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ABSTRACT

Career education is a wholistic concept which
includes both job satisfaction and the imaginative use of leisure. It
aims to facilitate education of all students so they may
appropriately choose and prepare not only for their life's work but
for all aspects of living. Since career education emphasizes the
importance of developing vocational and intellectual skills, and, as
such, pervades all subject areas, the need for good reading skills is
axiomatic. The necessary reading skills, even at lower-level -job
entry, include more than decoding or word attack skills. Word
meaning, comprehension, and study skills as well as critical reading
and thinking skills must be taught and mastered. Eleven steps that
enable teachers to relate the reading content of their particular
disciplines to career education are presented. (TO)
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Introdiction

Svinen
Carcer cducation has lately been somewhat capriciously déscribcd
as a concept whose time has cowe. Howdvcr, many of its componcnts
have long since been part of cducational programs. The idea of
carcer cducation is only new in the way it has reorgonized, rec-
structurcd and appliad these cleients in order to pericate the
cntire cducational system. Carcer cducation is a wholistic concept
which includcs beth job satisfaction and the xnngLnatlvc use of
leisure; it 1nvolch all members of the scnool family from the su-
perintendent to the principal to the teacher and counselor, as wcll
as the community at large. It aims to facilitate education of all
students so that they may appropriately choosc and preparc not only
for their life's work but all aspects of living. It is far broader
thay the conccpt'of vocatiPnal cducation, for it subsures all carecr
posgibilitics for students, frém the occupational job entry at high
school graduation to morc technical or professional carcers rcqui{-
ing additional schooliﬁg. It scems to me that its underlying appeal
lies in the- dignifying of all genuine productive human cendcavor as
worthy and creditable, and the rcalistic preparation for thi; through
the cducative process. The fact that it has met with such immcdiate

nationwide enthusiasm bespeaks the urgency of rcordering some of our

. ~

educational prioritics and dissccting the curricula to determinc its
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rclcvnncc.to 1ﬂé nc;ds of today's students, n ovder that cnfccr
cducation not become just another cducational slogan destined to
have its brief moment in the sun and then fade along with count-
less other evancscent educational cnthusiasms, its philosophy must
be thoroughly nndc;stood and intcgfatcd in the total instructional
progyam so that education will be revitalized 5nd be more fcspons-
ive to the demands of the rapidly changing world in which we live.
To graduate students ill-prepared to enter the world of work,
to fail to introduce them to and prepare them for the wide varicty
of carcer options open to them,is a dercliction of duty on the
part of educators. For unless we lead our students through cduca- -
tion and training toward cconomic independence and personal and
social satisfactidn, we arc being profligat; with the world's ﬁost
important commodity, its youth, and vitiating sociecty at its very

base,

Importance of Reading

Carcer cducation subsumes the attainment of personal gra-
tification not only through.a sense of achievement at dignified
wg;k, But through dcvcloping a broader humapistic involvement in
communal affairs and in the creative use of the burgeconing amount
of leisure time. Since carcer cducation cmphasizces the importance
of developing the vocational and intellectual skills; and as such,
pervades all subject arcas, the nced for good rcading skills is

axiomatic. There axre no arcas, Marshall McLuhan to the contrary,
. * . ‘ .
in cither the academic world or the world of work in which recading
1 :
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docs not plny a crucial role. Even at the minimal job entry iCVcl,
a pcrson'haé to be able to rcad and follow directions in order to
complcte simple tasks correctly,t® read and fill out applications
and other forms intelligently, to read newspapers ond periodicals
with adcquate understanding so that he can make intelligent, inde-
pendent judgments on political and social issues. ththcr'hc is
lcarning to follow the sequence of steps in a jqb sheet or fathom-
ing a text on constitutional law, he must be able to understand

and correctly interpret the printed word at whatever lcvel of
abstraction”it is written.

The process of rcading has bccn.variously and laboriously
defined, described, and fréqucntly mispcrceivcd; Some have limitcd
it to "breaking the code,' where the abiiit& to analyzc cach word
into its structural and phonetic clements becomes an end in itself.
This, of course, is sclf-defecating; deccoding is only the mechan-
ical aspect, and,as such, mercly the mcans to the end of interpret-
ing the meaning the author intended to convey by the printed
symbols. Réadiﬁﬁ teachers, for the most part, are not rigid par-
liamentarians of the printed code, isolatcd from the totality of
qritical interpretation of printed materials. "Reading thus, in its
broader scnse, is a process tﬁai must be cquated with thinking, for
unless we develop skillful, aiscriminating'rcader-thinkcrs at all
carcer lcvels, we defeat our purposc at its inception. E. L.

Thorndike said, "In the rcading of a paragraph, the comncctions

- -~ -
T, te, .

from the words $ingly and from various phrases somchow cooperate

to givc total meanings." Tt is this understanding of the
. " .

~a
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interrelatedness of words and phrases and the concomitant thinking

/

they cvoke that we hold must be the aim of teaching rcading at all

!
1
'

school grades 2nd in all subjecct arcas. ]
The ultimate aim of cducation is to produce independence in
the lcarner, indcpéndcncc to carn a living according to his in&cr-
ests and abilitics, independence to think and act crcatively as a
citizen of the world community, independence to pursuc avocational
and recreational activities, independence to go on learning. This
last is particularly important in a world where lightning changes
and technological giant steps are the rule rather than the excep-
tion. The one sccurity we can have is thé knowledge that we are
capable of change, of adaptation, of continuous learning, regard-
less of altered éon;itions. Peoplc now enééring the job market
will undoubtedly have to make numerous adaptive occupational
chaﬁgcs and personal adjustments during their lives; this spiral
of éhangc in social and economic structures place an cven greater
emphasis on the nced for effective reading-thinking skills. Because
. . .
knowledge and the written rccords thercof is increasing at such
srcakncck speed, it is obvious that students cannot learn all there
is to know in the course of his twelve ycars at school, or in éhe
Qcars of college and graduate scﬁool, cven if they specialize in
onc particular area. The process skills of reading, knowing how
and where to find necded infonnation, how.to read it evaluatively
in terms of its pertinsice to a particular nced, how to organize

this information.sb that it is managecable, logical, and casily

retricvable, and how to retain those clements that are most LY

!t
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essential, ul]lihcsc assune far greater importance than the con-
tent of any!oﬁc subjéct. As reading teachers, we must be sure that
students know how to skim when Jooking for a particular fact or
piecce of information, when and how to rcad rapidly when only a gen-

“eral idea of the material will suffice, and when to lessen the recad-

ing pace when the material is loaded with information and/or tech-

. nical language that requires morce intensive recading, Merce exposure

to printed facts without tcacher direcction as to the importance of
‘relating and organi-ing them doesn't contribute very much to the
development of the thinking-rcasoning process so essential at all
levels. Teachers must be concerned ulfimatcly with developing these
cognitive processes by helping students (1) find main ideas in'
printed materials and scec that thesc ideas ;ic extracted from and
supported by the stated facts (2) make logical inferences by rcad-
iﬁé between the lines where there is factual evidence to give it
credence (3) perccive the difference between fact and opinion

(4) become familiar with propaganda devices and discriminate between

3
connotive and enotive language. All of these and more are esscntial

to cducating students rcalistically in a carecr-orientcd socicty.

Reading skills at the lower-level job entry may cmphasize the

literal interpretation of texts. Ipn the vocational-occupational
arca, for cxample, such skills as understanding printed dircction;,
following the steps in a sequence, lecarning a basic sight vocabulary
of the technical tcrm; in a given vocation, finding the main ideca,
noting specific Qﬁéailé,'ﬁsihg the ‘dictionary and other resource

materials, all these arc essential. Recently I spoke to a group °

i

.
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of vocational-occupational tecachers in a comprchensive high school.
They cxhibit;d an intensc interest in learning how to help their
students rcad the technical materials in their arcas, admitting
that most of their books and job shects were generally overloaded
with tecchnical tcrﬁs which made if difficult to rcad. We did an
analysis of somc of thesc naterials in terms of brealking them down
into specific’ skills nceded in order to rcad them comprchensively.
We also abstracted the vocabulary and suggested 2 number of ways of
reinforcing new and difficult terms via graphic illustrations,
filmstrips,-class-nade flip cards, labecling, display and bulletin
boards, word of the day, and so forth. We found most of the skills
did rcvolve.arcund following directions in a sequence of steps |
where comprehensaon is immediately tested ;ﬁ the product or outcome.
However, what was interesting was that one of the clectronics tcach-
ers.wantcd to know how he could tcach his students to do critical
reading with his materials, how to get them to make intelligent

inferences and draw rcasonable conclusions from facts stated thercin.
‘ )

What I mecan is that, cven at the lowest job entry level, good

critical reading - reasoning skills are essential both to the ade-

gyatc.pcrformancc 6f the job and for personal devclopment.

Both students and educators must be actively involved in the
rcading process. It must be made uncquivocably clcar to the student
that rcadiﬂg plays a vital role in cnhancing or impeding his future

plans, vhether these plans be for immediate or ultimate job entry;

- ~ -
YL 0

he must know that reading is not an abstract intcllectual option

but as necessary a tool of opcration for the auto mechanic as for:
!
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the cngincer or historian or lawyer. At the same time, teachers
and adwinistrators must recognize the importance of their role in
preparing students to function at the highest rcﬁding level of
vhich they arc capable aad for the greatest degrec of personal
gratification. . |

For the student, the whole raﬁgc of litcracy skills érc néedcd

in order to make carccr and vocational choices freely. Edwin Herr,
Professor of Education at Pemmsylvania State University has stafcd,
“"The ability to read and recad with comprchension appropriate to the
level of matcrial being read, is one of the most essential of these
skills." Some of the foliowing arc ba;ic reading and study skills
all students should acquire during their ycars of schooling,

1. WORD-ATTACK SKILLS

a. Phonetic attack on new words

b. Knowledge of inflectional endings

c. Using context clues for pronouncing new words
d. Knowledge of principles of syllabication

¢, Knowledge of compound words

f. Extcnsch sight vocabulary

g. Recogﬂizing prefixes, suffixes, and roots

2. WORD-MELNING SKILLS

a. Understanding technical terms
b. Using the glossary
c. .Using the dictionary

sd, Using new terms in speaking and writing

¢. Understanding figurative language
b _
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7. £, Understanding the denotations and various

‘o ' connotations of words

g. Understanding technical vocabulary related to

the diffcrent content arcas
. j
3. COMPRENENSION SKILLS oo

a, Recognizing and undcrstnndiné main ideas,
P whether explicit or implicit'

b. Sclecting relevant details

c. Recognizing relationship among main idcas

- d. Organizing ideas in scqucnce

c. Undcrétanding time and distunce concepts
f. Following directions
. Recading maps, tables, ;hd other graphic material
Distinguishing between facts and bpinions
i. Making judgments on what is recad
j. Reading widely to scck additional evidence
k. Draying inferences and giving supporting evidence

1. Listening attentively and critically

4. STUDY SKILLS

! . - a. Using textbooks efficiently
b. Using the library cfficiently

c. Organizing a body of material into an effective

’

outlinc

d‘ .Taking notes systematically

e

*C. ‘Séhcduling time efficienty1y

f. Preparing for examinations
1
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g. Preparing for discussions and rcports
h. Using rcefercnce materials efficiently
! 1. Adjusting rate of reading to suit purpose and
content
j. Using rescarch tcchniques where needed
In plamiing staff development to help all tecachers gear read-
ing instruction to the concept of carcer cducat;on, the dual purposc
of recading must be kept in mind. Studcnés rcad for information or
for rccreation, although the two are not necessarily disparate. A
good rcading program in a school will'proyidc rcading and rcading
instruction for both thesc components, though probably in different
proportions. Students who arc having difficulty with rcading and
find it oncrous,wil; be more motivated if'ihc rcading is specific-
ally rclatcd»to a job-oriented task. The following steps arc ad-
vocated for the teacher if he is to rclate the rcading content of |
his particular discipline to carcer cducation:

1. Analyze the gontcng of cach subject into the gencral
skills nceded in order for.studcnts to masfcr that
subjecct arca.

2. Analyze thc materials of instruction used in terms of
specific reading skills needed to comprchend this
mﬁtcrial. |

3. Sct up a scquence of educational objectives based on

this analysis.

-~ - ]
Yaoooov

4. Evaluate the students' reading levels and nceds (via

? ’ s . . ’ ‘
[ERJ!: informal inventories, past rccords, word attack surveys,

Y -
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. vocabulary chliccks, anccdoted records, standardized tests,

cte.) - ;
Match the materials of instruction to the instructional
levels of the students and group the class {lexibly for
reading needs and strengths.
Plan instructional strategics to meet nceds of sfudcnts
in the arcas of their deficits and in arecas where in-
creased development and refinement of skills should be
ongoing,
Iiclude listening, speaking and writing activities as
they are all interdependent and intcrlocked with reading.
Provide saturation with other rclatcd'rcading materials
for free reading at specified int;rvals (c.g. in the
form of a classroom paperback library).
Provide appropriate cvalugtion as an ongoing, integral
part of the instructional program.
Make sure that classroom instruction includes good
qucstioning techniques, techniques which stimulate
students to think creatively and critically, rather than
. C |
just to spew back facté and figures. Questions should
guide students tOcvéluatc what he reads, to organize
facts into a mcaningful wholec, to make inteclligent judg-

ments based on sound evidence rather than emotional re-

actions. There is little doubt that the kind of questions

the teacher poscs will engender the kind of thinking a
student will do., N
"

- 10
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11. Hclb the student develop a vocabulury that is precise and
/-cxéensive so that he can communicatce ideas effectively.
'

Conclusion

It has been cestimated that one third of the youth of our
nation lcave school witﬁout attaining sufficient reading skills to
meet the demands of employment. As a result, they emerge ints the
adult world with 1li*tle sense of personal worth, with social and
vocational inadequacy, and with an overriding feeling of hopecless-
ness and futility. Vast numbers of oﬁr junior and senior high
school students yearly fall into this category; their dcficitg in
rcading and generél literacy depress their accomplishment not only
in the academic arcas but in the vocutionnlloccupntionnl arcas as
ﬁEii.' It 1is increasingly cvident that as a student advances through

the grades it is progressively difficult for him to be failing in .

rcading and to succeed in any other cducational endeavor. In thé

sophisticated demands of an increasingly technological socicty,
L]

there is no room for the inadequate reader, for the tecchnician who
cannot translate technical material into cuiprchensible action, for

the szcretary vhose language skills are inadequate for appropriate

communication, for the cconomist, so dependent on learning from

media, that he cannot properly interpret préscnt trends in the

light of the historical past.

If our cducational system is aiming to prepare students for
. . . ]

a future adumbrated with lightning and uncharted change, survival

might very well depend on such skills as the ability to communicate

¢ hd



s Beatrice J. Levin - 12

/ ’ ,
at all levels, competency in solving problems through creative
and divergent thinking, and management of a vast conglomerate of
steadily burgeoning knowledge. I submit that the one element

indispensible to all of thesc is that exceedingly complex, inter-

woven amalgam of skills and processes known as vecading.
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