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FORWARD

Adult Basic Education, the teaching of English as a second language,
adult high school education, the equivalency diploma and GED programs have
all gained considerable attention and sophistication in the past several
years. Each of these programs has also grown in the number of people
reached annually. As these programs begin to mature, program planners and
researchers need to direct their attention to specific elements of each
program and attempt to provide additiona] clarity, knowledge, and under-
standing of their effectiveness.

The purpose of the survey being reported was to direct some attention
to a specific element--namely, the teaching of reading to adu]fs enrolled
in ABE programs. 'By analyzing what is being used in the State of Nebraska
regarding reading materials, what techniques are proving successful in the
teaching of reading, and how the effectiveness of these efforts is measured,
it was felt that a better understanding of this teaching element and its
future needs would be provided. Consequently, it is hoped that this report
will provide guidance to teachers and administrators working with adult
education programs and become a basis for further research and deliberation.

The work of Mr, 'Hal Smith and Mr. Charles Dull in collecting and
developing this empirical information contained within this report is
highly appreciated. In addition, the numerous ABE teachers, counselors,
and administrators throughout the State of Nebraska who cooperated in this

effort much be thanked. Hopefully this report will repay them for their

efforts.
Roger Hiemstra
Project Coordinator
November 21, 1973 W. C. Meierhenry

Department Chairman



CHAPTER 1
INTRODUCTION

General Siatement

Adult Basic Education (ABE) literature repeatedly proclaims the awe-
some statistics of the numbers of adults at below a high school level of
education. In Nebraska, for e;dmple, that figure hovers near the 50% ievel.
In other words, almost one-half of the adults in the state could be con-
sidered educationally at a disadvaﬁtage. A high school diploma or certifi-
cate does not always guarantee a high paying job but, 5 high, positive
correlation of job security (obtaining and retaining a job, obtaining job
promotions, and salary earned) with the amount of education achieved is
found consistently in sociological and educational research. |

The teachers within the ABE classroom and the program admingstrator,
while cognizant of these statistics, are also aware that a variety of social
and psychological forces impinge upon and often defeat the undereducated
adult in spite of a teacher's or administrator's educational expertise.
Consequently, any effort that will in some measure provide the ABE profession-
al with a better understanding of how to deal with these forces should be
welcome. This study effort attempted to do just this by focusing on and pro-
viding more information about one aspect of the total ABE picture: The

teaching of reading to adults.

The Importance of Reading Ability

Adult Basic Education programs have been designed to help provide to
disadvantaged adults some basic skills for becoming a dependent individual:

... to help eliminate such inability (speaking, reading, and
writing) and raise the level of education of such individuals
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with a view of méking them less likely to become dependent upon

others,.to improving their ability to benefit from occupational

training and Jtherwise increasing their opportunities for more

productive and profitable employment, and to making them better

able to meet their adult responsibilities.
Central to providing these skills is learning to read and commum‘cate.2

The provision of these reading and communicating skil1s must rest
upon the shoulders of the skilled adult education teacher:

The need for trained reading personnel who understand adult

learning problems and know how to conduct teacher training pro-

grams in reading is essential if the qualiSy of classroom instruc-

tion in Adult Education is to be improved.

The implications of the above thoughts for education are numerous.
One implication is that the adult educator must find ways to assess the
needs of individuals regarding reading and communicating skills. Related
to this is the fact that means for helping those individuals in need find
their way into the ABE classroom must also be determined. Another implica-
tion is that the teaching of reading to adults is a skill that requires
special kinds of training. The adult education profession, by and large,
has the responsibility to provide this training. Finally, another implica-
tion to be mentioned here is that the development and identification of
curriculum materials related to the teaching of reading must be carried out.

Hopefully, this study will provide some data in regard to each of these

points.

The Need to ldentify Reading Materials

The teaching of reading to adults has prompted the rapid development
of potential curriculum materials:

. the teaching of reading is a field about which adult educators
have amassed a reassuringly large amount of knowledge and experience
on which the teacher can draw.... He has at his disposal a variety
of approaches, techniques, teaching aids, anﬂ publications with
which to embark on this journey of literacy.
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Unfortunately, this large amount of information can be both an advantage and
a disadvantage for the adult education teacher? Too many materials can con-.
fuse the student. Consequently, the need exists to at least identify those
materials most in use in Nebraska to help both the teacher and the program

administrator begin to make some judgments about what to use.

Problem and Purpose

As was noted earlier, the teaching of reading is an important aspect
of the total ABE program. Thus, in designing this study it was decided
that some understanding of how well ABE graduates in Nebraska learn was
needed. Basic to this, of course,‘is reading and communicéting skills.
Therefore, the problem for this study was the following question: How is
the teaching of reading in Nebraska being carried out?

To provide some answers for this question, the following were the
‘purposes of the study.

1. To identify the reading materials utilized as curriculum guidelines
in maximizing adult student readirg progress.

2. To determine which techniques and methods are felt to be most success-
ful in the teaching of reading.

3. To determine which media or pieces of equipment are felt to be
efficient in promoting reading brogress.

4. To determine how the student's reading progress is measured.

5. To identify those evaluation devices and materials utilized most
regularly in measuring student nrogress.

6. To identify those evaluation devices and materials utilized most
regularly in measuring reading comprehension.

7. To identify which evaluation devices and materials are utilized
regularly in to measure reading retention.

Questions were asked regarding each of these purposes.



Limjtations of the Study

This study had three major limitations. The first of these dealt with
a limitation that is always found when asking questions of people: The
reliability of their answers. Cunsequently, an assumption made was that
peoplé answer questions to the best of their ability and that the data received
were usable in an initial study such as this one. |

Another 1imitation centered around the instrument Ltilized to gather the
information. It was difficult to design an instrument for the data collecting
task of this study and the subsequent answers no doubt could have been misin-
terpreted. Additional discussion pertaining to the instrument is contained
in Chapter III.

A final limitation to be discussed here deals with who filled out the
instrument. In some communities, each teacher of adults completed a question-
nairef However, in other communities the program administrator completed the
questionnaire. 0bV1ously. some finding differences were related to these two

circumstances.

Definition of Terms

Certain Terminology used in this report requires definition. Unless
noted otherwise, the following definitions are assumed:

Adult Basic Education (ABE)--Instruction in communicative, computational
and social skills for adults whose inability to use these skills lessens
their getting or retaining employment commensurate with their real
ability. This usually includes instructions for adults whose educational
attainment is below eighth grade level.

Adult--Any person who has reached the maturity level where he has assumed
responsibillity for himself and sometimes others and who has assumed a
productive role in h1s community.

Adult Education--Relationship between a student and an educational agent
Tn which the agent provides and/or supervises a series of related learning
experiences for the student.
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Disadvantaged Adult--Any person who has not achieved an educational
Tevel that permits him or her to enjoy the privilege of full citizen-
ship, to earn a 1iving and the opportunity to appreciate the social,
cultural and personal growth opportunities that are available in his
community. . . '

English as a Second Language--The study of Enqlish by an individual
who actively communicates verbally and graphically with a language
other than English.

General Educational Development--Curriculum consisting of organized
Tearning experiences designed to increase skills, knowledge and under-
standing in the academic areas of social studies, English, literature,
science and mathematics. Adults who successfully pass the GED test,

earn GED equivalency certificates that permit them to enter colleges or
universities, vocational schools or a variety of other training programs.

Model--A representation of something (i.e. a particular organizational
design, a system for learning, etc.) that can be replicated.

Reading--The act of recognizing the oral equivalent of the written
symbo1 .

Outline of the Study

The second chapter reviews some literature related to the teaching of
reading to adults. Most of the literature pertains to a more general discus-
sion of the‘topic. Only a few studies or reports in Nebraska have dealt with
the subject. | |

Chapter III describes the design of the study and includes thé following:
1) a discussion of the procedures employed to collect the data including a
description qf the data collecting instrument, 2) a description of the parti-
cipants in the study, and 3) a discussion of the data analysis and display
scheme.

Chapté¥~lv contains a display and discussion of the findings. Thi§\
chapter includes numerous tables to help present the data.

The final chapier discusses the implications of the findings and draws
some general conclusions. The chapter also contains a brief summary of the

study, suggests further use of the findings, and indicates some further

~ research needs.
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CHAPTER II
SURVEY OF SELECTED LITERATURE

Introduction

Materials, advice, reports, and books dealing with the teaching of
reading to adults are in abundant supply. However, not many attempts have
been made to assess their effectiveness or to analyze how the teacher on the
firing line 1learns about them or how the teacher uses them. The content of
this Titerature review is relatively general in order to give the reader some
sense of what this topic deals with. Where it is possible, ties will be made

between the cited materials and their usability by Nebraska teachers.

The Teaching of Reading to Nebraska Adults

To date there have not been any doctoral studies in Nebraska fhat deal
with the teaching of reading to adults. However, the Department of Adult and
Continuing Education and the University of Nebraska in cooperation with the
Adult Education Division of the State Department of Education has carried out
two evaluation studies which included some related data.

A 1970 study looked at the kinds of testing devices utilized in local
ABE programs. Various testing devices used in the area of reading were re-
ported.1 In éddition, these same directors and teachers reported a very
diverse list of materials used as instructional materials in the teaching of
reading.?

The 1971 study found similar data. In quantifying the information, it
was found that approximated one-half of all instructional materials dealt with
the area of the teaching of reading to adults.3 At the same timg, several new

curricular materials were discovered in use showing the diversity and growth
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of materials on the teaching of reading.4

It is also interesting to note that the program directors reported in
the 1971 study that they favor a state wide committee that would be charged
with the idgntification of materials:

...their arguments for such a procedure were: need for uniformity,

variety of available materials too great for personal review with no

guidelines and without considerable cost of time.... It is suggested

that a state wide committee could develop criteria, guidelines, and/

or a selecgion process which would assist 1ocal directors in material
selection.

Another effort in Nebraska that focused some attention on the teaching
of reading was a 1972 ABE Teacher Workshop. Conducted by the Department of
Adult and Continuing Education at the University of Nebraska campus, this
workshop provided some in-service training and graduate credit to 30 parti-
cipants. One of the expressed needs by many of the participants was for
assistance in the area of the teaching of reading. One of the resource per-
sons for the workshop was a specialist in the area of English and reading.

He presented a variety of information on resource or text materials, suggested
ways of utilizing the materials, and helped participants solve some of their

individual problems related to the teaching of reading to adults.5

General Information on the Teaching of Reading

Reading Methods - Several kinds of methods in the teaching of reading

have been found to be effective and usable. Each has merits in certain situa-
tions, but none is applicable to all students at all different levels. Ulmer
suggests what he considers as the best approach:
...The eclectic approach is best--a judicious mixture of methods and
techniques served in individual d?ses by a flexible, sensitive teacher
who knows the advantages of each.
His suggestions are supported in a variety of sources and studies.

Researchers have spent countless dollars and hours in trying to identify the
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best methods for teaching adults how to read. They nave failed to reach
any definite conclusions and have failed to come to any agreement'as to the
steps even to be taken in determining the best methods. In short:

...Remedial reading teachers do some of their most effective work with

the driver's manual, the telephone book, and thg Sears, Roebuck catalog.

They can do it because they know their students.

There has been some research carried out for purposes of comparing the
various methods utilized in the teaching of reading to adults. In one study,
teachers were given latitude to adapt their methods to the needs of the student,
but within the general confines of two basic approaches to the teaching of
reading. One approach involved using the initial teaching alphabet (i/t/a);
another approach involved the utilization of traditional orthography (t.o.}.
Two major conclusions and recommendations evolving from the comparison of the
approaches are as follows:

--There is no reason to expect slow learners to respond $ny more positive-
ly to compacted type courses then they did to public school instruction.
Potential participants in ABE programs should be carefully screened and
assigned to differentiated programs where the pace and expectations are
adapted to their capacities.

--The i/t/a approach facilitates the teaching of readina to illiterate
or functionally illiterate adults. The t.o. approach tends to satisfy the
needs of adults who show a preinstructional achievement level at the fourth
grade or better.

Thus, it would appear that-there are no cookbook formulas for teachers

to follow in the teaching of reading. The methods will depend on the skill
6f the teacher, the level of the student, and probably the interaction be-
tween other students in theclassroom. The teacher of adults will probably
be most successful if they are well trained to understand the adult and his
or her need, 1f'they use a sound testing and measuring system, and‘if they

feel comfortable in utilizing a particular method.
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Testing Method - A careful assessment of each student's reading ability

will no doubt help the teacher in choosing appropriate teaching materials and
techniques. This assessment should be done as soon as the student enters the
classroom and reassessment should be done at«regular intervals in order that
the rate of progress can be determined and necessary changes by the teacher
can be made.

Ulmer recommends two types of informal tests for assessing a student's
starting point and potential reading ability:

1. A ten-minute word recognition test.

2. A single oral reading test.

For later retesting he suggests:

3. A graded paragraph test.10
He also notes that standardized tests with several forms can be used after a
student has demonstrated some progress.!!

In a special research effort, Robinson examined the use of the "cloze"
procedure* using a group of adults with limited reading ability. This
research sought to test three types of close construction as predictors of a

~standardized reading test. The results of this survey indicated that a positive
feeling was held toward the cloze procedure, providing the teacher with a poten-
tial alternative testing device.12

Even given the availability of new tests, informal tests, or standardized
tests, their usability with the adult student is somewhat limited:

There are few tests that have been developed or adapted for use with
illiterate adults. The lack of tests or norms for adults with low liter-
acy that can be used for diagnosis, assessing ability, and criterion

measures regarding achievem?nt ijs a major restriction on both program
effectiveness and research.!'3

*The Cloze procedure developed by Wilson Taylor is "the deletion of a certain
number of words from a prose selection in some predetermined manner, and then - -
having the person taking the test replace the deleted words." (Robinson, p. 87)
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It is obviously important that a teacher know something about the entry
level, reading and communication ability of a new adult student. For example,
one study found that on the average, the greater a subject's initial competence
in English, the greater his mean gain on a post-test measure of reading ability.14
However, it is equally obvious that there are also no "perfect" tests upon
which the teacher can rely. The teacher's skills, the tests utilized, and
the curricular material selected will need to be carefully coordinated if the

progress of each student is to be optimized.

Curricular Material - There are a variety and abundance of curricular

materials related to the teaching of reading to adults. Almost every pub-
1ishing house has gotten into the act in the past several years. Just to
give some idea of the materials available, one recent publication listed 38
annotated sources for use in the teaching of reading.75 One publishing
source even distributes a programmed learning course for the teaching of
reading to adults.1® As a final example to be included here, the American
Library Association has published a pamphlet containing 151 annotated des-
criptions of books for adults beginning to read.!7 These sources tiplify the
variety and kinds of curricular materials from which a teacher can choose.

However, the quality and usability of some of these materials is
questionable:

In spite of recently published materials, there is still a lack of
apprqpria@e materials for QEE which have high interest levels but low
reading difficulty levels.

Not all people will agree with the above comment or at léast some will take
partial exception to it. Even given the availability of some good material,
though, what is needed now are efficient means for putting the most approoriate

of the existing materials into the hands of~each adult student.19
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Perhaps the help for the teacher in answering what to select as cur-
ricular materials can come from understanding what it is that the adult |
student prefers to read. A study in New York of 174 adult illiterates pro-
vides some clues along this line. This research showed that they preferred
titles of a realistic nature. In other words, the illiterate adult is not
interested in reading materials which have no visible value for him or her.
Adults want to learn to read so that they can hold better jobs and take
better care of themselves and their families. They are not interested in
children's fantasy, nor are they interested in the adult equivalent of any
childish fantasy.20 .

Thus, it becomes imperative that teachers and administrators find and
use materials which are of interest to the ABE student. The interest and
involvement of the student must match that of the teacher beforé effective
education takes place. A well-trained teacher therefore is probably more
critical than even the best possible curricular materials.

Training Teachers of Reading - The training of teachers of reading is

an important element in the success of any ABE endeavor. Numerous workshops
and courses are held each year for purposes of better equipping the ABE
teacher to work with students. The workshop described earlier, for example,
spent approximately 10% of its total time on this subject.21
Another training effort to be described here involved the development
and implementation of a training institute for ABE reading teachers.
Traditional preparation to teach reading in the self-contained
classrooms in the elementary school or in developmental reading classes
in junior high school is not sufficient for the teacher who must teach
adults who are reading below the eighth grade level. This institute
was designed to train fifty Adult Basic Education teachers with the main

focus on understanding adult reading Eroblems and the development of
meaningful teacher training programs.Z2
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Although the subject of the institute was reading, its primary purpose
was to demonstrate the efficiency of a new model for teacher training:

...the idea we demonstrated is a simple one: Teachers, when selected

carefully, can become competent teacher-trainers in a short period of

time when that which they are being trained for is sharply defined, and

zcg?ntggﬁeggngractice and master the techniques they will be using to

The ABE teacher also has a variety of source materials avuilable with
which to do some self-training. For example, Ulmer describes a process for
learning how to improve one's teaching‘of reading to the disadvantaged adult.24
Adamson's work includes suggested lesson plans and curricular materials.25
In addition, materials like those by Verner and Davison provide important
information on related aspects of the teaching of reading, such as the
various psychological and physiological factors affecting learning and
instruction.26

A Nebraskan teacher of reading to adults does not have an easy task.
Nor is the route to obtaining the necessary skills an easy one. However,
if the teacher can use methods and materials with which he or she is com-

fortable, much of the battle is won. Add to this the factor of student inter-

ests and preferences and the successful teaching of reading can be accomplished.
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CHAPTER III
DESIGN OF STuDY

The theme developed thus far is that the teaching of reading to adults
is a complex subject. There are no shortcuts for the teacher in acquiring
the skills necessary to do a good job. Thus, it seems logical to ask the
question: How is the teaching of reading in Nebraska being accomplished?
Some understanding of the methods and materials in use should provide some
of the answers to this question and should provide some data for the future

planning of reading programs and of efforts to train reading teachers.

Type of Study

This research endeavor utilized the contribution of field study techniques

and the survey method involving a questionnaire. It was anticipated that the
B combination of information gathered from both attempts/;ould provide the most

comprehensive answers to the question raised above. No hypotheses were devel-
oped for testing; however, each of th2 purposes described in the First Chapter
served to direct the various questions asked. Furthermore, it is expected
that the results of this study will provide a better understanding of Nebraska's
ABE program, prompt continued research, and promote a later testing of hy-

potheses.

Data Collectjpn Procedures

The data collection procedures began with an initial case study of the
three largest ABE programs in Nebraska: Lincoln, Omaha and Scottsbluff.
Existing records and materials were sought pertaining to the level at which

students began the program, their rate of progress, and how they finished the
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ABE efforts and facilitated the design of the survey fnstrument.

The abbve case study. provided enough data upon which to base a decision
to concentrate a questionnaire survey on the topic of the teéching of reading.
Consequently, a'questionnaire was developed for use with ABE teachers and
administrators. (Appendix A displays the instrument.) |

The questionnaire was made up of two major sections. Section I con-
cerned students who use English regularly. (Hereafter referred to as ELS -
English Language Students). Section II concerned students who use English
as a second language. (Hereafter referred to as ESLS - English as a Second
Language Students). Within both of these sections the questionnaire was
divided into an identical seven areas. Each area was subdivided into four
ABE grade levels (grades 1-3, 4-6, 7-8, and GED-High School Equivalency) and
requested the following information: 1) Which reading material (list specific
name of ;he material, the publisher, and the edition) do you use in maximizing
student reading progress; 2) which techniques and/or methods do you find most
successful in teaching reading to adults; 3) which medium and/or piece of
equipment do you find-ﬁost efficient in promoting reading progress with adults;
4) how do you measure the reading progress of your students (be specific about
procedures, observations and/or tesfs used); 5) which evaluative devices and/
or materials QO you use regularly to measure reading progress; 6) which
evaluative devices and/or materials do you use regularly to measure reading
comprehension; and 7) which evaluative devices and materials do you use
regularly to measure reading retention? Under each of the four learning levels,
the respondents were asked to 1ist three specific items.

Each of the iwo sections was thus divided into seven areas, and each of

the seven areas divided into four learning levels.
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A lack of time prevented a thorough pilot-testing of the instrument.
Consequently, the questionnaire contained some weaknesses that have limited
the data. One editorial error involved the first section of the question-
naire. Levels 4-6, 7-8, and the GED category of the third major question
(concerning medium or piece of equipment used) under Section I, ELS, were .
inadverteht]y left off the questionnaire. The three tables which list those
variables will not, therefore, be compared with similar components from
Section II, but instead will contain only the items in regard to Section II, '
ESLS.

Another weakness was the length of the questionnaire. While most of
the returned questionnaires were completed fully in the first part of Section
I and Section II, they became less complete toward the last part of each
Section. A questionnaire structured with closed-ended statements (such as
a check 1ist) would have constitued a better constructed questionnaire and
perhaps have'elicited more complete responses.

Another lTimitation involved the problem of people not always completing
an answer according to the specific instruction accompanying a question.
This was especially notable concerning the instructions on the use of materiails.
The questionnaire asked the respondents to list the specific name of the
material, the publisher, and the edition which the class used in maximizing
student reading progress at each of the four learning levels. Many respondents
did not 1ist all three, making identification difficult. These listings were
counted in the process of analyzing the data; in a large number of cases the
incomplete listing will be tabulated in the tables without a specific reference;
in some cases the materials were assumed to be a particular issue or edition.

Despite these limitations the assumﬁtion is made that respondents com-

pleted the instruments to the best of their ability. Consequently, it is
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felt that the findings will provide some additional understanding of the

ABE program and promote better program planning and instruction.

The Study Participants

During the span of time this strdy was being conducted, there were
twenty-two programs of Adult Basic Eduction in the state of Nebraska. Each
of the twenty-two locations received a number for the purpose of convenience
during the analysis of the data. Of the five largest programs, four returned
questionnaires. Of the seventeen smaller programs, thirteen returned ques-
tionnaires.

The 1ist below displays the "small" programs and the “large" programs.

SMALL PROGRAMS LARGE PROGRAMS
Alliance Chadron

Beatrice Columbus

Cozad ' Lincoln
Fairbury | Omaha
Falls City Scottsbluff
Grand Island ’
Humboldt

Kearney

Lexington

Macy

McCook

Minden

Norfolk

North Platte

Niobrara

Winnebago
York
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Data Analysis and Interpretation

The analysis purpose of this study was to compare twenty-eight aspects
of reading in Section I with the corresponding twenty-eight components in
Section II. The two variables which were held constant were the size of the
ABE programs (the five largest programs were designated the "large programs,"
and the remainder of the programs were designated the "small programs"), and
the students enrolled in the ABE programs (one group comprised of those stu-
dénts who used English as their native tongue, and the other group composed
of those students who used English as their second language).

This kind of comparison enabled the analysis to be summarized in a two
by two contingency table.

The interpretation of the data will be assisted by tables. The tables
are identified for each component and grouping. For example, Table 1.1 will
be in regard to "Reading Material on Level 1-3, by English Language Students
and Students Us%ng English as Second Language, and by Large and Small
Nebraska ABE Programs." In most cases the five mos* important items will
appear in the tables. The "most important" refers to those items which meet
the following priorities in the order listed: 1) among all the programs
responding, what is the single most frequently mentioned item; 2) from any
one program, what is the most frequently mentioned item; 3) if there are no
items which would fulfill the first two priorities, what, if any, representa-
tive item or items (those which have been used in other levels) can be in-
cluded; and 4) if there are items within each of the above priorities with
the same number of frequencies, they will be alphabetically arranged in each
table.

Each table will have the minimal identification of the items. This

identification will consist of the necessary information to distinguish it
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from the other items (if at all possible). Later appendix materials contain
additiona] bibliographic and descriptive information for most of the items.

While the results of this study show the diversity within the seventeen
program locations, the analysis is inconclusive as to the overall effective-
ness of each program. It would be assumptive to rank one program above
another program. To do so would imply that the more frequent an item is
listed, the more proficient that item is than the others. That assumption,

it seems, needs to be verified empirically with additional research.

(
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CHAPTER IV
FINDINGS

As mentioned in the previous chapter, the data gathered have been dis-
played in twenty-eight tables with four tables for each of the seven areas
studied. In the pages that follow, some of the general findings of the study
will be briefly discussed. The discussion will focus primarily upon any com-
parisons that can be made regarding the approaches to reading used with stu-
dents who use English regularly and those using English as a second language.

Throughout this chapter, references will be made implicitly and explicit-
ly to Appendix A - The Research Questionnaire, Appendix B - A Partial Bibli-
ography and Appendix C - A Selected Source List. The reader will find that
a quick review of these Appendices at this time will prove to be helpful for
maximizing an understanding of information contained within the tables.

The overriding intention in the chapter is to present the findingﬁ.
Summary statements regarding the findings and implications will be dealt with

in the next and final chapter.'

Reading Materials

A cursory overview of the four Tables (Table 1.1, Table 1.2, Table 1.3,
TaB]e 1.4) indicates that there are very few examples of replication regarding
the use of identical curriculum materials with ELS and ESLS populations.

Table 1.1 reflects the use of the Mott Basic Language Skills Proaram and

the Lyoﬁs and Carnahan piece Phonics We Use in both sections; however, this

common usage appears to be an exception to the more eclectic selection pat-

tern displayed on the four tables.
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It is interesting to note the limited relationship between the small
programs and the large programs with regards to material use. The exception
to this observation is the materials used in GED preparation classes (see

Table 1.4). v

Techniques and Methods

Other than the fact that ESLS data indicate a higher dependence upon
structured approaches (Table 2.3), there are not any obvious distinctions
regarding the methodology employed with the two populations.

One cannot help but note the emphasis upon individualized instruction

at all age levels (Tables 2.1 - 2.4).

Medium and'quipment

The data for this section is limited due to the editorial error mentioned
in Chapter Three. Even with the limited data, there appears to be evidence
(Tables 3.2 and 3.3) for a greater availability of software and hardware

varieties of equipment in large programs.

Measuring Reading Progress

One observation regarding the approaches to measurement of reading progress
is that adult educators reported a more frequent use of instrumentation with

the ELS population than ESLS population (Tables 4.1, 4.2, 4.3, and 4.4).

Reading Progress - Evaluative Devices and Materials

The data reported on this portion of the instrument were similar to the
information surfaced for Measuring Reading Progress. Once again, the observa-
tion made above regarding the higher incidence of instrumentation with the ELS

population is supported (Tables 5.1 and 5.2).
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The utilization of testing devicés desiéned for specific texts and
learning units prevailed as the top ranking evaluative procedure (Tables 5.1,
5.2, and 5.4); however, the strong reliance upon more objective, standardized

instruments was reported at all levels.

Reading Comprehension - Evaluative Devices and Materials

The data gathered regarding this issue indicate a very eclectic approach
to the selection and use of evaluative devices and materials concerning reading
comprehension. Hopefully, the display of data will be helpful in assessing
general use. There does not appear to be any evidence for generalizing con-

clusions regarding the ELS and ESLS populations.

Reading Retention - Evaluative Devices and Materials

Onée again, there is no significant differentiation in approaches used
with the ELS and ESLS populations. Most procedures are used interchangeably
with the exception of oral discussion which is emphasized in work with ESLS
(Tables 7.1, 7.2, 7.3).
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CHAPTER V
SUMMARY AND IMPLICATIONS

The purpose of this study was to deal with the question: How is the
teaching of reading in Nebraska being carried out? Most of the answers to
that question can be found in the twenty-eight tables in theprevious chapter.
Hopefully, the practitioner can glean some significant insights from data
displayed in those tables. The remainder of this chépter will be an attempt
to generalize on some of the findings and suggest possible implications.

As one reviews the data gathered for this study, there is overwhelming
evidence that the findings of the 1970 and 1971 studies have been replicated--
especially as those findings relate to the diversity_of approaches to the
teaching of reading. If the Adult Education instructors of the State have
the skills to utilize the eclectic approach suggested by Ulmer in Chapter II,
they certainly have a conducive environment in which to work.

Although there is a paucity of information available in this study re-
garding the GED level, there is evidence to conclude a wide range of resources
are utilized at all levels of the Adult Education programs within the State.
Perhaps one implication which can be drawn from this study is a need for some
sort of clearinghouse or committee which could facilitate continuity as well
as the sharing of these diverse resources.* For instance, the data seem to
indicate that small programs do not have access to the media hardware avail-

able to larger programs. Could a procedure be identified which would allow

*The Adult and Continuing Education Association of Nebraska (ACEAN) currently
has a special task force examining the idea of how the association can
facilitate clearinghouse activities in the State.
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for the sharing of resources--equipment, materials people--available
through the various programs? If this would be possible, it could serve as
a catalytic force in the improvement of programs throughout the State and
avoid fiscal waste at the same time.

Another observation which carries with it some implications is the con-

o

gruency in procedures and materials used one finds with regard to the size
of the programs (1afge\or small)and the population of the programs (ELS and
ESLS). These are unique groups. Future in-service training programs might -
want to consider this observation as a given parameter in designing such
events.

As in most research studies, it is anticipated that this study will give
energy to future research needs. Some suggestions are as follows:

1. An evaluation of the effectiveness of the various materials and
procedures used.

2. Gather data from the students relative to preferred methodology
and curriculum.

3. Conduct an action-research project which would involve the adult
educators of the State in determining common goals and procedures.

The study had its limitations, but it did explore the issue of identifying
how the teaching of reading is carried out in Nebraska. The real benefits
will come when adult educators can apply these findings to the never-ending

concern for excellence in that they are about.
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APPENDIX A

This questionnaire is divided into two sections. Answer both of them if they
pertain to your student population.

Please 1imit your responses to the twelve MOST APPROPRIATE SECTIONS requested
under each of the six major gquestions.

Each qugstion is sub-divided into learning levels: please 1ist three responses
under each learning level.

SECTION I. Concerning students who use English regularly.

1.

Which reading material (1ist specific name of the material, the publisher,
and the edition) do you use in maximizing student reading progress at
LEVEL 1-3

a.

b.

c.
LEVEL 4-6
a.
b.

c. '
LEVEL 7-8 d
a.
b.

c.

GED (High School Equivalent)

a.

b.

c.

Which techniques and/or methods do you find most successful in teaching
reading to adults at

LEVEL 1-3

a.

b.

c.
LEVEL 4-6
a.
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.
c.
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3. Which medium and/or piece of equipment do you find most efficient in

readin? grogress with adults at

a.
bl

c.
4A. How do you measure the reading progress of your students in (be specific
about procedures, observations and/or tests used)
LEVEL 1-3
a.
b.

C.
LEVEL 4-6
a.
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.
c.
4B. Which evaluative devices and/or materials do you use regularly to measure

reading progress at
LEVEL T1-3

a.
b.

C.
LEVEL 4-6
a.
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.
c.

4C. Which evaluative devices and/or materials do you use regularly to measure
reading comprehension at

LEVEL 1-3
a.
b.

c. .
LEVEL 4-6
a.




40.

57

LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)

a.

b.

c.

Which evaluative devices and/or materials do you use_regularly to measure
reading retention at

LEVEL 1-3

a.

b.

c.
LEVEL 4-6
a,
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.
cl

SECTION II. Concerning students who use English as a second language. If you
have found materials to be successful in dealing with these populations other
than those cited earlier, please identify.

1.

Which reading material (1ist specific name of the material, the publisher,
and the edition) do you use in maximizing student reading progress at
LEVEL 1-3

a.

b.

c.
LEVEL 4-6
a.
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.
c.
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2. Which techniques and/or methods do you find most successful in teaching
reading to adults at
LEVEL 1-3
a.
b.

C.

LEVEL 4-6
a. '

b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.

3. which medium and/or piece of equipment do you find most efficient in
reading progress witE adults at
LEVEL 1-3
a.
b.
c.
LEVEL 4-6

a.
b.

c.
LEVEL 7-8
a.
bo.

c.
GED (High School Equivalent)
a

b.
c.
gA. How do you measure the reading progress of your students in (be specific
about procedures, observations and/or tests used)
LEVEL 1-3
a.
b.

C.
LEVEL 4-6
a.
b.

C. '
LEVEL 7-8
a.

b.

c. )
GED (High School Equivalent)
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4B. Which evaluative devices and/or materials do you use regularly to measure

reading progress at
LEVEL i-g

EVEL 4-6
EVEL 7-8

ED (High School Equivalent)

oTsOHOUTYrOUTY IO oo

4C. Which evaluative devices and/or materials do you use regularly to measure

reading comprehension at
LEVEL i-3

a.
b.

c.
LEVEL 4-6
a.
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
a.
b.

4D Nhich evaluative devices and/or materials do you use regularly to measure
reading retention at
LEVEL 1-3
a.
b.

c.
LEVEL 4-6
a.
b.

c.
LEVEL 7-8
a.
b.

c.
GED (High School Equivalent)
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SELECTED BIBLIOGRAPHY

Boggs, Ralph S. and Robert J. Dixon. English Step By Step With Pictures.
New York: Regents Publishing Company, 1956. 567 pp.
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Publishers, Inc., 1962. 118 pp.
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Company, 1950. 136 pp.
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3 pp.

Hall, Adelaide. New Modern Reading Skiil Text Series. Columbus, Ohio:
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Adult Education. New York: The Macmillan Company, 1970. 594 pp.
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Michigan: Allied Education Council. 159pp.
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APPENDIX C - A SELECTED SOURCE LIST

Adult Education Association
of the U.S.A.

810 18th Street, NW

Washington, D.C. 20006

Allied Education Council (AEC)
P.0. Box 78
Galien, MI 49113

American Education Publications, Inc.
(AEP)

A Xerox Company

Education Center

Columbus, OH 43216

Ann Arbor Publishers
Campus Village Arcade
611 Church Street

Ann Arbor, MI 48104

Barnell Loft, Ltd.
111 South Centre Avenue
Rockville Centre, NY 11570

Barron's Educational Series, Inc.
113 Crossways Park Avenue
Woodbury, NY 11570

Bremmer-Davis Phonics, Inc.
Wilmette, IL

California Test Bureau

Division of McGraw-Hill Book Company
Delmonte Research Park

Monterrey, CA 92949

Cambridge Book Company, Inc.
45 Kraft Avenue
Bronxville, NY 10708

Charles E. Merrill Publishing Co.
Subs. of Bell & Howell Co.

1300 of Alum Creek Drive
Columbus, OH 43216

Doubleday & Company, Inc..
School and Library Division
501 Franklin Avenue

Garden City, L.I., NY 11530

Q

Educational Development Laboratories
Division of McGraw-Hill, Inc.

284 Pulaski Road

Huntington, NY 11744

Fearson Publishers, Inc.
2165 Park Boulevard
Palo Alto, CA 94306

Globe Book Company, Inc.
Sales Department - A
175 Fifth Avenue

New York, NY 10010

Harcourt, Brace & World, Inc.
Tarrytown, NY 10017

Holt, Rinehart and Winston

Subs. of Columbia Broadcasting System
383 Madison Avenue

New York, NY 10017

Houghton-Mifflin
110 Tremont Street
Boston, MA 02107

Institute of Modern Languages (IML)
1666 Connecticut Avenue NW
Washington, D.C.

Lauback Literacy, Inc.
Box 131
Syracuse, NY

Lyons and Carnahan, Inc.
An Affiliate of Meredith Publishing Co.
407 East 25th Street
Chicago, IL 60616

McCormick-Mathers Company, Inc.
300 Pike Street
Cincinnati, OH 45202

McGraw-Hi1l Book Company
330 West 42 Street
New York, NY 10036
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Noble & Noble Publisher
750 Third Avenue
New York, NY 10017

Reader's Digest Service
Educational Division
Pleasantville, NY 10570

Regents Publishing Company
Simon and Schuster, Inc.
1 West 39th Street

New York, NY 10018

Science research Associates, Inc. (RA)
259 East Erie Street
Chicago, IL 60611

Silver Burdett, Co.
Box 362
Morristown, NY 07960

Steck-Vaughn Company
P.0. Box 2028 ‘
Austin, TX 78767

Superintendent of Documents (SOD)
W.S. Government Printing Office
Washington, D.C. 20402



