native youth needs. Therefore, it is also
recommended that more adequate information about existing agencies and the

.

ad<

Q

help they offer should be » ly available to all youth.



This may define the function of a central office, which could develop,
organize, advertise and supervise agencies to meet the needs of the native
(and non-native) youth. It {s also recommended thdt competent native resources
be more adequately implemented into the service agency program for native

youth.

Since it was found that there is a moderate, but existant, relationship
(not necessarily causal) between adjustment to school and perception of
adequacy of agency resources; and happiness and prearception of adequacy of
agency resources, this further defines the importance of having adequate

resources available.

Recommendations Related to Education Data

According to the data analysis carried out in this area, it can be
clearly seen that some native youth have particular proBlems related to their
education. These problems arise because of the native students' possibly
later start in school, higher perceived discrimination, lower perceived oppor=-
tunity, and other conditions that could cause them to be or become disadvantaged
in the school system. In fact, part of the problem that native youth have
. within the school system may be due to their lower socio—économic status and
.. possible accompanying disadvantages. This of course also effects their
adjustment to the gemeral school system and school milieu, which was found to
be lower for the native students (based on the statistical analysis of facfors).
However, most of the nati&e students also like their subjects,‘don't perceive
their subjects as difficult, and enjoy the school interaétion (based on the

. 1 . .
descriptive analysis). Therefore, this suggests that some native students

1 As mentioned above, the descriptive analysis presents the simple observable
relationships, whereas the component z2nd statistical analysis present the
© _  latent structure relationships that clarify the complexity of the data.
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have special educational needs that are a result of their individual
characteristics and circumstances. However, there is no evidence that
the present educational. curriculum and system cannot handle and resolve

these special problems and needs.

.

Therefore, ihforder to help cope with this situation, it is recom-
mended that special attention should be given to the needs (and related
aptitudes) of all students within the present educational system, and
especially to the native youth. The fact that the native youth have lower
perceived opportunity, lower adjustment to school and higher pefceived
discrimination, suggests that in order for these youth to gain the most
out of their educational program, tﬁey must be made more susceptible and

ready to succeed.

It is also recommended then that an educational program should be
selected to fit the meeds, goals and capabilities of the native youth.
Once the program has been selected, the students should be made to feel that

they will succeed and will attain what they strive for.

.

Again, sincg the major problems with the native youth educational
situation are their low perceived opportunity and short-range goals, this
may suggest an extensive counselling (or similarly oriented) service connected
with the education of native youth. Considering the unsatisfactory reacfion
of the native youth to their contact with school counsellors, it is also
recommended that the present counselling program in the schools be carefully
analyzed and modified to help the wative youth more adequately, possibly

implementing native resources in this program.
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As suggested in Chaprer 5 (vp. i21-i82 ) adjustment to school in
general is negatively related to possession of close interpersonal
relations. However, no relationship was fouud between closeness of
relationship to family and general non-adjustment to school (Chapter X,
PP. 181-182 ). 1t is suggested that in some cases the school and home may
have been workiﬁg in opposition to each other as sqcializing forces. It

was also found that the adjustment to school in general and physical

" intactness of home (presence of both a mother and father), were related.

Therefore, this finding also points to the importance of the home situation
and characteristics as affecting youth adjustment to school. The finding
that the closeness of relationship to parents of‘the natives was higher
than the closeness of relationship to parents of the non-native youth,

even compounds the importance of the family in the native youth success

and adjustment to school. Tkeﬁajkme, it i3 recommended that one method to
help resolve this situation could be « program giving special attention to
having the home and education systems working in-ecorrespondence with each
other. This suggests an extensive educational program, integrating the
parents and school systéﬁ, which may again be coordinated and supervised by
a central organization. 1In this manner both the parents and school will be
made to realize the importance of their mutual cooperation in the education

of native youth.

Recommendations Related to Emplovment Data

Even though the native and non-native students can be seen to have

equal difficulty finding employment, it is clearly evident from the data

-

analysis that the native youth have peculiar employment chavacteristics:
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iéss likely to be werking, slightly differcnt sludent occupations, low
socio-economic transicnt vocupatlons, jess security on the job, less perceived
opportunity of getting a betrver job rather than a promction, less employment
stability (shorter stay at one job), and less desire to be working (for the
native students as compared to the non-native students). Therefore, 1t

is recomnended that one possible way that the employment needs of all the

. PR -

Edmonton youth may ke met i¢ by a special centrally organized youth pilaccment

o3

agency, with special attencion jyiven to native youth by part of the agency.

The native transients have the most trouble finding employment, partly
because they are looking for mére permanent jobs than the students and are
not well qualified\to be hired on a permanent basis. The major reasons why
the transients are unemployed ziso suggest the need for a more centrélly
organized and advertized youth employment agency and a re-training or
education centre. Therefore, it is recommended that a re-training and re-
education progeom should be szt up in cembination with the youth placement
agency to help satisfy some of the erployment needs of native students and
transients, and similarly characteriszed recipients. It 18 also recommended

that the re-training ond re-cducation progran could contain a counselling
function that can deal with the Lo perceived opportunity of native youth;

for without a change in attitude and pevception, education and training wouLd
be of little utiliiy. Of course, in order for the perceived opportunity of
the native youth to change, the cireunistances that influence this perception
must also change. Therefore, it is also suggested that a re-education program

for the employers and also the general public (in terms of wnative youth

capabilities and goals) could help resolve the problem.



Recomnpendations Rolaled to Sociad

The differentiating churactavistics of the native youth sample were:

i}  higher perceived discrimiaation: in employment, in public
places, 1in contarct with public help services, in interpersonal
relations, and in interaction with the general public (and
also possible higher sensitivity)

ii) lower perceived oppertunity

iii) higher general won-adjustmernt to school and non-adjustment
to interpersonal relationz in scheol

iv) more general reacrious to sccigty,.and thus more homogeineous
{(versus individual) characteristics than the non-native
population

v} greater perccived aszimilotion into society

vi) greater desire for inJdependence

vii) greater d¢5ife for recegnition from others

viii) greater desire to bave friends arcund
ix higher degree of close reiattonahips to family (parents)
x)  higher dcgree'of se1f~acceptadce

%1)  less likely to come from intact homes, and wmore likely to cume
from larger fumilies, and

-

xii) Thigher residence mobilicy

Tt was suggested that meay of the areas in which the needs of the
native youth are not adequately realizad, the needs of the non-native youth
are also not adequately realized, However, it can be seen that the charac-
teristics and‘corresponding naed structure within these areas are differcnt
for the native students and transients, from the non-natives. Therefore, it

1s recommended that special atienilon shuld be given to the native youth

,.
[ef)

characteristies that Aiffop niiate ther From non-native youth, in setting up

~1
b

programies cnd services to rect their
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The finding that the native youth have less need for "emotional
support" and ''release of tension' than Lhe non-native youth suggests that
the personal help the native youth may need is of a different kind than
that needed by the non~native youth. The native youth are more likely to
perceive their needs as desire for independence, recognition from others,
and having friends around. These findings are.in direct correspondence
with the findings that native youth are more likely to have lower perceived
opportunity and higher perceived discrimination than non-natives. The
soclo-economic, ethnic, and cultural situation of the native youth seems to
have formed a native pefsonality and mentality that is in opposition to the
general societal system. It may be the conflict between the native youth
situation and their perception qf thelr surroundings that produces the
unfavorable characteristics of low perceived opportunity, nonﬂédjustment,
etc.. Therefore, it 1is recommended that an educational and action progran
be implemented to fit the wnaiive youth into a compatable and desirable

position/ithin soctety.

IN SUMMARY, IT IS NOT ONLY THE NATIVE YOUTH PROGRAMS, RESOURCES, AND
MILIEU THAT MUST CHANGE, BUT A CORRESPONDING CHANGE MUST ALSO BE ACCOMPANIED

IN THE NATIVE YOUTH THEMSELVES.
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Appendix A

Re Native Youth Sampliug Procedure
(conducted and writted by Jane Leat)

A sample of 300 treaty and non-treaty natives was randomly and
proportionately selected from the total population of students of Native

Canadian Ancestry, (N = 662), residing in Edmonton in May, 1970.

I ACTUAL SAMPLING PROCLEDURE:

During Phase I of the study, the city was divided into eight tracts
to facilitate a more accuvate census. These tracts were retained to
become the sample sections for phase II;

The proportion of the entirec sample which resided in each sample

1 Next, the proportions by ethnicity, (i.e. Treaty

section was calculated.
or Metis), in each section were determined, and th¢ number of individuals
which should be sampled when N = 300 was calculated for each respective
group. When the number of Metis and Treaty individuals which should be
sampled was determined, each section was further stratified into the propor-
tions which should be male ot female. Accordingly, the males and females
were further stratified proportionately on the basis of age, (under 20 yrs.,
and over 19 yearé)g and, or the basis of the type of educational institute

they attended, (public school, separate school, or post-secondary institute).

Below is an example to illustrate and clarify the stratification.

1 Note that section of residence was the criterion rather than section of
school attended.

2 This specifies the age stratification as:

‘ under 20 years = 19 and under
IC . over 19 years 20 and over

1]
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Fg. SECTION I Total M = 31 for section 1

A, METIS N = 21° B, TREATY ® = 12
I. MALE N =9 IT, FEMALE o= 12 1. MALE ¥ = JI. FEMALE N = O
a. Under 20 yrs. a. Under 20 yrs. a. Under 20 yrs. a. Under 20 yrs.
N=2 : N =11 M= 3 N =8
b. Over 19 yrs. b. Over 19 yrs. b. Over 19 yrs. N = 1 Either male
N =20 =1 or female N = 1
— e — — e e e e e
¢. public school c¢. public school ¢. public schooli ¢. public school
& under 20 yrs., & under 20 yrs, & under 20yrs. ! & under 20 yrs.
N o= 2 N o= 3 N =1 i N=3
d. guepavate sch.d. separate sch. d. svparate sch., ! d. separate sch.
& under 20 yrs. & uader 20 vrs. & under 20 yrs.! & under 20 yrs.
No= 8 N o= 8 N o= 2 2 N=5
e. post-secondary e. post-secondary ¢, post secondary and over 20 yrs.
o=l & over 20 yrs. if pessible, either male or
N =1 female. N =1
Total N = 9 Total ¥ = 1Z Tatal ¥ = 3 Total N =9

Summary of Above Table:

A. Section T caleulated on N = 300 for the toral mple.

(1) Sample TREATY male under 20 years in Public School.

(2) Sawple 3 TREATY females under 20 years in Public School. .
(3) Sample 2 TREATY males under 20 years in Separate School.
(4) Sampie 3 TREATY females under 20 years in Separate School.

* (3) Sample )1 TREATY female cr male over 19 years in whatever type of ed.
’ - ingtitute he is found.

¥

*#1f the Treaty individual over 19 years is not the same individual as the
one in the post-secondary institute, then sample both individuals so as
not to eliminate the post-secondary individual {rom our sample.

iii
O
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B. METIS:

METIS males under 20 years in Public School.

Py
it
~
wn
[60)
=
o
—
o
fteo

(2) Sample 3 METIS females under 20 yecars in Public School.

(3) Sample 6 METIS males under 20 years in Separate Schools.

(4) Sample 8 METIS females under 20 years in Separate Schools.

T METILS ma le & <] 9y o1 - .
{5) Sample é ETIS feméle or male over 19 years. possibly this

ST could be the-
_(6) Sample 1 METIS female or male in post-secondary education. same individu

II Exceptions or Limitations in Sample Calculations:

The sampling was intentionally biased toward three groups: students
.over nineteen years of age, students attending post-secondary institutions,
and students of Eskimo ancestry. The logic behind this decision was that by
sampling proportionately, these groups could possibly be eliminated from the
sample since there were few individuals in these categories. It was suggested
that the data gained by samﬁling as wmany of these individuals as possible
would outweigh the contaminating effect of sampling all available

respondents.

TIII Actual Sample Selection:

Following the calculations for the precise number of individuéls
to be sampled in each stratification, four tables were constructed for
each sample section. One table contained a random listing of the Treaty
male sub-sample, while its counterpart contained a random listing of the
Metis male sub-sample. Accordingly, one table contained the Treaty female
sub-sample, and its counterpart contained the Metis female sub-sample.
Each table was divided into the same stratifications for which ﬁhg
numbers to be sampled had been determined. These were:

Q
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TREATY

SUHE-5AMPT

TREATY MALES| TREATY MALES] TREATY MALES{ TREATY MALES§ TREATY MALES] TREATY MALES

Under 20 yrs{ Under 20 yrs! Under 20 yrs| Over 19 yrs over 19 yrs Qver 19 yrs

In Public In Separate | In Post-Seec.) In Public In Separate In Post-Sec.
Schools Schools  } Institutions Schools Schools Institutions
NAMES: NAMES: | NAMES: NAMES: NAMES: NAMES:

Similarly, three other tables - as previously described, were constructed for

-ach section.

o

The selection of names to be sampled was conducted by initially
referring to the number of individuals required in a particular category,
foliowed by a tabulation of the mmbor of individuals in that category

altogether., The number requived was then divided into the total nnmber

to detarmine which individuals would be sampled. Eg. I 15 individuals were

listed in a particular category, and
i5

sample, we choseb— = 3
b

5 individuals were required for the

third individaal,

CVeUY

Again, all individuals

cvevr ninetean or in post-secondary institutions were selected.
r -

A source of contamination which must be noted resulted from interviewers
occassionally interviewing individuals on the sample list who were not
selected, simply because they weve available. -
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ATPENDIN B

REASOHS FOR BEDUCED SI1ZE OF NATIVE STUDENT SAMPLE

-

The following list presents some of the major reasons why only 143
of the native yvouth initially sampled {300 native students) were actually

included in the sample:

he city around the middle of June, while the

i) Many students left ¢
By the end

interviewing did not get under way until the beginning of June,

of June when all the students were out of school, only four of the eight

sections had over half of the quota sample complete.

11) The interviewing staff were late getting started, and once in the
totally convinced of the worth or

field, were poorly organized and not

usefulness of what they were doing.

le were excluded hecause they were

1i1) Some of the inirial cample
retarded and/or institutionalized (N = around 6).
iv) The native sample was noticeably more mobile than the non-natives

accounted far the inability of the interviewers to

which may have in part

contact them,

vii
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APPEND IR C

INTERVIEW SCHEDULE FOR NATIVE YourH

SURVEX_¢F NATIVE YouTHt

Intery o

Time

Person interviewed —————

FTull-time Part-time

When will vou fiaish (gruduate) your course ?
{(month) {year)
you a resident of the oivy? Yes No
Hew long have you b tevre? 1 vear or les.
1-3 years
3-5 years
5-10 years
over 10 years
tnera Ald you live beicre? {Town, Frovince) _
hraé you,a Treaty Indion? Vs No
‘e you Meoia? Tan Ko __
i Whao iz yeur ancegtry? -
4
ne you sprak your native tongue av home? Yes No -
Wno oz yoa dteing with?
your family ' .
(L . (11 Father {iii} Dboth -
sour velatives |
your i
alons
instinuiion or noeme N
T s’
sther '
(i) details o . _
How many children mic ihers in your femily?
-7 e e b -9 w0+
Mow many children are living at home?
G-z 2-3 b-6 } 7-9 W0



D, Is there anyone living o acho & sher of the family?
Yeeo Ko

E. How many people ave in your houschold who are over 12 and under

25?

1 2- - 3 H 5 6-10

r.o Is rn the 12-25 age group and who
is te get nam2s and ages)
(1) name . age
(1i) 7 —.  ag=e
{(iii3 Aape '

W, is
i .
1f

L, Student
A, Are No

I R T 5 ., . v,
L. Li1d YyOou Jwvioa an v 1eu >

: ©(1ii1) Hesr many montho Jdid the jeob loast? ) . months

o
o

(iv) If you aid not have a Jdob last summer, what

you do?

o

loyment Sqction (TC BE ASKED OF THOUR NOT ATYEHDING

S

(i3 Yon Moo
3 (31) Full-uime Yoo L
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(v)  how long howe you hew
(vi feha nave vou bad ia the 1as5t two years? (number)

(vii) what ls : you worked in tho pagt
T Tyear? /
6.
A
e )
Very 1 Ave, Vory

Muan litrle
(hizh?, (low)

—— e ———— e o e

/\
[
A
o
o
(54
[e
)
NG
')
I
-
=
el
3
=
[$3
he]
"
3
»]
]
o
ct
e
o]
o

ol youn i

YLS NO

T A e e L e o et o, e e o e

(i)  is ¢ coansa you can't a job?
(1) .
(121 tha dobs
Y osultanle") ;
!
! . (iv) aducation, !
' |
. !
——— —nm. "
: ot ; . 1
(v) 18 this beoauss you fwve 1o stay liome !
and help cul? l
- . . . . i
(vi) 15 descrimination , i
L h
- — |
;
—_— — ;
t
i
:

O
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T, thot v on sowroveded for youd
= i HRCRANE P Co Yiated abovel
SAVISFLED DIG-GATISTTRD
(i) i
(iii) B
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I, {Do you b comments)
, R

aronney
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FAARTS N (vhav 21id YO L3kl abont 11vT)
(i) Towan laast he Ny yeu have evar consulted?
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11ttle varicry un

YES

2 types cf

HO

native

(vii} s people
=, YroNC
(i) why fova oy
(roac & o n
Cal  youn Lol oy L vneful? YES NG
() o Teowes San onte ettt Yra NO
() PR an Lo
N i YES NO
GEYy el N
.
(213 o
B YiS N
(iii)  Bo owra e whoeh exlol To serve
' vative i thedr ngedE? YES N0
(iv) Do s iting thore little variety in the
Ly el GE oo ovLeon AR YES | NO
(w) oo eoncies wniooblished to atsist
= Inadequate? YES NO
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I
IF YES5:
(a) What was the attitude of this or these agencies tcward you?
very co- écmcwhat
NAME OF aperative helpful  unco-operative
(i} ., - o e
(i1) — —
(i:iy e e
(iv) . .
(b} Would y2u say thay were less cb-nperative because of your ethnic
backpiround?
NAME OF AGENCY YES NO
(i o —
(11) — -
(iii) —_— ——
(c¢) Do you have any friends who have had unfawvourable experiénces with
an agency? Yes No
(d) Do you knew the reason {or this unpleasant experience?
Yes ___ « No
(detalls if offerad):
. O
{(e) Do you kinow which agency it was? YES NO

RAME:

D, Have you

ever pariicipated in any activities sponsored by your community

leage?
v YES NO
(1) would you like te s£ee more community
sponsored proprams? YES NO s
(ii) are you satirfied with commudity
leapue funt,ons as they presently .
ewis(? YLS HO
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18.

Y YIS

Yes
YES

YES NG
YES . NO ___
YOS N0
S I
YES NG
NG
Y28 KO _
in GEROTS? Yes NO _-_“___
ST owasy UL jora for
YES . N0 _
oo Triencliy oan o thelr tocatient? YES NO
Do yeu to the poline for noip? YES HO -
Do you save conlidones ' Un vne polioe? : YES NO
the palica? YES RO )
vhoin I putplie to
Do yew go w0 tha Branch
. {#) wvhan you need money? L YES o
(b)Y  when YES N0
(c) whien vou aeln? YLs NO

hatad
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2G.

{a) when you aced money? YES NO

(Y when you nzed counsaliling? YES NO
{(c)Y when you nesd holp? YES NO

—— eeeeeen

{a) Where do you po when you have enmotional troubles (problems)?

A . e mmem e m mmaie m e AR S - e e e s s

—————— e, e - m e 4t o+ £ e N s e Som e 3 = <P wim W o ey ALiMn 2 &
———— L = e - e et e b S S5 Rea S 4K P A . it merrren .
——i— = et + e o = e e i 402 it Lo PN Lk e SRt et 00 W S

(b) Where do you go when you ace lonely?

() VWhere do you go when you ave frustrated?
’ —— — —
PR — XS A1 S e 5 S —— 1o 1 < P P R o < e M3 TP
(d) vhere do yout go when you are in trouble?
(&) Uhero do yoa go wnen you are broke?
S e e b e e bipemas mwsim ot w Ammim ei T e fmwma ¢ | e . b mtmrms i e s0hm e i $o b i e e memih L € mact ey
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u rei el { . [ QPR =l BV < 5 [N 1554 anae ks
Do you preice to live cnd like all otvher people cdo?
YES NO

Do o o your teaditional way of Jife even in Idmontoa?
YES NG

Is in rre city of Edmonton then on ithe Rescrve?
YES NO

ty? il

v....

Do oyou think ihe native erpanizations have done much for the native
~
S

the Nativae Associations foo counselling?
YES NG

il ever
Syouoe <l

Do you hope i1 achieve independerce (.r become free) from ouzside

relp? (seli-uupporting) YES -

(a) Do you hops o achicve recogaition frem others? YIS N0
(b7 If Yes, how do you nope to achieve this? {details If possible)
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2. {a) How do you 'tict in tho {viow yourself in the school)
T D BN 4o you view the administration? {principel and vice-principal)

{c) How do you view 1
.
(dy How do ovou view your Taachers?
.
(&) kow do you view the other students?
.
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(&) Do oyou think that the teachuers Like you? YE
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(g) ASre thae ioachorsg helpiul? . YES '_“__‘. NO I
(h) some tinow give exanples that

YES . NO ___
(i) Do the teachers sunish yoo unnecessarily? Yyes o N0
Do you feel hapyy mest of the time? YES NO
Are you unhappy. it or the tj:;:c:! Yes 0 NOo
IF YES, gilve devalls i possible
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Since the need for a non-native control sample was realized at such
a late date, efficiency in terms of time and work were;prime considerations
in the selection and testing of a contrel sample. Therefore, the original
native veuth interview schedule was nodified into a questionnaire that.was
to be administersd to groups of students. It was also decided to use
entire classrooms instead of individuals from classes in certain schools.

This was done te save on time, irnitianl complexiity of sampling and efficiency

of questionnaire administration.

Ia the native youth sampla, 12¢ high school students were interviewed.
The students were classified by schoel of attendance, location {(by city

section) of schocl, type of school (high schocl, junior high and elementary,

[

separate or public), sex, age and grade. Using this information as a guide,
comparable nen-native sample was salected by school and grade. Tt was

decided that sixteen schools with varving grades, would present the most

adequately equivalernt non-native sample te the native sample, 3

The school beoard superintendenvs of these schools woere contacted by

the Deputy Minister's office, for permissicn Lo continue the native youth

study by making available one class in each school designated. A record

cf this letter and related replies are presented in Appendix I. The school
\ :

boards assured us of their cooperation and the researcher in turan made

arrangements to administer the questionnaires. Over 400 guestionnaires

were filled out in this part of the survey.

ERIC |
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0f these 400 respoclencs, 190 wore choesen to be included in the

control sample. The criteria of selecr] these vespondents were:

,,...
oo
6%

1) non-native aﬁcestry

2) completeness of questionnaire

3) approximately equai number of males and females

4) as close an apbroximation to the native youth sample in

terms cof location of school, tvpe of school and grade.

Table D-1 below presents a comparison hetween the two samples by criterion
characteristics. A ;otal correspond2nce was not possible on every
criterion, but. the best possible fit was attempted. Some classrooms had

a higher percentage of incomplete guesticnnaires than others, which off-

set the planned selection.

Appendix E presents the schools, location by secticn of city, school

address, and grade of the selected non-narive control sample.

5
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TABLE -1

COMPARABILITY OF NATIVE VERSUS NON-NATIVE
SCHOOL SAMPLES

CRITERION NATIVE SAMPLE NON-NATIVE SAMPLE
Location of School N A N %
Section
1 28 21.7 46 24.2
2 25 19.4 13 6.8
3 21 16.3 24 12.6
4 ! .8 - .
5 17 13.2 21 11.0
6 15 11.6 36 18.9
7 6 4.7 11 5.8
8 14 10.9 39 20.5
TOTAL N i27 190

e g P o S0 e ot s e T S Tow b S men ot T e S S o Pae ot P % . sous e A Y B ¥ A P M e o g S e 4 S Sk e S i R i e e it . i T ok e Y o . s i SO i e B B e Y Tt St e

g

Tvpe of School

Public High & Jr. High 12 9.3 21 11.0
Public Elementary 9 6.8 12 6.3
Sep. & Public Elementary
& Jr. High ih 57.4 106 55.8
Sep. High & Jr. High 27 20.9 31 16.3
Separate Elementavry 7 5.4 20 10.5
TOTAL N 129 190
Grade
5 -6 36 27.% 61 32.1
7 - 8- &7 36.4 62 32.6
9 13 10.1 30 15.8
10 - 11 10 7.8 . 25 13.2
12 10 7.8 12 6.3
TOTAL N 116 190

* The total N's for this column ¥Vary because of the fluctuating
number of people who answerzd these items.
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SCHOOL CLASSES SELECTED FOR NON-NATIVE

CONTROL SAMPLE

School

Hely Cross
Mount Carmel
Sacred Heart
St. Andrew
St. Basil

St. Catherine
St. Edmund

0'Leary ‘
St. Francis Xavier
St. Joseph's

School

Alex Taylor
Eastwood

Garneau

McKernon .
Wellington Jr. High

Jasper Place ~
Composite

Separaﬁe Schools

Address

15120 - 104 Avenue

10524 - 76 Avenue
9624 - 108 Avenue
11342 - 127 Street.

10210 - 115 Avenue :
©10915 - 110 Street

11712 - 130 Avenue

- 8760 ~ 132 Avenile

9250 - 183 Streat
10826 = 109 Street

Public Schools

Address

9321 - Jasper Avenue
12023 - 81 Street.
10925 - 87 Avenue
11330 -~ 76 Avenue
13160 - 127 Street

163 Street‘& 92 Avenue

Section of City Class/Grade

8 9

6 7

3 6

7 8

2 7

5 6

1 8

1 10

8 11

5 12
Section of City Class/Grade

3 5

2 6

6 6

6 9

1 8

8 i2
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APPENDIX G _ N

INSTRUCTIONS TO NON-NATIVE CONTROL SAMPLE

' EDMONTON YOUTH STUDY

AFTER HAND-OUT QUESTIONNAIRES:

The purpose of this study is to learn more about the wofk, education

_ and general life experience and needs of young people in Edmonton.

This questionnaire is not a test and there are no right or wrong

answers.

There are two very important additions that you have to make that
~are not asked for on the questionnaire. On the upper right hand corner of
the top §%ge, please write whether you are male or female, followed by a

slash (-) and then your age at your last birthday.

You have the rest of the period to complete the questionnéire. Do
not rush - be sure to answer each question, but also work steadily and don't

. . !
spend too much time on any one question. '

When you are finished, please stay in your seat. You can work on
your own work if you wish. Please be quiet so as not to disturb the others

around who have not finished.

If you have a question please raise your hand. If a question doss

~ not apply to you - write in "N/A".

WHEN TIME UP:

Our time is now up. Check over your paper to be sure you have

answered all of the questions.

COLLECT QUESTIONNAIRES

‘[ERJ!:‘ _ ‘ ' Xxxiii
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QUESTIONNAIRE FOR NON-NATIVE CONTROL SAMPLE
SURVEY OF EDMONION YOUTH.

Ate you presently atvteading school? Full-time ' Purt-time
(a) krat {s the nume of your zchool? 3
{iuclude voeational schools)
(b) ®hat is your course of study? = _
(¢) When will you finish {graduate} your course? I
{rmonth) {year)
(d) What diploma or degree u‘ill you recceive when you graduate?
Are you a'fesidént of the city? ‘-x'es - No
(a) How long have you lived here? . 1 yeatr or less
1-3 years ___
3-5 years __
5-10 years ____
over 10 years __
(b) Where did );ou live before? (Town, Province)
“(c) Are you of North American Native Ancestry (Indian, Eskimo, Metis, etc.)?
. Yes Yo .
A. Who are you living with.?
(a.) your family
(1) wmother ___ _ (11) father __ ___ © (i11) both _____
(b) your relatives _ .
(¢) your friends
(d) alone
(e} institution or home
(f) other :
(1) detatls
B, iHow many children are there in your family?
0-1 . 2-3 .  he-sa o 7T-9 10+
C. - How many children are living at home?
0-1 2-3___ A-6_____ 1-3 10+
D, Is there.anyane living with you. wiio {5 not a member of the f.umfly? Yes - KO
E.  How many peuple are thoere in yous hausel';old who are over 12 znd under 257
1 2 3 4 5 .o 61
F. Is theve aoyene in your house wno is in the 12-25 age group and who is not actending

schaol? (1t YU try Lo gut names and ages)

(1) name ‘ age —
(i name ' age —
(it1) nxne o - age ___ . Lo

XXXV
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Is this person (or persons) cmployed?

G,
If YES
(1) What is his occupation?
I1f NO
. (1i) What type of work does he usually do?
4. A. Are you currently holding a part-time job? Yes __ ‘No
IF NO PROCEED T0 QUESTION B BELOW
(1) - (If so) what do you do?
(11) How many hours a week'do you w&rk?
(111) During What hours of the day do you work?
(a) week days'ohiy
(b) week ends only
B. Did you have a job lasé summer? . Yes _ | No .

IF NO PROCEED TO QUESTION 5.

1) (If s0) what did you do?

(i1) How many hours a wack did you work?

(111) How many uonths did the job last? months
(iv) 1f you did not have a job last summer; what did you do?
-~
IF PRESENTLY-QEEHPKOYED PROCEELD TO QUESTION B BELOW p
5. A. . Very Much " Very Little
(high) Ave. (low)
(1) how do you like your present job?
(i1) what are your chances for promotion?
(111) how are your chances of getting a better job?
(iv) what are your chances of being fired or laid
off? i
(v) how mﬁch would you like to get a better job?
IF PRESENTLY ENPLQYED SKiP TO QUESTION 6 BELOW
B. YES X0

(1) is this because you can't find a job?

(11) 13 this because you are a married woman and do
not need to?
. (ii1) {1s this because you don't want the jobs you
- . can find?

o (Add "the job available are not suitable")

RIC
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. YES hitd
(tv)  is this becduse yow lack education, tralning,
or 8 spectfic skill? o .
() is this because you have to stay home and }
help out? .
(vi) is this because there is descriminarion and
prejudice against you?
(vi1) 1is this because you are too young?
(viif) is this because you have ne transportatioo?
(ix) other reasons? (describe below)
6. In the past, how have you found jobs? YES No
A. Talk to friends fer help or leads?
B. Read the ‘want-ads' in the néwspaper?
C. Just go .out and look~around?
D, Talk to the schoal counsellor? e
E. Have you ever contacted an agency to assist you {n finding.
employment (eg. Manpower, Unemployment Insurance Office,
etc.) .
IF YES, WHICH ONES? IF NO, SKIP TO QUESTION 7
NAME : WHAT HAPPENED?
n ' (v
(2) ) 2)
(3) ' (3)
(%) : (%)
7. Has your family ever approached or reqﬁired a service from an agency?
(or agencies?) YES NO ’
IF N0, SKIP TO QUESTION &
A. Was it a government agency? - Yes’
(NAMES:
B. Was it a charitable organization? ’ Yes
(NAMES:

O

EMC _ _ . . Xxxvii
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C. Was it a soclal service agency? Yesg No
(RAMES:

D. Qther agencles consulted? _ : Yes No
(N;\MES :

E. Were you satisfied with the services which the agencies providaed for you and your-
fanily? (ANSWER FOR EACH AGENCY You LISTED ABOWE) .

| Name of Agency  SATISEIID DIS-SATISFIED
&) . - —— - R
Gi) - e —
111y s ' S -
1) _ o

F. Do you feel that the agencies supplied all the sorvices that they are reported to
supply? (ACAIN, ANSWER FOR EACH AGENCY YOU LISTED ABOVE)

Mame of Agency SATISFIED DIS-SATISFIED
€V ——
(i1)
(11%)
(iv)

C. What were the agencles' attitudes toward your family? (ANSWER FOR EACH AGENCY YOU
LISTED ABOVE FROM i to iv) :

»

Namz of Agoncy Very Co-operative Somewhat Helpful . Unco-operative

(1) —_ - —

(i1) — —_— —

() , — —_—

(1v) . . . . .

H. Do you have any additional communts on these agencies' services?

8. Have you ever approached an agency for a particular service for yourself? Yes No

IF NO: .SKIP TO QULSTION B BELOW

Q .
ERIC . .
. : xxxviii



A. IP YES:

(1) what was the most helpful ageney with which you have ever been in touch?

MAME:

(If same agency as f{amily contacted {nclude vegardless)

. REASON: (what did you like ahout 1t?)

(11) What was the least helpful agency you have ever consulted?

£

NAME: N

REASON: (examples: unco-operative, unable to give service you nceded, etc.)

(i11) Would you hesitate to contact an agency again if you needed assistance?
Yes Some of them No
1f yes or seme of them, which ones?

NAMES: r(aj

(b) _ .
(c)

@ ' .

(iv) Do you think ageﬁcles established to serve pzople in Edmonton are too
few? tes Mo

(v) Do you think agencies established to secrve peoplé in Edmonton cater to
their needs? . Yes _____ No

(vi) Do you think there is too little variety in the types of scrvices the
" agenclies in Edmonton offer? Yes No

(vii) Do you think the agencies existing presently in Edmonton to assist people
are inadequate? Yes No .

'IF YOU RESPONDED YES TO QUESTION 8 ABOVE, SKIP TQ QUESTION 9 BELOW
B, IF NO: A
(1) why ha;e you never contacted an agency?
(a) you have heard they are not useful? Yes No

(b) you have never had any need to? Yes No

(¢) vyou.don't have any knowledge as to what
services are available? Yes Ne

(d) other reasons: (list) .

(11) Do you think agencles which exist to help people In Edmonton are
too few? Yes No

. 411) Do you think agencies which exlst to serve people in

‘ Edmonton cater tou thelr needs? Yes . No
O

- Xxxix
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(iv) Do vou think there {s too Ifttle variely In the types
of scrvices the agencles in Bdmonton offer? “Yes No

v Do you think the agencies estehlished to assist people
Y 5 peop
in Edmonton are inadequate? Yes No

9, Did you say you had ever approached an agency because you required

a service from {t? Yes _____ No __
1f N0, skip to Quastion %O.
If YES:
(a) What was the attitude of this or these agencies toward you?
Very Co- Somewhat
Name of Agency operative _Heipful  Unco-operativa

(1) —e —_—

(11)

(111)

(1v)

(b) Would you say they were less co-operative because of your ethmic, racial or
religious background?

Hawe of Agency _ Yes No
¢9) — —
LA : ' L
T .
(iv) — J—
(c) Do you have Any friends who have had unfavourable experiences with
an agency? Yes __ No
(d) Do you know the reason for this unpleasant experience? Yes No

(details if offered):

(e) Do you know which agency it was? Yes No

-~
W ¥

HAME:

10. Have you ever participated in any activities sponsored by your communfity
league? » Yes No

(1) would you like to sece more
community sponsored programs? Yes No

(11) are you satisfind with community
league functions as they
presently exist? Yes No

Q ' P

ERIC | x1
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Actitindes:

1. Do you like the poople in Edmonten? YES NO__
2. Do you find Edmontonians fricadly? : . Yus_ NO__
3. Do you find Edmoncohians unfrieadly? ‘ YES NO_
4. Do they try to understand you? : ’ YES NO__
5. Do they>try to help you when you need their help? YES__ N0
6. Do they want to do things .with you? ) YES NO_
7. Do they avoid you? YES NO_
8. Have you had trouble finding housing? YES NO_
9. Have you had trouble flnding émpl&ymunt? YES«~_~_' NO__
10. Do you get hassled in the s:;eet? ’ YES NO___ |
by men? - YES NO___
by people? YES___ 'NO____
11, Do you have trouble getting services in the bars? YES___ NO__
in the stores? YES NO__
from the welfare? : YES___ | NO____
in the bus depots? YES NO___

12. Do you find it éasy to locate places for letsure or .
recreation? YES_ RO
13. Are the police friendly in their treatment? ©OYES___ NO
14. Do you go to the pollce for help? : YES NO___
15. Do you have confiaence in the police? YES NO___
16. Have you ever had any trouble wifh the pollce? ) YES____ WO

17. Why do you think people resort to drinking?

18. Do you go to the Social Development Department (welfare)

(aj when you need money? YES NO

—— e amearemesn

(b) when you need counselling?  YES NO
(c) when you nced help!? YES NO

19, (a) Where do you go when you have emotional troubles (problems)?

ERIC
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(b) Where do you go when you are lonely?

(¢) Where do you go when you are frustrated?

(d) Where do you go when you are in trouble?

(e) Where do you go when you are broke?

(f) Where do you go when you need advice?

20, What services for people would you like to see introduced in Edmonton?

21. Do you wani to integrate into tie way of litk of the people in Edmonton?

YES NO

22. Do you prefer to live {in Edmonton) like all pther people do?

YES NO

ERIC
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23,

25.

25.

27.

28,

ERIC

Aruitoxt provided by Eic:
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Do you want to keep a traditional {(religlous or cthmie: CGerman, Ukranian, Jewish, ete.)
way of lLife?
YES NO

Would you like to learn and practice your ethnic or religious traditions in Edmonton?

YES___ NO

Do you hope to achieve independence (to become free) from outside help? (self-supporting)

YES NO

(a) Do you hope to achieve recognition from others? YES NO

(b) If yes, how do you hope to achlieve this? (Glve details 1f possible)

(¢) Do you hope to master some skill? (become proficient)?  YES NO

If Yes, identify

If No, reasons or derails ({f possible)

Do you think that if you want to masier sonc ski1l that
you nust master it? YES - NO

eg. A palnter must paint
A teacher must teach etec.

(details 1if possible)

(a) Do you usually accept yourself as you see yourself? YES ’ NQ

(b) Do you look at life as a series of problems to be solved or that you are
constantly pressured by soclety?




(c) Do you need to bLe alone once in a whilg? YES NO
| (d) Do you always wunt frieonds svound? YES NO
(e) Do you‘feel that there are some "basic goods .
in life" which you like? YES NO
(f) Have you ever developed some close interpersonal
relationships with othar people? (very good and
close friends) YES NO
(g) Do you usually try to distinguish between a way
to do something and the result of 1t? YES - NO
(h) Do you usually have a good seanse of humour? YES NO
(1) Do you usually conform to rules and regulations
of the society in which you live? YES NO
Attitudes Towards the School:
i (To be asked of those presently in school)
? 1. Have you ever thought of leaving school? YES NO
) -+ Lf NO, proceed to Question 2 below.
f (a) Was it because you had to stay home and help? YES NO
: (b) Was it because of sickness in the family? YES NO
(c) Was it because of the absence of a key member
in the family? (give details) YES NO
(Father's absence . . . . boy stays home)
(Mother's absence . . . . girl stays home)
(d) Was 1t because of a death in the family? YES NO
(e) Was it because of financial need? (personal) YES NO -
(family) YES NO
(£) Was, it because you feel that you are too old for
. the grade level that you. are in? YES NO
i) Give detalls for any reasons you are at this grade level.
(g) Was it suggested to you by the school? YES NO
i} the administration? YES NO
i1) the guidance counsellor? YES NO©
ifl) your teachers? YES " NO
iv) by your friends? YES NO
v) by other students? YES NO
(h) Was 1t suggested to you by your parentsg? YES NO

O

ERIC
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(1) #as Lt because of rtepeated Sugpestions by your family?  TES_ NO

2. (a) How do you 'fit’ In the scheol? (vlew yourself in the school)

{b) How do you view the administration? (principal and vice-prineipal)

(c) How do you view the guidance counsellors?

(d) How do you view your teschucs?

(e) tow do you view the oither stulents?

"

e S e e bt e s ¢ sor——i

3. (a) Qo you like the subjects you 3re l.’aEl'/;s?; YES Mo

1f Yes, glve detalls

1f No, give detalls (where possible)

O
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{
} (0) Do you think that the Subjects you are -Loking (a 3choold
i will be useful to you? (give details 1€ possible) SYes . N
: A
¢
i e = e e -
! :
! (¢) Do you find the subjects.vou are presently taking
difficult? (give details {6 possible) YES NO )
H
!
i
(d) Which subjects do yvou fiad more difficult than the
others?  (identify by subject) -
4, (a) What grade level do you hope to achieve? grade
(b) Why do you find that level of learning suffictlent?
(c) Do yoﬁ have a relative who bas gone to university
and has graduated? ) YES NO
(d) Do you have a relative who has gone to a technical
school (NAIT) and has succceded? YES NO
(e) Do you have any frivnds who bhave gone té Untversity
or NAIT? : 'r'ES_ KO
5. (a) VWhich subject do you like the best?
(b) Which subject or subjects do you like the least?
6. (a) Do you have friends at school? ©YES NO
(b) Do you have any trouhle making friends with the
students at school? YES NO
(c) Do you think that other students like you? YES HO
Q (d) Do you like the other students? Y£S NO

ERIC - b T
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7.

8.

O
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(e)
(£
(8)
(h)

(¢9)

- 13 -

Do you think that the .teachers like you?

Do you like the teachers?

Are the teachers helpful?

Do the teachers sometimes give examples that
humiliate you?

Do the teachers punish you unnecessarily?

Do vou feel happy most of the time?

Are you unhappy most «f the time?

1f Yes, glve details if posslble
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to attermpt to meet needs wiih native youth enly.

January ¢th, 1971

N

School Board Superintendents

9807 ~ 106th Strect

Edmonten ;- Alberia

-

Dear School Board Superintendent:

Oa April 27th, 1970 the Honourable R, . Clark in his cepacity as

“Minister of Youth at that time wrote you indicating our interest in underfaking

a resaarch projoct to determine the necds of native youth in the city of
Edronton. You were kind enough on this cccasionto give us your complete
support and as a result Lam pleased 1o be able to report that the study hes
proceeded most satistactorily., '

The first phase of cur study cencarning native youth in the city is now
complete. Hewaver, at this point our Director of Reseurch advises me that wa
could edd significantly 1o the study by gathering comparoble data for @ centrol
(non-native) sample. His facling is that we may find by adding this dimension
fo the study fhat meny of the neads of native youtis aro no different from these
of others in their peer group. {7 this is the case then it would not be realistic

M am advised that ans of the mest efficient metheds of obliaining & non-
native centrol sample 15 to selact a stratified school sample from both separate
cnd public schools in Edmornicn, It is suggested that one class be used in edch
of fon specific separaie schools (including Grades 5 ~ 12) end one cless be
used in each of six public scheols (covering Grades 5, 6, 8, 9 and 12) in
Edmonton. This sample would then be comparabic with the native youth school

the secticn of Edmenton in'which the schoo! is locoted and
also the grada.

i

- /2’



e : : January éth, 1971

| concur with our rescarchers that it would be highly desirable to continue
the study as indicated chove. in this connection theh | wouid again esk your co- |
operation. Besically what we shall require is euihorization o confact a number |
of scheols in which wz would adminisier the same cuesticns used on the native
youth inferview schedules, shightly modified to it a questionnaire format and a
non-native population. Not more than one class paricd will be required for fhis.
The scheols we would Be inierested in confecting are those as per the attached
sheot, ' ' '

sitl be in order for us io proceed further with this
gs indizared above. if so, we shall make contact with the various school

Yours truly,

N .

C. L. USHER
Deputy Minister of Youth

ERIC .
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RO Oeinciilon Jeharate Joicosl rdivect
v ) EZCUCATIONAL AND ADMINISTRATIVE CENTRE
\ 3 9807 - 106 STREET, EDMONTON 14, ALBERTA -— TELEPHONE (403) 429-7631

Jaﬁqary 15, 1971 K};E;’jﬁ'?' ’T?Tl

. . ) Jr\n*'-'

Mr C L Usher

Deputy Minister of Youth
.Alberta Department of Youth
C N.Tower

Edmonton 15, Alberta

Dear Mr Usher:

I have checked your letter of January 6, regarding'the

control study-which you would like to do with the non-
native samp]e of students in the schools of Edmonton.

- We are in agreement that this study should go forward
and would suggest that the persons conducting the
samplies work through the principals of the schools
concerned and carefu]ly indicate to them the purpose.

Yours t“u1y, ,' ALY R
Ly,
.: P Y
! h [ - \../p . ' "..".
( /D( C*—*‘( /Z - P 3
Vi
~n.,f i
H A MacNe11 . P £
Superintendent b if
o ;': ’
Vi : . ) '
HAM/do PR COVERRERY [ LIy i .
‘ L S 5
.. . " M & . . ('f
\".\. .
N Bt
WA ' ' . '/?./.
e . ‘_,»_f_:/
R i T
,.‘. 1 ‘,"/"‘,f.\
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EDMONTON PUSLE’ C SCHOGLS

10010-107A Avenue,, EDMONTON 17. ALBERTA.

Yelephone: 403 - 429-5621
_— : January 22, ?

O
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Aruitoxt provided by Eic:

Mr. C.L. Usher,

Deputy Minister of Youth,
Alberta Department of Youth,
CN Tower,

EDMONTON 15, Albarta.

Dear Mr, Usher:

Your letter of January &th to Dr. Jones, in which you
outlined your wish to undertake 3 research project in cetrtain
of our schools, was passed to our de)arrment of R.D. & 1. for
procegsing and action. Our office has contacted the principals
-of the schools which vou requested and Luﬂ' have agreed to discuss
the undertaking of the project in their respective schools., 1t
should be appreciated that in any such suvudy, final approval
rests with these principals

Therefore your Director of Rese aLch should contact the
fellowing principals:

J.D. Marles Wellingten School 455-8884
AW, Frost Eastwood School 477-2352
8.R. Ramsankar Alex Taylor School 422-6240 '
M.B. Shalka ' Garneau School 433-1390 .
A, Lust McKernan School 439-~8127

": E. Meyer Jasper Place C.H. School 484~5581

in order to ensure their final approval is forthcoming and to
make the necessary arrangements. Copies of this lettur and of
your request to Dr. Jones will be sent to these principals in
anticipation of their being contacted by your Department. -

Should there be other aspects of the study in which you
would like us to asgist you, please do not hesitate to call our
office.

Yours sincerely,

PN (}'ﬂw,w ’l’ (}«QOQJ

E.A. Mansfield, Lh.Du,
"DIRECTOR - EDUCATIONAL RESEARCH.

L4 [N

LAM/ab T
c.c, Dr. Rollard V. Jones, J.D. Marles, A.W. Frost,
' 5.Rs Ramsankar, M.B. Shalka, A. Lust, F. Meyer, N. Marchak

1ii .
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APPENDIX J
A.B. Hollingshead ~ Yale University

SEVEN SOCIQ-ECONOMIC SCALE POSITIONS

1. Higher Executives of Large Concerns, Proprietors and Major Professionals

a. High Executives: (Value of corporation $500,000 and above as rated by

Dunn-and Bradstreet).

Bank Presidents, Vice-Presidents, and Assistant Vice-Presidents

Businesses ~ Directors, Presidents, Vice-Presidents, Assistant Vice~Presidents,
Executive Secretaries, Research Directors, Treasurers

High School Principals and School Superintendents

b. DProprietors:
Brokers Countractors Dairy Owners

c. Major Professionals:

Accountants (C.P.A.)
Actuazrics

Agronomists

Archircects

Artists, Portrait
Astronomers

Auditors

Bacteriologists

Chemical Engineers

Chemists

‘Clergymen (Professionally Trained)
Dentiste

Ecconomists

Editors of Newspapers
Engineers (College Graduates)
Foresters

Geologists

Farmers

(Value over 5$125,000 by Dunn aund Bradstreet).

Lumber- Dealers

Judges (Superior Courts)

Lawyers

Metallurgists

Military, Comm. Officers - Major and-
Above, Officials of the Executive
Branch of Government, Federal,

' State, Local, E.G. Mavyor, City
Manager, City Plan Director,
Internal Revenue Directors

Nutritionist (with Ph., D.)
Physicians

Physicists, Research
Psychologists, Practicing
Symphony Conductor

Teachers - University, College
Vetevrinarians {Veterinary Surgeons)

.

2. Business Managers, Proprietors of Medium Sized Businesses, and lesser Professionals

a. Business Managers in Large Concerns (Value $509,000 plus)

Advertising Directors

Branch Managers

" Brokerage Salesmen

Directors of Purchasing

District Managers

Executive Assistants

‘Assistant Editors

Gov't., Officials, minor, eg. Internal
Revenue Agents D.A.

Farm Managers

ERIC

- - - -

Manufacturer's Representatives:
Office Managers

Personnel Managers

Police Chief: Sheriff

Postmaster

Production Managers

Publicity Director for University
Sales Engineers

Sales Managers, National Concerns
Store Managers



INDEX OF SOCIAL POSITION

Proprietors of Medium Businesses (Value $50,000 - $123,000)

b.

Advertising Farm Owners
Clothing Store Poultry Business
Contractors

Express Company
Fruits, Wholesale
Jewelers

.c. Lesser Professionals

Accountants (not C.P.A.)
Chiropodists -

Correction Officers
Director of Community House
Engineers. (hot College Grad)
Finance Writers

Health Educators

Labor Relations Consultants
Librarians

3.

Real Estate Brokers
Rug Business
Theatre

Hardware Store

Military Comm. Officers - Lts. Captains
Musicians (Symphony Orchestra)

Nurses

Opticians

Pharmacists

Program Directors, radio and T.V.
Public Health Officers (M.P.H.)
Research Assistants, Univ. (full time)
Social Workers

Teachers, Elementary and High School

Administrative Personnel, Owners Small Businesses, and Minor Professionals

a. Administrative Personnel

Advertising Agents

Chief Clerks

" Credit Managers

Insurance .Agents

Managers, Departments
Managers, Finance Companies
Passenger Agents - R.R.
Private Secretaries .
Purchasing Agents

Traffic Managers

Grain Elevator Operators

Sales Representatives and Salesmen of
heavy goods, e.g. autos and major
electrical appliances

" Section Heads, Federal, State and Local
Governmeut Offices

Section Heads, Large Businessés an
Tndustries

Service Managers

shop Managers

Store Managers (Chain)

.

b. Small Business Owners (510,000 - $50,000)

Art Gallery

Auto Accessories
Awnings

Bakery

Beauty Shop

Boatyard

Brokerage, Insurance
Car Dealers
Cigarette Machine's
Cleaning Shops
Clothing

Coal Businesses
Contracting Businesses

Convalescent Homes
Decorating

Dog Supplies

Dry Goods

Engraving Businesses
Food ,
Finance Company, local
Fire Extinguishers
5¢ and 10¢ stores
Florist

Food Equipment

Food Products
Foundry

1lv



INDEX OF SOCIAL POSITION

3. b. Smali Business Owners (cont.)
Funeral Directors
Furniture

Garage

Gas Station

Glassware
Grocery-General

Hotel Froprietors
Jewelry

Machine Brokers
Manufacturing
Monuments

Music

Package Store (liquor)
Paint Contracting
Plumbing

c. Semi-Profegscionals

Actors and Shoewmen
Professional Athletes

Army M. Sgt., Navy, C.P.O.
Artists, Commercials
Appraisers (Estimators)
Clergymen (not professionally trained)
Concern Managers

Deputy Sheriffs

Inte:rilor Decorators
Irterpretors, Court
Lavcratory Assistants
Landscape Planners
Morticians

Oral Hygienists

Recreation Therapists
Merchant

d. Farmers and Ranchers

Farm or Ranch Owners ($20,000 - $50,000)

Toultry
Renal Estate
hnco ds and Radios

Rastaurants
Reofing Contractor
Shoe

Signs

Tavern

Taxi Company

Tire Shop

Trucking

Trucks and Tractors
Upholstery
Wholesale Outlets
Window Shades

Photograpghers

Physio-therapists

Piano Teachers

Pilots, not wmajor airlines
Publicity and Public Relations
Radio, T.V. Announcers and Engineers
Reporters, Court

Reporters, Newspapers

Surveyors

Title Searchers

Tovl Designers

Travel Agents

Yard Masters, R.R.

Dispatchers, R.R.

Grain Buyer - mechanical engineer
Mechanical Engineer

4., Clerical and Sales Workers, Technicians, and Cwners of Small Businesses
(Value under $10,000) -
a. Clerical and Sales Workers

Bank Clerks and Tellers

Biil Collectors

Bookkeepers

Business Machinc Operators, Offices
laims Examiners

Clerical or Stencgraphic

Conductors, R.R.
Employment Interviewers

Factory Storekeepers

Factory Supervisors

7O en

[ERJ!:ock Dealex

eeper

Post Qffice Clerks

Route Managers

Sales Clerk e.g. Sales of sporting goods,
light goods, etc.

bergeants and Petty Officers, Military
Serv.

Shipping Clerks

Supervisors, Utrilities, Factories

Tour Foreman, Post Office

Toll Station, Supervisors

Warehouse Clerks

Ticket Agents for R.R.



INDEX OF SOCIAL POSITION

b. Technicians

Dental Tachanicians

Draftsmen

Driving Teachers

Expeditor, Factory

Experimental Tester

Instructors, Telephone Co., Factory

Inspectors, Weights, Sanitary
Ingpector, R.R., Factory

Investigators

T.eberatory Technicians

Locomotive Engineers

pevarors., PLBLX.
roofreaders

Safety Supervisors
Supervisors of Maintenance

Technical Assistants

Telephone Co. Supervisors and PBX Sup.
Timekeepers

Tower Operators, R.R.
Truck Dispatchers

Vindow Trimmers (Store)
Projectionists

c. Ouwner of Little Business (85,000 - $10,000)

Cabinet Shop
Flower Shop
Crocery

d. Farmers
Owners (810,000 - $20,000)

5. Skilled Manual Employees

Aute Body Repairers
Bakers
Rarbers
Blacksmiths
Boat Captains (private yacht)
Bookbinders
Boilermakers
Brakemen, R.R.
Brewers
Bulldozer Operators
RButchers
Cabinet Makers
Cable Splicers
Carpenters
Casters (founders)
Cement Finishers
Cheese Makers
Chefs
Compositors
Diemakers
Diesel Shovel Operators
Electricians
Engravers
Exterminators
Fitters, Gas, Steam
Firemen, City
Firemen, R.R.
Foreman, Construction, Dairy
Gardeners, Landscape (trained)
Glass Blowers
Glaziers
E threntice Projectionist
,.K :

Aruitoxt provided by Eic:
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Gunsmiths

CGauge Makers

Hair Scylists

Heat Treaters
Horticulturists
Linemen, Utility
Linctype Operators
Lithographers
Locksmiths

Lcom Fixers
Machinists {trained)
Maintenance Foreuman
Linoleum Layer (trained)

Masons

Masseurs

Mechanics (trained)
Milkmen
Millwrights
Moulders (tralned)
Painters
Paperhangers

Patrolmen, R.R.

Pattern and Model Makers

Piano Builders

Piano Tuners

Plumbers

Policemen, City - prison guard

Postmen

Printers

Radio, T.V., Maintenance

Diesel Engine Repair, Maintenance (trained)

.
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Skilled Manual Employees (cont.)

Repairmen, Home Appliance Teletype Operators

Rope Splicer Tool Makers

Sheetmetal Workers (trained) Track Supervisors, R.R.
Shipsmiths ' Tractor-Trailer Trans.
Shoe Repairmen {(trained) Typographers

Stationary Engineers (licensed) Upholsters (trained)
Stewards, Club Watchmakers

Switchmen, R.R. Weagvers

Tailors {(trained) : Welders

Telegraphers .. Yard Supervisors, R.R.

Small Farmers

Guwners (under $10,000) Tenants who own farm equipment

6. Machine Operators and Semi-Skilled Employees

Aides, Hospital Qilers, R.R.
Apprentices-Electricians, Printers, Practical Nurses

Steam Fitters, Toolmakers - Pressers, Clothing
Assembly Line Workers ) Pump Operators
Bartenders . Receivers and Checkers
Bingo Tenders Roofers
Building Superintendents (Cust.) : Roller Skating Instructors
Bus Drivers Set~lp-Men, Factories
Chauffeurs ' Shapers
Checkers Signalmen, R.R.
Coln Machine Fillers ) Solderers, Factory
Cooks, Short Order Sprayers, Paint
Delivery Man Steelworkers (not skilled)
Dressmakers, Machine Stranders, Wire Machines
Elevator Operators Strippers, Rubber Factory
Enlisted Men, Military Services Taxl Drivers
Filers, Benders, Buffers Testers
Foundry Workers Timers
Garage and Gas Station Assistants Tire Mouldexs

{Service Station Attendants) -Trainmen, R.R.
Greenhouse Workers Truck Drivers, General
Guards, Doorkeepers, Watchmen ' Waiters, Waitresses ('"'Better Places')
Hairdressers Weighers
Housekeepers Welders, Spot
Meat Cutters and Packers Winders, Machine
Meter Readers Wiredrawers, Machine
Operators, Factory Machines ‘Wine Bottlers
Bridge Tenders Wood Workers, Machine
Wrappers, Stores and Factories Section Man R.R.
Lumberjacks

Farmers

Smaller Tenants who own little equipment.
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7. Unskilled Emplovsaes

Amusement Park Workers (Bowling Alleys,
Pool Rooms, Life Guards)
Ash Removers
Attendants, Parking Lots
Cafeteria Workers
Car Cleaners, R.R.
Carriers, Coal
, Countermen
MDairy Workers
Deck Hands
Domestics
Farm Helpers
Fishermen {Clam Diggers)
Freight Handlers
Garbage Collectors
Grave Diggers
Grocery Boy
Hod Carriers
Hog Killers
Hospital Werkers, Unspecified
Hostlers, R.R.
Janitors (Sweepers)

Relief, Public, Private
- Unemployed (no occupation)

Farmers: Share Croppers

AU

Laborers, Construction
Laborers, Unspecified
Laundry Workers
Messengers

Platform Men, R.R.
Peddlers

Porters

Roofer's Helpers

Shirt Folders

Shoe Shiners

Sorters, Rag and Salvage
Stage Hands

Stevedores

Stock Handlers

Street Cleaners
Unskilled Factory Workers
Struckmen, R.R.
Waitresses - "Hash Houses'
Washers, Cars

Window Cleaners
Woodchoppers '

Coal Miners, Unspecified
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x 1)
x 2)
A%k 3)
4)
5)
)
7)
8)
9)
10)
*x11)
12)
13)
14)
15)
16)
17)
18)
19)

20)

21)
22)
23)
24)
25)
26)
27)
28)
29)
30)

APPENDIX P

VARIABLES CORRELATED FOR NATIVE STUDENT, NON-NATIVE STUDENT
AND TOTAL STUDENT SAMPLES

These variables apply only to the total student sample analysis.

These variables apply only to the native student sample analysis.

Native ancestry

Age

Speaking of native tongue

Living with family

Intactness of home

Part-time employment

Summer employment

Liking of present job

Perceived discrimination on present job
Amount of employment agency.contact

Sex '

Amount of general agency contact by family
Amount of general agency contact by self
Perception.of adequate number of agencieé
Perception of agencies catering to needs
Perception of adequate variety -of agencies
Perception of inadequacy of agenéies in general
Participation-in community league '
Liking of Edmontonians .

Perception of friendliness of Edmontonians
Perception of unfriendliness of Edmontonians
Perception of Edmontonians' ﬁnderstanding
Perception of Edmontonians' helpfiulness
Perception of Edmontonians trying to do things with you
Perceived avoidance of Edmontonians
Perceived trouble finding housing

Perceived trouble finding employment
Perception of being hassled in street
Perception of being hassled by men
Perception of being hassled by people

“Xe




(Appendix P continued . . . . )

31) Perceived trouble with service in bars
32) Perceived trouble with service in stores
33) Perceived trouble with service from welfare
34) Perceived trouble with service in bus depot
35) Perceived friendliness of police
36) Would go to police for help
37) Perceived confidence in police
38) Where would go for emoticnal troubles
39) Where would go when lonely
40) Where would go when frustrated \
41) Where would go when in trouble
42) Where would go when broke
43) Where would go for advice
44) Desire to integrate
. 45) Prefer to live in Edmonton like others
46) Prefer to keep traditicnal way of life
% 47). Prefer city life to life on reserve
48) Prefer to practice traditions
49) Desire for independence
50) Desire to achieve recognition
51) Expression of hope to master some skill
52) Acceptance of self
53) Perception of life as a series of problems
54) Feeling of need to be alone
559 Need of always having friends aroun&
56) Liking of some basic goals in life
57) Experience of close interpersonal relations
58) Perception of difference between means and ends
59) Perception of possesion of a good sense of humor
60) Perception of conformity
61) Perception of place in school
62) Perception of administration
63) Perception of guiaanbe counsellors
64) Perception of teachers
65) Perception of other students
66) Liking of subjects taking
67) Q§y likes subjects taking

68) Perception of subjects' usefulness -

.- e e . xcid
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(Appendix P Continued . . . . )

69)
70)
71)
72)
73)
74)
75)
76)
77)
78)
79)

' 80)
81)

82)

Perception of subjects' dirficulty
Desired grade level

Why grade level is sufficient
Possession of non-native friends
Perceived trouble in making friends
Perception of students liking self
Liking of other students
Perception of teachers liking self
Liking of teachers

Perceived helpfulness of teachers
Humiliating examples by teachers
Perception of teacherlpunishment
Perception of happiness

Perception of unhappiness
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CORRESPONDENCE™ RE OBJECTIVES OF NATIVE

YOUTH STUDY




Dave Rehill
Research Supervisor

Mr. Randy Nicholson l v February 25, 1970
. Leadership Development Specialist '

Further to your memo of February 19, the following 1s a brief outline of
the research we discussed regarding Native Youth in Edmonton.
As I gee it we have identified three basic objectives:

(1) To determine the rieeds of Native youth and kinds of resources necessary
to meet their needs.

(2) To determine the availability and adequacy of present resources intended
to meet these needs.

(3) To recommend action to be taken where resources are either non existant
or 1nadequate.

In order to meet these objectives the following action is proposed:

(1) A list of youth serving resources including those specifically designed
for native youth in the City of Edmonton be compiled.

(2) Steps be undertaken to:

{a) determine the needs, both immediste and long term of the native
youth, and

(b) to obtain an indication of the attitudes of native youth towards
the rescurces available.

(3) An evaluation be made of the available resources by testing the
services supposedly offered by each.

More specifically a longitudinal study would be carried out on a sample
of Nutive Youth. TFor zach individual we would determine:

(1) Needs both immediate and long range.

/2
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Mr, Randy N{cholson -2~ February 25, 1970

(2) Resources available to meet his or her needs.

(3) Adequacy of the resources in terms of how well they meet his or her
personal requirements. ‘

(4) Resources not avallable but necessary.
You will note that none of the details have been included. These I feel
should be worked out to the mutual satisfaction of yourself, the Native Youth

Committee, the project vonsultants and any other group or persons you feel
relevant.

Bave Renill
Regearch Supervisor

DR/sc

KCv




O

ERIC

Aruitoxt provided by Eic:

NATIVE YOUTH RESEARCH Pl .CT

Meeting with Hesearch Supervisor
- Frigav, 17tn Apiil

fittendance:

Dave Rehill
Louls Lamothe
Don Stewart
Randy Nicholson

The recommendations made by the sub-committee at its
meeting on Wednesday, April 15 were accepted. (See minutes.)

Some of the objectives as identified by the sub-committee
were incorporated and in a {ew instances deleted.

Tne objectives now are as rfollows:

a}) To determine the native youth population of the
City of Edmonton, both transient and resident.

b) To determine what agencies exist within the City
of Edmonton that offer facilities and services to.native
youth. '

c) To determine how these services are viewed by native
youtn.

d) To determine wnat problems; social, cultural and
educational are encountered by native youth residents
in the city.

e) To determine how agencies view native youth.

f} To make recommendations if necessary to improve the
situation as identified in the research study.

Identification of Population

It was suggested that Dr. Card be approached to undertake
tne avove in a consultative capacity. The sum of $6UL0.00 to be
met from the Hescarch Division will ve available to him.

Letters of Validation

It was surgested tnat letters requesting thieir ccoperation
be sent from tne Hon. fMinister oi Youin to the following:

Superintendenc, Separate Scrool Board
Superintendent, Public Sctiool Board

A general letter of identification to Louis Lamothe
for use in his investigation. '

WS N
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(Mrs.) ¢loria ¢
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NGRS AR P &
D. . Felyil:
Do e s2iilis. Hoverher 182, 1970
of 3 ik
13 -~

tn tae atiernoan of Novembszr 17, 1370, ! met with Randy
ficholson to ciscyss the objectives and hypotheses of the Native
Touth Acvisory Committee in terms of Phase IT of the Native
Youth Study.

_ Mr. Nicholson reaffivmed the objectives that ware outlined
by himself in his memorandum to D, Rehitl, dated february 25, 1970.
These objectives were:

1)  To determine the needs of the Native Youth and kinds
of vresources to meet their needs.

2} To determine the availabilify gnd adequacy of pregant
resources intended to meet these needs,

3) To recommend action to be taken where resources are
either nen-existent ov inaa%iuate.

The folJowing hypotheses (prcsupp&sittOns) were glsc stated,
ds suggested by the Native Mouth /Hvisory Committee

1) The needs of {the Native Youth have not been met in
the past.

2) Since the needs of the Mative Youth Have not been met
this has resulted i1n Native Youth dissstisfaction.

1y Since the needs of the Ngtive Youth have not been met
and this pepulation is dissatisfied, the Department of
routh has a rote 4o £U11,
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. On the af<ernoon of Hovenber 17, 1972, T met with Louis
Larothe to discuss the cbizatives, & pricri nvpothesas and
variables of the lativa Youts Study, Phase 11,

fied:

-

The folloving obicntives were ident

etarmine the opliazions of the rgtive yeuth in

a) were native youth agunzien meeting the youths'
rercaived nceds?

L) were native voutn agencics mactine any other
neadu? :

¢) how adequately were these needs being met?
2) To identify the perceived needs of native youth.

3) To zasess the degree of correspondenge Detween native
vouth perceived needs and ‘'conventional' societies' needs.

4) To determin: rossible resultant action - ie. should
the PDepartment ot Youth get invelived in terms of the
dative Youth unmet needs?

5) To determine if the UVepartment of Youth should get
involved re native yeuth unmet needs, and in what
capacityv and foerm the involvement should be.
Snecifically:

a) in what need areas should the Department of Youth
become involved?

b) wnat "type" of Department of Youth persornel cces
tnis involvement roquira?
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1) To determnine under what circumstances the student
native vouth would consifer leaving scheo

2) To Aatarrtine the atrtitudes of the studant native
vouth taward the schosl structure, alninistration, ete.
3 To Sotermine the student native vouth roals.

%) To sugguest tou the currisalum of the present gchool
svatam may o changed @ mest the perceived sducational

nesds arnd goals a7 the native vourh.

. . .
Tweo a sriorl bhypofneses ware alao sugcegted:
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zn:ppinng of the native

2) Hatiwve wvouth dissatisfaction wiih uscheol will be
dipectly relatad to the degree of pepceived applicabllity
of the seuool curriecnlum teo thair needs.,

Tt 50 Suggested that the initvial draft of the
L”f ot the Native Youth rejort aculd now be
meating was téntatively sa2v dﬁicr tne research

iv coasuited with La‘r" Keown, Randv Nicholson,
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At sevovet mectings during Lhe first three veols in Hovember,
TOEY, tha Foliooing obv o oiives and honeiheses Toe Phase 1T of the
Hative Yonih Syody wevie fisted by LoL. Keown ol ny request:

Prinary: 1) To doterains resds of notive youth in Edmonton,

2y Te detosuinn the resources availelio to meet these needs,

corncies thet are to meet the

wlive youth, actually meat lhese

to dotormine if theire are enough agensies (quantity)

)
b)Y qualiie of services
) the camnoy govvices (relevant Lo

A vetafed dephiod obtioctive can bo cuaeosted ac: if
developmend T nroded - ool o who snould be {he supnly,’
i.¢. Docs the Department of Youth have a role in moeling
the fulure needs of native youth?

¢) to assess whetlher these agencies actuelly provide
what they claim to provide :

4) To suggest i services could be‘improved by reallncating
or by reapporliening resvurces. For example, climinatio

et cuplicete services between agencies, redueing overhead,
etc, '



1) To tdentids if the native youth possess specified
2) o dovernin. the velevance of the school system to
3) To deteraine the extent of academic wastayn:

a) o ddontify eolevent facters related to native
youth leaving schooln

)

svioenl and charactier of

i1y to identify the ettitudes of the native
youlh students towards the school administra-
ticn, choir fellow students, and education in
tie qietad sene. (ie. - ds the educalion
systce Peolovent” frem bhe native viewpoints?)

5y i extent and character of
huﬁl” ynuth whio are netthey
'H": .z).)l '

Nl Sy
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1) e dotevitee how palive youlh poiceive the people in

2) T oasoons the extent of wative discrimination, and
. S T T S A
g{.ii\fl(‘\} Tiabid Py L le;),

3} To detoviniie the extoab o7 native youth assimilation
1' H 4 \ . .

Pdenis Ty the netive vouth olitieds re assimilation

aib intouration into dhe oonoral seciety.
EMPLOYRLNT QRJECTIVES

1) To determine the charactor and extent of notive youth
. omployment . )

Specifically:

watlerns of

—-—

i) gummer employmentT, paileins,
student employment, etc.
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S N SR T S A Y DO I O F PR L cuciteuconenic status and not to

Pat nolive siwlhont, e oowhnle porceive themselves as enjoying
{ ' thetr non-nalive Clessaatas and teachers.

aog=re b ive Udimntonions as generally

sud noeipful i the majoeily of cascs.

yoin the majority of cases,
' hevo confidonce

4.
{

probions or froubles they seek out

their wolley (abscncg of male
slhiow pooyoy ac t to school,

2. That thors will beoa dtive relationship botwaen tha amount
Wt dap) A foihe palive youth studente percetived
G H }-:]’..'L".'fh!. )

1. That roitvecs do hoy yeceive inferier services from

} {
aqoencies beceuss of (hoir ethi vy (e, Lne agency is ouniformily

inferior.)

.
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Alienation 15 o lacrer doievainod by socio-ennnonic class and

2. That the Tavront ciyvuclure of needs hus v QOHDOHQHTS: physicai~
basic primay nends wra uu:ialuaccepl?ncc.

gy that Desic phiveicd) neads ave the wminor conponent,

b) that the wocisl component tay bo pulslively calied
bl oaf Sibiation”.

3.0 That unheppinees is @ fundfon of porsens ity structire (adjustnent,
Tack of coniidence, ic.) ond not a Tunctios of un-mel physicy] neods,

4. That sohiool adjusiment is relatively independent of ciimic origin
aiil socip-econemic factors, (1.e. that 1t involves independent
pevsonalitly factors).
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