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ABSTRACT .
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68 percent of the children were able to read some of the native
language materials by spring 1974, but there is still rooam for
movement toward equal native/English-speaking ability. Virtually all
of the students involved were enthusiastic about the programs. In
addition, wide community support of the programs was shown fror a
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This is the second and final evaluation report ordered dby the
Alaska Native Education Board, Inc. for 1973-74. The Interim
Evaluation Report in January 1974 covered briefly the evalua-
tion plan, needed revisions, and some interesting data from the
Fall 1973 data collection.

FINAL EVALUATION

I have examined the information collected from Students,
staff, and community persons involved in the ANEB's bilingual/
bicultural program during the first year of operation of the
project. My examination was made in accordance with generally
accepted evaluation procedures, and accordingly included such
mathematical calculations and analyses as were necessary under

the circumstances.

In my opinion, the informetion collected supports the
conclﬁsion that the first year of operations wes successful
and warrants the contlnuance and extension of the program in '
1974-75. Specific documentation of this conolusion and Quali-

fications of it are conteined in the body of this report.

Hhorge @ Torg,,

George E. Temp
Research Psychologist
Project Evaluator

June 30, ;97#
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During 1973-74 the ANEB program was in operation in
eight rural communities throughout Alaska. In many ways
each community must be considered as unique. It is very
difficult to generalize about Alaskan rural areas because.
of differing cultural and language histories that defy the
expertise of any one person to comprehend. In point of
fact the ANEB projeots have utilized the services of non-
native persons and native spsaking persons in six. sub-areas
of Alaska in order to adapt as closely as possible to specific R
local needs and conditions. Six sub-areas to serve eight
communities =~ this, in itself, tells much of the story of
the difficultics facing the ANEB in attempting to "‘provide a

.. .
needed educational service.

It i8 also one of the difficulties faciig anyone
attenpting to report in a reasonably concise manner on the
accomplishments and frustrations of the first year of oper=-
ations in these elght communities. Ideally, each community
would have u:s.own evaluation report (speciaticany designed
and related to conditions in that village) and conclusions.

As a neceéssary compromise & single evaluation .pla.n was adopted
and approved by the ANEB last September and is the basis of

the present report.



The Information Collected

The flow of information in and out of any project is
usually tremendous. If the memoranda, letters, and reports
prepared in one year were collected an& stacked, they would
be, generally, several inches high and make 2 or 3 weighty
volumes. However, the speocific information referred to now
is that information collected specifically for eialuation

purposes. This information includest

Fall 1973 Student Pretest Information
Spring 1974 Student Post-test Information
Winter-Spring Community Reactions

Spring 1974 Staff Reactions

In each of the eight villages, essentially the same
information was collected with some modifications built into
the process to accomodate to local and unique conditions. Fbr
example, when assesasing the students' knowledge of native history, -
it was intended that all questions be asked in such a way as to
use local names and local persons as focus for the question
being asked. It was not intended that a more general *native

history" of Alaska be assessed,

As previously reported (Interim Report, January 1974)
several of the Fall 1973 student questions were too easy fur
the children and it seemed unnecessar; to repeat testing on
those questions in the Spring. This, fortunately, allowed us
to add several questions of interest to the Spring 1974 data
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collection. Also in January, at a staff meeting with the
project director, local coordinators and the evaluator, it
was decided to have separate forms of questions for Grades K-3
and Grades 4=8, This also allowed some greater depth of ques=
tions to be asked in the severely limited testing time which

all agreed should not be expanded (no more than 20 minutes
per child),

Of course, some questions were retained from the Fall
testing on both the X-3 and 4«8 forms in order to allow
estimates of change from Fall to Spring to be made. (I% is
desireable that such a procedure be used in any subsequent test-

ing in 1974-75 or beyond, also.)

-

The community reaction information was to ba collected
informally -« everyone agreeing that a formal interview pro=-
cedure would be resented in all communities and yield less

1

reliable reactions for that reasons.

The staff reaction survey was an anonymously completed
form and tﬁeréfére Possibly more truthful than other possidle
methods of getting staff reaction. About one-=half of the foras
were returned (tyvical respcnse rate for such questionnaires)
even though every effort was made to make the form easy to
complete and postage pald envelopes for return were provided.
Non-returned staff reaction forms are considered as indicating
lack of interest in the program and must not be considered

as either satisfaction with what is going on or dissatisfaotion.



Specific Information of Interest

An attempt will be made to keep this section as brief as
Possible but there are several important portions of the eval-
uation information of interest to different possible readers of
this report. Conciseness~1n presentation will'remain the goal
in so far as possible and consistent with accuracy and clarity.

The reader is encouraged to skip and skim at his own pleasure.

Conmunity Reaction. The opinion of members of each
communlity served by the ANEB program 1s of major interest to
everyone because without local community support there would
be no program at all. A sampling of opinions gathered from
all villages ®* are included in the pages below.

"He had one comvnlaint. The complaint was the situztion

that the students are too worked uv after the Inupiaq hour

that the regular teacher hss a hard time teaching then

anything the rest of the morning. Be sald the children try

S0 hard that they become exhausted and then restless.
Apparenily one day the students and the Inuplaq instructor °

got carried away about naming the parts of the body and

4S minutes had gone by before the instructor and the children

realized it.”

*Believes that the progran is working toward reasonable
go0als and the students are benefiting from the bi-lingual
instruction.”

“This 1s roally good for our children. Too bad it took
the school so long to begin using our language to teach
children. This is really helpful.”

.
. fopmunity, Reagtien, forns £rom Hughes hpd.nok bepn recelved when,



Some additional community reactions are as followst

®"She thinks it's a wonderful chance for all the
children to learn their language and cld stories

of their people. Very satisfied with results of the
program.” .

"I think bilingual education may be a whitemen's trick
for holding our children back in learning English and
getting the kind of education they need to get ahead.
Subsequent contacts: As her understanding grows of

what 1s involved in bi-lingual education she seems to

be coming around. She is stilll somewhat wary of it all.”

®"It's doing vretty good.™

®"Thinks it's alrZight. Thought it would be better
with another teacher.”

All of the community reactions listed so far have been
picked from the numerous comments avallable by reaching in and
taking which ever one the hand fell upon. A further randon

sample of community reaction, sclected in the same manner, 1;
]

continued below.

"This person felt thkat the reason that two instructors
left the program is the lack of vrepared lessons to
teach from. This person really wants to program to con-
tinue. =

"Pavoradbly impressed with the smooth operation of the
progam and interest the kids show for their classroon
work. Would like to see the program continue.”

"I support bi~lingual educztion. It is really great
for our children and sometning that should have been
done long ago. Not only will our children learn quick=-
er but our culture is being taught to them tool That's
good.”
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"Her children previously did not speak or understand
Sugcestun. Now they utilize the language whenever

possible, She is entirely enthused with this program.®

"My grandson is really doing well in school this year.
He is learning very qulckly both in English and Yupik.®

*Our girl is learning good."

"Don't really know what the kids are doing, but now
the kids know hew to count., They know the names of some
of the animals that they didn't know before. He thinks
it is very good that Native is taught in school.”

One more random sample of community reactions is pre=-
sented below. It should be apperent at the end of reading the

next batch what the overwheiming reaction toward the progranm

has been across all villages.

"Delights that her youngest son is picking up Inupiaq
words fasti®™

*"Thinks it's a good idea for kids to learn Sugcestun
in school.”

"It 15 a good thing that the beginners have a chance to
begin school using their own language, This should help
them to learn easier.” .

"He thinks it's a good idea for children to study their
language. He feels it is £ vractical course for them as
it can be used in the community and makes communication
easier between village elders and the younger generation.”



"I se2 the kids are more relaxed in school and thay
really are enjoying being there. It seems like they
are learning faster than before. I hope the program
continues so tne kids 1n the first grade will not be
left "high and dry" nexzt year."

"It's pretty good. I don't hear them talk, though."

"Thinks bilignual education is good. Thinks the Xkids
should learn English znd Native. Thinks the kids will
always speak Native in (nams of villaze). Is glad the
progranm provides a jJob Tor someone,®

On. each of the community reaction forms completed by the
local coordinators, there was also a place to indicate whather
oxr not the person talked to iiould like to see the progran
continuve., In one instance the person was undeclded and in
another the person talked with did not wish to see the prozranm
continued. His reaction was, ®You teach the kids Enzlish
in scrool and we will Tezch them Esiimo at home. The kids
ncel Lo learn Iazlizn or they will ©£211 bahind in school.®
All other interview forms complzied ( N = 96) indiceted thas
tne pexrsons interviswed wanted tihz proszran to continue, This
coupled with the reactiens revoried above would seem to clearly
1adicate wide and continuing comtunity support for the ANEB

pIograa in the villezes,

Another major source ol information about the fixst

rTar of the AYEB »rosran was the stafi. As indlicated sarlier

b
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an annoayrous stal vrvey was completed, These
maxe Anteresting reading 2nd nrovide another pseint of view
abcout the suecess and vrodlezs of the bilinsual/bicultural

program,. The stafT reaction forn was nailed to 111 the bi~



linzual speaking staff, the local coordinators, and the English
speaking teachers as well as the school principals involved.,

Fach form was accompanied with a return envelope, postage paid.
As the cover letter indicated to each recliplent, every effort

was nade to malntaln the complete anonymity of the persen re-
sponding. Even the envelopes in which the completed forms

ware returned to the evaluator were not opened by anygne.conneqteé
to the projlect. A student was hired to open the letters, eliminat
all identifying marks or signatures, and to destroy the envelopes

bafore returning the forms to the evaluator for use.

Returns were received from 16 persons -(about one-half of
the nossible retﬁfns). On the optional part of the form whers -
checks could be made to indicate thelr role in the project, thers
ware U marks ovposite coordinator; 5 by billingual instructor;

5 by English speaking teachex/principal and 4 persons decided
not to mark this optional section. It appears then that a-

-

samdle of opinien Trom each of the major grouds in the sgtaffr

Some specific ssmaents ars reported below so the reader
nay Jjudge for himself the staffl reaction.. On the question about
wikether the staff person would like to see the program continue
nexs year the results wera: 14 -~ yes or definiltely; 1 -- noj
erd 1 that was indifferent personally avout the continuance of

the progran.
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"It's going Teautifully. Yaybe need more bilingual
cachers,”

"The A‘r"’B bﬂinm':.l/bicultural nrogran offers the

students Involve?l The crinari-nity to study and leara
their lanvua*;: and euitural heritage under an ecaden-
1c secting. Tor the chlldren in our local program,

this 1s an “nwue educatlional ezperience. For some of
then, it involves =& developing of skills which thay
already possesse:’ ©o so=e degree, For others, it is a
challenze in that they oreviously did not utilize
thelr languace 0 any extent, It is definitely & ben-
eficial vroz—=zn for the suuz.ent.

A3 for the dilinzual instructors and administrative
personnel, there is a grozt sense of sabtisfacition whicn
can be galned by their versonal involvement in the vro-
gram both thzroush instructlon end achieving goals pre-
viously set os well as nelping to prezerve a2 languace
and culture walch otherisise night have gzradus ally faded
out.

Parents seem to bhe en"‘rely in favor of continuation
of thls ovrogram and the children as a whole entirely
enjoy their classvs."

"I think it'=s o creoast de2l that this progran is golng on
in this village. ¥y reasons arey T 1ike o keep it
zoinz causz, I hate to 222 the Languaze die. ISver since
it ntarta vy anined ahoul 60o that each student ic
learning fyros WAt i'n tzaching 2ach day. Let's keezn

v

it Truectint ¢

Qa
'ES

"leed Tor rore training {pre-service). Anpreciate
gonuneratlon of AUT3.  Shuwsling of corti<iad toachers
nm-} instmictors dur rear, Anpreciate inte
L o

I~
A o ~
J the bilinsual instmus

e

understaading with the

ne2ds to o2 a Hatier i 2
loJedrale '1 to », 1"1033 people,
ts

'3

=
of the Dilinmual
o -

f’ :rﬂ seonle |

2
sity of the pranr-
2> pudblic relatlions zhould bve
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"The parents like the idea of their children learning
the Aleut language and especially the written language.
My students, most of them, do not sveak it or understand
Aleut. I know the vrogram is helping students.

ANEB does keep us informed and sets up workshops
which on my part were vesy helpful in learning new ways
to teach.

At times some children are hard to teach but that's
Just a minor vroblem. Also chilldiren who speak the language
have a harder time learning written language. I've talked
with peovle and they've had the same problems. But the
children are learning slower than nthers who do not speak
it."”

. The staff reactions rerorted ubove are 6 of the 16
.selected at random from the bated recelved. The total
staff reaction forms will be sent to the project adninis-
trator for detalled reading and study to amplify the main
conclusion vhich is reflected in the comments above
and in the 14 staff members that stated they want the
ANEB program to continuse next year. The staff Yelt the

program is doing some good things for children.

Information collected directly from students. Regard-

less of community reaction and staff reaction if students

are not learning anything most readers would feel that the
program was not working oroperly. In order to 8sveak to

the quegtion of student learning in a meaningful. way, it wﬁs
necessary to design some questions directly related to the
objectives and goals of the ANEB program. These goals were

stated in the original project proposal and served a8 a helpful

base for construction of specifio questlions to be asked both

PR
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young childzen {X-3)} and onlder children {#-8). It must be
remembered that in both grouvs the children must be consid-
ered as beginners in thz formal study of bleoultural/bilingual
education. And among these beginners there were those who
could already sp2ak the native language and those that could
not: those that could sneak Englich and those that could not;
and that the children varied on thelir initial understanding
and background of knowiedze avout native culture in their

ovn village.
Quaztions on Knowledge of Present Village Culture

In the fall of 1373 sveral questions were asked of
the children to determine the extent of their knowledsze
of oreszent-day villgge culture., These Questions vere
sirple and direct: Tell me about the villagze. Where is
this villaze? Wrat do villaza veople do? Toll ma about
the winter. Tell me about the summer, ihat foods do you
like best Wnat foods do veovle in the village 1ike?
Tell ms about the peovle in the village. Who is the chief?
Who 1is the polics officer? Who worxs with the mail? Whe
runs a stor=? YWho else do you know who is helping to run
the village=? Tell me about the sirplanes that come to the
village. Who flies the airnlanes? What does the alrplane
bring?

On these questions (asked in either the native language
end/or Enslish) villame children of a1l ages did quite well.

From 59 to 79 ver cent of the children tested could give good
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the villaze would give).

Oider cnildren {Grzades 4-8) were asked some sdditionel
questlions dealing 1tith the life crele of a fish or aninal
common to the willage 2irea and wlith the dangers present in
village life. Some 62 ver csnt and 63 per cent of the children
gave good or higher answers to these questions, respectively.

All ages were also asked to nane and describe in the
native lanzuage local vlants and animals. Some 28 per cent
of the children could name 4 or more nlants and some 45 per
cent could name 4 or nore animals of the village avea.

All of the above informaticn is based upon testing done
early in the Fall of 1973 and, therefore, nay be considered
28 a description of what the children already knew about
their cuiture and envi-onzent as the nrogram was bezginning
in the villages.

To the evaluator and the local coordinators, these
parcentagas ssemed sufficlently high so that Spring evalua-
tion testing could be shifted to assessment of the knowledge
of children about the "old days" of village 1life. It was
agssuned that additional increases in “nowledge of present
village culture would take place over.the school year but
that preclous testing time should not be concentrated in
this area. However, one question related to proposal ob-
jectives was added to the Spring 1974 testing for older
children.



This added guestion esked the 4~8 graders to draw a
quick rap of the villagse. These s¥%ecthes were rated high
if they included imvortant village voints in the opinion
of the bdilingual instructor from the village. Some 79
per cent of the older chilldren could do this task well
in the Spring of 1974,

Questions on Knowledge of "0Old Days"

The Fall 1973 testing also included several questions
on the historical culture of th2a specific village. Children
of all ages were asked to tell two native storles; to tell
about relatlonshlps.with ¢ther native peoples; and to describe
art or craftworks that the village peovle have developed over
e long history. Older children were also asked to tell about
the history of locating the villaze in its nresent site; and
to tell why village people are known to other peoples around
Alaska.

The shifts from Fall 1973 to S»nring 1974 testing on
these questions is of interess.
~ .0Cn tha Fall testing only about 20 per cent of all
children could tell a native story. By &pring, soms 60
rer cent of the children could tell a s%ory in such a
manner to receive a zood or higher rating from the bl-

lingual instruoctor.
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On the Fall testing a®out 50 per cent of the challdren
could describe the relationship of village people to othoers.
By Spring 1974, some 64 ver cent of the children could do
this well.

Of the older children (4-8) only 29 ver cent could
adequately explain tha history of why the villege was lo-
cated where it is in the Fa2l1l. By Soring, some 43 nper
cent of the children wr2re able to glve e zood or highsr
answer. Older children alsd were asked about why village
paodle were known to otaer vneovle in the Fall and 27 ner
cent could answar this siequately. Som= 60 per cent gave a
good or higher aaswer in the Soring.

New questions on “nowledge of the “"¢ld days" waera
added for the Snring 1974 testing. These included such
direct qQuestions ast How did native neovle live in the
old dars? What robds did our venpnls cat in the o0ld dayrs?
How dld the men hunt? what did they hunt?

Sozma 3% ner cent of rounger children (¥X-3) and
68‘per cent of older children (4-8 grades) were able to
give good Or higher rated answars to the que2sion on hoyw
notive paople lived in the old days. On the foods eaten
auestion, some A7 ner cent of the younzer and 92 ner cent
of the older childrsn gave good answers in the Spring of
1974, And on the hunting questions, 53 ner cent of the
younger and 81 ner cent of the.older children rated good

or batter.



Older children ¥ere 2lso asved qQuestions about
fishing and abnut specific local village persons from
eariier days. On the questions "How did our opeoole
fish in the old days? “hat 4id they catch?" the older
children scored at zood or higner in 81 per cent of the
answers given. On the three questions dealing with
village versons “nown from ecrlier days, 38 to 51 mer -
cent of the children could give good or batter answers
in the Soring testing.

Sone Conclusions

This section of thne repori on infarmation collected
directly from the students has, 50 far, concentrated upon
the knowledge of nast and oresent culture or.the villagzes
in the program. What conclusions seen supported by the
information vresented?

One, it seens anparent that the children had = higher
krowledge of nraesent villaga culture than was anticinated
prior to the Fall testing. .

Twn, it anpears that knowledge of the historical cul-
turs of the villaze and 1t3 peoplo 15 increasing fron the
‘effects of the orozrant. {(This is true although only post
testing was done on some questions. The qu2stions irovluded
on Fall and S»ring indicate in2reases end it is safe to
assvune that if more of the history questions had been in-
cluied on the Fall testing that comparable increases would
have teen obsarved from Fall t» Soring testing.)

Thres, as a general statenent, it is anparent that

the children in the bilingual/bicultural program are now

or soon will be im nossession of a substantial body of



17

Knowiedge about their sn=2cific iocal native cuiture, both
vast and present. For this reason, 1t will be invortant

in future vrogran efforts to specifically identify additional
information and concerts chout the village culture that

could serve as the focus of instruction in this portion of
the bilingual/bicultursl orogran. If this is not done, then
children in the prograz for two or nmore years nay becoxe
tired of the repetition of conce2pis and knowledge that they
have already studied in sone detall and already ¥now in sub-
stantial arounts. In shart, the cultural curriculum nust

be expanded soon or most of the children will have adejuately

nastered wnat is the bulk of that curriculum at nresent.
Assessment of Rapding and Speaking Native

One of the major corcerns of the bilinzusl/bicultural
prozran 1s the developrent of languaze obilities in oral
and written nativa lanzuages. (The regular school progras
15 to nrovide the zare carabllities in the English languagze.)
Thnerefore, the sssessnent of how well the program has baen
doing during its first year of operation must speak to
the question cof the develovment of reading and sveaking
8kills in each of the native languages within the progran.
Assesszant of this aspect of the program (as the
cultural aspects) was coapleted by the bilingual instructors
who are the only ones fully capable of determining the
child's progress in the specific language of the village area.
By questioning the chlld in native (when vossible) and listening t

o his or her answers in native (when so given), an accurate
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ectimate of the childf's abllity for oral expression in
the native languaze ¥Was forzed. The bilingual insiructor
was asked to indicate wnich language the child was able to

speax most easily and cleariy.

In the Fall 1973 testing 34 per cent of the children
wereo classified as speaking the native language most |
easlly and clearly. Tais figure was 39 per cent during
the Spring 1974 testing. .

BEnglish was most clearly spoken by 31 ver cent of the
children in the Fall tes;ing and by 30 per cent in the
Spring testing.

And, finelly, some 35 ver cent of the children ¥ere
rated as speaking both lenguages (English and native) about
the sama in the Fall. The corresponding figure for thas
Soring testing was 31 per cent.

Clearly, ziven the number of children involved in the
testing during the Fall and during the Soring, there has
been no significant shift toward nroducing a theoretioal
1G0 per csnt wWho ars equally comfortable in both languages,
'The minor differences in the percentages from Fall to Spring -
nust be consldered as chance differences due to measurament
variations. Thus, there is stlll plenty of room for signifl-
cant movement tofard equal capability in the two languages.

This imnortant foocus of the bilinsual/bicultural program
nust continue be of majlor concern and coonerative effort.
between both the English speaking tescher and the bilingual

teacher 1f program objlectives ars to be sccomplished. It is
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therefore recomrended that The Alaska Native Education
Board, Inc. direct a sigaificant amourt ofits efforis
during the conming year to erticulating a cooverative

effort (especlally where the children are presently

either monolingual English or ncnolingual native speaking)
on language develonnen: in the other language, also.

This could be nost readily accomnllshed.v at the local

level by an exchange be%tvween the two relevant teachers

to ocutliine a set of besic utterances and vecabulary de=
velopment that bbth wiil envhasize during selected weeks

of the next acadenic year. Such exchanges might have other
benefits for the children involved slso as both teachers
working with the children would be better informed about
what was going on during the times when the other was working

with the children.

Reading skill in the native langunge was asscessed
directly with avatlable materials nrinted in the ioccal
lanruags. (Since all children are bexinners in the
learning of rezding of the native lenzuage, 1t 18 possible

. to use the same nmaterials for all ages of chilidren. Anyway,
in each lancuase the avallable vrinted literature is stiil
very, very small and, in a sense, 18 revresented almost ]
entirely by the set of instructional and literary naterials

used in the schools by the bilingual instructors, )
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Assessed in this ranner, the sercentage of children
vwho were rated as beinz able to Tead the materials pre-
sented rose from 12 per cent in the Fall 1973 testing to
L1 ver cent in the Soring 1974 testing. Those rated
as unable to read the materisls in the Fall were-71 ver
cent of those tested. Thls vercentage dropved to 32 per
cent by Soring 1374, And the category of those =ble to
read soms of the materizl rose from 17 ver cent in the
Fall to 27 ver cent in the Spring.

Thus, by Soring 197& 48 per cent of the students
in the nrogram were revorted as being able to read at
least some of the naterial or 2ll of the material pre-
sented., O©Only 32 vor cont stlll were classifiled as bYeing
unadle to read eny native vresented {theses were, of course,
mostly K-1 chilldren where ne instrustion had yet begun

on learning to read}.
Student Reaction

Finally, eéch student was asked: Do you like
learning (native language) and about our people?
It 1s_sign1f1cant that 100 ver cent of the older children
and 96 per cent of the younger children responded “Yas.®
This 1s strong evidznce of student ceceptance and en=

thusiasm for tne bilingual/blcultural program.




tthat Does It All HMean?

First, as stated at the bezinning of thils renort, the
overall sonclusion —ust bs that the Alaska Native Edu-
cation Board's orograt ¥as successful in its first year
of ooeration., <Children gained in knowledge of the
native lanmuage and culiure; staff reaction wasvassive

to enthusiastic {with only isolated svecific instances

ol rejection and dissatisfaétion); and community reaction
was supportive and strong oven after several months of

the vrogran.

Second, some svecific areas where concentrated effort
during 1974-75 would be avoropriate were identified. It
is recommzadted that eash of these receive svecific con-
silderation and attention in any staff training activities

ocontucted during thes comine school year.

Third, it is Ai1fflenlt to imagine what would be the ex-
tent of nezative reaction and resoonse on the vart of
both students end the conmunities involved if the ANEB
Were unahble or unwilling to.continue its efforts for at
least another year. Therefore, in a real sense, the ANEB
mist continue the oresent progran and attemot to satisfy
the damands for additional ovrograms in other communities
to tha best of 1ts ablility. This weans continued "efforts

to secure funds aond personnel in the months ghead,
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Finally, evaluatoers are suopose to remain detached
and objective ( arnd w2 £ry to mzaintaln that necessary
distence) but a word of comrendation to the staff and
vrogran manazement is in oxrder. Tne ANE3 zroup i3 func-
tioning well, has accomplished an inmense amount of work
without serious comolein%t, and apnarently has served
students 2s much or more than could reasonably be hopad
for during an initial yezr of operations. It is a pleasure

<0 be working with such 2 »roject staff.

" George E. Temn
Research Psycholorgist

June 1974

i.




Data 2etention

The full body of forzs and all data
obtained during 1973-=74 will be re-
tained on file for a minimum of three
years so that it nay be availablie for
additional snalyses and use in sub-
sequent years of overation of the pro-

gramn.
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