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PREFACE

In this country, departments of speech are growing in most universities’
as the numbers of speech majors increase and as basic speech courses con-
tinue to be required for larger numbers of college stﬁdents.

As human communicarion is ctudied with all its complexities, the
course of study for graduate speech programs has become more rigorous and
demanding. The graduats scudent who initially inteunded to do graduate
work in order to recturn to or hegin teaching in =econdary schools, often
becomes enamoured with the scholarly acpects of the discipline or the
chance to experiment in teachinpg and pursues his career in an institution
of higher learning. This problem, along with lack of administrative
support and community misunderstanding of the nature of speech education,
has left wide gaps between those concepts long ago accepted in college
speech programs as vital to effective human communication and the
shallow, often outdated spench concents taught in the secondary schools.

The realization that mcaningful speech communication education must
start early in life, probably in preschool, has started a new furor among
educators concerning speech education in the elementary anad secondary
cchools. Recent confecences such as the 1970 Summer Conference of the
Speech Communication Masocistlon and publications such as the December
1970 issue of the Bulletin of the National fssociation of Secondary

Schonl Principals have focusod primarily on these provlems.

“illiam 2. Breooks reported in an article cntitled “The Status of

gpeach in the Sccondary Schools: A Summary of ‘tate Studies," (The
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2 secch Teachier, November, 1959, pp. 276-281):

In summary, the status of high schiool speech in American is
improved over vhat it vas ten, tventy and thirty years ago.
ipecifically, the number of gchoonls offering speech as a
separate credit course has increased from a very few in the
thirties to eiphty or ninety percent in most states at this
time; the number of schools requirinp a speech course for
graduation varies by state from siv per cent to siuty per
cent with the most common percentage being fifteen to twenty.
five; and a significant number of large high schools in

most states offer three, four, or more credit courses in

the Field of speech. o « . Despite the fact that a high
percentage o American high schools ofler specch, yet a
large majority of high school students receive little or no
speech training, tiorcover, some important speech objectives
of paiticular relevaunce to societnl needs of today nre absent
from the typnical course. 45 teacher troining programs in
speech educntion arve up-dated and made relevan:, higu school
speech courses »ill reflect tuc needed changes in objectives
and content.

In recoeanition of the need for ruality szpecch education that rests
on nuality education Zor the second:ary school spezch teacher, tiae Speech
Communication Assceiation adepted the [clloving resolution at its annual
convention in hicamo, Dercember, 196%. The resolution called upon the
fssociation to adont zud promote these standards effective September 1,
1972

{. Tue toacher of speech courses in tiie secondary school shall:
A. Have a sgpeech major, and

. Complete a masterts deqree in speech »ithin the fivct
Live weavs of teaching. .

. Be certified to teach only those courses in rhich he has

ol ncademic prenaration.

lirezstor of speech activities in the secondary schools shall:

A. Have at lez-w a wminor in speech, and

iin cevtii’ed to direct cniy *hoce activities in vhich he

haes had acadeaile preporaticn and practical erpericnce.

II.

SR ]
=
o
~
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The study widich falle's is one small attempt teo az=ess the current needs
of tesnhnrs resmansile for speech eduecaticr in the secondary schuols of
VMeraska. Hop-fully, thece teachers. the Hebrasks universitics ~nl colleges,

schnol adwiristrators ~uad parents vill cooperate to make our itate one of

thoge =hica is responsive te “GA's call for action in 1972,

vt

n 1971,
\‘1
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INTRODUCTION

In 1969, observations of speech educatioﬁ in the secondary schools
of Nebraska, through student teachers and those attending meetings of
the Nebraska Speech Asscciation, suggested a wide diversity in the
quality of speech curricula and in teacher qualifications. Previous
studies by Healyl and Hunter? supported the view that a great deal of
the speech teaching was inade juate in the secondary schools of Nebraska,
and that teachers were usually poorly prepared in the various areas of
speech. To make matters worse, the status of.speech education estab-
‘1lished by the Hunter study in 1962 showed virtually no change in the
status of speech education from that established by the Healy study in

1949 with respect to:

1. Availability of Cpeech Cotrses: In 1962, only 45% of Nebraska

schools offered speech courses with only 13.37 requiring a speech course.
Eighty-five percent of the courses were offered in the twelfth grade;
most of these were fundamentals, followcd by dramatics courses in 8.6%

of the schools and debate (mostly co-curricular) in 10.6% of the schools.

2. Position of Speech in the Curriculum: Hunter found that 79% of

the speech offerings were taught in coui'ses other than speech, notably

1Healv John, The b*arua of Sp ech Education in Nebraska, unpub-
lished M. A. thesis, Univelsity of Neoraska at Llncoim, 1949.

Zuu)*e:, Frank, A Survnxrof Speech Education in the Secondary Schenls
of Mebraska, uwpublicE“H M. A. thesis, Univerrity of Nebraska at Linicoln,

1967,




in English (73.8%) followed by social studies (13.3%). Twvo-thirds of
those schools teaching speech in another course reported that fewer than
ten days a semester were spent on Speech instruction. Also most of the
speech was offered in grades 11-12, rather than the formativelyears of
grades 9-10, and to students +ho needed it least.

3. Co-curricular Speech Programs: Virtually all schools surveyed

of fered dramatics, but only 10.6% offered a debate program, and about
one -fourth offered speach therapy tp students -'ith spcech and hearing
problems (and then mainly to students “'ith very severe prcblems),

4, zfﬁiﬂffiﬁﬂiQPififﬂﬁigﬂiz Only one-third of the teachers in the
Hunter study reported having a major or minor in speech vith only 22%
reporting a specch major. About 30% indicated that they had participated
in no co-curricular speach activities ~hile in college.

In addition, the courses taught in Nebraska, as as revealed in the
Hunter study, had little emphasis on discussion or any of the never and
more relevant apprcazhes to teaching interpersonal communication. Cone
tests, festivals, and declamatory spceches were popular forms of co-
curricular activities.

The concern for the lack of up-to-date speech programs in Nebraska
secondary schools was voiced at the 1969 conference of the Nebraska
Spcech Aszociation. Due to this- concern, a committee wvas charged with
studying in greater detail the specific preparation of teachers of specech
and drama and esp=ct- of wpeech curriculum in the secondary schools, =nd
with making specific recoamendations to the State Department of Education
concerning teacher requirements and curriculum changes. The greate«t
concern vas for the Srate recuirement which made it possible for somcone

to teach speezh having talien only six college sneech credits.



As a member of the foregoing committee and as a supervisor of
student teachers in speech at the University of Nebraska at Omaha, the
writer was surprised to discover that graduates certified in speech
education were unable to find positions teaching speech, while others
having only six speech credits were retained in this subject area.
Another related problem grew out of the need to place student teachers
vith qualified cooperating teachers in the public schools. It was not
clear which teachers had up-to-date preparation in the area of speech
and could adequately supervise students having majors or minors in speech.

Thus the present study initially grew out of the writer's specific
committee assignment to study the status of specch education and teacher
preparation in metropolitan Onaha and the need for guidance in placing
student teachers in adequate publiec school speech programs. However,
after a report to the Nebraska Speech Association on the preliminary
results on the portion of this study done in Omaha, committee membefs
requested that a shortered version of the questionnaire used be sent to
teachers throughout the State of Nebraska. Thus data are reported in
this study which point to problems of curriculum and teacher gnalifications
throughout the State, along with data which represent an in-depth study

of teacher preparation and curriculum centent in metropolitan Omaha.

Purpnse of the Study

The original study sought answers to the following questions:

l. To what extent are courses in speech fundamentals, oral English
(a common term uscl in Nebraska to C’esignate English courses
meant to emphasize speaking activities), drama and debate beinj
taught in metropolitan Omalia? Whvt arc tlie characteristics of

these courses with regard to:



a. Average enrollment?

b. Hours per week devoted to the course?

c. Whether course is required or an elective?
d. Concepts emphasized in thte course?

e. Activities emphasized in the course?

What are the academic backgrounds and speech-related experiences
of those teaching speech fundamentals, oral English, drama and

debate (herein referved to as speech-related courses) with

resgnect to:

a. Number of undergraduate and gradnate course credits in
speech and drama?

b. The areas in which course credits in speech and drama were
talen?

c. The highest academic degree completed and in progress?

d. The institution granting the degree?

e. The time period in which most of the course work in speech
and drama was taken?

f. The number of speech institutes and in-service teacher
training programs taken?

ge The major and minor teaching fieclds in which they are
certified?

h. Extra-curricular speech-related activities in which they
participated in college?

i. Membership ih speech and drama organizations at the national,
regional, and state levels?

What are the perceptions of gpeech teachérs in metropolitan Omaha

of:



a. The need for speech education programs for teacherd?

b. The need for an Omaha Specech Association?

c. The department in which speech shéuld be administered in
the secondary schools?

d. The fssue of whether (and when) to require speech of all
students or to have it be an elective course in the junior
and senior high schools?

e. The deficicencies, if any, noted in student teachers of
apecch?

f. The problcms in teaching speech-related courses?

g. Procedures that could be implemented to improve speech
education?

4. What are the perceptions cf rrincipals, Englich department heads
and public school administrators toward the possibility of
re-structurfng the speech curriculum and torard strengthening
the qualifications of those teaching speech?

Since permission to do the study was denied by the Omaha Board of
Education (see letter, Appendix E, p. 61), the fourth purpose listed above,
which would have required intcvviewing through the cooperation of the
school system, was deleted from the study. “Without the nsanction of the
school system, it wa: not even noussible to get all administrators to
cooperate in filli-e out 2 questionncine to :tvdy'mdministrative viev-~
points torard speech education.

For those teachers of speech~related courses in -=chools other than
metropolitan Omaha, the conteat of courses wou uot of great interest;
the focus remained on the ~ualifications and background of those teachins

specch-related courses. The pubpose of the outstate survey was to ansver




the following questions:

1. To what extent are courses in speech fundamentals, oral English,
drama and debate being taught outside of metropolitan Omaha in
the sacondéry schools of Nebraska?

2. What are the academic backgrounds and speech-related experiences
of those teaching speech-related courses with respect to:

a. Number of undergraduate and graduate course credits in
speech and dramn?

b. The areas in which course credits in speech and drama were
taken?

c. The highest academic degree completed and in progress?

d. The time period in which most of tlie vourse work in speech
and drama vas taken?

e. The major and minor teaching fields in which they are
certified?

f. Extra-curricular spcech-related activities in which they
participated in college?

g. Membership in speech and drama organizations at the national,
regional, and state levels?

3. What are the perceptions of teachers of speech.related courses
conceraing procedures that could be implemented to improve speech

education in their districts and in the State of lebraska?

Procedures
The procedures employed to seek answers to the questions in the fore-
going section were primarily two survey qucstionnaires (mail) designed to
yield data vhich could be tabulated by computer (see Appendix i, p. 49).

Several open-ended guestions were designed for content analysis of responses.




Origiually it was thought that interviews would be utilized to seek
éurther data from school administratdrs, but due to prcblems explained
earlier, this phase of the study was not possible.

| The teaqhers surveyed in the questi;nnaite for metropolitan Omaha
were those supposed to be teaching speech, drama, debate or oral English
in the secondary schools of the Omaha Public School District, District
661, Bellevue, Millard, Papillion, Elkhorn, Ralston, and the Archdiocese

of Omaha.

It was impossible to discover the names of those teaching specifi-
cally speech_related courses from the Boards of Education; since, at the
time, speech was not listed as a separate subject, but was taught within
English departments. Also, since the Omaha Board of Education was not
supporting the study, it was not possible to obtain from them an up-to-
date 1ist of English teachers from their schools. Thus a list of English
teachers in junior and senior high schools was compiled from the Omaha
school directory for 1969. In addition, a list of teachers of English
was supplied by the Bellevue School System and the two speech teachers
at District 66. A list of secondary schools and principals was sunplied
by the Office of Education of the Archdiocese of Omaha and added to those
secondary schools knoin in Millard, Ralston, Papillion and Elkhorn. In
addition, a questionnaire was sent addressed to the Cﬁairman of the English
Department at each of the schecle listed, except the parochial schools.
For the parochial schools, the questionnaire tas sent to the principal who

vas asked to distvibute it to the appropriate teacher in his school. In

LThrough a clerical error, teachers in District 66 received the shorter
questionnajire forn for the out-:atc survey, but data is included with

Omaha data where possible.



cases outside of the Omaha district where teachers! names were not knovn,
Chairmen of the English Departments were sent the questionnaires and
asked to distribute them to the appropriate teachors.

Thus every effort was made to reach 511 teachers who were possibly
teaching speech.related subjects in the secondary schools of metropolitan
Omaha. Using the available sources, a total of 204 questionnaires with a
self-addressed return envelope was sent through the mail at the end of the
1969 school year in June to 43 schools in the metropolitan Omaha area.
(see Appendix F, p. 62 for list of schools contacted and number of
questionnaires sent to each.)

The cover letter explaining the questionnaire (sce Appendix A, p. 48)
was sent with the letterhead and under the sponsorship of the Nebraska
Speech Association, which prestmably did not need the Board of Education
support. The UNO sponsorship could not be used since the Board of Edu-~
cation had not onthorized the study for the university.

Those not teaching speech-related courses were asked in tha cover
letter to ignore the questionnaire or to send_it on to a more appropriate
teacher.

An initial return from metropolitan Omaha was 46 questionnaires plus
four from respondents who received the short form sent out state. Through
follow-up letters and phone calls, another 10 questionnaires were returned
by the end of the summer of 1969. Of these 60 responses, 13 had to be
discarded, since they were not teaching speech-related courses, but had
filled out a portion 6f the questionnaire anyway. Thus the total of
usable questionnaire responses from metropolitan Omaha was 47 (see Appen-
dix T, p.62) for those schools from which responscs were utilized.

In order to answer the ruestions previously listed for those teachers

outside of metropolitan Omaha in Nebraska, a shorter questionnaire (sec



Appendix », p.60) of ten questions was devised omitting primarily the
specific information concerning courses. For this survey, it was impos-
sible, duebto turnover of teachers, to obtain from the State Department. of
Education an up-to-date list of secondarylteachers of speech-related
courses. Thus the 1969 Nebraska Schiool Activities Handbookl was used to
obtain a listing of secondary schools (300) in Nebraska other than those
listed in metropolitan Omaha. Questionnaires were addrecssed to the
teacher of speech, drama, and oral English in that school. Two question-
naires were included in each envelope along with a stamped self-addressed
envelope to Dr. Barbara Brilhart, and the recipient asked to pass it along
to the appropriate pefson. Presumably the principal.would need to make
the appropriate decision initially as to vhom his teacher of speech, drama,-
or oral English was.

The one-page compressed version of the Omaha area cuestionnaire was
devised since it was thoughi by membors of the Nebraska Speech Association
Committee on Acereditation that a greater nuwmher of teachers vould respond
to it than to the longer questionnaire. A total of 188 of the 300 was
received; a responce which bore out the thinking of the committece.

It was originally thought that data would be tabulated by computer
and cross tabulations run among variables in the Omaha study. However,
with so small a response, a small n was produced for each cell vhen the
chi-square test was applied for contingency co-efficients. Collapsing
the cells resulted in categorlies that were not very meaningful for analyéis
of the data. Computer time at UNO was very scarce at the timej; and efter

initial cross tabulations for some of the quentjcns were chtained, it was

3Nebraska School Activities Jlandbook 1969, Nebraska School Activities
Associatica, 210 Ne. LIth Street, idincolm, lebraska 68508.
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decided that statistical analysis was neither feasible nor necessary.
Thus frequencies and percentages are reported for all of the responses
in the questionnalires and relationships among variables discussed where

they are apparent.
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RESULTS

Of the 204 questionnaires sent seeking information from speech
feachers in metropolitan Omaha, 60 were reiurned, of which 47 were
definitely from those teaching speech-related courses and vere, there-
fore, usable. Thirty-three usable responses in Omaha were from high
schools ard 14 from junior high schcols (zee Appendix F,p 52 for list of
schools)., Manv of the outstahe schools were combination senior and
junior high schools and were not differentiated. Of the 300 shorter
questionnaires sent to teachers in Nebraska (other than Omaha), 188 were
returnedvby teachers indicating fhat they definitely taught speech-related
courses. Where questions for the two questionnaires were similar or

identical, data are reported together in the sections below.

Teacher Preparaticn
Questions in both surveys sought informaticn on ccourse credits in
speech and drama taken by tc¢schers, degree and majoir preparation, ond

speech-related activities pcrticipated in while in college. Data will

"be reported for each of the questions.

1. Ho many coursc credits in speech and drama have you had
Tundergracuate and gracuate)? -

As seen in Table 1, of the 47 Omaha teachers, 16 or 34% had 12 or
fever undergraduate credits in speech or drama, hile Z0 or 43% had the
31 or more credits required for most minors or in some institutions a

major in speech. Also 10 or 21% had 6 or fever crodits. Of the 188

11
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TABLE 1

COURSE CREDITS IN 3PEECH AND DRAMA EARNED BY
NEBRASKA TEACHERS OF -SPEECH-RELATED COURSES

% Undergraduate r Graduate
Credits ; . y
Omaha  Outstate Total : Omaha Outstate Total
(N = 47) (N = 188) (N = 235)"(N = 47) (N = 188) (N = 235)
— ! U,

0- 6 10 38 48 12 43 55
7-12 6 18 24 . 4 16 20
13-18 3 25 28 ; b4 9 13
19-24 2 Z3 25 3 1 2 3
25-30 4 27 31 .0 5 5
30-35 b4 14 18 ! 2 4 6
over 35 16 37 53 - 4 3 12
did not answer; 2 7 9 i 20 99 119

outstate respondents, 56 or 30% had 12 or fewer undergraduate credits,
while 51 or 27% had 30 or more, but 38 or 20% had 6 or fewer credits.
Thus of the 235 respondenta, 31% ox 72 teachers had 1Z on fewer gpeech
credits, with 46 or 20% having 6 or fewver credits. Presumably these
numbers having 6 or fewer are even greater since 9 did not answer the
question. Of zhe 235, 71 or 30% had 31 or more credits with 53 or 23%
having 35 or more credits. Thus of the total, there vare only 10% more
with enough credits to coustitute a speeszh major or minnr than there
were of those having few or no credits in speech or drama.

Also seen in Table 1 is the number of gracduate credits taken by
teachers vho responded in the field of speech and drama. Of the 47

Omaha teachers, only 6 or 127 had 30 or more graduate credits, vhile
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12 or 26% had 0-6. Of the 188 outstate teachers, 12 or 6% had 30 or
more credits and 43 or 23% had 0-6. Thus of the total of 235 teachers,
55 or 23% had 0-6 graduate speech credits, while 18 or 8% had 30 or more.
0f the 235, 119 or 51% did not ansver the question, further ;ncreasing
the probaSElity that the number of :espondents having none or few
graduate credits in speech and drama is far greater than indicated.

2. 1In which of the following areas have you taken courses_Spnder-
graduate or graduate)?

The list of options given to the Omaha teacheis was much more
specific and numerous than that given to the outstate teachers (see
questionnaires, Appendixz B, p. &9). Thus the data are discussed sepa-
rately and presented in separate tables.a

As seen in Table 2, 34 of 43 respondents had a course in speech
fundamentals, vhile 30 had a course in public speaking, indicating that
at least 9 of those teaching speech-related courses in metropclitan
Omaha had never had a cource in either of these areas. Over half had
had courses in play production (23) and oral interpretation (28). Gver
one-third had taken courses in communication theory, debate, directing,
history of speech education, persuasion, speech methods, stagecraft and
voice and phonetics. Most significant is that of 48 respondents teaching
speech related couuses, 27 or 64% had never had a cource jn methods of
teaching speech.

On the graduate level, the courses most freguently mentioned in the

Omaha area, although thcre were few who had taken them, were communication

theory (6), play production (7), and persuasion (6).

AThe data for four Omaha teachcrs vho ansivered the short questicnnaire
could not be included here, thus M is reduced o 42.
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TABLE 2 :

AREAS IN WHICH OMAHA RESPONDENTS (N = 43) TOOK
UNDERGRADUATE AND GRADUATE SPEECH COURSES

Area ‘ ‘ Uﬁdergraduate ! Graduate
Acting ‘ ' 1 14 ;’ 1
Broadcasting 14 2
Choral Speaking 7 2
Communication Theory ; 15 | 6
Costuming : 9 0
Debate 17 4
Directing for Theatre . 19 4
General Scmantics 5 1
Group Discussion 13 1
History of Public Address 12 4
listory of Speech Education 16 | 3
Lighting 10 : 2
Oral Interpretatioﬁ | 28 j 2
Play Production 23 ; 7
Persuasion . 14 6
Public Spealing 30 _ 4
5cene Design 9 2
Speech Fundamentals 24 _ 0
Speech Methods 16 3
Speech Therapy 6 | ¢
Stagecraft 15 2

Voice and Phonetics - 19 0

o R . - — ———
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As seen in Table 3, of the 185 outstate respondqu§3$175 or 93%
had taken course sork in fundamentéls and publigyspé;king; significantly
7% had never had a course in this érea. The next category most fre-
quently checked in the undergraduate courée area vas theatre with 126
people or 67% having'had course work. In speech education, 99 or 53%
had course work; 69 or 37% had work in oral interpretation and 39 or 21%
had work in dcbate. A small percent had work ig radio-TV (6%) and speech
therapy (5%).

On the graduate lcfol, 33 or 18% had work in theatre, 25 or 13% in
speech education, 18 or 10% in fundamentals and public -speaking, 14 or
7% in debate or forensics and 12 or 6% in oral interpretation. It is
interesting to nete that over twice as many respondents have taken

graduate work in theatre as in debate, rglecting the programs offered in

the secondavy schools in speech.

TABLE 3
AREAS Ii WHICH NEDRASKA (QULSTATE) DESPCGHOENTS (M = 1868) TOOK
UNPERGRADUATE AND GRADULTE SPIECH COURSES

Under- % of % of
graduate Total Craduate Total
Theatre 126 67 33 18
Fundamentals & Public Speaking - 175 93 18 10
Debate (or Forensics) 39 21 14 7
Specch Education 99 53 25 13
Oral Interpretation 69 27 : 12 6
Other: :
Radio and TV 11 6 ' -- -

Speech Therapy 10 5 ' -- -



16

3. Wwhat is the highest degree which you have completed? (Also
"hat degrees, if any, are in progress?)

As seen in Table 4, the highest degree completed for 77% (36) of the
Omaha respondents was the bachelor's, and for 23% (11) the master's.
Two percent (1) had a bachelor's in progress (presumably a second degree),
while 38% (18) had master's in progress, 2 had a Ph.D. in progress, and
1 had an education specialist's degree in progress.

For the outstate respondents, 70% (132) had completea bachelor's
degrees as their highest degrée and 29% (54) had completed master's
degrees. Thirty-four ﬁercent (64) had a master's in nrogress, and 3

did not ansver the ruestioca.

AT T
ral)asil

HIGHIST EG?LJo TOMPLETE S AMD IN PROGRESS BY
HiBRASIA TEACHERS OF SPuECI

Omaha j Outstate Tetal
(=47) 5 (9=183) (N =235

Total % ' Total % . Total %

Bachelor's Highest 36 077 3270 168, 71
laster's lighest 11 g 23 F 54 - 2% 65 ; 28
Bachelor's in Progress dek] ? 2. 1 i.oa
: i
Master's in Progress 18 5 39 ? 64 34 . 82 ! 35
! i
Education Specialist in Progress 1 ? 2 1 i.O&
Ph.n. in Progresns 2 4 : % - 2 §.01
No Ansver - : - é O 3 .01

— ———— s 14 ot g ——— i

*¥It was not possible in the outstate survey to know the ansver to
this, since respondents were merely asked to indicate whether they were

vorking on a master's depgree.
#3ince the respondent indicated beth completion of decree and vorking

on 3.S5., it is assumed that he is vorking on « seccand bachelor's degrec,
presumably for teacher certificaticn,
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Of the total of 235 respondents, 72% (168) had the bachelor's degree
as their highest degree, while 28% (65) had the master's as the highest.
Thirty-five percent (82) vere working on a master's degree and 2 percent

on higher degrees.

4, Where did you earn your highest degree?

Only the Omaha questionnaire and not the outstate study included
this question. Responses indicated that most (13) of the teachers had
earned degrees at institutions outside of Nebraska; those mentioned were
University of Denver, University of Southern California, Fontbonne College
(St. Louis), University of Oklahioma, Dall State (Muncie, Indiana), College
of the Holy Names (Cakland, <alifeiaia), New lexico Highlands University,
University of Chicago, Dakota iesleyan University (Mitchell, South Dakota),
Ottavra University (Ottawa, Kansas), University of South Dakota, Coe
College. |

Eleven earned their highest degrees at UNO, 9 at the University of
Nebraska at Lincoln and 2 at Creighton. Another 9 respondents earned
their highest degrees at other Nebraska colleges or universities; thosge
mentioned vere: Kearney State Collepe, Wayne State Zollege, College of

CaCe

y 4

St. Mary, buchecsne, Peru 3tate College, and Hanstings Col

5. Hduring which time period wvas most of your couwse vork in sprech
and drama talken?

As seen in Table 5, ;ost of the respondents (110) or a little less
than half of the total respondenfm from the tvo surveys, took their worlk
in speech and drama between the ycars of 1966-1%70. ilovcver, of that
total (96) were in the outstnte survey, since only 14 from the Omaha

survey checked that time span. Most respoudents (24) or slightly less




TABLE 5
TIME PERIOD DURING WHICH MOST OF

VWAS TAKEN BY TEACHERS OF SPELECH

Omaha Outstate Total

(N = 47) (N = 188) (N = 235
Before 1935 2 3 5
1936-1945 1 i3 14
1946-1955 7 19 26
1956-1965 24 57 81
1966-1970 14 96 110

than half in thé Omaha survey took their werk between 1956-1965; of the
outstate teachers, 57 took their work during this timz period. Only
five of the total respondents took their work before 1935, 14 between
1936-1945 and 26 between 1946 and 1955. Thus 81% of the respondents took
their work in speech and drama within the last 14 years.

6. How many speech institutes or in-service teacher training programs

in spesch and/or drama have you atternded zince the completion of
your highest acadeamic degreey

This question vas asked only in the Or2ha survey. DResponses indicated
that 28 of 43 respondenis or 65% had attended no institutes or programs
since completion of their degree, 9 had attended 1 or 2, 2 had attended
3-5, 1 had attended 7-10 and 1 had attended more than 10. It is interest-

.

ing to note that the 27 rezpondents who ltad attended no programs #-cluded
all of those vho had 0-5 cradits in speech and most of those who had 7-12

credits, Of the 9 attending 1-2 worksheops, all had had over 25 credits of

speech on the undergraduate level (6 having had over 35 credits) and two had
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graduate vork in speech in addition. For the person having attended 3-6
workshops, and the one having attended more -than 10, each had at least

30 undergraduate credits and over 35 graduate credits in speech and/or
drama. The person whé had attended 7410 workshops had 7-12 undergraduate
credits and 7-12 graduate credits in speech. Although there were 5 people
with over 35 speech credits who had never attended a workshop, the pattern
of responses indicated that those having many speech credits tend to go to
workshops and programs in speech, while those hiaving nonc‘or fer ecracits
(and who are teaching speech) do not attend.

7. What is the major teaching field in vhich ycu are certified by
the State of Nebraska?

8. 1In what other fields, if any, are you certified by the State of
Nebracka? -

The data relating to these cuestions are presented in Table 6, where
it is seen that of the total of 235 respondents teaching speech-related
courses, 92 were certified in speech as a major ficld and 16 &3 a minor
field, totalling 108 or 46% vho vere certified by the State to teach
speechs Of the 235, 128 were certified in fnglish as a major field and
24 in English as a minor fisld, totalling 152 or 65% ~ho -rere certiiied
by the State to tcoch Englishe. In Omaha, 29 of the 47 teachers or 62%
had speech as a major or minor field certificatioa aud 26 had English as a
major or minor field certification. In Omaha, 18 teachers or 38% had
sueach and English combined certification, but 2, boil junior high school
teashers, had neither speech nor English as cither a majer on miror.
Thirty of the total 235 teachers had sozial studies as a major or minor
certification and 27 had history certification. 1In the outstate study,

52 (28%) teachers had both speech and Tnglish certification, but 27 or 11%
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had neither speech nor English certification. Seventy-five or 40% were

certified in gpeech either as a major or minor.

TABLE 6

TEACHING FIELDHS IN WHICH NEBRASKA TEACHERS
OF SPEECH WERLE CERTIFIED

—r—

Omaha (N = 47) ' Outstate (N = 188)

7
"Total (N = 235)

]

Field Major ° Minor Major Minor % Major Minor
At 3 1 3 l b e
Administration i- - - i 4 ! 4 4 4
Business ? 1 3 7 g - 8 3
Core % 1 2 ? 6 i - . 7 % 2
Elzmentary i - - | 2 | - 2 | -
English v 23 11 : 105 | 13 128 % 24
History | - 9 18 - 18 ' 9
Home Economics ! - 2 7 - ; 7 2
Industrial Arts g - 1 - - é - 1
Languages ' 4 5 4 - : 3 5
Library : - - 5 A é 5 _ A
Math - - 5 - s
Music f - -~ 4 ' - L4 4 -
Physical Ed. % - 2 5 - 5 2
Political 5cai. : - 2 3 - 3 2
Reading 1 - - - 1 -
Joience - - 2 - 2 -
social Studies 3 5 15 7 18 | 12
speech Lo 23 10 69 6 - 92 16
‘Theology ;? - 1 . - - - 1

None S - 5 s - - - 5
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9. 1In vhat speech-rvelated ewtra-cvrricular activities did you
participate in college?

As seen in Taltle 7, the most frequently participated in extra-
curricular activity,was theatre; 129 or 55% of the 235 respondents had
participated in theatre with 103 of the 188 outstate respondents and 26
of the 47 Omaha respondents checking this activity. Of the 235 respondents,
84 or 36% had participated in oral interpretation; 71 of the outstate
respondents and 13 of the Omaha respondents checked this activity. Only
51 or 22% of the 235 respondents had participated in debate, 41 of these
in the outstate group and 10 in the Cmaha group., Similar percentages
appeared for the area of broadcasting with 49 of the total having

participated, an. for speaking conteste with 51 ha-ing pariicipated.

TABLE 7

COLLEGE SPECCH-RELATED EXTRA-CURRICULAR
ACTIVITIES IN WHICH RESPONJENTS PARTICIPATED

)

Omaha Gutstate Total
(= 47) (N = 183) (1 = 235)
Broadcasting 12 37 49
Dehate 10 _ 41 51
Cral Interpretation 13 ' 71 54
Speaxing Contest: 12 39 t1
Theatre 26 : 103 129 )
Other:
TV 2 _ 2
Choric Work 1 _ 1
Skits 1 1
Children's Theatre 1 1

{one ' 11 49 60
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However, of the 235, 60 or 26% had participated in no extra-
curricular speech activities; of the 183 outstate respondents, 49 or 26%
had not participated, and in Cmaha, 11 or 23% had not participated. An
analysis of responses showed that all but two participants who had
participated in no activities had 0-6 speech credits as an undergraduate.
An interesting aspect of the responses was that with ohe exception, notody
who had participated in theatre in the Omaha study had also participated
in debate. Also, most of the people who had participated in broadcasting

had also participated in theatre.

10, What is your present age?

This guestion was asked only in the Cmaha survey. Re=ponses indicated
that 16 of 43 respondents were 20-25; 15 were 26-35; 2 were 35-42; 3 were
#3-485 1 was 49-55 and & were over 55. One respondent did not angver
the questioﬁ. These rasponses indicate that 31 of the 43 respondents or

72% were between the ages of 20 and 35.

11. To «hat speech-velated organizations do you bclong?

As seen in Table 8, only 18 of 235 respondznts teaching speech related
courses belong to the national speech associaliion, Gpnrsh Communication
Association (formerly &peech Association of America); of these, & are in
the Omaha area. &ven fewer (3 of 235) belong to the a~sociation for the
midﬁest rzgion, Central 5tates Specch Association. Hovever, of the 235,

72 werc members of the Nebraska 3pecch Association, but only 11 of the 47
Omaha teachers or 23% vere memhers, Othor memberships from the total of,
235 include the American iducational Theatre Association (9),At§p National
Forensic League (11), the American Film Institue (1) and the National

Catholic Theatre Association (2).
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TABLE 8

SPEECH~RELATED ORGANIZATIONS OF WHICH RESPONDENTS WERE MEMBERS

Omaha Outstate Total
(N = 47) (N = 188) {N = 235)

Speech Communication Assoc.

(formerly Speech Assoc. of America) 8 10 18
Central States Speech Assoc. 2 1 3
Nebraska Speech Assoc. 11 61 72
American Educational Theatre Assoc. - 9 9
National Forensic League 9 2 11
American Forensic Association 2 - 2
American Film Institute 1 - . 1
National Catholic Theatre Assoc. 2 - 2

Those in the Omaha survey were asked whether they would be interested
in joining an Omaha Speech Association if one were organized. To this 15

of 43 responded 'yes,' 14 '"no," and 10 "not sure."

Content and Characteristics of Courses
Both surveys asked respondents to indicaﬁe vhich speech:related
courses - they were currentiy teaching and whether it was required or an
eléctive. The Omaha survey went on to gsk for specific information on
course coﬁtént and activities. |

General Information. A question asked on both surveys was which of the

following courses the respondents were teaching during thils academic year:
debate, dramatics, fundamentals of speech, oral English and others, As

seen in Table 9, 149 of the 188 outstate respondents were teaching
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fundamentals courées, 53 of which were required; 87 were teaching
dramatics and 29 debate, none of which were required courses; 30 were
teaching oral English, 9 of which vere requirgd and 26 were teaching
English, 10 of which vere required.

In the Omaha study, as seen in Table 9, of the 47 respondents, 12
vere teaching debate, none of which were required courses, 16 were teach-
ing dramatics, none of which were required 26 were teaching fundgmentals,
10 of which'were reauired, 24 were teaching oral English, 20 of which

vere required, 6 were tcaching recuired English courses and 1 a required

humanities course.

TABLE 9

SPEECH-RELATED COURSES TAUGHT BY RESPONDENTS HURING 1970
AND NUMBER WHICH ARE REQUIRED OF STUOENTS

Outstate (N = 188) (> Omaha (N = &47)
Taught Required ! Taught Required
1
1
Debate ‘ 29 - : 12 -
i : ,
Dramatics f 87 .- ; 16 . -
Fundamentals 149 f 53 ' 26 i 11
oral English : 30 9 ' 24 o 20
English | 26 10 6 6
Humanities - - 1 1
Total 321 72 85 38

The Omaha guestionnaire provided a section to be answered for each
area in which the respondent ias teaching a course in fundamentals, oral

English, debate or drama. Table 10 provides a comparative summary of the




characteristics of these courses for 43 respondents with respect to
enrollment, course length and grade level, and will be referred to in the
separate sections in which each type of course is discussed.

Fundamentals Courses. Twenty-four of the 43 resbondents reported that

they were teaching courses in speech fundamentals. Of the 24, 10
reported that their course was required of all students and 14 reported
that they vere electives. Most of the courses (16) meet 5 times per
vweek; others met anyvhere from once a week to four times per wveek.
tleven met for one term, 12 for two terms and one was apparently a
special short ‘course.

Most of the fundamentals courses vere offered at more than one grade
level. There were junior kigh courses mostly offered at the ninth grade
level (14), but one offered at grade 7 and 2 at grade 8. 1In senior high,
14 vere offered at grade 10 and 10 each at grade 11 and 12. Enrollmegt of
these courses varied anywhere from 10 to over 35, but the most frequent
number was 8.

Table 11 presents respondents (24) rankings of 8 speech concepts
vwith respect_fo the amount of emphasis glven to them in the fundamentals
course. The concept most frequently given the rank of 1 (7) or é(6) vas
that of "'delivery," ;hen "organization" with 4 ranking it 1 and 6 ranking
it 2. The concepts most freauently ranked 7 and 8 by a total of 9 and 8
respondents vere audience adaptation and audience analysis, respectively.
Listening skill training was given moderately ranked emphasis by most
respondents. .

.As seen in Table 12, textbooks used in fundamentals courses varied
greatly, the most frequently mentioned on (6) being the New American

Speech by Hedde and Brigance.
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TABLE 10

CHARACTERISTICS OF SPEECU-RELATED COURSES TAUGHT
IN OMAHA WITH RESPECT TO ENROLLMENT,
LENGTH OF TIMZ, AND GRADE LEVEL

{ )
Drama

¥
Fundamentals §0ra1 English ‘ Debate \
(N = 24) . (N = 24) (N =9 (N =14)
! e
Required of All ' 10, . 20 o _
Elective . 14 E 2 9 : 15
Required for College _ : 2 _ _
Meets:
Once a week 1 _ 1 -
Twice a week 1 _ _ 2
Three times a wveek 4 _ _ 3
Four times a week 2 _ 1 1
Five times a veek _ 16 24 7 8
Meets: ,
One term 11 9 _
T+wo terms 12 14 8
Other _ 1 1 1 _
Grade Levels:
' 7 : 1 _ 1 _
8 § 2 1 1
9 14 12 5 7
10 14 8 8 8
11 10 2 8 10
12 10 1 8 11
Enrollment:
10-15 3 _ 5 3
16-20 4 1 2 1
21-25 4 3 _ 3
26-30 8 3 1 2
31-35 3 8 _ 4
Over 35 2 9 1 1
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TABLE 11

COMPARISONS OF RANKINGS OF CONCEPTS TAUGHT
IN FUNDAMEZNTALS (F) ORAL ENGLISIH (OE) CLASSES
ON THE BASIS OF COURSE EMPHASIS

7. Skili Trzining 1,

RANKS
1 2 3 4 5 6 7 8 9
Concept FOL{F O 'F OLIF OZI|F Ou IF OE} F Oi' F Oi F O
Audience , ot RN 3 e
1. Adaptation 2 z;iz. - 1713 2[ 21i3:2 205041315 34- -
H ’ i i : . i l ' . ! 3 E :
Audience A R S R T % Do
2. Analysis ~llb, -1y -3 204 320415 4 3 21-7-
S TR T A T A O .
3. Movement 1)1 ;1{ -3;-720271:5°6 373 -0 3 1i-t-
Communication Pl ; ; ‘ i Z
4. Theory 5:1.23173;1,2:5 1.1 1 2,1 -f 4 1 - -
Lb L ;
i ] ! i)
Content of : i : oo o !
5. Speech i4i 9 416 731"« 3 1 & - - - - = = .=
Delivery % o .
Voice and % ; b
6. Articulation 7!/5 6 '8i3:6 4 - 2 = e 1 « 1 - - =
Listening ‘ 5 N :
| .

§. Organization & 5 6 6 :2 6'3 3 3 - &4 1 - -1 =.- -

9. Othe-: ‘ _ o
Interpretation-; - -~ - ‘1 . T L T
Semantics ‘—! R e T R S R RN BT S

s ! _, - l 1

Table 13 shows the activities derived from those checked in guestion
17 as being included in the fundamentals course. Over three-fourths of
the courses included activities in conversational speaking (193, group
discussion (21), oral interprétatiod'(ZO), and public speaking (23).
However, it is interesting to note that not all of the fundamentals courses

did include these activities.
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TABLE 12

TEXTS USED IN FUNDAMENTALS AND
ORAL ENGLISH CLAS3ES IN OMAHA

Fundamentals Oral English

Text | (N = 24) (N = 24)
Adventures in Appreciation - ‘ 1
Adventures in Reading —— 5
Art of Speaking 3 2
Fase of Speaking 2 2
Grammar Usage - 1
Grammar Style & Usage —_— 1
Modern Grammar Composition — 1
Modern Speech 1 -
Nebraska Curriculum for

Project English ' 1 1
New American Speech 6 5
Own Syllabus ~ 1 —
The Play 1 -
Play Preduction 1 -
Principles & Types of Speech 2 -
Principles of Speaking 1
Public Speaking —. ‘ 1.
Sgaak Up 2
Speech Fundaﬁxentals -— 2
Speech--A High School Course 1 1
Speech in fction v 3
Speech in American Soclety 1
None 5 3

No Answer 4 4
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TABLE 13

ACTIVITIES INCLUDED IN FUNDAMENTALS AND
ORAL ENGLISH CLASSES IN OMAHA

! !

Fundamentals : Oral English
(N = 24) (N = 24)

Conversational speaking 19 16
Dramatics | 11 10
Group Discussion 21 . 23
Manuscript Speaking 5 ‘ 8
Oral Interpretation 20 16
Phonetic Transcription 5 3
Public Speaking 23 19
Other:

Story telling 1

Written evaluations 1

Parliamentary procedure 1 1

Pantomime i

Reading and writing 1

Debate 1 1

v & 1

Oral English Courses. Those recpondents vvho filled out a section for a

course in oral English (24) spent widely varying amounts of time on
speaking activities, based on responses to question 24 of the question-
najsre: S spent 1-10%; 6 spent 11-25%; 5 spent 26-50%; 3 spent 51-75%; and
5 sonent 76-100%. In the cases “here a person certified in specsh was
teaching the course, a greater percentage of time was spent on spoaking
activities, with the exceptions of 3 respondents who were teaching both
fundamentals and oral English. 1In these cases, a distinction appeared

to be made between oral English and speech courses (fundamentals and debate),
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that they vwere also teaching, since lesser amounts of time appeared to be

spent on speaking in their oral ZInglish classes than in their speech classes.
As seen in Table 10, of the 24 courses described, 20 were required,

24 met five times per week, 14 of these for tvo terms, 9 for one term,

12 vere taught at grade 9, 8 at grade 10, and the others at other grade

levels except 7. On the whole, enrollments appear to be higher than for

the fundamentals courses, 15 having over 31 students. In Table 11, it is

seen that the concepts emphasized are somevhat, but not Qrastically,

different froﬁ those emphasized in speech fundamentals classes. The con-

cept most frequently r;nked number 1 (9) was "content of speeches," number

2 was "delivery" (8), and the third most heavily ranked concept for ranks

1 and 2 (11) vas "organization." Since not all of the respondents completed

all of the rankings, it was difficult to tell which ones received the least

amount of emphasis.

As seen in Table 12, a frequently mentioned text (5) as in the case

of the fundamentals courses was Nev American Speech, but unlike fundamentals

courses, five mentioned Adventures in Reading and several mentioned the use

of grammar texts.

In Table 13, it is seen that the activities included in the oral
English classes are similar to those included in the fundamentals classes,
with at least two-thirds including conversational speaking, group discussion,
and public speaking. With the evceptions of growdiscussion and manuscript
speaking, more of the fundamentals courses include more of the speaking
activities. In addition, it should be nﬁted that there were at least
five courses in oral English thch include no public speaking and eight

+hich inelude no conversational speaking.
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Debate. Questions 33-40 dealt with descriptions of debate courses and
vwere answered by 9 of the 43 respondents. As seen in Table 10, all of
the 9 vere elective courses and seven met five times per veek, while one
met once a week and one, four times a week. Light met for two terms and
one met on Saturday mornings.

Eight of the courses were for grades 10-12, while five were for
grade 9 and one for grades 7-8. Course enrollments varied, but most (15)
ware in the categerv of 10-15 students.

A variety of teuts vere mentioned, four of which were specifically

debate texts: Strategic Debate, Debater's Guide, Competitive Debate, and

Argumentation and Debate.

Seven of the respondents said they coached a debate team for the

school, +while tvo did néfanswer the question.

TABLE 14

RANKINGS ACZCROIING TO DEGREE OF EMPHACZLS
OF CONCEPTS TAUGHT IN DEZDATE COURSES (W = 9%) IN OMAHA

Frequency of Ranks

1 2 3 4 5 6
l. Audience reaction debating T - : - - 2 3 -1
2. Cross examination - - 1 4 2 1
3. Discussion - ; 2 . - - 2 2
4, Practice for tournaments B § : 3 3 - 1 . -
5. Principles of argumentation | 2 ¢ 1 4 .1 . - -
6. Principles of tournameat debate 4 . 2 - 1 - 1
7. Other: Critical thinking 1 - - - =

#Several respondents did nct rank all of the concepts.
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As seen in Table 14, the concept or -activity most_f:egggnt¥y (4)

receiving the rank of 1 in course emphasis was 'principles of tourmament
debate’; the ra;k of 2 (3) was "practice for tournaments." At the lower’
ranks vere "audienece raction debating” and "cross examination.?® Several

of the respondents did not rank several of the concepts.

TABLE 15

RANKINGS ACCORDING TO DEGREE OF EMPHASIEZ CF
COHCIPTS TAUGHT I DRAMA COURSES (N = 14) IN OMAHA

Concept Frequency of Ranks t

1 2 4 5 6 7 8 9 10 11

. = § T
1. Acting & 3 1 1 - - - - =~ - -
2. Costume Decign - 1 1 - - . 2‘ - 1 1 2
3. Directing 1 - - 1 3 1 1 1 1 - -
4, Ddramatic Theory 1 - i 1 1 2 - 1 1 - -
5. History of Theatre. - 3 1 - - 3 - 1 = 1 -
6. Lighting 11 - - 2 - 1 2 - 11
7. take-up L - 2 -1 - - 13 1 -

| A
8. Play Production 5 1 - 3 1 - 1 = - - -
9. Play Reading - 2 2 3 -~ 1 -« - 1 - -
10. Scene Design 1 - 1 T -2 - - 2 -
. et Constructioﬁ 1 - 1 - - 1 - 1L - - 3

In siv of the cancs vhere debate was tﬁu;ht, the teacher had had
cver 35 aredits of speech on the undergraduate level including a course
in debate. In three cases, the teachers had had 7-12 credits of under-
graduate speech, but tvo of them had had a course in debate and gome

graduate work in speech,
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DVamatics. QUGSthHo 41-48 of the questioanaire portained to courses in
drama.s As seen in Table 10, 14 of the respoundents reported teaching some
form of dramatics course, all of which were electives. Nine of the courses
met for two terms and five for one term vwith eight meeting five times per
~eek and the others wvarying from two times to four times per week. Seven
wnre offered at grade 9, eipght at grade 10, ten ot grade 11 and eleven

at arade 12. Average enrollments varied throughout the categories from

19 to over 35 students, Th2 number of scheol productions personally directed
by the respondents varied from none (2) to more than four (1). The texts
nged for courses were drama oriented texts, except for t~o, each mentioned
cnee, which were speech tewxts,

As seen in Table 15, concepts ranked first most freanently were

3

zting and play production, but other aspects in some courses vere ranked
firat depeading upon the nature of the course (seore design fn a steoge-
craft course, for example). Since respondents did not always include all
of the concapts in theiy ronkings, it vas difficely to meoke meaniogiul
comparisons of the ranks in vhich concepts received least emphasis.

431 of the teachers of drama courses, except one, had had a major

or minoy in speach vwhich included undergraduate courcas in theatre.

Recommendations for Improvem~nt in Speech Education

Ve

This =cotion will deal primavily with those cucstions in both

. 1

wurveya vhich pave information on ~hat teachers felt thewv necded perconally

te help them deal with their teaching of speceh and thozo which dealt with
T rmm.rdai =5 for improvement of rpeech education in general. Data from

Yiinte that clerical eyrovr in questfonnaiye vovenithe Plose sudsiions,
so that questions 50-54 of the questionnaire are superfluous.

ERIC

Aruitoxt provided by Eic:
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each of the surveys will be discussed separately, since much more is

available from the Omaha survey.

Omaha Survey. Question 12 in the Omaha survey asked people to check
statements which reprégented their needs in relation to speech teaching.
Of the 43 respondégg;; four (vho had speech certification), checked that
they were currently enrolled in a degree program empha;izing speech. Nine
or 19% of the respcdents (five who had speech certification) said they
would like to take further work in speech for degree credit., Seven (six
having English, but not speech certification3 ckecked that they would like
further work in speech, but not necessarily for credit. Fourteen or 30%
said that they would like in-service training in speech teaching (eight had
English certification and six had speech certification). Seven (six with
English certification and one with speech certification) checked "I am
familiar with the programs in speech available to teachers in nearby
universities, but do not wish to enroll." "I am not familiar with the
programs in speech available to teachers in nearby universities and would
like further information,' was checked by six people (four with English
certification and two with speech certification). Seven people, £ive with
English and two with speech certification) checked "I am not familiar with
the programs in speech available to teachers in nearby universities and
do not wish any further information."

Under "Improvement Suggestions,'" suestions 55 and 56, respondents
were asked to check statements representing their feelings about speech
in the high school curriculum. Of the 43 respondents, 35 or 81% felt
that "separate departments of specch should be established in senior and
junior high schools," -hile six or 14% felt that "speech should be

administered through the English departments of senior and junior high
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schoéla. Two'did not answer the questionas.

In response to question 56, 21 or 497 felt that "speech should be
required in high school for all students,'" vhile 20 or 47% felt that -
"sbeech should be réquired in junior high school and again in high school
for all students." Three felt that speech should be an elective in both
junior and senior high schools; three felt it should be an elective only
in the junior high; and four felt it should be an elective only in the
senior high schooi.

Respondents tere asked in question 57 to indicate: '"During your
career in the Omaha area, approximatcly how many student teachers have
you supervised in the courses you have described?” In cuestion 58 they
vere asked: '“Jhat deficiencies, if any, have you seen in the student
teachers you have supervised in speech?'t Results indicated that 15 or
35% had never had any student teachers; 12 or 28% had had 1-3; 9 or 21%

had had 4-7; 3 or 7% had had 8-11; 2 or 5% had had 12-15 and 2 had had

H
over 15 studént teachers in speech.

In answer to cuestion 58, respondents indicated that the major
problers with student teachers were lack of ability to relate to pupils,
either over- or under-estimating their pupils' obilities, poor diction
or overabundanf use of slang. Mentioned by several vwas inadequate back=-
ground in drama when students were being thrown into situations where.they
vere being asked to direct plays. ..lso mentioned was difficulty in
establishing classroom control and in reaching pupils on a personal level.

Question 59 asked 'What problems, if any, have you encountered in
teaching speech and drama in your school?" The following were problems

mentioned morce than once by respondents:
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1. Lack of a speech curriculum: no basis for continuity of the

curriculum 4in speech and drama.

2. Llack of facilities and supplies: technical equipment, especially
for theatre was inadenuate; competition with physical education
programs for use of space; unable to get needed supplies for
drama and TV teaching (frequent examples vere scripts and films).

3. Classes too large: inability to teach some of the important

areas of speech due to too many pupils in classes.

4. Lack of administrative interest and support: teachers felt
that they lost out to other programs when it came to supplies,
scheduling of rehearsal rooms, etc.

5. Paucity of plays appropriate for high school and junior high

school: It vhs felt that it was getting increasingly difficult
to find reiﬁvant plays that high school students could do; one
teacher menticned the need for plays geared to minority students.
Question 60 asked: 'What changes, if any, should be made to improve
speech education in Omaha and surrounding areas? The following suggestions
vere mentioned by at least one reépondent, hovever the need for curriculum
coordination vas suggested in different wéys by severel respondents:
1. Coordination of courses within a school distxict at the various
grade levels, so that pupils learn the important concepts of speech.
2. Better cooperation and support from administraters,
3. Revision of university methods courses in speech and English so
that they are more practical.
4, Speecch should be rénuired of all students for at least one
semester. lost indicated that all students should be re%uired to take

speech early in their high school careers.
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5. Separatz departments of speech in the high schools.
6, Drama should be treated as an area separate from speech. Speech
teachers should not necessarily be required to do plays.

Cutstate Survey. In the outstate survey, teachers vere asked: '"What

suggestiona, if any, do you have for the improvement of speech education
in your district and in the State of Nebraska?" Many responses indicated
that teachers felt they lack:d ade:uate representation in speech activities -
fiich are often ceantered in Ouwxha and Lincoln. Maﬁy vere interester in

contests and workshops but could not or would not travel several hundred
miles to them. The sugpestions below came from rcsponses to the question-
naire. The number of pcople menticning that suggestion and the percentage
of the 188 are indicated Lelou: .

1. Speech should be a rtequired course. (50, 27%

2. ldore nualified teachers with a major or minor in speech. 424, 13%)

3. More speech conteats at the local level. (11, &%)

&, Offer more ad?anced speech courses. (é, 4%)

5. Revamp the forensic contests with better judging, requirements,

cete. (9, S

6. Gtateride speech program and recuireaents, (G, 3%)

7. ‘lorkshops for teachers in western Hobracka. (7, &%)

8. Uorkshops for students.. (5, 3%)

9., Euchange more ideas at the district level. (3, 27)

10. Have students see more actual speech and drama productions. (3, 2%)
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DESCUSSION AND CONCLUSIONS

While it was not possible, nor wa= it the intent of this-study, to
follow up the Hunter study of 1962, this study pointed to indications of
chznge in Nebraska speech education, but at a slo: pace. In 19672, Hunter
reported that only 45% of the schools offered speech courses. While ig
+as not possible in the present study to report what percentage offered
courses, Lt was encouraging to note that of the 300 outstate schools to
+hich ~uestionnaires were scnt, 188 or 63% responded and indicated that at
least some kind of speech course vas taught. In Omaha, 17 of 43 schools or
407% did not respond to the questionnaire, but 8 or 197 of these were
parochial schools and 6 or 14% were public junior high schools, where
speech is often less likely., Only three public high schools (Papillion,
Millard, and Elkhorm) did not respond, and most of the other high schools
had mere than one response, indicating that there vere syczeh progzrms in
the high schools. Taking the data from the two surveys, it is a safe
estimate that at least 0% of the secondary schools in MNebraska offer some
kind of speech program, a probable increase from 1967, Dut this leaves
4G% »ith 2 minimal or no proaram in speecha

“thile it is st:ill discouraging to note that of the 175 speech fuanda-
mentale courses reported in this study, ouly 64 or 37j .were reauired, it is
encouraging to note the tread away from the ambiguously 1gheled oral ¥fnglish

courses and into speach courses. It is al«o encouraging to note in the
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Omaha survey the trend tovard offering fundamentals courses at the junior
high level, since 14 of the 24 courses vere available in grade 9. Hovever
there vwere still ten schools apparently without clear-cut speech programse.

Like the Hunter étudy, howrever, it is obvious that dramatics 1is
taught far more often, both within the curriculum and extra-curricularly,
than debate.

Hunter reported in 1962 that one-third of the teachers in his
sample had a major or minor in spcech and that 30% had participated in
no co-curricular speech activities vhile in college, In the present
study, 46% of.the teachers in the sample were certified to teach specch,
with 39% having a major in the field. Also 11% had neither spesech nor
English certification. In both the Omaha aud outstate surveys, 26% of
the teachers had participated in no co-curricular spceech 2etivities.
While the percentage of teachers who arc unprepared to teach speech has
gone down, it is alarming that in the eiéht years since the Hunter study,
this percentage has gone do:n slorly enough as to lecave at least 64% of
those respondents teaching speech-related courses probably too unprepared
to do an adequate job.

An attempt i1l no: be made to ans+er the origimal cuestions posed
by these surveys in the form of conc}usions ~hich may be dravn from the

data reported in the previous section.

yimaha Survey

1. To vhat ewtent are courses in speech f£ancamuuitals, oral LEnp’isgh,
drama, and debate being taught in Omaha? What are the chavacter-
istics of these courses with regard to averape enroliment, hours
per week, whether course is reguired or elesiive, coucepts, and

activities emphasined?
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0f 43 schools polled in mefropolitan Omaha, =7 schcols returned
suestionnaires indicating that oral inglish speech or drnﬁa was taught by
the respondent. Of those schools that did not respond, four are known to
have speech programs and the juniér highs which <id not respond teach
speech with carying degrees of emphasis within the core programse. There
vere almost as many oral English courses taught by respondents as funda~
mentals courses, vith half of the respondents teaching fundamentals. Only
26% of the respondents taught debate and 34% tought drama. There tas more
than one respoase from soveral schools. Cnly 15 or 35% of the Omnha schools
appeared to Le offering a course in spesch fundomentals 2o distinguished
from oral English, 12 or 287 aypeared to be cffering a specific course in
debate and.16 or 37% appeared to be offering course uork in drama. All of’
the public high schools, but only about two-thirds of the junior high schools
apparently offered some kiﬁd of speech program.

The speech fundamentals :ourse in Omaha sccondary schools tends to be
an elective somewhat more freguently than a reguirement, tends to meet
five times a week, may meet either one or two terms and tends to be offered
in grades 9-12;, with an coroliment most likely to be batuween 26 and 30,
Concepts most likely to be stressed are delivenry and spewech conteni with

little styress on audience analysie aond adopiation.  Activitlies ane likely

include publie speaking, oral interpretation, proup discizsion, and con-
vergsational speaking.

The oral English course in Oumaha secondary schools tends to be a
requirement almost all of the time, alvays meets five times a veck, tends
to run for two terms and is most frequently offered at grades 9 or 10 vith

earollment over 31 pupils. It is just as likely that less than 10% of this

course is devoted to oral communication as it is that more than 75% of it is
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devoted to such activity. Concepts and activities stressed vere similaf
to those stressed in the fundamentals courses vhere the courses included
fairly high percentages of speaking activities.

Debate in the secondary schools of Omaha is always an elective course
likely to meet five times per week for two terms. It is likely to be
offered at grades 10~12 with an cnrollment of 10-15 pupils. Concepts and
activities are most likely to emphasize principles of tournament debating.

Drama in the secondary sct rols of Omaha is alvays an elective course
likely to meet five times per week for one or two terms and may be offered
anyvhere from grade 9-12 with enrollments varying from 10 to over 35,
Concepts and activities are likely to strass acting and play production.

2. What are the scademic backgrounds and speech-ielated experiences

of those teaching speech fundamentals, or.l iuglish, drama, and
debate with respect to course credits in speech and crama, areas

in vhich course credits were taken, acsdemic degiree, time period
of speech study, attendance ai speaech institutes, teaching certifi-

o —— r—t —an —

.y

cation, speuclh activities in nollegs and memborship in gpeech
organizations?

The percentage of teachers of speech-related courses is only somewhat
higher for those having had 31 or more undergraduate credits of spcech
(43%) as for those having 12 or fewer credits (34%). The typical teacher
is likely to have had no graduate credits in speech, although 32% had at
least seven credits. While he is most Jikely to have had a course in at
least speech fundamentals and public speaking, 21% had never had a course
in this area. Typically, he =ill have had a ccurse in.play production and
oral interpretation, but le will typically not have had courses in com-
munication theory, debate, directing ind speech metnods. The teacher of
speach relatec courses is likely to be between 20 and 3% yeors of age, to
hold the bachelor's degree as his highest degree, and to have earnéd his

degree at either an institution outside of Nebraska or at UNQ tetieen 1956
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and 1965. He is likely to have attended no speech institutes or in-
service speech programs since the completion of his dégree, especially
if he has 0-6 speech credits.

Of the Omaha respondents, 62% had speech certification, with 387
having certification in both speech and English and 4% having certification
in neither speech nor Engl'.sh.

The teacher of speech is likely to have participated in some form of
undergraduate extra-curricular speech actiwvity, most likely theatre.
lost of the 23% +~ho had participated in no spcech activity as an under-
graduate had 0-5 speech credits.

The teacher of speech in Omaha is not lilkely to belong to a speech
related organization at the national, regional, or state level.

3. What are the perzoptions of speech teaczhers in metropolitan Omaha
of needs and problems in speech education?

Most (B81%) felt that separate departments of speech should be established
in the secondary schools. Illajor problems includcd lack o0i a speech curricu-
lum, lack of facilities, large classes, lack of administrative interest and
support, paucity of appropriate plays. Reccommended changes included
curriculum coordination, administrative suppocit, revisioa of university
methods courses, requirement of speech for all university students and

treatment of drama as separate from specch.

Outstate Survey

l. To what extent are courses in specch fundomentals, oxal Fnglich,
drama, and debate being taught outsidec of metropoliian Omaha in
the secondary schools of Nebraskal

05 321 courses reported by 138 teachiers of speecih~related 2rurces
(representing approwimately 63% of Nebraska outstate secondary schools),

o 46% +ere speech fundamentals, 27% dramatics, 9% debate and 9% oral English.

ERIC

Aruitoxt provided by Eic:



43

2. What are the academic backgrounds and speech-related eiperiences
of those teachlnp gpeech-relnLed courses in secondary ; scho0ls of
Nhora ka outside of Omaha?

Of the respondents, 31% had 12 or fewer credits of speech, although
27% had 30 or more. Most had none or few graduate credits in speech.
Almost all (93%) had an undergraduate cour:e in fundamenta s and public
speaking, whiie two~-thirds had courses in theatre and over half in speech
education. The most frecuent highest degree was the bachelor's (70%)
earned most typically in the past five years. Less than half (&40%) vere
certified in gpeech and 11% had neither speech nor £nglisli certification.
Ilost had participa&ed in speech activities in coilege, usually theatre or
oral interpretation, although 26% had particinated in none. Most belong to
no national, regional, or state speech organizations, although 32% belong

0 the Nebraska Speech Azsoclation.
3. What are the perceptions of teazchers of speech-related courses

concerning procedures that could be 1mplemen cd to improve speech
education in their districts and in the State of Nebraska?

The most frequently mentioned problems were the need for speech to
become a required course and the need for more cualified specch tcachers.
Also mentioned were difficulties due to distaunce, of participating in

speech activities.
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RECOMMENDATIONS
On the basis of the findings in this study, it is recommended that
the following changes be implemented in order to improve the quality of

speech education in Nebraska:

i. Strong urging from the State Speech Association and the State
Sadvantiow Auzsosiation should occur in order fo insure that every secondary

.chool in iMebraska offer a speech program which inciudes at least specch

fundamentals, dramatics, and debate.

2, A course in speech fundamentals which emphasizes important
principles of interpersonal communication should be required of each
secondary student apart from the courses that he takes in English. Enroll-
mants for each section éhould be limited to 20-25 students.

The oral English label, which is ambiguous and which often permits

3. }
renchers not prepared in speech education to teach primarily reading and
vriting skills, should be abandoned, and clearly iabeled speech asurses

should be instituted instead.

L, Counrses in speech education should be implemented and required
at the junior high school level and again at a more complex level in the

ganfor hish school. At both levels, principles of human communication

iovolving 2udience analysis and adaptation and listening skills should be

o]

erphasized aleng vith other important communication principles.
5. Activities in dehate should De emphasized as clearly as activities
in dramatics, but these activities should de-emphasize tournament debate

44



and introduce applications of debate principles té solving social issues
which are relevant to secondary students,

6. Every teacher vho teaches a speech course (including drama and
debate) or vho directs speech activities in the secondary school should have
State certification in speech based on an undergraduate major (as recom-
mended by the Speech Communication Associstion) or at least a strong minor.

7. State certification in speech should include the requirement that
speech teachers have participated in co-curricular activities such as
debate, theatre, broadcasting, etc., during their undergraduate speech

Tz

programs.

8. As curricula in speech are developed throughout the State and
as the need for qualififed speech teachers is made obligatory, serious
consideration should be given by universities which offer speech majors
tovard offering three options to the undergraduate speech education major:
a drama education major who might receive K-1.. certification and vould
teach only drama related activities; a communication education major “ho
would receive cer-ification in secondary education and would teach and
direct sctivities in speech communication; a general speech education
major vho would take a strong single field major in speech education vhich
would include communications courses and either theatre or debate. People
vho coach debate would take either of the two latter optiomns,

9., Teachers of speech should be encouraged to pursue graduate work
in speech and to engage in workshops, institutes, speech assoclation con-
ventions; etc. by school administrators. Where possible financial support
and leaves should be made avajlable for such activities.

10. In cooperation with school systems, universities should direct and

sponsor in-service workshops, especially in western Nebraska, which emphasize
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some of the newer approaches to speech communicatiou education.

11, Strong encouragement from teachers and state associations should
be used to bring about as quickly as possible the formation in all secoite
dary schools of separate departments.of speech, administered and staffed
by faculty with speech certification. Only in this way will speech be
perceived as a discipline separate from English (just as math, history,
liome ecoﬁomics, physical education and others), with courses which must
be recuired for accreditation of the school. This does not preclude the
ideca, of couvrse, of including speech education as part of inter-disciplinary
approaches such as in humanities, tvhere suéh approaches have alrcady been
established (at Cathedral High School in Omaha, for e:iample).

12, A gtate curriculum guide developed by university speech professors

_and high school speech teachers should be implemented for grades 7-12 to

serve as the basis for speech chCation in a spiral curriculum in the
secondary schools.

13, The State Speech Assoriation in conjunction with the State Education
Association and the boards of education should coordinate efforts to edu-
cate school admicnistrators as to the role of speech education in the sccon-
dary schools. IHewer concepts of speech communication and its importance to
the developnent of the individual should be stressed in meetings and work-
shops in corder to gain administrative support for the development of speech
programs.

14, University speech education supervisors should maintain and con-
tinually update their files on tho is teaching speech and their specch
qualifications in orvler to insure better placement of student teachcrs with
tho.o sualified to teach speech, thereby ending the cycle of perpetuating

incompetent speech teaching whers it may exist.
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SUMMARY

This study consisted of tvwo questionnaire surveys, one a detailed
attempt to discover in metropolitan Omaha the characteristics of speech
teachers and speech related courses, and the other a briefer attempt to
discover the preparation of speech teachers in outstate Nebraska. A
total of 235 responses provided data for the study. Analysis of data
shoved that in Omaha approiimately 62% and outstate approximately 40%
of those teachers teaching speech, oral English, drama, or debate were
certified in speech. The most frequently taught course was speech
fundamentals. While perhaps 607% of the schools offer some kind of speech
program, most schools do not require a spesch course.

Recommendations vere made concerning the need for certification of
all speech teachers, the need to require a speech course separate from the
inglish program, the need to develop a coordinated speech curriculum, the
need for. in-service training of spcech teachers and the need for associa-
tion urging for administrative support of speech programs.

It is hoped that the HNebraska secondary schools will participate
actively'in the attempts at thé nationzl and regional levels to make the
auality of speect” education as meagingful as possible for students vhose
psychological survival in a comples society depends in large part on

effective interpersonal communication.
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APPENDIX A

NEBRASKA SPEECH ASSOCIATION

AN ORGANIZATION PROMOTING HIGH STANDARDS
OF SPEECH EDUCATION IN NEBRASKA

May 26, .1970

Dear Teacher of Speech, Drama or Oral English:

The Nebraska Speech Association is conducting a state-wide study to determine the
status of speech-education in the state of Nebraska. Since it is late in the
school year, the association, rather than the public schools, is distributing
the enclosed questionnaire for Omaha and the surrounding school districts.

Your responses to the enclosed questionnaire would be greatly appreciated and
will be used to influence changes in university courses, in curricuium recommend-
ations to public schools and for local in-service workshops.

We realize that your time is valuable and that you are inmundated with question=-
naires, but I do hope in view of our needs to complete this study during the
summer that you will take the time to fill this one out and to return it by
June 30, 1970 in the enclosed envelope. Please note that not all of the
questions are applicable to everyone and the questionnaire appears to be longer
than it actually is.

A1l information will be kept confidential and reports will be made statistically.
Responses will be coded so that your name will not be divulged. Please check
below if you wish a copy of the final report.

Thank you for your help.

Sincerely yours,

/

P
Jom K. Brilhart, Ph.D.
President, Nebraska Speech Association

6&’.&%& 2 f /6;«_[/4;{ fa

Barbara L. Brilhart, Ph.D.

Committee for Study of Speech Education
MNebraska Speech Association

Department of Secondary Education
University of Nebraska at Omaha

Omaha, Hebraska

I would like to receive a copny of the research report.

Yes No

If yes, indicate name and address.

[Kc 48
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APPEMNOIL B
Name School
(optional) (optional)

1. How many course credits in speech and drama have you had?

A. Undergraduate: 1) o6 _____(2)7-12 _____(3)13-18 _____(4) 19-2k4
: (5) 25-30 _____(6) 30-35 ____(7) over 35
B, Graduate: ___ (1) 0-6 __ (2) 7-12 ___ (3)13-18 ___ _(4) 19-2%
—_ (5) 25-30____(6) 30-35____(7) over 35

2. In which of the followmg areas have you taken courses? Check whether graduate

or undergraduate.
Undergraduate (1) Graduate( 2)

4, Acting
B. Broadcasting
C., Choral speaking
D. Commmnication theory
B, Cosluming
F. Debuate

G. Directing for theatre
H. General Scmantics

I. Group discussicn
J. History of public address
K. History of speech education
L. Lighting

M. Oral interpretation
N, Play production
0. Persuasion

P. DPublic speaking
Q. Scene design
R. Speech fundamentals
S. Speech methods
T, Speech therapy
U. Stagecraft
V. Voice and phonetics

3. What is the highest degree which you have completed?

(1) B.A. (2) B.S. (3) M.A. (4) M.S.
~ (6) Ph.D. _____ (7) D.Ed. (8) Ed. Specialist (9) other

(5) M.F.A.

L, which of the following degrees, if any, are you in the process of completing?
(1) Bup, (2) R.S. (3) M.A, (%) M.S. . {5) M.F.A.
(6) Ph. D. (7) D.Ed. (8) ra. specialist (9) other

(specify)
5. Vhere did you earn your highest. degree?
. University of Nebracka at Omaha
» University of Nebraska at Lincoln
. Creighton
. Another Nebraska college or university (name)
. Other (please specify)

}_l

N

LLL
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6. During which time period was most of your coursework in speech and/br drama
taken?

(1) before 1935 _____ (2) 19%6-1945 ___  (3) 1946-1955
(W) 1986-1960 © ____ (5) 1961- 1965 (6) 1966-1970
7. How many speech institutes or in-service teacher training programs in speech

and/or drama have you attended since the completion of your highest academic
degree?

(1) none (2) 1-2 ) 3-6 (4) 7-10 (5) more thar. 10

8. What is the major teaching field in which you are certified by the State
of Nebraska?

(1) Business

(2) Core

(3) English

(4) History

(5) Home economics
(6) Industrial arts

(7) Math

(8) Physical education
(9) Political secience
(10) Science :
(11) Social Studies
(12) Speech

(13) Other

(specify)
(14) None

9. In what minor field(s) are you certified by the State of Nebraska?

(1) Business (9) Political science
- (2) Core . (10) Science
(3) English (11) Social studies
(4) History (12) Speech
__(5) Home Economics
TTTT(6) Industrial arts ——(13) Other :
(7) Math (specify)

(8) Physical education (14) None
10. In what speech-related extra-curricular activities did you participate in
college?

(1) Broadcasting
(2) Debate
(3) Oral interpretation
(4) Speaking contests
(5) Theatre

(6) None
_____(7) Other {specify)
11. What is your present age?
(1)=20-25 ___ (2)26-35 ___(3)36-h2 ___ (¥) 43-48
Q —(5) k955  ____(6) over 55

50



12, Check the statement(s) which most accurately represent(s) your feelings
or experiences:

1. I am currently enrolled in a degree program which emphasizes speech.

« I would like to take further work in speech for degree credit.

. I would like to take further work in speech, but not necessarily for
eredit.

o« I would like in-service training in speech teaching.

. I am familiar with the programs in speech available to teachers in
nearby universities but do not wish to enroll.

» I am not familiar with the programs in speech in nearby universities
and would like further information.

« I am not familiar with the programs in speech available to teachers
in nearby universgities and do not wish any further information.

LU UL

13. I belong to the following speech related organizations:
1. Speech Association of America
_2. Central States Speech Association
___3s Nehraska Specch Association
___ 4. National Fcrensic League
5. American Educational Theatre Association
6. American Speech and Hearing Association

7. Other : (specify)
14, 1If one were organized, would you be interested in joining an Omaha Speech
Association?
1. - Yes 2. No Se Not sure

Which of the following courses are you currently teaching (during this
academic year)?

1. debate
—_2. dramatiecs
. Tfundamentals of speech
___H4. oral English ‘
5, other (please specify)

l_..l
AN
.

NOW PLEASE ANSWER OWLY THE FOLLOWING SECTIONS RELATED TO THE COURSES THAT YOU
CHECKED IN NUMBER 15.

SECTTION # I FUNDAMENTALS OF SPERECH

16. Please rank (1 being the most important) the following concepts and add any
others according to the amount of emphasis you give them in your course:

Rank Rank

l.____ Audience adaptation 6. Delivery (voice and articulation)
. 2.___ Audience analysis T.___ Listening skill training

3.___~ Body movement 8.____ Organization

L,  Commmnication theory 9.____ Other

5.___ Content of speeches

IERJ!:‘ : 61 , (pleoase cpecify)




17.

18.

19.

20.

21,

22,

23'

.

Which activities do you include in this course (please check)?

1. conversational speaking

" 2. dramatics
3., group discussion
4. manuseript speaking
5. oral interpretation
6. phonetic transcription
7. public speaking
8. other (please specify)

This course is

1. requlred of all students
2. an elective
.3« required in the college preparation curriculum

This course mcets for

_1l., one term
2, two terms
. other (please specify)

!

i

This course neets

. once. a week

o« twice a week

three times a week
four times a week
. five times a week

I\Jll-‘

L

What text(s) are vou currently using?

At what grade level is this course taught (check more than one, if

appropriata)?

~

1, 7w
T2, g -
Je gt
5, 114 ‘
6., 1ot
What is the approximate average enrollment sectionas per term for this
course? .
1 . 10“15
2 . 16 _20
. 21-25
E . 26-30
5 31-35
6. over 35 52



SECTION ;# II ORAL [ENGLISH

24, Approximately how much of the time in your course is devoted to speaking
activities? '

____1. None 2. 1-10% 3, 11-25% b, 26-508%
5. 51-75% 6. 76-100%

25. Please rank (1 being the most important) the fellowing concepts and add
any others according to the amount of emphasis you give them in your course:

Rank

1. Afudience adaptation
2. Audience analysis
. DBody movement
4, Conmmwmication theory
—._5e Content of speeches
. Delivery (voice and articulation)
7. Listening skill training
. Organization
. Other (please specify)

26. Vhich activities do you inelude in this course (please check)

1. conversational speaking ' -
. dramatics
. group discussion
. mamascript speaking
5. oral interpretation
6

1
b

. Dphoretic transcription
. public speaking
. other (please specify)

27. This course is

_._ 1. required of all students
. 2. an elective
%, reqguired in the college preparation curriculum

28. This course neets for
1., one term
2. two terms '
3. other (please specify)

29. This course meets

. oOnee a week
2. twice a week
3. three times a week
I, four times a week
5. five times a week .
___6. other (please specify)
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30. What text(s) are you currently using?

31, At what graue level ig this course taught? (check more than one if appropriate)

1. 74
[ ] 8‘th
T3, gta
,_,Nj‘° 10t
.5 11th
6. 1o

%2. What is the approximate average enrollment per term for this course? (for all

1. 10-15 sections)
T2, 1620
e e 2125

L, 26-30

—De 3135
6. over 35

SECTION # III  DERATH

33. Please ranxk (1 being the highest or most important) the following concepts
according to the amount of emphasis you give them in your course:

Rank

__ 1. Audience reaction debating
2. Cross examination
3. Discussion
Mm__ﬂ. Practice for tournaments
5. Principles of argumentation
6. Principles of tournament debate (cases, speeches, etc.)
7. Other (please specify)

34, This course is

1. required of all students
. an elective
« required in the college preparation curriculum

Lol

This course meets

Ul
%3]

l. once a week
2. twice a week
D« ‘three times a wesk
4, four times a week
. five times a week

.

36, This course meets for
1. one term
2. two terms
3, other : (please specify)

{




38.

4o.

-7

What text(s) are you currently using?

At what grade level is this course taught? (check more than one, if appropriate)

1. 7o

2, 8t
u..ugo ot
. lom
5, 114
6. 1ot

What is the approximate average enrollment per term for *+lis coucrse? (for
’ all sections)

e 10-15
T, 16420
3. 21-25
b, 26.-30
5. 31-35
6. over 35

Do you coach a debate team for your school?

1. Yes 2. No

—t—

SECTION # IV - DRAMA

b3,

Please rank (1 being the most important) the following concepts according
to the amount of emphasis you give them in your course?

1, Acting
2. Costume design
%o Dirscting
}. Dramatic theory
. istory of theatre
_6. Lighting
- lMake-up
. Play production
9. Play reading
.. 10. Scene design
11. BSet construction
____12. Other (please specify)

This course is

1. required of all students
2. an elective
3. other- (please specify)
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43,

4y,

he

3

L6,

L3,

L.

B

This course meets for
l. one term
. two terms
. other (please specify)

This course meets

l. once a week,

2. twice a week

3., three times a week "y

4, four times a week

5., five times a week

6. other - (please specify)

What text(s) are you currently using?

4t what grade level is this course taught? (check more than one if appropriate).

l « 7th

2, B
T
R T e

5. 11t

6. lat

What is the approximate average enrollment per term for this course? (for
all sections)

l E 1 0“15
2., 16-20
.3, 21-25

1 ~N{
“l‘ » "—'3-30

5e 3135

.6, over 35
How many school productions each year do you personzlly direct?
— 1. none
————2., oOne
— e two
___4, three
5. four

o e T

____ 6, more than four
This course is
1. required of all students

PUSTYR S

2. an elective

Srrmet s e

. 3. required in the c¢ollege preparation curriculum

This course meets for
L. one term
2. two terms
3. other (please specify)

w——————
PURPSI—




51. This course meets

. once a week

« twice a week

« three times a week

. Tfour times a week

. Tfive times a week

. other : (please specify)

l_)

AL

52, What text(s) are you currently using?

5%, At what grade level is this course taught? (check more than one if appropriate)

ke T
2., 8t
e 8
&, 1om
5. 11#®
T 6. 12w
5%, Unat is the approximate average enrollment per term for this course? (for 'all
1. 10-15 sections)
2, 16-20
3. 21-25
4, 26-30
....__.5~ 31"35
___ 6., over 35

TMPROVEMENT SUGGESTIONS

5%5. Check the statement which best represents your feelings:

1. Speech should be administered through the English Departments of
high schools and junior high schools.
. Separate departments of speech should be established in high
schools and Jjunior high schools.
_J. Speech should not be given much emphasis in the secondary curriculum.

N

56. Check the statement which best represents your feelings:

s ALl junior high school students should be required to take speech.
.2, Speech should be required in junior high school and again in high
school for all students.
. Speech should be required in high school for all students.
..k, Spesch should be an elective in both the junior and genior high
schools. \
e bse  Spoech: should be an elective only in the junior high.

6. Speech should be an elective oniy in the cenior high school.

57. During your career in the Omaha area, approximately how many student
teachers have you supervised in the courses that you have described?

Q ) 7z
: 1. 2. 1- . b L, 8-11 5, 12-1 . Over 1
ERIC Y —_—2=3 e 8T . Do A2-15 6. _ Over 15
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58. What deficiencies, if any, have you seen in the student teachers you
have supervised in speech?

59. What problems, if any, have you encountered in teaching speech and/or
drama in your school?

60. What changes, if any, should be made to improve speech education in Omaha
and surrounding areas?

583




NEBRASKA SPEECH ASSOCIATION

AN ORGAMIZATION PROMOTING HIGH STAMDARDS
OF SPEECH EDUCATION N NEBRASKA

. September 30, 1970
Dear Teacher of Speech, Drama or Oral English:

In order to recommend to the State Eduwati-v Department needed changes in speech-
education, the Nobraska Speech Association is conducting a state-wide study to
determine the status of specch-education in the state of Nebraska,

I know that your time is very valuable, but ve very much need your responses to
the enclosed quastionnaire not, later than Octoher 10, Won't you please f£ill it
out and return it in the enclesed self-addrecscd envelope?

All information will be kept confidential and reports will be mede stetistically.
Responses are ccded so that yow name is not on the questionnaire if you do not
wish it to bs, Reports on the state-wide study will be made at the fall meeting
of the Nebraska Speech Association at Creighton University in Omsha on Friday,
October 30.

Incidentally, we do hope that you will attend this important meeting of the
association. We need your help, suggestions and information on important
chenges in the area of speechweducationwhich are destined to take place in
the near future. You should he receiving registration information soon., I
your name is inadvertantly omitted from the mailing list, you mey write to Dr.
Jack Thurber, Dept. of Speech, University of Nebraska at Lincoln.

TMPORTANT PLEASE NOTE:

THERS IS M)RE THAN OME QUESTIONNAIRE IN THIS ENVELOPE. IF ANYONE IN YOUR SCHOOL
BESIDTS YOURSELF TCACHES IN THE AREA OF ORAL ENGLISH, SFEECH GR DRal4, WOULD IOU
PLEASE GIVE HIM A QUESTIOMVATRE AMD RETURN ALL OF THEM IN THE ENCLOSED ELVETOPE,

Thenk you for your cooperation.,

Sincerely yours,
D)
/ 20, ./ - s
Barbara L. Brilhart
Comnittee for Study of Speech-Education

L
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APPENDIL

Name (optional) School (optional) Code

l. How many course credits in speech and drama have you had?

A. Undergraduate: (1) 2-6 ___(2) 7-12 (3) 13-18 (4) 19-24 (5) 2530
(6) 30-35 (7) over 35
B. ' Graduate: ___ (I) 0-6 (2) 7-12 (3) 13-18 (4) 19-24 (5) 25-30
‘ (6) 30-35 _ (7) over 35 T

2. In vhich of the folloving areas have you taken courses? Check whether graduate or under-
graduate.

Undergraduate (1) Graduate (2)

.‘..Theatre.-..oo-oo..oo\:o.o

B. Fundamentals and Public Speaking . . . .

Co Debate 4 v ¢ 4 o o o o © ¢« ¢« o o s o & @

D. Speech EAucation + o o o o » o » o o o o T

E. Oral INnterpreta“ion v v o o o o o « « o T

F. Other - (specify) . .

3. What is the highest degree you have completed? (1) Bachelor's (2) Master's

“Are you vorking on a Master's Degree? (1) Yes (2) ro

4. buring vhich time period vas wmost of your course work in speech and/or drasa taken?
(1) tefore 1935 __ (2) 1935-1945 _ (3) 1945-1955 _ (4) 1955-1965 __ (5) 1965-1970.

5. 3hat is the major teaching field in which you are certified by the Itate of Hebraska?

(1) Buziness . ____( 6) Industrial Arts (11) 5orial Studies
(2) Core ( 7) Hath T (12) Speech
T (3) English ::::( 8) Physical Education {13) Other (specify)
(4) History ( 9) Political Science (14) None
(5) llome Economics T (10) Science —

In «hat other fields, if any, are vou certified by the State of Nebraska?

6. In rhat speech related extra-curricular activities did you participate in college?
(1) Broadcasting ____(4) speaking Contest (7) Other
(27 Debate (5) Theatre ' (specify)
(3) Oral Interpretation (6) None

7. To «hich of the folloving speech orsaniuzations do you belonj?

1. Gpeech Communication Assoiciation (formerly TAN)

2. Central States Speech Association

3. HNebraska Specch Association

4. American nducation Theatre Association

5. Other (specify)

i ——

€. ‘hich of the following courses are you currently teaching (during this acadenmic year)?
' 1. ehate

2. Jramatics

3. Fundamentals of Speech

‘e Oral fnglish

5. Other (please spacify)

-—

9. ‘mich of the above, if any, are required of all students?

10. .ihat suggestions, if any, do you have for the improvement of speech education in your
Afatrict and in the State of Nebraska? {(May be continued on the back of this sheet.)

IToxt Provided by ERI
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May 22, 1970

Dr. Barbara Brilhart

Assistant Professor of Education
University of Nebraska at Omaha
P. O. Box 688 '

Omaha, Nebraska 68101

Dear Dr. Brilhart:

I have reviewed the questionnaire that you presented to me con-
.cerning the status of speech education in the secondary schools
in the State of Nebraska. I cannot recommend the participation
of our district in the study during this part of the school year
but would certainly agree to a reconsideration in the fall.

Certainly the Omaha Public Schools are interested in any type of
survey that will furnish recommendaticns for the improvement of
any curriculum area. : I do think that there is a danger in

- separating and labeling as "inadeguate" any one specific cur-
riculum subject matter field. I know of no school district that
is doing all they would like to do in any currxiculum area but
each must be tresated in context to include the whole development
of the child wi*h the resource limitations imposed.

Clifford H. Dale
Assicstant Superintendent
Gencral Administration

CHD:agl
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APPENJOIX F

SCUOOLS TO WHICH QUESTIGIHNAIRES WERE SUNT AND FROM
WHICH RESPONSES WERE RECEIVED IN OMAHA SURVEY

: Omaha Public Schools ~ Omaha Parochial Schools Bellevue Public Schools
School Sent{Received{Used School<_?i ent Received [Used School {Sent Raecived |Used
Bensen Cathedral { : . Bellevue
High i 19 3 2 High ! 0 0 High 17 L 2
Burke High; 14 2 L1 ¢ : . ! '
Central | ! ! Creighton ) % Logan Jr. -
High I 19° 6 6 { Prep 10 0 High 15 3 2
North Hlohi 18 6 3 : f i ! |
South ngh* 19 | 4 2 | dominican ? X Jfigsinn f
" Bryan Jr.-! ! High S N ¢ v 0t Jw. High 9 i 1
sr. High 11 4 b4 : ; ! ;
Ban CrOf t : H E i r)ucl]e sne i i T S e R T T R L R T R S e
Jr. High{ 1 { O Y] Academy 1, 0 £ 0 District 69-Oimaha
Beveridge : i : : : ! ; e
Jr. High! &4 © 3 : 2 |Gross Mign 1 0 © 0 i arbor its. f
Technical : | ; . Jr.lesg 100 0
High DTN | 1 |loly Mame - , 3 :
Hale Jr. | : | . High 1 1 . 1 | Westside 25k 2 2
High Ph oy 2 P2 ' 5» N
Indian ; i 'Marion = : T e
Hills | | ! High .1 00 S0 Millard Schools
Jr. High ' 2 ; 1 I T B
Levis & E ; _ ‘Mlercy High 1 0 ; 0 . Senior . ’
Clark Jr.! 3 i o i High 2 0
High 4y 2 ; 2 iNotre lame 1 : 1 P l
Mana Jr. ! ! ? i Academy it 2 Lo . Junioxr o
High 2 o1 T : : iligh z 3 1 1
Marrs Jr. ' 3 *Rummel i ! i .
fiigh : 1 0 ; 0 ; High 1 1 j 1 TRNIIiioclnosniiooammoaomdbiore Lo
ticMillan ! ; ' i ‘ E ; Others
Jre. High + 2 | 1 -~ 0 ,Ryan High 1 1 I R S ST
Mcaroe i ; ) i ' : Papillion f I
* Jr.High {3 ¢ 0 [ 0 ist. Joseph . nigh -2 ¢ 0 0
Morton § : ! i Academy 1 0 ¢ 0 ' :
Jr. High | 3 1 b1 g . Ralston 7
Nerris Jr. ‘ : i Paul VI : . High A 2 2
High /S | 1 : High -1 ;1 .1 ‘ q
Technical | 4 : i : ‘ * Blkhorn ;
Jr. High [ 0 , O Lo | 1 { High 2 00 0
! : E, ‘; b ‘ ; .
i : { i j % HOther High ; _ i
: : e § i1+ Schoolgw S SO N |

*No speech specificaily taupht.
**Code number removed and school could not be identified.
wtkPos ~ouses vere on short outstate questlonnalre rather than one for longer Omaha survey.

[:R\j:
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SCHOOLS IN OUT-STATE NEBRASKA RESPONDING
T0 QUESTIONNAIRE (188)

Ainsworth Sr. H.S., Ainsworth
Alliance H.S., Alliance
Alma H.S., Alma
Anselmo~Merna H.S., Merna
Arnold H.S., Arnold
Arthur County H.S., Arthur
Ashland H.S., Ashland
Aurora H.S., Aurora
Bayard H.S., Bayard
Beatrice H.S., Beatrice
Beaver City H.S., Beaver City
Beemer H,S., Beemcr
Benedict P.S., Benedict
Big Svrings H.S., Big Springs
Blair H.S., Blair
Blue Fill H.S., Blue Hill
Bradshaw H.S., Bradshaw
Brady H.S., Brady
Broken Bow H.S., broken Bow
Bushnell H.S., Bushnell
Butte H.S., Putte
Byron H.,S., Byron
Catholic High, Kearmey
Central Catholic High,

Grand Island (2)
Central P.S.. Rayaond
Centura P,S,, Cairo
Callaway H.S., Callavay
Cambridse H.S., Cambridgs (2)
Cedar Bluffs H.S,, Cedar Bluffs
Cedar Rapids li.5., Cedar Rapids
Chspr2ll HeS., Chappell
Cozad H.S., Cozad
Crete H.,S,, Crete
Dalton H.S., Daiton
David City He3., David City (2)
Doniphan H.S., Diniphan
Dorchester Hl.S., Dorchester
Dcuglas H.S., Douglas
Elba H.S., Elba
Eikhorn Valler H.3., Tilden
‘Elrmwood H.S., Elrnmrood
Emerson~Hubbard H.S., Emerson (2)
Eustis H.S., Bustis
Ewing H.S., Ewing
Farnam H.S,, Farnam
Franklin P,S,, Franklin
Geneva North High, Geneva

Gering H.S., Gering

Gordon H.S., Gordon

Gothenburg P.S., Gothenburg

Grant P.S., Grant

Greeley H.S., Greeley

Greina H.S., Gretna

Halsey

Harrisburg H.S., Harrisburg

Harrison

Hartington H.S., Hartington

Harvard H.S., Harvard

Hastings Sr. High, Hastings (2)

Hayes County H.S., Hayes Center

Hemingford H.S., Hemingford .

Henderson H.S., Hendercen (2)

Hildreth H.S.,, Hildreth

Holdxege H.S., Holdrege

Howells Jr.=-Sr. High, Howells

Holy Family High, Lirdsay

Johson-Brock H.S., Johnson

Keya Paha County HeSe., Springview

Lakevieu Lural H.S., Columbus

Leigh H.S., Leigh

ILeviston H.S., Lewiston

Lexmgtm HoSo, Lexmm (2)

Lincoln East High, Lincoln (2)

Lincoln High, Lincoln

Lincoln Northeast High, Lincoln

Lincoln Southeast High (2)

Logan View Jr.=-8r. High, Hooper

Loud City H.S., Loup City (2)

Lyons H.S,, Lyons

McCook Jr. Figh, McCook

MzCook Sr. High, McCook

MeConl Junchion HeS., McCool Junction

Moad HH.Se.. Mead

Meridien H.8,, Tobias

Minatare HeS., Minatare

Minden Ho%., Iinden

Naper HoS., Naper

Nehzacglka Schnol for Visnally
Handicappod, Nebraska City

Neligh H.S., Neligh

Norfolk Sr. High, Norfolk (3)

North Bend Raral H.S., North Bend

No»th Platte Sr, High, North Pilatte

Ozkland-Craig Sr. High, Oakland

Odell H.S.’ Odell N

N
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Ogallala H,S., Ogallala

Ohiowa H.S., Chiowa

Orchard H.S., Orchard

Oxford H,S,, Oxford (2)

Palmyra H,S., Palmyra

Pawnee City H.S., Paunee City

Paxton H.S,.,, Paxton ‘

Petersburg H.S., Petersburg

Pierce H.S., Pierce (2)

Platteview

Ponca H.S., Ponca

Pope John XXIII H.S., Elgin (2)

Potter H.S.,, Potter

Red Clond H.S., Red Cloud (2)

Republican City H.S.,
Republican City

Rosalie H.S., Rogalie

St. Frances Central, Humphrey

Ste. Marys H.S., 0'Neill

St. Patricks Jr.-Sr. High,
North Platte

St. Patricks, Sidney

St. Pius X H.S., Omaha

Sandy Creek H,S., Fairfield

Sargent H.S., Sargent

Scotus Central Catholic High,
Columbus

Shelton H.S., Shelten

Scottsbluff Sr, High, Scottsbluff

Scribner P,S., Scribmer
Seward H.S., Seward

Silver Creek H.3,, Silver Creek

Snycer H.S., Snyder

Southern School Distriet 1, Wymore

South Sicux City HeS.,
South Sigux City

Stanton H.S., Stanton

tratton H.S., Stratton
Sumer H,S.,, Sumer
Sunflower H,S., Mitchell
Superior H,S., Superior
Sutherland H.S., Sutherland
Syracuse H,S., Syracuse
Tecumseh H,S., Tecumseh
Tekamah~Hermen H.S., Tekamah
Thedford RPural H.S., Thedford

Tri-CO‘dn‘tY IJre~Sr, HoSo, DeWitt

Venango P.S., Venango
Verdigre H.S., Verdigre
Wahoo H.S., Vahoo

- Wakefield H.S., Wakefleld

Waterloo H.S., Waterloo
Wauneta H.S., Wauneta

Wausa H.S., Wausa

West Point, H.S., West Point

. Wilber H,S., Wilber

Wilsonville H.S., Wilsonville (2)
Winnebago H.S., Winnebago
Wisner-Pilger H.S., Wisner (2)
Wolbach H.S., Wolbach

Wood River Rural High, Weod River

York Jr.~Sr. High, York

Yutan H.S., Yutan

Unidentified {18)
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