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INTRODUCTION AND METHODOLOGY

The Adult Education Act of 1966 (Title III, Sec. 309(b), Ele-
mentary and Secondary Educaticn Act) provides for the use of dis=-
cretionary funds by the U.S. Office of Educetion for Special Experi~
mental Demonstration Projects which "involve the use of innovatiwve
methods, systems, materials or pioérams e« o« o Or involve a compre-
hensive or coofdinated approach to ihe problems of persons with basic
educational deficiencies." in 1972 grants of nearly six million o
dollars supported forty-one Special Projects in adult basic education -
(ABE) undertaken by public school syetems, uhiversitiee, and other
private organizations. These grants were distributed among four
program priority categories: urban, rural migrant, special popula-

“tion; end_resource development. As indicated in Volume II of this
study,'Special Projects have included: (1) experimental development
of instructicnal and delivery systems; (2) development and demonstra-
tion of improved program practices and products; (3) development pro-

 jects to meet the needs of selected local prcgrams; (4) studies of ﬁhe
disadvantaged iearcer and ABE's target population; and (5) policy

" planning studies. Ic the past there has been no systematic_way to

gear pridrity-setting in the allocation of 309(b) funds.to the ex-
pressed ceeds of those who bear the most direct responsibility for

. program operation on local, state, and regioual levels.



Purpose of the Study

.
Researchers at the Center for Adult Education undertook to design

and demonstrate the use of a strategy for determining priorities for
Special Projects. This strategy was based upon the expressed needs

and preferences of' those most directly involved in carrying out

Title III ABE programs: the teachers, local program directors, state

directors, regional program officers, regional staff development pro-

. ject directors, and 309(b) Special Project directors, as well as

selected pfofessors of adult education direétl& infblvéd in ABE pro-
grams. This work was undertaken in 1973. |

_ The strétegy involved the delineation of a comprehensive range
of program areas and of specific program activities within each area.
These were embodied in an ABL Priorities Sufvey Queétionnaire, wifh
different versions appropriate to.different géoups of ABE practi-
tioners, For each program area,'respondents.from each professional
group could indicate the degree of priority they aséigned to experi-
mental and demonstration efforts designed to impfove implementation
of specific‘program activities. Each respondent was asked to reply,
not in a theoretical way, but in terms of his'oﬁn program.

To supplement the highly specific; operdtions-oriented‘data
derived from the severél national surveys utilizing this instrument,
a Conéulﬁant's Workshop on Nﬁtional Priorities for Demonstration and
Experimentation in Adult Basic Education was conducted at Columbia
University on June 8, 1973. A distinguished and broadly represeﬁta-
tive group pf 20 consultants met to consider the broad questions of

national, research, policy, and planning dimensions of ABE and their

implications for experimental and demonstration pfojects.



Questionnaire Design

The Center for Adult Education's last three years of comprehen-
sive, national program analyses of the national ABE effort provided
important data for identifying major progfam aréas - néeds, problems,
and concerns. The Center's experience included field studies in more
than 40 programs #cross the country, several national questionnaire
survey analyses, regional workshopé for directors, and the production
of & program eﬁaluation guide.g |

We were able to identify seven major program areas requiring
important decision-making by directors and planners: recfuitment,-
in-service education, instruction,Iinstructional maferials; program
manégement, counseling, and collaboration with other agencies. TFor
ABE teacherg, we identified seven areas of possible‘deciSion-making
as well: recruitmenf, in-gervice education, instruction, instructional
materials, use of paraprofessibnals,'counseling, dnd learning labora-
-tories. Thése cfitical areas of decision-making became sections of
a fifteen-page-questionnaire for directors and a fburteen-page
questionnaire for teachers. (See Appendix II)

In the area of Target Groups, for example, each local director

was asked to indicate the "priority of need" for his program for pro-.
jects which would find or demonstrate more effective ways $o reach

and educate sixteen possible target groups (e.g., Blacks, rural adults,

£

*Alan B. Knox, Jack D. Mezirow, Gordon G. Derkenwald, and Hardld Beder.
An Evaluation Guide for Adult Basic Education Programs. Washington,
D.C.: U.S. Government Printing Office, 1974,




least literate, etc.). Priorities were ranked as: Not Applicable,
Low, Medium, High, and Highest. in addition, each director was in-
structed to indicate the one df the sixteen target groups which he
wquld rate &as TQP Priority. The same format was used to rate 20
Selected Practices (provision_for child care facilities, co=-sponsored
classes; employment of parapfofessionals, employment of full-time
staff, etc.); 24 Program Management Concerns (develop interagency
referrals, use PPBS, coordinate with other ABE programs, ete.);

21 items on Recruitment; 25 items on In-Service Educatioﬁ; 25 items
on Instructién; and 19 items on Instructional Materials. Directors
were also asked to answer 25 questions pertaining to themselves and
their programs,

Teachers were Similarly asked about 45 items relating to
Instruction., FEach teacher was required to indicate the "priority of
need" he/she feels for projects which would fina or demonsfrgte more
effective ways for teaghérs to, for éxample: diagnose student
learning needs, obient new students to pfogram, minimize disruption
due to contfhuous enrollmeht of new students, etc. There were also
56 items to be réted pertaining to In-~Service Educatidﬁ, 15.6n
Counseling, 31 on Instructional Materials, 10 items. on Paraprofgs-

sionals, and 16 on Iearning Laboratories.

Survey Population

The names of local Title III program directors-were obtained from
the office of each of the state directors of ABE of the continental

United States. One half of the directors in each state received a




5

copy of the ABE priorities survey. (The other half of the directors
received & Center survey instrument concerning the adoption and dis-
semination of innovative practices and prodﬁcts, the results of which
are reported in Volume II of this report.,) Approximately 1,200 local
ABE directors received the survey instrument, and two'fdllow-up re-
minders were mailed as required. Responses were received from 776
(65%) of the directors.

Detailed information on the response rate is presented in
Appendix II, Two main points are presenfed here., First, the lists
of local directors received from the state offices varied in quality.
Some were more current thun others; some listed only Title III pro=-
grams in the state; some included directors of other sdult education
programs funded thiough the state office without'éifferentiation.
Whewe the latter’'was the case, response rates were lower Eecause'in-
dividuals who received a questionnaire were nct ABE personnel.
Second, the names of state ABE difecto?s were segured from the Bureau
of Adult, Vocational, and Technical Education (BAVTE), U.S. Office of
Education. Questionnaires were sent to all directors and 37 of 48
(77%) state directors in the continental United States responded.
Each of ﬁhe ten Regional Program Officefs and ten Regiqnal Staff
Ibvelopmenf directors were polled. Eight RPO's and seven Staff
Development directors responded. |

The namez of 309(b) Project directors for the years of 1970,
1071, and 1972 derived from records made available by BAVIE. In many
cases, these projects were no longer in existence, and their stéffs

had scattered.: However, of 93 Special Experimental or Demonstration



‘Project directors identified, 43 (4&%) responded to the ABE Priori-
ties Survey.

“hé membership list of the Commission of Professors of Adult
Education was used as the markihg list for professors of adult educa-

© tiom, RéSpondents were asked to reply only if they had recently
worked directly with the Title III program or had other relevant ex-
perience with adult basic education. Forty-five of 130 (35%) pro- "
fessors wﬁo were polled responded.

A national sample of ABE teachers was obtained by writing ﬁo a
random sample ol 10% ot all directors of local Tiﬁle IIT prograﬁs and
requesting lists of teachers in their programs. 'Diréctors were given
the choice of distributing questionnaires through their program or-of
providing home addresses where questionnaires could be mailed. wa
yhundred"sixty-one directors were sent requests for lists, and 138 re-
sponded, Using these lists, the teaqher version éf the ABE priorities
survey instruments was sent to.l,l2l teachers in Title ITI programs.
448 (hd%) of these teachers responded. A detailéd breakdown'of the -

teacher sample and teacher response pattérns by regioﬁ and state is

available in Appendix II.

Data Analysis

For all groups surveyed, marginals were rumn, using both the fuli
five~category pridfity rating (not applicable, low priority, medium
priority, high priority, highest priority) and a collapsed. scale (not
applicable, low priority, high priority). Highést priority items

were identified for all groups of respondents[
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There is an important distinetion between HIGH and TOP priority
ag reported in subsequent chapters. HIGH is a collapsing of t#o
categories: High priority and Highest priority. TOP represents the

one item that the respondent chooses as his gingle highest priority

among all items in that program area.

Cross tabﬁlations were used extensively with the chi-square
statistics at the .05 level of probability to determine'priorities
of given'subpopulations and the significance of differences among
subpopulations. Sample groups were compﬁred (e.é., state vs. local
direcﬁors), a8 were the priorities of directors from different regions
and program type.

Clusters of priorities were determined for éertain subgroups of
directors and teachers, correlation matrices establiéhed, and cor-
related-priorities identified for the highest priority items. The
analysis was undertaken to suggést Special Projects that ctuld be

designed to meet a number of high priority needs simultaneously.



CHAPTER I
PRIORITIES OF LOCAL ABE DIRECTORS

The tollowing .summary tables are largely self-explanatory. They
present the items most frequently designated by local directors as
HIGH or TOP priority. This chapter will follow the organization of
the survey, which was divided into the following sec¢tions, each one a
program area:

I. General Priorities

E I1. Target Group

III. Selected Practices

Iv. Program Management

V. Recruitment

VI. In-Service Education
VITI. TInstruction
VITT. Instructional Materials

A HIGH priority item is included in these summary tables only
if it has been so designated by at least 60% of the respondentsj the
arbitrary minimum for the inclusion of a TOP priority.item is at least

12 1/2% (one-eighth of all respondents). It should be remembered

that "HIGH" is a collapsing of two categories, High priority and

" Highest priority, and that "TOP' represents the one item that the

respondent chooses as his single highest priority among all items in

the program area.

(Genersl Priorities

Table 1 refers to local directors' choices regarding General
Priorities. Other items surveyed by this section of the questionnaire
but not meeting the criteria for inclusion in this report can he
found in the facsimile of the Director Questionnaire, inclﬁdedvin

Appendix II.



In the General Priorities section, directors were asked to indi-
cate the "priority of need for your program for projects to find or
demonstrate more effeétive practices in each of these program areas . . ."

Two program areas were accorded HIGH (High or Highest) priority from
60% or more of directors. Thése were recruitment, with 78.2% HIGH
-priority ratingé, and instruction, with 65.4% HIGH ratings. Asked
to identify the single highest (TOP) priority program area, half
the respondents indicated recruitment as éhe TOP priority and about
one-fifth designated instrﬁction as the TOP pribrity.

In responding to individual items in other sections of the
questionnaire, directors most frequently assigned HiGH priority to -
items in sections concerned with instruction, in-service education,
and instructional materials. It is interesting to note, however,
that relatively few items in the section specifically devoted to

Recruitment got HIGH priority ratings from large numbers of directors,

Table 1
- GENERAL PRIORITIES
LOCAL TITLE III DIRECTORS
(in percent) :
HIGH TOP
- PRIORITY ERIORITY
(N = 750) (N = L489)
Recruitment 78.2 50.5

Instruction 65.4 19.3
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Target Croup

. Directors were asked to assign priority.ratings indicating "the
priority of need for nga.program to find or demonstrate more effec=-
tive ways to reach and educate the following ., . . ."  The intention
of this question was tco go beyond the problem of recruitment to
idenﬁify concern with effectively motivating, retaiﬁing, and educa-
ting specified groups of students. Target populations included ethnic
(e.g., Blacks), economic (e.g., unemployed) and residential (e.g.,
rural) groups, with obvibus overlap in membership.

Tﬁe highest priority target group was the ﬁnemgloxed; 67.3 per=
cent of respondents placed HIGH priority on finding more effective

ways to reach and educate this group. Other high priority groups

designated were: the least literate, rural adults, and welfare recip-

ients,

An overriding concern with serving rursl adults was dramatized

by the large numbers of directprs who indicated this as their TOP
'priority target group. One-fifth of all diréctors see this as the
TOP priority. Among directors with largély rural target populations,
this concentration of concern ié, of course, even greater. Other

groups which were assigned TOP pribrity by over one-eighth of direc-

tors nationally were the least literate and Blacks, with 15% each.
The unehployed,least literate, and weifare recipients comprise
the hard core target groups which direétbrs feel they are unsuccess-
ful in reaching effectively. Directors have as_fhéir paramount con-
cern finding better means of getting these participants into theif

programs, and providing effective educational experiences to help
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them once there. This finding confirms the éarlier national study by
the Center for Adult Education which revealed that these target groups
were not represented in ABE programs in proportion to their numbers

in the population of undereducated adults.

Table 2

TARGET GROUPS
LOCAL TITLE III DIRECTORS
(in percent)

HIGH TOP
PRIORITY PRIORITY
(N = 750) (N = 502)
Unemployed 67.3 L -k
Ieast Literate - ' - 65.1 15.3
Rural Adults 60.4 - 20.1
Welfare Recipients ' 59.8 ‘ =%
Blacks % b7

*Percentage did not meet minimum criteria for reporting: 60+ HIGH
and 12.5+% TOP. :

Selected Practices

Directors were asked to indicate the "priority you would.assign
experimental projects to demonstrate the effectiveness of these
practices." .Twenty practices weré included; for a complete list fhe
réader should consult Appendix II. Included wére such practices as
the provision of child care facilities, instruction in "coping".skills,
emphasis on beginning level classes, and the employment of full-time

recruiters.
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Three practices were of IIGH priority to over 60% of directors.

Concentration on the hardest to reach target groups received the

greatest proportion of HIGH priority ratings with 70.3%. This is
consistent with the priority given to reaching thé least literate and

unemployed in the previous section. Integration of ABE and GED pro-

grams is of HIGH priorily for 64.9% of directors. This is consistent
with earlier Center findings that many ABE students have the GED
diploma as & major objective and place great importance on a high

school diploma for seeking employment. DProvision of vocational

counseling and job placement services is a HIGH priority for demon-

stration for 60.9% of the directors. This again is consistent with
the directors' coneern in reaching and retaining the unemployed and

least 1iterate..

Table 3

SELECTED PRACTICES
LOCAL TITLE III DIRECTORS
(in pércent)

HIGH TOP
PRIORITY  PRIORITY
(N = 750) (N = 489).

Concentration on Hardest to Reach .
‘Target Groups . - 70.3 16.8

Integration of ABE and GED Programs 64.9 18.2

Provision of Vocational Counseling
and Job Placement Services 60.9 -
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Progfam Management

This -'section of the questionnaife.contained 23 items pertaining
to program management. Included were: selection of competent claés-
room teaéhers, coordination of Title IIT with other ABE and related
programs, and development of counseling services. For a complete list,
the reader should consult Appendix II. Directors were asked to indi=-
cate the "priority of need for your program to find or demonstrate more
effective ways" to carry out these program management functions.

Four items were of HIGH priority to over 60% of directors. The

_item most frequently designated as HIGH was: increase communitxﬁsupgbrt

for the ABE program. Seventy-two percent of directors éave this HIGH

priority and over 14% singled it out as the TOP priority item in the

section. Evaluate overall program effectiveness was the second highest

management item with over 65% HIGH ratings and over 13% of directors.

nominating it as the TOP priority iteﬁ. Other items"receiving large

proportions of HIGH ratings were: obtain additional resources to supple-

ment existing funds and involve staff in setting prdgram goals and;priofifies._

.

Table 4

PROGRAM MANAGEMENT
LOCAL TITLE III DIRECTORS
(in percent)

HIGH - TOP
PRIORITY PRIORITY
(N=T715) (N = L73)

Increase Community Support for the ,
ABE Program 72.8 1k.2

Evaluate'Ovepall Program Effectiveness 65.7 13.7

Obtain Additional Resources to Supple-
ment FExisting Funds 61.5 -

" Involve Staff in Setting Program Coals
and Priorities 61.5 .-
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Recruitment

There were two types of items‘in the section 6f the questionnaire
dealing.with recruitment., The first items éoncerned the process of"
recruitment and_included such items as: evaluate the student recruit-
ment effort, use paraprofessionals as recruiters, and use television
and radio spots. The second sét of items listed specific target
groups and paralled ﬁhe earlier section of the queétionnaire devoted
to target groups, Direétors were asked to assign priorities to items
based on fhe needs of their own program,

Four specific target gfoups and one recruitment process received

over 60% HIGH priority ratings. Almost 7% of directors place a HIGH

priority on demonstrating more effective ways to work through other

agencies to recruit students. The two highest priority groups for

recruitment were again the unemployed (77% HIGH) and the least literate
(71% HIGH)., These priorities are consistent with thﬁse reported earlier.
Rural adults are a HiGH priority target group for 62% of directors
overall (and for 88% of rural directors). More effective recruitment

of young males is e HIGH priority for 61% of directors.
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Table 5

RECRUITMENT
LOCAL TITLE IIT DIRECTORS
(in percent)

HIGH TOP
PRIORITY PRIORITY
(N = 750) (N = k55)

Recruit Unemployed ‘ 76.5 ' -
Recrait Most Illiterate : L4 21.5
Work thrdugh Other Agencies to : »
Recruit Students : 69.8 -
Recrult Rural Adults ' ) 61.7 Ca
Recruif Young Males 60.9 -

In-Service Education

The In-Service Education section contained séveral different types
of items concerned with: (1) the process of providing in-service edu-
cation, (2) alternative format for in-service education, (3) partiéi-
pants in in-service education, and (4) content of in-service programs.

‘More effective ways to provide in-service education for teachers

ére HIGH for 80% of the directors. Provisioﬂ of in-service educa-
tion for other staff members -- paréprofessionals, counselors, and
supervisors -- is not of high priority. More effective use of local )
#orkshops in in-serVice education is of HIGH priority for 64% of. direc-
tors, More effe:tive use of other tybes of in-service éctivities,
e.g8., State and regional programs and university courses, are of lower
priority, | |

Five content areas received HIGH priority ratings from over two-

thirds of directors. The following are'the areas in which directors
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feel the greatest need to provide more effective in-service education

for ABE teachers: (1) diagnosis of student learning needs (78% HIGH),

(2) instructional methods (72% HIGH), (3) evaluation of student achieve-

« ment (69% HIGH), (4) adult learning and development (69% HIGH), and

(5) instructional materials (selecting, adapting, and using) (68% HIGH).

The first three content areas are confirmed by directors' stated priori--
ties in the section on Instruction. All of these content areas are
important because working with undereducated adults.invélves a différent
approach to the problems of diagnosis, teaching, and evaluation than
that used in classes for children, which constitute the experience of

most teachers in ABE programs. Improved in-service education concerning

diagnosis of student learning needs is the single TOP item for almost
one out of five directors.
Table 6

IN-SERVICE EDUCATION
LOCAL TITLE ITITI DIRECTORS
(in percent) :

HIGH  TOP
PRIORITY ~  PRIORITY
(W 2 710) (W = 459)

~

Provide In-service Education for

Teachers 80.7 -
In-service Education Concerning

Diagnosis of Student Learning Needs 78.2 18.5
In-service Education Concerning In-

structional Methods 71.8 -
In-service Education Concefning

Evaluation of Student Achievement 69.3 -
In-service Education Concerning Adult

Iearning and Development - 68.9 -
In-service Education Concerning : ‘

Instructional Materials 68.3 -

Q - Use ILocal Workshops as Part of the

[ERJ!:  In-service Effort . 63.6 -
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Instruction

There were four items in the Instruction'section of HIGH priority
for over four-fifths of directors. Another fiVe were of HIGH priority
for over three-fifths of'the respondents. This is the largest con-

centration of HIGH priority ratings assigned by directors.

Finding more effective ways to prescribe learning activities to

meet individual needs is a HIGH priority item for 83% of directors.

This substantiates their expression of concern for more effective in-
service education in the area of instructional methods as well &s

.diagnosis of student learning needs. Demonstrating more effective ways

to diagnose student learning needs is of HIGH priority (80%) fbr direc-

tors, and more effective use of methods appropriate to adults is a

HIGH pricrity concern £or 75% of directors.

Three interrelated concerns -- building student self-confidence,

increasing student motivation, and retaining students in the program --

are of HIGH priority for Special Projects for ovér'four-fifths of
directors. These concerns are clearly related to their concerns about
diagnosis, choice of learning activitieé, and evaluation insofar as
these activities determine what experiences the student has in the
classroom, | |

Finding or demonstrating more effective ways to evaluate the in-

structional prbgram is of HIGH priority to two-thirds of directors.
They want to be able to see what is going well and what needs to be
improved in order to increase the effectiveness of their‘program. -The

Center's An Evaluation Guide for Adult Basic Education Programs has

just been published in response to this need.

The evaluation of student progress is & high priority area of
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conicern for directors. Three-fifths assign a HiGH priority ratiﬂg to
this area fbr experimental and demonstration.prsjects. It is clea;ly
related to the concern for more effective ways to diagnose student .
learning needs. |

Three-fifths of directors place a HIGH priority on more effective

ways to key the curriculum to behavioral objectives. This may be in
terms of more precise specifiéation of' objectives to facilitate the
prescripﬁion of learning activities and evaluation of student progress,
It may also refer to more functional, behavioral objectives for the ABE.
' instructional program.
Table 7
INSTRUCTION .
LOCAL TITLE III DIRECTORS
(in percent)
HIGH TOP
PRIOCRITY - PRIORITY
(N o 710) (N = L460)

Prescribe Iearning Activities to meet

Individual Needs 83.2 -
Build Student Self-cont'idence 82.6 -
Retain Students in Program 81.5 | 17.8

" Increase Student Motivation 80.5 -
Diagnose Student Learning Needs 79.2 _ -
Use Methods Appropriate to Adults 4.5 -
Evaluate Instructional Program- 66.8 - -
Evaluate Student Progress 62.2 -

Key Curriculum to Behavioral Objectives 60.3 -
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Instructional Materials

Directors'were asked to assign priorities for two different types
of concerns pertaining to Instructional Materials. The first group
of items dealt with identifying, selecting, adapting and developing
materials. ' The second group of items dealt with developing materials
in specific curriculum areas (e.g., levels of‘readiﬁg and'mathematics,
consumer education, ethnic heritage).

in items in the area of matérials utilization were of HIGH

priority for over three-fifths of directors. They were: (1) provide

dependable information on quality and applicability of available materials

(66% HIGH), and (2) adapt materials for local use (62% HIGH).

Almost T70% of directors place a HIGH priority on development of

materials in both beginning and intermediate reading levels (1-3 and

4-6)., The other area in which improved materials is a HIGH priority

for over three-fifths of directérs is consumer education.

Table 8

INSTRUCTIONAL MATERIALS
LOCAL TITLE III DIRECTORS
(in percent)
HIGH TOP
PRIORITY PRIORITY
{¥ = 705) (N = hh2)

Develop Materials in Beginning Reading  69.5 . 17.9
Develop Materials in Intermediate Reading 68.9 -
Provide Dependable Information on ' ,

Quality and Applicability of In-

structional Materials 2 65.7 13.6
Develop Materials in Consumer Education 6.k -

Adapt Materials for ILocal Use - 61.6 -




CHAPTER II

PRIORITIES OF IOCAL DIRECTORS

IN URBAN, RURAL, AND ESL PROGRAMS

All local directors résponding to the ABE Priorities- Survey come
pleted a section on background inférmation. Thislsection provided
informatioﬁ concerning the director himself as well as the.local pro-
gram. Directors were asked a number of questions concerning charac-
teristics of the students enrolled in their programs. If a director
reported that 50% or more of his students were in English aé a Second
language ciasses, the program was considered an ESL program in the
following analysis; It thefe were less than 50% ESL students, it
- was considered a basic education program. A basic education program
with two-thirds or more urban students was defined as an urban basic
education programé a program with two-thirds or ﬁore rura; students
was considered to be & rural basic education program. In the dis=-

cussion below, the designations "urban," "

rural, and "ESL' refer
to these three program types. There were 232 urban program included,
215 rural programs, and 106 ESL programs.

Appendix I-A contains a seé_of tables which feport the HIGH
priority items for directors of .each type of program -- urban, rural,
and ESL, For any program .type, an item is included in these tables
if 60% or more of directors responding rated fhe item to be of HIGH

(High or Highest) priority.

Only particularly interesting clusters of priorities or dif-

ferences among groups.will be discussed. Insofar as priorities for
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a given type of program are the same as those noted in the previous
section on overall national priorities, they will not be discussed

here.

Urban Basic Education Programs

Directors from urban basic educetion programe express greater
concern with developing more effective ways of providing educational
services for the hardest to reach than directors of_rural or ESL pro=-
grams. In the section of the questionnaire concerning Selected
Practices, one-fourth of u:™an directors responding indicated this as
their TOP priority item, In addition. in assigning priority ratings
for ways to improve services to specific target groups, urban direc-

tors.assigned & higher priority than directors of other types of
programs to the least literate and the unemployed, However, this
~ does not mean thg:kurban directors want to develop specially designed
programs for specific target groups; this was not assigned a HIGH
priority. In terms of recrulitment as well as better service, urban
directors placed & HIGHPriority on finding better ways to relate to
the least literate, the unemployed, Blacks, and welfare recipients.

.Urban directors placed a higher priority on making program evaluae
“tion more effective than did directors from rural or ESL programs,

They are also more concerned with the problem of selecting competént
teachers. On the other hand, as & General PTiority item, fewer urban
directors see improved in-service education as a TOP or HIGH priority
area than do rural and ESL program directors,

For urban directors the provision of vocational,counseling and

* job placement is a HIGH priority concern, as is improved placement of
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gtudents in joﬁs and training programs, Urban directors place a
higher priority on improving their ability to recruit and educate the
Aunemployed in the first place. In the area of materials development,
urﬁan directors place a higher priority than do other directors on
the need to develop more effective adult-oriented materials in con-
sumer education and "coping" skills.

For urban direétors, all aspects of developing, identifying, and
adapting materials are HIGH priority concerns. They would like more
help in identifying materials which are currently available, especial~
ly dependable_information concerning the quality and applicability of .
these matefials. One of ten urban directors felt that the most
urgent probiem (i.e., TOP priorigy) in connection with materials
development was the development of new materiais locally to meet

local needs, while one of eight saw provision of dépendable informa-

tion concerning existing materials as the TOP priority need.

Rural Basic Education Programs

Rural direcfors nationally place a HIGH priority on fiﬁding more
effective.ways to recruit and meet the edgcational needs of rural
students, They are more concerned with the unique requirements of
rural students as a distinet group' than are urban directors with
urban stu@ents per se. |

The integration of adult basic education and high school equi-
valency programs, or &t least their coordination, is a HIGH priority
concern.for rural directors. This is less true for urban or ESL pro-

gram directors.
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Rural program directors share a nmumber of;cohcerns #ith urban
hasic education program directors that are not shafed hy directors of
'predominantly ESL programs. Among these are the provision.of voea-
tional'counseling and placement fo;\students as-well as the develoo-
- ment of impfoVed materlals in consumer education., :Recruiting and
educating the unemployed is more important to baalc educatlon direc=
tors than to ESL directors, The provision of transportation for stu=-
dents is a HIGH priority item for over one-thiru of hasic education
directors, both urban and rural, and the TOP Selected Practice item
.forLT% of each of the latter two groups., Like u;hahohasic education
directors, rur.al directors do not place a HIGH pri_.oi"ityfon developing
_special programs to meet the needs of specific groups of.students.

Rural directors, l:.’.ke urba.n directors assign HIGH. .pzfiority to
impréving the dependability of information co.ncernirig 'the-'quality and
applicability of instructional materials. They would also like to be
better able to adapt available materials for local use. They place a
HIGH priority'on in-service education in the ares of better selection;
adaptation and use of instructional materials.- Ruial dlrectore place
a IOWer priority on actually deVeloping materials locally, however,

Improving in-servicereducation for teachers-is an even higher
piiority’item for rural directors than for'others."Only'rural_proé
gram directofs have improvement in local workshops as one of their

highest ‘priority items.

ESL Directors .

Although fewer ESL directors place a.HIGH priority on reachlng

the least literate and unemployed than is the case for basic education
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directors, & larger proportion assigh a HIGH priority to more effec~
tively concentrating on the hardest to reach target groupsS. ESL
directors, unlike basic education directors, piace a HIGH priority
on designing special programs to meet the needs of specific groups.

For obvious reasons, fewer ESL program directors a%e concerned
with finding better ways of reaching Blacks than is the case for
basic education directors, However, one in seven ESL directors sees
Blacks as the TOP priority target group. While only half of ESL
directors nationally regard Mexican Americans as.;'HIGH priority
target group, for one-fourth of all ESL directofS5 Méxicdn Americaﬁs
are the TOP priority target group. ESL directors place & higher
priority‘on improved ways of identifyihg potential students- than do
vasic education directors. The expressed need for improved instruc-
tional materials in ESL was dmong the highest General Priorities.oﬁly
fof'ESL di;ectors. Highest priority in the area of Instructional
Materials was the devélopment.bf improved materials in ESL. ESL
difectors generally place more stress on materials than do basic
educ%tion_directors. -In fﬁct, not only is the percentage of these
directors who want_improvéd materials in ESL very high -- over 80% -
but more ESL directors‘than'basic educatioﬁ~directors place a HIGH
priority on develéping improved materials for beginning and inter-
mediate reading.

1

ESL directors place a higher priority on improving small group

. instruction than do basic education directors. They also, along with

urban basic education directors, place a HIGH priority on more effec-

tive use of the learning laboratory. ESL directors are less concerned
with improved evaluation of the instructional program than are basic

education directors.



CHAPTER III

PRIORITY CLUSTERS OF LOCAL DIRECTORS

IN URBAN, RURAL, AND ESL PROGRAMS

To assist the designers of Special Projects, a correlation
analysis was performed to identify clusters of HIGH.priority items
that might be incorporated in one or more projects. Clusters were
jdentified for each of thirteen items that had been designated as
HIGH (High or Highest) priority by 70% or more of all ABE directors
responding to the ABE Priorities Sﬁrvey. 4Cluster analysis was per-
formed separately of directors' responses for three types of ABE
programs: urban, rural, and ESL, (Urban basic education programs
are those which have less than 50% ESL students and over 65% urban
students. Rural basic education programs have under half ESE stue
deﬂts, and o&erl65% of thei; students are rural. ESL‘programs are
those in which half or more of the students are not native speakers
of English.)

The thirteen HIGH priority items from the survey and their
clusters of correlated items are preseénted in Appendix I~B, broken
down according to the three types of programs == urban; rural, and
ESL. TFor each type of program, the cluster pieseﬁted is composed of

the top seven correlates.
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Concentration on the Hardest to Reach
(See Table B-1, Appendix I)

Urban Basic Education  Programs

F'or directors of urban programs, the hardest to reach afe the
least literate, the unemployed and the non-English_speaking. Finding
more effective ways to recruit students from these particular groups
is an important priority for directors who wish to concentrate on
the hardest to reach, Urban programs are also looking for ways to
serve ﬁhe léast literate more effecﬁively and piace a high briority '
én ways to enhance the effectiveness of beginning level classes and
develop more effective materials in beginning reading. Thﬁs, one cor=-
relate of finding mére effactive ways to concentrate ‘on the hardest
to reach is the provision of programs better designed to meet the

needs of these special target groups.

-

Rural Basic Education Programs

More effective recruitment of the most illiterate is a key con-
cern of rural directors who place a high priority 6n\concentrating on
the hardest to reach. The deﬁelopment of more effective approaches
to interagency referral relations and the use of paraprofessionals as
recruiters are épecific program practices cited by iural directors
who are attempting to concentrate on the hardest to reach,

| Finding more effective ways to use methods appfopriate for adults
in ABE instruction is also highly correlated with more effective pro-
gréms concentrating on thé hardest to reach.

Sbecific groups which need to be served more effectively include

the handicapped, the non-English speaking, and urban dwellers.
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Concentrating on the hardest to reach is corfelated with better
ways to recruit the least literate for directors of.ESL programs.
More effective’ways to work th;ough other agencies to recruit students
are needed,?és is the employment of full-time rgémuiters. Other items
which are correléted with concentration on the hardest to reach;are
for ESL directors, projects to demonstrate thé effectiveness of the
provision of child cafe-services for students and the use of volunteers
in the ABE program.

Increase Community Support for the ABE Program
(See Table B-2, Appendix I)

Urban Basic Education Programs

Finding more effective ways to incre;se commupity support for
the ABE program is correlated with developing more éffeétive and pro-
Auctive co-éponsorship relations. Other related priorities include
finding bebter vays to obtain suitable instructionsl facilities snd
to demonstrate the advantages of providing transportation for students.
Emﬁloyment of par#professionals is also & high priority item for
gdirectoré ¢oncerned with increasing community suppbrt for the ABE
program; |

-Ways to more effectively educate prison inmates and to feach and -
-educate Puerto Ricans are correlated with effofts to increase com-~
munity supporf in the responses uf urban directors whose programs

could potentially serve these groups.

‘Rural Basic Education Programs

Ways to develop effective and productive co-gponsorship relations

and to secure suitable instructional facilities are correlated with
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increasing community support for the rural ABE programs.

For rpral directors, community support is correlated with finding
bétter ways 1o increase gtudent motivation and to recruit and:servé
adults living in‘rural population centers. Another priority farget
groups for rural directors concerned‘with increasing community support
is the handicapped.

. Finding more effective ways of coaching ne# staff wembers by
more experienced personnel glso is correlated with.iﬁcfeasing COm-~

munity support.

ESL Programs

Recruitment concerns are highly corfelated with increasing com-
- munity support for directors of programs with iarge ESL components,
Findiﬁg or demonstrating moreieffective ways to use mass media is
recruitment -- both electronic and printgd -~ is part of this cluster
of concern. An expressed need for better approaches to deveioping
1productive co=-sponsorship arrangemeﬁts and more effective ways_of
working through other agencies to fecruit studénts are also highly
correlated pfiorities.

"inding mofe,éffective ways to coordinate ABE and GED programs

is another need which is correlated with the ESL directors' expressed

need to increase community support for the ABE program,
2
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Recruitment of the Unemployed
(See Table B-3, Appendix 1)

Urban Basic Education Programs

*

More effective recruitment of the unemployed is ZOrrelated with
a concern for finding ways to ;fovide more effective.educational ex-
periences for this group, : ' -
Recruiting the unemployed and more effectively meeting their
needs is the center of a cluster of concerns which include ways to
more effectively recruit and serve welfare recipients, young males,

Blacks, Asians (where applicable), as well as the most illiterate.

Rural Basic Education Programs

For rural ABE progrems the need to find wayslto more effectively
recruit and‘educate.the unemployed is paralleled by a similar concern
for the least literate, welfare recipients, and'young males.

Other needs which relate to the priority placed on recruiting
the unemployed include ways to provide ﬁore effécfive instruction in
"eoping skills" and more effective use of ABE teachers to counsel -
students.

| There is also a correlated priority placed on mofe'efféctively

working through other agencies to recruit students.

B

ESL Programs

The need to recruit the unemployed is correlated with finding
ways to more effectively reach and serve welfare recipients and
Asians, as well as with developing ways to make more effective use of

paraprofessionals as recruiters and to work through other agencies to

recruit students.
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Directors who are concerned with mére effectivé recruitment of
the unemployed also tend to see a need for improved instruction in
"coping skills." Specific;lly, directors would like to find more
éffective'ways of providing in-service education in coping skills
and have available more effecﬁive instructional materials in this area.

Another related need is to find more effective means of placing
students in jobs or training_programs; |

Provide In-Service Education for Teachers
(See Table B-4, Appendix I)

Urban Basic’ Education Programs

The need for more effective provision of in—service education for
teaclhiers is linked with an expressed coﬁcern for ways to design and
conduct more effective in-service programs’for all ABE staff -- para~-
professionals, counselors5'and.superviéors. More effective programs
for supervisors is a particularly highly correlated concern for urpan
programs,

More effective ways to deterqine staff needs for in-service edu-
cation are required by direct;rs who plgce a high priqrity on better
in-serviée education programs. Another correlated need is to maximize
.the use of local worksh&ps.

Urban basic educgtion program directors who see a need for more
effective in-service education for teachers are particularly concerned
with providing them with more ef'fective in-service programs regarding
diagnosis 6f student learning needs. They place a.high priority on

finding more effective ways to prescribe learning activities to meet

individual needs.
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Rural Baéic Education Prog;amé -

Among rural directors the need for better in-service programming
for teachers is correlated with the need for finding better ways to
conduct érograms for other ABE staff, Locél workshops are seen as &
format with particular potential for improvement.

Rural directors concerned with the problem of more effective
in-service education see a need for more effective p;anning of & com~
prehensive and coherent program and, in particular, for more effective
ways to determine staff needs for in-service education,

\ Rural directors are particulafly concerned with improving in-

service education regarding adult learning and development.

ESL Programs -

The same common concerns are shared by ESL progrém directors:
the need for better in-service programming for teachers is correlated
with better models of in-service education for paraprofessionals,
supervisors and counselors, and there is g pgrticular stress on im-
proving local workshops.

Amoné ESL directérslthere is a related need for mére"effective
wajs of determining staff needs for in-service education. In ad&ition,
they would like to find better ways for involving stafflmembers in
setﬁing overall program goals and prioritigs.

The content area'of most concern to ESL directors who want im-

A

proved in-service education for teachers is instructional methods.
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In-Service Education: Diagnosis of Student Learning Needs
(See Table B-5, Appendix I)

_Urban Basic Educétion Programs

Diagnosis of'studentblearning needs and evaluation of student
progress are closely related. Urban Basic Education directors see a
need for improved methods to more effectively diagnose student learning
needs, prescribe learning activities to meet individual needs, and
evaluate student achievement. At the same time, more effective methods
of in-service education are needed in these areas. | a

Urban directors who see improved in-service education concerning
diagnosis of student learning ﬁeeds as & high priority also émphasize
the need for improved in-service education concerniné adult learning
and development and understanding the st;dent population.

More effective ways 1o foster student participation in setting

-~iobjectives and evaluating learning activities is another concern which ~—~—~ 7

.is linked to this cluster of needs.

Rural Basic Education Programs

For rural basic education directors the neéd to demonstrate ime-
provea ways to diagnose student learning needs is linked with the
need to find better ways to prégcribe learning activities.to meet
individual needs and to evaluate student progress.

The néed for improved in-service education programs concerning
evaluation of student achievement ‘is also closely rélated to in-
service education regarding diagnosis of student learning needs.
Other areas of in-service education which are related among the

responses of rural directors are instructional methods and materials.
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Rural di#ectors who place a high priority on improving in-service
education programming in these areas also give priority to improving the
use of ¢oaching less experienced staff as a method for providing in-

service gtaff deveiopment.

ESL Programs

Improved in-serviée education concerning diagnosis of student
. learning needs is linked to the need to find more effective means of
diagnosing student learning needs and prescribinglleafning activities
to meet those needs, This priority need is also ieiated to & concern

for improvement.in other staff development progfamming concerning

adult learning and development and evaluation of étudent achieve-
== meﬁt. There is also a correlated need to make more effective use of
work in the classroom cf a more experienced teacher,as‘a tool for in-
service education. Other related priority concerns are finding moreb

effective ways to increase student motivation and foster student

participationqin setting and evaluating iearning objectives.

Prescribe Iearning Activities to Meet Ind1V1dual Needs
" (See Table B-6, Appendix I)

Urban Basic Education Programs

Improved prescription of learning activities to meet individual
needs is closely related as a priority to improvement in methods of
diagnosing stﬁdent learning needs and evaluatiﬁg student progress.
Improved eva;uation of the overall instructicnal program is also a

- ?elated priority for urban basic education program directors.

Urban directors' stress on the demonstration of improved means - | &
FeRTEEyy
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of diagnosing student learning needs is correlated with a perceived
need for finding more effective ways of providing in-service education
in instructional methods, instructional materials, and evaluation of

student achievement.

Rural Basic Education Programs

The need for iméieved prescriptions of learning activities is
linksd with the need for improved diagnosis of student learning needs.

Among rural directors, diagnpsis is also relatéd to the need to
more effectively use methods appropriate to adults and foster stﬁdent
participation in setting objectives and evaluating iearning activities
in the classroom,

Areas in which need for improvement in in-service éducation is
correlated with the need for improved prescription of learning acti- '
vities to meet individual needs are selection, adaptation and use of
instructionsl maierials and methods, diagnosis of individual learning

needs, and evaluation of student achievement.

'ESL Programs

- The need for more effective ways to prescribe learnins activi-
‘ties to meet the needs of individual students is ﬁighly'cofrelated
with the need to deﬁonstrsts more effective diagnostic procedures and
to provide better in-service education for ABE staff in the area of
diagnosis of student'léarning needs. Other areas in which improved
in-service education is felated to better prescriptions of learning
activities are adult learning and development and evaluation of stu-

dent achievement. _ 4
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Also related is an emphasis on finding more effective ways to
increase student motivation,

Other related needs include findipg more effective ways to adapt
published materials for local use and to develob materials'locally.

Build Student4§elf-00nfidence
(See Table B-7, Appendix I)

Urban Basic Education Programs

The need to find more effective ways to build student self-con-
fidence is linked to a need for bettér ways to increase student moti=-
vation, | |

Other componenté of the instructional process for which needed
improvement is relafed to building student self-confidence include
evaluation of student progress and prescription of learning activities
to meet individual needs. Better use of methods appiopriate to adults
is also related to building student self-confidence, as is more effec~
tive adgptation of commercially available materials for local use,

Improvement in in-service education programming'in the areas of
understanding the s%udent populatioﬁ and in the use of instructional

materials are related priorities of urban directors.

Rural Basic Education Programs

The need to build student self-confidence is related to finding
improved practices to increase student motivation and to retain stu-
\
dents in the program. ’

Another set of priority needs included in this cluster concerns

evaluation of student progress. There is a related need to demonstrate



more effective_ways to evaluate student achievement and to provide
ih-service education with regard to this process.

The need to develop more effective ways to diagnose student
learning needs is another related priority concern fér rural basic
~education directors. .

Provision of more effective in-service education for counselors
is related to building student self-confidence. More effective in-
structionbin "coping skills" also appears in this cluster of concerns

around the problem of building student self-confidence.

ESL Programs

Building student self-confidence and increasing student motiva=
tion are related. Improved orieniation of new students to the pro-

gram and more effective diagnosis of student learning needs are cor-

“related priority needs. .
Among ESL directors the need for more effective instruction iA
"coping skills" is related to the nced to build student self-confidence.
More effective use of classroom teachers to counsel students is also

a related priority.
Development of more effective materials inhthe areas of family

life education and "coping skills" is also part of this cluster of

priority needs. -
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Retain Students in Program
(See Table B-O, Appendix I)

Urban Basic Education Programs

How to increase student motivation and build student confidence
are linked to the concern about student retention rates among urban
basic education directors. Improved use of ABE teachers to counsel
students is also.part of this cluster of concerns, as is more effec-
tive diagnosis of student learning needs.

The need for improved in-service education programs in the areas
of instructional methods and of selecting, adapting; and ﬁsing in-
structional materials are correlated with the need to retain stu-
dents in the ABE program.

More effective ways to identify and locate instructional materials
is another priority elemeht in this cluster of concerns of urban baéic

education directors.

Rural Basic BEducation Directors

Finding ways to build student self-confidence is correléted with
the need to improve retention among rural basic education directors.
Ways to better evaluate student progress in the ABE program are also
a high priority concern among rural directors concerned with retention.

Mgre effective development énd use of inter-agency referrals is
also part of the cluster Qf concern centering on retention, as is
improved use of ABE teachers to counsel ‘students.

Rural basic education directors who place a high priority on im-
proving student retention also tend to place a high priority on im-

proving recruitment of the unemployed.
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Improved evaluation of in-service education programs as well as
more effective use of state and regional programs of in-service edu-
cation are also components of the cluster of rural concern centering

on retention,
[ ]

ESL Programs

Improved diagnosis of student learning needs and more effective
use of methods appropriate to adulis are priority'needs correlated
with concern among directors of ESL programs for reténtion of students.

Priority placed on improving student retention also correlates
with concern for improved recruitment of urban adults and working.
through other agencies to recruit .students.

More effective use of local workshops in in-service education and
improved provision of in-service education for paraprofessionals are
other priorities which cluster around the central concern of improving
student retention for directors of predominantly ESL programs.'

Another priority which correlates with priority placed on student
retention is the development of more effective maferials in beginning
reading. |

Increase Student Motivation
(See Table B-9, Appendix I)

Urban Basic Education Programs

The priority need to increase student motivation is related to
the need to build student self-confidence. Finding more effective
ways to foster student participation in setting objectives and evaluating

learning activities is linked to increasing student motivation,
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Improvéd diagnosis cof student learning needs and improved pre-
scription of learning activities to meet individual needs are also
part of this cluster of concerns, as is improved evaluation of stu-
dent progress.

More effective in=service education in the areas of understanding
the student population and diagnosis of student leaining needs are

correlated concerns among urban basic education directors.

Rural Basic Education Programs

Building student self-confidence and fostering student participa=
tion in setting objectivés and evaluating learning_gétivities in the
classroom are concerns which are related to the need to find better
ways to increase student motivation among rural directors. Improved
evaluation of stﬁdent progress-is also related to the problem of in-
creasing student motivation.

Better orientation of new students to the ABE program and also
improved ways to minimize disruption due to oontinuous enrollment of
new students are components of this cluster of concerns

Other priority items which correlate with priority assigned to
increaéing student motivation are development of more effective

materials in civics and provision of more effective in-service educa=-

tioﬁ in the use of instructional technology.

ESIL Programs

Concern about increasing student motivation is highly correlated
with priority placed on finding more effective ways to foster student
participation in setting objectives and evaluating learning activities

in the classroom.
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Improved diagnosis of student learning needs and prescriptibn of
learning activities to meet those needs are also key related priori-
ties.

More effective in-service education programsbin the areas of
diagnosis of student learning needs and evaluation of student achieve-
ment are also cited by ESL directors who place a ‘high priority on in-
creasing student motivation. | |

The demonstration of more effective ways to adapt materials for

local use is also part of this cluster of concern.
’ \

Diagnose Student Learning Needs
(See Table B-10, Appendix I)

Urban Basic Education Programs

The need f'or improved praclices in diagnosing student learning
needs and iﬁ prescribing learning activities also form part of this’
cluster of correlated priorities for improved program practices.
Another related priority is demonstration of more effective ways to
evaluate studept progreséﬂ

Increasing student motivation is a priority c&ncérn for urban
basic education directors who place a high priority on finding im-
proved methods of diagnosing student learning needs.

Improved in-service edﬁcation programs in several areas is part
of this cluster of concern., These areas are diagnoéis of student
learning needs, instructional methods, and evaluation of student pro-

gress.
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Rural'Basic Education Programs

Rural directors who place & high priority on finding improved
methods for diagnosing stﬁdent learsiing needs also see improved pre-

- seription of learning activities to meet individual needs as an im-
portant area for improvement. Ways to effectively use methods
appropriate to adults as well as better evaluation of student progress
are components of this cluster of concern. Better approaches to
orientation 6f new students is a cbrrelated need.

Improved in-service education programming in the areas of diagnosis
and evaluation are needed, as is more effective in-service educapion

concerning selecting, adapting, and using instructional materials.

ESL Prograas

The demonst;ation of more effective means of increasing student
motivation is a high priority concern for ESL directors who nged inm-
proved methods of diagnosing student learning needs. Better pre-
geription of learning activities to meet these néeds and more effec-
tive ways to encourage student participation in setting learning ob-
'jectives and evaluating learning activities are related problems.

ESL directors would like more effective in-service programs con=
cerning adult learning and deﬁelopment, diagnosis‘qf student learni+,.
needs, and evaluétion of student aéhievement.
| Another correlated priority need is for improved ﬁays to adapt

materials for local use.




Use Methods Appropriate to Aduité.
(See Table B-11, Appendix I)

Urban Basic Education Programs

More gfféctive use of samll group instruction, and imprbvement
in keying instruction to behavioral objectives are priorities for
urban directors placing alhigh priority on more effective use of
methods appropriate to adults. Finding better ways to improve stu-
dent self-confidence is also part of this cluster of concern. More
effective methods for evaluating the instructional program are sought
by these urban directors,

Improved selection of competent classroom teacﬁers, and more
effective involvement of the stéff in setting program goals and
priorities also are included in this cluster. More effective use of
ABE teachers to counsel students.is similarly related to the use of

methods appropriate to adults.

Rural Basic Educaticy Programs

Rural basic education directors concerned with using methods
appropriate to adults place a high prioriﬁy on finding more effective
ways to key the curriculum to behavioral objectives, Beﬁter means ofA
evaluating instructional programs aré-aléo sought by these directors.

The need for betlter diagnosis of student learning needs and im-
proved evaluation of student progress are also part of this clusterl
of concern centering on the use of methods appropriate to adults.

Rural basic education directors also relate this concern to the
need to provide better in-service education for counselors and super-

visors. Better means for identifying and locating instructional

materials are need as well.
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ESL Progranms

Priority placed by ESL directors on more effective ﬁse of methods
appropriate to adults is highly correlated with need to improve the
use of curricula keyéd to behavioral pbjeétives. More effective
evaluation of the instructional staff is another related concern.

More effective recruitment of urban adulte is a correlated priority
for ESL directors.

Other priority needs in this cluster are in the area of instruc-
tional materials. They are betﬁer means of identifying and locating
instructional msterials, morev%ffective waye to adapt existing materials
for local use, and better local development of new.méterials. Another
correlated need is for the development of more effective adult
materials in civics.

In-Service Education in Instructional Methods
(See Table B-12, Appendix 1)

Urban Basic Education Programs

There is a cluster of correlated needsAin the area of inwmservice
education prograﬁming; A priority need for impro#ed in-service edu~
cation concerning selecting and using instructional methods corrélates
with the need for improved instructionél technoiogy, selecting,
adepting and using instructional materials, and diagnosis of student
learning néeds.‘.Improving ways of prescribing ;earniﬁg activities
to meet individual needs 1g a related priority need. Better ways of
utilizing programmed materials are glso'sought. B “

More effective evaluation of the instructional program is another
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priority which correlates with the need for better in-service educa-

tion concerning instructional methods,

Rural Basic Education Programs

The pfiority given by rural directors to improving in-gervice
education in the area of instructional methods is related to a
priority need for improving in-service programming in the areas’of
instructional materials, instructional technology and diagnésis of
student learning needs.

More effective instructional practices need ﬁo be developed.
This éeneral priority area is one of the highest correlates for this
item. Other specific needs for improving the instructional process
that cluster here are pfescription of learning activities: to meet
individual needs and use of methods appropriate to adults.

Anotherlrelatgﬁ priority need concerns better provision of

dependable information on the guality and applicability of instruc-

tional materials.

ESL Programs

ESL directofs who place a high priority on more effective in-
service education in instructional methods also tend to place high:
priority on improved ﬁse of methods appropriate toAadultg and more
involvement of students inlsetting program goals.and priorities,
| These directors are concerned with improving the general process
of in~service education: finding out staff needs for in-service edu-
cation and providing more ef'fective in-service educatibn for teachers.

Other correlated areas in in-service education are instructional
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materials and adult learning énd development.

Improved evaluation of the instructional program also is part
of this clqster of concerns centered around the neéd for improvéd iﬁ-
service education in instructiénal methods.,

Recruit Most Illiterate
'(See Table B~13, Appendix I)

Urban Baslic Education Programs

Priority on better recruitment of the most illiterate is cor=-
related with finding more effective ways to reach and servelthe least
liﬁeréte and improved recruitment of the unemplbyed. Also in this
cluster is the need to demonstrate more effective ways of concentrating
on the hardest to reach.

Emphasis on beginning level clasées and the developmenf of more
effective materials in beginning:reading are related_priority con-

' cerns, More effective employment of paraprofessiohals is another

need which clusters around this priority.

Rural Basic Education Programs

Priority placed on better recfuifgent of the most illiterate is
correlated with priority placed on finding more effective ways to
reach and serve the least literate and improved recruitment of the
unemployed, Also in fhis cluster is finding more effective ways of
concentrating on the hardest to reach.

Finding more improved ways of building student self-confidence
and invol#ing students in setting program goals and priorities are

. related priority concerns for rural directors. More effective evaluation
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of student progress is an important related concern. In the ares of
in-service education, improved programming concerning instructional

methods 1is sought.

ESL Programs

ESL direétors who place a high priority on recruiting the most
illiterate 8lso see a need to find more effective ways to reach and
educate the least literate and improved means of concentrating on
the hardest to reach. The dehonstration of more effective ways to ‘
work through other agencies to recruit students is another related
ﬁeed.

A1l other priorities in this cluster relate to in-service educa-

tion for teachers, paraprofessionals, counselors, and supervisors.

or



CHAPTER IV

PRIORITIES OF LOCAL DIRECTORS

REGIONAL DIFFERENCES

There are many potential experimental and demonstration projects
which are of greater priority in some regions of the country than in
others. This 1is due in part to differences in the target populations
which predominate in the various regions and in part to differences
among ABE systems. Differences revealed by the ABE Priorities'Suryey
have been analyzed for the multi-state regions officially designated
by HEW. A chi square test was used to determine regional differences
among directors.

Iqlreporting regional differences, the following criteria were
used. /If 60% or more of the directors iﬁ a particular region assigned
an item a HIGH priority and if the percentage of HIGH priority ratings
by directors in that region is at least 10% greater fhan the pércentage‘
of.HIGH priority ratings nationally, that item will be reported. If
the=?2verse is ture, and the item received_60% or more HIGH priority

ratings nationally but less than 50% in a particular area, the item -

will be reported for that region.

Region I (New-England states)

Fnglish as a second lénguage is: of more importance in Region I
than in the nation as a whole. Over three-fifths of Region I local
directors responding tb the Priorities Survey questiohnaire see the

development of maﬁerials in ESL as a HIGH priority aresa.
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Another curriculum area in which Region I local directors feel

the need for improved materials is family life education. Two-thirds

of directors in Region I see this as a HIGH priority need to be met
through a special experimental and demonstration project.
Region I program directors are particularly concerned with finding

or demonstrating more effective ways to use ABE teachers to,counsgl

students. Three-fifths of Region I respondents place a HIGH priority
on this, while only one half of directors nationally do so.
- | Region I is largely urban in its program emphasis. Less than
vthirty percent of'Region i directors place a high priority on more
_effectively reaching and serving rural adults. The proportion nationally
is twice as high.
The provisgion of dependable information on the.quality and appli-

cability of instructional materials is less of a problem in Region I

than e. sewhere. Oﬁly half of directors in Region I, as opposed to

S

two-thirds nationally, place a HIGH priority on projects in &his ares.
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Table 9

REGION T
(in percent)

A, High Priority Items

REGION I NATIONAL
(N = 48) (N = 776)

Use ABE Teachers to Counsel Students | 61.9 50.0
Develop Materials in Family Life Education 67.4 56.2
Develop Materials in ESL 61.9 k2.9

B. ILow Priority Items

" More Effectively Reach and Educate Rural

Adults . 28.6 60.4
Recruit Rural Adults ks, 5 f1.7

Provide Dependable Information on Quality
and Applicability of Instructional Materials 50,0 65.7

Region II (N.Y., N.J. only)
Region II program directors want to more effectively reach and

educate Blacks and ESL students. Region II programs are characteris-

ticallyvurban rather than rural, and recruiting and gducating rural
adults more effectiveély is of low priority for Region II directors.
Over four-fifths of local directors in Ngw York and New Jersey
place a HIGH priority on finding more effective ways to reach and
educate glgggg. Only half of directors natioﬁally share this. Over

two-thirds of respondents in Region IT place a HIGH priority on re-

cruiting non-English speaking participants more effectively. Similarly,

large proportions of directors in Region II place a HIGH priority on
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demonstrating more effective provision of ESL instruction and de-

veloping more effective materials in ESL.

Only one-fourth of directors in Region II, but three-fifths of
directors nationally, place a HIGH priority on more effectively reaching
and serving rural adults.

Less than half of directors in Region II see materials in con-
sumer education as a HIGH priorit& need, Almost two-thirds of

directors nationally place HIGH priority on projects in this area.

Table 10

REGION II
(in percent)

A, High Priority Items

REGION IT  NATTONAL
(N=143)  (N=7/6)

Reach and Educale Blacké o 81.h h9.9
Reach and Educate Non;English Speaking 66.7 ' . 38.5
Provide ﬁSL Classes - 60.5 “ 38.2
Recruit Non-English Speaking 69.0 41.8
Recruit Blacks T2, 47.6
Develop Materials in ESL 62.8 ho.9
B, Iow Priority Items
ﬁeach and tducate Rural Adults 23.0 60. 4
Recruit Rural Adults 26;3 61,7

Develop Materials in Consumer kducation h8.8 Ol by
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Region III (Penn., Va., West Va., Del., Md.)
Almost nine out of ten directors in Region III place a HIGH priori-

ty on recruiting the most illitefate more effectively. This compares

with seven out of ten nationally.
Three-fifths or more of Region III directors place HIGH priority

on more effective utilization of professional ABE staff with other

primary responsibilities in the recruitment effort.

Blacks afe an important segment of the target population in
Region ITI., More effcctive ways to reach and’edﬁcate Blacks‘is a
HIGH priority to a greater proportion of directors in Region III than
in the nation as a whole.

Seven out of ten local directors in Region III place a:hIGH priori-

ty on finding more effective ways to coordinate the ABE and GED pro-

grams.
Table 11
REGION III
(in percent)
High Priority Items
REGION IIT  NATIONAL
(N=172) (N=17T76)
Reach and Educate Blacks . 65.7 49.9
Coordinate ABE and GED Programs 71.4 57.4

Use Professional ABE Staff with other’

Primary Responsibilities in the

Recruitment Effort 61.7 L5, 4
Recruit Most Illiterate 88.7 71.k

Recruit Blacks 62.7 b7.6
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Region IV (Ala., Fla., ua., Ken., Tenn., Miss., N.C., S.C.)
Program directors in Region IV place a significantly higher priori-

ty on reaching and educating the most illiterate, Elacks, and rural

adults than do program directors nationally.
Over two-thirds of directors in Region IV place a HIGH priority

on demonstrating more effective ways to orient new students to pro-

grams. This is a HIGH priority item for just over half of directors
nationally.
Another item which is of particular HIGﬂ priority in Region IV is

to find or demonstrate more effective ways to key the curriculum 1.0

behavioral objeclives.

Table 12

REGION IV
y (in percent)

High Priority Items

REGION IV  NATIONAL
(N=187) (N = T776)

Reach and Educate Blacks 89.4 49.9
Reach and Educate Rural Adults ,75'0. 60.4
Recruit Most Illiterate 84.6 71.h°
Recruit Blacks 66.3 L7.6
Recruit Rural Adults . 76.2 _ 61.7
m””mmm”brient New Students fo Program 69.5 = .53-5

Key Curriculum to Behavioral Objectives 67;1 51.3
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Region V (Ill., Ind., Mich, Minn., Ohio, Wise.)
This region is representative of the U.S. as a whole as far as

priorities for developing more effective practices in ABE are con-

cerned.

Reaching and’educating the least literate is of slightly higher

priority in Region V than it is nationally.

Table 13 %
REGION V

(in percent)

High Priority Item

REGION V.  NATIONAL
(N = 127) (N = 776)

Reach and Educate Ieast Literate 75.5 65.1

Region VI (Ark., Ila., N.M., Okl., Texas)

Two areas are of greater concern for directors in Region VI than
they are nationally. These are: instructional materials and the
relationship befween the ABE and GED program.

Two=-thirds of directors in Region VI place a HIGH priority on ex-
perimental and demonstration projects in the general area of instruc-

tional materials., An egqual prbportion of Region VI-directors place a

HIGH priority on finding or demonstrating more effective ways to

identify and locate instructional materials.

More effective coordination of the ABE and GED pfogram is of HIGH

priority for two thirds of local directors in Region VI. Only 57% of

directors nationally place a HIGH priority on this item.
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Table 14

REGION VI
(in percent)

High Priority Items

REGION VI NATIONAL
(N = 114) (W = 776)

General Priority: Instructional Materials 66.6 sk b4

Coordinate ABE and GED Programs 67.7 57 .4
Identify and Locate Instructional Materials 67.7 56.8

Region VII (Iowa, Kai., Mo., Neb.)
A larger proportion of directors in Region VII than nationally

place a HIGI priority on more ef'fectively reaching‘and educating rural

adults, and on recruiting rural adults.

They see a greater need for more.effectively providing dependable

information on the quality and applicability of aveilable materials

than do directors nationally. Region VIT directors also place signi-
ficantly higher priority on developing more effective materials in

consumer education than do directors nationally. Three-fourths of

directors in Region VII, but less than two thirds of directors na-

tionally, place HIGH priority on materials development. in this area.
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REGION VII
(in percent)

High Priority Items

REGION VII NATIONAL
(N = 52) (N = 776)

Reach and Educate Rural Adults 71.5 . 60.4
Becruit Rural Adults 72.3 61.7
Provide Dépendable Information on Quality :

and Applicability of Available Materials 77.6 65.7
Develop Materials in Consumer Education ' 75.0 6L, L

Region VIII (Col., Mont., N.D., S.D., V., Wy.)

Region VIITI is similar to Region VII. Items which receive higher
priority in Region VIII than they do nationally are: (1) reach and
educate rural adults and (2) develop materials in consumer education.

Six -out of seven Ragion VIII directors placg a high priority_on
finding more effective ways to reach and educate rural adults. This
compares witﬁ three out of five directors nationally.

More effective materials in consumer education are of HIGH priori-

ty to over three-fourths of directors in Region VIII. This i3 signi~

fidantly higher than the national average of 64%,

Table 16

REGION VIII.
(in percent) .

High Priority Items

REGION VIIT NATIONAL
(N = 60) (N =.776)

Reach and Educate Rural Adults . : 87.2 60.4
Develop Materials in Consumer Education 76.3 6Ll
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Regioh IX (Ariz.,.Calif., Nev.;.continental U.S. only)
The priorities of Region IX directors center around their concern
with reaching the non-English speaking, specifically Mexican-Americens.
While only one quarter of directors.nationally place HIGH priori-

ty on demonstrating more effective ways to reach and educate Mexican-

Americans, five out of every six directors in Region IX nlace a HIGH
priority on improving program practice in this area.
Twice as many directors in Region IX than in the nation as a

whole are concerned with recruiting and with educating non-English

speaking adults.

Three out of five Region IX directors give HIGH priority to de-

monstrating the effectiveness of special programs designed specifical-

ly to meet the needs of a specific group. This is of HIGH priority
to only two-fifths of directors nationally.
Seven out of ten Region IX directors place a HIGH priority on

demonstratiﬁg more. effective ways to provide ESL instruction and

develop. . more effective materials in ESL,

The target population in Region IX is largely urban. Only twﬁ-
fifths of directors in Region IX give a HIGH priorify to more effective
recruitment and education of rural adults, whereas three-fifths of
all directors nationally place a HIGH priority éh improvement of ABE
program operation in this direction.

Two other groups are of significantl& lower concern to directors
in Region IX than elsewhere, These are: welfare recipients and

young males.
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Table 17

~REGION IX
(in percent)

A. High Priority Items

REGION IX  NATIONAL
(N=149) (N =1776)

Reach and E&ucate Mexican-Americans 83.4 26.3
Recruit Mexican-Americans 75.5 26.3
Reach and Educate Non-English Speaking 79.2 38.5
Recruit Non-English Speaking 79.2 41.8
Provide ESL Classes 70.2 38.2
Provide Special Program for Special Groups 62.8 38.6
Develop Materials in ESL 77.1 k2.9

B, Low Priority Items

Reach and Educate Rural Adults 37.8 60.4
Recruit Rural Adults 42.6 61,7
Reach and Educate Welfare Recipients 46.8 | . 59.8
Recruit Young Males - k2.6 60.9

Region X (Wash., Id., Ore., excluding Alaska)

Target groups which are of particular concern to directors in
Region X are: rural adults, mos£ illiterate, and Indians. Whereas
only 15% of directors nationally place a high priority on more effec-
tively reaching Indians, bver three-fifths of directors in Region X
place a HIGH priority on this group. Four-fiftﬁs'of Region X direc-

lors would like to reach rural adults more effectively, and almost
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9 out of 10 place a HIGH priority on more effectively recruiting the

least literate.
Sixty-three percent of Region X directors give HIGH priority

status to‘projects to demonstrate the effectiveness of special programs

designed to meet the needs of specific groups. ILess than L0% of
directors nationally are interested in this.
Two-thirds of directors in Region X gave HIGH priority to finding

more effective ways of using ABE teachers to counsel students. Na-

tionally, only one half od directors see this as a HIGH priority pro-

ject.
Table 18
REGION X
(in percent)
REGION X NATIONAL
(N=24)  (N=1776)
Planned In-Service Education Program 63.6 - 49,1
Special Programs for Special Groups v | 63.1 38.6
Recruit Ipdians | | "63.6 15.3
Recruit‘Rurai Adults : 79.2 61.7
Recruit Most Illiterate 88.2 T1.h4

Use ABE Teachers to Counsel Students 65.2 50.0



Chapter V.

PRIORITIES OF ABE TEACHERS

General Priorities

Teachers were asked to indicate the "priority of need you feel

for projects to find or demonstrate more effective program practice in
each of these program areas...." Areas included were: recruitment,
in-service educatign, instruction, instructional materials, use of
pareprofessionals,f counseling and learning labs.

Almost four-fifths of teachers pléaced a HIGH priority on

projects in the area of instructional materials. One quarter of

respondents said this was the single TOP priority area for special
experimental and demonstration projects.

Three-quarters of the teachers placed a HIGH priority on
demonstrating more effective program prgctice in the area of instruction.
One-fiftth see this as the area of greatest need. Almoét two-thirds of
teachers see recruitment as a HIGH priority afe;mfor improved practice

and almost three-tienths say this is the TOP priority area.

Table 19

GENERAL PRIORITIES
ABE TEACHERS
(in percent)

HIGH TOP
PRIORITY* PRIORITY*
(N=L30) (N=356)
Instructional Materials 78.6 25.6
Instruction _ 4.7 19.1
Reécruitment 65.0 28.4

% Criterion for reporting: only those items designated as HIGH by 60% or more
o and as TOP by 12.5% or more. (Where no item receives the minimum percentage
[ERJ!:‘for TOP, the item receiving the most designations is reported.)

Text Provided by ERI
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Instruection

There were two‘parts to the Insﬁruction section of the ABE
priorities Survey questionnaire sent to ABE teachers. The first
concerned the process of instruction; the second, with teaching in
specitfic skills areas such as intermediate reading or consumer
education. The four highest priority items in the first part éon-
cerned the instructional process; teachers' ratings paralled those of
directors.

More effective ways to prescribe learning sctivities to meet

individual needs are a HIGH priority for four-fifths 6f ABE teachers

and the TOP priority for more teachers than any other item in the

Instruction section. Diagnosis of student learning needs is an area

in which three-fourths of ABE teachers place HIGH priority on improved
practice. Three-fifths of ABE teachers place a HIGH priority on

projects leading to improved evaluation of student progress. Teachers'

priority for improvement in this area is significantly lower than that
of directors.
Over four-fifths of ABE teachers indicate that they give a

HIGH priority to finding more effective ways to build student self-

confidence. Their concern in this area. is significantly higher than

that of local directors. ABE teachers, however, are less concerned than

are directors with the problem of increasing student motivation,

oy
which is a HIGH priority for approximately three-fourths of ABE
teachers. This indicates a different pe:ception on the part of the

teachers and directors of the relative importance of self-confidence

and motivation as they affect student persistence and performance.
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The second part of the Instruction section required the
teachers to assign priorities for demonstrapion projects to find more
effective instructional practices in various content areas of ABE.

'The hiphest priority content area was speaking and listening skills

(70% iIGH). This was due in part to the high priority placed on
speaking and listening skills by ESL teachers. The second-ranked

content area was intermediate reading with 66% HIGH priority ratings;

improved instruction in beginning reading received HIGH priority from
just over 60% of ABE teachers.

More -effective instruction in "coping' skills is a HIGH prior-

ity for 62%'of teachers._aTeachers see more need for improvement in
this area than do the directors. More effective instruction in

computational skills and writing skills are a HIGH priority for just

over 00% of ABE teachers.

Teachers were asked to indicate the priority they would place
on demonstrating more effegtive ways to use various instructional
methods or technigues such as small group instruction and programmed

materials. Only one - use of individusl tutoring - is a HIGH priority

to as many as three-fifths of ABE teachers.,
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Table 20
INSTRUCTION
ABE TEACHERS
(in percent)
HIGH - TOP
PRIORITY PRIORITY
(N=k20) (N=339)
Build Student Self-Confidence 82.9 - -
Prescribe Learning Activities to Meet : _
Individual Needs ' 80.2 11.8
Diagnose Student Learning Needs 4.7 o -
Increase Student Motivation 73.6 -
More Effective Instruction in Speaking T
and Listening Skills 70.5 -
More Instruction in Intermediate _ :
Reading _ 65.5 -
More Effective Instruction in " "Coping" . S
Skills 62.0 . —_—
More Effective Instruction in Computationai .
Skills : 61.7 - -
More Effective Instruction in Beginning ,
Reading , 61.5 -
Mbrethfective Instruction in Writing
Skills 61.2 : -
More Effective Use of Individual Tutoring #0.9 . -

Evaluate Student Progress 60.1 -
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In-Service Education

There were three parts to the section on In-Service Education
in the ABE Priorities Survey questionnaire sent to ﬁeachers. They
dealt with: the process of plamning and implementing in-service
education programs; alternative formats or forums for in-service
education programs; and specific content areas of in-service educ-
ation Programs.

Almost three-quarters of ABE teachers place a HIGH priority

on finding improved ways to find out needs of potential participants

in in-service programs and three-fifths indicate that special pro-

jeets in improved evaluation of in-service programs are of HIGH

priority.

Under three-fifths of ABE teachers placed HIGH priority on
more effective implementation of in-service education in any pért-
icular format. They are not concerned with improving practice in
this regard. They do, however, place g HIGH priority on better in-
service education in many areas.

ABE teachers feel a greater need for improved in-service
education concerning methods of instruction and instructional
materials than do ABE directors. Four-fifths of ABE teachers place
a HIGH pfiority on improved in-service programs concerning selecting,

gdapting and using instructional materials. Three-quarters consider

improved programs in instructional methods to be .a HIGH priority

need. Even more - 80% - are specifically concerned about improved

programs dealing with the problem of selecting methods appropriate

for individual students. This is closely linked with the problem
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of diagnosing student learning needs. Over three-fourths of ABE

teachers place a HIGH priority on improved in-service education in
this area, and almost as many teachers similarly renk programs con-

cerning selecting objectives appropriate for individual students.

Four-fifths of ABE teachers indicate that improved programs

concerning building student self-confidence are of HIGH priority.

This and the findings cited above confirm and reinforce priorities

which exist in the area of instruction. Adult learning and develop-

ment is an area in which over two-thirds of ABE teachers place a
HIGH priority on improved in~service education; local directors
share this concern.

Over three-fifths of ABE teachers would like to see improved
in-service pfograms concerning student recruitment (66% HIGH) and
retention (64% HIGH).

Three ABE subject matter areas are of particular concern to
. teachers, who place a HIGH priority on improved in-serYice education

programs to increase their competency in these areas. The subjects

with which teachers are concerned are: beginning and intermediate

reading and "ooping"skills.




Table 21

IN-3ERVICE EDUCATION
" ABE TEACHERS
(in percent)

HIGH TOP
PRIORITY PRIORITY
(N=410) (N=327)

Improved Programs concerning Instructional

Materials 80.5 -
Improved Programs concerning Selecting

Methods appropriate for Individual

Students 80.1 -
Improved Programs concerning Building

Student Self-Confidence 79.2 -
Improved Programs concerning Diagnosis of

Student Learning Needs T7.1 -
Improved Programs concerning Methods of

Instruction 75.1 -
Improved ways to find out Needs of Potential

"Participants in In-Service Programs 73.9 -
Improved Prograns concerning Selecting

Objectives Appropriate for Individual

Students 73.1 -
Improved Programs concerning Adult Learning

and Development 68.3 -
Improved Programs concerning Student

Recruitment ' 66.3 -
improved Programs concerning How to Teach

Intermediate Reading 6.2 -
Improved Programs concerning Evaluation of

Student Achievement ' 63.7 -
Improved Programs concerning- Student

Retention - 63.7 -
Improved Programs concerning How to Teach

Beginning Reading 63.4 -
Tmproved In-Service Education for Teachers 63.2 -

Tmproved Progreamnms coneeruing the Use of
sntruetiona! Technology nl.8
Q
[SRJ!:hproved Programs concerning How to 'Teach
ammEmE ' oping Gkills _ AU

65
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Counseling

' Counseiing is not a high priority ares of concern for ABE
teachers. Only one item in this section of the ABE Priorities
Survey was of HIGH priority for as many as three-fifths of teachers.
Two otheré were nominated as the single TOP item by a siénificant

number of teachers.

Y E,

?z?

Over two-thirds of ABE teachers place a HIGH priority on fin

ing more effective ways to follow up on dropouts. Almost one fourth of

respondents singled this out as the TOP priority item in the area of
counseling,

Finding mofe effective ways to place students in Jjobs or train-

ing programs is of UIGH priority for over half of ABE teachers, as is

demonstrating better ways to orient new students to the program.

Table 22
COUNSELING
ABE TEACHERS
HIGH TOP
PRIORITY PRIORITY
(N=l01) (N=320)
. Follow Up on Dropouts 68.6 23.8
Place Students in Jobs or
Training Programs . 56.2 12.8

Orient New Students to Program 51.7 12.8



67

Instructional Materials

There were three types of items in the Instructional Materials
section of the ABE Priorities Survey of ABE teachers. The first
dealt with the utilization of instructional materials, the second
with’developing materigls in specific subject matter areas, and the
third with developing materials for speéific target populations.

Over seventy percent of ABE teachers place a HIGH priority

on improving the provision of dependable information on the guality

and applicability of instructional materials. This is the same

degree of concern expressed by local directors.
Two-thirds or more teachers also indicate that better ways of
identifying and locating available materials, as well as of adapt-

ing them for local use, are HIGH priority needs. Teachers' concern

in these areas is greater than that of local directors.
Content areas which teachers see as of HIGH Priority for

developing materials include all levels of reading and intermediate

mathematics., Teachers are less concerned than are directors with

such areas as health and consumer education.

Target groups for which teachers would most Tike to see

improved materials are the unemployed, least literate, welfare

recipients, and rural adults. These are the same target groups

that directors see as of HIGH priority for improved educational
effectiveness. Over two-thirds of all ABE teachers place a HIGH

priority on developing more effective materials for use by the

unemglozed.‘Somewhat fewer plece HIGH priority on improved materials

For i by Lhe lennl tilerale, welfare reciplents, and rural adulls.
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Table 23

INSTRUCTIONAL MATERIALS

ABE. TEACHERS

Provide Dependable Information on Quality
and Applicability of Instructional
Materials

More Effective Materials for Use by
Unemployed '

Improved Ways to Adapt Materialsbfor Local
Use ' :

Improved'Wdys to Identify and Locate
Instructional Methods

Improved Materials in Intermediate Reading

Improved Materials for the Least Literate

Improved Materials in Beginning Reading
Improved Materials in Advanced Reading

Improved Materials in Intermediate Mathe-
matics '

Improved Materials for Welfare Recipients

Improved Ways to Develop New Materials
Locally for Local Use

Improved Materiels for Rurél Adults

HIGH
PRIORITY

(N=b15)-

71.8
68.4
68.2

66.5
65.6
64.6
6.8

60.5 -

TOP
PRIORTTY
(N=318)



69

Paraprofessionals

Teachers responded to the section of the ABE Priorities
Survey concerning paraprofessionals only if there were paraprofessionals
on the staff of their ABE program. Approximately 260 teachers
responded to this section.

About two-thirds of the respondents placed a HIGH priority
on finding more effective ways to use paraﬁrofessidnals in materials
development. This item received the largest proportion of HIGH

priority ratings in this section.

More effective use of parapfofessionals in tutorial instruction
is also a HIGﬁ.priority item for teachers. "Somewhat under twp-thirds
of the respondents rated this a HIGH priority item and 229% indicated
this as the TOP priority need concerning paraprofessionals.

Sixty percent of respondeﬁts place a HIGH pri&rity on more

effective use of paraprofessionals in student recruitment and over

one-quarter of ABE teachers single out student recruitment as the
TOP priority for special projects cor:esrned with paraprofessionals.

Group instruction is anothef'HIGH priority area for better

utilization of paraprofessional staff. Just over three-fourths of

the teachers responding gave this a HIGH priority rating,

[
Al
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Table 24
PARAPROFESSTONALS
* ABE TEACHERS
HIGH TOP .
- PRIORITY - PRIORITY
(N=260) (N=189)
More Effective Use of Paraprofessionals
in: A
Materials Development 65,4 -
Tutorial Instruction - 69 22,2
Group Instruction 6,9 -

Student Recruitment - 60,0 27.5
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Learning Labs

Teachers were directed to complete this section of the
questionnaire ég;x if students in their ABE program receive all or
part of their instruction in a learning lab. Approximately 190
teachers out of Lli6 responded to this section.

Better coordination of students' group and learning laboratory

learning activities is a HIGH priority item for teachers. Where the
emphasis is on individualized instruction in the learning lab, there

are still many occasions when group instruction is needed. Coordi-

nating class and individual work is of HIGH priority for just under
two-thirds of respondents.
A similar proportion of teachers place HIGH priority on

demonstrating more effective ways to prescribe the appropriate

learning program., This parallels the concern with diagnosis and

prescription in ABE instruction as a whole., A related concern,
vhich is also of HIGH priority for over three-fifths of respondents,

is the need to more effectively insure continuity and proper seguence

in student learning activities in the lab.

The learning lab may be the focus of the ABE instructional
‘program or it may play a more subordinate role. Sixty-three percent
of teachers responding place a HIGH priority on finding more effective

ways to use the learning lab to provide instructionasl variety.

Tﬁo.item$ in this section were each singled out- as the TOP
item by one in seven respondents., They are both concerned not with
specific uses of the learning lab, but with its overall operation

and utilization. Just over thrée-fifths of the teachers place a
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HIGH priority on finding better means to evaluate the instructional

effectiveness of the learning lab. Just under thfee—fifths rate

demonstrating more effective ways to keep the materials inventory

complete and up-to-date a HIGH priofity concern.

Teble 25
LEARNING LABS
ABE TEACHERS
(in percent)
HIGH
PRIORITY
(N=190)
Coordinate Work in Lab and Classroom
vhere Emphasis is on Lab 65.7
Prescribe Appropriate Learning Program 65.1
Ensure Continuity and Proper Sequence in _
Student Learning Activities 6.5
Use the Learning Lab to provide
Instructional variety 63.6
Evaluate the Instructional Effectiveness
of Leb K 63.3

Keep Materials Inventory Complete and
Up-to-date 57.0

TOP
PRIORITY
(N=128)

14.8

4.8



Chapter VI

PRIORITY CLUSTERS OF TEACHERS IN

BASIC EDUCATION AND ESL PROGRAMS

Two groups of respondents were identified: teachers who teach
only basic education classes, and teachers who teach only English
as a second language. For each group of teachers, a correlation
matrix of priority ratings for each item on the questionnaire was
déveloped.

Clusters of correlated items were identified for.the highest
priority items -- nine items on the questionnaire of HIGH priority
(combining High and Highest ratings) for thrée?quarters or more of
all teachers responding to the ABE Prioritiés Survey. The top
seven correlates of each of the nine HIGH priorityconcerns are

presented below for basic education and for ESL teachers.

Build Student Self-Confidence

(See Table C-1, Appendix I)

Basic Plucation Teachers _ ' -

Many teachers seem to identify the need for demonstrating im-
proved practices with the need to improve in-service education. So
it is’nof surprising to find in this case that the need to develop
improved4ways to build student self—confidehce is highly correlated

with a desire for better in-service education programming addressed
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student self-confidence. Theré is also a related
;~ating given to fihding more effectivz ways of increasing
;motivation. |

For basic education teachers building student self-confidence
is also rélated to improved instruction in a numbéf of specific_
areas: civic skills, health education, and "coéing" skil;sz There
is a need to develop more effective methods of instruction in these
areas, and also to improve both materials and in=-service education

which will enable teachers to teach more effectively.

ESIL, Teachers

ESL teachers' expressed need for improved practices in.the'area“
of building student self-confidence appears;fo be linked to6 the
need.for improved in-service education in this area. .Othér,aSpects
of the instructional process whos€ improvement is related to building
student self-confidence are: diagnosis of studént.léarning needs
and fostering student socialization in thé classréom.

A related emphasis among ESL teachers is providing more effec-
tive vocational couﬁseling for students and finding.better ways to’
placg students in jobs orrtraining.prOgrams.

Priority placed on the development of'improved materials in
beginning and intermediate arithmetic also correlates with the
priority assigned to finding more effective ways of building student

self-confidence among ESL teachers.
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Prescribe Learning Activities to Meet

Individual Needs

(See Table C-2, Appendix I)

Basic Education Teachers

A clustér of priorities in the area of findihg or demonstrating
more effective program practices in the area of instruction centers
around the need to find better ways to prescribe learning activities
_to meet individual needs. Better diagnosis of student learning
needs, and improved use of curricula keyed to behavioral cbjectives
are two correlates. Other correlates are more effective ways to
foster student_participation in setting leafning objectives and also
in evéluating learning activities.

Finding better methods for evaluating student progress in the

ABE program is another priority in this cluster of needs. Evaluation

of the overall instructional program is also a correlated priority.

ESL, Teachers

The general priority concern for special projects in the area
of instruction clusters here. Better diagnosis of student learning
needs and also mpre student participation in setting learning
objectives are related concerms.

.Two other correlates in the area of more effective in-service
education are selecting methods and selecting objectives appropriate

for individual students.
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Another priority in this cluster of concerns is to more
effectively identify and locate instructional materials. Also re-
lated is the need for better evaluation of the overall instructional

program. N

Diagnose Student Learning Needs

(See Table C-3, Appendix I)

Basic Education Teachers

~ Improved prescription of learning activities to meet individual
needs and better ways of evaluating student progress are part of
this cluster of priorities. ’

Better in-service education for counselors and more effective
in-service education programs in the areas of diagnoéis of student
learning needs and improving teacher-student relations are also
related priorities.

Demonstrating better ways to tgach intermediate reading is
another priority need in this clusten. Evaluation of the overall

-instructional‘program is also includeqd.

ESL Teachers

The need for improved methods of diagnosing student learning
needs is related to the need for better prescription of learning
activities to meet individual needs. Also, in-service education in

the area of diagnosis of student learning needs is a related priority.
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ESL teaéhers who place a high priority on improvement in this
area of the'insfructional process also place a high priority on
improved approaches to building student self-confidenée. There is
also a correlated priority placed on better use of small groups en-

.gaged in problem'solving in the instructional process.

Better strategies for evaluating the ovérall instructional
process are sought.

A particular Area of need in this cluster is computational
skills. ESL teachérs see a need for better in-service education con-
cerning instruétiqn in this area. Another related need is for the

development of materials in intermediate reading.

In-service Education re: Instructional Materials

(See Table C-4, Appendix I)

Basic Education Teachers

Related areas in which improved in-service education are needed
" are: methods 6f instruction, instructional technology, and teaching
beginning reading.

High priority is also placed on developing more effective instruc-
tional materials, on finding better ways to identify and locate
instructional materials, and on providing dependable information about
fhe quality and appiicability of instructional materials.

Better evaluatioﬁ of the in-service education progran is anothér

related priority item. -
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ESL Teachers

Related  areas in which improved in-service education programming
is needed include: (1) ABE program objectives and current operations,
(2) methods of instruction, (3) use of instructional technology,
and (4) student retention.

More effective ways to develop new materials locally are part
of this cluster of concern. Materials in the area of health educa-

tion are also of priority importance.

In-service Education re: Selecting Methods

Appropriate for Individual Students

(See Table C-5, Appendix I)

Basic Education Teachers

Related areas of needed improvement iﬁ in-service educatiﬁn
programming are: (1) building student self-confidence, (2) diagnosis
of student.learning needs, (3) selecting objectives appropriate
to individual students, and (4) teaching intermediate reading.

This clusfer of concerns also takes in the general priority of
improving the instructional process.

There is also a related priority placed on both developing materials
for the least literate and finding more effective ways to adapé

materials for local use.

ESL Teachers

Two related priorities concern the planning of the in-service
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education program. These priorities for improved practice are:
(1) find out the needs of potential participants in the in-service
program and (2) plan the content of the in-service progfam.

Specific areas in which in-service education programming needs
to be improved are: ’(l) building student self-confidence,
(2) diagnosing student learning needs, and (3) selecting objectives
apppopriate for individual students.

Better méans of identifying and locating instructional materials

and adapting them for local use need to be developed.

In-service Education re: Building

Student Self-Confidence

(See Table C-6, Appendix I)

Basic Education Teachers

More insight in*o how td build student self-confidence is needed.
Teachefs concerned abbut in-service education in this area would also
like to see improved in-service programs in the areas of (1) improving
teacher-studént relations, (2) counseling students in academic or
_personal matters, ant (3) selecting methods appropriate for individual
students.

Better ways of providing personal counseling for students need
to be devised. Basic education teachers also see a related need to
use small groups engaging in problem solving more effectively in the

instructional process.
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ESL Teachers

Better means of finding out the needs of potential participants
in in-service educafion programs neéd to. be developed. .

Specific areas in whicli improved in-service programs are needed
include: (1) diagnosis of student learning needs, (2) selecting
methods appropriate for individual students, and (3) counseling students
in academic or personal matters.

Other priorities in this cluster for ESL teachers concern the
development of more effective instructional'materials;. Better
materials are needed in the areas of advanced reading (gr. levels 7-8),

beginning arithmetic (1-3), and intermediate arithmetic (4-6).

In-service Iducation re: Diagnosis.of

Student Learning Needs

(See Table C-7, Appendix 1)

Basic Education Teachers

Not only is improved in-service education programming needed, but
also more effective means of diagnosing student learning needs must
be developed. Y
Related areas in which improved in-service programs are needed
include: (1) evaluation of student achievement, (2) student progfam
prescription, and (3) uelecting methods appropriate for individual

atudents. Improved needs-determination processes must be developed

to -identify the requirements of potential participants in in-service

2



programs.
Additional items in this priority cluster concern improved
utilization of paraprofessionals in counseling students and materials

préparation.

ESL Teachers

More attention should be paid to effectively finding out the
needs of potential participants in in-service education programs.

Better programs are needed to increase teachers' capabilities
in the area of evaluation of_student achievement as well as diagnosis
of student learning needs. Also, teachers want to be bettér prepared
to set objectives and select methods appropriate for individual
students.

Better in-service education for teachers and more effective
instructional materials are required for teaching beginning and

intermediate level reading.

In-service Education re: Methods of Instruction

(See' Table C-8, Appendix I)

Baslc Education Teachers

This priority is part of several priorities for more effective
program practice in the area of instruction and better in-service
education programming for teachers.

Specific areas in which need for improved in-service education



82

is 1indicated include methods of instruction, selectiﬁg and adapting
instructional materials, as well as such broader concerns of

teachers of adults as: philosophy bf adult education, adult learning
and development, and understanding the student population.

Better ways to evaluate the effectiveness of the instructional

process, especially in learning laboratories, are needed.

ESI Teachers

This priority correlates with a priority placed on'developing'_
more effective'instructional,practices across the board and also with
d'providing more effective in-service education for teachers.

Particular areas in which improved staff development is needed
include, in addition to methods of instruction, (1) adult learning
and development, (2) instructional materials,'(3) use of instructional
technology, and (4) student program prescription.

For ESL teachers indicatiﬁg these priorities, other correlated
high priority items are the use of paraprofessionals in materials
development and use ofbthe 1earnihg lab to provide insfrucfional

variety.

General Priority: Instructional Materials

(See Table C-9, Appendix I)

Basic Education Teachers

Basic education teachers who place a high priority on more
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effective ﬁse and development of materials also see a need for im-
proving in-service education programs and demonstrating more effective
instructional practices. They tend to plage a high ppiority on
finding more effective ways to evaluate the instructional program and ‘
use programmed materials,

Improved stéff development programs in the area of éélecting,
adapting, and using instructional materials is another reiated priority.

More effective ways'of identifying and locating instructional

materials are also needed.

ESL Teachers

ESL teachers who place a high priority on ﬁore effective praétice
in developing and using instructional materials tend to also see a
greaf need for finding more effective ways of increasing student
motivation. Other priorities in this cluster concern more effective
staff development. Particular areas in which more effective.in-service
programs are needed are: (1) ABL program objectives and operations;
(2) Seleétihg, adapting and using imstructional matepials; (3) student
program préscription; and (4) evaluation of student achievement.
More effective use of college and university courses for staff

development is favored.



Chapter VII
PRIORITIES OF STATE DIRECTORS

State directors assigned priority ratings to the same set of
items as did local directors., Their priority ratings were con-
sistently higher than were those of logal directors. That is,
although items ranked were substéntially the same, these items
received a greater.proportion of HIGH priority ratings from state
than from local directors. Tor this reason, in selecting items
of highest priority for discussion of state direétors' responses,
a cut-off point of two-thirds ITGH prio?ity retings has been used

o

rather than the three-tifths criterion used in presenting HIGH

items for local directors.

General Priorities

The greatest concern of staﬁé'directors is with recruitment.
In this they concur with local directors, although only one-third
of state directors, as oppbsed to over half of local difectors,
see this as the single most important area for experimenfal and
demonstration projects.
. Four-fifths of state directors place a HIGHyﬁriority on

demonstrating more effective ways of providing in-service educa-

tion. This concern is not shared by local directors. State
directors are more concerned than are local directors with
selecting competent instructors and evaluating the performance

of instructional staff. For state directors,‘improvement in the
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quality of the ABE teaching personnel is a primary means of in-
creasing the overall effectivenefs of the Title III effort.
Instruction is the third general area of program operation of

HIGH priority for over two-thirds of state directors. The threr
areas of recruitment, in-service education, and instruction have
the most direct impact on final program outcomes. They deter-
mine the inputs -- who the students are, the skills of teachers,
and the process of ABE classroom instruction -- which together

datermine program output.

Table 26

GENERAL PRIORITIES
STATE DIRECTORS

(in percent)

HIGH* TOP*

PRIORITY PRIORITY
(N=37) (N=24)
Recruitment 82.0 33.3
In-Service Education 80.0 -
Instruction 71.4 -

#Cpiterion for reporting: 67% or more. HIGH; 20% or more, TOP.
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Target Groups
State directors are most concerned with more effectively

teaching and educating the least literate. Over 90% of state

directors p;aée a HIGH priority on more effectively recruiting
and educating this group and over one-third single out the least
literate as the TOP priority group. This degree of concefn is
significantly higher than that of local directors.

Welfare recipients and the unemployed are a second group of

potential ABE participants who, in-the view of state directors,

are not now being recruited as successfully, nor educated as
effeétively, as they should be. Four-fifths of state directors
place a HICH priority on special experimental and demonstration
projects designed to find better ways of réaching and serving these
groups..

Young males and Blacks are singled out as HIGH priority target groups

by.two-thirds of State directors. In states wherelBlacks make up
a significant proportion of the poténtial target fopulation,
reaching them more effectively is -always a special concern. Young
males aré often notabiy absent from ABE classréoms, although they
are a prime téfget for the educational services of ABE. State
directors would like to see more young males in AﬁE_classrooms.
They are also especially concerned with the rural adult target

group..




Least Literate -
Welfare Recipients
Unemployed

Rural Adults

Urban Aduits

Young Males

Blacks

Salected Practices

Table 27
TARGET GROUPS
STATE DIRECTORS
( in percent)
HIGH
PRIORITY
(N=37)
94,2
82.4
79.4
71.9
68.7

66.7

87

TOP
PRIORITY
(N=26)

.6

All state directors place a HIGH priority on concentrating

on the hardest to reach target groups. Over 40% of state dircctors

see this as the single TOP selected practice. Special proijects

are needed to demonstrate modifications in normal ABE practice

required if potential ABE participants who are hardest to reach

are to profit from the existence of Title III. This concern con-

firms and supports the priority which state directors place on

more effectively teaching and educating the least literate, un-

employed, welfare recipients, and young males.

Instruction in "coping'" skills and «uphasis on beginning level
n tn _copl _ )

e o e e st
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classes are two other practices which are HIGH pri.ority for
experimental and demonstration'projects for large numbers of state
directors. The formér is directly related to effectively educating
the hardest to reach.® Beginning level classes must be effective
if ‘the least literate are to be served.

| The HIGH priority placed on a planned in-service education
program by state directo;s follows from their concern with this
area qf_program practice as revealed in their reéponses to the

first section of the ABE Priorities Survey.

Table 28

SELECTED PRACTICES
STATE DIRECTORS
(in percent)

HIGH TOP
PRIORITY  PRIORITY
(N=37) {N=26)
Concentratién on Hardest to Reach
Target Groups ' ' 100.0 42.3
Planned In-Service Education programs 67.7 -
Instruction in "Coping" Skills 67.7 -
Emphasis on Beginning Level Classes - 67.6 -

#Darkenwald, Gordon G. "Some Effects of the'Obvious Variable':
Teacher's Race and Holding Power with Black Adult Students."
Pre-publication manuscript, Center for Adult Education, Teachers
Collepe, Columbia University.
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Program Management

Over nine-tent: : of state directors place a HIGH priority on

finding more effective ways to evaluate overall program effective-

EEEE: They are more concerned with the problem of evaluating
. program effectiveness than are local directors.

A similar proportion of state directors place a HIGH priority
on finding more efféétiQe ways to gain support for the ABE program.
This support can be of two types, and each is seen as important by
90% of state directors. State directors need to find ways to obtain

additional resources to supplement existing funds. They also

want to increase community support for the ABE program. These

needs are comnlementary. Tncreascd community support may be
soupht through improving the effectiveness and visibility of the
ABE program.

Just over three-fourths of state directors place a HIGH

priority on finding more effective ways of involving students and

staff in éetting ABE program goals and priorities. State directors

want program participants and staff to have a larger voice in
setting the objectives of local program efforts.

The selection of competent classroom teachers and evaluation

of instructional staff are related areés of concern. State

directors place a HIGH priority on improving program practice in
these areas. Over 70% place a HIGH priority on finding or demqn-
strating more effective ways to select and evaluate ABE teachers.
This is significantly higher level of concern than that expressed
by local directors. Less than half of local directors plaée'a

HIGH priority on'special projects in these areas.
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Table 29

PROGRAM MANAGEMENT
STATE DIRECTORS
(in percent)

HIGH TOP
PRIORITY PRIORITY
(N=37) (N=24)
Evaluate Overall Program Effectiveness 91.4 20.8
Obtain Additional Resources to :
Supplement Existing Funds ) 91.2 -
Increase -Community Support for
the ABE Program 90.7 29.2
Involve Staff in Setting Program
Goals and Priorities 76.6 -
Involve Students in Setting Program
Goals and Priorities 76.4 -~
Select Competent Classroom Teachers . 72.7 -
Evaluate Instructional Gtaff | : 71.9 ~

Recruitment

State directors' responses to this section of the questionnaire
confirm fheir concern with more effectively reaching the hardest to
reach. Ninety-seven percent of state directors place a HIGH

priority on more effective recruitment of the least literate and

over 40% singled this out as the single most important (TOP) need
in the area of recruitment. Other groups which make up the hardest

to reach are also of HIGH priority for state directors. They are the

unemployed and young males.
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Rural and urban adults are priority groups for more effective

recruitment for equal numbers of state directors. Three-fourthé of
state directors are concerned that more effective ways of recruiting
‘rural adults be demonstrated; an equal proportion place HIGH priority
on better recruitment of urban adults. |

State directors, like local directors, place a HIGH priority

on finding or demonstrating more effective ways to work through

other agencies to recruit students. The hardest to reach will not come

into ABE on their own initiative. They are hard to find. But they
are often in contact with other public agencies and could perhaps
be reached through these agencies.

Two-thirds of state directors place a HIGH priority on more

effectively evaluating the student recruitment effort. ‘This ties

in with their concern with evaluating overall program effecti eness.

Evaluating current efforts is important for improving future practices.
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Table 30
RECRUITMENT

STATE DIRECTORS
(in percent)

HIGH TOP

PRICRITY PRIORITY
(N=37) (N=21)
Recruit:
Most Illiterate 97.2 42.9
Unemployed 85.3 -
Rural Adults 76.5 -
Urban Adults 76.5 -
Young Males 75.8 -
Work thrbugh Other Agencies to
Recruit Students 73.5 -
Evaluate the Student Recruitm.ut
Effort 67.6 -

In-Service Education e

Stafe directors place a HIGH priority on improving in-service
.education for ABE teachers. The area of greatest concern concerns
the teacﬁéfs' ability to diagnose student learning needs and evaluate
student achiéVemené. Almost 95% of state directors place a HIGH

priority on finding or demonstrating more effective- ways to provide

in-service education concerning the diagnosis of student learning
needs. For over one-fourth of state directors, this is the TOP
need in the area of in-service education. State directors see this

as a higher priority area of need than do local directors. Better
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in-service programs concerning evaluation of student achievement

are a HIGH priority for just under nine-tenths of directors.
Eighty4five percent of state direétors assigﬁ a HIGH priority

to improving in-service education in two areas directly affecting

teacher performance in the classronm. These areas are instructional

methods and instructional materials. In-service education programs

concerning methods and materials would deal with selecting,
adapting, and using effective methods. and materialsf_ Instructional
methods as well as instructional materials‘must Be appropriate to
learning ﬂeeds,»learning styles, and learning objectives of the

learner.

-
?

@Bgut three-fourths of state directors see as a HIGH priority-

. .
re

impr§?ement-in two related areas: understanding the student population

/ .
and adult learning and development.

Nine—fenths of state directors place a HIGH priority on providing
more effective in-serQice education for teachers.-'Three—fourths |
assign a HIGH priority to improved in-service edﬁcafion for éugervisors.
and counselors. State directors place a higherkpriOrify on improving
in-service education for counselors and suﬁervisors'than do local
directors (sig=.06). For two-thirds of state directors, demonstrating

more effective ways to provide in-service education for paraprofessionals

is a HIGH priority.
Almost three-fourths of state directors place a HIGH priority on

demonstrating more effective ways to use local workshops in the in-

service education program. Two-thirds see participation in curriculum
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development as a valuable potential forum for in-service education

Q? ' and place a HIGH priority on exploring this potential. Other formats
for in-service education -- coaching, university’cdurses, state or
regional workshops -leafe not nominated by state directors.

t-

Two-thirds of state directors assign a HIGH priority to improving

basic processes involved in designing and implementing an effective

staff development program: needs assessment, motivation, and
evaluation. These processes would have to be carried out successfully
if any of the priority demonstrations suggested above were to be

undertaken,




Table 31

IN-SERVICE EDUCATION
STATE DIRECTORS -
(in percent)

HIGH TOP
PRIORITY PRIORITY
(N=37) (N=22)
In-Service Programs re: Diagnosis of
Student Learning Needs : 9yu.3 27.3
Provide In-Service Education for Teachers 91.4 -
In-Service Programs re: Evaluation of _
Student Achievement - 88.5 -
In-Service Programs're: Instructional
Methods _ : - 85.3 -
In-Service Programs re: Tnstructional
Materials : 8u4.8 -
In-Service Programs re: Understeanding
the Student Population ) 76.5 -
In-Service Programs re: Adult Learning
and Development : " 75.7 -
Use Local Workshops in In-Service .
Education 73.5. -
“Provide In-Service Education for
Supervisors ' 73.5 -o=
Provide In-Service Education for A
Counselors 73.5 -
Provide In-Service Tducation for
Paraprofessionals : 67.7. -
Use Participation in Curricnlum Developﬁent .
for In-Service tilucation . 67.7 -

Find out Staff Needs for In-Service Educatidn 66.7 - -

Motivate Staff Participation in In-Service
Lducation 66.6 -

Evaluate In=-Service Lducation Programs 66,0 -
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Instruction

Retaining students who enroll in the ABE program is clearly

the most important priority of state directors in the area of
instruction. Almost all directors give it HIGH priority, and one
fifth ---fhe-largest concentration -- single retention out as the
TOP priority item. Other very high priority items in this section
.give a picture of steps that state directors would take to increase
retention.l

State direétors place a HIGH pridpity on finding more effective

ways to evaluate the instructional program. Their emphasis on

improvement in this area is significaﬁtly higher.than that of local
ABE directors.

Two speqific related compénents.of the instructional process ére
singled ouf by state directors as of very high pfiority for improved

practice.  These are diagnosis of student learning needs and prescrip-

tion of learning activities to meet individual needs. Almost 95% of

state directors assign a HIGH priority to projecfs to demonstrate more
effective'methods'of'diagnosis ana prescription. This confirms
the high priority which state directors give to improving in-service
eduqation’program; in these areas.

In.additionlto the emphasis on improving the degree to which
the instrﬁctional program meets the needs of iﬁaividual students,
state directors are also concerned with increasing active student
barticipation in the ABE pfogram. Over nine-tenths of state

directors place a HIGH priority on projects to demonstrate more
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effective ways of fostering student participation in setting

objectives and evaluating learning activities. This is a signifi-

cantly larger percentage than among local directors. A similar pro-
portion of state directors give HIGH priority to projects to find

ways to increase student motivation. A related concern, building

student self-confidence, is a HIGH priority for four-fifths of

state directors.
State directors.place a HIGH priority on finding more effective

ways to evaluate student progress. This is a HIGH priority item for

four-fifths of directors. Tt is clearly related to the need for more

effective ways df evaluating the instructional program as a whole.
It also will require many of the ‘same skills involved in diagnosing
student learhing needs.

Three-quartefs of state directors give HIGH_priority to more

effective use of methods appropriate to adults:’ A similar proportion

of directors would like to find better ways to key the curriculum to

behavioral objectives.
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Table 32
INSTRUCTION

STATE DIRECTORS
(in percent)

Retain Students in Program
Diagnose Student Learning Needs
Evaluate Instructional Program

Prescribe Learning Activities to
Meet Individual Needs

Increase Studeﬁt Motivation.

Foster Student Participation in Setting
Objectives ‘and Evaluating
Learning Activities 3

Evaluate Student Progress

Build S‘cuéent Serlf-C onfidence

Use Metﬁods Appropriate to Adults :

Key Curriculum to Behavioral Objectives

Place Students in Jobs or Training Prqgramé

Use ABE Teachers to Counsel Students

Use Small Group Instruction

HIGH
PRIORITY
(N=37)
97.0
ay.2

94.2

‘a4, 1

92.3

91.1
79.5

79.4

75.7

72.8
70.6
70.6

70.6

TOP
PRIORITY
(N=24)

20.8
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Materials ﬁéve;opment

The priorities of state directors in the area of materials de-
velopment appear to be directly related to their desire to attract
the hardest to reach intc the program and provide an effective
eduéational experience fo meet their needs.

State directors place a HIGH priority on developing materials in

beginning and intermediate reading (grade levels 1-3 and 4-6). Almost

half of state directors single out beginning reading as the TOP

priority need for materials development. Over 80% assign HIGH
priority to materials at levels 1-3, over 70% to materials at levels
U4-6, |

Four other areas.ére of HIGH priority fdr méterials develobment

for between two-thirds and three-fourths of state directors:

consumer education, family life education, health education, and

"cogingﬁ skills. State directors see a need to gé beyénd the
traditional "3 R's" if ABE is to effectivelx,reach and serve the
hard-core illiterate. To do so, effective instructional materials
must be deveio;;d concerning the day-to-day tasks féced'by the
adult participant.

More than 60% of state directors place a HIGH priority on finding

or demonstrating more effective ways to provide dependable information

on the gquality and applicability of instructional materials. One-

fourth of state directors single this out as the TOP priority need

in the area of instructional materials.-

&
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Table 33

INSTRUCTIONAL MATERIALS
STATE DIRECTORS '
(in percent)

HIGH TOP
PRIORITY  PRIORITY
(N=37) (N=24)
Develop materials in:
Beginning Reaaing 82.3 , MS.Q
Intermediate-Reading 73.5 -
Consumer Education 72.5 | -
Family Life Education ‘ 70.6 -
Heélth Education » 67.7 -
"Coping" Skills | 66.7 -

Provide Dependable Information on .
Quality and Applicability of
Instructional Materials " 61.8 25.0



CHAPTER VIII

- PRIORITIES OF REGIONAL STAFF

Regional staff surveyed were the Regional Program Officers and
Regional Staff Developmént Directors from each of the ten HEW Regions
which cover the United States and its territories. The priorities
of staff on the regional level differ»consisténtly from those of

local and state personnel and reflect a broader view of the program.

General Priorities
The two highest priority areas for imbrovement in the eyes of

regional program staff are in-service education and program manage-

ment, Programlmanagement, which is a HIGH priority area for improve-

ment for six out of seven regiénal staff members, is of equal

importance for only one out of three local directors. Rgcruitment,

the single highs3st priority>area for over half of local directors, is

of' TG priority for only 50% of regional staff. (Data appear at end of chapter.)

Target Groups

. While rural adults are of concern to two-thirds of local
directors, only one-third of regional staff rate them of HIGH
priority for improved service, On the other hand, while six of'

seven regional staff members place a HIGH pfiority on improved

service to urban adulst only three out of seven local directors do
so.

In stfessing improved service to the unemployed and least

literate, regional staff aygree with local and state directors.

Selected Practices

Concentration on the hardest to reach target groups is the
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highest priority concern for regional staff as well as for local and
state directors.”

Improved instruction in "coping" skills is of HICGH priority

for a larger proportion of'regional staff than of local directors.

Demonstrating effective employment of full-time staff and

paraprofessionals is of HIGH priority for four out of five regional

staff members. Only one-third of local directors see this as

important.

Program Management
Regional staff emphasize the need to more effectivély select

competent teachers and paraprofessionals, and evaluate their perfor-

mance to a much greater extent that do local program directors. Over

seventy percent of regional staff place a HIGH priority on improved

practice in these areas, twice the proportion of local directors.
While only half of local directors place a HIGH priority on

finding more effective ways to either disseminate information on

innovative program practices or develop menagement systems enabling

program'adminstfators to meke decisions based on feedback from

program operation, three-quarters of regional staff members see this
as a HIGH priority area.

- The development of counseling services and involvement of

students in setting program goals are other areas where regional

staff see a higher priority need for improvement that do local program
directors. While about half of local directors see these as HIGH
priority areas, three out of four regional officials place HIGH

priority on projects in these areas.
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Recruitment

Regional staff members do not place as much emphasis on
improving particular methods of recruitment, e.g., improved use of
inter-agency referrals, as do local directors.

The two“groups which need to be more effective;y recruited, in
tﬁe eyes of eight out of ten regional staff members, are the most

illiterate and urban adults. Régional staff members do not place

particularly strong emphasis on more effectively recruiting the
unemployed and young males as do local directors.

In-Service Bducation

Regional staff members place greater emphasis on the need to
improve the process of in-service education than do local directors.
Just under 60% of local directors place a high priority on improved

procedures for determining staff needs for in-service education and

evaluating in-service education programs. 'These areas are of HIGH

prioriiy to 85 and 93 percent of regional staff, respectively.
[ight of ten local directors place a HIGH priority on

providing improved in-service programs for teachers, but only half

see a HIGH priority need for improving programs for paraprofessiovnals, .

counselors, or supervisors. Three-quarters or more of regional staff

feel that improviné in-service éducation for these other three groups
is of HIGH priority.

Regiohal staff meﬁbers place a higher priority on improved in-

service education programs in the areas of understanding the student

population and teaéhing "coping''skills than do local directors.

While barely over half of local directors see these as areas of HIGH

ERIC

IToxt Provided by ERI
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priority need, three-quarters of regional staff do so.

Two area$~in which local directors see a greater need for
improvement than do regional staff are in in-service programming re-
garding the use of instructional methods and materials,

'lgggyuction

- Differences in the priorities of regional and local staff in
the areas of instruction reiterate earlier differences.: Regional
staff place é higher priority on finding more effective ways to teach

"coping" skills and utilize paraprofessionals than do local directors.

Whereas almost three-quarters of regional staff see'these as HIGH
briority concerns, oniy oge-half and one-third,respectively, of local
directors concur.

Areas ‘in which local directors place higher priority on
improvement than do regional staff are.incredsing student motivation

and use of behaviorai-objectives.

Instructional Materials

Regional staff do not assign a HIGH priority'to_improving the
availability of depeﬁdable information with regard to the quality and
applicability of instructional materials as local directors do.
Similarly, they do not emphasize the need to more effectively adapt
available materials for local use.

.While 85% of regional staff say that improved materials are

needed in the are of beginning reading (levels 1-3), only half see a

similar HIGH priority need at the intermediate (%-6) level. This
contrasts sharply with the priorities of local directors, two-thirds

of whom place a lIGH priority on developing reading materials at
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each level., Similarly, three-quarters of regional staff see a need

for better materials in beginning arithmetic, while only three-f'ifths

of locél directors agree. Local directoré see about the same need
for improved materials in aritﬁmetic at each level, while regional
staff.see greatest need at the lowest level, least at the advanced
level.

While equal proportions.of regional and local staff see a need

for improved meterials in consumer education, regional staff are more

likely to place a liIGH priority on developing better materials in

'coping skills as well,

\
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H Gﬁ;PRIORITY ITEMS
REGIONAL STAFF
" (in percent)

HIGH
PRIORITY

(W=15)

_ General Priorities

In-Service  Education o ' ~ 83.3
Instruction B 76.9
Program Management. 85.7

Target Groups

Urban Adults ' o 85.7
Unemployed - .69.2
Least Literate : 84,6

Selected Practices

Instruction in'Coping"'Skills L.k
Concentrate.on'Hardest to ﬁeach | : 85.7
Employ Full-time Staff - | | 78.6
Employ Pafaprofessionals ' | 78.6

Program Management

Select Competent Classroom Teachers o 78.6
Select Competent Paraprofessionals | 78.6
Evaluate Instructional Staff ' 71.h
Provide Feedback & Make decisions 78.6
Disseminate Information bn Innovative ,

Program Practices ' TL.4
Obtnin Suﬁp!umvnhnr& Resources and

undn a0
Increase Community Support for ABE . 78.6

) .
EI{I(? - Develop Cognseling Services . TL.L

IToxt Provided by ERI



Fvaluate Overall Program effectiveness , 78.6 107

Involve Students in Setting ABE Goals ' : 71.4
Involve Staff in Setting ABE Goals 78.6
Recruitment

Recruit Most Illiterate 85.7

" Recruit Urban Adults _ 78.6

In-Service tiducation

"ind out Stéff Needs for In-Service education 8L.6
Evaluate In-Service Education Program . | ; . 92.9
Use Local Workshops . , 85.7
Use State and Regional Education Programs 85.7

Provide In-Service Education for:

Teachers : . ‘ 100.0

Paraprofessionals o 85.7
‘Counselors ' 7L.4
Supervisors . 7L.b

In-Service Programs re:

Adult Learning and Development : 85.7
Underétanding the Student Population : ‘ T1.b
Diagnosis of Student Learning Needs . 93.3
Evaluation of Student Achievement - 85.7
Teaching "Coping” Skills 71.h
. _@m/

Instruction

Diagnose Student Learning Needs 92.3
< Prescribe Learning Activities to Meet :

Individual NWeeds ' 76-9
Build Student Self-Confidence L
Q ‘leach Coping Skills o | 7L.h4

Aivaluate Student Progress 78.6



108

Retain Students in Program
Evaluate Instructional Program
Use Methods Appropriate to Adults

Use Paraprofessionals in Instruction

Instructional Materials

Develop Materials in Beginning Reading
Develop Materials in Begirining Arithmetic
Develop Materials in'Coping'Skills

Develop Materials for ESL

78.6
78.6
78.6
T1.b

85.7
76.9
T1.b
TL.4

* Criferon for reporting: only those items designated as HIGH

priority by 67% or more of respondents.



CHAPTIR IX

PRIORITIES OF SPECIAL PROJECT DIRECTORS AND OF

PROFESSORS OF ADULT EDUCATION

Ninety-th;ee 309(b) Special Experimentél or Demonstration Project
directors from the grant years 1970, 1971 and'1972.were sent the ABE’
Priorities Survey. vForty-thrée project directors responded.

In presenting the highlights of their priority nominations, only
questionnaire items which received HIGH priority ratings from three-
fourths or more of recpondents will be noted. This is due to the fact
that the project direciors' overall pfiority fatings were higher than
those Qf other groups. To present, for instance, ail items receiving
" HIGH ratings from 60% cr more of the respondeﬁts would obscure important
issues;

| In general, items which stooé out as of particularly HIGH priority
for local directors a%e also amoné the highest priority items in the
view of special project 3directors.

The second part of this chabtér reports on thé‘priority nominations

of professors of adult education.

Special Project Directors

eneral Priorities

Instruction is the highest priority area for projects to find and
demonstrate more effective practices, report the project directors.
'Récruitment is also a key area for improvement though not the most im-

portant. one (as indicaled by local directors).
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Instructional materials is the other general area of HIGH priority

for three-fourths or more of special project directors. Only slightly

over half of local directors rate this area of HIGH priority.

Target Group

Like all other groups of respondents, project directors give highest

priority to more effectively teaching the least literate and unemployed.

Their perceptions diverge from those of local directors surveyed in

their emphasis on reaching urban adults more ef'fectively. Ior local

directors, rural adults were a more importaast target group.

Selected Practices

Special project directors place a HIGH priority on finding more

3

effective ways for local programs to concentrate on the hardest to reach,
This judgment is shared by other respondents.
Another selected praciice of HIGH priority for project directors is

instruction in "coping" skills. Special projects to improve instruction

in "coping" skills are a HIGH priority only for somewhat more than half
of local directers responding.
.Special projec! directors are less interested in the possibilities of

integrating or coordinating ABE and GED classes than are local directors.,

Program Management

In this area, special project directors have priorities similar to
those of local directors. Four items are the same for the two groups:

(1) increase community support for ABE, (2) obtain supplementary re-

sources and funds, (3) involve staff in setting ABE program goals, and

(4) evaluate overall program effectiveness.
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Recruitment
Special project directors, like local directors, see improved

means of working through other agencies to recruit students as the one

recruitment mechanism of outstanding priority for improved practices.
Target groups which special project direetorsthink are of

highest priority for improved recruitment efforts are urban adults

and the most illiterate. We have already noted ebove the contrasting

urban-rural emphasis of special project officers and local program
directors. Just under three-quarters of special project directors

place HIGH priority on improved recruitment of the unemployed.'

In-Service Education

Aspects of in-service education activities which are rated by
local directors as HIGH priority areas for special projects are

similarly rated HICH by special project directors. These concerns

include staff development progfamming in the areas of diagnosis and

evaluation of student learning needs and gains as well as the use of

instructional methods and materials.

While they join local directors in singling out in-service

education for teachers as a priority target for attempts to improve

pracfice, special project directors also place HIGH pribrity on

providing improved staff development programs for paraprofessionals

and counselors.

Instruction

The eight items concerning instruction which are of highest
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priqrity For local directors are among -the ten items which over
three-quarters of responding special project directors rated HIGH

priority. Special project directors place a relatively higher

priority on improving evaluation of the instructional program than
do local directors.

The two items which special projeét diréctors single out more
frequently for a HIGH priority rating than do local directors are

teaching "coping"skills and keying the curriculum to behavioral

objectives.

Instructional. Materiass -

Only one item in this section is a HICH priority concern for
a special demonétration project for over three-quarters of 309(b)

directors, This is the development of improved materials in begin-

ning reading. Unlike local program directors, they do not see an

equal need for improved reading materials at the intermediate level.
Neither do they single 6ut the need for information concerning
available materials or for better ways to adopt materials for local

use to the extent that local directors do.

&
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HIGH PRIORITY ITEMS
309(b) PROJECT DIRECTORS
(in percent)

HIGH
PRIORITY

(N=39)

General Priorities
Recruitment ' ._. 78.0
;; Instruction | L : 84.6
? Instructional Materials o 4 76.9

Target Groups /

Urban Adults ' . 81.1
Unemployed 78.3
Least Literate ' 83.3

Selected Pragtices
Instruction iﬁ "Coping" Skills ) 82.9
Concentrate onAHardest'to Reach - 82.5

. Program Managemen%
Obtain Supplementary Resources and Funds 82.1
Increase Community Support for ABE 76.9
Evaluate Overall Program Effectiveness o 77.5

Involve Staff in Setting ABE Goals . N 82.0
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Recruitment
Work through Other Agencies to Recruit Students
Recruit Most Illiterate

Recruit Urban. Adults

In-Service Education

Determine Staff Needs for In-Service Education
ProvidelIn-ServiCe Education for Teachers

Provide In-Service Education for Paraprofessionals
Provide In-Service Educéﬁion for Counselors

In-Sérvice Education re: Adult Learning.and Development
In-Service Edugatioﬁ re: Instructiongl Methods
In-Service Education re: Instructional Materiéls

In-Service Education re: Diagnosis of Student Learning
Needs

In-Service Education re: Evaluation of Student
Achievement

Instruction
Diagnose Student Learning Needs
Prescxibe Learning Activities to Meet Individual Needs
Increase Student Motivation
Build Student Self-Confidence
Teach "Coping" Skills
Evaluate Student Progress
Retain Students in Program
Evaluafe Instructional Program

Use Methods Appropriate to Adults

(N=39)
76.3
75.6
86.4

90,0

82.9
75.0
75.0
84,6 -

82.0

948

86.9

97.5
97.5
89.7
86.8
76.3
76.9
87.1
82,1

89.5
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Key curriculum to Behavioral Objectives 76.3

Instructional Materials

Develop Materials in Beginning Reading 79.5

¥ Criterion for reporting: only those items designated as HIGH
priority by 79% or more of respondents.

Professors of Adult Education

Forty-five professors of adult education, all.of wﬁom have
.beén active in some role coneerning basic education programs, re-
éponded té tﬁe ABE Priorities Survey. As a group, they have a
distinct perspective on the operation-of the ABE program. While
mahy of their priority ratings are similar to those of other groups,
particularly in the areas of in-service education and instruction,
other ratings di#erge from tho;é of other groups. Only.the highest
priority items of adult education professorsethose given HIGH priority
by three-fourths or more of professors responding-will be discussed
here,

General Priorities

The area of HIGH priority concern to the largest number of

‘professors responding is in-service education. Nine out of +ten

profeésors see this as a HIGH priority focus for special projects.
This contrasts with the perception of local directors, less than half
of whom rate in-service education of HIGH priority.

The other general.area which over three-quarfers of professors

rate of HIGH priority for demonstration projects is instruction, which
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is also of HICGH priority for other groups of respondents. Unlike
local directors, professors do not single out improved recruitment

as a HIGH priority need.

Target Groups

Two target groups.are rated as HIGH priority for improved
service b& over three-fourths of professors - Blacks and the un-
employed. Although two-thirds of professors see improved service to
the least literate as a lIIGH priority concern for special piojecﬁs,
they place relatively less emphasis on this group. Their emphasis

on better service to Blaéks is unusually high.

Selected Practices

Almost nine out of ten professors see & planned in-service

program as a HIGH priority focus.for 309(b) projects. This contrasts
sharply with the perception of local directors, only one half of
whom rate this a HIGH priority concern. |

Professors place relatively low emphaéis.both on concentrating

on the hardest to rcsach and on coordinating ABE with GED programs.

Program Management o » s

Improved eveluation of overall program effectiveness is of

HIGH priority for almost all professors (95.1%) who responded.
This concern was also one of the highest in this. area of program
management for local directors, two-thirds of whom rate this of

HICH priority for a special project. Three related items are of
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HIGH priority for professors who responded: (1) selection of competent

clagsroom teachers, (2) selection of competent paraprofessionals,

and (3) evaluation of the instructional staff. While four-fifths of

professofs see these as important concerns for a 309(b5 project to
focus on, . only two-fifths bf local directors cdncur in this Jjudgment.

Improved dissemination of information concerning innovative practices

is of HIGH priority for 80% of professors; only half of local
directors would rate this a HIGH priority Special Project.

Finding mdre effective ways to increase coﬁmunity support for

ABE and obtain supplementary resources and funds are of HIGH priority

in the judgmént of professors as they are for local directors.
Both local directors and professors place a HIGH priority on

more effectively involving program staff in setting'ABE goals. 'In

addition, four-fifths of the professors place a HIGH priority on

more effective involvement of students in the goal-setting process.

Far fewer local directors rate this student involvement as important.

Recruitment
Four-fifths of professors responding to the survey see &

HIGH priority need to improve ways to assess which groups

in the community need ABE, as a basis for the recruitment program.
Only three-fifths of local directors would count this a HIGH priority
item.

More effective recruitment of the most illiterate and the

unemployed is of high priority for professors as it is for local

direchors.



118

As in the previous section concerning target groups, professors
single out Blacks as a key group for which improved recruiting

strategies need to be evolved.

In-Service Education

Whilé professors are in complete agreement with local diiectors
in terms of the content areas fof which in-service éducation programm-
ing should be improved, they see other high priority needs not
stressed by iocal directors.

Professors are concerned with the process of.in-service
education., Over four-fifths of respondents placed a high priority

on special projects focusing on each of these process factors:

(1) determination of staff needs for in-service education, (2)

motivation of staff participation, and (3) evaluation of in-service

education nrograms. These are priérity concerns for only one-half

to three-fifths of local directors.

, While many local directors place a high priority on finding
more 9ffective ways to use local workshops in in-service educatiod,
Aprofessors séeva need for more effective use of staff participation

.

in curriculum development.

Over four-fifths of professors see & HIGH priority need for
improved in-service'education for all members of the ABE progrém

staff: teachers, paraprofessionals, counselors, and supervisors.

While a similar proportion of local directors rate improved in-service
education for teachers a HIGH priority need to be met by demonstration

projects, only half of local directors have a similar concern for
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paraprofessionals, counselors, or supervisors.

Instruction
The nine highest priority concerns in the area of instructién
are the same for professors and l&cal directors and include: .
retention of students, stﬁdent self-confidence and motivation,
diagnosis and prescription of learning activities, evaluation, and
“the uce of methods appropriate to adults. However, the relative
importance placed on various items by each group differs.'

Evaluation of student progress, which is of HIGH priority to

=

the gréatest proportion of professors, is the least important of the

nine key items for local directors. Improved evaluation of the

instructional brogram is also relatively more important in the view

of professors. Student retention, one of the highest priority
concerns of the local directors,is the least important of the nine
xey ‘dtems among the professorslwho responded.

‘A tenth aspect of the instructional procéss was of HIGH
priorityvto {three-quarters of professors resppndiné: impfoved

utilization of small yroups in instruction. Only 50% of local

directors rated this a HIGH priocity focus for a demonstration

project.

Instructional Materials

»

® Over three-fourths of professors responding to the survey

rated imbvoved strategies for adapting commercially prepared materials

for loecal use a llLuH priority concern for a special project. Local
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directors also see this as relatively important. Professors did not
place as mugh emphasis on providing more dependable information
concerning available materials as .did local directors.

Four-f'ifths of professors seec a high priorify need for

improved materials in concumer education. They do not place

similar emphasis on materials in reading on arithmetic at any level.
Local directors, however, rate improved materials in beginning and

intermediate reading as relatively more important.

Teble 36

HIGH PRIORITY ITEMS
PROTFESSORS OF ADULT EDUCATION
(in percent)

HIGH
PRIORITY
(N=42)
veneral Priorities
In-Service Education 90.7
Instruetion : ' - 80.5
Target -Groups
Blacks . 73.6
Unemplcyed ‘ , 76.2
Selected Practices
Planned In-Service Education Program 87.8
Program Management
Select Competent Classroom Teachers ' ) 85.0




Program Management (cont.)

Select Competent Paraproiessionals

kvaluate Inustructional Stafl

Dissemina#é Information on lnnovative Practices .
Obtain Supplementary Resources and Fundsg

Increase Community Support for ABE

Evaluate Overall Program Effectiveness

Involve Students in Setting ABE Goals S i

Involve Staff in setting ABE Goals

Recruitment

Determine What Groups Need ABL
Recruit Most 1lliterate
Rgcruit'UnemplOyed

Recruit Blacks

In-Service Educetion &

" Determine Staff Needs for In-serviese Education
Mbtivate'Staff Participation in in-service educatién
Evaluate In-Service Education Program

Use Participation in Curriculum Development as part of
In-Service Education“Program

ProVide In-Service fducation for Teachers

Provide In-Service lducation fér Paraprofessionals
Provide In-Service Education for Counselors

Provide In-Service Education for Supervisors

In-Service Educétion re: Adult Learning and Development

In-Service Education re: Understanding the Student
Population
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76.6
80.5
80.5
75.6
82.9
95.1
80.5
75.6

[00]

rno

.
9]

\'«
(%]
.

(@

81.6

' 75.0

88.4
8.1

' 88.4

78.5
95.8
88,4
81.0
85.7
8o.4

86.k4
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In-Service Education (cont.)

In-Service Education re: Instructional Methods
In-Service Education re: Instructional Materials
In-Service Education re: Diagnosis of Student Learning Needs

In-Service Education re: Evaluation of Student Achievement

Tnstruction

-Diagnose Student Learning Neecds

Prescribe Learning Activities to méet individual Needgc
Foster:Student Participation in Planning and Evaluation
Increase Student Motivation

Build Student Self-Confidence

Evaluate Student Progress

Retain Students in Progfam

Evaluate Instructional Program

UUse Methods Appropriate to Adults

Use Sméli Group Instfﬁution

-~

Instruetional Materials

Adapt Materials for Local ilse

Develop Materials in Consumer Education

88.6
79.5
95.5
8h4.1

90.1

90.4
88.3
81.9
8h.1
93.0
76.7
90.7
85.0
76.7

79.1
83.4

¥ Criterion for reporting: only those items designated as HICH

priority by 75% or more of respondents.



CHAPTER X
PRIORITIES OF THE CONSULTANT WORKSHOP

The consultant workshop conducted on June 8; 1973 at Columbia
University.brought together a broadly representative group of twenty
leaders involved in adult basic education with senior adult education
staff of USOE and ‘the Center for Adult Education to address two tasks.
One was to identify specific Special Project ideas pertaining tg three
themes of' special interest to USOE: (1) Commuﬁity Problems and ABR
Program Resppnses, (?) Adultl, Career hducation: Linkages with Business
and Industry; and (3) Integration of ABE into the Work Situation.

The second task was to idgntify Special Project priorities related
" to national program planning, policy formulation, theory development,

and research requirements. ‘'lhis was in recognition of the broader

responsibiiity of USOE for leadership in professional development of
the field of adult education and to supplement the highly specifice,
program-oriented action priorities suggested by the several groups
of practitioners surveyed by tﬁé Center,

Workshop participants were organized into three work groups;
each devoting a morning session to identifying Special Project ideas
pertaining to one of the three themes identified %Eové and an after-
noon seséion to the second task of formulating priorities for national

\;;;g?am\and'professional developmeht. Results of these deliberations .

are summarized below.



O

ERIC

Aruitoxt provided by Eic:
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Community Problems and ABE Drogram lesponses

Three components of the basic problem were identified. First,
the need for doing a betfter J?b of i1dentifying available community
resources and making betier use.pf them to serve ABE participants.
Second, ABE and related programs designed to serve the least educated
need to be made more accessible to those who need them. The service

they provide must be made relevant to the needs of participants and

program staf'f must improve its ability to reach, heach, and retain

those who might, participate. 'Third, therg musl be inercaged atbten-
tion paid to the problem of building tLhe self—conridence‘of partici-
prants to participate both in the community problem-solving process
and in ABE programs. A numbér of models Wer§ suggested for 309(b).

1. Provide the local director with a simplified system ot
identifying existing local resources pertaining to
specific community problems and of fns1er1nf their

nlldboratlon where appropriate.

2. Develop culturally relcvaut instructional materials
and methods which capitalize upon maejor common concerns
of specifie groups of students among purtlclpants in the
local project.

3. Demonstrate and assess new delivery systems to foster
"access of students to existing ABE programs.

4, Develop ways to incorporate into ABE curricula pro-
vision for building learner self-confidence and con=-
sciousness raising or increasing levels of awareness
(a la TFreire) of conditions which structure his
situation.

5. Explore programmatic implications of the concept of
basic community education: (a) bring together power
structure leaders and broadly representative com-
munity education councils to set community develop-
ment goals and commitments; (b)'create an education-
center through which the community education councils
can identify, develop and use the local power struc-
ture and coumunications and influence networks,
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Academic and other credentials could be pursued
through community study and action within the
context of the center; (c) demonstrate the poten-
tialities of an adult development center in which

-individuals may be assisted to formulate educational

plans within the context of a reexamination of life
priorities, commitments, and directions. The center
would maintain an up-to-date local data bank on
adult education programs of all types. Life de-
velopment counselors would help adults fit appro-
priate educational experiences into a sequence
relevant to their long- as well as short-range
priorities; (d) experiment with allowing recipient
groups 1o run educational programs for their peers,
calling upon help as necessary; (e) use mediated
instruction, along lines ploneered by lugene Johnsgon's

‘Metropole progroms, dealing with current . community
issues by networks of learning groups, perhaps in

connection with cable TV or public service television;
(f) create a center for information, referral, place~
ment and training of paraprofessionals which links
all relevant local agencies and organizations by
which recipients and administrators of a program

may undertake a continuing process of needs assess-
ment; (h) use graduate students to assist in the
development of a continuing system of community

needs assessment.

Demonstrate how effective stall development,
materials development, public information, and
program analysis and evaluation can be incorporated
into the full range of community education programs:
drug education, environmental education, consumer
education, education on aging, human relations edu-
cation, correctional education, etc, How may co-
ordination be effected by providing common services
in support of these programs? '

Mobilize task forces of leading adult educators to
study all the various federal programs which have ~--
or should have -- significant adult education com-
ponents and involve key agency personnel in planning
and goal setting for their adult education.programs,

. thereby fostering coordination.

Demonstrate ways of introducing adult education

. planning into the planning of new communities.
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9. Develop a plan for organizational renewal of community
agencies and institutions (e.g., & union, prison, or
school system), by which those served by the agency
are .paid consultants or interns. Demonstrate new ways
‘of' facilitating communications with the agency and
between agency personnel and local community people.

10. Demonstrate ways of using 309(b) funds as seed money
to generate community resources devoted to solving
local problems with emphasis on generatlng funding
from other sources.

Adult Career Fducation: Linkages with Buslnéss and Industry

Thére is need for systematically studying and disseminating in-
formation ébout comprehensive ABE career education programs already
in existence .to provide models for other progréms. There appears to
be é 1ac@ of awareness and interest among leaders of industry con-
cerning the potential benet'it of cooperative basic education/career
education programs. Industry requires assistance to acquire greater
understanding of' advantages in such collaboration; educators need‘to
listen to employers and unions to be able to gear.programs to their
needs. Jointisponsorship of programs is an impdrtanf condition of suc=-
cess and implies the added advantage of a sharing.of accountabilit&
for progrém results. |

Three key questions for ABE are: What kind'of capacity exists
in the ABE program to produce learner change in terms of capacity
to move occupationally? Whailare the crucial educational_pfoblems in-
voived? llow do we prepare the learner to take advantage of employ-
ment opportunities?

Adjustménts needed in both the educational system and the employ-
ment system before a good 1ipkage system between the two can be

developed.'require systematic examination. FEducational change can't

0

/l“b
\
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be developed in a vacuum. Do we have the resourcés at the present
moment to devéloﬁ adequhte linkages?

To the exten§ that in&uétry geté behind education, education will
get off its feet. One mission shéuld be to educate leaders in industry
to thg problem of lack of job opportunity. We nEed:to demonstrate how
they can'benefit from changes and what positive action they can take
toallevigtethe proviem.

There is a ﬂeed to examine the dollars invested by industry and
business,:uﬂd link Al and GD money with the industries’ cducaﬁional
funds.  In the process of linking, industry would be educated to the
beneéits Lhét iﬁ receives from having better educatéd employees,
taught by trained ABE profgséidﬁgis. ABE funds could be a fulcrum

to direct money spent on éducation by unions and industry to best

A}

benefit the student and coﬁgegugntly"the“industry.

Can adult education be activeiin bringing about societal change
rather than waiting. for it and then working on reéoufces to use when
it occurs? Can we be more innovative in showing business now that
they can Eénefit fron. employing "our people?" Perhpas one way is to
have a 309 policy whliich provides that for a local program to recelve
Fuﬁds, it must spend a spec;ried percentage on linkiné up with job
prograins;

We shouid look at successful existing linkage programs, analyze
their components, put together the successful parts of existing models,
and disseminate this inforéation actively, giving'industry incentives
to adaptlthem. An initial mechanism for investigation would be user

of a team, an investigative'reporter and experienced Al person to dig
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out real situations and key aspects of successful programs. One
example.of a program to look at is Project Build, a cooperative e(fort
between the AIFL-CIO, Manpower, ABE, and the bullding trades.

A possible disseminal.ion and duplication devibé for successful
program linkage models is the video-taping of a program such as the
Chesapeake—Pétomac Hbléphone Co. Adult Learniﬁg Center and showing it
to business and industry. Having the executives in such a company
discussing the benefits to that business of an educational link would

¢ive other couwpanies the inducement -to try it out.
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The recommended approach for USOE involves three stages: careful
analysis of successimul cxist[ng programs; implementation of' demonstra-
ion projects based on models derived from study of existing programs;
and vigorous digseminalion, nol- only of resulls of demonstration
et'tforts bul also o’ analysis ol curren!, programs.,

Qut of these queshions and ideas, the working group recdeended
the followiﬁg possible demonstration projects:

1. Study and comparatively analyze successful- linkage
projects, not just in ABE or industry, but in other
fields, suchk as health as well, Identify, describe, and
analyze successful program components, and disseminate
successful practices of these projects.

2, Out of the above case studies, put together the success-
ful practices into a variety of linkage models to form
totally inteprated systems, and create trial demonstra-~
tion projects based on these models. Fmphasis on the
dissemination of results, and a commitment ftrom the
povernment to provide for duplication of successes in
local ARl programs would be essential.

3. Gtudy adull education programs in private industry.
tind oul. what is ;rolnyr on, what kind of education, the
amounl. of money used, how it is being used and under.
what philosophical assumptions. Identify the possible
points where ABE and adult educators in gencral could
influence the spending of money to enhance education in.
industry. '
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L. TIdentify the educational problems of the learner in
various situations and find out what is needed to
better prepare him for the occupational role, e.g.,
coping skills, Develop ways of teaching staff and
teachers how to adapt and use instructional methods
‘and materials for different target groups in dif-
ferent settings.

5. The final project in this strategy is one.which would
develop ways of publicizing what is good.' Vigorously
disseminate to people who can make a difference, e.g.,
Congress, industrial leaders. Educate leaders about
the problems of job opportunities, what can be done

“about il, how beneficial cooperative efforts can be
for everyone involved. Indusiry needs ta publicize
-dts successes also.
In addltlon to Lhese project ideas, the work group felt that if
a llnkage w1th industry on a 1arge scale is to work ‘a national ad-
visory commlttee stould be created. This should be a broad-based
committee cdmposed of educators, bﬁsinessmen, students, and other

leaders, Sucl a committee could give constant supervision and advice,

and in addition, would enhance the resource capacity of the projects.

Integration of ABE into the Work Situation

This gquestion is complicated by & humber of étructural constraints
Beyond the control of educators. Unemployment itself is a complex
social gﬂd économic phenomenon requiring & much 5ioader,attack than
educatidn a1one. Educational programs do énhance employment prospects
for many'individual workers, Tﬂe problem of alienation and boredom
endemic to assembly lines is a growing problem,.but_one that is only
partially amenable to solution by education. Many educational programs
have simiiar problems themselves. Solutions probably will involve re-
structuring the decision-making process in industry and involving

workers in a decentralized decision-making structure.
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There is the related problem of incentives and rewards,. Educa-

P

tors can take a more active role in helping identify educative aspects
in the work environment. Strengthening these could contribute to in-

creased employee productivity and morale. HoweVér;-external struec-

-

{ural inqentiVes would probably be required to maké wide scale pro-
gress, suéﬁ-és tax incentives. Similarly, USOE.éan fund demonsﬁration
projects,:but.other incentives will probably be féguired to foster
replicatioﬁ by industry after termination of that Office's support.

It was‘recommended that at-work ABE programs be encouraged by

-

USOE according to the following four phases:

1. ‘A comprehensive conceptualization of the problem
should be systematically developed.

2. A field research study of at-work ABI programs
already in progress. ‘''he study would investipgate:
What incentives are there for operating at work
programs? What factors contribute to program.
success? What kinds of industries are likely to
establish work programs? In addition, the study
should investigate cost effectiveness and the
philosophical basis underlying the establishment
of at-work programs. The study should also formulate
criteria for identifying industries where particular
approaches to at-work programs would be most appro-
priate, .The study should run for at least two years
and be funded at between $100,000 and $200,000.

3. Phase three would be a controlled demonstration
~effort, A sample of 1C to 12 industries and
unions, stratified on key dimensions, would be
identified. Categories mentioned were: 7labor
intensives vs. capital intensive; large vs. small;
service vs. production orientation. Some industries.
'and/or Qnions from each category would undertake an
at-work ABE program while others would not. The
at-work program might involve redefinition of jobs
and employee responsibilities as well as the pro-
vision of instruction. Industries or unions not
sponsoring an at-work program would serve as &
control group. Results would then be evaluated.
"Such a project would entail considerable funding
and tiye as-it would have to run long enough for
Q . results to be apparent -- perhaps two years.
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4, Phase four would involve replication. Several on-going
pilot prujects would be established to serve as models
f'or other replicantis. This phase might last three years
or so, Labor unions would be viable sponsors. Eventual-
ly, federal support of the pilots would be phased out
and they would be self-supporting. Stability would be
an important criteria of the projects studied in phase
two and of the projects selected for pilots in phase
four.

The need for a fundamental conceptualization of the problem is
reflected in the absence of any real professional consensus of what
constitutes an educative work environment. The approach suggested
could probably transcend the traditional locating of ABE classes
within business and industry. [Irojects might be formulated which
would involve the siynifjcant reorganizaticn of decision-making struc-
ture within a department or a plant following examples from Sweden
and Yugoslavia. Workers may become responsible for quality and quantity
control in produciion, the schedule of work, and even the system of
renumeration. Some employers in the United States, such as Bristol
Meyers, have tried one br more of these variations in decision-making.

Worker participation in decision-making generates the need for more

education.

National Priorities for Planning, Policy, Theory and Research

GrouE I

The priorities identified in Group I reflected two basic areas
of concern. One was the need for programs which more fully meet the

needs of participants. The other was the need for improving the per-

formance of the Title III program, and the 309(b) system.
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Meeting the needs of participants:

(1) Research is needed tu determine variations in individual
learning styles and how the instructional system can
flexibly serve individuals with diverse learning
styles.

(2) Learning environments suited to meeting diverse
learning needs and objectives of learners, and ac-
cessible to diverse groups must be developed.
Accessibility requires communication and diversity,
Programs should cut across learning environments.

(3) Specifically, modular, diversified education might
be offered in the context of the public schools.
Perhaps USOE could test out the feasibility of
having full-time teachers, teaching youth half-time
and adults the other half time, perhaps in the area
of career education. '

(4) TIndividual education may often prove pointless unless
put in the context of community education and com-
munity development.. Consciousness raising =-- changing
perceptual frames of reference -- may be a key element
here. :

(5) A counselor-based program, perhaps operating out of
a community adult development center could help
people re-assess long-termgoals and personal direc-
tions and select appropriate learning experiences
for both short and long-range goals; maintain an
up-to-date inventory of such educational resources.

Improving program performance

(1) Improved evaluation procedures. What is the impact
of ABE on the individual learner? Teachers and
paraprofessionals may be the best evaluators, since
they are in close contact with the learners.

(2) Accountability must be improved. There is a greater
need for good statistics with the arrival of revenue
sharing. Perhaps new data, e.g., concerning impact
of program on learner, should be required. Models
are needed. ,

(3) Differences between different types of programs should
be taken into account, e.g., whether you concentrate
on the hardest-to-reach. Perhaps & cost analysis of
reaching the hardest to reach should be made, also the
cost of working through different institutional settings.

2
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(4) While NIE will do dissemination of research in edu=
cation, it was pointed out that NIE does not have &
section devoted to continuing education at all; at
best, ABE might come under the Career Education area.
We do need a center for resource utilization. Feed-
back from the field to the 309 program will lead to
utilization and relevance.

(5) 'There is a need to mobilize state and local support
for the ABE program, working with community agencies
and associations. '

(6) Coordlnatlon with high school eqnivalency programs
is needed.

(7) There is a need to work with state officers, especial-
ly in the areas of establishing priorities: and relaxa~
tion of state program requirements.

(8) There is a need for improved coordination of vocational
education, manpower, and Title III to avoid duplica-
tion (this is & current priority of OE).

(9) . A comprehensive research map -should be developed
within which priorities are established. . A system
of grants to graduate students to focus research |
effort on these priorities would mobilize on im-
portant neglected resource, Funded research might
also include local need assessment studies and
cllentele analyses,

“ : | Group IT -

This group developed six project ideas and a sﬁggestion for a

new procedure concerning dissemination of 309(b) results.

Projects recommended: o : N

(1) A dissemination project should be funded to catalog
all 309(b) special demonstration projects completed,
to identify output, package it for widespread dis-.
-semination, and undertake the actual dissemination
process. In the past, it has been very difficult for
local programs to know about, get hold of, and use
these materials,
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(2) A project is required to establish cost-benefit in-
formation for alternate ABE program formats., The
purpose of this project would be to avoid funding
309(b) projects whose outcomes would be financially

- unrealistic in terms of local implementation,

(3) In order to minimize the negative effects of the
numbers game, & project is necessary to identify
and operationalize, and define meaningful outcome
measures lor local ABE program evaluatioh.

(%) A nalional projzct should study the minimum competencies
required of all ABE staff members in successful pro-
grams, including the entire range of needed skills,
knowledge, and attitudes.

(5) A project to develop systematic procedures to assist
teachers to adapt existing instructional materials
and methods to the needs of their own students would
meet & pressing need. ’ '

(5) A project to develop and demonstrate efféctive pro-
cedures for creating on-the-job training administered
through local ABE programs in cooperation with the
Department of ILabor, unions, and industries is
recommended, :

Dissemination system:

For future 309(b) projects whose outcomes are evaluated
as successfui and useful, a further dissemination atage should
be added, A linkage with staff development moaies to test
and disseminate results further was suggested. It was o
pointed out that the cost of good dissemination can be as
high as.50% of the development cost of a product and that
dissemination requires a systematic procedure. Possibly
Title III could provide expertise to -projects, as well as
additional funds at the dissemination stage. If national
resources can be regionalized, these funds can be used to
provide "adapters'" to assist in the implementation of new
processes and products atl the local level according to the
local programs' needs.

~ One philosophical question was raised: What is the business of
the Bureau of Adult Fducation in this government? Why is the govern-
ment, involvéd in adult education at all? Why is and should a federal

agency be concerned wibth Lhe educabion of wmiults?  This question
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requires an answer if we are to establish the criteria for priorities

of the Title III programnm,

Group III

~ Six high priority areas were identified from the Center's national
survey of state and local ABE program directors, These were:
(1) Recruitment of the hard core

(2) 1In-service education concerning diagnosis of student
learning needs and evaluation of student achievement

(3) Joint teacher-student prescription of student learning-
activities

(4) Retention
(5) Instructional materials (especially levels 1-3)

(6) ABE -- community relations

The work group supplemented this list, adding the following general
concerns_ H

(1) Develop criteria for the selection of ABE delivery systems --
are we stuck with the public school system? ‘

(2) Develop strategies to promote the participation of the
clients in decision-making to insure that program
decision~-makers are from the same group as their
clients or have an understanding of their needs.

(3) ' How can we better meet the needs of ESL students ==
i,e., provide better bi-lingual, bi-cultural education?

(4) Promote the full-time funding of ABE programs.

(5) Make regions, states, and local programs more responsive
to USOE/DAEP concerns.

(6) Establish criteria for evaluation and dissemination.
(7) Prmote accountability in the use of ABE funds.

(8) Secure accurate reporting of ABE statistics.
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(9) ‘Improve the récruitment, selection, training, and
commitment of State Education Agency and State ABE
staff to ABE. Perhaps separate adult education
from the public school.

In the final 15 minutes, each group member was asked to identify his
own most important priority. Priorities identified were:

(1) Develop better ways to deal with state and local ABE
systems,

(2) 1Insure that local program decisions are made or at
least strongly influenced by the clients.

(3) Change the ABE delivery system so that it will be
more responsive to the needs of ABE participants.

(4) Look to the concept of human development. rather than
a narrow concent of literacy. There should be more
supportive services.

(5) Develop total teacher competencies to meet the needs
of learners.

(6) Ipcrease the individual's repertoire of strategies
available to effectively cope with problems in any
. domain,

(7) Clariry the goals of A3l and determine whether
these can be achieved within the existing system.
If changes are needed, can these be made? If. a
whole new system is needed, can one be created?
If not, work with the existing system. Realism
and pragmatism are key words.

(8)  Improve our ability to work through the states.

(9) Restructure ABE so that its focus will be on the
intentionality of persons.
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.

Research Based Project Suggestions (Workshop Background'Paper)
A rationale and elaboration of the central ideas presented below
may be found in the Cenler for Adult Education's first annual report

and/or in our Selected Action Implications for Urban ABE Directors.

(1) fund selected urban ABE programs to demonstrate the value
and uses of '"'feeder classes" for students coming into the program
after the start of c}asses. All late enrollees would be brought into
feeder classes where they would have spegial resources necessary for
accurate assessment of achievement'levéls as basis for later place-
ment in an ongeing class at an appropriate time. The féeder class
would providé much needed counseling and program orientation for late-
éomers. Wherc neccssary, transportation should be provided for stu-
dents to attend feeder classes, e;g., minibus piék up and return at
neighborhood school sites. Emphasis in the feédep clasé ghould be on
individuélized and small group instruction with intensive use made of
aides -- paraprofessional and voiunteer. Short term student:goals,
such as passing a civil service test or getting a driver's license,
should be especiallyccommodated in the feeder classes. The feeder
classes would involve intensive counseling and guidance'resources.

(2) TFund an urban school system to demonstrate a comprehehgive
model urban program orgahization for ABE, Classes and resources would
be centralized in one or ajfew mejor locations to take advantage of
specialized services, including vocationélﬁﬁounseling and job place=-
ment, guidance, health services, diagnostic ag? achievement testing,

day care, use of teacher aides and audio-visual devices, achievement
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grouping and othérs. Outreach classes, aside from those co-sponsored
with employers or community organizations, would be short-term neigh-
borhood;located feeder classes as described above. Transportation

, would be provided from feeder locations to the centralized program.
A university should institute & careful evaluation of Qualitative and
qnantitative aspects of this effort.

(3) Fund state ABE directors to undertake pilot projects in
selected urban ABE programs designed to develop curricula, materials
and'methpds and train teachers in their use in the areas of coping
skills, consumer, health, fémily'life, human relations and civic edu;
cation, Funds should include salary for a full-time curriculum
development specialist, from within the ABE program if possible. Pro-
Jects must include detailed -plans for adoption of the benefits of these
pilot projects throughout the ABE programs in each city involved and
throughout the state program aé well.

(4) Fund a state ABE director to demonstrate the feasibility of
differentiai repofting and budgeting: local directors would announce
what specific budget proportion 1is to be allocated for specifié low
and high risk programs: ESL/ABE, ¢Gra.des IV-VIII/Grades I-III, multiple
class sites/single or double class sites, established classes/new
classes, co-sponso;ed classes/other outreagh classes, typical response
neighborhoods/'"hard to reach" neighborhoods. Enrollment,‘retention,
advancement and achievement would be reported for each of these cate-
gories of programs. Norms of comparative performance inl?ach category
should be established at stale and local levels over a ;hree year

period, including cost factors. OE can earmark 309 funds for budget
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supplements for innovative high risk programs. A university should
be given a grant to cross tabﬁiate variables and interpret findings.
The state director coula sub=contract this function.

(5) Ina representative sample of larger urban centers in which
we have knowledge that there are part-time directors, fund for three
years the employment of full-time ABE directoré. By comparing their
performance with a control group of half-time directors, determine
whether a change in guidelines is warranted making full-time directors
mandatory in cities which have a certain size of target population.

A university should makn this study.

(6) Demonstraté an alternativé model to the summer institutes
for sﬁaff development. This would involve giving & grent to & uni-
versity to tool up.and provide necessary .training and related ser-
vices. The university would sub-contract with six to twelve local
urban ABE programs, making 309 funds available to ﬁhem to pay for
salgries of personnel in lieu of teaéhing and other work and travel
costs. (fou could fund a state director who might sub-contract to
both local. directors and the university as well.,) The university
would provide pre- and in-service training with priorities and program
development determined jointly by participating directors and uni-
versity personnel. The university provide follow-up consulﬁation and
on-site training as weli as demonstration, materials production, |
action research and operational analysis services for participating
ABE programs. Experienced ABE personnel with special abilities could
be rotated through the universityfs progrem as visiting staff members,

In the first year OF should pay all costay the gtale ghould agree to
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pick up 30 percent of costs in second year, 50 percent the third
year and assume all costs the fourth and subsequent year. Fund and
evaluation of this model;

(7) Mund several cities to provide student trénsportation and
child care and a university to undertake a comparative study to assess.
thé enrollment and attendance advéntages of these provisions over a three
year period., Or do it all through a state ABE director who coﬁld allocate
funds to selected cities and sub-contract with a university to do the
analysis,

(8) rund several cities and a university to ascertain the values
~in terms of recruitment, enrollment and retention rates and.other
achievement measures of intensive vocational counseling and job place-
men!, services within ABIE programs manned by trained professionals:

(9) .bund an urban ABE program with limited guidance and
counseling resources and a decentralized class program to convert
coﬁgselors into trainers of teachers and resource backstoppers rather
than attempging to deal with whatever problems they‘eﬁcounter ih thinly
covering classes in scattered siteé. The counselor would prévide
needed informétionlon community resources and contacts by compiling
_current information for teacher kits, provide telephone consultation
for teachers, make appointments with students haviné special problems,
traln teachers and asides to administer tests,and help teachers inter-
pret test results..

(10) Fund a private company to develop a set of high quality,
brofessionally produced one-minutg TV and radio spots and recruitment -

'posteFS‘for use in buses and elsewhere., The grant should provide for
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the production and distribution nationallybof these materials -- with
space for local inserts of information about the where and when of
programs, These promotional materials should be especially designed
for and pre-tested with ABE's particular target groups in English,
Spanish and other languages of larger segments of the target popula-
tion. ‘

(11) Fund the demonstration of alternative ABE teaching methods:
(1) appropriate use of groups in classroom instruction, (2) covering
major concepts in an order determined by student involvement in
defining problems, 171vstrat1ng concepts and testing meanings in their
personal experience, (3) other alternative methods of organizing in-
struction and mediating between content and student experience, e.g.,
"armchair" or "table;top" indigenous home study.groups. The plan.
should involve the development of a manual of methods and techniques
geared to ABE content and students and a seé of vﬂ%eo tapes demon-
strating these for teacher training use. (Thisﬂgtht be included in
the specs under (5) above.) *

' (12) Fund the aevelopment of a dissémination strategy or model -
for ABE's 309(b) program -- based upon the most comprehensive and de-
pendable body of data on program practice and problems currently
" available, an analysis ofAconditions of effectiveness of existing and

 past 309 projects -- a determination of priorities set by local direc-

tors and a review of related dissemination experience outside ABE.
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Table A-1

URBAN, RURAL AND ESL PROGRAM DIRECTORS COMPARED
HIGHEST PRIORITY ITEMS: GENERAL FRIORITIES
(in percent)

URBAN RURAL EST,

TOP HIGH TOP HIGH TOP  HIGH
(N=T60) (N=215)  (m=I3L) (N=200) (W=60)(F=95)

Recruitment 50.6 79.9 57.5 82.8 bW,7 72.0
Instruction 18.8 65.5 - 17.9 67.3 28.3 64.0
' Instructional - - - -

Meterials 10.0 51.0

In-Service . :
Education - - 10.h4 46.5 10.0 47.0
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Table A-2

URBAN,. RURAL AND ESL PROGRAM DIRECTORS COMPARED
HIGHES'T PRIORITY ITEMS: TARGET GROUPS
(in percent)

URBAN RURAL ESL
TOP  HICH TOP  HIGH TOP  HIGH

(N=159) (N=210) (N=1k3) (N=190) (N= 60) (N= 90)
Unemployed - 10.1  67.8 7.0 67.8 1.7  68.7
least Literate 18.9 66.2 11.9 67.9 8.3 69.3
Rural Adults - - k6.9  86.5 - -
Urban Adults 13.8 64.8 - - - -
Non-knglish-Opeaking - - - - 18.3 81.3
Macks 2l ol 8.h  38.5 15,0 h42.4
Welfare Recipients - 8.8 62,6 | - - - -
Indians - : - . 7.0 - - -

Mexican Americans - - - - 26.7 56.3
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Table A-3

URBAN, RURAL, AND ESL PROGRAM DIRECTORS COMPARED
HIGHEST PRIORITY ITEMS: SELECTED PRACTICES
(in percent)

URBAN RURAL  ESL

TOP HIGH TOP HIGH TOP  HIGH
(W=156) (W=217) (¥=135) (W=199) (N=38) (W=98)

Concentration on Hardest
to Reach Target
Groups - 25.0 72.9 . 13.3 6k.9 12,1 77.5

Integration of ABE & _
GED Program 13.5 60.8 25.2 68.5 17.2 62.9

Provision of ESL
Classes - - - - 13.8 72.9

Provision of Vocational
Counseling and Job
Placement Services 6.4 6L4.2 11,1 60.5 - -

Employment of Full-time
Recruiters 7.7 - - - - -

Program designed
Specifically for a
Special Target Group - - - - 10.3  60.7

Provision of _
Transyportation 7.1 36.9 7.4 34.7 - -



149

Table A-b4

URBAN, RURAL, AND ESL PROGRAM DIRECTORS COMPARED
HIGHEST PRIORITY ITEMS: PROGRAM MANAGEMENT *
(in percent)

URBAN . RURAL ESL

e————

TOF HIGH TOP HIGH TOP  HIGH
(N=151) (N=217) (N=132) (N=198) (N=60) (N=99)

Increase Community
Support for the ABE
Program 13.2 76.6 15.9 66.1 13.3 63,7

Evaluate Overall Program
Effectiveness 13.2 72.1 12.1 61.7 11.7 63.7

Obtain Additional Resources
to Bupplement Fxisting

Funds 14.6 65.2  10.6 59.9  13.3  58.5

Coordinate ABE and GED
Programs - - 12.9 62,7 - -

Involve Students in Setting
Program Gesls' and
Priorities 7.5 53.6 - - 11.7 50.5

. Select Competent Classroom ‘

Teachers . 10.6 45.3 - - - -
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Table A-5

URBAN, RURAL AND ESL PROGRAM DIRECTORS COMPARED
HIGHEST PRIORITY ITEMS: RECRUITMENT
(in percent)

URBAN RURAL ESL

TOP HIGH TOP HIGH TOP HIGH
(N=1K7) (F=212) (N=126) (N=194) (N=57) (N=9%k)

Recruit Unemployed 8.8 82.9 4,0 75.2 1.8 68.4

Recruit Most ) . L
Illiterate 21.1 81.6.- 21.h 75.9 21,1 81.4

Work through other
Agencies tc Recruit

Students 10.2 69.1 6.3 4.3 7.0 70.4
Reeruit Rural Adults - _ - 17.5 87.9 - -
Recruit Young Males - - 7.9 60.8 - -

Determine what Groups
in the Community

Need ABE 8.2 60.5 8.7 59.5  12.3  60.2
Recruit Urban
AcGults 12.2 77T - ' - - -

Recruit Blacks 8.2 - - - - -

Recruit non-English
Speeking - - - - 15.8 82.8

Use Paraprofessionsl-

Recruiters 5.4 49,6 6.3 55¢5 5.3 57.3
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URBAN, RURAL AND ESL PROGRAM DIRECTORS COMPARED
"HIGHEST PRIORITY ITEMS: IN~ SERVICE EDUCATION
(in percent)

URBAN RURAL ESL

TOP HIGH =~ TOP HIGH  TOP  HIGH
(N=153) (N=217) (N=119) (N=194) (N=6l) (N=97)

Provide In-Service 5.9 79.2 8.4 82.8 3.3 76.2
Education in
Teachers

In-Service Education
concerning Diagnosis of ’
Student Learning Needs 21.6 81.2 20.2 76.9 16.h4 4.5

In-Service Education
concerning Instructional '
Methods 9.2 72.8 10.1 73.6 8.2 72.8

In-Service Education
concerning Lvaluation of
Student Achievement 1.3 71.6 - - 3.3 71.1

In-Service Education
concerning Adult Learning
and Development 15.7 68.8 13.4 69.7 6.6 2.7

In-Service Education
concerning Instructional

Materials - - 8.4 67.3 16.L 71.9

Use Lccal Workshops ‘as
part of In-Service
Education Effort - - 5.9 67.5 - -
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URBAN, RURAL AND ESL PROGRAM DIRECTORS COMPARED
HICGHEST PRIORITY ITEMS: INSTRUCTION
(in percent)

URBAN RURAL ESL

TOP  HIGH TOP  HIGH TOP  HIGH
(N=150) (N=217) (N=126) (N=199) (N=58) (1=98)

Prescribe Learning Activities
to Meet Individual
Needs , 8.0 8Lk.0 11.1 84,1 6.9 80.0

Build Student Seif- '
Confidence 4,0 81.6 2.0 84.0 3.h 7h.7

Retain Students in

Program 16.7 79.7 15.8 82.3 25.9 84,1

Increase Student .
Motivation 5.3 80.6 1.1 79.3 6.9 74.0

Diagnose Student '
Learning Needs 2.7 82.4 7.9 78.8 = 5,2 75.3

Use Msthods Appropriate ,
to Adults 3.3 75.7 0  75.0 3.k 72,6

Evaluate Instructional . .
Program 2.7 71.0 2.k £s.2 - -

Uge- Emall Group _ B
Instruction 8.0 52.3 9.5 56.9 15.5 62.7

Place Students in
Jobs or Training : :
Programs 7.3 54.8 - - - -

Use Programmed
Materials 6.7 49.3 - - - -

Use Learning . :
Laboratory 10.0 45,2 - - 12.1 53.1




153

Table A-8
URBAN, RURAL AND ESI PROGRAM DIRECTORS COMPARED
HIGHEST PRIORITY ITEMS: INSTRUCTIONAL MATERTALS
(in percent)

URBAN RURAL ESL

TOP HIGH TOP HIGH TOP HIGH
(N=1k7) (N=217) (N=I21) (N=196) (N=60) (N=97)

Develop Materials: Be-
ginning Reading . 15.6 68.6 19.8 69.6 6.7 Th4.5

Develop Materials:
Intermediate Reading 3.4 65.8 7.4 68.2 1.7 T7h.3

Provide dependable in-
formation regarding
Quality and Applica-
bility of Instruc-
tional Materials 13.6 66.9 . 15.7  67.0 - -

Develop, Materials in _
Consumer Education 10.9 65.2 10.7 68.0 - -

Adapt Msterials for
Local Use 7.5 59.7 9.1 61.8 - . -

Identify and Locate In-
structional Materials 6.8 6k.3 11.6 59.4 11.7 57.6

Develop Materials in
"Coping" Skills 6.8 57.7 - - - -

Develop New Materials - v
Locally for Local Use 9.5 55.3 - - 13.3  51.5

Develop Materials in

Englislh: as a Second
Language - - - - 33.3 80.8




154 ‘ Table B-1

CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
CONCENTRATION ON HARDEST TO REACH

URBAN RURAL ESL
M=205)  (FI®) (=90

More Effectively Reach and
fiducate Puerto Ricans - - .3890

More Effectively Reach and
Educate Urban Adults - .Lokg -

More Effectively Reach and ,
Educate Least Literate .3518 - -

More Effectively Reach and
Educate Handicapped - .3209 -

Provide FSL Classes - . . .3361 -
Provide Program Designed
Speciglly for a Special _
Target Group ' .3752 - -

More Effective Beginning Level
Classes . 3009

Use Volunteers in ABE Program - - .3957
Employ Full-time Recruiters - - .355k

Develop Interagency Referral
Relations - .3892 -

Provide Childcare - . .3784

Use Paraprofessionals as
Recruiters - - .3575 -

Work through Other Agencies to
Recruit Students - - .14190

Recruit Most Illiterate .5298 .3965 ALl
Recruit Unemployed .2908 - ' -
Recruit Non-English Speaking .2934 - -

Use Methods Appropriate to
Adults - .3581 -

Develop More Effective Materials
Q in Beginning Reading 3134 - -
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
TNCREASE COMMUNITY SUPPORT FOR ABE PROGRAM
URBAN " RURAL ESL
(N=203) (N=18L4) (N=90)

More Effectively Reach and

Fducate Puerto Ricans 3742 - -
More Effectively Reach and

Educate Urban Adults - .3795 -
More Effectively Reach and

Educate Handicapped - .3537 -
More Effectively Reach and

Tducate Prison Tnmates .3877 - -
Fmploy Paréprofessionals .3387 - -
(loordinate ABE and GED :

programs - : - - .hols
Obtain Suitable Instructional

Facilities .3478 .3697 -
Develop Productive Co-

Sponsorship Relations g1 .3678 . 5409
Provide Transportation for _

Students .3276 - -
Work through Other Agencies )

to Recruit Students : - - L1365
iJse Television and Radio Spots

in Recruitment - ’ - 272
Use Print Media, e.g.,Néwspapers,

Posters in Recruitment - - 5054
Recruit Urban Adults - .3370 L4743

Use Coaching of Less Experienced
Staff as Part of Tn-Service
Fducation Program - 357k -

lise (College and University
Courses as Part of In-
Service Bducation Program .32559 - -

“ncrease Student Motivation - .3576 -
O 3velop More Effective Instructional

“RJ!: ~ Materials in Advanced

Arithmetic (7-8) - - .4h99
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
- RECRUIT UNEMPLOYED

URBAN RURAL ESL
(W=198) (N=185) (N=88)

More Effectively Reach and

Educate Blacks .35 - -
More Tffectively Reach and

Iducate Unemployed .58 .39 -
More Effectively Reach and

Educate ﬁoung Males .35 - -
More ERifectively Reach and

Fducate Welfare Recipients A6 1 .52
Use Paraprofessionals as _

Recruiters - - 45
Work through Other Agencles

to Recruit Students - 45 Ll
Recrult Most Illiterate .33 ' .39 -
Recruit Young Males - " .51 -
Recruit Blacks : .36 - -
Recruit Asians .36 - .59
Provide In-Service Education

re: Teaching ”Coplng

skills - - ' A7
More Fffectively Teach "Coping” .

skills _ - ko -
Use ABE Teachers to Counsel :

Students - T B -
Place Students in .Jobs or

Training Programs - - .53

' Develop More Effective Materials
for Instruction in "Coping" .
skills - - 45
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
PROVIDE TN-SERVICE EDUCATION FOR TEACHERS-

URBAN RURAL: ESL
(N=212) (N=196)  (N=%6)

mvolve Starf in Setting

Frogram Coals and

Priorities - - .51
Find Out Staff Needs for

in-Service Education .51 .50 .60
Planned In-Service Education

Program ) - .49 -
Use Local Workshops in Iini- _

Service Education .5k L7 .49
Provide In-Service Education

for Paraprofessionals 45 Lo .58
Provide In-Service Education :

for Counselors .51 46 .k
Provide In-Service Education ) .

for Supervisors .57 .53 .51
T-Service Fducation re:
- Adult Learning and

Development - .50 -
‘n-Service Fducation re: )

Instructional Methods _ - - .55
in-Service Education re:

Diagnosis of Student

Learning Needs .51 - -

Prescribe Learning Activities
to Meet Individual Needs A5 : - -
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION CONCERNING DIAGNOSIS OF
STUDENT LEARNING NEEDS ‘

URBAN RURAL ESL
(N=213) (N=192) (N=96)

Work in the Classroom of a More .
Ixperienced Teacher - : - .55

Coaching of Less Experienced
Staff - Ul -

In-Service Eduéation re: Adult .
Learning and Development L2 - .55

In-Service Education re: Under-
» standing the Student
- Population 43 - -

In-Service Education re: .
Instructional Methods - pnn -

in-Service Education re:
Instructional Materials - .52 -

InQService Education re:
Evaluation of Student
Achievement 67 .67 .70

Improved Ways to Diagnose . *
Student Learning Needs - .62 .68 .13

Improved Ways to Prescribe
Learning Activities to .
Meet Individual Needs 5k .60 .6k

Increase Student Motivation - - .57
Foster Student Participation
in Setting Objectives and
Evaluating Learning )
Activities 49 - .56

Evaluate Student Progress .51 48 -




Table B-6 159

CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
PRESCRIBE LEARNING ACTIVITIES TO MEET
INDIVIDUAL NEEDS

URBAN RURAL ESL
(N=213) (N=197) (N=98)

In-Service Fducation re: Adult

Learning and Development - - <53
In-Service Education re:

Instructional Methods .5k L6 -
In-Service Education re: \\s\%

Instructional Materials 149 A48 -
In-Service Education re:

Diagnosis of Student .

Learning Needs .5k .60 i
In-Service Tducation re:

Evaluation of Student

Achievenent : - .51 49 .50
Improved Diagnosis of Student

Learning Needs -T2 61 .73
Foster Student Participation

in Setting Objectives and

Evaluation Learning

Activities - ' L2 -
Increase Student Motivation - - 33
Evaluate Student Progress .57 - -
‘Evaluate Instructional Program 45 - -
Use Methods Appropriate to .

Adults - 45 -
Adapt Materials for Local Use - - .5k

Develop New Materials Locally
for Local Use - - .53
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
BUTLD STUDENT SELF-CONFIDENCE

URBAN RURAL ESL
(N=213) (N=195) (N=99)

Provide In-Service Education

for Counselors - ) L2 -
In-Service Education re:

Understanding the Student

Population L2 - -
In-Service Education re:

Instructional Materials T - -
In-Service Education re:

EBvealuation of Student

Achievenent - .l -
Orieht New Students to

Program - - .53
Diagnose Student Learning

Needs - RITOE L5
Prescribe Learning Activities

to Meet Individual Needs R - -
Tncrease Student Motivation .52 .53 .60
Teach "Coping" Skills - 4 U3 .56
ivaluate Student Progress Uk 43 -
Retain Students in Program - 43 -
Use ABFE Teachers to Counsel

Students - - «55
Use Methods Appropriate to

Adults T - -
Adapt Materials for Local

Use - L2 - _ -
Develop Materials in Family ISR

Life Education A - - .18 :

Develop Materials in "Coping'
Skills . - .49
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
RETAIN STUDENTS IN PROGRAM

URBAN RURAL ESL
(N=212) (N=195) (N=98)

Develop Interagency Referral .
Relations - .39 -

Work through Other Agencies to
Recruit Students - - .38

Recruit Unemployed : - .37 -
Recruit Urban Adults . - - b

Evaluate In-Service Educetion
Programs - .36 -

Use Local Workshops in In-Service
Education - - 37

Use State and Regional Programs
in In-Service Education - .37 -

Provide In-Serviece Education for
Paraprofessionals - - .45

More Effective In-Service
Eduecation re: Instructional .
Methods .37 - -

More Effective In-Service
Education re: Instructional
Materials .37 - -

Diagnose Student Learning

Needs ;3h - 43
Increase Student Motivation .36 - -
Build Student Self-Confidence .36 43 -
Evaluate Student Progress . - .39 -

Use ABE Teachers to Counsel
Students .34 .36 -

Use Methods Appropriste to
Adults - - Lk

"dentify and Locate Instructional
Materials .34 - -
Q _
[:R\f:)cvelop More Effective Materials
=S in Beginning Reading - : - .39
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162

CORRELATES OF LOCAL DIRECTORS HIGH PRIORITY ITEMS
INCREASE STUDENT MOTIVATION

URBAN RURAL ESL
(N=213) (N=192) (N=98)
Provide More Effective In-Service
Education re: Understanding
the Student Population 4o - -
Provide In-Service Education re:
Use of Instructional
Technology . - .39 -
Provide In-Service Education re:
Diagnosis of Student
Learning Needs .39 - BST7
Provide In-Service Educetion re:
livaluation of Student
Achievement - - .58
Orient New Students to Program - .39 ‘ -
Diagnose Student Learning Needs L2 ' - .6h
Prescribe Learning Activities to
Meet Individual Needs b1 - .53
Foster Student Participation in
Setting Objectives and
BEducating Learning
Activities 48 L2 - .65
Build Student Self-Confidence .52 .53 .60
Evaluate Student Progress 43 .36 -
Minimize Disruption due to
Continuous Enrollment of
New Students - .37 -
Adapt Materials for Local Use - - .62

Develop More Effective Materials ,
in Civics - .38 -
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CORRELATES OF LOCAL DIRECTORS' HIGH FRIORITY ITEMS
DIAGNOSE STUDENT LEARNING NEEDS
URBAN ~ RURAL ESL
(N=212) . (N=197) (N=98)

In-Service Education re: Adult

Learning snd Development - - .60
In-Service Education re:

Instructional Methods ©Lks C - -
In-Service Education re:

Instructional Materials - L6 -
In-Service Education re:

Diagnosis of Student )

Learning Needs .62 .68 .73
In-Service Fducation re:

Evaluation of Student

Achievement . 48 .59 .62
Orient New S5tudents to v

Program - RIS -
Prescribe Learning Activities

to Meet Individual Needs .72 .61 .73
Foster Student Participation

in Setting Objectives

and Evaluating Learning

Activities L6 - .65
Increase Student Motivation L2 - ' 6U

Evaluate Student Progress .56 53 .. -

Use Methods Appropriate to
Adults - .48 -

Adapt Materials for Local Use - - .61
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
USE METHODS APPROPRIATE TO ADULTS

URBAN RURAL ESL
(N=211) (N=179) (N=92)

Select Competent Classroom.

Teachers A1 - -
Fvaluate Instructional Staf?f - - , .50
Involve Staff in Setting

Program Goals and

Priorities L2 - -

Recruit Urban Adults- - - k9

Provide In-Service Education
for Counselors - .50 -

Provide In-Service Education
for Supervisors - .48 -

~iagnose Student Learning
lieeds -

Evaluate Student Progress - _ .50 -
*Build Student Self-Confidence 42 - - -

Use ABE Teachers to Counsel
Students 49 - -

Evaluate Instructional Progrem 43 46 -

Xey Curriculum to Behavioral
Objectives 48 .50 .67

Use Small Group Instruction . .90 - -

Identify and Locate Tnstruction- :
al Materials : - L7 .51

Adapt Materials for Local Use - - .50

Develop New Materials Locally
for Local Use - - .48

Develop Materials in Civies - - L7
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CORRELATES OF LOCAL DIRECTORS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION RE: INSTRUCTIONAL METHODS

URBAN RURAL ESL

(N=213) (N=190) (N=97)

More Effective Practice in the
Areg of Instruction - TS -

Involve Students in Setting
Program Goals and
Priorities - - Jul

Find Out Staff Needs for In- |
Service Education - - A3

Provide In-Service Education ,
* for Teachers - - 55

In-Service Education re:
Adult Learning and Develop-
ment - - b

- In-Service fducation re:
Instructional Materials .6k , .65 .59

In-Service Education re: .
Instructional Technology A3 b5 -

* In-Service Education re:
Diagnosis of Student
Learning Needs A2 el -

Diagnosis of Student
Learning Needs 45 . - -

Prescription of Learning
Activities to Meet
Individual Needs .5k 46 -

‘Evaluation of Instructional
Program R - .51

- Use of Methods Appropriate :
to Adults - 45 .52

Use of Programmed Materials RIL - -

Provision of Dependable Infor-
mation on Quality and
Applicability of
Instructional Materials - A8 -
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'able B-13

CORRELATES OF'LOCAL DIRECTORS' HIGH PRIORITY ITEMS
RECRUIT MOST ILLITERATE

URBAN RURAL ESL
(N=205) (N=187) (N=93)
More Effectively Reach and
Serve the Least Literate .51 ik .53
Concentrate on Hardest to .
Reach Target Groups .53 RTe) L2
Emphasize Beginning Level
Classes .38 - - -
Employ Paraprofessionals ¢.33 - -
Involve Students in Setting
Program (ioals and
Priorities ‘ - .38 -
. Work through other Agencies
‘ to Recruit Students - - Lk
Use Television and Redio Spots
in Recruitment .34 - -
Recruit Unemployed .33 -39 -
Provide In-Service Education A
for Teachers - - 42
Prcvide In-Service Education _
for Paraprofessionals - . - L3
Provide In-Service Education
f'or Counselors - - 1
Provide In-Service Education ! ,
for Supervisors - - ho
Improved In-Service Education
Programs re: Instructional
¥etnods - : .39 -
Build Student Self-Confidence - .37 -
Evaluate Student Progress ' - ‘ .37 -

Develop Materials in Beginning _
Reading <33 - -
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Table C-1

CORREIATES OF TEACHERS' HIGH PRIORITY ITEMS
BUILD STUDENT SELF-CONFIDENCE

BASIC
ED. ESL
(%=220) (N=59)
Diagnose Student Learning Needs | - .52
Increase Student Motivation L7 -
foster Student Socialization - 45
leach Health Education | ’ .35 -
Teach "Coping" Skills .35 -
- In-Service Educatiorn re: Building _
Student Self-Confidence .62 .56
In-Service Education re: Teaching :
Civic Skills .35 -
In-Service Education re: Teaching ,
lealth Education .35 -
Provide Vocational Counseling for Students - 49
Place Students in Jobs or ''reining Programs - A7
More Effective Materials in Beginning
Arithmetic - L
More Effective Materials in Intermediate
Arithmetic ‘ . - 45

‘More Effective Materials in Health Education .37 -
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Table C=2

CORREIATES OF TEACIHERS' HIGH PRIORITY ITEMS
PRESCRIBE LEARNING ACTIVITIES TO MEET INDIVIDUAL NEEDS

. BASTC

ED,
(N=226)

More Effective Instruction Practices
Diagnose Student Learning Needs

Foster Student Participation in Setting
Learning Objectives

Foster Student Participation in Fvaluating
Learning Activities

Evaluate Studen!: Progress
Bvaluate Instructional Program
Key Curriculum to Behavioral Objectives

Provide In-Service Education re: Selecting
Methods Appropriate for Individual Students

Provide In-Service Education re: Selecting
Objectives Appropriate for Individual Studeuts

Identify and Locate Instructional Materials

ESL
(N=60)
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Table C-3

CORREIATES OF TRACHERS' HIGH PRIORITY ITEMS
NIAGNOSE STUDENT LEARNING NEEDS

BASIC
_ED., . ESL

(¥=228) (N=60)

Prescribe Learning Activities to Meet

Individual Needs Sk b9
Build S%udent Self-Confidence - .52
Evaluate Student Progress : A2 | -
ivaluate Instructional Program Y 48
Teach Intermediate Reading .36 -
Use Small Group to lngage in Problem Solving - 1)
Train Counselors | .36 -

Provide In-Service Education re: Diagnosis
of Student Learning Needs B T .38

Provide In-Service Education re: Improving
Teacher-Student Relations . . «37 -

Provide In-Service Education re: How to
Teach Computational Skills : [ - .52

Develop Materials in Intermediate Reading - s
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Table C-k

CORREIATES OF TEACHERS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION CONCERNING
INSTRUCTIONAL MATERIALS (SELECTING,
ADAPTING AND USING)

BASIC

ED. ESL
(R=21F) (N=57)

Develop More Effective Instructional .

Materials 40 -
tvaluate the In-Service Program .38 -
Provide In-Service liducation re: ABE

Program Objectives, Current Operations - .5k
Provide In-Service Education re: Methods

of Instruction . ' . k9 . .73
Prévide In-Service Education re:

Instructional Technology L . W57
Provide In-Service Education re:

Student Retention - .5k
Provide In-Service Education re:

Teaching Beginning Reading Lo -
Identify and Locate Instructional Materials A3 -

Provide Dependable Information re: Quality
and Applicability of Instructional Materials 37 -

Develop New Materials Locally for Local Use S .56

Develop! Materials in Health Education - .61
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Table C=5

CORRLTATES OF TEACHERS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION CONCERNING
SELECTING METHODS APFROPRIATE
FPOR INDIVIDUAL STUDENTS

BASIC
ED. ESL
(N=219) (W=55)

Program Area: Instruction Lo -
Find Out Needs of Potential Participants

in In-Service Education Programs - .53
Plan the Content of the In-Service Program - .54
In-Service Education re: Diagnosis of

Student Learning Needs ' 45 .63
In-Service Education re: - Building

Student Self-Confidence b1 .58
In-Service Education Selecting Objectives .

Appropriate to Individual Students .63 .85
In-Service Education re: How to Teach

Intermediate Reading Lk -
Identify and Locate Instructional Materials - .5k
Adapt Materials for Local Use R .53

Develop Materials for the Ieast Literate A1 -
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Table C=-6

CORREIATES OF TREACHERS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION CONCERNING
BUILDING STUDENT SELF-CONFIDENCE

BASIC
ED, ESL
(N=220) (N=56)
Build Student Self-Confidence .62 -
Use Small droups to Engage in Problem Solving ok -
Find Out Needs of Potential Participants in
In-Service Education .- .62
Provide In-Service Education re: Diagnosis
of Student Learning Needs - . .59
Provide In-Service Education re: Selecting .
Methods Appropriate for Individual Students A1 .58
Provide In-Service Education re: Counseling
Students in Academic or Personal Matters 1 .63
Provide In-Service Education re: Improving
Teacher-Student Relations .39 -
Provide Personal‘Counseling for Students .39 -
Develop Materials in Advanced Reading - .61
Develop Materials in Beginning Arithmetic - .60

Develop Materials in Intermediate Arithmetic - .61
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Table C-7

CORRELATES OF TEACHERS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION CONCERNING
DIAGNOSIS OF STUDENT LEARNING NEEDS

BASIC
ED, "ESL
(¥=218) (N=5T)
Diagnose Student Learning Needs LU6 -
Find cut Needs of Potential Participants .
" in In-Service Fducation _ Ll .63
Provide In-Service Education re: Student
Program Prescription - . .52 -
Provide In-Service Education re: Evaluation
of Student Achievement b7 .6l
Provi?s In-Service Education re: Selecting
Methods Appropriate for Individual Students - .U45 .63
Provide In-Service Education re: Selecting '
Objectives Appropriate for Individual Students - . .69
- Provide In-Service Education re: Teaching .
Beginning Reading - .60
Dévelop Materials in Beginning Reading - .62
Develop Materials in Intermediate Reading - .61
Use Paraprofessionals in Counseling .ho -

Use Paraprofessionals in Materials Preparation .39 -
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Table C-8

CORREIATES OF TEACHERS' HIGH PRIORITY ITEMS
IN-SERVICE EDUCATION CONCERNING
METHODS OF INSTRUCTION

BASIC
ED, ESL
(W=21%) (W=56)

More Effective Program Practice: Instruction 43 -
Provide In-Service Education for Teachers .50 .52
Provide In-Service Education re: Adult

learning and Development ho 45
Provide In-Service Education re: Philosophy

of Adult Education 43 -
Provide In-Service Education re: Understanding

the Student Population 43 -
Provide In-Service Education re: Instructional

Materials L9 .73
Provide In-Service Education re: Use of

Instructional Technology - 46
Provide In-Service Education re: Student

Program Prescription - 16
Use Paraprofessionals in Materials Development - .56
Use Learning Lab to Provide Instrictional

Variety - .66

Evaluate Instructional Effectiveness of
Learning Lab 45 -




Table C=9

CORRELATES OF TEACHERS' HIGH PRIORITY ITEMS
GENERAL PRIORITY: INSTRUCTIONAL MATERIALS

BASIC
ED.
(N=218)
More Effective In-Service Education .33
More Effective Instruction .3h
Increase Student Motivation -
Bvaluate Instructional Program .3b
Use Programmed Materials ' .31
Use College and Universily Courses in
In-Service Education -
Provide In-Service Education re: ABE
Program Objectives, Current Operation -
Provide In-Service Fducation re: Instructional
Materials (Selecting, Adapting and Using) .31
Provide In-Service Education re: Student
~ Program Prescription -
Provide In-Service Education re: Evaluation
of Student Achievement -
"Provide In-Service Fdcation re: How to
Teach Civics . -
Identify and locate Instructional Materizls Q33

Develop Materials in Beginning Arithmetic .36

175

ESL
(N=57)

.48

.48

.52

.48

.53

.51
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APPENDIX IT-A

QUESTIONNAIRE RESPONSE RATE

LOCAL DIRECTCRS

Number of Number of Response
Questionnaires Responses Rate
Region Sent Out Received (percent)
Region I 101 48 - 48%
Connecticut 53 15 - 28
Maine 7 5 Tl
Massachusetts 18 12 66
New Hampshire 13 | 9 69
Rhode Island 7 5 71
Vermont 3 2 . 66
Region II 78 43 55%
New York 30 17 56
New Jersey 48 26 5k ‘
Region III 115 72 63%
Delaware oy 1 25
Washington, D.C. 2 1 50
Maryland 12 10 83
Pennsylvania 37 25 68
West Virginia 5 b 80
Virginia 55 | 31 56
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LOCAL DIRECTORS RESPONSE RATE (Cont.)

Number of Number of Response
Questionnaires Responses Rate
Region . Sent Out Received (percent)
Region IV 330 187 56%
Alabama 51 - 33 65
Florida o Lo 21 53
Georgia . 46 25 54
Kentucky : 45 32 71
Tennessee | 48 25 52
Mississippi . 21 10 L8
North Carolina ’ 37 | 27 - 73
South Carolina Lo 1k 33
Region V 179 127 1%
Illinois _ Lo 22 55
Indiana | 20 15 5
Michigan ' 48 35 73
Minnesota | 13 ' 9 69
Ohio 49 - 38 78
Wisconsin 9 8 88
Region VI 201 11k 58%
Arkansas Ly .22 50
Iouisiana | 38 21 55.
New Mexico ' 13 6 46
Oklahoma | 23 1 61

Texas ] 83 51 62




LOCAL DIRECTORS RESPONSE RATE (Cont.) . 179

Number of Number of Response
_ Questionnaires Responses Rate
Region ' Sent Out Received (percent)
Region VII i %9 52 75%
Iowa ‘ 8 8 100
Kansas 20 : .15 75
Missouri 33 22 66
Nebraska 8 a 88
Region VIII ' 88 60 73%
Colorado - 25 16 6l
Montana 15 11 96
North Dekota _ -8 5 63
South Dekota 13 12 93
Utah | 20 9 45
Wyoming 7 ' 7 100
Region IX 67 Lo 73%
Arizona 12 12 100
California 46 32 70
Nevada - | ) 9 5 55
Region X 34 | 24 71%
Washington 16 12 75
Idaho . 10 5 50

Oregon ' 8 7 86
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APPENDIX II-A

QUESTIONNAIRE RESPONSE RATE

TEACHERS
Number of Number of Resbonse
Questionnaires Responses Rate
Region . ‘Sent Out Received (percent)
Region I 55 2l _ Ll
Connecticut 9 6 67
~ Maine 7 1 1k
| Massachusetts ' 11 3 T
New»Hampshire. “ 3 | 1 33
Rhode Island 8 5 63
Vermont _17 8 L7
‘Region II Lk 20 5%
New York 29 16 55
New Jersey 15 L o7
Region III . 132 - 1k 119
Delaware | 0 - .0 - 0
Maryland 2 0 0
Pennsylvania TT* _O. | .0
West Virginia . ' 0 0 | O.
Virginia : 53 1k 26

*Philadelpria - program discontinued.




THACIIER RESPONSE RATE - 181

Number of Number of Response
_ Questionnaires Responses Rate
Region ' Sent Out Received (percent)
Region IV .~ 275 105 38%
Alabema 48 16 33
" Florida | 38 10 26
Georgia : Yo 16 38
Kentucky 23 1 48
‘Pennessee | 49 i3 27
Mississippi 20. o 9 4sg
North Carolina | L 30 56
South Carolina 1 0 0
Region V 182 80 44%
Illinois 8L 30 36
Indiana 8 : 8 100
Michigan : 28 7 25
Minnesota Y -2 50
Ohio | 21 1 57
Wisconsin 37 21 57
Region VI , 167 8l 50%
Arkansas ) 16 ok 25
Louisiana 19 - 7 37
New Mexico N V3 75
Oklahoma 39 19 kg

Texas 89 ol 57
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TEACHER RESPONSE RATE

Number of Number of Response

Questicnnaires Responses Rate

Region - Sent Out Received  (parcent)
Region VII | 75 _ ko 53%
Iowa 21 12 57
Kansas 9 5 56
Missouri 39 18 46
Nebraska 6 5 83
Region VIII 50 17 34%
Colorado 27 7 26
Méntana 0 0 0
North Dekota 6 2 33
South Dakota 10 L ko
Utah 1 0]
Wyoming 6 L 67
Region IX 105 37 35%
Arizona 8 R 50
Califorhia 82 - 29 35
Nevada 15 L 27
Region X 36 17 47
Washington 12 7 58
Idaho 2k 10 42
Oregon 0 0 0
NATIONAL TOTALS 1121 LL6

407
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APPENDIX II-B

FACSIMILE OF LOCAL DIRECTOR QUESTIONNAIRE: MARGINALS

The following pages are facsimile reproduétions of the questionnaire
sent to local directors.

For every item, ﬁhe percentages of locél directors who assignel each
priority or who indicated that the item was inapplicaBle are recorded.
Non-respondents are excluded from the percentages.

For every section, respondents were instructed to circle the number
of the ONE item which was their single highest (TOP) priority. wpere 12.5%
or more of local directlors concurred in nominéting an item as the single
TOP priority item in that seéction, this is reported here by an asterisk
next to the item number. The percent of local directors so nominating
the item is given to the left of the asterisk.

i
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Section I: General Priorities

Your Current Priority

PRIORITY OF NEED FOR YOUR PROGRAM Not
FOR PROJECTS ﬂO FIND OR DEMONSTRATE Appli=- Low Medium High
MORE EFFECTIVE PRACTICES IN EACH | cable Priority Priority Priority
OF THESE PROGRAM AREAS: ‘
50.5% 1. recruitment 2.6 7.0 12.1 30.7
2. in-service education " 1.9 12.2 39.9 33.1
-19.3* 3. instruction 1.2 8.2 25,2 37.0
4, instructional materials 1.8 11.8 31.9 - 39.7
5, program management 4,0 23.0 39.2 26.5
6. counseling 3.5 15.5 36.0 - 3k.3

7. collaboration with other agencies 4.7 16.9 35.0 31.2
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Section II: Target Group

Your Current Priority

PRIORITY OF NEED FOR YOUR PROGRAM TO  Not

FIND OK DEMONSTRATE MORE EFFECTIVE Appli- Low Medium High  Highest
WAYS TO REACH AND EDUCATE THE cahle Priority Priority Priority Priority
~ FOLLOWING: | | 4 _

* 1, Blacks 23.8 11.0 . 15.4 27.5 22.4
2. Mexican Americans 54.6 11.7 7.5 13.0 13.3
3. . Puerto Ricans 70.6 13.7 6.5 5.3 4,0
k. Indians 68.1 1.6 7.5 6.8 6.0
5, Asians 64.1 4.9 13.2 6.5 1.2
6. Urban adults 30.3 8.3 17.8 27.1 16,5

* 7. Rural adults 15.4 8.7 15.5 32.4 28.0
8. Migrants 52.3 15.3 11.8 Wk 6.1
9. Unemployed 4L 8.0  20.h 42.9 2L, L

- 10, least literate L,7 9.0 21.1 33.5 31.6

1i. Non-English speaking 32,2 13.4 15.9 22,5 16.0
12. Young males 5.7 13.0 3L.7 37.0 12,6
13, Welfare recipients 4,5 8.8 26.8 38,9 20.9
1. ‘tiandicapped 16.0 22,3 32.7 20.7 8.4
15. Prison iniates 61.9 11.4 10.2 9.2 7.3
16, !Other group (specify: 69.8 0.5 2.6 12.2 14.8
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Sectiou III: Selected Practices

Your Current Priority

PRIORITY YOU WOULD ASSIGN EXPERI- Not )
MENTAL PROJECTS TO DEMONSTRATE Appli- Low Medium High Highep
THE EFFECTIVENESS OF THESE PRACTICES cable Priority .riority Priority Priorg

1. planned in-service education 3.2 11.6 36.1 3.8 e
program '

2. provision of transportation 17.8 24,3 23.1 " 19.6 15.
3. provision of child care facilities 16.5 21.k4 25.2 24.8 12K
4, 1local materials development 5,0 19.7. k1.1 28.4 5.

5. provision of vocational counseling ‘
and job placement services 4.8 9.2 25.0 42.6 18.§

6. instruction in "coping" skills
e.g2., how to apply for a job 2.3 7.2 34,7 4.9 13.

7. provision of ESL classes 16.2 1h.1. 31.5 25.5 12.§

16.8% 8. concentration on hardest to
reach target groups ' 4.6 5.3 19.7 37.2 33.

9. ' program designed specifically for
& special target group e.g.,
Chicanos, migrants, handicapped,

etc. (Specify: ¢ ) 30.3 13.5 17.6 18.6 '20. 4
18,2% 10. integration of ABE and GED pro- 'u.7 12.1 18,3 34,6 30.:
gram
11. parent education 10.2 - 15.8 30.9 ‘ 34.0 9.1
12. decentralized Qlaéses 17.6 2h,3 33.8 17.6 6.
13. instruction in learning labs 9.1 18.5 32.1 30.0 10,
1k, emph581s on beglnnlng level .
classes ) 2.8 14,9 37.5 30.3 1k,
15. non-classroom instruction (e.g., :
educational TV, home instruction) 15.2 30.6 3.0 17.0 6.3
16. co-eponsored classes ' 19.6 . 26.4 32.9 17.0 4.g
i17. employmenf of full-time staff 17.0 22,6 - 22.1 23.2 15.*
18, employment of paraprofessionals 11.2 18.4 33.8 26.0 10.6
19, use of volunteers | 13.5 25.6 34.9 19.3 6.7
)
Elil(? 20- 2?512Z::nt of full-tine re- k.o - 18.4 o 21.h 26.3 - 19.9
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Section IV: Program Management

4

Your Current Priority

PROGRAM MANAGEMENT: PRIORITY Oi' NEED Not

"OR YOUR PROGRAM T0 FIND OR Appli- Low Medium High Highest
DEMONSTRA''T. MORE EFFECTIVE WAYS TO: cable Priority Priority Priority Priority
1. select competent classroom
teachers 4,2 22.9 29.3 23.7 19.9
2. select competent paraprofessionals 10.9 25.5 31.0 23.1 9.5
3. use volunteers ST 15.8 28.5 33.5 17.6 4.6
4, evaluste instructional staff 3.k 16.3 35.2 - 35.6 9.5
5, coordinate ABE and (kD programs .6 .4 23.6 35.0 22,4
6. develop mansgement information
systems to provide feedback {'or
program decision making 4.8 19.5 37.0 29.6 9.1
7. mnse PPBS (Programming-planning-
budgeting-system) 16.5 29.0 32.2 18.0 4.3
8. develop dependable information
about administrative and in-
structional practices in other
ABE programs 4.0 15.3 35.4 36.4 8.9
9. disseminate information con-
cerning effective and/or inno-
vative program practices 3.8 10.9 32.0 Lo.7 12,6
10. coordinate Titl. [Tl with other
ARBE and related programs 12.4 13.7 33.3 30.6 10.1
11. obtain additional resources to .
" supplement existing funds 4.6 9.9 23.9 33.5 28.0
12, obtain suitable instructional
" facilities 11.7 22.3 27.0 25.1 13.9
.2% 13. increase community support for
the ABE program 3.1 6.3 17.8 43.8. 29.90
14. develop productive co-sponsorship
relationships 8.8 15.2 36.3 30.6 9.0
15. develop inter-agency retferral )
relations 6.9 11.8 32.2 35.6 13.5
L6, develop counseling services .6 12.8 KU 30,1 S 12.0

Q A
ERIC provide transportation for students 15.4 2h.1 22.0 2L. 7 16.7

IText Provided by ERIC o
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Section IV: Program Management (Cont.)

Your Current Priority

PROGRAM MANAGEMENT: FPRIORITY OF NEED Not '
YOUR PROGRAM TO FIND OR DEMONSTRATE - Appli- Low Medium High Hi,

MORE EFFECTIVE WAYS TO: cable Priority Priority Priority Pr

13.7% 19. evaluate overall program
effectiveness 0.7 7.1 26.6 by, 2 :

20. utilize community advisory
boards ' 5.9 22.0 35.6 28.7

2l. dinvolve community setting program
goals and priorities 5.6 17.5 35.4 31.5

22, involve students in setting pro-
gram goals and priorities 2.7 10.0 31.0 k1.2

23. involve staff in setting program
goals and priorities 2.3 9.3 26.9 7.k

oh, Other (specify: ) 79.1 2,2 2.2 5.5 .




Section V: Recruitment

Your Current Priority

RECRUITMENT: PRIORITY OF NEED FOR Not

YOUR PROGRAM 90 FIND OR DEMONSTRATK Appli- Lovr Medium High Highest
MOl WVRRCYTVE WAYS TO: cable Priority Priority Priority Priority
1. determine what groups in the

community need ABE 3.h4 13.0 2h,2 ho.1 ©19.3

2. evaluate the student recruitment _
effort 2.0 10.9 31.8 41.5 13.8 -

3. use professional ABE staff with
other primary responsibilities in
the recruitment effort 3.0 10.4 31.2 39.9 15.5

4. use paraprofessionals as recruiters 8.8 13.7 26.9 3h.L 16.2

5. work through other agencies to

recruit students 3.4 5.1 21.8 45.0 24.8
6. use television and radiv spots 8.1 1.9 28.8 33.7 1.5
7. use other media, e.g., newspapér,

posters 3.4 11.2 27.7 4o.5 17.1
8. other (specify: } 61.8 3.3 L1 1h.6 1.3

Recruit these specific groups:

21.5% 9. mos£ illiterate 2.1 6.0 4. k4 - 32.3 k5.1
10. young males 3.9 8.7 26;5 411 . 19.8
11. unemployed 3.9 3.8 15.8 46.1 30.4
12, non-English speaking 30.1 12.7 15.5 2&.3 : 17.5
13; Blacks ' 2h.7 10.8 6.9  25.k4 22,2
14, Mexican-Americans 53.1 12.1 - .8.h bt 11.6
15. Puerto Ricans 64,8 15.2 8.9 - 5.5 4.6
16, Indians 62.8 13.7 8.2 7.5 7.8
17. Asians 60.0  16.9 13.1 7.3 . 2.7
18. rural adults k.7 8.8 1.7~ 331  28.6
19. wurban adults 25.7 6.5 15.4 31.9 20. 4
20, migrants | 59,7 1.0 | 153.9 1.7 7.h

27,  obher proup (specify: )

H(—©
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Section VI: In-Service Education

Your Current Priority

IN-SERVICE EDUCATION: PRIORITY OF Not »
NEED FOR YOUR FROGRAM TO FIND OR Appli- Low Medium High Highes
DEMONSTRATE MORE EFFECTIVE WAYS TO: cable Priority Priority Priority Priori
1. find out staff needs for /.= ‘
service education 2.1 9.2 29.6 37.7 o 21.h
2. motivate staff participation in :
in-service education 2.4 13.6 2h.9 k1,0 18.2
3. evaluate in-service education
programs 2.8 9.9 .32,6 ko,2 14.5
Use the following activities as part
of the in-service education effort:
4, 1local workshops 2.2 9.3 25.0 40,7 22.9
5. work in the classroom of & more :
experienced teacher 5.4 17.2 33.9 34,0 9.6
6. participation in curriculum
development 2.7 6.9 33.1 hiy, 2 13.1
7. coaching of less experienced staff 5.3 15.6 37.6 34,2 7.2
8. state and regional education .
programs 2.7 13.0 30.2 39.6 1k,5
9. college and university courses 5.6 25.1 28,1 30.3 10.9
10. other activity (specify: ) 78.0 2.5 6.8 4,2 8.5
Provide in-service education for:

. 11. teachers 1.2 5.2 12.9 37.6 43.1
12, paraprofessionals 12,0 9.4 23.4 35.5 21.8
13.  counselors 12.1 11.7 2k, 7 33.7 17.8
14, supervisors 7.4 13.0 23.h 36.5 19.7




18.5%

Section VI:

IN-SERVICE EDUCATION: PRTORITY O
NEED FOR YOUR PROGRAM TO FIND OR
DEMONSTRATE MORE EFFECTIVE WAYS TO:

20.
21.
022,
23,

2k,

25.

In-Service lducation (Cont.)

Not
Appli=-
cable

Provide in-gservice education

concerning:;
adult learning and development

understanding the student
population

instructional methods

instructional materialy (selecling

adapting, and usimg)

use of instructional i{echnology
(e.s., audio-visual equipment,

controlled reader, Aud-X)

diagnosis'of student learning
needs

“evaluation of student achievement

working with aides and volunteers

teaching "coping” skills (e.s.,

how to apply for a job)
counseling students

other (specity: : )

1.7

2.6

L7

1:h

2.9

1.1

1.4
9.7

Your Currenf Priority

191

Low: Medium High Highest
Priority Priority Priority Priority
5.7 23.6 k2.5 26,4
10.8 31.3 139.8 15.5
Lo 0. W5 03,3
H.8 2h.6 W,y 21,4
13.7 37.6 33.7 12.1
3.5 17.2 k2.6 35.6
3.7 25.6 Y7.7 21.6
15,0 38.3 30.5 6.4
10,0 35.5 39.8 12.6
10.1 8.7 43,5 15.0
4.0 3.0 5.0 2.0
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Seetion VII: Instruction

Your Current Priority

lINSTRUCTION: PRIORITY OF NEED FOR Not

YOU&*PROGRAM TO FIND OR DEMONSTRATE Appli- Low Medium High Highest
MORE EFFECTIVE WAYS TO: ceble Priority Priority Priority Priorit;
1. orient new students to program 1.6 10.6 34.3 39.5 4.0
2. diagnose student learning needs 0.6 4.9 15.4 45,4 33.8

3. prescribe learning activities to :
meet individual needs 0.7 2.8 13.3 4,3 38.9

L. foster student participation in
setting objectives and evaluating

learning activities 1.0 6.5 29.4 45.8 17.4
5. increase student motivation 0.4 5.2 13.9 h7.2 33.3
6. build student self-confidence 0.3 2.8 14.3 k9.7 32.9
7. teach "coping" skills (e.g., how
to apply for a job) 1.1 7.9 35.8 40.9 14,2
8. evaluate student progress ‘ 0.8 5.5  31.5 45,4 16.8
17.8% 9. retain students in program o 1.2 3.4 13.9 3k.0 h7.5

10. minimize disruption due to
continuous enrollment of new

students 4.8 20.1 35.2  28.3 11.5
- 11. use ABE teachers to couﬁs?l : _
‘students ‘ 2.4 15.1. 32.5 40.6 9.4
12. place students in jobs or training
programs J 6.1 1k,5 . 25.4 - 34.9 19.0
13. evaluate instructional program 1.4 5.1 26.7 46,6 20.2
14. use methods appropriate to adults 0.8 6.6 18.1 Ll L 30.1L

15. key curriculum to behavioral _ .
objectives 2.0 9.5 28.2 40.9. 19.4
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Section VII: Instruction (Cont.)

Your Current Priority |

INSTRUCTION: PRIORITY OF NEED IFOR Not

YOUR PROGRAM TO FIND OR DEMONS'ITATE Appli- Low Medium iligh Highest
MORE KFFECTIVE WAYS 'PO: ' cable Priority Priority Priority Priority
Use the following in the
instructional process:
16. paraprofessionals in instruc-
tional roles 12.6 16.6 36.9 27.0 6.8
17. small group instruction 1.9 9.8 31.5 38.1 18.6
18, programmed materials 2.5 4.6 31.2 37.7 4.0
19. learning laboratory 5.9 13.4 31.4k 33.1 16.2
20. educational television 16.7 26.6 35.9 16.1 4.7
21, other instructional technology '
(e.g., controlled reader, Aud-X) 6.6 19.0 38.6 28, . 7.0
22, home instruction 17.6 5.6 31.7 18.3 6.8
23. out-of-classroom experiences
e.g., field trips 11.0 21.8 . 34.3 26.6 6.2
2k, simulated learning situations
e.g., role playing, games 6.3 22,k 4.k 28,3 8.6

25. other (specify: ) - 81.2 5.9 5.9 k.0 3.0
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Section VITI: Instructional Materials

-

Your Current Priority

INSTRUCTIONAL MATERTALS: PRIORITY OF Not

NEED FOR YQUR PROGRAM TO FIND OR Appli=- Low Medium High Highest
DEMONSTRATE MORE EFFECTIVE WAYS TO: cable Priority Priority Priority Priority

1. identify and locate instructional
materials 1.0 10.8 314 37.7 19.1

13.6% 2, provide dependable information on
quality and applicability of

instructional materials 1.4 7.1 25.8 hh.1 21.6
3. adapt materials for local use 1.5 9.0 27.9 4,9 16,7
4, develop new materials locally for '

local use - 2.6 13.2 30.7 36.3 17.2
5. other (specify: - ) 77.5 2.9 4.9 5.9 5.9

Develop more effective adult oriented materials
for instruction in:

17.9% 6. beginning reading (1evg1s 1-3) 1.0 9.7 19.9 37.4 32,1
. 7. intermediate reading (levels 4-6) 0.6 7.1 | 23,4 ‘45,2 23.7
8. advanced reading (levels 7-8) 1.7 9.3 30,6 - 36.3 22,1
9. beginning mathematics (levels 1-3) 1.7 11.3 29,4 39.1 18.5
10. intermediate mathematics (levels 4-6) 1.6 9.2 31.5 41.6 16.1
11, advanced mathematics (levels 7-8) . 2.2 12,2 32.4 35.7 17.6
12, consumer education 2.1 8.1 25.3 42.0 22.h4
13. health education , 2.9 11.9 34.0 36.9 14,k
1k, famiiy life education 3.1 11.3 | 29.4 37.é 19.0
15. ‘"coping" skills (e.g., how to apply
for a job) 2.4 11.4 30.5 38.9 16.8
16, civies 2.7 13.5 = k43.2 33.7 6.8-
17. ethﬁic heritage 6.9 20.0 ho,2 25.0 5.9
18, English as a Second Language ’ o4 . 4 15.5 17.2 25.4 17.5

19. other (specify: ) . .7 1.9 © 3.7 8.4 10.3




195
APPENDIX 1II-C

FACSIMILE OF TEACHER QUESTIONNAIRE: MARGINALS

The foilowing pages are facsimile reproductions of the questionnaire
sent to teachers.

For every item, the percentages of_te#chers who assigned each priority
or who indicated that the item was inapplicable are recorded. Non-respondents
are excluded from the perceht&ges.

lI'or every section, respondenis were instructed to check the number of
the ONE item which was their single highest (TOP) priority. Where 12,5% or
more of tcachers concurred in nominating an item as the single TOP priority
_item in that section, this is reported here By an asterisk next to the item
number. The percent of teachers so nominating the item is given to the left

of the asterisk.
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Section I: General Priorities

Your Current Priority

PRIORITY OF NEED YOU FEEIL Not

FOR PROJECTS TO FIND OR DEMONSTRATE  Appli- Low Medium High  Highe
MORE EFFECTIVE PROGRAM PRACTICE IN cable  Priority Priority Priority Prior
EACH OF THESE PROGRAM AREAS: ~

28.4* 1, recruitment 5.2 10.0 19.8 29.3 35.7
2, ineservice education ' 2.0 13.4 - 30.7 39.5 bk
19.1% 3. instruction ' | 0.8 7.5 17.0 39.6  35.1
25.6% L. instructional materials 0.5 k.9 16.0 38.9 39.7
5. use of paraprofessionals - 10.2 2h.6 33.3 25.3 6.7
6. counseling hE 16,9 29.7 .5 143

7. learning labs 6.4 17.0 26.0 3207 | 17.9




11, 8%

Section II: Instruction

PRIORITY OF NEED YOU FEEL
FOR PRQJECTS TO FIND OR
DEMONSTRATE MORE EII'EC-
TIVE WAYS FOR TRACHERS '1'0:

1. orient new students
to program

2. diagnose student
-learning needs

w

prescribe learning
activities to meet
individual needs

4, foster student parti-
cipation in setting
learning objectives

5. foster student parti-
cipation in evalualing
learning activities

6. increase student moti-

vation

7. build student self-
confident

8. evaluate student
progress

9. minimize disruption
due to continuous
enrollment of new
students

10. minimize disruption
due to student ab-
sences :

11, couneel students in
academic or personal
matters

12, promote student

placement in jobs
or training pro-
grans

Not

Your Current Priority

197

Appli- Low AMedium High Highest
cahle Priority Priority Priority Priority
2.9 20.3 33,4 29.1 14.1
0.7 5.4 19.1 ho.k 3k.3
0.9 L, 2 4.6 37.7 42,5
1.7 14.3 28.0 k2.0 14,0
1.9 12.4 29.8 he.v 13.1
1.9 8.7 15.8 38.8 h 34h.8
0.2 2.4 1k4.5 39.9 43.0
1.0 9.7 29.1 46.8 13.3
10.4 23.7 29,0 22,2 1k.7
8.3 17.7 27.7 31.8 4.6
5.7 15.6 | 3&.2 28.7 15.8
13.1 10.7 22,1 264 27.8
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Section II: Instruction (Continued)

Your Current Priority

PRIORITY OF NEED YOU FEEL

FOR PROJECTS TO FIND OR Not
DEMONSTRATE MORE EFFEC- Appli-  Low Medium High Highest
TIVE WAYS FOR TEACHERS TO: cable Priority Priority Priority Priority

13, refer students for
reeded social services 11.7 l7.hA 27.9 30.5 12,4

14, evaluate instruc-
tional program 1.2 10.5 29.1 43.9 15.5

15. foster student sociale
ization 10.0 31.3 33.7 19.7 5.3

16, key curriculum to
behavioral objectives 6.5 2h.6 30.8 28.2 9.9

PRIORITY OF NEED YOU FEEL
FOR PROJECTS TO FIND OR
DEMONSTRATE MORE EFFEC-
TIVE WAYS TO TEACH:

17. Dbeginning reading

(L - 3) 12,2 9.1 17.2 2h.9 36.6
18. intermediate reading ,
(& - 6) 10.5 7.k 16.3 51,1 ok b
19, advanced reading
(7 - 8) | 9.2 7.5 23.8 36.3  23.1
20, writing skills 5.3 8.4 25,1 u1.1 20.1
21, speaking and listening A
skills - 2.4 7.1 20.0 41.2 29.3
- 22, computational skills 5.3 6.7 26.4 hg;o 19.7
23. congumer education 8.6 8.2 28.1 27.2 18.0
24k, health education 10.0 13.2 29,2 3h b 13.2
25, family life education Alo,5 | 12.h 30.8 29,8 16.5

26, civic skills 7.7 11.1 35.8 33,2 12,3
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Section II: Instruetion (Continued)

PRIORITY OF NEED YOU FEEL Your Current Priority

FOR PROJECTS TO FIND OR Not

DEMONSTRATE MORE EFFEC- Appli- Low Medium High Highest
TIVE WAYS 10O TEACH: cable ° Priority  Priority Priority Priority

27. "coping"skills (e.g.,
how to apply for a : ‘
job. 7.4 9.0  21.6 34.0 28.0

28, ethnic heritage ' 16.8 22.9 30.2 19.7 10.5
29, English as a Second |

Lanzuage 30.5 9.4k 15.6 20.0 2k.,5
30. other (specify) 66.3 1.1 4,2 13.7- .7

PRIORITY OF NEED YOU FEEL
FOR PROJECTS TO FIND OR
DEMONSTRATE MORE EFFEC-
TIVE WAYS FOR TEACHERS

TO USE:

31. paraprofessionals in
instructional roles 16.3 22.1 29.9 25.3 6.3

32. pailrs or small groups of
students to practice

skills _ k.3 16.8 33.3 32.9 = 12.7
33. small groups to engage -

in problem solving 5.5 18.5 3.2 34,1 10.8
34, individual tutoring 3.2 11.9 24,0 34.0 26.9
35. self-instruetion 1.7 15.0 25.6 40.6 17.1
36. team teaching 20.1 15.3 28.4 25.2 10.9
37. resource persons from

the community 9.2 17.h4 30.2 29.5 13.8
38.. programmed materials 3.1 12,0 26.5 34.5 23.9
39. learning laboratory 8.2 14.0 234 33.3 21.0
40. educational television 1.0 21.5 25.8 20.5 11.1
b1. other instructional 10.2 17.1 28.5 30,2 13.9

. technology (e.g.,
Controlled Reader,
And=x)
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Section II: Instruction (Continued)

Your Current Priority

PRIORITY OF NEED YOU FEEL

FOR PROJECTS TO FIND OR Not

DEMONSTRATE MORE EFFEC- Appli- Low Medium High Highest
TIVE WAYS FOR TEACHERS TO .cable Priority Priority DPriority Priority
USE:

42, home instruction 19.9 -2l.1 28.7 20.4 9.8

43. out-ofeclassroom ex-
periences (e.g.,
field trips) 17.8 20.9 26.4 23.6 11.3

LYy, simulated learning
situations (e.g, role
playing, games) 16.1 24,1 26.0 21.9 11.8

45, other (specify) ' 76,3 "0 6.8 10.2 6,8
AFTER assigning a priority rating to each of the items above, please mske a

checkmark in from of the ONE item in Section IT which is your HIGHEST PRIORITY
for an experimental or demonstration project concerning instruction.




Section IIT: In~service Education

PRIORITY OF NEED YOU
FEEL FOR PROJECTS TO
FIND. OR DEMONSTRATE
MORE EFFECTIVE WAYS TO:

1. find out the need of
potential participants

2. plan the content of the
in-service program

3. design the format of

’ the in-service program

L, avoid content duplica-
tion among in-service
programs which you at-
tend.

5. select instructors for
the in-service program

6. train instructors for
the in-service program

7. schedule in=-service
education activities

8. re-imburse or other-
wise reward partici-
. pants

9. follow up after the formal
in-service program

10. evaluate the in-
service program

11.. train teachers
12. train paraprofessional
~13. train supervisors

14, train counselors

Your Current Priority

Mot
Appli- Low Medium High Highest
cable Priority Priority Priority Priority
3.1 6.2 16.9 37.8 36.1
4.6 1.0 2h.9 40.3 19,2
h,1 14,3 3,2 33.7 13,5
'6.3 14,0 2Lh.6 31,8 23.h
7.7 14,9 25.5 33.5 18.3
7.5 13.9 26.0_ 32.9 19.7
6.7 1.5 30.4 32,8 15.7
9.3 16.0 26.0 26.3 o2.h
6.0 10,6 26.3 38.2 %.8
6.0 11.6 21.7 39.1 21.5
7.7 8.7 20.3 31,2 32.0
13.9 144 22.5 29.7 19.%
13.3 15.4 22,7 28.7 20,
15.4 13.2 20.7 30.5 20,0
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Section ITI: In-Service Education (Continued)

Your Current Priority

PRTIORITY OF NEED YOU IEEL

FOR PROJECTS TO FIND OR Not :

DEMONSTRATE MORE EFFEC- Appli- : Low Medium High Highest
TIVE WAYS TO USE: cable Priority Priority Priority Priority
15. local workshops 5.7  13.4 27.7 32.7 20.5

16, work in the class-
room of & more ex-
perienced teacher 10.4 16.7 28,0 31.3 13.6

17. participation in
curriculum develop- :
ment 5.0 13.0 2h.3 39.1 18.5

18. coaching of less .
' experienced staff 10.3 19.1 34.3 6.4 9.8

19, state and regional
education program 8.7 18.6 26,7 31.3 14.8

20. college and univer=
sity courses 8.3 17.2 25.8 31l.8 17.2

21l. independent study;
- self-instruction 5.9 16.1 30.9 32.1 15.1

22. other activity .
(specify) 64.8 8.8 12.1 7.7 6.6

PRIORITY OF NEED YOU FEEL
FOR PROJECTS TO FIND OR
DEMONSTRATE MORE EFFEC-
TIVE IN-SERVICE PROGRAM
CONCERNING:

23. ABE program Obe 2.8 15.3 30.0 37.8 14,3
jectives, current
operations
o, adult learning and 1.5 2k, 8 Le.8 25,5
development

(S44
.
\n

25, philosophy of adult 3.0 18.6 30.7 33.9 13.8
education '
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Section III: In-Service Education (Continued)

PRIORITY OF NEED YOU FEEL

FOR PROJECTS TO FIND OR Your Current Priority

DEMONSTRATE MORE EFFEC- Not :

TIVE IN-SERVICE PROGRAMS Appli- Low Medium High Highest
CONCERNING: cable roiority Priority Priority Priority

26, understanding the
student population . 2,8 15.8 26.8 32.8 22.0

27. methods of instruc- ,
tion 1.0 - 5.8 18.1 37.9 37.2

. 28, instructional mate~
rials (selecting,
adapting and using) 0.8 4.8 14,0 38.0 42,5

29. wuse of instructional
technology (e.g.,
audio visual equip- ) _
ment, Controlled '
Reader, Aud-X) - 3.3 10.0 25.0 35.3 26.5

30. diagnosis of student

learning needs 1.0 7.5 144 35,1 42,0
31. student program o

description 2.5 12,3 ho,1 34,1 9,0
32. evaluation of student ’

achievement 0.7 8.0 27.6 45,5 18.2
33. building student self-

confidence 0.7 ka7 15.3 34.2 45.0
34, working with aides

and volunteers 11.4 21.4 32,8 2L.6 9.7
35. use of learning lab 11.4 15.4 24,8 32,0 16.4
36. selecting methods 1.0 5.5 13.5 39.8 40.3

appropriate for
individual students

37. selecting objeétives
appropriate for in-
dividual students 1.8 7.3 18.0 k0.3 32.8
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Section III: In-Service Education (Continued)

PRIORITY OF NEED YOU FEEL Your Current Priority

FOR PROJECTS TO FIND OR

DEMONSTRATE MORE EFFEC- Not

TIVE IN~SERVICE PROGRAMS Appli-~ Low Medium High Highest
CONCERNING: cable Priority Priority Priority Priority

38. counseling students
~ in academic or per-
sonal matters 5.5 13.5 28.6 34,6 - 17.8

39. promotihg student
placement in jobs
or training programs 1k.1 10.1 21,1 30.2 24.6

40. referring students
' for needed social

service 13.0 ik,2 30.9 27.9 lh;O
41, student recruitment 6.4 7.6 19.7 26.4 39.9
42, student retention 8.6 8.1 9.7 26.8 36.9

43, improving teacher- .
student relations 5.5 18.7 27.2 28.7 20.0

44, improving staff re- ' .
lations 12.5 24,8 24.8 26.1 11.8

PRIORITY OF NEED YOU FEEL

FOR PROJECTS TO FIND OR

DEMONSTRATE MORE EFFEC-

TIVE IN-SERVICE EDUCATION
- ON HOW TO TEACH:

k5. beginning reading

(1 -3) : 10.8 12,0 13.9 26,7 36.7
46. intermediate reading '

(L[. - 6) ) 8.9 707 1903 ‘“2'-2. 22&0
47, advanced reading ' ‘

(7 - 8) 8.0 9.3 23.8 37.0 22.0
48, computational skills 5.7 7.9 26.5 39.6 20.3
49, consumer education 8.4 9.7 31.5 33,0 17.4
50. health education 8.8 15.4 ~ 30.6 32.6 12.5

51. family 1ife education 9.9 15.6 29.2 30,2 15.1
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Section ITI: In-Service fiducation (Continued)

PRIORITY OF NEED YOU FEEL ' Your Current Priority

FOR PROJECTS TO FIND OR : ‘

DEMONSTRATE MORE EFFEC- Not

TIVE IN-SERVICE EDUCATION Appli- Low Medium High Highest
ON HOW TO TEACH: cable Priority Priority Priority Priority
52, ethnic heritage 17.5 23.9 27.7 22.9 8.0

53. civic skills 9.7 k.2 30.9 33.2 12.0

54, ‘"coping" skills
(e.z., how to .
apply for a job) 7.2 10.2 21.6 3505 25.6

55. #nglish as a )
Second Language 29.1 10.1 .8 22.h 23.6

56, other (specify)
67.9 2.5 6.2 16.0 7.4

AFTER assigning a priority rating to each of the items above, please place a
check mark in front of the ONE item in Section III which is your HIGHEST priority
for an experimental or demonstration project concerned with In-Service Education.
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Section IV; Counseling

PRIORITY OF NEED YOU ‘ '
FEEL FOR PRCJECTS TO Not Your Current Priority

FIND OR DEOMSTRATE Applic=-
MORE EFFECTIVE WAY TO: cable  Priority Priority Priority Priority

12,8%1, "o¥lent new student .
to program - - 3.2 15.7 29.2 30.7 . 21,2

2. provide academic

counseling for -
students h.7 1i.9 31.8 33.1 18.4

3. Dprovide personal

counseling for
students 5.5 13.9 29.9 31.8 18.9

4, refer studénts who :
need social services 7.0 17.5 31.8 31.3 12.3

5. provide vocational

counseling for -
students 7.4 11,9 . 23,0 36.6 21.0

6. refer students who
need placement
services 7.9 13.2 28.3 ' 34,0 16.6

12,8+« 7. place students in

jobs or traini
%rogram e 11.8 12.3 19.8 30.1 26.1

8. develop more effective
working relations with _
other agencies serving _
the student population .7 10.9 25.1 33.5 22.8

9. use professional coun-
selors to provide coun-

seling : - 8.5 17.0 27.9 25.9 20.7

10, use teachers to provide
counseling services 7.0 20.9 31.7 29.9 10.5

11, develop more effective
working realtions a-
mong ABE staff members
who provide counseling

services _ 12.5 16. 27.6 32,1  11.3

\N
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Section IV: Counseling

PRIORITY OF NEED YOU Your Current Priority

FEEL FOR PROJECTS TO o Not .

FIND OR DEMONSTRATE Appli- Low Medium High Highest

MORE EFFECTIVE WAYS TO: cable Priority Priority Priority Priority

12, utilize group counseling 13.7 20.3 . 3.4 22.3 9.4
23.8%13, tollow up on drop outs 5.1 7.4 18.9 37.7 30.9

14, keep student personnel 5.2 23.2 28.4 29,2. 14,0

records '
15. other (specify) 73.5 b 7.4 7.4 7.k

AFTER assigning a priority rating to each of the items abovejgplease place a
check mark in front of the ONE item in Section IV which is your HIGHEST priority
for an experimental or demonstration project concerned with Counseling.
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Section V; .Iﬁstructional Mgterials

PRIORITY OF NEED YOU " Your Current Priority

FEEL FOR PROJECTS TO Not )
FIND OR DEMONSTRATE Appli~ Low Medium High Highest
MORE EFFECTIVE WAYS TO: cable Priority Priority DPriority Priority
1. identify.and locate 2.k 7.2 23.9 38.0 28.5
instructional materi-
als 1' '
2, provide dependable ' 2.0 5.4 20.8 - Lo.3 31.5

1nformation on quality
and applicablllty of
instructlonal paterials

3. adapt«materials for 2.9 5.8 23.1 38.6 29,6
local use

4, develop new materials -
locally for local use 2.2 ' 12,0 24,9 30.1 30.8

5. other (specify) 70.6 b 7.4 7.4 10.3

.- A
PRIORITY OF NEED YOU
FEEL FOR PROJECTS TO DEVELOP
MORE EFFECTIVE INSTRUCTIONAL

MATERTALS IN:
6. beginniﬁé reading - .
(1 -3). 10.5 9.2 15.5 2k, 7 40.1
T." intermeaﬁate reading .
(b - 6y . 9.3 6.0 19.1 39.7 25.9
N ¥
8. advanced Peading
(7 -8) ‘ 8.7 7.4 21.2 3.4 28.3

9. beglnning'mathematics '
(1 -,3} o . 11.5 12,8 22,6 29.6 23.6

10, 1ntermediate mathe« -
mat1@s (k = 6) 9.0 9.3 20.0 " ho.5 21.3

advanced ggthematlcs .
(7 < 8) ‘ 9.0 9.6 24.8 28.4 28.2

F

12, consumer education 9.1 10.1 29,6 30.9 20.3

h.
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Section V: Instructional Materials

PRIORITY OF NEED YOU ' Your Current Priority
FEEL FOR PROJECTS TO - Not
FIND OR DEMONSTRATE Appli- ~
MORE EFFECTIVE INSTRUC- cable Priority Priority Priority Priority
TIONAL MATERIALS IN:
13. health education 9.8 13.3 30.7 - 33.7 12.6
14. family health edu~ _
cation 10.5 12.3 32.5 31.8 13.0
15. civic skills 9.0 13.8 3LLh 33.9 11.8
16. ethnic heritage 17.3 23.7 28.9 21.6 -8.5

17. '"coping" skills (e.g.,
how to apply for a

job) 7.8 10.8 2h.3 - 32,3 24.8
18. FEnglish as a Second

Language 27.86  11.6 14,9 19.7 . 26.0
19. other (specify)

7.6 2.5 6.2 7.l 12.3

PRIORITY OF NEED YOU
FEEL FOR PROJECTS TO
DEVELOP MORE EFFECTIVE
ADULT ORIENTED MATERIALS
FOR USE BY:
20. Blacks 28.9 12.2 15.9 21.3 21.8
21, Mexican Americans 38.1 9.7 13.3 . 16.9 22.0
22, Puerto Ricans 50.3 13.7 13.7 2.4 10.0
23. Indians L8, 12.3 12.3 13.1 13.6
o, Asians 49.7 14.3 4.0 - 14.3 7.7
25. Urban adults 20.6  10.6 - 16.5 31,2 21.1
26, Rural adults 17.0 8.9 13.7 32.9 27.6

27. Migrants 40.3 7.3 .y 20.9 17.0
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Section V: Instructional Materials (Continued)
PRIOCRITY OF NEED YOU - Your Current Priority
FEEL FOR PROJECTS TO
DEVELOP MORE EFFECTIVE Not
ADULT ORIENTED MATERTALS Appli- Low © Medium High Highest
FOR USE BY: cable Priority Priority Priority Priority
28. Unemployed 11.5 6.2 14.0 31.2 37.2
29, least literate 9.9 7.7 17.9 30.9 33.7
30, Welfare recipients . 11.9 6.3 20.5 31.1 30.1
31. Other group (specify) '

57.9 3.3 5.0 5.8 28.1

AFTER-assigning a priority rating to each of the items above, please place a
check mark in front of the ONE item in Section V which is your HIGHEST PRIORITY
for a experimental and demonstration project concerning instructional materials.




Section VI:

COMPLETE THIS SECTION ONLY IF
YOUR ABE PROGRAM HAS PARA-
PROFESSIONALS ON IS STAWF,

PRIORITY OF NEED YOU FEEL
FOR PROJECTS TO FIND OR
DEMONSTRATE MORE EFFECTIVE
WAYS TO USE PARAPROFESSION-

AL FOR:

27.5% 1,
2.
3.
4,
22,2%5,

student recruitment
Student orientation
student follow-up
counseling

instruction =-
tutorial

instruction -
group work

.

instruction - class

materials preparation

child care.

other (specify)

Paraprofessiongls
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Your Current Priority

Not
Appli- Low Medium High Highest
cable Priority Priority Priority Priority

8.1 11.2 20.8 28.5 31.5

7.8 14.8 30.5 31,3 15.6

8.5 8.1 23.0 304 23.3
14,3 22.5 26.0 26,0 11.2

6.2 7.7 21.5 38.1 26,5

5.7 8.7 2L, 7 36.9 24,0

8.8 '15.3 26.4 30.3 19.2

5.4 11.2 17.0 37.8 28.6
25.3 1.4 23.3 21.k4 15.6
Th.5 1.8 7.3 9.1 7.3

AFPTER assigning a priority rating to each of the items above, please place a

check mark in front of the ONE item in this section which is your HIGHEST

priority for an experlmental or demonstration project concerned with para-

professionals.
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Section VII: Learning Labs

COMPLETE THIS SECTION ONLY
IF STUDENTS IN YOUR ABE
PROGRAM RECEIVE ALL OR PART
OF THEIR INSTRUCTION IN A
LEARNING IAB,

Section VII: ILearning labs Your Current Priérity

PRIORITY OF NEED YOU

FEEL FOR PROJECTS TO Not

FIND OR DEMONSTRATE Appli- Low - Medium High Highest
MORE EFFECTIVE WAYS TO: cable Priority Priority Priority Priority

1. use the learning lab 8.5 10.1 22,2 37.0 22,2
to provide remedial : :
work

2, use the learning lab 8.1 7.6‘ 27.0 38.k4 18.9
to provide practice

3. use the learning lab . 7.5 9.1 19.8 38.5 25,1
to provide instruc- o
tional variety

L. coordinate work in the 11.2 ‘9,0 23,4 . 36.2 20,2
lab and classroom, where , .
primary emphasis is on
classroom instruction

5. coordinate individual 8.9 7.8 17.7 41,7 24,0
in the learning lab
and group instruction,
where primery emphasis
is on individual work

6. orient student in use 8.6 12.4 21.0 39,2 18.8
of learning lab.

7. prescribe appropriate 7.0 9,1 18.8 32,8 32,3
learning program ‘

8. provide needed tutorial 7.9 13.2 21.1 36.8 2l.1
assistance in the lab

9, ensure continuity and 7.4 6.3 21.7 31.7 - 32.8
proper sequence in '
student learning
activities

10. provide group struc- 7.5 7.5 26.7 39.0 19.3
tion when appropriate




Section VII: ILearning lLabs (Continued)

PRIORITY OF NEED YOU
FEEL FOR PROJECTS TO
FIND OR DEMONSTRATE
MORE EFFECTIVE WAYS TO:

11, schedule student
activities in the
learning lab

12, record student
activities and
achievement

13. store and index
instructional
materials avail~
able in the learning
lab

14,8%1Y4, keep materials in-
ventory complete
and up-to-date

14.8*15. evaluate instructional
effectiveness of lab

16. other (specify)

Your Current Priorigx

Not’

Appli- Low Medium High Highest
cable Priority Priority Priority Priority
9.2 5.1  28.6 31,9 15.1
6.3 12,0 30.9  34.6 16.2

8.8 15.5 2l k 35.2 16.1
6.2 13.8 23.1 3.4 22.6

6.1 9.2 21.h4 38.3 25.0
62,2 8.1 8.1 5.k 16.2

AFTER assigning a priority rating to each of the items above, please place &

check mark in front of the ONE item in this Section which is your HIGHEST

priority for an experimental or demonstration project concerned with learning

labs.

Program #

(Please leave blank)

If you would like a summary of the results of this survey,'fill in your name

and address below.

Name

zip




