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PREFACE

The African Education Research project is predicated on the assumption
that there is a growing demand for research on education in Africa. Over the
past decade we have seen an increasing receptivity in official and academic
circles in Africa to the appliration of the scientific method, or at least a
more systematic approach, to solving problems in the education sector where
major portions of African national wealth are consumed. During the past sev-
eral years African and non-African institutions have helped to train and put
in place in universities, ministries and other posts a cadre of capable persons
concerned with the problems of educational development. This project grew out
of a belief that such a study could suggest better ways of articulating the
work of research producers and potential users, particularly those in Africa.
We also believed that this effort could draw attention to the field of education
research and provide guidance to research institutions and funding agencies
interested in supporting projects,

The project has been deliberately entitled "African Education Research"
to indicate research by Africans on educational issues in Africa. The focus
in on "African Education” projects which are currently urderway or were com-
pleted during this decade. It includes svstematic studies bv Africans working
in a variety of disciplines at the doctoral level or as academic researchers.
Studies by non-Africans have been excluded, not because of anv judgment of qual-
ity, but because Africans constitute the major target audience of both the
African nations and the donor bodies.

For greater utility, the report has been divided into three parts: the
first provides an overview and analysis of the patterns and issues; the second
catalogs the projects and retrieval devices; and the third presents resources
which will aid continuing research on African education.

It is difficult to adequately acknowledge the help which has been given
by so many individuals and institutions to permit this project to come to con-
clusion in the six months available for it. Institutions which have been con-
sulted during the survey are listed in Appendix A (Principal Sources of Infor-
mation) found at the end of Part One. Special thanks go to Mr. Leo Fernig of
the International Bureau of Education (IBE/UNESCO) in Geneva, Mrs. Merran
Fraenkel of the Research Information Liaison Unit of the International African
Institute in London, Dr. Sam Cookey of the Commonwealth Seecretariat in lLondon,
Miss Belinda Wood of the Documentation Centre of the Association of African
Universities in Accra, Dr. Shirley Fisher of the Overseas Liaison Committee iIn
Washington, Gail Von Hahmann of the African Studies Association (United States)
in Waltham, Massachusetts, Messrs. Sven Grabe and Jan Versluis of the Manpower
and Employment Division of the Intermational Laboui Office in Geneva, Professor
David Wiley, Chairman, African Studies Program at the University of Wisconsin
at Madison, and my colleagues in the Ford Foundation in Lagos and New York,
for providing information and arranging contacts. I also gratefully acknow-
ledge the full financial support for the project rendered by the Ford Founda-
tion.

I am particularly indebted to Professor James R. Donoghue, Institute of
Governmental Affairs, University of Wisconsin-Extension and his staff for acting
as host, for providing secretarial and other facilities, and for Professor

Q
ERIC i

Aruitoxt provided by Eic:



Donoghue's personal support and commentary at all stages.

The project would not have been completed at all without the tireless
assistance, organizational and information skills, and collegial supnort of
Mrs. Eliza T. Dresang over the final four months of the work. She assisted
with the preparation of many project entries in Part Two, and the compilation
of information on bibliographies and continuing research sources in Part Three.

Finally, I pay tribute to my wife Elaine, who, despite a major interrup-
tion to deliver and care for a three-month premature baby, managed to contri-
bute her labor and 2ncouragement to this project.

In expressing gratitude for the aid of these manv neople and institutions
I accept responsibility for any errors of omission or commission or inaccurate
judgment contained in the report. These, as well as the opinions expressed,
are the sole burden of the author.

R.E.B.
Madison, Wisconsin
June, 1974
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INTRODUCTION

The role of education research ir nolicy making is still emerging in
Africa, as it is in many other parts «f the world. Research allocations
represent very minor portions of total educational budsets, and the function
of research within African national programmes for educational develcoment is
seldom clearly defined. Among administrators research is normally seen within
the framework of educational planning.l But the decision maker in an African
Hinistry of Lducation seldom has the apbparatus or personnel snecifically
designated to systematically study school nroblems or educational issues that
form the stuff of policy.

Policy makers differ intheir views concerning the role of research. Some
may view research as complementary to political decision making, tapping their
own experience or that of advisors in a systematic manner, or using research
findings which are immediately accessible, or initiating limited studies to
justify programme decisions. Other administrators believe that ''research"
has no significant role in administration, that it is essentiallv the pre-
rogative of an "ivory tower elite’, and that such ''research", 2ven when fo-
cusing on topics with policy implications, can have little imnact on decisions
waich are basically '"political." One need not contest an administrator's
assertion that 'research" is no substitute for educational exnerience; or that
scientific investipation is no surrogate for administrative intuition. But
the administrator who 30 asserts probablv concentualizes ''research'" as a nar-
rowly academic exercise.

The African administrator who is concerned about the lack of articula-
tion between decision-making and on:Ebinp research in academic institutions
probably views this problem from a different persnective than his academic
cohort. The administrator is concerned with makine policy decisions related
to major investments and optimum allocation of scarce resources for education
without answers to basic questions. For examnle, key issues with which he may
be concerned are the efficient use of facilities and mersonnel, the value and
impact of new curricula, wastage, manpower needs and development, and teacher
preparation and ungrading. On the other hand, althoush researchers may or
may not be interested in the practical problems of administering education in
a develoning society, their achievement orientation is commonly more toward
professional fulfillment and the pursuit and dissemination of knowledge.

The role of research in policy formulation misht be more clearly under-
stood if we look at it as functionally differentiated into several types:
(a) basic research, designed tc increase the sum total knowledpge without
repard to immediate applicability; (b) nroblem-oriented research, aimed at
providing an understanding of the context and nronosing alternative solutions

linternational Institute for Educational Planniung, Zduecational Planning: An
Inventory of iMajor tesearcn Needs (paris: IIEP, 1975), p. 12 f. Chanter 1,
"The Role of Research in Educational Planning,' in this report, provides an
excellent overview of this topnic.
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to an immediate and well-defined issue: and (c) solution-oriented research,g
having the purpose of resolving a problem using an arrav of nolicv choices
and projected consequences in combination with exmerience and intuition. The
first two tvnes are normaliv considered the resnonsihility of those in the
academic world, an:d the latter that of the policv makers. However, the three
categories are not necessarilv mutually exclusive; thev can be considered
archetypes along a continuum of research.

PURPOSES

The African Education Research project is exnlicitlv intended to identify
interfaces between African research and the issues of education, as nerceived
by Africans. It is also imnlicitlv concerned with drawing attention to the
field of policy-related aducation research and with providing guidance to re-
search institutions and fundinn agencies interested in sunporting research
proijects.

Iin determininz the products of this nroject we have tried to assess what
would be most useful to African administrators, academics, and others con-
cerned with national issues of African education. Specificallv, the purposes
have been to:

(a) provide information on current or recently comnleted studies by
Africans on education in Africa in a form which is retrievable
by researchers and research ucers;:

(h) provide a framework for critical analysis of research based on
a classification of the issues of African education; and

(¢) nvrovide a listing and discussion of continuing research resources
which would aid periodic documentation of African education re-
search.

Thne nroject is intended to be indicative rather than exhaustive, and,
if uzeful, could lend itself to being followed up on a systematic basis by
African institutions.

PHASES OF THE PROJECT

This project has encompassed several phases over a six-month neriod. An
initial phase consisted of formulation of the nroject based on reflection on
personal experience with African education over the past decade. A research
ciassification of educational issues was created.

Followinm this, there was a neriod of data collection from secondary
sources of information in Africa, Europe and North America (refer arain to
Anpendix A, Part One). !lo questionnaires wer= mailed out. A schedule of
information on projects was develoned, tested and revised (see Anpendix B).

2"Solution-oriented research” is a term used sliphtlv differently b David

Court to sipgnify what he considers the task of Kenvan social scientists,
viz. 'to present evidence in ways which identify solutions and their vari-
able consequences.'" David Court, "An Inventory of Research on Education in
, Kenya," Digcussion Paper ilo. 108 (Nairobi: Institute of Develonment Studies,
E l(jﬂay, 1371), p. 3u4. Here, we are viewing "solution-oriented research' as
emmzrm yas icallv the task of administrators. 2



Existineg directories and other literature from African institutions, inter-
national bodies and documentation centers were reviewed using University of
Wisconsin-Extension as a hase of onmerations. Visits were made to several
centers in Geneva, London, Paris, ilew York, and Washineton, D.C., as listed
in Appendix A. Previous visits to the Association of African Universities in
Accra, Ghana, and documents collected from African universities and other re-
search institutions compnlemented this effort. A formal retrieval svstem for
project listings, discussed below, was also develoned.

A third phase consisted of reclassification of research project issues
based on interviews with a select oroup of Africans in the United States and
on experience gained through collation of nroject data. Project write-uns
and the search for bibliographical and continuine research resources on AER
continued. Unfortunately, it was not possible to have a period of field
verification or interviews with researchers and research users in Africa.

Project data were tabulated and analyzed in the final nhase. A.. over-
view of the issues and natterns of AER was written and the full body of
material was collated, cross-referenced., and rerroduced in this report.

THE ISSULS OF AFRICAN EDUCATTON

Anv classification of a hodv of data is a subjective attemnt to organize
information in a way which is useful %o its users. Some classifications, for
example, the Library of Coneress system, have become formalized, while others,
suen as the division of demartments of a university, varv significantlv from
place to place and over time. In the case of education research, there is
Lo ciassification which has become standardized. The academic world, which
has as a major function the creation of new nersnectives on existing know-
ledpe through developing theoretical frameworks, has normallv divided educa-
tion research by disciplinary orientation. This is useful to the discipline-
oriented academic user.

tlowever, it is not clear that such a classification is =2auallv functional

for a policy maker wishine to use the nroducts of research. On the contrary,
the administrator is more likely to be confronting nroblems or issues which
require a solution-orientation and the aid of a variety of disciplines. Dis-
ciolines which may have roles to play, such as nedagosy, educational psvchol-
osy, and linpguistics and langpuages, sociolorsy and other social sciences, ren-
erally overlap in subject matter. Thus we find, on the cne hand, discinline-
oriented research whicn mav focus on a multiplicitv of issues, and on the
other hand, issue-oriented research which is multi-discinlinary in character.

The ALR project takes the stance that the problems of education in Africa
are so pressing that there is a great need for multi-dicciplinarv and oprag-
maticallv-focused researcn. We realize that imnlicit in this position is the
substantially unconfirmed assumntion that research can make a difference in
educational pianning and administration. The 7iew of the scientist is that
research can specd up the process of finding solutions to prohlems which mipht
be Y'discovered'" anvwav in the normal eivae ani take of human Aactivity. Ve
beliave that if education research i3 to have imnact on social chanese, it
should he ordered hv thn issurs of education, and that an issue-based classi-
fication more adequatelv coincides with nerceived problems and notential so-

1itions.
O
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Classifying tie Issues. In formulatine this classification of AER issues,
there is no claim of beina free of hias. At bhest the framewnrk is subiective
and suggests issues at fixed noints in time and snace. There is an imnlicit
need to alter any arbitrary classification as the hodv of knowledge increases
and as times end circumstances chanece. It is our desire to suggrest a classi-
fication, and, resardless of its accuracv or lack cf it, to demonstrate some-
thing of what might be done through svstematic AER documentation and analvsis.

The classification described below is the result of a series of three an-
proximations. The first anproximation was a nroduct of the personal assess-
ment of the problems, soals and obstacles of educational development in Africa
(see Appendix C at the end of this Part). Eipht issue clusters were identi-
fied: administration and expansion, access, efficiency of svstem, assessment
of student achievement, learning-teaching-growine, media, political develop-
ment, and peneral and other issues.

A second anproximation (see Apnendix D) was generated throueh informal
interviews with several Africans in the United States and after further re-
flection. The number of clusters was reduced from eipht to seven® and the
classification was subjected to some reorganization. An attemnt was made to
resolve an overlap of the sections on "Assessment of Student Development’ and
"Teaching'. The fcrmer was thus focused on student evaluation and the latter
on the teacher's role and the development of the teacher, Other issue clus-
ters also were altered slightly to more closelv conform to the aoparent prob-
lem foci of projects,

The third approximation of the issues (see Anmpendix E) was devesloned to
permit a better fit between the statement of issues and the educational des-
criptors used in the UVESCO/IBE Education Thesaurus (Paris: UNESCO, 1973).
The expression of the nature of the issues was changed onlv slightly, but
enough to facilitate data retrieval on the nrojects.

The classification which emerges could be further tested against the
sorts of issues that headline in periodicals and newspapers in and on Africa.
Tnough no systematic effort has been made to do this, it is felt such an
exercise could aid refinement of the statements of issues. A more thorough-
going procedure for testing the classification would be to directlv samnle
African opinion, includine strata of decision makers,“ educators and academics,
and observers from outside education.

3The "General and Other’ catesory was dropned for lack of utility. Projects

located therein in the first aprmroximation were transferred to an exnanded
category on ‘'Political and Social Develonment' in the second anproximation.

“YAn impression of which iszues are perceived as most significant among franco-
phone educational administrators can be gleaned from the summarv of resolu-
tions of the Frencnh-sponsored annual and semi-annual meetings of African
ministers of education. Aside from egeneral concern about technical assist-
ance and programme adaptation, the major issues addressed by resolutions over
the period 1960-1969 were (with number of resolutions in parentheses): (a)
teaching and pedagopy (42), (b) students (training, scholarsiips, etc.) (26),
{¢) educational planning and statisties (10), (d) technical education (9},
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Multi-Issue Projects. e find that contemporarv education research pro-
jects on Africa otten have more than one issue orientation. TFor examnle, a
study of correspondence education for teacher education is concerned with the
issue of extending education to nersons bevond the reach of formal trainine
facilities (Issue 63 of the third anproximation, Ampendix E) and with the
issue of properlv preparing teachers (Issue 53). Thus a nuestion is raised
concerning the efficacv of arbitrarily classifving a multi-faceted project as
a singular item within a paradism. Such a dilemma confronts any classifier
in the social sciences, and even in the phvsical sciences. But just as a
book has a principal focus and can and must be catalored in a sinrle nlace
in the librarv, so too an AER project can be assisned a sinsle place reonre-
senting its orimarv focus in the classification of issuns. Indexing and
cross-referencing by issue-related descrintors provides a means of determining
nther issue foci of nrojects.

Seven Issues of African iducation - 1974. The sevan "eclusters" of issues
»f African education which have haen identified are: (1) administration and
aducational development, (2) access to education, (3) education in economic
development, (4) student evaluation,(5) teaching, (6) communications, and (7)
nolitical education and social policies. Each of these is discussed below
(refer to Apnendix E, Part One for the classification of issues). Research
projects (listed in Part Two) are nresented to examnlifv cach issue cluster.

(1) Administration and educational development of the formal system are
principal concerns of education nolicy makers, nlanners and national leaders
in Africa. Well-timed and anpronriate nlannine, the day to dav nroblems of
manafement, and policy implementation to meet current and anticinated Ffuture
expansion of education programmes are major tasks. Concomitantlv, there is
need for overcoming the ubiquitous problems of phvsical constraints on exnan-
sion throush canmital outlay, building and construction procrammes. Budeeting
and financial policy are vehicles for this. Lastly, the administrator is
limited in the expansion of education hv the number (and qualityv) of nersonnel
available t» staff the countrv's schools.

An example of A current research project which is focused on issues of
administration is entitled "Fiscal Capacity of the Six Northern States of
digeria and their Comparative Resource Allocation to Education," (see project
238 (Na-1304) in Part Two). The researcher, who is working on a doctoral pro-
gramme in the United 3tates, has been snonsored by his state government to
study financial needs and budpetary allocations with a view to formulatine a

(e) examinations (5), (f) rural development (5), (g) audiovisual
methods (4), (h) women's education (u4), and (i) libraries (2). Association
Universitaire pour le Developpement de 1'Enseirnement et de la Culture en
Afrique et a Madarascar (AUDECAM), ctudes: Conference des ifinistres de l'Edu-
cation lationale des stats Africains et Malgache d'Exrression Francaise,

{(¥o. 3) (Paris: AUDLCAM, 1869).
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framework for operational pnlannine and budeeting for that state. This is a
good example of problem-oriented and nolicv-related education research.

(2) Access to education is an issue for parents and students in Africa,
as well as those who champion the ripghts of the educationallv under-privilegad
and disenfrancnised. Education is the main means of social mobilityv and is
nerceived as the best wav oben to parents and children to cut risks and
"guarantee ' future security and success. Educational demand in most areas
exceeds tiie capacity of African nations to fully -esmond. Lducational onnor-
tunity, selecticn and admission to schools are more limited among rural ropu-
lations, certain lanrsuage erouns, and the nhvsicallv handicanped, for examnle.
One also finds that weak familv-school relationshins may inhibit accentance
of formal schooling amone some grouns. Cost factors also can and do limit
access to facilities. Providine adenuate women's education is another nroblem
deserving special attention in Africa. The access cluster of issues nrobably
impinges on the lives of more Africans than anv other issue groun, thousi this
is not necessarily reflected hv the amount of nrosramme development or research.

An example of research on an access issue is "Relative Performance of
Urban School versus Rural School Candidates in Selective Entrance Examinations,"
(see project 160 (WA-2206) in Part Two). The researcher is addressing himself
to the alleged better performance of stiudents from urban areas over their rural
counterparts on common entrance exams set by the West African Examination Coun-
cil. An attemnt will be made to identify the causes of the differences, if
any. It is assumed that an imnlicit intention of the nroiject is to determine
whether the common entrance exam is trulv common or is limiting access to edu-
cation for a segment of the Wast African student ponulation.

(3) Education in economic develonpment is an issue amons nolicy makers,
esnecially those not directlv resnonsible for educational administration, such
as econonic and manpower nlanners, irdustrial trainers, agricultural econo-
mists, and non-formal educators. High wastapge rates and the unemnloyed school
leaver »>roblems of most African countries make manifest the immortance of
maximizing the efficiency of education in the economic svstem. Manpower devel-
opment must be matched to mannower demand. Vocational develoobment and liter-
acy training are needed as A nart of industrialization and apriculturalization
prosrammes. In this context, emnlovment and productivitv are often at issue,
being seen as the objectives of educational develonment.

An example of researcih on the issus of education in economic development
is "Education and Emplovment: A Studv of Kenvan Secondarv School Leavers',
(see project 56 (Kn-3424) in Part Two). The researchers have concerned them-
selves with the employment records and educational histories of a sammle of
students lesaving secondary school during their fourth vear. Family backgrounds,
career choices, and absorption by the labor market have been considered as
factors influencing leaving. In addition to better understanding the nroblem,
an attempt has been made to determine how career nlanning and curriculum could
be altered to decrease school leaving and increase emnlovability.
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(4) Student evaluation is a major issue for educational institutions. It
is imnortant because it not onlv provides A measure of ounil success/failure
or development but also because it can indicate the effectivenes3s of the insti-
tutions in reaching their own goals. Tests may be constructed to evaluate
achievement, learning and performance, to scAale nersonalitv, behavior and
attitudes, to measure cognitive development, aptitude, intelligence and ner-
ception, to provide guidance and counselling toward aspirations and careers,
and to assess pnysical development and factors of nutrition and health. Stu-
dent evaluation 15 an issue among the students themselves and among teachers,
3chool administrators, and testins agpencies.

Au example of research on a student evaluation issue is "Investigation
amonyg, Upgandan Children of Some Aspects of Piaget's Iearning Theorv', (see
project 127 (Ug-4412) in Part Two). The researcher has investigated thought
processes among primary school children drawn from five different ethnic
populations in Uganda. Operational thinking is assessed using the theoretical
framework of Piaget. This is a tvpe of bhasic research in Africa, naralleling
comparable studies of children in Europe and North America, which mav or may
not have immediate annlication to the school, but contributes to the store-
house of knowledsre.

(5) Teaching is an issue not onlv of teachers but of administrators con-
cerned with the quality of education. Educational nrincinles and cultural
foundations are issues bhecause thev renresent the nhilosonhv of an educational
system and the essence of what is considered fit and nroper to teach to school
children. Pedapngy, teacher attitudes, the nrocesses of preservice and in-
service teacher education, and the classroom environment and social relation-
shins are related issues in the teaching ''cluster'.

An examnle of research on the issue of teaching is a project sponsored
by the Association for Teacher Education in Africa (ATEA) concerning "African
Foundations of Education', (see project 11 (Af-5106) in Part Two). Several
Africans representing countries in anrlophone Africa are producing case stud-
ies on philosopnhies of education which underlie teacher education and educa-
tional systems in Africa. The end product of the project is intended to
provide educational foundations in the nreparation of nrimary and secondary
school teachers.

(6) Communication is a broad term covering a set of related issues.
Communications through language, curriculum, extension, the mass media,
audiovisual aids in the classroom, and through teacher media centers and li-
braries are paths to increasing the immact of education in the several con-
texts in which it is proffered. Academics in a broad snectrum of disciplines,
as well as administrators, are concerned with the ways of communicating educa-
tional subject matter to users.

An example of research on communications issues is the Yoruba-English
Primary Project, (see project 333 (Na-5204) in Part Two). The objective of
this project is to increase the qualitv of primary education in circumstances
where it is known that a majoritv of children exnerience terminal education
during primarv school. The issues of curriculum and lanpuare, as well as
teacher education, are being tackled simultaneouslv. Experimental groupns
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receive instruction in the mother tonpue, Yoruba, use a Yoruba curriculum,
and study Inglish as a second and distinct lanruace. Control rrouns follow
Western 3tate policy of usine Yoruba as the medium in the first three vears
and English in the last three, but with new curricula in the two lanrfuages.
Inservice teacher training is being altered to comnlement the new lanpuaen
anproaches. Apart from research results, the project seeks to nrovide a new
policy alternative to the Western State in primarv education.

(7) Political education and social policies compnrise a seventi issue
cluster. Governments (and citizens) are concerned with how best to use edu-
cation to achieve national goals, equity, social justice, and the '"good life'.
This set of issues includes the revelation of educational historv as a basis
for fostering cultural pride and nation building, nolitical socialization as

a means of furthering nationalism, and the roles of social intepgration, in-
digenous philosopnhy, and religious education in achieving national aims.

An example of the nolitical-social issue cluster is a nroject undertaken
at the Institute of Education at the Universitv of Dar-es-Salaam, Tanzania,
on ""Self-Reliance Activities in 5chools and Youth Particimation in Village
Rural Development', (see project 103 (Tz-7213) in Part Two). It consists of
surveys of primary school activities in two towns to assess the scone and
changing attitudes, nolitical socialization an:d development of nationalism
among pupils. The nroject is funded by the University. Presumablv the nro-
ject will provide case study evaluations of the degree to which the national
policy of "Lducation for Self-Reliance’ is being achieved.

PATTERIS OF AFRICAN LDUCATION RESEARCH

In this section, we will look at the matterns of African Cducation Re-
search proijects and comnare these patterns to the issues of education classi-
fied above.

Geograpnice Focus. The seorranhical focus of ALR proiects over 1970-1974
is shown in Map 1. Of the 416 projects covered in this survev, 88% (368 pro-
jects) are focused on countries or sub-country areas, and about four ner cent
ecach are concentrated on Lastern Africa (15 projects), Western Africa (14 nro-
jects), or Africa as a whole (19 nrojects).

Amons the countrv-focused mrojects, there is a mean numbar of nroijects
s2r country of 13.6 and a mrdian of three, rangine from one nroject each in
Botswana, Malarasy (Madarmascar), Somalia, Dahomev, Nabon and Mali to 147
nrojects in !ireria. Seventy ner cent of the countrv-focused research is
aimed at nolitical units in Western Africa, and 30% on Fastern Africa.

The concentration of countrv-focused research in general reflects the
ponulation and educational develonment of individual countries, as well as
the national origins of the African researchers?®, (see Annmendix E at the

5 . . . . . . .
A source of error in seneralizing here mav be a bias in data retrieval in

favor of countries which nroduce more information on research activities.

RIC

Aruitoxt provided by Eic:



20°

—300

—20°

~ \
77 ((I- AN
si 52~ sYery”,
Leonse/ a7 Coast
Liberia SL\/S
L\
Dahomey |
OO
Number Regional
of Projects Projects
1-3 Atrica 3
PRSI ) = _roe
4-7 L S8 ¢
{.
East P
8-S asrtern { .\\ .
Africa ~Malawi
l6 -3l
‘ ..
_ 7 Western |- - " {Zimbabwe) Malagasy .
32-83 //////A Africa | vo2 g (Modagascar)
rJ'BoTswono,\'\.'/ : jl t 7
64 or+ R T '
Eastern - Western
Africa Divide
GEOGRAPHICAL FOCUS OF —30°
AFRICAN EDUCATION RESEARCH
PROJECTS 1970-1974
|
. o 500 1000 20° 40°
Scale in Miles

ERIC

Aruitoxt provided by Eic:



and of Part One). Countries with the largest number of nrojects are Niperia
(147), Ghana (44), Uranda (42), Kenva (28), Tanzania (18), and Zaire (18).
Each of these has a population of about 10 million or more and estimated na-
tional literacv rates of 20-40 per cent. Other nonulous African nations such
as Ethiopia and Sudan have more than 10 million peonle, but have estimated
literacv rates well helow twenty per cent.

Researeh Institutions in Afriea. The known volume and distribution of
education research projects undertaken by Africans in tronical African insti-
tutions over the neriod 1970-1974 is depicted in Map 2. There are 35 insti-
tutions; these are listed in Table 1, along with the abbreviations used on
Map 2, and tabulations of nroijects disagpresated by issue. A total of 309
nrojects have been tabulated which represents 74% of all projects covered in
the survey. The other 26% are nrojects undertaken by Africans outside Africa.

The map clearlv demonstrates that AER is hieshlv concentrated by institu-
tion, both in Eastern and Western Africa. There are ten institutiors in
Eastern Africa in which 106 education research projects have been undertaken
by Africans, and 25 institutions in Western Africa where 203 projects are be-
ing carried out. Research is shared among a nronortionately larser number of
institutions in Western Africa.

The most productive institutions tend to be those which have been estab-
lished longer. The leading centers are the University of Ibadan (57 nrojects),
Makerere University (47 projects), and the Universitv of Cane Coast (23 pro-
jects). The leading institution in francophone Africa is Université Nationale
du Zaire (UNAZA) (12 projects). Ibadan and Makerere were established in 13u48.
Thouph Cane Coast and UNAZA (Kisangani Camnus) were not founded until 13962,
they were associated with older institutions in earlier vears, viz. the Uni-
versity of Ghana (founded in 1948) and the Kinshasa campus (founded in 1954},
resbpectively.

Issues wnder Study. The issues of education addressed bv African re-
searchers in 309 projects in institutions in Africa are indicated in Table
1. The distribution of African education research by geogranhical focus and
issue for all 416 projects covered in the survev is shown in Table 2. (Again,
refer to Appendix E for descrintions of the issues.,) Both tables demonstrate
that the leading issues are (1) student evaluation (category 40), (2) commun-
ications (60), followed bv (3) nolitical education and social policies (70),
and (4) teacning (50). The least attention has heen siven to the issues of
access to education (20).

There is much similarity in issue orientation from one institution to
another. We do not find a pattern of clustering around certain issues in
institutions. The most active research institutions, Ibadan and Makerere,
have proijects in all seven categories of issues. Student evaluation is the

6 : . . . . . . .
Each of the four institutions have experienced several changes in constitu-
tion and name over the colonial and post-colonial neriods of their exis-
tence.,
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Tahle 1.

Institutions in Africa in which Fducation Research
by Africans has been Undertaken, 1970-1974

Institution/Countrv Location

Abbreviation

Issue Classification (# projects)

O

o 20 % wd ED) 50 TO] Total
Jwtem Africa (subtotal) 8 7 1% 31 8 27 11 106
Jnivarsity of Dar-es-Salaam, Tanzania U/Dar-es-Salaam 0 1 0 2 2 6 [ 15
Ccononic Commission for Africa, ECA 0 0 3 b} n o] 0 3
Ethiopia
Haile Sellassie T University, Ethiopia HSTU 3 2 1 0 1 1 0 8
<2nva Institute of Education, Xenva KIE 0 o) ] 3 0 1 0 i
University of Xhartoum, Sudan U/Khartoum 0 bi 3 0 b} 0 1 1
Language Association of Eastern LAEA ] 0 0 N ) 2 0 2
Africa, Tanzania
Makerare University, Uganda Makerere 3 1 4 19 5 10 5 u7
University of Malawi, “alawi U/Malawi 0 1 0 o) 0 0 0 1
University of lairobi, Kenva U/Nairobi 1 2 4 4 0 3 1 15
University of Zambia, Zambia U/Zambhia 1 N 2 3 0 4 0 10
Wdegterm Arrica (subtotal) 7 6 17 64 25 58 26 203
Université i'Abidian, Ivorv Coast U/Abidian 0 0 o} ] ] 1 0 1
Aamadu Hello Universitv, liiperia ABRU o} 2 2 5 0 9 2 20
Association for Teacher Cducation ATEA 0 N o} o} 1 0 0 1
in Africa, ligeria
Universits fddérale du Cameroun, U/Cameroon 0 n 0 1 0 o} 0 1
Cameroon
Universiry of Cape Coast, Ghana U/Cane Coast 3 N 3 7 4y 2 4 23
Comparative tducation Studv and CESAC 2 n 1 0 o] 3 0 Yy
Adaptation Centre, !igeria
M1ération Génerale de la Promo- DPH 0 0 1 n 0 0 n b
tion Hdumaine, Senegal
Ghana Associatioan of Science GAST 0 0 2 0 0 1 0 1
Teachers, G-ana
Lniversity of 3Shana, Ghiana J/Ghana N s} ] 2 1 2 2 5
Universitv of Ibadan, llireria U/Ihadan 1 1 " 193 7 17 8 57
University of Ife, liferia U/Ife B o] bl 2 1 3 3 9
Instizut Africain pour le DEveloppe- 1HADES o] 0 2 ) 9 1 0 1
ment Lconomijue et 3oclial, Ivory
ToAast
Institut des chercnes Pélagomique, IRP ) 9 9 0 1 0 2 1
ivory Conast
Institut YMational de Recherche Gci- 14mS o} o] 4] o] 9 1 1 2
antifique, Toro
Programme «'Education T4ldvisunlle, PET b} o} o) n n 1 0 1
Ivory Coast
Laros, Llperia U/taros o} 1 2 6 3 1 3 16
f Liberia, Liberia U/Liberia 9 0 9 o} 9 1 N 1
dimeria, ldireria U/tiraria 2 1 3 ] n 5 1 20
Pan-African Tantitute for IJevelonment, PATD o} o} 1 o] n ol 0 1
Cameroon
Scieance Education Propranme for Africa, SEPA n b} n n n 1 N 1
Shana
Science Teachers Assoclation of STAN o] b} 0 o 0 1 0 1
diparia, liperia
Univarsity of Sierra Loone at Treetown, U/Sierra leone b} b} b} 1 1 L 1 7
Silerra Leone
Iniversity of Sierra Leone at !liala, Hala bl o} o} 1 2 1 0 i
Sierra Leone
West African Examinations Counzil's WAEC/TEDRD 1 1 n 9 0 1 0 12
Tast Devalonment Research Office,
Higeria
iJniversitd lationale du Zaire, Zaire DA b 0 n 5 4y 2 1 12
Totals 5 13 31 a5 33 85 37 309
12
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Table 2. Distribution of African Education Research
By Geosranhical Focus and Issue

Issue Classification (# projects)

Geographical Focus 10 20 30 40 50 60 70 Total
Africa by 0 by 2 2 5 2 19
Eastern Africa 1 0 0 7 1 b 2 15
Botswana 0 0 0 1 0 0 0 1
Ethiopia 5 2 1 0 1 3 1 13
Kenya 3 2 4 8 & 6 5 28
Malagasy (Madagascar) 1 n 0 0 ¢ 0 0 1
Malawi 0 1 0 0 1 0 0 2
Rhodesia 0 0 0 0 0 1 1 2
Somalia 0 0 0 0 0 0 1 1
Sudan 1 0 1 0 2 1 1 B
Tanzania 1 1 0 2 2 7 5 18
Uganda 2 1 5 1u 6 9 5 42
Zambia 1 0 1 3 0 y 0 g
Eastern Africa subtotal 15 7 12 3% 13 35 2 138
Western Africa 2 1 0 7 1 2 1 14
Cameroon 0 0 0 1 0 2 0 3
Congo (Brazzaville) 0 0 2 2 0 0 0 2
Dahomey 0 0 0 0 0 0 1 1
Gabon 0 1 2 0 0 0 0 1
Ghana 5 0 L 10 7 11 7 Ly
Ivory Coast 0 0 0 1 1 3 0 5
Liberia 0 0 o) 0 1 1 1 3
Mali 0 0 0 0 0 1 0 1
Nigeria 3 7 12 u7 13 38 21 147
Senegal 0 0 1 0 1 0 0 2
Sierra Leone 1 0 0 L 3 L 1 13
Togo 1 0 0 0 0 1 1 3
Upper Volta 0 0 0 0 0 0 2 2
Zaire 0 0 1 7 y 3 3 18
Western Africa subtotal 18 g 18 72 30 63 37 259
GRAND TOTAL 37 16 34 116 46 106 61 416

13
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first concern of both, followed bv communication issues. The Universities of
Cane Coast, lileseria, Laros, and !lairohi have rescarch on-roing on cix different
issue clusters. Student evaluation issues are also receiving the freatest at-
tention in these institutions. Institutions with very few nrojects tend to
undertake research on communications more than other issues.

Institutions in Eastern Africa have much the same spread of issue-
orientation as those in Western Africa, as shown in Table 3. There is a
slight trend, in Eastern African institutions, to devote pronortionatelv more
attention to the issues of (1) administration and educational develorment
(10), (2) access to education (20), and (3) education in economic development
(30), with a complementarv emphasis in Western African institutions on the
other four issue caterories.

Table 3. Per Cent Distribution of
Education Research by Issue-Orientation of Proijects
in Institutions in Eastern and Western Africa

1370-13743

Region n Issue Classification Total
10 20 30 40 50 60 70

(per cent)

Fastern Africa 106 8 7 13 29 8 25 10 100
Western Africa 203 3 3 8 32 12 29 13 100
Africa 309 5 4 10 31 11 27 12 100

abased on data in Table 1.

Table 4 suppests that there is little difference in the issue-orientation
of ~ducation research on francophone Africa. Student evaluation and communi-
cation issues are the highest priorities, as is true for non-franconhone
Africa. Issues of access to education are the least studied.

Table 4. Per Cent Distribution of Education Research
Projects bv Geosraphical Focus and Issue
in Francophone and Hon-Francophone African Countries
1970-19743

Geogsraphical Focus n Issue Classification Total
10 20 30 yn 50 60 70
(per cent)

Franconhone Coun- 39 5 3 5 28 15 26 18 100
tries

Hon-Francophone 377 9 y 8 28 11 26 1y 100
Countries

Africa 416 9 " 8 28 11 25 15 100

7based on data in Table 2.
Includes Cameroon, Conro (Brazzaville), Dahomevy, Gabon, Ivorv
Coast, Malagasy (Madapascar), Mali, Senegal, Toro, Upner
Volta and Zaire.
14
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There is some difference in the issue orientation of Africans undertaking
323 nrojects in Africa and that of African researchers undertakineg 107 nroiects
outside the continent. This is demonstrated .: Table 5. Pronortionately larsger
numbers of African researchers outside Africa are focused on the issues of
(1) administration and educational develonment and (2) nolitical education and
social policies. There is corresmondinely less attention being paid to student
evaluation and communication issues than amonp African researchers working in

Table 5. Per Cent Distribution of Education Research
Projects by Issue among Africans
In and Outside of Africa, 1970-1974,

Location of n Issue Classification (per cent)

African Xesearcher 10 20 30 49 50 60 70 Total
In Africa 309 5 4 10 1 11 27 12 100
Qutside Africa 137 20 3 3 20 12 20 22 100
TOTAL 416 9 4 8 28 11 25 15 100

tfrica. iearly all of those working abroad are studving at t:ie doctoral thesis
level., A possible exnlanation for the difference in issue-orientation is that
educational administration and political-social issues might better lend them-
selves to overseas study circumstances than the other caterories. Furthermore,
among -doctoral students sponsored by their home sovernments, there is some
inclination to study administrative themes.

Researeners. There are 344 African researchers undertaking the 416 nro-
jects covered in this review of African LCducation Research.7 This is an
averare of 1.2 nrojects ner researcher. More than four-fifths of the proijects
are undertaken by individual researchers. Many of these are financed from ner-
sonal resources. Jith the general excention of curriculum nroijects, verv
little of the research is under the direct snonsorshin of institutions. HNinety-
five per cent of the researchers study their countrv (or region) of origin.

Tahble 6 indicates the discinlines of African researchers undertaking AER
proijects. The table is expressed in nroject-researcher units, where one unit
equals one resecarcher doing one project. iearlv two-thirds of the proiects
(65%) are being carried out bv Africans in the various fields of education,
i.»., peadarory, adult education, snecial education, phvsical education, science
aducation, educational administration, curriculum and instruction, art educa-
tion, vocational education, etc. Another 12% are nursued bv nsvchologists and
educational nsycholorists, 4% bv sociologists and anthronologists, and 3% by

7 .
The names and biodata of rescarchers are presented in the Index of Researchers

in Part Two.
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Table 6. Princinal Discinlines of African Education Researchers?

Diseipline Issue Classification
10 20 30 40 50 50 70 Total
Education 27 10 23 81 40 51 35 307
Educational Psvcholosy/ 1 0 2 46 7 2 0 58
Psychology
Linguisties/Languages 0 0 n 1 0 12 0 13

(Incl. Enrlish and French)

Economics 2 0 ! n 0 0 ) 6
Political Science 1 0 0 0 n 1 5 7
Sociology/Anthronology 3 1 y 1 1 1 9 20
Art/Theater Arts 0 0 0 0 1 0 1 2
History/Law 1 1 0 0 0 ) 3 5
Religion 0 0 0 0 0 0 3 3
Geogranhy 0 0 0 0 1 0 9 1
Communications 0 0 0 0 0 1 0 1
Unspecified or Unknown 3 4 5 15 5 12 y 48
TOTAL 38 16 38 144 55 120 60 471

a . s . . .
In project-researcher units. One unit equals one researcher doing
one proiject.

linguists and language specialists. Other studies are being conducted bv po-
litical scientists, economists, historians and lawyers, religion snecialists,
theater artists, and persons in geograpny or communications.

Iarget Groups. LEach AER project has been classified bv the level of its
target group (see the Kev to Issue-Target-User (ITU) Code in Part Two.) This
is intended to identify which groups within or outside the formal svstem of
education are being researched. Table 7 shows the distribution of target
groups by issue. Just over half (52%) of the nrojects are focused on single
target groups. Most tarpgeted research is on secondary education {20%), fol-
lowed by pre-primary and primagy education (16%), tertiary education (9%) and
extra-svstemic education (7%). Communications issues (categorv 50) have the

8Extra—svstemic education is defined as education outside the formal system.
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hirhest proportion of tarreted proijects (61%) followed bv proiects on student
evaluation (53%) and teaching issuns (57%). Tarreted communications research
is larpgelv focussed on the secondary level (51%), while tarreted student eval-
uation studies (46%) and teaching issue studies (35%) are princinallv concerned
~ith the pre-primary and primary level.

Table 7. Level of Target Group by Issues
of African Cducation Research, 1970-1374,

Level of 3tudv Issue Classification (# projects) Total %
Target Group 10 20 30 0 50 60 70
0 General, lfulti- 13 12 17 49 29 h2 40 199 48

level, or un-
specified by level

1 Prenrimary and 0 1 I 31 9 17 5 67 16
nrimary education

2 Secondary ~duca- 5 0 0 24 7 33 9 84 20
tion?

3 Tert%arv educa- 10 3 3 10 8 2 3 39 g
tion'

4 Extra-systemic 3 o] 4 2 2 12 4 27 7
education®

TOTALS 37 16 34 116 46 176 61 416 100

?All postprimary and nretertiary formal schnoling

PHicner education, including university, molvtechnic and
advanced teacher trainine

CNonformal, informal and adult education

Users of Hesearch. Each project has heen examined to determine the prin-
cipal user rroun for which the research was desisned. Admittedly, this has been
an arbitrary nrocess often hased on limited nroject information. However, the
comparative reading of projects has led us to believe that data were adequate
to make subjective estimates of user grouns.

Table 8 estimates the princinal users of resecarch. disargrerated by issue
orientation, as intended by researchers. HNearlv three-fourths (72%)of the 416
AER projects were aimed at academic users, including research for degree-

(cont.) Everv countrvy has a well-recognized education system defined (though
not necessarily fully funded) bv the budget of the Ministrv of Education.
Extra-systemic education encompasses nonformal, informal and adult education
schemes funded privately or by public agencies other than the Ministrv of
Education.

Q 17
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related users (28%) such as universities and individual research done within
the academic communitv in the pursuit of knowledre (44%). The former consists
of research by doctoral-level candidates but is otherwise closelv akin to the
latter.? Academic user-oriented research mav or mav not corresnond to 'basic
rescarch'. Twenty-eight ner ceont of the nrojects were aimed nrimarilv at non-
academic user., including institutions (14%), administrators in government
(11%), the peneral nublic in a given country ( <0.5%) or users in interna-
tional bodies ( 3%).

Table 8. Princival Intended Users of African
Education Research hv Issue, 1970-1974,

Princiral Intended User Issue Classification Total % Combined

of Res~arch 10 20 30 49 50 60 70 %
(# projects)

1 Depree-Related User b 3 5 24 17 21 31 115 28

~
///72
2 Individual Academic 9 11 16 69 15 40 24 184 uyyu
Communitv
3 Institution 1 1 7 18 5 20 y 56 14
4 Administration 13 0 3 2 5 21 2 46 11

(Governments)

5 General Public 0 0 1 0 1 n g 2 %
(National)

\\\/

6 International User 0 1 2 3 3 y 0 13 3
TOTALS 37 16 35 116 46 10U 61 416 109 100
“Less than 0.5 per cent.

The lareest nronortion of research aimed primarilv at non-academic users
is focused on communication issues (category 60) (42%), followed by nrojects
on administration and education development (category 10) (38%), and education
in economic development (catepory 30) (38%). Most curriculum nrojects (issue
62) (68%) are aimed at non-academic users. Sixty-four per cent of nrojects on
test construction (issue 41) and 57% of research on mannower issues (issue 32)
are aimed at non-academic users. ilo other catesory of issues has a majoritv
of nrojects aimed at non-academic users.

15

3A few research projects being done for fulfillment of degree requirements
hhave been classified in catepories other than ''degree-related user'" where
such decisions seemed clearly appronriate.

18
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proiects themselves.

An idea of the issue focus of ALR projects funde«d or administered bv
international bodies Is suppasted in Table 9. These Aare orranizations which
can influence the kind of research undertaken, though thev do nst carrv out

Their major focus is on communications istues (45%),

followed bv student evaluation (18%) and teaching issues (15%). Curriculum
and language issues apnear to receive snccial attention. Howaver, since the
number of projects i3 relatively low and the data are certainlv not comnlete,
genaralizations nere should he considered indicative only.

O

ERIC
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Table 9. Issue-Orientation of Research Funded or Administered
by International Organizations Not Directly
Undertakine AER Projacts

Funding/Administrative
Organization

Issue Classification (# projects) Total
10 20 30 u0 50 60 70

African-American Schol-
ars Council

Association for Teacher
Education in Africa

Canadian International
Development Agency

Carnegie Cornoration

Center for Educational
Devalopment Ovorseas

Educatinnal Development
Center

Ford Foundatiocn

ntarnational Develop-
ment Association(IBRD)

International Extension
University

Overseas Develonment
Administration

Dverseas Liaison Com-
mittee (ACE)

10 1 1 2 o 0 5
0o 0 0 0 1 o 0 1
1 0 0 0 0 nooo0 1
0 n 0 2 1 2 0 5
G 0 ) n n 20 2
0 2 9 0 0 1 0 1
3 0 3 1 noo10 0 17
0 0 0 0 ) 1 0 1
0o 0 0 0 n 1 0 1
0 0 0 0 n 1 0 1
0o 0 1 0 n o0 1

a T
Taken from Index of Institutions, Part Two, based on the 416

projects surveyed.

These data should not be interpreted as fully

reflecting the issue priorities of the individual organizations.

19



{Tahle 9, continued)

Funding/Administrative Issue Classification (# nroiects) Total
Organization 10 20 30 40 50 60 70
UNESCO 0 1 0 2 3 9 0 15
United States Agency for 2 0 0 4 2 ¢ 0 8
International Develon-
ment
World Health Organization 0 0 0 1 0 0 0 1

of the United Nations

TOTAL 7 1 5 11 9 27 0 60

Par Cent 12 2 8 18 15 45 0 100

Other important qucstions that could be nosed concerning research use
are: what issues are African users concerned with? and what kind of research
projects are needed for policy formulation? The AER project has not been able
to systematically tackle these questions. These are subjects that deserve
exploration.

SUMMARY AND CONCLUSIONS

Swmnary. This report has analyzed the natterns of 416 African Education
Research (AER) proijects, based on a classification of seven issues of educa-
tion: (1) administration and educational development, (2) access to education,
(3) education in economic development, (4) student evaluation, (5) teaching,
(6) communications, and (7) political education and social policies.

Nearly three-quarters (309) of the projects surveyed were undertaken by
Africans in Africa, and the bhalance (107) iy Africans outside Africa. AER in
Africa was found to be highly concentrated in a few (35) institutions, with
the most active research institutions generally the oldest. Western Africa
is the heartland ~f AER with seventy per cent of countrv-focused projects.
AER patterns rourhly parallel population and literacy rates; the most nonulous
and best educationally developed countries have the most research.

The leadinsg issues researched are, in order of importance: (1) student
evaluation, (2) communications, (3) political education and social nolicies,
and (4) teaching. The least studied issues are (5) administration and educa-
tional development, (6) education in economic development, and (7) access to
education. There is no clustering around certain issues in research institu-
tions in Africa. There is a slight tendency in Eastern African institutions
to have a wider spread of issue-orientations, and thus, more attention is
paid to the three issue clusters noted above which are generally the least
studied. Francophone issue-orientations of research projects differ little
from thos2 in the non-Francophone countries of Africa.

Q 20
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n torrical Yrican researchar is dJdoine one predect in an African univer-
in furled ¢ oam nmepaonal recorrees and 18 Faeriaed on his own countrv

African reasearchers ouraidn L9pica have devoted somewhat more re-

. to the issues of (1) administration an' educational devalopment, an?

() volitical n~ducation and social policies than their counternarts in Africa.
Himost tweo-thirds of the ffrican researchers were trained in a field of educa-
tion (e,r, nedarorv, educational administration and adult education) with the
rest representing other social and human sciances (e,p, nsveholosv, linpuisties,
arnd sociolopy ).

Just over half the projects are concerned with a single target sroun wi-
thin or outside the formal nvstem of education. Most tarreted research is on
secondary education, followad Ly pre-primarv and primary education, tertiary
education, and extra-systenmic education. Moot AR nroiects (72°) are aimed
rrimarily at other researchers and users in the acadermic communitv. The Fene-
ral excaentions to this are curriculum projects, test construction rescarch, and
manpover studles, which are largely aimed at non~academic users. Among the 416
ALZ preojects, research on commurnications issues (especiallv curriculum and lan-
ruafe) recelves the most attention and support of international organizations.

Joneluetong, A word of caution is in order before drawing anv conclu-
sfons atout the information nresented in the AL? proiect. This document does
not tcuch on the “ull ranre of rescarch on African education. As noted ear-
lier, work » non-~fricans has heen arhitrarilv excluded. Attention is fo-
cussed nn research hr Africans to Limit the AT nrodect to the time availabhle
for it and to raflect thre rriority tarpet aundience of the Africar nations and
tha donor hodiea, Turthermore, the listines are incomplete and possiklv un-
even in coverapge, Thav are intended to he indicative, not exhaustive, The
reader should bear these caveats in nind in interpreting the followine gene-
ralizations.

1. A classificaticn of oducation research based on issues renresents
a norae nowsrial orsanizing concent than one based on discinlines because it is
functionally related to policy making and provides a means of assassing research

nriorities,

2. Folicv-related research is of two complementarv types: (a) prob-
lem-crientecd research which is larpely the task of academicians and (b) solu-
tion-oriented research which is basically the responsibilitv of administrators.
Joth types should seek to tap the reservoir of knowledge generated hv basic
research,

3. r#ssuring that policy-related research is undertaken is the burden
of the administrator, not the academic. It is his responsibilitv to indicate
what kinds of research are needed in the planning rrocess and what will help
further national political, social and economic roals. 7The onus is also his
for establishing a mechanism to solicit and supnort education research in ins-
ritutions,10

10, ;s . R . .
in example of such a mechanism, .lbeit in the formative stages,is the

“igerian liducational Pesearch Council.

~
Q ?1

ERIC

Aruitoxt provided by Eic:



4. Howe' opr, the administrator and his advisors cannot he exnerts in
evary asnect of eliucation, This is where research has a role to nlav too,
fesearch can proevide a systematic and unhiased delineation and assessment of
rolicv options. If decision makers see research in this lisht, the future
expansion of elication in Africa could precinitate a larfer role for research
in policy forrulation,

5. If administrators can clearlv articulate their research priori-
vles, tre need for policy-related research and multi-disciplinary studies could
ve answered by existing research institutions, even though, as we have shown,
the nunmber of these institutions in Africa is relativelv small.

f. Research hy the academic community which is not directly tied to
nolicv making can contribute to the decision-makinrs process. A useful func-
tion would he served throush the nreraration of case studies, the comparative
analvsis of =uch cases, and the evaluation of nrevious decisions and consequen-
ces nlus anseansmenta of how other decisions mieht have resulted differentlvy,
“hourh there is alreadv considerable idiosranhic research soing on, much of it
is not in a form readilv usable hv adniniatraters, Over the coming vears jnc-
reasing attention should be piven to nomothetic (law-giving) research to tie
torather common threads of ~ducational develorment awnerience and to foster the
transferability of education research from one context to another.

7., The similaritv of the natterns of issues from countrv to countrv
as reflected by researc’ activity, mav suggest that the nroblems of educational
c¢evelopment throushout Africa are roughlv equivalent. However, more work is
n 2:ted in classifying and analvzing the issues.

3. The issues of education which are least studied bv African re-
searchers, viz. (a) adninistration and educational development, (b} education
in economic development, and (¢) access to education, have much relevance to
policv-naking and ought to receive more studv in future, Where trends are
found toward the clustering of institutional research in these issue areas, thev
should be encouraged by administrators. This is an area of possible cooneration
with outside funding bhodies.

9, Individual researchers who are develoning nrojects could benefit
from 2 conscious recosinition of the issues, target prouns and users of their
research, It is honed in future that a greater percentage will aim projects at
users baevond the academic community,

17, The raesaarcher with limited research exnerience could heln him-
self and his users bv dasipning projects which are limited in scone, carefully
A=fined and reliant on ermniricism, Tt is our exnerience that nroiects which
evidence pood orranization also have clear issue foci, and that this sood or-
Fanization is reflected in the terms nsead hv researchers in their texts and
titles, The values of using nrecise terminolosv could include: (a) claritv
and conciseness, (b) commonlv understood definitions, (c¢) +translatabilitv,
and (d) transferability,ll

11
Arain we mention the ESCO/TRI Flucation Thesauris, op. eit., as a valuable
tool in this process,
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11. If researchers make nolicy recormmendations on the basis of their
with full cornizance of the range of available policv

research, it should he done
the nrojected consenquences of each alternative,

ch,
alternatives and in view of

12, The training of African Researchers is an anparent priority,
“he dearth of African education researchers is particularlv critical in Franco-
phone Africa, Training at the advanced academic level as well as the provi-

sicn of inservice courses in research rethodolosy could further research in
countries throughout the continent.
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anpendix A

PRINCIPAL SOURCLS OF INFORMATION

African-American Scholars Council, Suite 306, 1150 17th St. !.W., Washington, D.C.

African Association of Corresnondence Educators, Corresnnndence Unit, Universitv of dairobi,
wairobi, Aenva

African Bibliorranhic Center, P.0. Box 13096, Washinrton, D.C. 20009

African Studies Assoniation, Research Liaison Committee, 218 Shiffman Certer, Brandeis
University, Waltham, Massachusetts

Association of African Universities, P.0O. Box 5744, Accra, NThana

Association ror Teacher Cducation in Africa, Western Council-Lasos, Eastern Council-Nairobi,
Headnuarters-University of Laros Collepe of Education, Yaba, Lasos, Nigmeria

Association Universitaire pour la Dévelonpment de l'Enseisnement et de la Culture en Afrique
et 3 Yadargascar (AUDECA@ , 100, rue de 1'Universit&, Paris, France

Bureau Rerional pour 1'Education en Afrique (BREDA/IMESCO), 12 avenue Roume, B.P. 3311, Dakar,
Seneral

Centre d'Ana..se et de Rechercihes Uocumentaires nour 1l'Afriaue Noire (CARDAN), 290, rue de la
Barume, 75 Paris 8e, Prance

Cantr for Lducational Development Overseas (CEDO), Tavistock iiouse South, London WC 1H 9LL,
U. K.

Commonwealth secretariat, Yarlboroush House, Pall Mall, Londo. SW1, U.X.

fducational Hesources Information Center (ERIC), ERIC/Hisher Education, retrieving data from
all 16 ERIC centeis in the U.S., Suite 639, One Dunont Circle, Washington, D.C. 20036

Tord Foundation, 320 E. 43rd Street, llew York, New York 19017

Institut d'ttude du Divelopnmant Econominue et Social (IEDES), Univarsité de Paris I, 5, rue
des Colonnes du Tr8ne, Paris l2e, France

Institute of International Education, 899 United Nations Plaza, New York, New York 10017
International African Institute, Research Information Liaison Unit, 210 High Holborn, London
WC1V 73W, U.X.

International Association for Cross-Cultural Psvcholosy, Second Pan-African Congress (Decem-
ber, 1375), Secretariat at Collese of Education, Brock Universitv, St. Catherines, Ontario,
Canada

International Bureau of Education (IBL/UNESCO), Palais Wilson, 1211, Geneva, Switzerlard
International Institute of Educational Planning (IIEP), 7, rue Eurene-Delacroix, Paris l6e,
France

International Lahour Office, International Labour Orgsanization (ILO), Manpower and Emplovment
Division, CH 1211 Geneva 22, Switzerland

Library of Congress, African Section, 1040C Annex, 2nd andé Indemendence Avenues, Washington,
D.C.

Ovarseas Lialson Committee, American Council on Education, Suite 320, One Dupont Circle,
Washinpgton, D.C. 20036

Paal: :-Stokes Fund, 10 East 87th Street, lew York, lew York 10228

Teachers College, Columbia Universitv, Institute of International Studies, West 116th Street
at 3roadway, iew York, New Yorkx 10027

Unitea :Hations Zducational, Scientific and Cultural Oreganization (UNESCO), Place de Fontenovy,
75 Paris 72, france

United 3tates Apencvy for International Devalonment (USAID), Technical Assistance Bureau,
Human Resources Division, 213t and C. Street, Washington, D.C.

Universitvy of Illinois at Urhbana-Chamnaisn, Comnarative Education and African Studies,

c/o 1208 West California, Room 101, Urbana, Illinois 51801

University of London, Institute of tducation, Malet Street, London WCl, U.K.

University of Sussex, Institute ot Develonment Studies, Falmer, Brighton, U.K.

Universitv of Wisconsin, African 5Studies Propram, 1450 Van Hise Hall and Universitv Extension,
624 lowell Hall, Madison, Wisconsin 53704
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Punding Source(s) / Amount(s) (if available)

. Other Soonsoring Institution(s) (4f any)
Addresa{es)

Appendix B APRICAN EDUCATION RESZALCH PAOJECTS

(MARCH 1974)

Code
Date
rce
Country :
Region —m

Projact Title

Key Words/Dascrintors

Description (Aims and Scope)

Date of Starting Research
Date of Completion

Methodolozy Yes= 1 Noz O N.D,= 9
(2) Feview of Secondary Sources
(b) Survey Resesarch
{c) Comparative Analysis
{d) Tabular &nd Eivariate Analysis
(s) ¥ultivariaze Analysis
(£) Otner (Specify)
{g) Total Methotis (a—-f) Emvloyed

Publications (if any)

"Level of Study Tarzet Audience

Intendel Princinal User of Rasearcn
Other User(s)

Issue Orientation of Research

e ———
—— e

7. Rcuar::her(s) Date(s) Specislization(s)/ Degrea (Dates/
Neme's) Status(es) of Birth . Liscipline(s) Institutions)
(a) -
(b)
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Appendix C

EDUCATION RESEARCH CLASSIFICATION

(First Annroximation)

Issue (Taird and Fourth Dieits)

s}

[¢3)

General and Other

00 Other

01 i#istory

22 Theorv

03 Values

24 Social Structures

Administration and Expansion

10 Other

11 Organization and Manarement

12 Physical Planning (Supplv of Facilities, Building Design-Construction,
New School Location)

13 Financing and Budpeting

14 Staffing

15 Decentralization

16 Inspection

17 Personnel Lvaluation

Access

20 Other

21 Demand on Facilities

22 Selection Process

23 Parental Ability to Pay

24  Parental Desire fer "Modern™ Education

Lfficiency of Svstem

30 Other

31 Dropouts

32 Manpower Sunply-Demand

33 Basic Skills (Manual, Literacv, lNumeracv)

34 Emplovment

35 Mdigration

36 Productivity

Assessment of Student Achievement

40 Other

4, ixamination {Validation, Standardization, Administration)

42 Follow-up Studv

43 Background Characteristics

44  Attitudes and Asnirations

Learning-Teaching-Growing (The Classroom)

52 Qther

51 3tudent-Teacher Interaction

52 Pedagorv (Methods)

53 Psycholosy

54 Guidance and Counselling,

55 lutrition

56 Teacher Factor (Preparation, In-serv <e, Attitudes, !roblems)

57 Special Education

Communication

60 Stner

61 Languare

62 Curriculum

63 Mass Communications (Radin/TV/Correspondence)

64 Technolosv for the Classroom

55 Libraries

306 Teacher Media Centers

Political Javelopment

72  Jther

71 JClitizenship

72 Political 3ocialization

73 Indoctrination/Propaganda

74  ationalism

75 Brain Drain
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Anpandix D

EDUCATION RESEARCH CLASSITICATIN

(Second Anproximation)

Issue (First and jecond Dipits)

12

30

40

o
O

70

Aadministration and mvelonment

11  General Plannine, “anarernant an! lLxnansion

12 Physical Develooment (Surnly of Facilities, Ruildines)
13 Tinancing and Budgetine

14 Staffinn and Personnel

Accass

21 Demand on Facilities

22 Selection Process

23 Parental Abilitv to Pay

24 Parental Desire for '"Modera" Education

25 Female Education

Lfficiency of Svstem

31 Yastare (Dropouts)

32 Manpower Supnlv-Demand (In Lconomv, in Teachine, Brain Drain)
33 Basic Skills (Manual, Literacv, ‘lumracy)

34 Emnlovment

35 Mirration (e.7., Rural-Urhan)

36 Productivity

Assessment of Student Davelonment

41 Examinations Develonment and Role

42 Achievement (Learnins, Performance Measurement)
43 Personality, Be~haviour, Attitudes

44  Cornitive Develonment, Antitude, Intellirence, Porcention
45 Careers and Counselling (Asnirations, fuidance)
Teaching

51 Foundations (Princin.es)

52 Pedarory (Methods)

53 Teacher Prenaration and Inservice Trainins

s4 Teacher Attitudes, Problems (Professionalism)

55 Classroom Relationshins (Inteeration)
Communication

6l Language

62 Curriculum Planning and Analvsis

53 E©xtensinn (Yass Communications, Corresnondence)
B4 Technologvy for the Classroom (Audio-Visual Aids)
65 Libraries and Teacher Media Centres

Political and Social Develonment

71 Citizenship (Study of Government)

72 Political Socialization (Nationalism, Indoctrination)
73 Social Development and Structures

74  Indigenous Philosophv, Educational Values

75 Moral and Religious Values

76 Historical Develonment
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LEDUCATION RESEARCH CLASSIFICATINY

(Third A~nroximation)

Issue (First and Second Dipits)

19 Administration and Educational »velonment
11 Planning and Manarement (Exmansion)
12 Caniral Outlav (for Fixed Assets), Buildinrs, Construction Proocrammes,
(Phavsical Davelopment)
13 Budretinre and Financial Policv
14 Personnel and Personnel Manasement (Staffing)
22 Access to Hducation
21 Educational Demand
22 Educational Onmnortunitv, Selection, and Admission (School)
23 Familv-School Relationshin
24 Cost (Limitations to Parents and Students)
25 Women's Education
30 Education in Economic Develonment
31 DJronout Rate and School Leavers (Wastape)
32 Manpower Development and Mannower Needs (Including Teacher Sunply-Demand
and Brain Drain)
33 Literacy and Vocational Development (Numeracv, Basic Skills)
34 Emplovment and Migration
35 Productivity
40 Student EZvaluation
4} Tests and Test Construction
L2 Achievement, Learninr, and Performance 'easurement
43 Personalitv, Behaviour and Attitudes
44  Cornitive Develonment, Antitude, Intellipence and Percention
45 Careers, Counsellinp, Aspmirations and Guidance
46 Phvsical Davelonpment, Nutrition and Health
53 Teaching
51 Educational Princinles (Foundations)

52 Pedasorv (Methods)

53 Preservice Lducation and Inservice Teacher Education

54 Teacher Attitudes (Problems and Professionalism)

55 <Classroom Environment, Social Relationshing and Racial Integration
62 Communications

61 Lanruarse, Lansuare Arts and Lancsuare Planning

%2 Curriculum Planning, Curriculum Develonment and Curriculum Evalution

©3 Extensior Lducation, Yass Media and Corresnondence Tuition

64  AudioVisual Communication (for the Ciassroom)

55 Libraries (Teacher MYedia Centres)
70 Political Etducation and Social Policies

71 tducational tliistorv

72 ?Political Gocialization

73 3Social Integration and Social jvstems

74  Indigenous Philoso.ohv and Educational Values

75 Moral Values and Relirious tducation
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Aprpendix T

BASIC STATISTICN on TiE

COUNTRILS OF AFRICA®

Total 3quare Ponulation Literacy nHpP-1372
Country Mtiles (ann) 1379 (mill.) % ar capita (%)

9

LASTERI AFRICA

1. Anpola 48l 5.7 10-15 2190
2. 3Botswana 232 LB 29 R
3. Burundi 11 3.6 19 60
4, Comoro Islands 1 .3 na na
5. Ethionia 472 25.3 5 67
5. TFrench Territorv of 3 .1 17 na
Afars & Issas
7 Kenva 225 11.2 270-25 137
3. Lesotho 12 1.0 na 109
B “alarasy Renublic 227 7.3 33 106
17, Malawi 45 4,4 15 on
11. Mauritius 1 .83 51 239
12. Mozambinue 392 7.7 7 158
13. Reunion 1 .5 52 510
4. thodesia (Zimbabwe) 150 5.3 25-130 255
15. Rwanda 17 3.6 12 L2}
16. 3Saevchelles .1 .1 592 na
17. 3Somall RPenublic 2up 2.8 5 63
13. Sudan 67 15.8 17-15 113
13. Swaziliand 7 U4 36 180
27. Tanzania 363 13.3 15-29 93
21. Uranda 31 3.8 20-40 116
22, Zambia 291 4.2 28 393
WESTERN AFRICA
23. Cameroon 143 5.8 10-15 150
24, Cantrafican RPenublic 241 1.5 5-10 130
25, Chad L35 3.7 5-10 70 (1968)
20. Cnapo (3razzaville) 1732 e 20 220
27.  Dahomav w3 2.5 2n 70 (1968)
28, Equatorial fuinea 11 .3 20 230
23. nabon 173 .5 12 325
33. The Gambia [ 4 10 109
31. fhana 32 9.9 25 262
32. fuinea 35 3.3 5-10 104
33, SGuinea-Bissau 14 .5 5 200
34, Ivorv Coast 125 y, 2 20 308
35. Liberia 43 1.5 22 196
36, Mali u79 5.1 5 99
37. Mauritania 338 1.2 1-5 140
33. liiper 489 3.8 5 90
33. Nigaria 357 55.1 25 30
u). GSenegal 76 3.9 5-10 186
43. Sierra Lzone 28 2.5 10 164
42, 3panish Sahara 103 .1 na na
43, Toro 22 1.9 5-10 124
44, Upper VoltAa 106 5.1 5-10 50
45, Zaire N6 17.8 35-u40 101

% Includes all political units on the continent of Africa, nlus Malasasv Renublic, MYauritius,
Reunion, Comorc Islands, Sevchelles Islands, but excluding Morocco, Alperia, Tunisia, Libva,
Epnt, lHamibia and South Africa, which are not cnvered in this report. Source: adanted
from United States Department of State, World Data Kandhoo¥ (Rashinston: Government Printing
Dffice, August, 1972), 19 n.
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