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ABSTRACT

The various behavioral phases through which a child
passes before he becomes adjusted to school are examined in this
report on East Indian children. A program of observation was devised
to answer three questions: (1) Do patterns of behavior change as
children continue to attend school? (2) Are there different patterns
of behavior during the initial period of adjustment? If so, how are
they related to subsequent patterns? and (3) Do individual children
show a stability of behavior patterns over a period of time? Subjects
vere 16 boys and 8 girls attending the Chetan Balwadi Nursery School;
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vith teachers, interaction with children, and behavior indicating
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did change as children remained in school; (2) at least 2-3 different
patterns of behavior were observed at each session, but only trends,
not interrelationships, could be discerned; and (3) no conclusions
could be formed about the stability of individual behavior patterns.
Specific data for each observation session is reported and discussed,
and the recorded observations for three individual subjects are
presented. (SDH)




1

D 09487

\iJ

US DEPARTMFNTOF HEAIL TH
EDUCATION A WELFRARF
NATIONAL INSTITUTE OF

.
EDUCAZION f -
SRR SMENT WA REES ap b ' 'MR‘ ! S }974
B o B oA A B P F N SRR LR A TR '

o PEARAN AR YROGAY, AT AN KN :

NI POINTN D P8 YR NGO

LIPD DD NG NE [3RAR v R BRL

e LN S T4F THLITALETY I PR N IS IO S 6 1

[ Kty s AN T

A STUDY OF ADJUSTMENT TO NURSERY SCEOOL
THROUGH SHIFTS IN BEHAVIOUR

[;i'.'r;e f Fﬁ"’"{ e".‘ff'\”.ﬂﬂl.t

BEST COPY AVAILABLE

Research Report - 2

(for limited circulation only)

DEPARTMENT OF CHILD DEVELOPMENT
FACULTY OF HOME- SCIENCE
M.S. UNIVERSITY OF BARODA

1972



ED 094871

A STUDY OF ADJUSTMENT TO NURSKRY SCHOOL

THROUGH SHIFTS IN BEHAVIOUR

Research Report - 2.

(for limited

Dr.(Mrs.)
Smt.
Smt.
Smt.
Smt.

Kum.

circulation only)

Pramila Phatak
Parul Dave

Bakula Sheth
Ranjan Shah
Nileshwari Shastri
Ila Naik

Shanti Masand

DEPARTMENT OF CHILD DEVELOPMENT

FACULTY OF HOM: SCIENCE

M.S. UNIVERSITY OF BARODA

1972



\ . CONTENTS

Preface o X X o oo se e
I L[] INTRODUCTION L [N ] a0 LN L]
(a) School Adjustment .o . . .

(b) Objectives of the Study .. . .o .

(¢) Planning of Observation Sheet . . .

(d) Sample o0 in (] ! L ) L]

(e) Plan and Procedure of Data Collection e .

II. CLASSIFICATORY SYSTEM AND ANALYSIS OF OBSERVATION .o
(a) Response to Parents in the Initial Parting Situation ..

and Subsequent Self-Reliance oo oo .o

(b) Interaction with Teachers .o .o .o

(c) Interaotion with Children .o . e

(d) Behaviour Indicating Acceptance of School .. .

(e) Summary of Classificatory System .. - .o ee

« (f) Analysis of Observations . .o .o

ITI, BEHAVIOUR PATTERNS OBSERVED AT THE THREE PERIODS OF

OBSERVATIONS oo oe .o .o oo

IV. SHIFTS IN THE BEHAVIOUR 0o .o .o oo

V. PATTERNS OF MOVING TOWARDS ADJUSTMENT .. ' oo ) ve
(a) Behaviour t. parents in the initial parting.situation

and subsequence self-reliance .o ’e .o

(bv) Behaviour indicating acceptance of teachers .. . .o

(¢) Behaviour indicating acceptance of children .. .

(d) Behaviour indicating acceptance of school .. .

VI. INDIVIDUAL PATTERNS OF ADJUSTMENT AWD DETAILS OF OBSERVATIONS

'VII. SUMMARY AND CONCLUSIONS .. .. . .

$0 W O =

10
11
12
14

15

19

21

21

25
28
31

34

4



Table 1.

Table 1I.

Table III.

Table IV.

Table V.
Table Va.
Table VI,
Table VII.
Table VIII.

Table IX.

LIST OF TABLES

Observation Schedule gnd Number of Children Observed ..

Obaerved Frequencies of Interaction Categories and
Percentages Under For Aspects.+f Behavigur During ..
Observations I, II and III .o .e .o

Significance of Behavioural Shifts oo .o

Significance of Behavioural Shifts During the First

Term and During the Second Term o oe
Behaviour During Initial Parting with Parents .o
Behaviour Indicating Self-Reliance in School e
Behaviocur Indicating Acceptance Qf Teachers .o

Behaviour Indicating Interaction with Other Children ..
Behaviour Indicating Acceptance of School .o

Individual Patterns of Adjustment .o oo

344



-

PREFACE

The day a child enters nursery school is momentoﬁs, because it
represents a first step; it marks the child's graduation from the shelter
of his home and family to 1life in 8 community of his peers, This weaning
from the parents and adjustment to the nursery school is an emotionally
charged p}ocess for all concerned., It is extremely important for all
concerned i.e, parents and teéchers, to develop greafer insights and
understanding of the process of adjustment so that the shift from the
warmth ﬁnd security of the home, to the nursery school is made relatively

free of anxiety and undue stress.

The experiences that a child had during this initial period of
adjustment are likely to have far reaching effects on the child's mind
and his future attitudes to school and to learning., To a great extent,

these would be shaped by the child's early experiences,

It therefore becomes the primary concern of both parents and

‘teachers to ensure that the initial adjustment of children to the nursery

school is made relatively easy for them.

This small monograph is the result of our concern with the problem
of adjustment of children to Chetan Balwadi, the laboratory nursery school
of the department of Child Development, Faculty of Home Science, M.S.Uni-

versity of Baroda.

The teachers in the Chetan Bolwadi, face this problem each year, in
the month of June, when a group of 30 - 35 new children ranging in ege
from 2% to 3 years, is admitted to the nursery school, for the first time.
It has been the teachers' experience, that inspite of all kinds of effcrts
made by them, the months of June end July, sometimes extending up to
August and September of the year, are usuclly traumatic, not only for the

children, but also for the parents and the teachers,
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As a result of this, it was decided to undertake a study,.in which
children who were newly admitted, in June 1968 were observed for their

adjustment to the nursery school.,

This small study was not undertaken with thé objeétive of providing
any clearcut guidelines to the teachers or the parents to enable them to
make the adjustment process a happy one. The main aim of ;his study was
to identify the pattern of the adjustment process itself. It was felt
that initially it was important for the teachers to get a'deeper insight

into this process, before any specific programme could be implemented in

this direction,

Since this is just 2 small exploratory study. We do not wish to make
any sweeping generalizaticn. We only hope tha’ the moncgraph will serve
as a means of eatablishing some coummunication with cther workers in the
field, I have great bleasure in releasing this monograph to fellow workers

in the field of pre-schcol education,

Prof.(Mrs.) AMITA VERMA

) . : Head
/S © Child Development Department

’ : Faculty of Hcme Science
M.S. University of Baroda

BARODA-2, INDIA

¥ W W



I. INTRODUCTION

TEST COPY AVAIL., - -

(a) Sechool Adjustment

Going to school and building up a joyful interest in the programmes
therein is an important developmental task of early ohildhood. In the
educated society today a ohild going to a nursery sohool round about the
age of two and a half years is an accepted plan., The parents who send
their children to nursery schools have their own reasons, such as getting
relief eto. for doing so. Very few of them are aware of the significance
of school experiences for the development of the child's personality.
However, from the point of vicw of the nursery school programmes they
are providing enriching experiences to the 6h11d for learning skills of
living in his society. The process of this learning starts right at the
child's first visit to the school. Prior to this visit the child has
been told a number of times about his being grown up and soon going to
school. Mostly the child has enjoyed such thoughts, perhaps sitting on
his mother's lap or with an affectionate patting by the grandfather;
but he fully realises its implications on his first visit when the mother
starts moving out of the éituation, trying to leave him alone in his own

group.

At this point the process of separating the child from home and
adjusting him to school starts, The process of getting detached from
home and hsving to have independenf relationship with others begins with
emotienal upset. On the first day of schooling if is S common experience
of nursery school teachers that even s child who seems to be most
composed on arrival remains so, as long as the mother or thg adult
from home is around. The expression of.anxiety and insecurity on being
left alone in a new situation is expressed differently by different
children, though most of them cry and try to ¢ling to the mothur. The
first week or two of a new session of the school wzs jokularly described

by a group of teachers as the period of "crying music".
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Beginning with such a state of anxiety on being alone, the child
slowly builds up acceptance of school as his own world - the world of
equnls - where he enjoys standing on'hia own, The shift from anxiety to
relaxation, from feeling of insecurity to the feeling of confident
bearing, from the feeling of strangeness to the feeling of belonging to,
takes place slowly but surely in each child soonsr or later. Such a
shift may be described as the school adjustment process. In getting
adjusted to sehooling it is felt that the child has to accept and come
to térma in three areas, namely, (a) adults / teachers, though not

parents as guides; (b) other children 28 necessary pert of life in

school, and (c) the schcol programme.

(b) Objectives of the Study

Whet are the various behavioural phases through which é child
pagses befcre he gets adjusted t. schcol has always been a matter of
interest and concern to the stoff of the Chetan Balwadi - the Laboratory
Nursery Schocl of the Child Development Department. The teaghers who
face the crying children during the first weck of the year are anxious
t> bring aboﬁt the adjustment to schooling as it is the basis of all
further progress., They felt thet they might be able to hanéle the children
more efficlently if they have some information abcut the school adjustment
patterns. Perhaps the informaticn might be also useful in guiding the
parents in preparing the child four schcoling, The research team of the
department werking in the prcject of longitudinal motor and mental growth
during infancy decided tc undertake exploratory work with children
entering the Chetan Balwadi in 1968. The observation programme was

1

undertaken with a view to answer the following questions :

(1) Do the patterns of behavicur change as children continue

to attend school?
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(2) Are there different patterns of behaviour during the

initiel pericd of adjustment? If yes, how are they

related to subsequent patterns?

(3) Do individual children show the 3tability ¢f behaviour

patterns over a period c¢f time?

(¢) Planning of Observation Sheet

Some preliminary work about how {c observe children sc as to get
the informetion desirable was essential, The research team discussed
the plan and made a fow running records cf children's‘behaviour. The
running records were scanned from the pcint of view of getting some
indications of the child's adjustment to> sohool through his reactions
tc teachers, other children and the schocl as o formal institution. The
running reccrds, especially made by different observers and of different
children did nct facilitate the locaticn of behavioural patterns of the
group or of the individual child. In crder tc make the obsexrvaticns
precise, consistent and fruitful for the purpose it was decided to
ignore the activities the child undertakes and the skills he shows
therein, The rec.orling of observations was confined to the episodes of
interactions between the child and the tenchers or parent if he is around,
interactiona with cther children and his response to ths instructions
about ach:ucl programmes and school rcutines, Each observer tried to make
such a few cbservations and they‘ﬁere'diséussed amcngst group and modified
till the observers were confident ab:ut their work for the purpose. The
development of the obscrvaticn procedure'was completed by observing ths
prior groups and the sheets were kept ready for the first observations

of the new group entering Chetan Balwadi in June 1968.




(4) Sample

e 16 boys and 8 girls who were admitted to the Chetan Balwadi

in June 1968 and were attending the schuol during the period.uf the

first observation session formed the sample for the prasent gtudy. The

adnissions to Chetan Balwadi for this yeér were mainly confined to those
children who had cooperated in our longitudinal study of infancy period.
The backgr:und information abzut these children was anelysed from their
records under longitudinel studies, The age of thase  chi 1dren ranged
from 2 years 2nd .6 months to 2 years and 1l months with the‘mean age of
2.76 during the first series of abservations. Out of these 24 children,
14 were first born, 7'were seccnd~born and of the remaining 3, one each
was 3rd, 4th, and 5th born. Considering the socio-economic status, the
family inocome ranged from Rs,100 t. above Rs.1000 with the msan of
R8.540. Only 6 mothers had jobs outside while 18 mothers were housawives
who did not go out t: work; 4 fathers were in teachinq P?ofeesion, 5 were
businessmen, 3 were chomists, 2 were advecates, 1 was a doctur, 3 were
research assistants, 3 were clerks, and 2 were skilled wcrkers, The edu-
caticn of the mothers! ranged.frcm i}literacy tc post-graduation while
that of fathers! ranged from S.5.C. tc post-graduation. Ten of the children

belonged te nuclear families while 14 were from joint families,

(e) Plan and Procedure of Date Collection

It wos planned to observe the children longitudinelly during three
significant periods of sohooliné. The first observation was dune during
the seccond week cf schooling, The second one was dcne before Diwali vaca-
tion and the third one was done befcre the Summer vacation. The intervals
between the cbservations were ¢f three months and six months respectively,
One obscrvation «f each child consisted of a total perivd <f one-and-a-

half hour spread cver five working days of c week.
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Each ubserver cbserved 3 tc % ohildren per day covering each child
for 1% to 20 minutes, There were six ¢bservers fcr the first session
and oﬁly three for the last sessicn, The number of children obacrved
during each session also changed. The vbservations were started at the
children's arrival tu school and were completed mostly during the outdoor
free asotivity programme. Occasicnally the observations had to be conti-
nued during the 'Juice progromme! or 'indoor notivities', Table 1 gives
the exaot dates of observatizns and the nunber cf children observed

during each session.

Table 1, Obscrvaticn.schedule and number of children observed.

Sesgion mumber i Qbservation datues E Number of children
1l 24-6-68 t: 28-6-68 22
2 27-9-68 tc 4-10-68 22
3 10-3-69 tu 13-3-69 16

At the end of ench sesseicn of obssrvation each child's cbserved
behavicur was generalised in relaticn to his interacticn with teachers
and other children, His behavicur was alsu evaluated fur dependency or
self-reliance, The child's general acceptance cof schocl was also inferred
from his behaviour, This was dcne thrcough discussion by at least two
observers from the team. At the end of all the sessicns two cbservers
went through all the cbscrved behavicur of each child for each sessicn
and finalised the generalisations. This was necessary to make the

generalised intoractiuns ccmparable,
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II. CLASSIFICATORY SYSTEM AND ANALYSIS OF OBSZRVATIONS

The classificatery system for studying the behavicural changes
from cne ubsurvation te the cther was developed by listing all the
generalised gtatements made by the observers abocut the behaviour of each
child undexr the four major are¢as of interaction, namely, interaction
with parents, interaction with tuachers,.inturacticn with other“children,
and general acceptance uf schcol. The statements were further groupsed qnd
consalidated inte suitable cotegorising statements and arranged in order
fr-m thuse inlicating negative behaviour to thuse indicating positive
behaviour. The details of the classificatory system thus evolved for
behaviour under each aspect with some il;ustrdtive behavicur are

described below,

(a) Response to parents in the initial parting situaticn and

subsequent self-reliance.

At .the beginning of schooling whgnwthe children were first brought
to school they were usually accempanied by one of the.parents or some
other family meuber or a servent well acquainted to the child. As a
routine the accompanying adult was asked to stay in the school till the
ehild felt free, even for the whele school Jay if needed. This gave the
oppertunity to observe the parent-child interacti&ns during the first
session when the parting prccess started. Going through all the observa-
tions it was felt that these children could be classified in terms of
dependency on parents., There were scme children who would not leave the
parent at all, There were scme whe could separate themselves for a short
time at parental instructions. Scme were satisfied with intermittant
parental assurance and a few appeared to be ready to leave their parents
fcr their own activity. The frame of reference for classifying the
ehildren fer their interaction with parents was prepared accordingly by

O raking use of indicative statements. In all, four categories could be

ERIC

IText Provided by ERIC

listed. They are given belcw with some illustrative behaviour.




(1) Clinging « not leaving the parents at all, 2.g. R. comes with
cousin hclding hanl, goes to Jungle Jim, cousin asks whether
she woull be eble to climb? R. says "I will fall down",
Teacher tries to help her but R, loes not luock at the teacher

and lccks at hexr cousin,

(2) Could play aloﬁé but the pafent ¢r the guardian should be
nearby, e.g, Mother was sitting on lawn with her friends.
T was alsc with her., She asked, rather insisted? T to play alone.
T started climbing jungle jim nearby, and called vut the mother
at each gtep she climbed. Mcther was called by a teacher and
she started going away. Seeing this T shouted fur her, asked her
to éit nearby, finally gct dewn the jungle jim and ran after

her.

(3) Needed intermittant reassurance by calling the parent or going
tc them; e.g. 'A' gces to the bluck-corner, where children are
playing with blocks. Takes o buox of wooden blocks and calles
mcther. Mother comes ~ A, arrcnges tw; blocks and asks mother
whether the arrangement was allright - Mcther nods positively.

A. arranges a few more and again seeks mother's approval.

(4) Cculd stay alone (independent); e.g. Teacher asks S. if she
wculd like to climbe S. gces up. Watchés cther qhildrén dlso
climbing. S. slides - climbs again ; slides again - smiles at
teacher ~ locks smilingly at father who is little far from

Jungle Jim.

It was felt that the children's initial dependency on parents might
be related to their subsequent self-reliance in schcol. Perhaps the
children belonging to differeﬁt levels of the initial dependency might

Q follow different pgtterns ¢f reaching self'-reliance as an e#pgession cf

IERJ!:chool adjustment. The self-reliance of the child in the subsequent

Full Tt Provided by ERIC.



sessions was categorised in terms of dependency on teachers or other
children in selecting one's activity and continuing it. It also 1ﬁcorpo-
rated the self-reliance in social interactions specially with other
children. Four categories were listed indicating sclf-reliance in school
and they were related to the four categories of parental dependency

during the first session.

(1) Depends on teachers or other children for selecting and continuing
activities; e.g. Teacher asked A. to play in sand. A. did not move,
when Teacher went, she followed h.r. Teacher gave her a spoon. She

took it, filled a 'vatki' with sand - showzd to the teacher.

(2) Independent but isolated / not relaxed; e.g. D. in the sandpit
'playing with sand alone -~ filling the glqss with sand - looked
around without doing anything, got up, left the place, took 'vatki!,
changed the place. A

(3) Bears independently but not spontaneous in interacting with others;
e.g. B. play[ﬁgith a cart, B. brought it near S,'s cycle and hit
the cycle with the cart; S.. shouted, called teacher - B, left the

place.

(4) Bears independently with free social interaction; e.g. A. wants
a cycle. Teacher asks to wait because B. was riding - accepts -
tel® B, "after 2 rounds you will be giving it to me", In ‘the meantime

converses with teacher about why he was absent on the previous day.

The categories of behavicur indicating parental dependency and
subsequent self-reliance were dichotomised into such as indicating positive
and negative aspect of school adjustment. The first two categories in bvoth

the sections were noted as indicating negative aspect and the last two

IC
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categories were noted as indicating positive aspect.




(v) Interaction with Teschers

Interaction with teachers is one of the important aspects of pro-
gchool 1ife. At the beginning of the school, teachers arc strangers to
most of the children. They are specially so in their role as teachers. To
Jbe at ease in school and enjoy the programme therein, a child has to be
well-related to the teachers. He has to accupt them as the friendly and
helpful authority. Development of such anrattitude towards teachers is a
significant factor in school adjustment. The noted statemsnts about the
children's intersotions with teachers could be consolidated into six
categories which are described below with some i1llustrative behaviour.
The firat three categories aore considered to be the negative indicators
and the next three are considered to be the poﬁitive indicators of inter-

actions with‘teachers leading towards school adjustment.

(1) Avoides teachers or are indifferent to them; c.g. Teacher came to
D. to pin the name~tag. D. calléd his mother and asked her to pin

the nemevtag;

+

(2) Accepts teachers but responds to them as if they are strangers;
e.g. R. sits quietly. Teacher talks to her - does not answer
though listens to whnt she says. Then goes with cousin holding

her hand.

(3) Respouds to teachers formally without self initiative; e.g.
K. wants to slide. Looks =t the teacher who is standing nearby.
Teacher asks to remove slippers and then slide. K. does so

without talking to the teacher.

(4) Reéponds to teachers as substitute parents; e.g. Teacher asks R.
to run with other children, R. runs - othér children run ahead of
ner. R. cries - looks at teacher ~ teacher tries to comfort her -~

R. runsg again.
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(5) Responds to tecchers as friendly adults; e.g. Teacher asks a child
whether he drank milk, R. on her own says, 'I alse drink milk daily
in the school.! Teacher asks her 'Did you drink milk today?' R.

nods positively and continues to chat with the teacher.

(6) Responds to teachcrs as helpful authority with frée interaction;
e.g2. V. wept to the teacher and said 'I can't get the cycle on the
road.! Teacher hzlps in getting the cycle on the road, but after
some time sugrests to play in sand pit and give the cycle to K.

V. accepts the suggestion end goes to gand pit with the teacher,

freely converging.

(¢) Interaction with Children

School life without free and enjoyable interaction with other
children is something like Hamlet without the Prince of Denmark. To get
accustomed to other children and to develop the feelings of affiliation
to them is one of the important goals of achievement of preschool educa-
tion, In a school, the way in which a child reacts to other children of
his group is a good indicator of his school adjustment. During the initial
stage of schooling the process of adjustment to school may be located
through the changqs in the pattern of interaction ﬁith other children,
The obscrved behaviour of interactiors amongst children could be categb-
rised into six types out of which the first three indicated negative
aspect and the next three indicated positive aspect. They are given below

with some illustrative examples,

(1) Avoides children;.e,g. A. wants to sit cn cycle. Mother helps him
to get ome, 5., also wants to sit on c¢ycle. Mother asks A, to let

S, sit ot the back. A. pushes away S,

Indifferent to ~bi’dren or interacts with them on instructions;

e.g. A. swings - R. asks him questions - A, dces not reply.
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(3) Accents children as a part of *the situation without self
involvement; e.g2. A. on cycle - 8, also wants it - teacher asks A.

to give it - S. again asks for it - A. gives without ccmmunicating.

(4) Interacts with children formally; e.gﬁ"went in the room where J.
wae standing. Asked whether he can take the pail - took the pail

and ran out on playground.

(5) Co-cperates in small groups; e.g. A. smiles at children - D, is
standing near rocking boat. A girl comes. All thrée play

cooperatively,

(6) Accepts children as a part of his sceiety; ¢.g. A. 1s in sand pit -
8 other children are alsc there. A. asks D. D¢ you want a pail?™
D, - "No", A, - "I will take this pail." Takes the pail and sits
d-wn. A. tell B, ~ "Take your pail." B, gives him a spocn., A, tokes

it.

(a) Behaviour Indicating Acceptance of Schosl

How far a child likes to be in the scheol aﬁd enjoys being there
might provide a gocd measure of his adjustment to schocling. School
adjustment involves the develdpment of free relaxed attitude towards
other children and teachers. In relation t¢ teachers it is also implied
that in getting adjusted to schcol the child gets scme perspective of the
teachers role in the school situation as a formal crganisation. In the
present study each child was classified according to his behaviour
expressing acceptance ¢f the school., In dcing this the cbservations about

~dnteractions with parents, teachers and cther children alung wifh the
r;;p?nses for schacl routines were locked inte, The manner in which these
internctions were brought about and executed were made note of. The
categories varied from 'not wanting tc be in the school! tc¢ tenjoying

) .
El{jﬂ:being in the school', They were six in allj; cut of which the first two

IText Provided by ERIC
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indicated negative attitude tuwords school while the remaining four
indicatel the positive attitude. The six categeries with illustrative

behaviocur are deseribed below,

(1) Dces not want to be in school or takes it as home; e.g. No awarencas
of new or different situation than heme. J. wanted to ride bicycle
which B. was riding. J. pushed the cycle, started crying and went

away to his ccusin.

(2) Accepts school indifferently; e.g. K. was standing near Jungle Jim -
looks at other ohildren playing - lccks at teacher ~ climbs Jungle

Jim.

(3) Sch ol as an extension of home; e.g. P. cries to have a spoon -
teacher asks tc fill the cup - P. does so. P. wants tc break the

glass moulded by onother child,
-

(4) Sch.cl as extension of sucial-play situntion; e.g. Teacher calls

for juice. A. keeps on climbing up and down the Jungle Jim.

(5) Accepts school situation but is not fully relaxed; e.z. B. goes up
the slid. - = watches children - %teacher asks t: slide - B, slides -

again stands - instructed - slides..

(6) Accepts school situnticn and enjoys being there; e.g. Teacher
asked t: get the spoons frem inside - B, ran and brought with
enthusiasm. On his own he distributed to children by asking each

child whether he wants it.

(e) Summary of Classificatory System

The final classificatory system used in the present study may be
sumned up ns fillows :

ERIC
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A.

Initial parental dependency g;d subsequent self-reliance,

(a) Parental dependency :

(1) Clinging - not leaving the parents
at all

YTy

(2) Could play alune but the parent /
guardian should be nearby

(3) Needed intermittant reassurance by
calling the parent or guing to him

(4) Could stay alune - Independent :

(b) Subsequent self-reliance :

(1) Depends on teachers or cther children
for selecting and continuing his H
activities

(2) Independent but isvlated - not
relaxed

(3) Bears independently but not
spontaneous in interzeting with
sthers

(4) Bears independently with free
social interacticn :

Interaqticn with teachers :

(1) Avoides-teabhens or i3 indifferent to
them

(2) Accepts teachers but responds to them :
as if they are strangers :

(3) Responds tc teachers f:ormally without
self-initiative . ]

cate

(4)‘ Resprnds to teachers as substitute parents:

(5) Responds to teachers as friendly adults

(6) Responds to teachers as helpful :
authcrity with free intercecticn :

Interaction with other children :

(1) Avoides children :

(2) Indifferent tc children or interacts with
them on instruction

(3) Accepts children as o part of the ;
gituation without self involvement :

Negative

Negative

Posgitive

Positive

Negative

Negative

Positive

Positive

Negative

Negative

Negative

Pogitive

Positive

‘Negative

Negative

Negative
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(4) Interacts with children furmally : Positive 1

(5) Co-operates in small groups ¢ Pesitive 1

(6) Accepts children as a part of his society : Positive 1
D. School acceptance

(1) Does nct want tc be in scheol or takes Negative O

1t as home

(2) Accepts schocl indifferently N.gative O

(3) Sch:ol as an extension of home Pesitive 1

(4) Schcol as an extension of s.cial play ; Positive 1
gituation : H

(5) Accepts schcol situation but is nct : Positive 1
fully relaxed :

(6) Accepts school situation and enjoys' : Positive 1

being there

(f) Anelysis cf Observations -

The cbservaticns of each child were critically studied by two of

the cbservers end then the child was classifisd under suitable category of
interacticn under each aspwct for which the classificatcry system was
evolved, The classification was dcne separately for the thrée Bbservétions
of each child., Finally, the classification was checked by a staff member
wh> was not invclved in the cbservation prigramme but has experienee of
working in the Chetan Balwadi, The total freguency of ch;idren under each
categery accurding to eaéh ¢f the three observaticns were counted and
fheir percentages were czlculated. These are studied tc get some insight
inte group patterns of behaviocur and behavicur shifts from cbservation

to cbservation. Each individual child was studied for the shifts in his
behaviour from time tu time. The positive and negative aspects uf behaviour
were scored one and zerc respectively, and Cuchrant's 'Q' test was épplied
to test the statistical significance of the shifts in the behaviour as

the child ccntinues ts be in the sch.ul. The three cbservaticns sample
" the behaviour f children at the beginning of the schuul, at the end of

O rst term, i.e. after about 3 months and at the end of the second term,

ERIC

Full Tt Provided by ERIC.

1.6, Six months after the second observaticn,
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DDI. BEHAVIOUR PATTERNS OBSERVED AT THE THREE PERIODS

As explained before, the olassificatory system for each aspect of
interaction indicating school adjustment was based upon the actual obser-
vations. It does not refer to any theoretically determined adjustment level.
Coneequently it ig difficult to say whether these children have reached the
ideal level of school adjpstment or not. However the patterhs of behaviour
indicating school adjgstment at three periods of schooling was attempted by
studying the frequenéies and the percentages of each interaction under the
four aspects of behaviour during the three periods of ebservations, Table II

t
gives the details of the observed frequencies and their percentages.
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A 1ook through the table suggested the need to pre-determine the
frequency which should bve considered as indicative of fréquent béhéviour
in the group. This was determined by noting the expected frequency in
percentages in relation to the numbexr of categories, There are 4 categories
under initial parental dependency and subsequent self-reliance and 6 cate=
gories under the remaining three areas. Hence the expected percentages
occuring by chance would be 25 percent and 17 pgrcent for the firset area
and the remaining three areas respectively. Scanning the percentages noted
in Table II, it was found that in gll the four areas, the percentages of
observed frequencies were mure than éﬁe ex}ectad frequencies at least in
two categories. There were five more categories with more than expected
percentages sﬁread over all the readings. Hence, two behaviour patterns
for-the three periods of observations are built up by putting together the
caotegories with highest percentages from the four areas, and the second
range percentages which were more than expected percentages, respectively.

The behaviour patterns are described on the following pages.

B. Second Order Frequency Pattern

A. Most Frequent Pattern

I. At the beginning
' A ' B

1. 41% Clinging - not leaving 1. 27% Could play alone but
the parents at all. :  parent/guardian should be
nearby.

2. 4% Avoides teachers or are

indifferent to them, 2., 2T Responds to teachers

formally without self-

3, 414 Avoide children. initiative.

3. 32 Accepts children as a part

4. 68° Does not want to be in of the situation without
school or takes it as self-involvement,
home. 4. 2%, School as an extension of
home,

II. By the end of term :

1. 32 Bears independently but 1. 32% Bears independently with
not spontoneous in free secial interaction.
interacting with others, : .

2. 2%, Responds to teachers

[ERJ!:‘Z. 32 Responds to teachers as - without self-involvement.

; substitute parenta.
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3. 455 Accepts children as & 3. 2% Accepts children as a
part of the situation part of his socioety,
without self-involvement,

4. 2T Accepts school as an

A. 326 Accepts school ; extention of home.
indifferently.

III. By the end of year : ,
A B

1. 50% Bears independently with 1. 2% Bears independently but
free social interaction, not spontaneous in
interacting with others,
2. 44% Responds to teachers as

friendly adults., 2. 3W Responds to teachers as
helpful authority with
3. 31% Accepts children as a part free interaction.

of his society.
3,A 2% Cooperates in small
4. 3T Accepts school situation groups.

but is not relaxed fully. B 29 Interacts with children

formally,

4. 2% Accepts school situation
and being there,

A critical reading through the patterns show that as children
continue to go through school experience they express their adjustment by
becoming more and more free and relaxed in interactions with children,
look upon teachers as friendly adults having authofity in the situation,

and slowly move towards enjoying being in the school, .
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IV. SHIFTS IN THE BEHAVIOUR

- The changes in the .behaviour of the children as a group was obvious
in all the areas of interaction under study. Following the scoring system
for negative and poéitive.aspecta.of‘interaction eachlchild'a interaction
pattern for each area.was noted .in terms of the score of zero or one.
There were only thirteen children who were observed for all the three
sessions and hence could bhe used for application of 'Q' test. 'Q' scores

- were calculated and evealuated for significance at .05 level, Table III

gives the celculated 'Q' values for the four aspects of behavicur with their

level of significance.

?apleJ{EI,_ Signif}cggce of behavioural shifts,

H $
Area of Behaviour i Q! ; Sig::?iczice
H $
Initial parental dependency and
subsequent self-reliance 8.0 .02
Interaction with teachers : 13.4 .01
Interaction with children - 14.0 ., . 001
Schel acceptance ' 10.57 .01

The significant 'Q' scores clearly indicate significant shifts towards
more pcsitive attitudes towards school and children and teachers. As the
observations were done at two crucial points, prior to two long breaks in
schooling it was felt worthwhile to study the significance of the shift by
the end of the first term which comes approximately after three months and
from this pnint to the end of the second term which comes after six months

approximately. Table III gives the relevent calculations.
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Table IV. Significance of behavioural shifts during the first term -

and during the second term.

I4

Sh2ft Periods

Area of Significance ‘ I&II ; II & III
| gt ¢ sig. i '@ | sie.
Initiel parental dependency
and subsequent self-reliance 4.0 . .05 0.5 NS
Interaction.with teachers - T.0 .01, 1.0 NS
Interaction with children 3.0 NS 6.0 .02
School acceptance 4.0 .05 3.0 NS

_ NS = Not Significant.

Table IV sumgeoted that the children achiéve significant shift
towards‘positive attitude.indicating progress in schopl adjdstmentl
during the first term by developing self-rcliance in the gchool and
imﬁroveq interaction with teachers. The shifts in the two areas is bound
. to influence their attitude towards school. Consequently, behavioural
shift to p081t1ve attitude towurds school-acceptance is also signlflcant
durlng this perlod. The majox shlft in the attltude-f;;afds other chixdren
occurs during the sscond term. Table I clearly shows that the period of
schooling for the first term is of three months@only while by the en@ of
the year, or second term it is six months including a month of vacation.
It seems,  therefore that school adjustment process is fester and multi-

- dimensional during the early days of schoolingj; comparatively it is

slower with reference to other children.



21

V. PATTERNS OF MOVING TOWARDS ADJUSTMENT

In order to get an insight into the behaviour shifts of individual
childr;n in each aspect of behaviour, classification tables were made by
using reference number for each child. The mobility of children from one
category of behaviour to othéf.Eéfegories was followed from the first
observation, i.,e. at the beginnihg‘of gschooling, to the third observation
which was done towards the e¢nd of the academic yesar through one inter-

mediary observation.

(a) Response to parents_in the initial parting situation and subsequent

gelf-reliance

Tables V and Va present the classification of sach child during the

three related observations.

Table V. Behaviour during initial parting with parents,

. »
.

Code numbers

Sr.No.? Behaviour categories of children "Totel
1 Clirging - ‘
Not leaving the parents at all l, 2, 5, 8, 15, 9
17, 19, 22, 24
2 Could play alone but the parent/ .
guardizn should be nearby 3, 7, 12, 13, 6
20, 23
3 Plays alone but needs intermi-
ttent reassurance by calling
the parent or going to him 6, 9, 10, 14, 5
21
4 Could stay alone - *
Independent 11, 18 2

22
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Table Va, Behaviour indicating self-reliance in school.

i : Code Numbers
Mo Behaviowr dctegories : 1. i IIT
: 4 Totali Total
1l Depends on teachers or other 1, 8§, 19, 24 : _ 1
children for selecting and =~ 22, 24 5
continuing activities
2 Independent but not relaxed 2,3, 5 3 8, 15 2
3  Bears independently but not 4, 9, 15, 1, 9, 13,
gspontaneous in interacting 17, 20, 21, 17, 22 5
with others i 23 . T o
4 Bears independently with 7, 10, 11, 3. 4, 10,
free social interaction A 12, 14, 16, - 11, 12,
18 7 16, 21,
, . 23 8
22 16

Ituis ébyiou9.£n féﬁié-v that except 2 children all expressed depen-
dence on parents during the initial period of édhobling.*Oufmﬁf tﬁéééuéo
children 9 showed clinging behaviour, 6 wanted the parent to be nearby and
5 required réassurance and they intermittently called the parénﬁ and sought
guidance (carrying over the ciassification to the subsequent self-reiiance
in Table Va). We find that 5 out of the 9 clinging children hﬁd developed
dcpendency on teachers or other children, two became independent but
remained isolated and the remaining two have grown independent but are not

relaxed, during the second oLservation,

Out of the 6 children who required the parents to be nearby in the
first session 2 had developed to bear_tbemse}yes.in@gpen@ently with free
interaction with dfher chiidren, other two di@ so without being spontaneous

,in interacting and one though independent was not relaxed. The remaining

\‘ w
E;Rdfzailq could not be observed.

IText Provided by ERIC
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Out of 5 children who needed intermittent parental reassurance during
the initial period, two bearing themselves independent with free inter-
action with other children, 2 more did so but had no spontaneous inter-

action and one could not be observed.

The two children who were clessified as independent during the first
session developed to bear independently with free interaction with other

children.

During the third session of obscrvations only 16 children cou;d be
observed. Out of these only one showed dependency on teachers or/and other
children. This child was in the same cafegory for the second observations
and was clinging £o the parent during the first observations. Two children
were independent but isolated. In the se;ond observations, one of them was
dependent on teachers or other children and the other was independent
without spontaneous interaction, Both these children were clinging to the
parent during the first session, In the third session 5 children were
classified as bearing independently without spontaneous interaction. Out
of these five, one waos not observed during the second session_and during
the first one he belonged to the category of children who needed the
presence of the parent nezrby. Out of the remaining four, two belonged to
the same category and two showed dependency on the teachers or other
children. During the first session of observations one out of the first
pair was clinging to the parent and the other needed intermittent
reassurance. The remaining two children of the other pair were dependent
on teachers or other children during the second session and clinging to
the parent during the first session of observations. By the third session
of observations eight children have developed to bear themselves indepen-
dently with free interaction. Féur out of these children behaved the same
during the second observations; during the first observations one of them
could not be observed and one each was classified under 'need for the

parent to be nearby',- 'intermittent reassurance by.calling.tihem' and . . -
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'independent'!. Three of the remaining four children were independent
. but not relaxed during the second observatiéné; during the first session
of observations one of these three could not be observed, one needed the
perent nearby and the third needed intermittent reassurance bylthe parent,
The remaining child who was independent and relaxed by the end of the year
was independént but isolated during the second observations end needed the
parent nearby at the beginning of the schooling, i.e. during the first

session of observations.

On the basis of these observations one may tentatively say that
children in developing self-reliance indicated by their independent bearings
and free interactions go through a stage of not being spontaneous in their
interaction with other children. Some of them pass through an intermediary

stage of being independent but isolated.

It is also interesting to note that even by the end of onec academic
year all have not developed free, relaxed self-reliance in the school
situafion. Those who have not attained it miéht be still on.the process of
happy adjustment to school or these might be genﬁine.personality differegces.
It is difficult to say.anything definite at this stage with the limited

data at hand.
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(v) Behaviour indicating acceptance of teachers

Table VI. Behaviour indicating acceptance of teachers.

e i .

Sr.z Behaviour ? N Code numbers at
No.; categories §Observation I §Observation II§Observation III
1  Avcides-tezchersor 2, 5, 1, 2 1 8 1
ip indifférent-ter 8, 13, :
them 15, 17,
‘ 19, 22 9
2  Accepts teachers but 1, 3, 14, 3, 8,19 3 = -
responds to them as 20, 21 5
if they are strangers
3  Responds to teachers 9, 10, . 5, 7, 10, 3, 23 2
formally without 12, 18, 15, 21 5
gself-initiative 2%, 24 6
4 Responds to teachers 6 1 1, 9, 14, - -
as subgtitute 20, 22,
parents 23, 24 T
5 Responds to teachers 11 1 12, 16, 1, 4,
ag friendly adults 18 3 12, 13,
15, 21,
22 7
6 Responds to teachers - - 4, 11, 9, 10,
as helpful authority 17 3 11, 16,
with free inter- 17, 24 6
action

22 22 16

A glance at Table VI suggests o developmental sequence in the listed
categories, During.the first week of schooling 9 children either avoided
the teachers or wére indifferent to them; 5 looked upon teachers as
gstrangers, 6 responded to them formally when approzched by them. Only one
child interacted with them as if they were substitute parents and one more

= behaved as if they were friendly adults.



26

By the end of the first term, i.e. during the second session of
observationse, out of 9 children who avoided teachers or were indifferent
to tﬁem at the beginning, only one had continued to be the same; two
children started responding to teachers as if they were strangers. Three
defeloped formal interaction when approached by teaéhers. One eqchj
developed the intsraction similur to that with a substitute parent and
helpful zuthority. The remaining one could not be observed. Out of 5 children
who accepted teachers but behaved with them as strangers during the first
observation, one continued to be the some, one developed formal interaction
which was not self-initiated and the remaining three moved towards reacting
to teachers as substitute parents. Out of six children who were formal
without self-initiated interaction at the bveginning of schooling, one
continued to be the samé, three behaved as if teachers were substitute
parents and two shifted towards the category of friendly adults., One child
who had the initial approach of substitute parents could not be observed
further, and the one who started interaction with teachers as if they were
friendly adults developed towards them dn approach similar to that towards

helpful authority.

During the third observation only one child avoided teachers. This

~ child behaved similafly aé the beginning of schooling. By the end of the
first term this child interacted with teachers as if they were strangers.
Two children responded to teachers formally when approached. One of them
behaved as if teachers were strangers during beth the prior observaticns;
the other one shifted back to this category under which he was classified
for the first sessicn. By the end of the first term he interacted with
tenchers as if they were substitute porents. Seven children interacted
with teachers as if they were friendly adults. Out of these seven, 2 were
fermal if approached by the teachers during the seccond session. During the

Q irst sessicn one of them avoided teachers and one responded to them as

g trangers. Two childfén interacted witﬁ teachers as if they were substitute




parents, during the second session. One of them avoided teachers and one
interacted with them as strangers during the first session. One child
shifted from the interaction indicating teachers as helpful authority

which was expressed during the second session; the child was not observed
during the first session, The remaining child moved tu the category of
intéraction with friendly adult by the end of t£e first térm from'being
formal to them when approached at the beginning of schooling, Out of six
children who interacted With teachers as if they were helpful authority,

two behaved the same way during the second session, and during the first
sessiusn one of them avoided teachers and one interacted as if they.were
friendly adults., Anéther child who has not shifted from his behaviour during
the seccnd session was not cbserved during the first session. Two children
interacted with teachers as if they were substitute parents during the
second session and responded to teachers formally at the beginning of the
gchooling, i.e. during the first term. The remaining child moved from formal-
interaction withcut self invo;vement, thr&ugh interaction with a substitute
parent to the category under discussion, i.e, responds to teachers as ™

helpful authority with free interaction.

If the present observations be interpreted ns indicating a sequgntial
relationship over the six categories there are three children who had
regressive fluctuation in their interaction with teachers. These children
may invite special attenticn, A generalised pattern of accepting teachers
as helping authorities which is an important aspect of school adjustment

may be noted as below.

Most of the children when they first come to school tend to avoid
teachers or remain indifferent tc them. They (children) look upbn them
(teachers) as strangers. At best they respond to teachers' communications
in formal way. As they continue tc attend school they slcowly get relaxed
and tend to behave with teachers as if they are substitute parents. By the

end. of the firast term a few of them continue to be formal if app?oached.
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By the end of the year both the above mentioned categories are left behind
and the children develop the pattern of interacticn with friendly adults.

Scme at this stage freely interact with teachers as helpful authority.

(c¢) Behaviour indicating chiliren / Interaction with other children

Table VII, Behaviour indicating interaction with other children.

-
—

Sr.§ Behaviour % Code numbers
Nc,; categories §0bservation I§Observaticn II?Observation III
1 Aveicdes children 2, 5, 6, - - - -
7, 8, 14, :
15, 20,
21 9
2 Indifferent to 3, 13, 8, 24 2 - -
children or interacts 24 3
. with them on
instruction -
3  Accepts children as 1, 9, 1, 2, 3, 8, 13,
a part of the 12, 17, S5, 9, 15 3
b situation without 19, 22, 15, 19,
self-involvement 23 7 20, 21,
23 . 10
4 Interacts with 18 1l 14, 17, 1, 3,
children formally 22 5 917 . 4
5  Co-operates in 10,11 2 11 1 11, 22, /\“”\
small group 23, 24 4
6 Accepts children as - - 4, T, 10, 4, 10,
a part of his 12, 16, 16, 21 5
society : 18 6
» . .
22 22 16

A study of Teble VII showed that at the beginuning of the schocl nine
children avoided other children, three were indifferent tc them, seven

accepted them but did not interact with self-initiative, one interacted

v
[ERJ!: formally and two ccoperated in small groups. Qut cf the 9 who avoided

r
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During the second session one 6f these children interacted on instructions,
5 accepted children without self involvement, one developed interaction at
the formal level and one accepted other children as a part of hig society.
The remaining one could not be observed during the second scssgion. Out of
the three children who were indifferent to other children at the beginning
of schooling, i.e¢. during the first observations, onu could not be observed
during the sccond sessian, one continued to be the same and the remaining
one developed acceptance of children without self-involvement., Out of 7
children who belonged to this category during the first session of observa-
tions, four continued to be similar during the second session, two developed
formal interaction and one developed interaction indicating acceptance of
children as his society. One who initially interacted formally developed
free interaction. Out of the two who could co-operate in small groups at

the beginning, one continued to be the same and the other developed acceptance

of children as his society.

During the third session three children accepted other children as
a part of the situation without sélf-involvement. Out of these three children
one has shifted from avoidance at the beginniné through indifference at the
end of the first term. Another child who also avoided children at the
beginning, developed acceptance without self-involvement by the end of the
first term and continued to be the same, The third child cculd not be
observed during the second segsion and he was indifferent during the first
session., Amongst the four éhildren who wer: classified under the category
of formal interaction with other children three were classified under
accepting other children as o part of the situation but without self-
involvement Aduring the second observation. Twe of these threc were under the
game category i.e. acceptance without self-invelvement during the first
observation and the third child was indifferent to other children. The

fourth child who interacted in a formal way by the end of the year shifted

to it at the end of the first term from the interaction without self-involvement

- . - . o . * -



at the beginning of the schooliﬁg. Out of the four children whe had developed
co~cperation in small group by the end of the year, i.c. during the third
seasion of observations, one had similar behaviour during all the prior

sessions, while one each had developed from indifference, acceptance with-

‘out self-involvenment and'the formal interaction during the second session

of cbservations, At the beginning of'the schooling, i.e. during the first
observations twc of these children interacted at formal level and one was
indifferent to other children., Out of the five children who acceptedlother
children as their society only one did not dv 80 during the second session.,
This child accepted other childrén'ﬁithout gself-involvement thén. During
the first observations twe of these five children were not observed énd of‘
the remaining three one cach was classified as avoiding c¢ther children,

accepting them without self—invqlvement and cu-operating in a small group.

The observaticns indicate as a general pattern that children who are

indifferent to other children when they first come to schccl learn to accept

+ them és a part of the situation by the end of ths first ferm, i.e, after

-l

three months of gchocling., During the next term which is of approximately

6 months it appears that shifts are more indicative of individual differences

perhaps in persaynality rather than expressing the schcol adjustment process

cf the children,
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(f) Behaviour indicating acceptance uf schocl

Table VIII. Behaviour indicating acceptance of schucl.

Sp { Code Numbers
No'- Behaviour Categories

Observation III

Observation IiObservation II

sencoucona

1 Does not want to be 2, 3, 5, 8 1 0]
in school or takes it 6, 8,
as home 13, 14,
15, 17,
19, 20,
21, 22,
23, 24 15
2  Accepts schucl 1 1 2, 3,5, 8,13,
indifferently 15, 19, 15 3
21, 24 7 .
3 Schuvl as an extension 7, 9, 1, 9, . 0
of home 10, 11, 14, 20,
12 5 22, 23 6
4 Schcol as an extension . 0 4, 10, 3,5 9,
of sccial play 16 3 16 3
situation
5 Accepts schocl situa- 18 1 17 1 1, 10,
tion but is not fully 17, 21,
relaxed 22, 24 6
6 Accepts schuol situa- 0 7, 11, 4, 11,
tion and enjoys being 12, 18 4 12, 23 4
there
22 . 22 16

Table VIII shéws that a2t the beginning of schcooul 15 children either
Aid not want to be in schocl or they behaved in such a way as if they were
n~t aware of school as o situaticn different than home. One was indifferent
to school as such, Five accepted it os extension of home, and only one

Q. accepted it as a different situation but was not fully relaxed,
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During the second session, i.e. by the end of the 1lst term after
3 months of sch »ling, 7 children out of 15 who dida't want to be in the
scheol or were not aware of it as different frdﬁ home, accepted it with an
indifferent éttitude, 4 accepted it as the extension of hume, one accepted
it.as a specific situation 5ut was nct fully relaxed, one continued to be
the s;me ahd two could not be observed. The one who had accepted the schoul
with indifference at the beginning moved to accepting it as extgnsion of
home. Out of 5 whe behaved as if schcul was extension of home at the
-beginning cne continued to be the same and one shifted tuv behaviour indi-
cating schsol as extension of social play situation. The remaining three
developed joyful acceptance cf the school. The one who was not very relaxed

at the beginning alao mcved to this category.

During the third observaticn, 3 children were s%ill indifferent to
achacl. At the beginning of schy.ling all the three didn't want to be in
schrol. During the second sessicn one of these centinued to be the same,
one become indifferent and one cculd not be cbscrved., Out of the three
children who accepted schoul os extension of play situation, one had behaved
similar during the second sessicn and he was nct observed.during the first
sessicn; one behaved as if schocl was extensicn of home and the remaining |
one was indifferent to schccl. During the first session both these children
were classified.under 'does not want to bé in schoul / takes it as home!.
Six children had acoep@ed schcol by the end of the year but were not relaxed.
Two out «f these were indifferent to.séhoél, one behaved as if schocl was
extensicn of howe Qﬁd one was not relaxed, ggring the secound observations.
These four children did not want to be in the schodl during the first obser-
.vations. Of the remaining two, cne child had moved frem the behaviour
indicating acceptance of schcul 2s sceial play situation during the
second session. At the beginning of schocl, i.e. duriﬁg the first observa-

" ticns he was classified under 'school as an extensicn of home.® The

renaining child behaved as 3f-the school wes extension of home during the
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saccnd session and was indifferent during the first session of obsexvations.
Out of four children who had accepted schocl with joy by the end of the
year twe had developed the behavicur by the end c¢f the first term, at the.
beginning beth of them behaved as if school was extension of home. Out of
he renaining twe, one behaved as if school was extension of sucial play
gituation during the seoond session of observation and he cculd not be
oboerved during the first session, For the remaining ohild schocl was
extensicn of home at the end of the first term and he didn't want to be

in school at the beginning.

The observations oi bshavicural shifts indicate that in aéhieving
schocl ddjustment expressed by joyous involvement, children pass through
gcme intermedisry stages of behaviour indicating school a§ extension of
h~ne or extension of sacial play situation ond accepting school as an
ind2pendent situation tut not being fully relexed. In the present atudy
there were & numher of chiidren ﬁho hat not attained the level of school
adjustinent to enjcy schocling by the end of the year. To know whether this
ig a stage in their process cf adjustment or they are indicating individual
Cifferences in sohcol cdjustment needs further longitudinal study.

3
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VI. INDIVIDUAL PATTERNS OF ADJUSIMENT AND DETATLS OF OBSERVATIONS
The pattern cf shifts for each child under. observation indicating the

nature of his process of adjustment to schcol was prepared by using the
poeitive an.d negative indices of his attitudes for each area during each
observation. Thus each child!s pattern bonsisted of twelve sign indices in

three cclumns and four rows. The six major patterns are :

Table IX, Individual patterns of adjustment.

A. (1) C.No, 11 B. (1) C.No. 8 ! c. (3) C.No. 1,17,22
++ + _ --- SRy
4+ o+ --- Ry
+ + + --- -/t +
4+ + + ' e - -/t +
D. (4) C.No. 9,10,12,21; E. (3) C.No. 3,25,24 i F. (1) C.No. 15

-/+ =/+ + ~/+ 1/+ =/+ -+ + -
o/t =+ + [+ =]+ =]+ +  +/+ -
-/t =/+ + ~/+ =/+ =/+
#/+ [+ + [+ =/+ =/+

(XY All positive indices cf child's attitude in each area during the 3 sets

of observetions (Case No. 11),

-

f). All negative indices of child's attitude in each area during the 3 sets

of observations (Case No. 8).

(Q}- First set of obeservations indicated all negative indices and last set of
observations indicated all pcsitive indices, though the midile set of
Q observations may have some negative and some positive iiilices (Case Nos.

ERIC
=1, 17, 22).
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\

All positive indices in the last set of observations though may have
shown some positive and some negative attitudes in the first twe sets

(Case Nos, 9, 10, 12, 21),

Mixed patterns of adjustment tbroughout the three sessxons, though

tending to be more on positive side (Case Ncs. 3, 23, 24)

Mixed paiterns of adjustment thrcughout the three sessions, though

tending to be more on negative side (Case No. 15).

W HH



Details of Observations .36
The three children whose behaviour during significaent periods of the

first year of schcoling have been presented have practically reached the
end of their schouling in Chetan Balwzdi tu=-day when this report is being
; finaliged. They are in the kindergarten class. Though we cannol generalise
" on the basis of threc cnses the family inforﬁation and the school progress
record of each one.of them might be revealing tc an interested reader._Such
information about each chi}d is supplemented at the end of his behaviour

observetions,
Case No, 8

_ J is the only child who even by the end of the second term remains
aloof and does not mix freely with teachers and other children, Even by the
end of the year, there is no indication of his acceptance of school except
that he is still in the school and does not ory any more. The following
observations illustrate his behaviour. It would be interesting to know that
J was indifferent to teachers and children for terms and then became
friendly with them, He was cooperative and considerate to them ot times
till theL. 5%rm and thegugfs really cooperative and considerate. He was
quiet ﬁ;hrd?ughout thesge [ terms and afterwards also talked at times. During
the / ' term also he rarely played in a group and enjoyed group play only
at the end of 5th term. He approached any new situation reluctantly in the

lst term and afterwards remained cautious.

Qvservations I ~ 26-6~68

J's uncle is with him at the sea~saw. J wants to meve toward him.
Uncle can't leave him alone and sc‘manipulate sea~saw from the other side.
J moves away frcm sea-saw. Uncle talke and brings him back to sea-saw. J
ories when the uncle pushes him hard-On the horse back with the uncle= Then
J is on wheel block - uncle pulls the block and J turns the wheel. J left
elone, uncle at a distance - plays for a while, turne toward uncle. Uncle
puts hir beck ~ plays for a while ~nd then again he wants to be picked up
by uncle, Uncle takes him to Jungle Jim with the slide board. Uncle asks
him to gwing from the top bar. Swings a little then starts crying - wants

~ uncle to pick him up - uncle tekes him to the slide. A teacher suggesta.
that J might be tired and thereby uncle takes him to kitchen, gives water.

J drinkq water and comes out with the uncle.

Observations IT - 3-10-68

Teacher asks whether J would like to sit in with R. J shruggs his

[:R\!:;houlders 1ndicat1ng 'Nc!', Teacher goes away, J locks at the observer.

wll Toxt Provided by ERIC
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Observer talks to him about broken cycle and vegetable selling activity ’ '

that was going on. J looks at teaoher. She offers him tokens to purchase =~
J shruggs his shoulder and stands looking around without involvement. .

" Turns and looks at P on the tricycle but lraves and moves to the teacher,
who is organizing the shop, aotivity. J looks into A's basket and pﬁsheﬂ his
hand when gave vegetables to A. J peeps through A and teacher towards shops.

Teacher asks him if he wants to buy vegetables ~ J shruggs.

Obgervations IIT - 10-3-69

J in tussel with A. A complains to teacher. Peacher cﬁlls J ~ J stands
up and goes to her, Teaoher tries to bring him near her. J pusheg her away
and goes back and standswith his finger in his mouth. J does not seem to be
taking note of what teaoher is saying, J takes scat in clay~-work when group
breaks>up for activities., J imitates D in doing clay-work aﬁd also imitates
and says D - 'This is a mirror.' D shows it to the teacher. J alsoc makes &

gesture.but when sees that teacher is leaving the place, does not call hex,

Case No. 11l : | ' 7

B's behaviour indicated all the positive indices in each area of.

adjustmenf during the three sets of observations.

Later observations of teachers indicated that he was ffiendly, coopera-
tive and considerato: throughout the nursery school experience with both
teachers and children. He was also very talkative, After the first term he
played in a group for most of the time, He approached new.situation cautiously -

for twc terms and then approabhed very easily,

B's adjustment to the school in general indicates how wéll-prepaied he
is for the school, teachers and children, right.from the begimnning., Through~
out the three sets of observations he shows all the positive patterns of

behaviour.
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Observations I - 26-6-68

B is on swing with three cther children. Teacher talks to another child
and appreqinteé his new clothes. B ‘'says 'My clothes are alsc new, Mummy had
brought new clothes.' Then he tcld the teacher that his socks had beccme
dirty. Teacher tcld him *When ycu gu inside it will go éway.' B tcld teacher
'When I will grow up; I will go to another schocl. At present, this is my
schcel, Sc there are two schocls.! B saw his mother at a distance, she ceme
near the swing and pushed the cther swing, where scme other child was sitting.
B asked mother to push that ohild priperly. He looked at thayhgirl oﬁ the
other swing whe is his cousin and said 'Deepa, you might fall down.' Then
he said 'My name is written at my back.' He told teacher 'I want to get down.!

B got down and went tc his mother,

Observations IT « 3-10-68

B was playing in sand-pit with a group of children, Teacher asked 'Who
would like t. peel the peas?' B went with a few more ohildfen. 3:gct pedé in
a dish - started peeling them - he was engrecssed in d-ing his work. Teacher
appreeiated so B said 'See, I kncw how to de it,' again engrossed in his -
work. Teacher said 'Sec, I have water in my hand - su he got u§ and looked
in her hand, When he finished cbserving, teacher asked him to sit down. He
sat dowri and started peeling peas, B listened to the conversaticn between

teacher and cther children.

Observations IIT - 12-3-69

B elimbs down from the bus - gres tc the toilet - goes toc the playground -
stands near Jungle Jim with a slide. He slides - teacher asks him 'Wiil you
please brins svoons?! He went after the teacher. She gave him spcons and
asked him tc give them to all the children, B gces t¢ playgrcund - meets 4

~ on the way, shows him spccens - gces to the sand-pit - gives ¢ne spoon to each
ehild - puts the rest in sand. R asks fcr a spuocn - B gives R ovne spoon -
R suggests to sit under the sun - D and B follow R, V came with a ! '

Q _ .
E[{L(Lde B ezlled teacher and ecmplained !V has brought spade.' Teacher did nct

Text Provided by ERI



Pay any attinti&n. B told teacher 'I have this big oaxr .at my Hbme, top is

yellow and bottom is blue.' She asks 'who sits in it?' B says 'I and D.!'

Case No, 24

A's behaviour indicated progressive improvement in all the areas frdm

first set of observation to the third set of observation.

It was found that she was friendly, oooﬁerative and considerate with'
teachers throughout but with children she was indifferent and cooperative only
sk times during the first tern, She was quiet in the beginning, talked at
times from second to fourth term and then was really talkative, Sﬁe startaed
playing in a group from eecond term but was most of the time in a group
during fourth, fifth and sixth terms. She approached new situations reluc-
tantly during first term, cautiously during sesond term and easily after“?

fourth term.

A'g pattern of adjustment clearly indicates that she was very dependent
on mother, not aéseptipg other children and teachers at the begiyﬁing, but |
gradually by the end of the secon&tteré she has aocepted school as well as :
other children and teathers. SRR |
Observations I - 25-6-68

Teacher asks the ohildren what would they like tc play. She repeats her
question to A. A looks at her but dces not reply. Teacher suggeste'to ride &
tricyole. A starts riding. Peon came to oil the wheel and A left the game,
came to the plaoe where usually her mother‘sits..A did not find her mqther.
A mother c¢f some other ochild asked 'Shall I take you to your mother?! A
started.orying, saying 'Mummy. Mummy'. Obser&er offered her help - A loock: .
at her (ou‘e;;;r) and was ready tc accept her help by holding her finger.
Mother had gone to the office, On the way A cried for scme time, when
obs‘rver explained that thavae;e going to her motber, A sfopped crying. As
soon a8 she eaw mother, £ _ ... ciinggd to her,vetarte& sucking her thumb.
Mother ard obsarver trieﬁ to convince heg_éhat_A"ahould pley on the ground

O and after finishing her work, mother will join her. But A remained with the

7 mother. . 39 .
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Observaticns 11 ~ 3-10-68 " '

[}

. A was in boat with four children é éot:dcwn - went to the slide.
Climbed on top but could not slide =~ teacher was helping another child - 80
A quietly waited for her turn ~ teacher helped her, A slided, A climbed
again - teacher encouraged her tc slide by herself - A slided without help |
and went to sand-pit. A'group of childrgnlwas digginé'd well - A watched but
Played elone, went where teﬁcher was standing and callgd her 'Ben, see!

.showing a Wadki filled with sand - teacher appreciated.

Observaticns III - 12:3-39'
.o - dn
4 in sand-pit with two other children - playing with sieveq[the eand.

A told R '"In my shoea there is sand.! R sald 'Take it off when you go hume.
But A tock it off then and there and removad sand and put it on. Teacher canme
and aaked 'Nobody wants t¢ be monkey today?! Nu reply. After teachcr 1eft

B maid 'We should nct become, isn't it?' A suppocrted her by saying Yesg!,
After sume time A started d?amatiZing and seid 'The train is ccming', and
seng a scng. She gave a stone tc B. B sat cn the edge'of-sand-pix,.asked A
t> join her. A did not reply. Teacher came and talked tc Be A listened to the
conversaticn, Then teacher sald that &t was time for juice and clapped.
Immediately A got up saying 'Ccome, come'! to vthers - collected equipments

fr-m sand but teacher said let them be there - suv kept then back and ran

inside,

J who shows all negotive indices thrcughcut, is the eldest child, who
has an illiterate mother of 21 years anl the father is an engineer and the

family income ia Rs.lOOO/-. They have a2 Jjoint family.

B whc shcws all positive indices throughcut, is the only child, who
has a 28 ° ~= old mother, whc werks as o teacher and his father is a clerk,

the family inccme is Rs8.400/-, They have a nuclear farmily.

A who shcws gradual pProgress thrcughcut, is the youngest chiléd, who

AR\thaa a 27 yeers old mother, who is B. A.,B.Ed. and her father is a businessmun

.and their family income is Rs.400/-. They belvng to o joint family.
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TIT, “SUMMARY AND CONCLUSIONS

The observations were undertaken with a view to get sdmé insight
into the school adjustment process. Three questiens were posed in trying
to understand the process. An attempt is made to answer them on the basis
of the present study.

"~ .

Do the béhaviour patterns.change ag children continue to attend school? )
A1l our studies have shown ehanges in the behaviour patternsfof’”,
individual children and oonsequently in the group.as a whole., Within a
period of 3 months of schooling they have built easy communications with .
teachers and have become independent but in their interaotion with other
children in play situations, they seem to be self-centered and not very

relaxed.

By the end of 9 months they have become very friendly with the
teachers, accept other children as a part of their society and are quite

independent and relaxed in the school.

Are there different patterns of behaviour during the initial period of

ad justment? If yes, how are they related to subsequent patterns?

The present study could locate at least 2-3 different patterns of
behaviour et each session of observations. The inter-relationship of the
patterns could not be discerned. However, the general trend of behavioural

shift could be noted as follows :

Most of the children expected family members to be around in the beginning,
and these children go through a stage of not being spontaneous in their
interaction with other children or being independent but isolated. They
ultimately Aevelpp self-reliance which is indicated by their independent
bearings.

ERIC
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Most of the children when they first come.to school either avoid
feaohers or are indifferent to them or consider them as strangers. As they
get acquainted with teachers, they show more relaxed behavioﬁr and either
accept them as substituéés for their ﬁarents or as formal instructors but

ultimately at the end of 9 months interact in a friendly manner or consider them

.. helpful adults.

Regarding interaction witﬁ other children:it was noted that children
either avnided nther children ar were indifferent to them or accepted
children without mﬁch of self-involvement. But children who belenged to
the first two categories accepted childretri a5 part of the situastion before

interacting freely with them. “

As far as acceptance of school is concerned, children either did not
want to be in schpol or were quite indifferent to schoml ar perceived schdol
as extension of home situation. They passed through some intermediary stages
indicating school as extension of sociai play situation or school as a
gituation which is strange. Even at the end, there were some children who

did not completely enjoy their being in the school,

Do individual children show the stability of behaviour pattern over a

period of time?

The process of zddjustment to school was prepared by using positive
and negative indices of each child's attitudes for each area during the 3

observations.

It was noted that some children showed positive aspects all throughout
while some showed negative aspects all throughoutf—éome who showed all
positive at the end but showed either positive or negative during first and
second set ofobservations. Very few children shifted from positivé to
negative aspects of adjustment in different_ureas. Majority of children have

4~ved on in their attitudes fromlnegative to posiﬁivg. Hence it is difficult

IText Provided by ERIC
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E%RJKZ conclude about the stability of individual behaviour patterns. Such a
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eonelusion might also be diffieult due to dynamic process of adjustment
et work, Perhaps the individual differences in shifts towards positive

attitude might be related to the basic differences in the behaviour

pattern,
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