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:,The concern with conpetcncy-bosed dncation is not.
approaches bnt
o There are.

whether it is worth the'considorablc effort it involv

. several aspects of a conpotency-bosod pProgram\to be comsidered in its

:"evoluation. The first is whether or not there #s a Justifia

~£or the Specified competency. Secondly, the market, if any, suist be
o dontitied. The “testing "of the program or specific competency sust be

considered to. assure that the test population is compapable to the -
population for which the program is to be used. The. prognas should he
-;conpffﬁd for effectiveness to the alternatives on .the: oducatiogal

e nooa

market. It must be tested over an extended. period of time to -

“ ., . determine. 'its long-range impact. An evaluator of. conpotoncy-bascd . ;f

programs must also. determine if-there are any undesirable, side

. -effects of the program and wkether. the Process- itself has any R

damaging &ttributes. It isalso necessary ‘to deternine- whether tho

'_ positive resnlts-of a field test are actually due to the program or
. to some outside factor. After. evaluation.of all the ‘aspeats of the :

program and its_development,. the prograa as-a vhole must be

‘considered in light of its cost to -see if it is a cost ef;octive‘
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- STATED DO NOT NECESSARILY REPRE
' o . SENTOFF!CIALNAT!ONAL INSYITUTE OF
L ELS T EVALUATING PROGRAM BF"zc'nvz{mss | L
RS : : , ) or, If the progrem is cong:etency-based, . how come
S i~ R the evaluatn.on is costing so mu€h?- Yoo
b ~ L. Irtrcdqctlo'1 a ) / T R IR o 3
~.. . ACB program is presunably tnoroughly developed by the t:une it is in f\ﬂl- *

wh

_scale operatn.on, wh:x.ch prwsumably means t"nat 1t gets 1ts @aduates up to desm
1eve1 of quallty and quantn.ty of achlevemnts._ (We pass llghtly over the fact that -
Y it ma j do this by lowem.ng the des:Lg;\ level J.n. the light of neal:.stlc fleld tmals )
.‘e‘r\e at last, o*ze feels--or is 1t JUS’t that one: hopes"--ls a pmgram that knows ‘
.‘wc.at it coes and says what it knows. rIere we have laid to rest the. mlslead:mg
" . adver‘“lsmg of J.nflated phnases and vague promises that pervade tradlt:.onal

educat.on catalogues. : L ' o R L

-~

» A:)af*- from the moral and scient ulc cnarns of the CB approach 1ong extolled'
m pmsc— and poetry. (so».ehow the pce‘-ry seems to cpeep baék into the catalogs)
o tnere does seem to be at least one obvious pecunlar-y advantage about this

: m*:.ovat.ton, an.ely tne elmu.natlon oJ' any need for fancy evaluatlon.
CB:.., Lﬂe nonest tel:low, wears hls--or is- 11: nerh-credentlals on its sZLeever _.I:Ihey ‘

s

iy

<

¢

need o en.,elllsment : ;

I wish I could add to- yOL;' en, Joyment of this even.mg s banquet by

encouragmg youtto belleve that tne CB"path is mdeed rewarded in thJ.s way, but”

&
pmpose ins tead to con"m.bute to mmdestlon by stressing that the dJ.rect
‘cos nd quallty of evaluatlon in CB pr'ogr'ams that I know about is not even in the

ballp& X zor adequacy \TOL’ I has..en to ac.d, tha" thls puts it in a poor
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positicn compa:ed to most educatlonal programs. Wh:.le it is true that the CB o
appmach offers the poss:.b:.ln.ty of a modest sav:.ng in one dJ.mensn.on of evaluatlm, .
this sav:mg lS usually not reallzed or not reallzed fully,,, and CB evaluatlon | o
o des:Lg*.o too often leave unanswered sevexal fundamental questlons about theanemné “%
of the program. My’ chlef mterest th:.s eVenmg is'to outl:me the: bas:Lc features o

’

' of a sa;xsfactor'y evalua:tlon des;.gx.

sha.ll add a word or two about the cost .of evaluatlon 5 d:mected to the thesn.s

that tne nedlan net cost, to fche appmgmate agency, of at ggh evaluat:.on,

is. negat:.ve.

-n'. ‘ - - ' . _f}'t

] ! [y

2’I’heMa1nPr0b1em ‘¢ _' ' J

o K

| . _
The ma:m problem with the CB "movement'. sas I see it today, 1s not—as .

. . . .

- t"xe s:.deln.ne cymcs are always say:mg aboa* umovatlons--that 11: does the same
__Jold th:z.nés and just glves than a dlffexent nare. ‘I'here neally is a d:.fferent
orient t.a..lon and a dlffer'en‘t methodoloy as well,as a dnffer'ent vocabulary 'Ih?

' pon.m. ‘can be’ q..u.te well—lllustrated by read:mg the pmgr'am for thls meetmg
| e ev:.dences no mere "echmstem.ng actr\//rty, but an effor't-by many part:.clpants- ' ' 3

to J.OCLLS and expla.m thelr a.ms more clearly, an effor't that def:m:rtely affects

V. the contem: of at least some “of the presema«,lons.

&
[ o . : . . R

”

The na:m problem, nowever, is Stlll so*net'nmg pretty sunple. It is the
o _

. _problem whether the total effect of =the néw orientation / xrethodology 1s
'wor'tn the very con51derable effor't it has :x.nvolved, espec:.ally in lzght of the
:dublous Justlf:.ca‘t_:lon of rrany of the »competenc:.es,_ aimed at.- The aim may weli

< -

[
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. be sucgessful, But f.t's;.no/t/at. allclear it was sensible. - - RN

" /’ ) . ) | . .. .
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'l'he analo;y w1th the behav:.oural object:.ves and mterzon—referenced

mo"?i’é“‘!ﬁ!i%llly spm.ngs to mmd, Cas I traVel amund the :

Tajor metmpol...tan school ch.stmcts a]k;mg to school prmc.lpals and dn.°1:mct

in then for w hey contm.bute to conceptuallz g’ the educatlonal actlvn.ty, rd

or state staff » I.believe I have notlced a steady detemorati.m in the

:mteres in what I call the creden lallmg of ob3ect1ves oz' cmter:.a at the

eacpense of a pro forma mteres m BOs or cmltema as such, or perhaps an mterest

- -

CY

~,‘ D

. _' wnether plannmg, perfq;m;.ng, ort- repor'tmg it, (Cf . also pm@amnmg of texts)

-

t .°

Prec:Lsely the same problem—- as 1s no_d%‘qbt obv:.ous to most of you--faces the

v

“moverent. \

o '.-: .t - 7 o gan Wl'th a no-nonsense om.entat:.on towards pnagnatlc teachmg

."J.Of' satlsfactory job-perfomance, and is. taxen to mclude all sor'ts of Juggl:.ng acts - ’

o~

o~

. Iand evaluation, w th empha51s on pay—off skllls.. But pretty soon we. beg:Ln to f:md _.

origi identification as an
that ..ne concept of a competency floats free. of the . :mdubltable necess:.tg

b1

. that someone or other has tak\en a fancy to. 'IheSe'axe mere process competenc:.es, and

effoxfts to d:.ssemmate them in the absence or proof that they re mpor'tant for

'pay'éoff perfomance nepresent exactly the k:md of fadd:.st, 111-gz~ounded approach

~.wn...cn <he CB om.entat:.on was :Lnstlgated to avo:xd. . Only an uncomprmu.smg cormu‘anent

&

'..o s jstema..lc and comprehmsxve evaluatlon of each proyam can avo:.d "ChlS kJ.nd of

N
‘rot fram undemum.ng what could prov:.de the bundatlons of a better appmach to .

: teacher educatlon and to many other kmds -of educat:.on. I 'm de]éghted to see

B 'symptoms of concem w1th thlS po:mt :Ln some speaker' smmames, e. g. N. L. Gage s

+ : =Y

reference to the need for stabl:.sh:x.ng des:rablln.ty m té'acher behavmur " It' _

. - - ~
ro—— . - . . . 3 -

»
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- equally conspicuouf Dy 1.4.s ebsence in ma.ny other smmsmes. Perhaps that' P
-e . ” R b o . ] /‘/ .

" Jjust becau_S'e"‘chey. swmames, e shall all £ind out soon. - . o |

: ‘3. The Basic Requ:rcments for Good Evaluatlon DR o :
Let me tpy to pr~ov1de, in cnec:cl:.st fom, and as conc:.sely poss:Lble,
Ohk.lme of the poJ.nts tnat must be covered\m the evaluitlon of a competency-' ‘

- based ceacher education Progrem. They demv fmm & general checkl:.st, Whlch ?

o was omgmallj developed for- tne evalLatJ.on o) educatlonal products, but whlch

anc pmpo s, etc ) 'fms presentatlon w:.l.l avo:. the :Lllustnatn.ve but shgntly

4

:L.r'resyo‘.sible anecdotes used in the: I-’ouston talk,

Ve

_ pr\;b1 efns or a ep—dlnner speeches, d.ud l‘t le omt

we were facmg all the
R
e detslls of ‘r'atz.ng sca.les 5 -
'/e wr.lch are reqx.r"ed in omer to mplement a che ist "e\)aluation- -in pra"ctice'.l
J - ot

Fae -mtentm'x is smply o plsy out the mani dmeusxon Wthh have to be explored

- in the ‘course of evaluat:.on, and wnlch are not’ met by. t e mere wav:.ng of tne naglc

anc. on wnlch are .'l.nSQ'('lbed the words' "competency—based" ‘

' me first ouestn.on, of course, is the one that I mentn.oned 'little earlier--the’

' snon of tne JUS'CLLJ.C&IJ.O"I for ‘this par‘-lcular competency, setv’of ‘competencies - '

J:oc,. TS Corf’ﬂ.t'cec to teachmg us this set of covrpetencles, et . (For c0nvenience',

I I'2L IOs.\.lS on-a corrpouent of-a’ CBLE project, Whlch :LS\devoted t teach:mg a part:.cular

N “ ompetency- ) ’I'ne p“oblem of credentlaltmg any successful trammg .pr'ogr'am is .

es a+l / the yroblem of hookmg up 1ts products ‘so a needs assessment. Can we . ‘
.,nm] tnat t‘le need in’ questn.o,n is a real need" Need% assessments are typ:.cally | .
done in two completel V4 spurlous ways, e1ther by us:mg \standardlzed tests and E
assumng tha.. shorrt falls on these tests r'epresent nee)i\, or' by doing - a survey of

Q “he populatn.on that w111 be aftected (or that is thought to be the populatlon that

\._ .11 be affected) by the- tramlng pmgram ‘Ine deflcl:‘\cles mth each should be .




, e, . . . . . ’ .

'obv1ous, although both are /pmv.zded as examples nn cur'rent textbooks devoted

~in w‘uo-e /or Jn par‘- to pmgxam evc.luat:ton. 'I'here is no; need :m the ‘world to be

o o "performng at norm leVel on’ any- s«tandardlzed test For that matter, there 1sn't .

. 3
H

. any need to be per'fommg at norm level on any cm..emon—referenced test, unless et

' d*e cmtemon can’ be dernonstrated to concem, e. g. .- sur'v:wal or ablllty to cope

) 'w:.th fuxrther- expemences that w1ll be leadlng one towa:ods\an adequate collectlon_' (; :

ol surv:wal skllls, on etc. Given the d:.ffer*ent:.als in r\ates andud:Lrectlons of | § .

I"‘&&.UI. J.on, it really wouldn t make much sense to say 'that somebody had a need to '

'—»-pemom at.norm level (master-y ...evel) even on a cmtemon-referenced sur'vn.val-

_'l_connectec curm.culun excep at «.he exit test. | CEe . .
“"he deleleflCleS in the usual sux'vey approach are equallﬁr semous.‘ People are

L versy j poor jtdges of what they really need (as opposed to what they want) where the -
-:..s ues. mey are passmg Judgment on are elther techm.cal or complex or emot:tonal # X

cr novel. _ Smce most of the areas wher'e the sur'veys a:ne taken concern 1ssues that

\ .
L

- medt not .Just one but ail of these condltlons, they ‘are staggermgly unnellabIe
 guides.to need. S I'm not suggesrmg for ‘one moment that thene is some omm.sclent l |

- entity amund who can szmply and rellably 1dent1fy the "tr'ue needs" of populatlons -

| : OJ. people. People may we..l be ..he best jadge, but that doesn't mean that they're. .
the""Lest judge in, the ‘short run, when unmformed about the 1ssue, ‘and- when tom

by confllctmg concerns over 1’: "'here are of course. areas m teacher educatlon TN

.. wnere tnese problems are- not sem.ous, but: if you star't 1ook1ng 1nto the questlQn

.of vqlues clamflcat:ton in’ socml studles cux'mcula, cltlzenshlp educatlon, sex
' educatlon, propaganda analy81s, ecology, r'ace xelatlons, career cho:Lce, sex. mle,
and a dozen other examples from the ever'yday act1v1t1es of teachers in. the school

. ; e A
& ‘ . k e e

o - . . .
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.. .-"_'clas roon.s of 1874, then you can readily see tnat the survey approach to needs o

' assessnent is 11.<ely to be mx*el:.able. I mnot Here to offer solutlons——a solution' -
) . 3 - . [

to "Chl" problem ceqa:.oes sc.me speci

atlon of the exact ver's:Lon of the problem
'*.t}*a.. is lac1n° one at the par'tlcular mor.ent——but only to J.ndlcate the nature

i anhd d:mens;ons of the pro.Jlem, and I'll leave t‘us po:mt w1th the single thought

d

./'

/.
that needs assess sents of sultaale ceg grees of r*ellabl...lty can mdeed usually be o
“done, but it. ..axcs a lot of work and thought to do it.

Y ~

3:2 Mapket , ‘ . . ‘.. o . o R ‘

L Do . .
./ d

) 'Wnat is "’xeeded is often unrxarketable, and wna* ,1s marketable is often ngt: needed,
: omce the dlst:mcnon has been recog.lzed, rt: s clear that we have to mvest:.gate
a.me- separately f:oo'n need, or else we Wlll be left w1th a tra:.m.ng progr'am for ‘

‘wucn the develooment money w1ll have been wasted, s:.nce 1t cannot be dlssemmated

B}

o au j slgflln.cant number of the ce..,.er-s.. NIE 1is in the process of reth:.n]ung :.ts

'c ':.r.r-fa xts in the dlrectlon of» dlssem:matlon, and thlS is'a most welcome move, .

ce tne“e has been a lo*xg trad:.tlon of asswm.ng that dJ.ssem:Lnatlon w1ll take

g

care of itself » an asswnp_tlon which s,hows- an optmstlc rather tllan a rea_l:x.stn._c

natiwe, . S ey

. 3 3. Perform:nce uata--'I“ﬂue Fléid "‘x=1als° | r Vi

> Y < _
o so we nave a trammg pr‘ogram that rea.'l.ly can dellver the promsed competencles";

¢

- of en we have one that has operated very success ully in. an ":Lntens:.ve care"
s_.tcatlo*x, gulded by,.tbe J_nventor s hands and emhus:Lasm, but never' tested out

L in. tue .Lleld, where 1t‘s ngt, to s:mk or swim by J.tself Where there have been

» ]

field "—f'la.LS, tbey ve often been seml-sub51dlzed w1th matemals or ass:.stance e

fprov:Lded free of charge and that welcome llttle leelmg of be:.ng par" of the

s

: [KC S

wll Toxt Provided by ERIC
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m-ﬂ‘mup bemg sugplled wnnout dny cnarge at all. As I6ng as you can coast alongi

on the ~.aw-nornc_ enect, that mll work splendldly, but 11: 's a dlsser'vme to everybody

: ‘to .wpbose that you can dlsregqrd 'the ex“ent to whzch you owe your success to that

[} . N ‘ . . ‘ .

hcmdy lrc-"le pooster:

i
- N ,

- 3. u Perfor'mance Da’ca--Tr'ue Conswner's" . »

. . . . .‘- .y
3

‘ WhO rave we looxed at as the ’nmpa‘cted populat:.on for our llttle educatlonal package" - ”
Obvxousxy, ns prmary :.mpaet (chronologlcalifr,. a«, least) 1s on the teaeher tralnees

| wao are gomb tnmqgh the programs A good evaluat:.on doesn t rest on. 11:s laurels

T aner'flook;mg at tne nr's».. eontact. Afteo all,. the justlfmatlon of ‘thlS' llttle o

.. . |

rocule 1s neant to ue, not in 1ts beneflclal effects on teacher's, but in thelr ‘

b 'xef...cm* ef

fects on the:m students.  So we normally/ would néed to look :mto
e oues ..:z.on O.L wne;her we have cata on tne even*”ual student effects. 'I'he w:.denmg
P ZopLes 4o not ceese at tnat pomt however, do we have data on- J.mpact on fu"\me

er“ployers" What abou’s LTPGCL on taxpe

Vl'xat about :mpact én- other learmng

<

‘csCL...Vllleo of tne “rs{: leve /o; «.caents, i. e. » the teacher tr'alnees" Whnt

 about’ specxal cemands placed on the trainers tnemselves-‘-have we mvestlgated
.5 ’5 !

tnen as an m:ac;ed a,ud;.ence" The real co*xsumers are a much less ellte gmup
than rost evaldatlons saggect. Ard tne news from the d:.stant shores to whlch
/

- To the ,omt of I:Lrst Jmpact. ,

<he er:ects unally spfeaa 1s often 'IOL ‘és good asbtl'e news fmm the po:mts close

1 . . . . .
. . n . . ) . N .o . . . .
: A . . ey .
A P ~ . \\ A A
. . : - . . . B -
. ’ : . B .
oL . [ .

2 5 ‘Pe“" mnce Date--Crltlcal Comﬂe‘c::or’s E R

Tne real ‘ ""L-

questlon for. 'the person who 1s thmmg abou;t: adoptmg or pumhasmg a competency—
N :
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based pmgram J.S whether 1t is better' than attematn.ves, r/ot whe'ther'*it-‘is better'

tnan noth:mg at a.}.lw» Ht.ns.e, ..he evaluator sets up, or explc.r'es ERIC, for ev1dence ‘

.-

about cmtn.cé.n competltors The cholce is ot between noth:ng at all, but
between ac*ual competing pmducts or progr*ams R '

So “th e cno:.ce is between a competency-based program and an ex.lst:mg prognam, or

" De*ween the compe ..ency-based prognam and an al er'nat..ve :mnovatlve program, e. g. > .

appr'entlcesrap systems with on-s:.te worksnops, etc.

ce : -'_ o

.\Iow, in the vanguam of new movenents, there 1s always cons:Lder-al?,.I.e res1stance to

- -

-, C
“ha vmg a new mvement compc.r od to the old one. - 'I'he avant garde of the new curmcula-'

-

pro]ecxs of the last decade were always ta]J<:mcr ‘about how :.nappropmate :x.t was

to comaare ..nen wi ~h ..he old cnes. T"xe aegltmate pax't of this /pon.nt was that’ 1t
..'{ . . /

_ wUuld ve been unfair to co:r:pare t’pem mth the old ones, usmg only the. old onss'

7
o s

crit ter.\.a <or the standards of co"tpam.son.. however, 1t s not at all J.nappropm.ate

to wrpar'e <the new ana the ‘old on s..andards that embrace the best po:.nts of each.

-

T It -1s 'a mat*'er' O'.L consxde“able slgnn.rlcance ;to dlscover tha“ Japanese.'ch:tldrenc 'ozt-

, Derfor'n the:.r' Ar"eric:an age-peer's, bo..h cn the JaDanese cur'mcul

: '_A'rt.mcan cu:'mculun tests. _ Whatever' t e e@lanatlon of thJ.s :LS, and it ':'Lsn"t B

. ..ecessarlly a slgn of tl*e ;allur'e of the Ame“lcan school, the eval tor is- mak:mg

~ \

an e,c"remel \a L.sefx.:l. contrlbution wnen he’ or she 1dent1f1es th1s dlff rence. Now"

' /ou can“, t your llfe that competency-based aoproaches always have bee compared{ |

.'"EO tr'adn.tlma.l. approaches on at least one dn.r'xensmn--namely, cost. And the fact'

~

tests and on the -




|

S, o suogest tnat the new is anly to be evaluated on its".own terms But 1t's totally

\

.only refr:.gere.tors bu.. dlshwashers and exectrlc stoves. That 3.s, the’ ratlonal
. consumer qu:.te properly (and not ;.rrat.tonally) welg,hs the purchase of a new /

' 'aupllance against tne purchase of other poss;ble new appl;ances. , Well, SO 1t

/\ he

1s wz.;h/comp&ency—based §proa .. It has to eam 1ts spurs in the free-forball

of the eduCatlonal marxetplace, not :m some sequestered c.x.o:_ster. S
] - . . S '
' o

: 3 6 Performance Da..a—-\long-Term Vo

¢ -

Ne re vef'y :.ncllned to suppose th t the ter'nmatlon of treatmen.. 1s the appropmate o

time to measure the- ef fec._s of

with me thodologlcal proprlety
funds Ior use in long—tem funds, bu.. it's exceedlng Z unrel:.able to. act as 1f

S so*rehow <he resul s of such a follow—up w111 automatn.cally :

& the-same a5 the

’ resul s of an evaluat:..on at. «.he ter'mnatlon of “reatren

et

L 3.7 Perfoz"ncmce Data-—clde »E.‘ffects

| Has ‘there. been a systematlc, sclentul/c:, and sophlstlcated s

B o . . y : . |
o oppos:.t:.on by staff ) tc. ) e“cc. It's a m.ce, comfortable 11t:tle :msulat:.on move .

g mreal:.stlc, and 1t:'s J.lleglt:mate. It took many years for eoonomlsts to dlscover .

..hat-—to theu' embarressment--a comyetn.t:.ve market for refrlgerators embraced not

_ 'tnen.., and we thereby confuse loglstlcal s:mpllcr-y

t's exceed:.nglx J.nconvenlent to have To segoegate

,for side effects?' -

It hqs «.o oe bome m mmd that from ‘the uo:mt of view of the eV luator, -the goals

of - the program are rea(lly not a matcer of grea urportance. _They- e certa:mly ‘

...nterest:.nc for the archlust, for th\edeveloper, and for the fun 1

Y

. . (‘ . .
" But whax. mterests an evaluator is what the progc*am actually dld, e ed by 1ts

»

cong'uence w:.th the needs of the :urpacted popul ..:.on. It doesn't real n‘irtter

: nuch whetner what 1t aid was what it meant to. do, Ok whether 1t fa:.led t do what
' aFoL :

?
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e it meant to do, bu.. did someth:.ng else J.nstead, etc., etc. It's up to the "

!

evaluator to f:md out exactly wnat 1t dld, and of oourse thJ.s means a gneat
\'s

dr al of fn.shz.ng urky waters where no guldance 1s provxded by reference to

-.-\

goals statements. . The search is not altogether w1thout 1ts oW attr\actlons, for

t‘h.. goal statements of others assoca.ated w:.tn the project, or out of date, (
oy based on factually false assmnptlons, etc. s are by no means obv:Lously more
. .’_»’ attractlve than those whereln side effects lurk. o, .: . ‘7 :

3.8 Perfor'nance Datl—--Process R . e e

Cae It s qu:x.x.e wrong to use process as a’ rellable gulde to outcome, but that doesn't

\ N

 ""mean that i.nere aren t legn.t:.mate reasons o J.nspectmg proces.; in the course of

evaluatn.on. Four reasonsare «tloned here : R S Lo

I'.

0: . . ,,_0

a) the searc-.h for mj t:.ce. Whatever the outcomes, there are certa:m

types or procedure that are mappropr:.ate for rroral reasons, and mspectlon of

process )

\

must be made to see’ wheﬁ{xer excess eruelty, mequltable methods of gradmg,
\etc., are mportar.t. ) ’ o ‘

. \
TH

b) the search for joy. 'Ihe second question 13’ whether‘ ‘there is pleasure

o in tne learmng éxperx.ence. ‘I'here are other reasons for tr'ymg to make learm.ng -
. \ e : '
en _,oyable, namely, that to do so :.?' l:_kely to :.ncrease the probab:.llty of learm.ng

3

}lS comparable, ’ ..hen we might as well take account of the quest:.on d’f whether the

-_'bables enjoy baby-sz."tlng of type 1 mo‘re than they do type 2. T d say that Joy - -

: \
1s a secondary end of educat:.on (because 1f\:.t s joy you' want then for most people

: educatlon has some ovarwhelnungly powerful

.

.-,'mean 1t shouldn't be an a:.m &

Qo . .' A c) characterlzatlon of the process. When the evaluatlon is done, somebody

"the murky waters of goal statements, frequently n.nconsn.stent or mcompatlble mth |

tak:mg place. But 1f all- else fa:.ls, 1f learnn.ng ga.ms are neglble and J.f the cost _ '

\ 1t1cal competn.tors) but that doesn't o

0,

gomg to have/ to label the package that was‘evaluated. Of course, :.t had a label’/
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.*is éi scilic Lly comparable to that wnich occprs fm’n the ‘t.ra:mmg process rtself

and ‘.::Ae sare. applles to "natuml" ']_ear"xm,_., f.mn Lleld e}&perlences as opposed to

£e j - : IV h : s &
the eomplbutn.on of ‘cbe super*v:L.,or-. - A S L ﬁ
- o \ . - N ) o T ey ‘ : ,
AR 3.10 Pemomance Daua--Statlstlcal S.‘.DL lflcance\\ o o ST
ST I s scarcel? necessary to- mem.lon . tha at evaluati n fmquent‘ly requires some ., >~ '
- rat ae elabor-a..e statlstscal mve 3.ga‘.10ns, J.n order to determme the tr'ue
sig;;jificance of an appacem: efrect, or” mceed m order to 1dent1fy any effect o
i I N :
. wnatsoever L _ R R L o R
e TR S L e s 0
4 \ o . . . “»_ . . ,-‘ . K e ‘ | ) . . : ". a . _ . i jp e

I' - o, ! « ' ' ° - ,k
p—— //“"b ! N 2 Sy
: - . ‘e
: o - . 4 i -
S v. - . ' . ° N - o ) . "_'. . : 0 R y B
" s 0 - ‘ S L ‘11' T R
wm.n 11: qrrvn.ved at the evalua..op's /c.oo ..ep, but tha‘- label is as often as not .
: \
' 'ex“ze?exy msleaomg;. a'nd- ane of th. NcY tasks of the evaluator .1s t.o dec:.de whether . .
- ‘.m.s J..,deed deserves the «.rt:le o "‘conpetenchased" tr-ammg ot not. B
) . .ﬁ'(d), causa..q.on. .msaec‘tlon of process oftem p“ovmes valuable clueS" .
/_v R . - ‘ ! °
_'..o de ,e:'*ru.ne ..ne respo“sxble agent for any cl-anges ..hat a.oe obser'ved. I;x par-tlcular, SRS
it may D\. neu.esswy for you “to mspec.. pr'ocess in ordex\ to se‘ctle the ques‘tlon
Cok wrve ..Her ‘.ne alleged cause was the r'eal cat.se of ..he changes, in s.;.tuatlons where S
- - I A
- S SR /
contmx. c,muus and basel:.ne data are ::nposs.lble. e Ty : : ‘
: S . " . e o SR , o ,
. .o | ; JEAN . BN - ] B i \\.“‘ B . o ‘ . / .
! 3 9 Pemomance Da‘-a——Causatmn Coo . "" /' R
' E@andmg, on tne las.. 'i:hought of the prev:.ous su}:se«.tmn, we have to face 'the i'act that -
. aimost evely evalua'tlon cons‘_rt:utes an mvestlgmlon of a causal clan.m, :. e., ) 1:_}_1e ' _
:_cl m *.a1‘>=s ch—and—such a proceduxe nad suc‘r{—and-such (allegedly beneflclal) effects.
/ éi.é o?f°thc reasons wiy evali a*c:x.on research .is by no means an easy ‘.ype of research
© .Quite.often :m teacher educanon, the amounts of . lear'nmg ‘that’ takes pPlace fram peers



\"‘. ) . . " . " ."" .

o .,‘ . .Ll Educat"uAaL Slccillcance o .
W.. s We are in pos ess.x.on of reports on 'tne flrs.. 't:en checxpomts, we ar'e J.n a Rosn.tlon

-

' ‘ ..o Ll\. t“em .toge ther- and come up wrt:h a. conclusxon about educatlonal s:x.gmflcarce.
A S .

\ . 4

. All too often, educa onal s.gxlflunce is 1dent1;1ed w,.th statlstlcal s1guf.x.cance
,’/ -of T du*eren‘t:e ‘between

..h\. *'r*eatment group. and the control g'poup
/ T . -

: But of course

'.//]” 'th"f*.‘-\“‘-l*er’enc\- ray be -due- ‘tO tue use Ga. aery largwun.ber of.@ubjec.ts (WQ.'LCh o
/;___,& v-rn- c‘qlfles trz'w:.al effect ), \«.o .L.utal&d tests, or o a dozen othe a causes, rSne’ of o
. WALl-C;;; \:e e..ent arry een"mbutlon to educa..:z.on. Checkpo:mt 11 :.s thus a swnmmg—up

: Lt ~ ‘5

b', / ' c..esc.mclu.nt, whcm the results of dctalled lte:n analysm may ‘come . m, where :mves-

J ..agatldns of inst ru:*.ent rel 1ab111*'y may scome in, and where it is frequently necessary

@ ’

. 50 refer Uac.k £o one's needs asses.,m..nt data, m the llght of one s r'ef:med \
. . ~ " LY ) B
&" &uractemzatlon o; the pmduct to see wnetner :m fact the product as 1t turns ‘;\f\
. M - Co :_
out td ‘be really, meets the: need that it was supposec to meet. Where the pmduct-- S

-

: s ifbur case—-;s a conpete.ncy—based tfalnmg mcuule,, thls kJ.nd o; worr'y translates

.t

:u.seu :mto worries about wnether one can v1ew the llt-'.Le Sk.lll that was acquired ‘

.as g,enepaltzable to the many otherf smlar Skll.LS that w:.ll be needed J.n the

"; classmom. N . R . R

\
|

')

G, 12 Cost Ef‘ectlven ess ) Lo \

‘ Ir.e row have to loox :mto questlons oa cost, ard a ver~y compllcated bus:mess that
S )

T 1s_~ .mdeed.. me use of a C P.A 1s not euougn, the use of an economst is’ not - .
R ) ® S
- enoy; n;‘ 'we usually nave 'CO use an econorru.st w1tn spec1al exper't:x.se in the flelCl.

.

ot\ scnool economn.cs, and a C P A. w1th spec;.al expertd.se :m the vamous types of

boomeepmg used Dy schools at grmar-y, seconcarry., and ter*t iary levels.
A . S
- :,& X . . S e b . o o - b B

s . .

P . . . .

\-\ . ) 3 . < g
When we~-have adequate data on the peal, the f‘ppcr tum.ty, the dz.rect and the J.ndzrect,

o/ .-\\-

‘ Lthe dlscounted cash flow, fand other' costs and analyses ,\th\ we can combme them '

rllurm«unmc . - . . . - . .




. 'tne benavxocul objectlves movenent Lndeed De steaally azrpllfymg the lnbrames of‘

[

o em.ltles ..hat everybddy wanted to be he:m appa:cents to on one day are often

- 'and ity ovce,o ..o avon.d fadd:.sm, we need, in the oourse of a serlous evaluat:.on,

‘ reasonably s:mple d:.mensman is posslble. T

T

R,

- w1th the resul s of cneckpomt ll to yleld e:.ther a cost-beneflt\analysn,s .

= (as. least) or a cost-effectaveness*analysls,(m most cases where we fmd

N

- C ¥

23,13~ Continuing Support |

w aem
~

B ""m.s J.s a funny lJ.t‘-le 1tem, as beflts 1ts nwxber' and 1ts locatn.on on. the

ot

s onecxln.st., But}lt/s ‘some ..nmg of the st.J.ng in the ..aJ.l of the checklist; too.”

e

_' It concer'ns the q{xes LlOn sof avomd:mg orphans, and when we star" lookmg at orphans

. ':.n tne eduuaMonal marxe‘-place, we a.ae muclx str'uck by the fact that the lJ.ttle

f_‘enurely orpnaned tne ‘next. .‘ laddlsm 1s ..he gr*eat enen‘y of educatlonal pr'ogress,

e e T .ty
- oo g s ST

. to look at he ques tion of susta.med suppom. and J.r"provement :.n a g:.ven educational

o

i

. p“og?cm, pm Ject, or pmduc:t Wlll Sony stop manulacturmg v:.deo cassette recorder's a

’(
. m ..he near. future, just ter we've purchased. a set 0+ them for the school'>

'-._/'. T

A z'e we run :.nto number of other qu:.te d:kfferent problems for' the evaluator. !
E IC.
do you get fmm a conclus:Lon about the~memt for' ‘the mpacted p0pu1atlon

'msmctloral objectlves ter we convez'*' to-a comrmtment to behavn.oral objectlves/

CwWille there be programmed text:., that the__.students can use once they re through th:Ls

~ -

_ .set O.L pmgr’ammed text:s, or w1ll they be progran‘med or'phans?- Will the competenCy-

Tz

BN . ) - ” -
N B : . & e . -

r"he opec.lllc Problem of Teacher Evalua*elon E
T

I w:x.l ply nentn.on thg fact that, apart from the pmblem of evaluatmg oompetency-

based teac.}-er educat:.on, there is lso the"problem of". evaluatmg the p"oblem of

e"a.‘J.uat:z.n° the products of CB'I'E pmg;rems, namely, competency-tramed teachers.

based moverx.ert follow thrcugl‘f> ‘Ihe evaluau.or has to mvestlgate such questlons. o




\‘ . - X - v . ’ ’ . . ' . : -1L‘:ll i : ' * -
of having oompetency-based teachers to the mer'it of ‘an individual ‘teacher? 'There

Y

: 1s ..o easy Pcu.h t.ven suchr s:mple quest:.ons as how one gets from oompetenoy-master-y

judgr:.a:'{ts (v ; ch one"makes in the course of super-v:.smg the tra:.nees) to oompetency-
:}e.»:epc-‘ m_lus:Lons {which J,s wha one needs in order to be sure that hls competenc:Les '
will be used In the, elassroom)? - James Popna:n has clearly s"r'essed the J.mpor'tant'
o;st:l.ct*on be“ween conpeten‘_y-based app;oacnes to’ program evaluatlon and
' 4.corpe te‘to /-oased app*'oaché’s to mdlva.dual teacher' evaluatlon, g:wen the pr'esent
' “ , ab..a.lcy of data on conpeteno& of teacher's as :md1v1duals, we by no means

’ © . nave to Throw up om nands about the poss:.blllty of evaluatmg tra:mmg pr'ograms

¢ . i e

. e

. ué‘t co.*oe teno j—based tests.- Agam, there ,:Ls the questlon of whether we ‘are

goiﬁ‘g o evaan..e teacners for mnmun competenoy,\ or for purposes of developmg a

co.me..eucy pmfile on Wthh one could rely for, e.g%, plaomg a spec:Lal:Lst 'Ihe P

former 1s in ‘nuch %eﬂw Qhape, as «.ne evaluatlon ax't stands, than the latter. i

g, . . : " -

In snom:, Wk ale the competency—oased approach of;ers us oon51derable opDorfttmx.tles

‘ J.or _mmvmg the p“esent state of teacher evaluatlon, 'thlS mamly shows that
the pr‘eScnt staté of teaoner eValuat_on 1s m«very bad shape, not that the
: co,.p tency-baseo approach is. wn.mout 1ts om pmblens

VT -

B C’ost-lﬂee t.valuat:.on RS L B ' e

—— _-s,._ e e B

-

i prox ast.a <o acd a .Lr'tle toucn of good news to the end of thls llSL of wor'm.es,
: a:;.d I W.LSh there were t:une to deve op the good news at comparable length But o A':_’ o

I ca.h at least explqa.n the general tl‘esn.s at I want, to propose even J.f I can"' h |

,Get :mto detaJ.ls about the exaot -re4sons for bellevmg it to be e. E o

¢

‘ L . . . ) . .
. . g . : o . L
[ . . AR r ’ [ ; . ’ Q_' T e

The general thes:.s is that the cost:mg of evaluatlon 1tse1f :1.s usually mcomectly
E‘KC »ne. It is usually "seen as a cost on the books of eJ.ther an agency or- a pmject .




or perhaps a s‘chool district, and the entry ther'e reflects the fact that sonebody
N

“has to rake out a check to pay tne evaluatof . What fdQesn t«show up there is the
hn.dden side of the ledger, namely, the retums from the evaluatlon. \.xactly the
sarre po:mt ¢an be made GbOUL a fire deper"ment If you ask the mayor of a cn.ty

nat the cost of the fn.re departma.t :.s, then. he or she is mely to reply by -

.rr..ntlon;.ng_the Tigure that reppesents the amount of money pald over by the C:Lty

'. "I‘reasurer' into ..he .&lm depar'tment account each year.. Of course, the ﬂre deparft:nent

. -

isn t just a cost. - The depart:nent s ex:Lstence is what keeps :.nsurance rates ‘down

Jn the cry T’;e depart:nent'S/exn.stence :x.s tlhat keeps the death rate and property

nave to be taken znto account in a co“rect set -of soc1al booksu ’I'he same J,s true-

\ . of evaluatlon. . c.valuatlon is not a taok-on 1u:mry, stuffed dom our throats by C-
. o

ez:temal agen01es. It is what it takes to de termine the quallty of one: s own
wor(. /L.tr.out effectlve evaluatlon, there can be no knowledge that what has been
cone has- been wor'tnwhn.le. .Lf Iif, ..heﬂerore, one's corxm-t:men" 1s to. worthwhlle '

;o ac \.J.Vl‘c‘ s then one is necessamly conm:.tted to substantlal evaluatlon. Now,

’ a

: i we star't dr‘aw:_ng up a sét of soc:Lal booxs, then we have to recognlze that

/ 3 evafuatlon 1s frequently respons:Lble for teﬂmnat.mg pro;;ects that are not -

i
o, Ok

, T

wortnwmle, and ri: 1s sonet:mes "*espons:.ble for mcreasmg the amounts of . ﬂ

PR

- resou:*ces d'lat are put :mc.o otl ‘er p"O]eC‘tS of exceptlonal pr’omlse, thereby gett:mg

’

. tncrr oeyord the threshold of very ierge scale payoffs. Evalﬁatlon/ in. shor't,
cqould not represent a net c:st to a co:rmunr‘y, such as the teacher eoucators.l :
1 wor.“‘_- say that bad evalua tlon GO”\ 't cost mo“e than they sh':»ulé/‘ by my standards
._ . Lnat s an excellent goound for say:mg that «.hey re bad "\smce they fall to out-
perforn a cmltlcal coxrpetltor. I on1y say that a good evaluatlzn is not only a .

good :z.nvestnent but the onlyu means. whereby you can recogn.ze whether your .investment

'"[Kc

. | '
edre :.nvolved :m sat:.sfactory evaluatn.on, and that not taken oar'e\of by the movef

e o wa . Y w

’ dama‘—,e rate dom m the city. “The returns fno'n those actlv:Ltles -of " the department :

3 good or not. So, if I have presented a rathex' depress:ng 11st of act:.v:n.tles that "
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o o petency-baéed apf:roac‘ne‘s, I have. ‘.h least- provided 'some k.md of a sugar-

.cq-*mg f the pJ.ll tna“- Iam sugoeetmg one has to swalloW'

6. Conclus’on S o e
Co*'xpe .ency-based evalua‘c:.on is & means to- t"xe ends m educa..lon. 'm’xet"xer it'
Becomes one more semantn.c tombstone in the ceme;ary of educat:.onal fads depends )
S em:;rel j on owo lSSueS, flrst, w.‘etne. we can keep our eye on %uallty and qualrcy
Cu.a’E""'O..., c.nc 'neeu the s;.andards of qua.;n.ty, not mene popular:n:y, gecond, w"xe'ther
we can ac; 13.ke ratlonal users Or COnSUMers. and adog on the bas:Ls of memt. e
. - . N
"3 - . e .
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