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Studies in Group Upbringing

A Final Report for the First Four Years of Work

SUMMARY

This report describes the work accomplished in the first four years of an ongoing
research project designed to investigate the joint impact oi family, peers, teacher,
and professional upbringers on the socialization of children in Israel. In this phase
of the study, we have gathered data on both child behavior and socialization practices
fiom fifth, sixth, and seventh-grade subjects who differ on two major ecological
variables: socilalization setting and ethnic background. Settings included in the two
major 'waves" of field work completed to date are kibbutzim, cities, and moshavim
(agricultural settlements in which economic production but not child-rearing is
communally shared). These settings have further been categorized by size of school,
size of community, and the length of time that the settlement has been in existence.
With regard to the variable of ethnic background, the major factors under consideration
are whether the child's family is from a Western or Oriental (i.e., Arabic-speaking)
country, and the length of time that the family has been in Israel. Instruments
adninistered to these diverse samples have provided us with information on the behaviors
of the child's socializing agents, on his commitment to socially-sanctioned behaviors,
and on his development of a social and work identity as opposed to a sense of alienation.

The results of the study offer a serious challenge to certain widely accepted but
thus far untested theories about child-rearing in Israel generally, and on the kibbutz
in particular. Our data contradict the beliefs that kibbutz parents offer little
nurturance to their children; that on the kibbutz the peer group is the child's major
source cf support and that he is therefore extremely susceptible to peer pressure; and
that sex differences are uniformly of a smaller magnitude on the kibbutz than elsewhere
in Israel. However, certain othexr expected relationships were borne out by the data.

Kibbutz children did prove to be more independent of parents than did children in other




Israeli settings, and children of Fastern origin exhibited less autonomy from their
families than did those of Western background. Similarly, Bettelheim's (1Y69)
hypothesis that kibbutz friendships are less intimate than others was offered some
support.

One important consequence of this phase of our research has been the development
of plans for future study. Under a grant from the National Institutes of Health, we
plan to conduct observational studies in various socialization settings in Israel,
to follow up the subjects of our nriginal research when they enter the work force, and
to attempt experimental manipulation of existing ecological settings. Through this
research, we hope to obtain still more concrete evidence with which we can interpret

and generalize from the variety of child-rearing situations found in Israel.




Studies in Group Upbringing
A Final Report for the First i'our Years of %ork

INTRODUCTTION

This report describes work accomplished in the first four years of an ongoing
research project designe. to investigate the joint impact of family, peers, teachers,
and professional upbringers on the socialization of Israeli youngsters. The study
has been in part mnodeled on earlier cross-cultural research in the Soviet Union
and other nations (Bronfenbrenner & Devereux, 1961, Bronfenbrenner, 196la, 1961b,
1967, 1969b, 1970a, 1970b; Devereux, 1962a, 1962b, 1963, 1964, 1965, 1966, 1970a,
1970b, 1972; Devereux, et al., 1962, 1969; Rodgers, et al., 1968; Rodgers, 1971;
Bronfenbrennér, et al., 1965; Shouval, et al., 197h; Luscher, 1971; Garbarino &
Bronfenbrenner, 1975), but has zone on to break new ground. Israel was chosen as
a context for research because of the unigue diversity of socialization settings and
ethnic grouns which it offers. Ve have been able to obtain data on children from

which
kibbutzim, cities, and moshavim (collective scttlements in*economic production, but
not child-rearing, is communally shared); children from large and small schools and
communities; children of Western aond of Oriental background; children whose parents
were born in Israel and those vho have just arrived in the country. The information
collectz2d from these diverse samples includes data both on the behavior of various
socializing agents towards the child and on the behavior of thes child himself. Our
experimental design thus includes four major sets of variables, two of which (social-
ization setting and ethnic origin) are ecological, and two of which (socialization
practices and child behavior) are behavioral.

To date, the project has entailed two major stages, or "waves' of data collection
and analysis, and more are planned. The first, less extensive wave involved children

from a number of kiboutzim and from urban Tel-~Aviv. The instruments administered

O
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include measures of the socializinz behavior of the child's parents, peers, teachers,
and, on the kibbutz, the metapelet (professional upbringer). With respect to child
behavrior, the emphasis in the first wave was on morality, particularly on the
commitment of the child to adult-sarctioned values, his 2bility to resist conflicting
vressures from adults and peers, and his tendency to spend his tine in constructive
vs. anti-social activities. In the second wave, the sample was expanded to include
children from many more cities, and from moshavim, as well as additional kibbutzin.
The measures of socialization practices remained essentially the same, but attention
in the area of child behavicr shifted toc the child's development of a social and
work identity, as opposed to a sense of alienation. In line with this new focus, a
number of instruments were added, measuring such traits as the child's locus of
control, Machiavellianism, autonomy, social competence, and intimacy with others.
Although the current grant ends with the analysis of this second stage of data,
the research program will continue under a grant from the lational Institute of
Health. In the coming years, we vlan to investipate further the develonment of
commitment and alienation in Israeli youth through observational and exverimental
studies as well as paper-and-pencil instruments. We hope to learn still more about
the way in which socializution and ecological factors determine whether a chila's
abilities will be put to constructive, committed use or allowed to go to waste. Ve
believe that this question is one of general significance both for science and for

-

social policy.

WHY ISRAET?

Despite a common religious and cultural heritage, Israel is a highly heterogeneous
society. Concomitant with the establishment of the state was the passing of the law

of return which permitted every Jewish immigrant to become a citizen of the country




as soon «s he set foot on its soil. As a result, Jews from over 100 countries have
settled in Israel, bringing attitudes ard behaviors from rmany varts of the globe.
mspecially large irmmigrations have come from Hugssia, Pcland, Germany, Italy,
Bulgeria, South Africia, liorth and South America, lraq, Persia, Tunisia, !lorocco,
Egypt and Greece. Come immigrants were religious, some anti-religious, some
politically right wing, some Marxist, some educated, some illiterate —- yet all
vere welcomed by the government, and virtually no attenpt was made to filtver out
individuals or groups who would not harmonize with the status quo. Thus Israeli
society is a richly diverse melting pot, whose citizens have divergent ethnic
backgrounds, life styles and values. At the same time, a certain amount of tension
and inter-group rivalry exists, particularly between the Middie Eastern Jews coming
from Aratic countries, and the VWestern Jews coming from Zuropean countries. Yet
the different groups are bound together under a single national roof, with many
vital interests and goals in common.

Thou;:h rmuch smaller In size, Tsrasl has some features in corrmon with the
United States. PBoth countries have heterozensous poprulations, are technologically

.

advanced, and exhibit the characteristics of a rodern Westerr culture. A distinguishing

[ N

characteristic of Israeli socleity, however, is the extent ani Cemree of deliberately

-

constructed social innovations designed to achieve specific objectives concerned

with intesrating people toward identity. It is this elemenit, the use of social

policy in the design of communities and living situations, that is a newly recognized
need in the United States. To this end, the example of Israel becomes especially
significant, for whereas Russia and China have attempted to do this on a grand scale,
they have done so at the expease of imposed conformity. Secandinavia, on the other

hand, introduced extensive social policy without compromising individualism, but did

so with a homogeneous group of people. If we are looking for an example of socialization

in a non-conformist society with great diversity, Israel provides an instructive case.
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It is diversified in ethnicity, has considerable social mobility, and has made
progress in creating a non-conformist approach to the problems of socialization.
Thus Israeli experiments and experience in socialization are perhaps more relevant
to the American scene than those occurring in Russia, China, or Scancinavia.

Specifically, Israel provides a unique degree of social experimentation,
offering a unusual range of settings with different family-community or individual-
community relationships. The kibbutzim (collective settlements) were organized as
purposive communities committed to a particular ideology both in relation to them-
selves and to the external communities which surround them. Ideologically, economic
considerations were tc be dealt with communally, and all adult members, both men and
women, were to work according to their abilities in the various production, service
and maintenance tasks of the community. Children were to be reared communally in
children's houses, with the peer group playing a central role in the socialization
process from a very early age. All of these ideals have had their impact on kibbutz
life, yet in recent years there has been a certain amount cf erosion in the kibbutzim,
and some of the founders' ideals are no longer practiced by the younger generations.
Nevertheless, the kibbutzim still represent a society with a relatively closed network,
in which family members interact continuously and almost exclusively with othar community
members, all of whom help in establishing the social identity of the children and the
parents. The moshavim (cooperative farms) are less extreme along the continuum of
community participation and involvement in family and individual lives. Here children
live at home in the privately owned quarters of thelr parents; it is the agriculatural
aspects of the community that are run cooperatively. Still, people on a moshav identify
themselves as members of that particular moshav, and form a more close-~knit group than
do the residents of a typical farming village or urban neighborhood.

In studying socialization processes, we work from the assumption that both the

quality of intra-familial relationships, and the quality of transactions between family




members and other persons, groups, and social systems is of central concern. In
Israel, the numerous immigrant groups provide various forms of both within-family
relationships, and family-social system interactions. While the Euroresn immigrants'
style of family structure and parent-child relationships is primarily liberal and
democrstic, a significant theme in Israel is the lingering pattern among the Middle-
Eastern immigrants of traditional and patriarchal family life. Here women are
accorded subordinate status, and childhood is perceived as a state of imperfection to
be left behind as early as possible. While this pattern is changing, many aspects

of the old approach remain embedded in the culture, and have their effect on child
rearing and child development. This pattern can be contrasted with the emphasis on
the kibbutz, and to some extent among Western immigrants, on the development of youth
groups, and on equality of the sexes. Furthermore, even within the Western group of
immigrants, there are noteworthy differences. Eastern European Jews often experienced
an agricultural, communal form of upbringing, where they were grouped together and
separated from the rest of society. In contrast, Western Luropean and American Jews
tended to be more closely linked with their larger societies, and experienced a more
cosmopolitan upbringing. Israel thus offers both a population recently gathered from
an extraordinarily wide range of ethnic backgrounds, and a unique variety of
socialization settings within the country. These factors combine to make it well

suited to the study of ecological factors and their influence on socialization.

- RELATED RESEARCH

Although there have beem a number of published studies on the processes and
effects of kilLbutz upbringing, virtually none duplicates the kind of data we are in
the process of analyzing, or the additional material we intend to gather. Few, if

any, studies have attempted systematically to take advantage of the variations in




socialization sattings and practices to be found within Israeli society in order to
illuminate important theoretical and practical issues with respect to the socialization
process and its effects. Moreover, no research to date has euplored the role of

social institutions and social processes in the development by the child of a

sense of commitment as against alienation.

The work of Rabin (1957a, 1957b, 1958a, 1958b, 1958c, 1959, 1961, 1965) is
probably the closest approximation to the kind of comparative studies we have engaged
in over the past four years. His objective was to compare personality characteristics
of samples of kibbutz children matched with non-kibbutz controls. No attempt was
made, however, to take advantage of the systematic variations to be found both across
and within the several kibbutz movements, nor was -y comparison made with moshavim,
Although Rabin's subjects came fron a number uf different kibbutzim, essentially he
treated them as a single homogeneous :zample. Finally, his measurements of child
characteristics were confined to individual clinical assessments and tests without
any attempt to gauge the iwpact of different socialization agents such as parents,
netapelet, and the peer group. A new study by Long, Platt and lenderson (1973) was
the first to compare kibbutz children with two groups of moshav children (those of
Oriental background and those of Furopean background) on a series of salf-social
symbols tasks. But in this study, the samples were small, and the variations among
kibbutzim and moshavim ignored.

The work on kibbutz socialization which is probably most widely known in America,
is the series of studies by Spiro (1954, 1955, 1956, 1957, 1958, 1960). This research,
however, has the shortcoming of being based almost entirely on field work irn a single
kibbutz in the Hashomear Hatsalr movement. A similar limitation applies to a number
of systematic studies carried out by Faigin (1958), Gewirtz and Gewirtz (1968), Irvine
(1952, 1966), Kugelmass and Breznitz (1967), Rettig (1966), Rettig and Pasamanick (1963),
Parsons (1959), Shapira and Madsen (1969), Wolins (196%9a, 1969b), and Maccoby and
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Feld.in (1972) in which the nurber of different kiboatzim used in the sample are

cr

either verr few of undifferentiated in the onalysis. A collection of paners vy
deuvbasucer (1205) is himhly sreculative in charactoer. As documented in a review by
Bronfenvrenner (1969a), the same characterization applies in even greater force to
Bettelhain's (1969) recent study of kibbutz education. ‘

1me only work which approaches the kiboutz in terms of a comparative structural
and social-psychological perspective of the tyve utilized in the present vroject
is that of the late Talmon-Garber (1952, 195k, 1956, 1959, 1963, 196k, 1965), who was
concerned orimarily with the functioning of the family within the kibbutz and related
problems of mate selection and sex role differentiation. Talmon-Garber did not carry
out any studies, however, focusing directly on the comparison of processes and

o

effects of socialization in different tyves of social settings. Finally, to our

znowledue, in none of the investigations carried out to date has an attempt been made
to m2zsure depsndent variasbles by neans of carrying out the same experiments in
difrer«nt gsoecialization settings in Isrgel.,

\ivhiousn none of bthe previous worx has involved a systenatic, comparative

>

~

ct

experimental design of the scope of the present project, the earlier studies are

hizhly suzgestive withh respect to the kinds of dependent variables that, for
thzoretical or empirical reasons, cre believed to be affected by differing degrees of
group versus family upbringing. For this reason, both the kibbutz studies cited above,
and thie many theoretical papers written about different aspects of Israecli society
(Gerson, 1970; Kleinverger, 1969; Shuval, 1963; Tsur, 1972; Eisenstadt, 1967 ) have

been and will continue to be employed in deciding the specific issues to be explored

in our research,

O
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PROC oD

Sanmole
ARSI

10 date, the project has involved the use of two ceparate samples, one in each

wave of our data collection. The sample for Wave I included boys and girls living
on 32 kibbutzim, and those attending three schools in Tel-Avir (for a total of 9
city classrooms). lost of the children were sixth-graders (generally 11 or 12 years
of age), although some fifth-graders were included in the kibbutz sample. To
provide an approximate match with the background of kibbutz parents, the schools were
chosen from predominantly middle-class neighborhoods in which most residents were
from fumilies of European origin. The kibbutzim were classified according to a
nunber of factors which might be expected to have consequences for the socialization
of children; these included the kiboutz movement or federation (Artzi, Meuchad, or
Tehud, with Artzi beins the most socialist or left-wing politically, and TIchud the
farthest richt). sizz (fewer than 100 adult imenbers, 100-300 riemvers, or nore than
300 merders), and generation (second or third generation settlement, depending on

vhen the kibbutz was founded). We had hoped %o obtain at least two kibbutzinm in each

cell of the resultinzy 3 x 3 % 2 matrix, but sone cells could not be filled because
certain canbinations vroved rare or nonexistent. Tac kibbutzim were further categorized
by slewping arrangensnts -~ in two, children sleot at home with their parents, while

in the remaining 30, they slept in the children's houses. In 211, this wave included
316 city children and 388 kibbutz children, for a total sample of TOL.

The Wave II sample was both larger in overall size (total N = 1,957) and more
wide-rangzing in terms of socialization settinzs involved. Data were obtained from
23 kivbutzim (483 children), one school in each of twelve ciiies in various locations
in Israel (1212 children), and 1k moshavim (262 children). Pupils from the fifth,

sixth, and seventh grades were included, although not overy grade was represented in

O
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eech kibbutz or moshav. As before, both kithutzim and moshavinm were classified
according to sine (fewer than 100 alult membaro, 100-200 rmeavers, or more than 200
nembers), and generation (second or third). As in Wave T, kibbutzim were further
classified by the ideological movement to which they belonged, and by sleeping
arrangenents (in four of the 23 kibbutzim, children slept at home rather than in
children's houses). With regard to the urban sample, both the schools themselves and
the cities in which they are located were categorized as large or small, (city
population greater or less than 30,000, and whether there were more than two classrooms
per grade in the school).

A Tinal characteristic of the sample which is of importance to our study is the
ethnic background of the respondents. It was found that almost all members of kibbutzim
and moshavim were of Western origin (that is, fronm Yuropean or other non-Arabic
countries). Our city sample, while also vredominantly Western, was neverthsless nore
varial, with 237 of 1212 children having both parents of Fastern descent (from Arabic-
sp2uliing conatries), and with canther 134 beins of Tastern brcksround on one or the
othar side of tho Ffamily.

Tables providing rore detalled statistizal informaticn on the individual schools

anl commanities whnich coaprise boih Vave I and VWave 11 sanioles can be Tound in

4

Instruments and Administration

Y

In both waves, the data of the study darive from the responses of the children to
a series of questionaires. All the children in each classroom or kibbutz were tested
together as a group. Instructions and test items were read orally by trained
administrators from our Tel-Aviv research staff, in the absence of other adults.
Although there is substantial overlap of instruments used in the two stages of the
study, especially in the area of socialization practices, there are also a number of
measures which were administered only in one or the other wave. Waves I and II are
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thercfore dealt with sernarately below.

Ylost of the techniques administered in Wave I had previously beea used for
research .n other countries. For the purposes of this study, the instruments were
divided into two packets, one administered to all children in the study (i.e., to both
kibbutz aid city children), and the other only to the city classrooms, for the
purpose of comparison with other cultures in which the same procedures had been carried
out previously. The instruments employed with children in Wave I were the following:

Dilemras Exverirent. This experiment, now carried out in over 15 countries

(see Shouval, et al. 1974; Garbarino & Bronfenbrenner, 1975, copies of which appear in
Appendices D and E) measures the influence of peer and adult pressure on the reported
readiness of children to engage in morally disapuroved behavior such as denying
responsibility for property damage or cheating on a test. Ixrerimental pressure is
created by tellinz the children, after an initial base coniitiosn, that their responses

to the naxt set of

~

mestions will be shown either to their perents and teacher, or to

their classnates. In addition to beinz used with the Wave I sample, this instrument
b £ 3
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:rod in both Russian and Hebrew to children who had recently arrived
in Isrnel from the Soviet Union. ‘the results of this experiment are rernorted below,

Temipbtation, Resistance, and Guilt. This instrument, administered directly

s

aftar the Dilemmas rxperirment, asks the child to indicate how often someone in his
group suzzests engaging in the kinds c¢f misconduct described in the Dilemmas
questioﬁnaire, how he behaves in such situations (i.e., whether he proposes the mis-
behavior, goes along with it, or resists), and to what extent he feels concerned about

his behavior afterwards.

Cornell Parent Behavior Inventory. This instrument requires the child to

indicate the extent to which his parents engage in 14 different kinds of socialization
behaviors, each of which is represented by 2 or 3 separate items. Parent variables
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assessod include nurturance, achievement demands, encouragement of independent thinking

LZR)

[V S ot .? - P T SOURE S - . . .
phiwsicul punishment, rejectlon, encourajement o nutunony, and striciness, as well as

other traits.

Socialization inventory. This instrument was derived from the Parent
Behavior Iaventory, above. It includes 12 items, each of which represents one aspect

of socialization behavio:, and most of which fall into two clusters labelled

HESS

Hurturance” and "Discipline.” The questions were asked not only with respect to
parents, but also with reference to peers, teachers, and, on the kibbutz, the metapelet.
The instrument thus permits a comparison of the extent to which various types of

socialization are carried out by different agents.

Inventory of Time Spent. The children were asked to report how much time
they svand on weekdays, weekends, and holidays with each of the following: mother,

father, siblings, a single friend, a group of friends, teacher, and, in the case of

"o chilld is asked how often his mother, father, and (on
2 3

the ¥ibhutz) the retapelet ensuze in a range of bezhaviors such as saying goodnight,

taking care of nim when he's sicik, taking walks with him, or playing with hinm.

“his instrument provides information on the

d his parents, the size of his family, the amount

of alucnation his parents have had, and vhether his family is intact.

Iho Instruments administered only to city children in Wave I were the following:

Family Authority Structure Inventory. The child is asked to what extent one

parent has greater power than the other in decisions about a variety of matters
affecting the child or the family as a whole. It yields a two-dimensional typology,
one dimension dealing with the degree to which parental roles in decision-making are
differentiated or undifferentiated; the other with the degree to which relatively more

or less weight in decision-making is attributed to the father or to the mother.
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‘nie Insorunont lo devicned to mewsure the child's

Cwnat Adulvs Are Lil
peresnllo s ool aliulio, e o onokel o cormmant o on oW onany of wno oinlto e manws are
fun to be with, strict, boring, cheoriml, trulhiful, and uanifairc, wnons obher
characterintics.

Parferred Association Inventory. Chiliren are ashkod how they would feel

L

about speonding a free alfternoon alone, with 2 best friend, with mother, with father,
or with a group of friends.

"Things We Do''. Through this instrument the child provides a self-report of

the extent to which he engages in activities of three general types: 1) constructive
activities such as participating in sports, working on a hobby, helping somesone, etc.;
2) rassive recreation such as listening to records, going to =2 party or a show,
watching sports events, etc.; and 3) anti-social behavior, involving activities
diractel o

zinst veers, adults, or the vphysical enviromment.

T T

With respact to the major varinble of socializing behavior, the Wave II

insurunonits are essentinlly the Tmus the Thort Form
Cociniirabicon Cuzsiilonsnive, I ctthority Structure, and
the auroarapnie questionnaire, were administered to all children in Wave IT1. Only one

insirimans related Lo sozialization exverienczes was added, = auestionnaire neasuring the

amouns of contact the child hns with peonle outside of

5

is community. With
resnact o child behavior, however, our gzrowinz interest in alienation vs. commitment
dictated the addition of 2 number of new instruments. Because of the large amount of
tirme required to administer all of thes= measures, they were divided into three packets,
with moshav and kibbutz classrooms each receiving only two of these "blocks" {(the
missiny block beinz systematically rotated from one community to another), and city

children receiving all three. The instruments contained in the blocks were as follows:
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MIs o rsononew o cennre conitruotad Lyoaug Lleue
3 en 1y LA 2 3. T 3 B Yy ey o 3 oy e e a3y aye
Iris Levin of Yel-fviv Univoraily: its nurnose is to assess whebho

2 child has enough self-confidence to vy to get othars to do whabt he wants
in various sozizl or interpersonal situations. An internal anslysis of the
instrument indicates that it is highly reliable in all samples tested,
regardless of sex, setting (kitbnuitz, city, or moshav), or ethnicity (Eastern
or Western family background.)

Machiavellianism. This is an adaptation by liachamie (1969) for children
of an instrument originally developed by Christie (Christie and Geis, 1970)
to measure the extent to which a person verceives himself and others as
objects of manipulation and exploltatlon.

Interversonal Attitudes. This instrument builds upon the "What Adults

zre Like' measure used in VYave I to neasure the child's perception of both

&

niults and peers. Four n vriori baen coafirmed throuszh

interrnal validuation: trustvort

sircerity, and altruisn.

The mensure is hishly relinble, especially for positive evaluations, and
cohaves simiiarly roegardiess of sex, satting, or ethnicity.

Lozus of Control Scale, This is a well-established techniaue for
assessing the child's reeling of power versus helvlessness in relation to

his environment.

Activities Questionnaire. This is a revised and briefer version of the

I|r-n

Things We Do" instrument administered in Wave I.

Autonomy Scale. This instrument, developed and standardized by

Professor Ron Shouval of the University of Tel-Aviv (1971), provides a

measure of the extent to which the child feels himself capable of acting
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alone as oppesed to having to rely on som=one else. “The technigue yields
four indepowdent factor scores, two fonusing on aulonony (rom snecitic
socializing agents (parents and peers) and two on autonomy in specific

situations (traumatic and tasx-completion.)

Sociometric Questionnaire. Wnereas the preceding instruments assess

the child's own perception of himself and others, the sociometric
questionnaire measures aspects or alienation vs. relatedness of a particular
child as they are perceived by other children. For ourposes of comparison,
the child is also asked to rate himself. Among the variables zassessed

are the following: altruism, egocentrism, social apathy, hostility,
usefulness to others, dependability, cooperativeness, intellectual competence,
and leadershin. The internal analysis of this instrument is not yet
complete, but prelinminary results indicate high reliability and homogeneity

across sex, setting, and ethnic background.

2thad of Analysis

Mlthouzh the analysis of our date has required a variety of statistical technigues,
the d:<3izn of the study has dictated the freguent recurrernce of one basic statistical

model wherein two or more groups which differ in ecolozical setting (e.r;., city children

5%

ot
S}

vs. kibbutz children, children of Eustern vs. Western backsround) are compared with
resvect to the socialization practices of various agents (mother, father, teachers,
peers), the corresponding behaviors of the child, and the relationship between these
two sets of variables, where necessary controlling for possibly confounding factors.
Since no existing statistical design or computer program was available to handle so

complex an analysis necessarily involving unequal numbers, we had to develop our own.

The model, and the procedures involved are best described in the context of a concrete

O
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exanple. For this purpose, we have chosen cur analysis of the socialization practices

(e

ry

narants, teachers, and voers in city and Wibbuts settingn, based on the dala
derived from the Wave I Short Form Socialization Questionnaire (Devereux, et al., 197h).
Preliminary analyses of this instrument revealed that the mean of the

responses of the children in our samples to the various items differed significantly
rom kibbutz to kibbutz, and also from classroom Lo classroom in the city sample.
Because of the existence of these "classroom effects” in both samples, a decision was
made to treat classrooms and kibbutzim, rather than individual children, as the units
of analysis, taking classroom means on our various items as the basic measured
variables. City-kibbutz differences were then tested for statistical significance
against the variance among groups within the city and kibbutz samples. This analytical
procedure has the effect of requiring that, to arrive at any generalization about
differences between the behavior of socialization agents in the kibbutz 2and the city,
we nmust be able to demonstrate that such differences clearly override the within-

0y

ample variation wiong the kibbutzim eand amons the classrooms in our two samnled

(4]

porulations.

Although the 12 items included in the gquestionnaire employed in the analysis were
intended to represent analytically aald ompirically distinguishable aspects of behavior,
in fact an extensive pattern of low but significant intercorrelations exists among
them. Such intercorrelstions may reflect empirical realities of the world we are
examining: for example, parents vwho punish in cne way may in fact be more ineclined to
punish in other ways as well. But such correlations may also contain an element of
artifact: for example, children may differ in a general tendency to give socially
acceptable responses, or to see scme agents in more favorable terms than others. 1In
the pressence of such "halo" responses, individual jtems would not be meaningful
discriminated.

Because of the existence of such intercorrelations, the item-by-item significance

O
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exasmerate tho manbor of arporent dif? dur Lo
control {or these corrclataed findings and to obtain a clearcer picture regarding which
items or clusters of items were independently diseriminating between the two samnles,
we employed a specially adapted technique of multiple regression analysis which permits
assessing the extent to which difference across seliings in one variable still obtains
after control for other variables. The details of this method have been fully
described in a2 separate technical paper, a copy of which appears in Appendix B
(Bronfenbrenner 1973).

While the results of the multiple regression analysis are then presented in the
familiar form of means, mean differences, and corresponding sigaificance levels, they
differ from those obtained by conventional analyses of variance in having been
subjected to a double test. They are significant not only as they stand, but after
control for all other rean differences re-orted in tha same zaralvsis; in other words,
the findings are statistically indeverdent of each other.

This lasic statistical desizn is being used whenever two or more grouns are
compared. 71ne nmethod has recently bsen iuproved employing a rore general model which
takes intc account individual as well as groun (e.g., classroos) scores, and the

corresponding computer program 1s now being written up to pormit use by others.

RESULTS

At the time of this writing, our work on the more extensive, second wave of data
collection has only completed the stage of internal validation of our instruments.
Substantive analyses of this wave are now under way, but we are not yet at the point
where we can report results. Analyses of our first wave of field work, however, have
progressed much farther, with the following results:

1) Socialization practices in Israeli city and kibbutz. In the first wave, the

socialization inventory was administered to a sample of 600 Israeli pre-
O
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adolescents, half from 29 kibbutzim (stratified by movenent, size, and

vy oo -
S DL

wibbutz), and hal? from nine scebasl elassrooms in Lhe cily of Yel-
Aviv. Using the same set of scales for cach apent, the children vrovided

Cescriptions of the socializaing behavior of mother, father, peers, teachor,

and, in the case of the kibbutz, metapelet. This study has just been published

=n the June 1974 issue of Child Development (Devereux, Shouval, Bronfenbrenner,

Rodgers, Kav-Venaki, Kiely, and Karson, 1974). A copy of the article appears

in Appendix B. The principal differences in socialization experiences across

setting were the following:

a) Kibbutz and city parents were seen as equally nurturant anl supportive,
but city parents were rmuch more salient as disciplinarians.

b) In the kibbutz, the role of the teacher, as verceived by the children,
closely resembled that of the city parent, in combining high support with
roderate discipline. In the city, the roles werz much more differentiated,
with the teacher recedins in importance in virtuzlly every respect.

c) Contrary to expectations, in the kibbutz neither the retapelet nor the
peer group emerged as strong sources of support, btut both were sa2lient
as agents of discipline and disapproval.

With due regard to the limitations of verbal report as a source of
benavioral data, the results are interpreted as contradicting the view that
kiboutz parents are less rurturant and supportive than their counterparts in
conventional families. 1In particular, the results challenge the claim, put
forth primarily by psychoanalytically-oriented observers (Bettelheim, 1969;
Neubauer, 1965), that kibbutz upbringing involves risks and malad justments
associated with parental separation and institutionalized child rearing. Rather,
the results indicate that parents in the kibbutz are at least as warm as and

less punitive than their counterparts in the city, a pattern which suggests
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less ambivalence in tiue parent-child relationship ia the communal setting.
Zven more charactaristie off kKibbutz unbrivsing, however, is the diffusicn or
varental responsibility to other members of the community. In narticular, in
contrast to the published literature which focuses on the importance of the
metapelet of caregiver as a primary agent of socialization for the child,

the results call attention to the powerful role of the kibbutz teacher once
the child enters school.

Some implications of these different socialization patterns for the
psychological development of the child are suggested in the report and will
be investigated in subsequent analyses, Drawing upon available data on child
characteristics and behavior, we plan to examine these outcomes as a function

of thne separate and combined influences of different socializing agents.

The anomalous reactions to social pressure of Israell and Soviet children.

The foct that collective uvbringing in the kibbutz has its ideological
orimins in Marxist ideology and practice raises the guestion of whether such
upbringing would result in the high levels of conformity to social pressure
repdrted in our early experiments with school children in the U.S5.S.R.
(Bronfenbrenner, 1247, 10(0o, 1970%). For example, Bettelheinm has argued
that the product of Xkibbutz upbringing is a personality hiegnly dependeab on
group avproval and support. In discussion with lcading kibbutz educatvorz,
however, we were told that XKibbutz ideology and nractice, while emphasizing th
importance of the collective, do not subordinate the individual to the group
as is the rule in Soviet society.

To test this hypothesis, Shouval, Kav-Venaki, Bronfenbrenner, and Kiely
(1974) replicated the Soviet experiment with groups of Israeli children of

the same age (twelve years 0ld) both from kibbutzim and conventional family

settings. (A covy of this paper, now being submitted for publication, appears

e
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in Appsndix D.) Contrary to expectations based on Bettelheim's analysis,
kibvbutz children conforned for less to soclal wessurce, wasther [rom poers
or adults, than did their Sovizti countervarts. Uor did they differ
appreciably in their reaction from Israeli children raised in conventional
family settings. In both of these groups, the pattern of response was
similar to that observed among twelve-year-olds in the United States, Canada,
and Western Europe, who, in turn, are far less conforming to adult-approved
values than children from Japan or Eastern Europe (Bronfenbrenner, 1967;
Luscher, 1971: Garbarino and Bronfenbrenner, 1975). We believe that the
Israeli kibbutz is in fact a less pure example of collective upbringing than
is the Soviet boarding school, and that it is therefore not surprising that
we found the impact of familiy vs. collective upbringing on children's
reactions to social pressure to be greater in the Soviet than in the Israeli
sample.

The only relioble difference between kibbutz children and their city
counterparts occurred in willingness to inform an adult of misconduct by
one's friends. Kibbutz youngsters were more willing <o provide such information
than their urban agemates, tut the level of such informing was substantially
lower than that found in the U.S5.5.R. ard other Zast Zuropean countries and
similar to that observed in the United States, Switzerland, Holland, and
Scandinavia.

Both Israelil samples, however, exhibited two features which distinguished
them from their agemates in most other countries. First, contrary to the
typical finding, family-reared Israeli girls were not more adult-oriented than
Israeli boys, a result which suggests that Israeli parents place more emphasis
on the socialization of boys and less on that of girls than do families in

other cultures.
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12 sacond anomalous finding was obzserved in the pattern of respongse
to socinl oressure under different oxperiyontal conditions, Whorens, in
over a dozen countries in which the experiment has boen conducted, the
greatest conforrity to socially-approved conduct occurred in the so-called
"adult condition," in which the child is informed that his responses will
become known to his parents, Israeli children gave more socially-approved
responses under the base condition, in which answers become known only to
the investigator. Russian children, in contrast, gave less aduli-oriented
(or socially-approved) responses in the base conditions than they did under
either the adult- or peer-pressure treatments. Thus, Israeli children
showed the most conformity to adult-avproved norms when told that no one
would be aware of their responses, while Russian children displayed the
least adult-orientation in this base condition. At the same time, in both
countries, the effect of sccial pressure was the same whether threatened
from adults or from classmates. It is this finding, the almost total lack
of differentiation between the adult- and peer-pressure conditions, that
sets off Tsrael and Russia most strikingly from the other cultural settings
in which the expoeriment has veen done.

This unusual pattern is interpreted as reflecting the presence in both
the Soviet Union and Israel of a superordinate national goal which overrides
the "generation .ap" commonly found in other cultures. In Russia, this
national concern is communism; in Israel, the issue is simply one of national
survival. In both cases, the result is that children's reaction when told
that others will learn of their answers to the experimental dilemmas is the
same whether those others are adults or peers. The fact that in Russia,
social pressure from either source gives rise to more adult-oriented responses

is interpreted as reflecting the constant insistence in the Soviet Union on



conformity to the comaunist ideolosr, =:nl the use of the pe2er group by
~lults to secomnolish Lhis end. Convrcesely, din Tornel ) vhere raral autonomy
and inderecndence in children are widely orphasived as hishly desicable, and
even as necessary for the survival of the nation, children instead gove
responses indicating less conformity to senerally approved norms when told
that others would see their answers. Thus both societies emerge as
successfully inculcating in their children the distinctive qualities that
each highly prizes.

3) The role of language in resmonsz to social pressure. The recent immigration

to JTsrael of rmany Soviet Jews, and with them their children who had attended
Russian schools, presented a unique opportunity for investigating a hypothesis
about the role of language in reaction to social pressure. Our previous
studies in the U.S5.5.R. had revealed that Soviet children showed the highest
level of conformity of any of the 12 national groups with whom the dilemmas

crneriment has been conducted to dute (Garbarino and Pronfenbrenner, 1975, a

cooy of wnich appenrs in Appendix ©). “he question arises whether or not
I . . - . . N v - . 13 M o CORT I T )

the Soviet-eiucated childron from Jewish emipre Families would exhibit a
similar level of resuonses. Bub even nore intriguins is the possibility

NP

nese children might react differently to the hypothetical dilemmas

T
o

cr
ct

D

s a function of wheather the instructions for the experiment were presented

)

in Russian or in Hebrew (which thesz youngsters had already learned). Our

iritial hypothesis was that the pattern of response would be more like that
of Soviet children when the instructions were given in Russian and closer to
that of Israeli yocungsters under Hebrew instructions.

The experiment was carried out by Kav Venaki, Karson, Bernstein, and

-
g

1
Tyal (1974) with a sample of L2 Russian emigre children. Two features of
the results are especially noteworthy:
O
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) In terns of ovesnll readiness Lo conforn to adult-wpproved standards,
the pattern of resronse for the onilore samnle was much more similar to
trat of native-born Israeli chiliren than to that of Soviet youngsters.

It is of course impossible to say whether the less conformist orientaticn
of the emigré children pre-existed or followed their arrival in Israel.

b) The languag= of instruction sigznificantly affected the pattern of response,
but in a direction precisely oppesite to that of our original bhypothesis.
Specifically, shif't in response between adult and peer conditions was
cignificantly greater when the language of administration was Hebrew
than when it was Russian, and the most socially approved responses were
obtained when pressure from adults was threatened in Hebrew. When the
instructicns were given in Russian, there was relatively little difference
between responses under the adult and peer condition.

The most plausible ex?lanation of this pattern of results appears to

us to be tha followinzg. Children are most likely to give socially approved

responses wnen thoy feel themselves to be under tha eyes of authority. For

2ussian born children who have recently immigrated to Israel, the language

of authority is licbrew, especially when svoken by adult members of the Israeli

society. In contrast, Russian has beocome the languaze of the informal primary

sroup wno shnre a history of common experiences. In this context, it matters
less vhether those who know avout one's conduct are adults rather than peers,
wiiereas in lHebrew the distinction is one between formal authority and the rore

informal group of agemates.

L) Intimacy of friendship among kibbutz and city youngsters. In a doctoral

dissertation Jjusy completed by an Israeli student who came to Cornell to
study and join the project staff, Sharabany (1974) found substantial support

for the hypothesis provosed by Bettelheim (1969) that kibbutz children form
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friendshins which are not as intimate as those established by agemates raised
in coaventional {fanilies. The interpraebtition of the substantinl differences
Tound is complicated by the fact that desree of intinacy was evaluated solely
Tron the verbal response of the child, thus allowing for the possibility tlat
the data might reflect relative willingness to express intensity of the
relationship between two friends as distinguished from the actual character
of that relation. Further investigation of this problem is planned in the
second stage of the proposed research, which involves observation of

actual behavior in selected settings and groups.

5) Family authority structure and willingness to inform on peers. In an

analysis of data from the social pressure experiment, Rodgers (1972) found
that Israeli children were less willing to infecrm on peers, when pressed to
do so by adults, than were children in any of the twelve nations previ wsly
sampled. If informing on peers means yielding to adult authority, Israeli
children appzor well set to resist. But there are inlications of less
authoritarianism ii. Isrcell families than in most of the other nations
studied. TFor example, on a measure of family authority structure, the children
in our Tel-Aviv sample saw less authority differentiation

between their fathers and rothers than did children in our urbazn Gerrman
sample, where families still tended towards father dominance. Rodgers also
found that in Israel, kibbutz children were significantly more disposed to
inform on pegers than were children in the Tel Aviv sample, a finding which
replicates the rural-urban difference reported in all other samples studied
to date (Japan, Hungary, Canada and West Germany). Various hypotheses about
these intriguing patterns of difference in readiness to inform on peers have
been explored in a working paper by a graduate student working on the project
(Tietjen, 1973).

6) Differences in autonomy among Oriental, Western and kibbutz children. In
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an ponors thaosis, Korson (1973) studied tha disposition towards autonony
as o fanttlon of socinlizoation sotbines and oilinis orisin., Threoe osamples
of Israeli ¢children were comparad:  those of Westeoern ethnic orisin in the

left—wing or socialist Xibbutzim, city children of VWestorn ethnic orisin,
and city children of Hastern ethnic origin (whose parents immigrated from
irablic -spesaking countries). The samples were matched on father's occupational
level and school grade level (5th and 6th grades). Differences were examined
in three factorially distinct forias of autonomy as measured by a multiple
choice instrument developed by Shouval (1971): autonony from parents,
autonormy from peers, and autonomous striving in response to obstacles to
instrumental activity. Karson found Eastern children to be more conforming
to their parents' vressures than the two Western grouvs, a finding in line
with the litereture which describes the Fastern family as being traditionally
zuthoritarisn and ecxtremely closa-knit. In relation to peers, ™ibbutz children,
esnzcially girls, were less autonorous than Western clty children, and Eastern
crildren rmore indenendeabt of the group than the two Western samples. In the
Tace 0f obstncles, a similar patitern appeared, with xitbutz children less
likely to ont for nubtosnonnus sclutions, vparhaps reflecting preater availability
of resources for instrumental tasks anl less nced for self-relinnce in the
xiovbutz. CSurprisingly, with respect to antonory from parents and peers, sex
differences were larger among kibbubz reared children than in the tvo city
samples. In the kibbutz, where sexual equality is presumably stressed, girls
emerged as more conforming to both parent and peer pressures than their male
counterpartis. In contrast, arong Fasterners, where woman's role is sub-
ordinate to that of men, significant sex differences did not emerge. Perhaps
these results suggest that kibbutz girls, who expect sexual eguality, in
fact see themselves as unimportant, and their futures as largely limited to
Q
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either teaching, or kitchen and laundry work, while Fastern girls, rooted in
n history of ineounlity, =may find that Lhe new options available in lsraeli
society provide them with feelings of increas=d freedom and importance.

-

7) A comparison of autonomy iz kibbut~ and moshav children. Findings consistent

with the above are emerging from results currently being analyzed from a
study directed by Shouval comparing levels of autonomy in a large sample of
kibbutz and moshav children. Given the stronger role taken by parents in the
noshavim, and the salience of the peer group as a socializaing agent in the
kibbutz, the results of this study are in line with theoretical expectations.
Hibbutz children gave responses revealing greater independence from their
parents' wishes than did children raised in the moshav. In contrast it was
moshav youngsters who were less conforming to the influence of their peers.
Finally, moshav children showed greater independence in the face of obstacles
than their agemates in the kibbutz, a finding which again may reflect the absence
in the moshav of readily avoilable assistance and instruction from peers and
adults routinely present in the "kvutza” —- the collective educational setting
distinective in kivbutz unbrinsing.

3 Difference armong kibbutzinm and kibbutsz novements. 0OF importonce for both
NI, — P

substantive and methodological reasons is the quesiion of whether kibbutzim
differ from each other, both within aund across volitical movements, in
their ideology and practices of child rearins. Preliminary analyses

indicate an affirmative answer on both counts. On almost all tho children's
reports of the behavior of their parents, teachers, peers, and metaplot,
there were significant differences among kibbutzim. The same was true in
experimental results of response to social pressure. In addition, there were
differences among the three kibbutz movements in the frequency of threatening

physical punishment by all agents (least in Artzi, the most socialist novement
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sreatest in Ichud, the "right-wing' movement). A similar trend was aprarent
in the data on slesping in the parents' home (fron o few times a year in
Artzi to two or three times a month in lehnd). Children in the "right-wing"
rmovement also reported a larger number of {riends than did tae children in
the other two movements. 1In general these irends support the conclusion that
socialization practices in the right-wing movement are intermediate between
those of the kibbutz ideal and those of non-collectivist settings typical

of the city.

FURTHER STAGES OF RESEARCH

During this past year, we have devoted substantial effort to the development of
plans for future research, based on the results of the current phase of our study.

These plans are summarized below:

(4]
e
3

7

I. Observation

n Selected Eeolorical and Ixnmerimental Scottings

As a means for further validating and clarifying the results and analvses of the
extensive data based on verbal rewvorts, we propose to undertale wmore intensive,
syvstematic observational studies. These would be carried out with selected grouvs,
in both naturalistic and experimental settings, for the purpose of testing specific
hypotheses developed in the course of the vreceding large-scale analysis. At this
Juncture, it is of course difficult to anticipate which sroups or situations will be
selected for these studies, but possibilities include the following:

A. Cross-validation of verbal reports of parent-child interaction through direct
observation at home for small samples of kibbutz, moshav, and city families.

B. Cross-validation of self-report and sociometric measures of child behavior
through direct observation of children in selected classroom and play settings in

kibbutz, moshav, w«nd city.
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C. Cross-valildation of antecedent-cons2usnt relationshins basad on verbal
revorts by nanclas;ous correlationtl nnalrses of oborvatioral data obtoinzd in stens
A andi B above.

D. The observation of parent-child, teacher-chili, and veer interaction in
critically contrasting ecological settings; for example, in kibbutzim in which the
children sleep at home versus those in which they live in the children's house.
Additional contrasts would be indicated by the results of analyses in Stage I.

E. '‘he development of standard situations deliberately designed to evoke responses
reflective of alienation vs. commitment. For example, children might be asked to help
a yourger child having difficulty with schoolwor¥X, do an errand for a neighbor, or
volunteer in a community project. To assess commitment to a task, they nmight be

interrunted in an activity, or given an inconspicucus chance to quit, leaving others

¥. A major objective of observaticnal studies is the developuznt of behavioral
T

cagsures of alienation vs. commitment, Vnile 1t is difficult to be precise about the

these neasures in advance, we znticipate that the2y will involve hoth

nelnins assignments, involvement in
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, such as refusing
5 For help or invitations to participate, deprecation of one's own and other's
efforts, expressions of hopelessness and futility, lack of trust in others, and
disinterest or distaste for their company.

We see the development of these observational measures as a substantial under-
takinz requiring a series of pilot studies, training of observers, and construct

validation of the measures. About a year will probably be devoted to this

developrental stage.

O
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Wrareas work in observational nzasuces of densndent variables will have to begin
essantially om seratch, some progress has alrendy been made in the develovment of
methods for assessing soclalizing behaviors and ihe responses they evoke. A feasidle
and reliable observation method for this purpose has been developed by Bronfenbrenner
(cf. Garbarino, 1973), and empioyed with a variety of age rroups and settings ranging
fron college classrooms (Garbarino and Fronfenbrenner, 1973) to experiments involving

interaction between kindergarteners and twelve-year-olds (Garbarino, 1973).

II. Follow-up Studies in Work Settings

The twelve-year-old children studied in the Tirst phase of our research project
will be entering the work force and the army during the next few years. Thus, one of
the plans we have developed for the next stage of our research is designed
specifically to take advantage of this opportunity to add a longitudinal aspect to
our giudy. We propose to collect, over a two or three year period, data on the actual
work experiences and social adjustment of owr subliects, who, at 17 and 18 years of
arme, will for the most part have completed their studies and will be engaged full-time
in preductive work,

These data will be gathered in two ways. irst, the emnloyers, supervisors, and
co-worrers of subjects in all settings will be asked to make systematic evaluations

e

rerformance and adjustment in comnarison to vrevicus workers and present peers.

3

of work

tr

In addition, on the kibbutzim and moshavim, where youngsters are assigned to agricultural
or factory work within the community, we shall also be able to carry out observational
studies in the actual work setting. The situation has the added advantage that
youngsters in these settings, unlike their city counterparts, tend to be concentrated
within a relatively limited number of similar occupations and work settings, thus
allowing for stricter comparison.

The data on work performance and adjustment will then be related to indices of

ERIC

Aruitoxt provided by Eic:



-31-

alienation and commitrent obtained at age twelve, and to data previously collecterd

on socinlization exneriences. The first analysis will examine whether alienation

in preadolescence does in fact relate to later work adjustment; the second will focus
on the effect of childhood socializatioa and education on subsequent performance on
the job. The specific analyses to be carried out will be analogous to those conducted
previously, with measures of actual work adjustment now substituted for earlier self-
report and experimental indices of alienation ard commitment. In addition, repeated
observation of our original measures of alienation will enable us to learn about the
continuity of such variables over time. In summary, the follow-up studies will permit

us to assess the impact of early socialization contexts and processes on the development

of alienation vs. commitment and its relation to work adjustment in early adulthood.

ITII. ZExperimental Innovations in Selected Ecoloszical Settings

pnndalod >yl

T

e final phase of the research will involve expzriments in which critical
features of existing socialization settines are modified, or new features introduced,

in order 1o investisate and test particular hypotheses about the social, structural

£

nd behavioral antecedents of alieration vs. commitment as an aspact of human developn-

jad

aent. Pollowing theoretieal molels and resecrch desizns currently beins develons:

jo7)

in
a program on experimental human ecology described by Bronfenbrenner under a grant from
the Foundation for Child Development (Bronfenbrenner, 19Th), we plan to introduce, in
the s=veral soclalization settings under study, experimental variations designed to
test hypotheses emerging from the two previous stages of the research. Again it is
difficult to state in advance what these hypotheses and variations might be; here,
however, are two possible example:

A. Using randomly selected experimental and control subjects, we might introduce
a kibbutz-type experiesnce for moshav children by arranging for them to visit their

parents at work on a regular basis. Observations would be made in the home to check
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for chanses in patterns of parent-child interact

P-4

on both in termns of a before-after
desiyn and comparison with o control sroun.

B. Should observational studies confirn the sestricted disziplinary role
played by the metapelet with older children, we mizht surgest to the kibbutz
leadership the possibility of a special training program that would aid the up-
bringer in developing a more diversified and constructive vattern of interactions
with the children under her care.

There is a second reason why such innovations cannot be specified in advance:
they carnot originate solely from the research team but must be developed in
cooperation with the persons living and working in the given setting. For this reason,
our professional ard lay collaborators have been, and will continue to be, involved
in developing innovations to be introduced in the lives of these children and families.

In this regard we are fortunate that over the past three years our relations with the

grouvns with which we have been working have grown in mutual respect and trust.

O
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CONCLUSION

The work described in this report represents the first stage of a continuing
program of research. As yet, our analyses have not advanced far enovgh to permit
us to come to definitive conclusions about the overall relationships of ecological
factors, soclalization experiences, and child behavior in Israel. However, our work
has progressed sufficiently to confirm certain impressions about childrearing in
Israel generally and on the kibbutz in particular, and to challenge other widely
accepted views. On the one hand, our data indicate, as expected, that kibbutz children
are less dependent on their parents than are children in other Israeli settings, and
that children of Eastern origin are less autonomous from their families than are
those of Western background. Similarly, Bettelheim's (1969) hypothesis that kibbutz
friendships are less intimate than others was offered some support. On the other hand,
our results contradict the views that kibbutz parents are less nurturant than parents
in conventional families; that on the kibbutz the child's major source of support and
discipline is the peer group, and that he is therefore highly susceptible to peer
pressure; or that sex differences are uniformly of a smaller magnitude on the kibbutz
than in conventional famllies. Evidence of this kind, while confirming the general
thesis that variation in social structure significantly influences the socialization
process and its effects, at the same time requires a reexamination of theories of
socialization based primarily on a priori considerations. We are currently in the
process of examining the implications of our findings for general theories of socialization

and development.
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Description of Sample




kibbutz same

Gvat

Tzorah

Ein-Hamifratz
Mazuba

Mayan Baruch
Maabarot

Gat

Genigar

Genosar

Kfar-Sold
Chazor

Yakum

Kineret
Gesher~Haziv
Dorrat

Affek
Dearl-Hashita
Kfar-Blum
Lahavot-tabasiian
Beit-Keshet
Chefziba
Ein-Shemer
Givat Chaim
Einat

Ayelet liashachar
Dafna

Maayan Zvi
Mashabei Sadeh
Chanita

Gaaton
Reshafim

Matsuba
TOTAL

I Of the three federations, Artzi is the most socialist or left-wing; Ichud is farthest right.

Table 1: WAVE I KIBBUYLZ SAIPLE

AFPENDIX A

2 Small = fewer than 100 adult nmembers; Medium =

4, This classification corresponds to how long the settlement

r grandchildren.
D

[]il(jnd gencration kibbutzim, our subjects are children of -the
=

Children sleep either in children's houses or at lome with

100-300 members; Large

their parents.

has been in cxistence.
founders; in third, they are

Number of Kibbhutz Generz Sleeping
s Boys Girls Total » Federation Size  ation” Arrangements

1 3 6 9 Meuchad Lrg. I1I Children
1 5 5 4 Y Ichud Hled. 11 Parents
2 3 5 8
1 6 6 7 13 Artzi Lrg. I1 Children
1 6 3 10 13 Ichud Med. II Chidlren
1 6 6 2 8 Ichud Sm. II Children
1 6 8 6 14 Artzi Lrg. III Children
1 ) 10 4 14 Artzi Med. I1 Children
1 2 3 5 Ichud Med. I11 Children
1 5 4 3 7 Meuchad Med. II Children
2 6 4 3 7
1 6 7 3 10 Meuchad Med. 11 Children
1 6 13 5 18 Artzi Lxg. II Chiildren
1 6 6 7 13 Artzi Med. II Children
1 6 4 5 9 Ichud Lrg. I11 Children
1 5 5 7 12 Ichud Sm. I Parents
1 5 5 6 11 Ichad Sm. II Children
1 6 7 3 10 Heuchad Med. II Children
1 5 5 12 13 Meuchad Lrg. ILI Children
1 5 6 4 10 Ichud Lrg. 11 Children
1 6 5 7 12 Artzi Sm. II Children
1 6 6 7 13 Meuchad Sta. IT Children
1 6 8 7 15 tleuchad Lrg. II1 Children
1 5 9 10 19 Artzi Lrg. 11T Children
1 6 2 5 7 Meuchad Lrg. It Children
1 6 9 2 11 Ichud Lrg. III Children
1 6 3 3 & Ichud Lrg. Il Children
1 6 4 4 8 Meuchad Lrg. II Children
1 6 4 8 12 Ichud Med. 11 Children
1 6 7 8 15 Meuchad Sm. I1 Children
1 6 4 8 12 Ichud Med. 11 Children
1 6 6 5 11 . Artzi Sm. II Children
1 6 8 9 17 Artzi Med, 11 Children
1 5 IT; T_%_ 12 Ichud Med. II Children

9 9 338

more than 300 members

In
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Lunoer of sumper of
Sclhivol & Class i LOVs Girls Total o

1 20 20 a0
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APPENDIX B

"Socialization Practices of Parents, Teacher, and Peers in
Israel: The Kibbutz versus the City" by Edward C. Devereux,

Ron Shouval, Urie Bronfenbrenner, Robert R. Rodgers, Sophie
Kav-Venaki, Elizabeth Kiely, and Esther Karson, Child Develop-

ment, 1974, 45, 269-281l., This article removed in compliance
with copyright law.
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Testing Groun Lifforeneces fAnmone Correlaterd Uawiableo:
An Jonlication of Multiple Rerression
A, Procedure
Purpose. The proc2dure here outlincd mav be employed to identify significant,
statistically independent main effects and interaciions involving group differences
broken down into single degrees of freedom (e.g. a difference between twvo
cultures). In algzbraic terms:

y=Group A vs. B, coded 0,1 as a dummy variable
X.= one or more variables of primary interest

w, = one Or more control variables
The procedure involves testing for a group difference in a particular ¥; controlling
for any or all Wfs, and if so désired, for any other X{s. Thus one may deterthine
how many different X{s maike a statistically independent contribution to discrimi-
nating between girouns A and B either as main effects or a3z combined effects

and interactions.

T

General Procedure. The method consists of several stazes each buildine on the

results of the precedding, Ve shall illustrate the procedure by anplving it

to the analyses of group differences in socialization prectices by four differ-
ent acents (mother (1) father (F) teacher (T) and peers (P) ) on a series of
variables previously grouped by factor analysis into two general clusters-
Support and Discipline. The reneral muestion thus becomes: Are there group
differences specific to particular agents, clusters, and variables within

clusters? Input scores are classroom means separately by sex.

Drtenr

.
o T N YL
N N . e, S ! - T \ N e
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SEItRy gt el it g shegel !

Stag.mI. Iaentifyiﬁg Interactions by Sex of Child (Bvs G)

- . dooat - . < ! -~ =
Y R R M Ly Lalfye ‘.’Iw-.! o G ‘u tel:
. \
i L3 .

*
1.Set y as the dependent variable, fix all W's xnd set as inde-

*as B+G scores unless the control variable is presumed to operate differentially
for the two sexes, and we wish to control on the differential effect.

O
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pendent variztles X;s for all item and cluster scores in the form
of sex differences (B-G) for each of the following agents or agent
combinations:

a. MF,MF, P, T.

b.M-F, P-T, M-T, M-P, P-T, F-P.
2,Terminate each of the above regressions just before the first Xi
. s th 1 .
is taken and examine e partial correlations (ry xi'w) at that point..

Partials significant at the 5% level identify reliable interactions

by sex of child.

Stage II, Identifying Main Effects and Interactions by Agent
1.Repeat the first operation in Stage I above, but in place of B-G substitute,
m¢h€4%on e
a.B+G for any agent or agent combination for which no,interactions by
sex were found.

b.%eparate B and G runs for any agent or agent combination for which

¢ significant interactions by sex were found.

2.For all agent-difference scores (e.g. M-F, P-T) terminate regression
before the first Xi is taken, For 211 single agent and M#F scores
continue regression with F set at the 10% level.
a.For all agemt-difference runs, examine partials before the first
Xi is taken. Significant partials ;dentify reliable interactions
by agents (If no such effects are found whatsoever, scores should
be pooled across all agents and reanalyzed as above).
b.If M-F scores showed significant partials in 2Za above, M and F
scores should be looked at separately belww; bf no M-F scores
were significant, M+F scores may be traated as indices of

undifferentiated, joint parental behavior.



c.For 2ll single agent scores, sicnificant partials before first Xi is
taken identify reliable main effects.

d.For P, T, and MF (or M and T) scores, examine partials after first Xi
is taken. Sienificant values identify X, 's that combiﬁe with Xi to
produce a group difference. Some of these Xj's will already have been
identified previously as main effects; cthers will be new., The latter

nation with X, and should be noted as such for later reference.
I 8

Staze ITII. Identifying Independent Bffects by Cluster and Variable

1.For each agent separately, any cluster or variable identified as a sig-
nificant main effect above is taken as the primary independent variable
(Xi) in a regression equation in which Y is the dependent variable,

all Wi's are fixed, hichest priority is given to X,, next highest to

1’
other Xi's from the same cluster previously identified as significant,
with non-significant items in that cluster given lowest priority. This
procedure is carried out for all significant main effect Xi’s, except
any for which the requisite run is already available from Stage LL
above.
a.At the point at which Xi is taken; any significant partials
identify variables that contribute to a group difference
in combination with X;- All significant Xi's not previously identi-
fied as main effects should be noted accordingly.
b.In the case in which Xi is a cluster, any significant Xi’s indicate
that group differences exist for specific variables within the

cluster. If no Xi's are taken, the cluster is retained as such.

c.Subsequent steps in the above recressions provide informatfon

[ERJXZ‘ useful in Stage IV,




A

Sta~re IV. Adjusted Group Differences and Means

For each agent and wvariable, set Xi as dependent variable and fix Y and all U's

(or Xj's if desired)., The adjusted c¢roup difference D' is riven by the partial

regression coefficient for Y, bx v . wixy Adjusted group mezns are then cal-
iy - YiX]

culated by the following formulas:

ng:.’;( 4 r\?\D

Where X« or X =adjusted mean for group« or}} » X=overall mean.
o, =number of observations in groupo< .
ng =number of observations in group/S .

= n, -+ ng .

Stacze V. Torming Best Recressions

1.0n the hasis of previous regressioa ruas, especially in Stage III, select,
or construct if necessary a hypothesis regreszion which whould hopefully
vield the highest multiple regression in which all Xi components

beiras
are sicnificant, with main effectg\given nigher priority thah combined
effects., This procedure is carried out separately for each cluster and
for all clusters combined. More than one run may be necessary to
establish the best regression. For hypothesic regressions set F at
;;u%d-

10% level, for final regression, at 5%.cvst.

2.1f two or more variables (Xiand Xj) appear in a best regression
which were not previously identified as a combined effect, check for
this possibility by setting Y as dependent variable and fixing all W's ,
Xi and Xj. If both are taken, they are added to the roster of

Q combined effects.
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Stage VIL Confirming Interaction bffects

~
12

or ~a<h combined effect identified in stages TIT and V(2), set Y as denearlent
variable, fix all W's, express all coambined variables as difference scores

diiji—Xi' Terminate regression befo-e any dii is taken., Am significant

partial correlations identify interactions in which the two partial b's
differ. significantly, and hence DifD,. In all remaining combined effects,

]
components do not have significantly different weivhts; hence not true inter-

action is present.
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B. DATA TO BE REPORTED

T, Adjusted lfeans and Differences by A-ents
] Y

For each variable for cvery agent (Peer, Teacher, Parent or ifother
and Father separately), for both sexes, or boys and girls separately ( depend-
inz on whether sex by cohort interactions are significant), report cor-
rected means ard mean differences between cohorts, adjusted for control

variables. Siznificance levels of mean differences are indicated.
II. Interactions of Cohort by Sex or Agent

For each interaction by sex (B-G), agent ( M-F, M-T, M-P, F-P, F-T,
P-T), or their combination. Report only those variables showing significant

effects, giving partial correlation after controls (e.g. age).
III.Partial Correlations for Main Effects and Combined Variable Effects.

Separately for each agent, record every variable that combines significant-
ly with a main effect by notinz partial correlations, firct for the main
effect and then for each combined variable., Underline any combined variable
that is not a main effect, Add any additional combined effects revealed

in Staze V (2) of procedure section.
1V, Significant Interactions Amongz Combined Variables.

For each pair of combined variables reported as significant in IIIX
above, identify interactions (partials for X; - Xj after controls) by noting
partial correlation with sign and significance level. (Include halos only

if not fractured).
V. Best Regressiors

Record best regressions for each cluster and uverall based in each

case on combined effect baving highest partial ccefficients first for

the main effect and then the combined variable, Include partial b's and R2

with main effects (largest first) preceding combined variables.
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®xpericent investigates reaction to secial pressure among
Tevaoli (I'=400) and Soviet (3:353) 12-voar-olds birousht up in fanily

vs. collective settings (kiibbutz in Israel, boardin: school ir the
U.S.S.R.). Consistent with the “irst major hypothesis of the study,
Russian children showed higher levels of conformity thaa their Israeli
agemates. Cultural differences, sex differences, and effect of
threatened social exposure were greater for youngsters raised in col-
lective settings than for those brought up in their own homes. Con-
trary to stated hypotheses, kibbutz-reared children did not react in
the same way as products of Soviet group upbringzing, but Israeli child-

ren generally did resemble Russian agemates in reacting similarly to

pressure from peers vs. adults. But they differed sharply from their

wn

oviet counterparts, as we2ll as children from 10 cther countries, by
ziviny their most moral respoases vhea neithar their parents nor their

-

friends would krow of thzir action. Thene findings are internreted
ag reflecting the unity created by an overriding cencern with natioaal
survival aand the emphasis placed by Israrlis on the devalonment of

moral autonory and indepondence of action on the part of children and

youth.
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THE ANOMALOUS REACTIONS TO SOCIAL PRESSURE OF TSRAMLY
AND SGVIET CHILDREN RAISFD IN FAMILY V3. COLIRCGTIVE SHTTINCSl
Ron Shouval and Urie Bronfenbrenner

Sophie Xav Venaki Edwvard C. Devereux

Tel Aviv University Elizabeth Kiely
Cornell University
This study reports the results Of an experiment on the effects of
social pressure on children from two societies with widely differing
systems of child rearing both between and within cultures, The
countries in question are Israel and the Soviet Union; the systems of
upbringing are those of family vs. collective. 1In each society,
samples have been drawn from two contrasting child Tearing eaviron-
meats. The first is the conventional context of the homa; the second,

also found in both socieciies, is the children's collective,

thiz settin]; is represznted by the kibbutz; ia the Sovier Unioa it

N

ppears in most pronouncad form in the boarding school, tlinder both

n

collective arrarizemznts, chiildren slecp outside the home, the child
pe2 Zroup constitutes a major context and instrument of upbringing,
and substantial responsibility for child rearing is vested in an up-

brinzer specially selected for the task -- the metanelet in the

Israeli kibbutz and the vospitatel in the Soviet boarding school.

—_— e
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Thus the desiygn of the study focusc: on two wajor contrasts and

thinir interplay. 7Tt permits an assessnont of the roelative inpact of
culture (Israeli vsi. Soviet) as asainst context of upbringineg (Family
vs. collective) on childvren's reaction to sozial pressure.  Tn addi-
tion, the results will be examined in the pexspective of data from a
dozen countries in which the same experiment or effects of social
pressure has now been carried out. These nations are concentrated in
Eastern and Western Europe, but also include Japan, Canada, and the
United States,

Experimental Procedure

Before considering possible and actual results, a brief description

' . 2 . .
of *he eupnerinental method is in erder, Children in classroom settings

o

vere asked to respoad to a series of conflict situations under three

differant conditions: 2} o hasz condition, in uvhizch thay vere told
pl2E E y

.

thot no onre wvould sec thoiv reosponses ewtept tne

Y=

nvesticators con-
ducting the rescarch; (b) an adult condition, in vhich they uvere informead
that tha ressonzes of evoyionn in the c¢lass vould bo sosted oo 2 chart

and shoun to pareats at a spz2cial meeting scheduled

or the followingy

razk; and (¢) a pes2r condition, in which the children ware notified

]
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that the chart would be prepared and shown a veek later to the class it~
anlf. The ordaer of the last two conditions was counterbalanced.

The conflict situations consisted of 30 hypothetical dilcrmas such
as the follcwing:

The T.0s8t Test

You and your friends accidentally find a shaset of paper which the
teacher must have lost. On this sheet are the questions and answers
for a quiz that you are going to have tomorrow. Some of the kids
suggest that you not say anything to the teacher about it, so that all
of you can get better macks. What would you really do? Suppose your

friends decids to go ahead. Would you go along with them or refuse?

Refuse to go along . Go along vith my
with my frieads friends
Lbséiutéz; ?ﬁirl; I gue§§ I ouess foixly absolutaly
ceviain certaln 50 50 certain certain

Other items dealt with such situations 25 join~ to a rovie rocon-
meadad by friends bnt disannroved by nareats, standine suard while
friends put a rubber snake in the teacher's desk, joining frieads in
pilfering fruit from an orchard with a "no trespassing' sigz, ruaning
away after breaking a window accidentally while playing ball, ctc. Ia
short, each time the child was confronted with choosing betwean some
conventional standard of "moral" behavior presumably‘approved b& adﬁlts
and some mildly "anti-social’ or at least miséhievous action urged by

his peers. 1Information on the development of the measuring instrument,

factorial structure, and procedures employed for insuring equivalence

O
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N
.

across cultures (e.g., back translacion) is provided in earlier publi-

cations (Broafenbrenner, 1967, 1970a).
AN
N
Fach response was scorad on a scale frvom =2.5%o0 2.5, a negzative
N
value being assigned to the behavior urged by agenatesy, To control for

a positional response set, scale direction was reversed iﬁ\balf of the
items. The situations werza divided into three alternate for;; of 10
items each. Under any one condition a child could obtain a score
ranging from -25 to +25 with zero representing equal division between
behavior urged by peers and adults. Split-half reliabilities for the
10-item forms (based on American samples only) ranged from .75 to .86

under different experimental conditions; the reliability of the total

score (i.e., sum across all three conditions) was .94. All reliability

Fn

cozfficients are corrected for length of test by the Spearman-Brown

forrula.

A peasure of orientarien toward adulus vs. paers 1s thus obtained

three exparimental conditions. The base score is takea .

leparture for gauging the effccts o

bt

pressure.

is presumed to reflect nmost directly the child's view

.
tnea

norms for

apnrooriateness of his behavior. The

vear score is interprelted as a function of the expectations of agemates.

r

rle three scores can also be combined in various ways. The total score
across the three coanditions measures the general tendency of the child
to subscribe to adult- vs, peer-approved alternatives. The difference
between adult and peer scores (A-P) measures the extent to which children

give more adult-approved responses when told their answers will be

known to parents rather than to peers; thus the score reflects the per-
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ceived discrepancy or convergence of adult end pezr standards and ex-
veckatiens,  Tinally, a sccond and statistically indenen
score, and one which turns out to be narticularly significant for the
Isrvaeli- 'dv;et contrast, is that betuwsen perforcance under the hase
condition and under the two experimental conditions taken together.
Evpressed as the difference between the latter and the former (E-B),
this score reflects the extent to which children shift their response
toward (or away from) claimed conformity to conventional moral values
when told their answers will become known to others, whether peers or
adults.

Rationale énd Hypotheses

Our theoretical speculcotions about the cutcome of the cross-cultural

comparison were hardly a nriori, since thay ware heav

1y influznced by

).u

tha fact that half of the data had already been analyzed and previcusly

vublished, The so-called Y"dlilemmas experiment' had boen carried out

(38

~ovaeral years earlicr with two samples of Soviet zth-zradars (Dron-~
} a (&)

9]
[

Zonbrenner, 1957, 1970a), on2 drawn from three different boardiang schools

N ‘i Mascew, the other {rom three regular day schools i the same or
similar nesichborhocds The raesponses of the Soviet cnildren were con-

marad with

r...

‘hose of tneir agemates from three smerican schools,

The emperimental results were consistent wlth the major hypotheses
proposed for those investigations. Three dealt with the cross-cultural
contrast between the Soviet and American children, the remaining four
with differences anticipated within Soviet society between pupilé

attending boarding school vsg. day school.

O
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In the former category, tue firat hynothesis vas baced on the
strong emphasis accorded in Soviet upbrinzing, both in tha home and in
the scheol, to the Jevelopment of coaventional virtues such as obedience

and propriety (Bronfenbrenner, 1962, 1970b). It was thercfore antici-
pated, and strongly confirmed, that Russian children w.ould obtain
markedly higher scores under all three exmerimental conditions., 1Indeed,
there was not only a marked difference in mean score between the Soviet
and American samples (averaging from 12 to 15 points), but scarcely any
overlap in the two distritutions.

The second and third hypotheses took as their point of departure
the fact that in the U.S.S,R., in contrast to America, an explicit
effort is made to utilize the peer group as an aZent for socializing
the child aad bringing about an identification with the wvalues of the
adult society (Bronfenbrennat, iden). On this basis, a differential

e

pattera of response to tha thv?s cxparimental cenditions was predicted

for American and Soviet children, The former were expectad to cohtain

-
DT TSeLLUle L oo

adults, the lowast wien told

that their answers would be seen by their friends, with the base condi-
tien fallirz in betwz2en. 7In contrast, Russian youngstegs wvere expected
to react sinilarly to pressure from parents and peers, in each case
shifting their responses in the direction of claimed conformity to con-
ventional moral standards, and thus scoring lowest under the base
condition., 1In terms of difference scores, the Americans should obtain
a significantly higher mean on A-P, the Russians omn E-B. The results

were in the predicted direction, but reliably so only in the case of

the E-B score.

O
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In approaching the Soviet-Isracli comparison, we anticinated Jdif-
ferences very cimilar to those obtained in our carlier comparison in-
volving the United States. Thus it was clear both from the research of
otters (e.g., Eisenstadt, 1951, 1967) and from our own exnloratory in-
terviews and observations that, especially in comparison with the U.S.S.R.,
Istaeli society was essentially Western in orientation. 7Its values
were certainly less moralistic and more pluralistic, and child rearing
practices appeared to vary accordingly. There was every reason to ex-
pect, therefore, that Isrzeli children -- at least those raised in the
family as against collective settings -- would exhibit a pattern of re-
sponse similar to that of their American agemates. It follows that

the three hypotheses bearing on Israeli-Soviet differences in the pre-

sent study wvere exactly parallel in form to their predecessors in the

foerican~-Russinn comparison,  The only change i3 the substitution of
the adjective "Israell" lor ".mericon,' Specifically:
livpothesis T. In compaxrison with Soviet younzgstews, Israzli children

all three experimental conditicens.

iynothesis IT. TIsraeli pupils will show a greater dizcrepancy in

"

responze to pressuc2 from adults vs., peers, with a hisher score under

thiz former exparimental condition than the latter.

liypothesis TIT. Whgreas Russian children obtained their lowest scores
under the base condition thus producing a significant and positive E-B
difference, for the Israeli sample the average score on the base condi-
tion will fall midwvay between the other two, with the result that the
E-B difference will approach zero.

O
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Given the fact that ve had already scen half of our data, all
three oi the forepoing hypotheses would seem assured of a high prob-
ability of support. We therefore hasten to reessure the reader that,
for two of the three hypotheses, the results not only failed to support
the predictions, but came out exactly opposite in dircction. The
source of the error turned out to be not methodolozical but substantive:
the mistake of equating Israeli society with American, or -- for that
matter -- with any other.

But we are getting ahead of our story. We have yet to consider a
second set ot hypotheses bearing on the differential impact of up-
bringing in the family vs. the collective. Here again, half of the
data were already available to us: namely, the comparison of reactions
to social pressure on the part of pupils from Soviet boarding schools

vs. day schiools. But inferecoaces to the correspoading Isra

o

14

1i contrast

betwveen kibbutz- vs. fanily-reared children proved equivocal. An under-
standing of the difficulty rvequires a bricf account of the derivation

. et e
of the general bLiypothosis povtaining

rr
o]
e
N
o

boarding vs. o

contrast in the original study. This hypothesis had bLeen developed in
the course cof previous reséarch on socialization in the Azerican family
(bronfenbrennar, 196l)., The underlying assumption was that cxnosure to
divergent influences in the course of growing up makes it easier for

the child to resist pressure ts conform., Thus, a child who has been .
brought up by a single socializing agent (e.3., one parent instead of

two) is not only likely to become more dependent but also more anxious

at the prospect of differing from his sole source of emotional support.
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Tn ceatrast, a child raised by more than one upbringer is more apt to

learnn that you "ean't please everybody' and that devintlon doos

not
jeosardize oaz2's najor source of security. As a result, the child
roaced by rultiple agents may not subscribe as fervently to his up-
bringers' values but is more likely to remain true to his own views,
vhatever they may be, when these are subjccted to prcozure for change.
The contrast between boarding school and day school w=s seen as
an opportunity to test the impact of what might be called pluralistic
vs. nonistic socialization at yet another level. Pupils in Soviet
boarding schools are subject to a highly homogeneous pattern of

socialization with minim:m exposure to extransous forces. In contrast,

children atrending regular day schools in the U.S.S.R., as in the

United States, o hone after scheol vhere they are subject to strong
Inxily influepcns.  fs a vosult thay are riven substantial exposure to
-

two rathey diffacenr systoens of sociuliuation iastead of oaly ona,
Vithin thiis frane of relzrence, four hyootheses had been formulated
Aad tested in the originst soudy (Bronfenbrenner

children raised primarily

1=te

in a single socialization setting (i.e., the
Lboarding school) were cxpacted to show stroaZer alherence to convaational
wornl values than their agemates attending regular day schools. Second,
siven the fact that in the Soviet boarding school the peer collective

is relied upon especially heavily as an agent of disciplirce, the dif-
ference in reaction to pressure from adults vs, peers should be even

smaller for children raised an that setting than for those being

brought up in families. 1In other words, the boarding school pupils

ERIC
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shiould react to pressure froa peers in the roae way as they reeoct o
pressure irem adults.  dn statistical teviw, tha A2 dGiference shonld

“be closer to zevo for bhoarding than for di- schiool chil

-
>
—
bt
o)

. Chivd,
iE, as hypothesized, children brought up in a single socialization
setting are not a2s likely to develop their own, internalized norms of
behavior, then the boarding school pupils nhould obtain their lowest
scores, i.e., be most ready to deviate from conventional moral standards
under the base condition, when their answers will not be shown to anyone
they know, Again, in statistical terms, {he E-B score should be
"higher for children reared in boarding schools than for thcse brought

up in their own homes., Fourth, these differences within Soviet society,
vnile significant, should nevertheless be smaller in maznitude than the
diffexences betw=en the U.S, and the U.S.S$.R.,; in othzr words,

cultural variation should eiceed intra-crliural. By oand jarge, the

resulis ave sunnort Lo all four hypothnsos.,
Can oo enpect the som2 four relationzlting to obloln for the con-
Crane t aoa chilacer swoiaad in (he Tafi . the Mibhote in Taxasi?

a2 apswer to this questica hinges oun the validity botn of the un
1207y and of the aaalogy between the two pairs of settinzs in
cach eountry, bven if we assume that ewposure to a sin:
two or more socializing agents or contexts does increase the child's
susceptibility to social pressure, is it correct to regard upbringing
as less pluralistic in the kibbutz thapn in the fanily? In discussing
this issue with experts on kibbutz education, we 1earned it was a
question on which reasonahle men can djiffer., There were those who

argued, and cited historical documentary evidence, that principlecs and

O
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watitods of kibhutz upbrinzias had their roots in sccialist ond comrmnist
ileology and

practices; for cuample, the vork of Makarenkeo (1932, 19355),

on which much of Soviet collective upbrineing

s based.

1=

Thus, the
distinctive features of the classroom collective in the U,S8.8.R., in-
cluding the subordination of individual desires to group goals, group
cohesivenass, and group critizisn were also to bhe found, to be sure in
a less intense form, in the '"vutsa,' the childrens' peer group i.. the
kibbutz,

The counter-thesis, sometimes offered by the very same kibbutz ex-

perts, stressed the divergent course of socialist ideology in the

U.S.S.R., and Israel resulting in marked differences in the theory and

collzctive vpbringing in the two countries, In the Soviet

O

ional swvsten, it was argued, the individeal has significance oaly
In the kibbutz, uvhile collective goals

; ; . - - L C e e Al a
and o valees ove reosnzoited, the vi s oad epinioas of thoe individual are

4 i ~ 10t - ooy oy . e g
r, ibhuiz childrea have more entensive con-
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1z mataopelet and thiz peer group,
¢hildren, in reacting to social pressure, should exhibit a pattern more
closely resembling that of other Israeli youngsters than of Soviet
pupils, including those attending boarding schools.

These differing conceptions of Israeli reality lead to alternative

sets of hypotheses regarding the results of our experiment., One set,
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stieszin: the continuity in the and practice of collective up~
bringing ia Soviet commmunist soclety on tho one haad and in the Israelid
ybutz on the other, predicts a pattern of differcences between kibbutz-
and family-reared Israeli children sinilar to that previously found for
the contrast between boarding and day school punils in the U.S.S.R. The
second set of hypotheses emphasizes the comnonaility of values and
methods of child rearing within Israeli society and hence anticipates
little difference in reaction to social pressure on the part of children
raised in the family vs. the kibbutz. It is clear that the two sets

of hypotheses are mutually exclusive and reflect different assumptions
about the empirical realities of socialization in contemporary Ismel.
In the absence of definitive data we shall arbitrarily state the first
set only, vhich presumes an analogy betuveen the fanily vs. kibbutz
comparison in Israel and the day vs. boarding school contrast in the
U.5.5.R.

Hyoothzsis TV, 1In Israel as in the Soviet Union, children raised

nrimarily in collactive settings vill sheow greater conformity to con-

e

veational moral valueas than their agenates growing vp in families. 1In
terms 0f experimental measuves, this means that the mean for total
ccore across all three conditions should be hicher for kibbutz children
than for those brought up in their own families.

Hypothesis V. 1In Isreael as in tﬁe Soviet Union, children growing up
orimarily in collective settings should tend to react in the same way

to peers as to adults. In statistical terms, the A-P difference should

be smaller for kibbutz-reared than for home-reared children.
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Hvoothesis Vi. 1In Isvael as in the Soviet Union, children groving up
prinarily in collective settings should he rmost likely to claim con-
formity to coanventional moral values vhen told that oihers, either
adults or pears, will know of their answers. 1Tn statistical terms, the

E-B score should te higher for kibbutz-reared than for nome-rearcd

youngsters,

Hypothesis VII. The difference across settings within each society
should be smaller than the differences between countries.

The last hypothesis is included to complete the parallelism with
the previous comparison between the U.S.S,R. and the United States.

Statistical Design

In beth countries the basic research design took the form of a
Tatin squarc with experimental treatments constitutingz the three TOWS,
classroons appearing in the columas, and test forms assicncd with the

i

restriction that cach form appear only orce in each column and twice
in each row. This basic pattern was repeated four timas in cach sample,
twice forv setbingy (faamily ws. collective) and twice for sex (boys vs.
irls). In the Soviet Union six sixth-grade classrooms in the vicinity

(&3

of Moscow were used in each setting for a total of 353 children; in
Israel nine sixth-grade classrooms were used for cach sattinz for a
total of 400 youngsters. The kibbutz sample was selected so as to insure
equal representation from each of the three major kibbutz federations;

the children from the family setting were drawn from schools in pre-

dominantly middle class neighborhoods in Tel Aviv.
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In order to equate for varying numbers of boys and ¢irls in cazh

classroom, the cell eatrices used for the primary analysis of variance
vese th2 mean scores obtained by all hoys or girls it a given classroom

under a particular experimental condition, In this nixed nodel, class-
roons and forms were treated as random variables, and culture, context
of upbringing (family vs. collective), experimental treatment, and sex
of child as fixed effects.

For interpreting the results, the reader nmust bear in mind that a
hizh mean score signifies a reported readiness to conform to conven-
tional, adult-approved moral standards; a low score indicates readiness
to engage in the mischievcus or anti-social activity being urged by

the peers described in the item itself. This does not mean, however,

s
i
o
r
ing
o
0
o’
©
0]

havior in question is necessarily approved or disapprovad by
the particular adulis or peers who supnosedly set to see the child's

resnhoases undar the crprrianatuel conditions, Indeed it is the purnos
: PUT]

W

§]

of the cxperim=nial procedure to reveal to what extent and in vhich

PR O T N LI
ALroCciron e aduties and paecess o wn tae CA\llC

5 world, as hLie sczs tham,

do in fact influence his resnonses in a given situation.

N

Table 1 shows the mean scores obtained by childron frem each
country and setting under each of the three experimental cenditions, as

uell as the total score across the three conditions, expressed as an

average. Subsequert tables present the mean.differences and accompanying
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ificance levels bearing oa the cceveral hypotheses,  Thus Table 2

shnd means, nzan differences, and signilicance tests relovant to the

8
|4
[}
]
o
}_lh
o]
[S]
o]
Fh

whetlier children in the two societies and the two unbringing
settinzs varied ir their general teandency to coenform to conventional
moral standards across all three experimental conditionas. Since re-
liable classroom differences in total score wee found in both countries,
the appropriate error term used for testing the two main effects and

their interaction was the mean square for classrooms within settings.

Turning first to the cross-cultural comparisons, which appear in
the last column of Wable 2, we find clear support for ilypothesis I that

tho Soviet children are much more prone to subscribe to adult-oriented

alvaerantives than theilr Tgsraeli couateypavts., This di fference obtaing
in both Damily and collective settings, butb, as indicated by the reliable

P
Ie

Aaw in the former; in other

a5ters to outdo their Israesli age-

~atas in givinz moral answers was especially marked among the childzen

4

aisad in collective settings in the two countries,

With respect to the overall influence of family vs. collective,
although the main effect (bottom entry in Column III) is significant,
it is ecritically qualified by the above mentioned interaction. As we
see in the first column of Table 2, Israeli children, in contrast to

their Russian counterparts, showed no difference in score as a function

O
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of upbrinzing sctting; vhether raised in the kibbuts: or at home, they
respondad similarly to the scries of dilemmas. The ¢ffect of family

vs. collective upbringing was further qualified by sex of child. An

S

dditional analysis of variance (not shown) revealed that a significant

[5)

c

difference existed in both countries for girls but not for boys; that

is, girls raised in a collective settinz conformed more than those
brought up at home. This means that the results of our experiment pro-

vide support for Hypothesis IV, but for girls only.

It is instructive to look at this same interaction from the view-

point of sex differences. It s

e

gnifies that, in both countries, girls

exceeded boys in conformity, but only when the children had been broucht

un in a collective setting. Uhether in Russia or Israel, daughters

rearad at home did not differ significantly from soas. 1In other words,
in both countrics, sex dillccences in conformity vere greater for child-

ren reaved collectively than for those breousht up in their own families.

In Tables 3 and 4, wo analyze the effects of exparimental treatient

(oA
.

h

r
0]

anpropriave errer term used vas

(6]

liscrepance or residual mean square.

Ao already indicated, the two degrees of

rh

or rows vere brcken

[ag8]

readom
up and analyzed separately. Tne first was the difference between means
under the adult and peer conditions, shown in Table 3; the second, the

shift from the base condition to the other two, documented ir Table 4.

Insert Table 3 about here

D
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The data of Table 3 do not confera with our ewsectations, Contrary

to Hypothesis II, which predicted a sioniiicant shift {or Israeli
children in moving from adult to peer conditions, the first three A-P
differences in Column I, while slightly positive, ware all non-si;aifi-
cant. More critically for our hypothesis, they vere statistically in-
distinguishable, both in sign anc magnitude, from the corresponding

scores for Soviet children shown in Column II. Consistent with this
fact, none of the associated cultural differences in Column IV was re-
liable. Hypothesis II must therefore be rejected.

The results presented in Table 3 are similarly negative with re-
spect to the contrast between family and collective upbringinz, Vhether
the; had bean brought up in family or collective, neither Isrcaeli nor
Soviet children differed in thelr ways of responding to pressures from
~dults vs, peers. ilypothesis V mmst thereflore be rejected.

lione of the rfoxregmoing findings was qualified by se;r of child; that
is, the results were negative foxr both girls and boys.

In sumpary, the results for the A-P score contradiect the relevant
Hypotheses (IT and V) on all counts. The expected differcnces both
across culture and setting failed to appear. Instead, much to our sur-
nrise, the pattern 0f response for israeli children was identical to
that previously exhibited by Soviet youngsters; namely, for both groups,
changing the source of pressure from adults tc peers did not produce
The unexpected similarity between Russian and

Israeli children is all the more remarkable since in most other societies

in which the dilemmas experiment has been conducted, changing the source
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ol pressure had produced a siasnificant ¢hifi, with higher scores occurring
uncoes the adult condition, The finding that Israeli and Soviet children
shate the same atrpical response pattern suggfests the cxistence of sowe
comnon feature in their systems of sccialirzation. Ve shall give further
consideration to this possibility in discussion to follow.

Results contradicting anothe; initial hypothesis appear in Table 4,

which deals with the remaining difference score, that between base con-

dition and the two experimental conditions taken together. The pattern

for Israeli children does indzed depart from the Soviet profile, but not
we expected fashion. Consider first tne combined means showa in
Row 3: in terms of ocur theorctical analysis, the mean on the base con-
chrildren was expected to Tall nilduay between the
adalt and peer coaditions, uvith the F-B wvalue approachi zero, Instead,
it vas in the base condition that Tsraeli children obtained their
hiishest score; far from being zoro, the E-D difference uvas raliably

nxatlve, thus standing in sharp contrast to the significant positive

the corzesponding score for the Russian sample. In substantive

r
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P

eareas Soviet children were most willingz to say
they might deviate from conventional moral standards when told that no
one else would see their responses (except, of course, the investiga;ors),
it was under this same condition that Israeli youngsters gave their

most moral answers. Moreover, in this respect the Israeli children dif-

fered not only from their Soviet counterparts, but, as wa shall see,
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fron children in viriually every other society in vhich the dilemnas

expeviment has been carried out. Hypothesis IIT must therefore be

As indicated by the last entry in Column ITI, hcriever, there, as
cxpected, vas a significant main effect associated with the settine
witich the child wvas raised. In both countries, the tendency to give
more moral responses under social pressure than under the base condi-
tion was greater for children brought up in collective settings than
for those raised at home. The data thus support Hypothesis VI. An
add'.tional analysis (not shown) revealed that this trend was particu-
la-ly wmarked for daughters, TIn both countries, it was girls raised in
the collactive who were most likely to shift their responses, when
turcatered with social ciposure, in the direction of conventional moral

stnadard

w

Pirnally, the dnta shown in Tables 1-4 lend suppor

rr
rt
O
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<
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o
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W

gen»ral, it is clear that the coverall cultural differences

rormity to conventional moral standards are of far sreater maznitude
thaa the within-culiure differences associated with upbringing setting,

5o, or experimental treatments.
Discussicn

To illuminate the interpretation of our results, we now present

them in the context of data from other countries in which the same ex-
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periment has nou been carried cut.3 The cross-cultural finaings are
shown in Table 5. The countries are listed by rank of the average
total score (Columa I) obtained by the children in each sample across
the three experimental conditions. The fact that Russian youngsters
lead the 1list, whereas both Israeli samples are in the bottom third of
the array, dramatizes the magnitude and social significance of the con-
trast in response by the children of these two natidns. The reader will
also be struck by the clustering of communist nations at the top of

the distribution. In a forthcoming publication, Garbarino and Bron-

fenbrenner (1975) examine the relation, across 13 countries, between

Q

the average total score obtained in the dilemmas ewperimeat and an inde

<

67 seclio-political pluralisa developad by Vincent (1971). 7he inde:z,

deriverd from a factor analysis of the political charactevistics of 121

[ [ Yy S, T A nald eyl B, L Rare -y T ey e o
necion=stotes, 1s boazad cn such faatures as the preszace of ¢

limitations on the executive, competitive electioas, freedem for
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opvositional wvarties, etc. The correlation betvucea the two i
icaificant -.89; In substantive terms this neons that the less
pluralistic the political structurce of the country, the wore (iliely

are its school children to subscribe to conventional moral values.

The contrasting position of Soviet and Tsraeli children in this
cros3-cultural perspective undarscores the unequivocal support ob-
tained for Hypothesis I. Russian youngsters, whether raised in family
or collective, clearly conformed to comventional moral valves in far
greater degree than their Israeli counterparts.

With respect to Hypothesis II, however, Soviet and Israeli children

not only failed to differ as predicted, but, as evidenced in Column

-

1V of Table 5, ewhibited o characteristic in common which distinzuished

them frem their agemates in all the other countries in wthich the eiperi-
pant hos been conducted,  Specifically, the A-P ccoves Tor both countiies
vare the lowest in btue ontire distributioa. In other voeds, both

fussia and Isro=l stood ot in the tende oy fox children to respeoad ia

the pronsuse Drom m2iys as to pressure from adules.
to understand this uneimected result? Uith the benefit

of hindzight, we came to the realization that both the Soviet Union

and Tsrwael share a common characteristic as societics which distinguishas
them from the other countries in our international sample; namely, both
exhibit an overriding national concern involving all segments of the
population, including both old and young. 1In the case of the U.S.S.R.,
an uncompromising and ever-present communist ideolozy binds children

and adults to the same set of nolitical and social beliefs and behavior

O
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wotterns (Droafeabeenner, 1970b).  Ia Tsyaol, o couatsy conmitted to a

Jlifering sot of demcorntic woalees and o pluralistic systen ol soverns
mort, the vnifying issue has oimply been ona of nationnl survival.
This nattern of socio-political similovity, thoush admittedly

post hoc in its derivation, permits a reconciliation of the paradoxcical
performance of Israeli and Soviet children in the dilcemnas cxpeviment.
nile the sharsly contrasting ideologies and social systems in the two
countries lead to a marked differeunce in conformity, with Russian
youngsters being much more ready to subscribe to conventional moral
values, the fact th.: in both countries various segments of the society,
including old and young, are united in a single overriding national

-

commitnent (a2lbeit guite Jdiffcrent in cach) creates o situation in

)

~iich social pressure from peo2rs acts in the same direction as scoeial

be interpivetation o our paradouical resulis leads to

the forrulation of a new hypothesis; naiely, the discrenancy between

nocs Tor fre hobhovtor of chilidren hald by adults cnd by poars {s

Aare characterized by an

sments ofF the nopulation.

b}

y and hence requires

cyross-validation in further research.

Cur third cross-cultural hypothesis also suffered a sharp reversal;
contrary to expectations, Israeli children obtained their highest
scores under the base condition; that is, they gave their most moral

answers vhen told that no one they knev would see their responses.

O
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Vnrecvor, as ocon b ogoea fron the piddle Thires columns of Table b,

Tsrael was the only courtry in which this oattera occuvred,

jui

a1l other nations, children pave most conventiorzl rworal rewnonses
* ) . . . /5
viien threatened with social exposure to adults,

In seeking an explanation for this ancmalous pattern of re nonse,
we were led to a consideration of parental exzpectations and patterns
of child rearing in Israel. A dominant theme in Isrtael, even before
the establishment of indepzndence in 1947, has been stronz readiness
of the early settlers and, “0 a lesser degree, th2 present settled

population to undergo a personal !

'change.'" They hzld the cvonviction
that some asnects of the Jewish self-concent znd patterns of relation-

vy ad bzen a product of lon eczpturies of wootlessness

cot lach of jwlenrsadenes o the VGalut” o VHaILAY vens o, Yaay YGalun!
valtes came bo be scovnad and desrisad; o Galut Jow s221 jn stexreo-

t}'?ﬂ?l oo one vao acted din foas and se
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B

oy Jevs ol Purane

cnccuted

Lo ere
and lore of coatcaporary

the creation, after centuries of aubjusation, of Jewish

orzanizations, culminating in Hashomer, Haganah, and the preseut Israel

lefen

——t

se Forces. The history the Israeli lives by today stresses active
resistance to oppression, as exemplified by the uprising of the

Maccabees, the defense at Masada, and the struggle for independence of

the past several decades. In the economic sphere, there occurred an

assertive adoption and innovation of new techniques and new social

structurcs, such as the noshav and the kibbutz.

New trade union forms

and innovative social security policies were evolved, Creative,

non-~coniecrmistic vays of achievement have become the osnscted

and tne norm,

The setilers soushl Lo Locome seli-: chive and iodueooandent of
the sood graces of others. Subservienco vas [rovned cn, arel thelr
chrildézen and youth wvers oncourased to independencs, ovan from the parents
(Cicenstadn, 1751 1987) Too fdeal wras the active, alert, snd auronomous

aliiays follow

In recounting the symbols men live by,

products of the CGaluz, they were more
of cirections the children set, ecven if they could not

or understand.

the concept of the "Sabra"

or young Israeli, born not in the Galut but in Israel, serves as a use-

ful example.

This native-born Israeli is conzidered to have the same

D
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1

choracteristics as the fruit of the castus, the Subra:  hard and

A

prickly outside, soflt anl syeet inside. Tesardloss of the corractness

of -he analojy, it deces serve to illustrate the concent held by parents
and the self-concept of the children. Tsracli younssters are not
especially conformist and their pareats seem to enjoy this quality in
then, feelinjy it to be the best equipment they can ~ive to the next
generation. The concern for the autonomous child, especially prominent
in the kibbutz, has permeated contemporary Israeli culture (Tsur, 1972).
It is suggested that the results of the dilemma experiment in
Israel can be understood agzainst this background. Parents do not want
their children to be "plastic' or Ysoap," to rez a curreat Hebrew
phrase, and children are not intimidated vhen told their pareants will
Laow what they are doing, On th» contrary, we suspect they believe
ihelr pareats like trtem to be independent. Evidenca in sunnort of
1izntion cemes IZron a cross-cultural study currentiy being

RPN Aot oat PSS SRPR LRI I P [ o T SN .
contuctad by the nethors on ehildrea’s porecohtions of the roles of thelix

coclalizin, o-onts,  I--neld nactonts are described as cncouvasgioes
aulenomy more than their ccunterparts from th2 other cultures studied,
<nich include the U.S.A. ) Great Britain, and Switzerland.

Anothar possible interpretation of our results is that Israel

fse

c¢hildren, being told parents will know, adcpt a posture of sz

[

£-
assertive, even aggressive, defensiveness, A term current in Israel
is that of "davkah," which connotes a kind of negativism. A person
winen pushed might do just the opposite "just because." This interpre-

tation reflects non-conformism toward parents, while our first ex-
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plonation “malies noa-confiornnisnm enconra e

Tly cexclusive,

vrotations need not boe vutun
In another part of ow research, Isracli icochers ware asked to
fill out the dilemna items as they would like tlieir punils to answer.

peer-oriented, little diflecrent from the children's

T responses /ece
In contrast, Soviet teachers had cndorsed the conventional

o' answers.,
Whnen Israeli children were also asked to state how

moral alternatives.
they felt their teachers would like them to answer, they selected more
adult-oriented alternatives. Thus teachers' expectations were actually
nore peer-oriented than children perceived them to be. This may re-
ivalence of adults as vell as of children about ths role

lependence in the youns -~ independeace even from the ndults vho

crientation,

fonter thig
Fron this po’nt ol vior, both Soviet and Tsro2li children arve
soen Bo be the preducts of soclialization pressures.  7Theo Sovict child
fenuns £o coniarn PO moralistic valuas, but the Jsraeli ¢hild, in oo
iuss danree, alse learns to conform, paradonically, ia the direstion of
a parcestive discussion

tc authority., ¥

non-conformity

conformit: sneaks directils o this ’heD.O'...E.lOzLI
2 IS
ense, consists

socialization aad
in the broadest sen

[APN

this: sociolization,

learaing the norms of one's society and coming to conform to themn;

cx
however, one of these norms and a very fundamental ore, is the norm of

non-conformity" (1971, P, 217).
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Bronfenbrenaner (1970b), in contvasting Soviet cad Amarican npproachoes
o uobrinsiag, suzgested that “"the Russians have ~oa2 Loo fov in sub-
jesting the child and his pear group to conformity to a sin
values imposed by the adult society" (P. 1635). The results for Israel
rellect no less involvement of pareants in the child's world, but on in-
volvement which reflects pesr-oriented values, stressing autonomy from
the pressure of adults,

In sumnmary, in their response to social pressure, Israeli and
Soviet children appear to differ in a2 manner that reflects the dis-

tinctive fundamental values of each society. 1In the case of Israsl,

childhood is thought of as o time of mischief and adventure which pre-

varves the youny person for an adult role emphasizing self-confidence
oind indepandence; whereas, in the Soviet Union, childhocd is a tine for

lanoning the discipline and ebedience requived by comrunist ideology.

Cuorovecelts dndicate toenl, faosigaificant mensure, both sceiobtios are
Teninn o tholv chlideos cheroctar Chot ooz volus most.
Turnioo opant to oo Lot 2ses oo the elfecis of colloctive un-

. cingg, we pmst fivst ive conclusion. The cm-

hecinrtion that children butz would ibit a pattern

n% response sinilar to that observed in products of Soviet rroup up—~
bringing is clearly unsupported. In their reaction to social pressure,
ibobutz children were far rore sinilar to their compatriots raised in
conventional families than to Russian youngsters, whether attending

boarding schools or day schools. Yet, the contrast between familial

and collective upbringing showed some continuity across the two

O
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socinties, especially for givls, The tencency ohserved in the U,S5.8.1.
for collectively raised children to conform more to conventional values
as a2lso evidenced in the Israeli kibbutz, but for females only. In
both ccuatries, the tendency to give nore noral responses under threat
of social exnosure was greater for children raised in collective settings
than for those brought up at home, but, this trend was stronger for
girls th:in for boys. Looking at these same findings from the view point
of sex differernces, in both societies the tendency for girls to exceed
boys in conformity was found only among children xaised in collective
settings and, in these settings, tended to increase under threat of

social exnosure.

From one persnective, the foregoing findings lend support to our

serzral hypothesis that the effects of social pressure will be reater
for children breought up primarily in a sinzle socialization setting, in

o for ¢hildren raiszed in o contents sirul-

[

tonzously; i.e,., fomily and school. For vhat our resulis tell us is
sat enltural diffcronces, cen differoaces, ond effcects of thicentened

cocinl exposure vere all greater for childrena raised ia colloctive
s~ttings than for younpsters brouznt up at hosme. But these snme rosulis

~

ice'ad at nanother vay, indicate that the offecis o

fomily vs. collec-
ive upbrinzing vary by culture and sex of child; specifically, the
impact of the setting contrast was more powerful in the Soviet Union

than in Israel and greater for girls than for boys. U'hy should this be

the case?
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Addressing

z first the qualifying factor ol culture, we bogsin by

notinn that the Tsvacli kibbutz and the Soviet boardins school, vhile
oy >

both invelving the children's collective ns the primary sotting of un-

bringing, differ significantly irn the extont to which the family also

plays a significant role, Thus children in Russian boarding schools
visit their parents, or vice versa, only once a fortnicht, whereas in
the kibbutz, youngsters see their families for extended periods every
day and engage in extensive interactions with them. The effect of all
this contact is reflected in patterns of parent-child interaction. In

a companion study (Devereux, et al., 1974), the subjects of the present

research ware asked to describe the frequency of various parent behaviors

xetion and discipline. Cut of twzlve vari-

»Les, eisht showad no differcnce for families of liibbutz- vs. city-

vopced children.,  Toth srouns sav thelr navenis as equally supaorsiva,

~irhonsh o clty Janilios vers pocsceived gz amercising myester disciplina,
Ia sun, it is clear that, in tewns ol family th

Lovnsli Wivbeoz ds o loss oovo ooann e of collzctive unbrinsing than ths

Soviet boarding school. Uader these circumstances, it is not surprising
amils = ollective uohrincinz K ildre ! O
anily vs. collective uobringinz on childrea's r

T O

actions to socinl vressure was greater in the Soviet than i the Israsli

The tendency for mode of upbringing (family vs. collective) to
have a greater impact on yirls than on boys does not invite as ready
o or reliable an explanation. To.be sure, there is evidence from expari-
ments on social compliance (Asch, 1956; Kilham & Mann, 1973; Sheridan

& King, 1972) that female subjects are more likely to conform than
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o les, ael Byoofenbronner (LUSTRY ond onher

sei- 1, LS70) hinve docu-

feronces dn geoalization nractices tounrd boys and wivls con-

sisiont with the developnent of greater social dependency in the female.
For example, in our earlier study of kibbut: c¢hild rearing patterns
(Davereuvx, et al., 1974) it was shown that 1iibbutz boys were cxposed
to the influences of both father and mother somevhat more than kibbutz
girls; hence, for boys, the kibbutz socialization setting may be inore
pluralistic. But in the absence of direct evidence relatinz child
rearing antecedents to response in the dilemmas experiment, any con-
clusion must remain purely speculative,

In coaclusion, our attempt to examine experimentally the effects
of zocial pressure on children from two societies, Israel and the U.S.S.R.,
vith widely contrastiivg systens of child rearing hoth between and within

) ~ - - - o oy - PN S - . . o
the two cultaves, 1w 'ong oopoaort to ceveral of our original hypotheses,

o

neoenes. 1o tue first catepsory, tha mackedly

propnsition that the lass plucalistic the political structure of a

csocisty, the pore likely are its children to subscribe to coaventional
>

J

it

roral values, An unexpected finding of similarity of raaction to pressure

1

from peers ws, adults on the part of Isvaeli younisters led to the

)

formmulation of a new hypothesis that disecrepancy batwesn norns for be-
havior held by children and adults is likely to be smallest in those

societies which are characterized by an overriding national concern in-
volving all segments of the population. A comparison in both countries

of children reared jin family vs. collective settings yielded results
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coarrally consistent vith our thesisn that younsstoers bhroushe un pri-
ratily din-a single socizlizntion satting oo rore suscantible to soeial
presseres than children reared 10 mnltiple coatexis Lithin and outside
the tamily, The fact that the iopact of collectivae ve. tamily influeace
vas greater in Russian than in Israeli socicty was traced to the re-
latively greater involvament of parents in the Tives of kibbutz children
as compared with Soviet boarding school pupils. Probably in part for
this same reason, kibbutz children, contrary to the stuted hypotheses,
did not exhibit a pattern of response similar to that found previously
for products of Soviet collective upbringiag. ilzther, they behaved

like their home-reared Tsraeli compatrio:cs in showinz a unique reaction

ilte children {rom every othar nation in which

s o - s -- -~y ~— 3 4 3 2
e ailermmos enperimant has been carried out to date, they gave their
X . e
post o moral responses unday tho base co-dinion, when annithar their
TenNs nor rhalr Toioads oot acy ol their ansuasa, YThis vesult is

. , .
internveted an vellactiong the conhasis nlaced in Tsrazld souiety and

cocinllination on tue develon ont ol Luroal wniosony and adenendsnce of
cridn oa the part ¢f cinlildren and youth, an orientanicn rhat contrasts

tine distinctive aqualities that ecoch hishly prize.

D
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This investication is parl of a VYoo, tarn ressasch DTG on
Cvess Cultural Studies of Socialization helun eonducted in the bopart-
m2nt of luman Developmant and Family Studics at the Tew Yorlk State

Colilege of Human licology at Cornell University with Urie Bronfenbrenner
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supperted by grants from the National Science Foundation and the Russell
Sage Foundation; thie Israeli phase by the National Science Foundation
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Ministry of Education and by the Institute for Reszarch oa Xibburtz

tancation at Cranim,  Special thanks are extended to Dr. HMenachean Gerson
and to Michazl Mathan of the Cranim Insiitute for thoir assistance.

2

“The oo wos cenitaed by Usie Doonfosh-onne- in collabo-ation

L . C. Daurrvoun, G.0F, Suci, and 2, 1. For more detailad

coccunts, ses Bronfendbrenast, 1957, 1970

2

e authovs are indebiod to the following collontues who coaducted

z2ry, br. Sandor Komlosi,

Ton “Weast Germany, Dr. Franz Banhegvi,
fuotitite of Tsyenolozy, DBratislava and Universicy of Cologna; Poland,

Dr. ’d;a flesznz2rowa, Universytet Warszawski; Japan, Dr. Kazuo Aoi, Tokyo
University; Canada, Dr. James Jenke, University of Alberta, Professor
Geoffrey Mason, University of Victoria; Holland, Dr. Meindert Slagter,
der Rijksuniversiteit te Croningen; Scotland, Halla Beloff, University

of fdinburgh; Switzeriand, Dr. Kurt Luscher, University of Bern.
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Cae other exception hins come to our atteation. TIn five veplica-

tions of the dilemmas expericzat with Canxdian samples, one carried
put by Geoffrey Mason in Victoria, British Columbia, also produced
lowest scores under the base condition. Since we are not families with

th2 cultural background of the children, we are not in a position to

offer any interpretation comparable to that given for the Israeli case.
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Averoon Desponse to Social Prassure
Uader the Three Experimentcl Conditions
(llich score indicates adherence to conventional weral standards.)

Dase Adult Peer Total Score
(ear)

=t
&
R
s
i (b
—r

ey
2
x4
[
—t

Y
Girls 2.54 1.04 0.44 1.34
Boys 3.00 1.39 0.60 1.66

Both sexes 2.77 1.22 0.52 1.50

Girls 2.53 2.75 1.65 2.33
Boys 1.63 0.05 -0.41 0.79

Loth ool 200 1,54 0,62 1,540

Giriu 12,20 12,59 13.26 12.384
Boys 11.25 12,073 11,33 11.57

Both semes 11.21 12,40 12.37 12.20

. Girls 15,11 17.02 16.50 16.34
Boys 12.54 14,21 13.18 13.31

Both sexes 3.82 15.62 15.04 14.83
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a0
1

Family

Collective

Family plus Collective (Mean) '

Colloective

3

I i1 11T 1V
. Israel U.S.$.R. ' Israel Israel
. plus minus
; U.S.S.R. U.S.S.R.
{ \

; (tean)

12.70 6.85 ~10. 70%*
14.83

13.52 ©7.53

~13,27%*

~11.99%%2

b c

-0.06n.s5. -2,60% -1.35% 2.57%

ace betweer cultures

colloe ooootiting
e bt conting

D
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Mer Differeances in Adult Minus Peer Confornity

Score by Cultur: and Upbringing Setting

I 1o ILL A
Israel U.S.S.R. Israel Israel
plus mdnus
U.S.S.R. U.s.S.R.
(Mean)
Family - 0.70n.s. 0.17n.s. 0.43n.s. 0.53n.s. |,
Collective 1.18n.s. 0.58n.8. 0.88n.s. ' 0.60n.s.
Family plus Collective ’ 0.94n.s.  0.37n:.s. 0.65n.s. 0.5'(:1.5.a
(Mean) i
Family minus Collective:6 -0.48n.s. =0.41n,s. -O.ASn.s.b 0.07n.s.°

3tolunn effect: difference between cultures
b, - . s ;
Row cffect: family vs. collective setting

c . . .
Intevraction effect: culture times setting
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TADLE 4
lean Differences in Exverirmental Minus Base Conformity

S:ore by Cultur2 and Upbringing Setting

I 11 IIX I§
Israel U.S.S.R. Israel i Israel
plus . minus
U.S.s.k.  U,S.S.R.
(Mean) ‘
Famlly . =1.90%x  0.60n.s.  -0.65n.s. . -2.50%
Collective -1.05a.s. ' 1.,51% 0.23n.s.  -2,56%
Family plus Collective =1,48% ‘ 1,06% ; -0.21n.s. -2, 54%%2
(Mean) i : .
Family minus Collective -0.85n.s. -0.91n.s. --0.88"~‘b x 0.06a.s.°€

®Column effect: difference between cultures
bRow effect: family vs. collective setting
®Interaction effect: culture tim2s setting
='-‘p< .05,

:'::'.‘?< 01,
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Dilemmas Experiment: leans for Experimzntal
Conditions in Various Cultures
— e e e T o i

I 11 I1X v A

Total Score Base Adult Peer A~-P

B L

Boarding 14,83 13.82  15.62  15.04 = 0.58

Day 12.20 11.81  12.49 ? 12.32  0.17
Hungary 14.06 13.28 15,17 . 13.74 0 1.43
Czechoslovakia 9.6 10.36  10.38 | 7.64  2.74%
Poland 6.14 6.9 ° 7.60 3,90 3,70%*
Japan® 3.76 3.77 4.62 2,90  1.72%
Canada® 2.92 3.58  4.27 0.91  3.36%%
Viest Gérmany 2.83 1.79 L.43 2.26 2,17*
U.S.A, 2,22 2.43 2.96 1.27  1.69%
Israel

Kibbutz 1.56 2.26 1.80 0.62 1.18

City 1.50 2.77 1.22 0.52  0.70
iiolland 1.18 1.27 2,10 0.16 1.9
Scotland 0.40 1.31 1,77 -1.39 3.66%*%
Switzerland -2.09 -1.59 ~-0.76 -3.91 3.15%%

%pased on two experiments,

bBased on five experiments,

*p{ .05.

"’ﬁ'.‘p< .01,
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I. Introductlion ;

et e caer

comen ® oo

Cultural variations in moral judsment and bohavior

vy

:bave posed 2 knotty theorelical problem for the stulent of
i

e

ihumen development. Cross—cultural studies of morality ha.ve'

S
. f:coa:sonly remarked oa the complexity and diversity of values |
8 : L ) . - i
to bs found across time and space (Robertson, 1947, Sidgwicﬁ,
7 . . - .
19560, Ferguson, 1958).. One commentator has been led to con- A -
' cluds that __— e ) ) oL Ceersn] .. i
- ,..;' . . . . ‘-“T .‘...-~' ) - - - ] '};’ :.. . -. - -'
There is scarcely one norm or standard of good '
10 - conduct that, in another time and place, does
. not serve to mark bad canduct. S
L (Meldea, 1967, p- T) . .~
. \ ”
1 - ' R
12 2023 possible exception to this conclusion is the universal-
?

12 ity of the incest taboo (Murdock,'l9h9), although even hera:
t . i
5 H
1. ‘w2 Tind variation in the scope and applicability of the :

aes

Q..

15 zoral prohibition. In general, however, it zppears that th

1z isubstance of morality -- i.e. the actual values and prin-

et Low e

i .
17 ‘ciples of ethical conduct, or rules and of mores ~- is deep

'_I
<

:7 lizoeddad in spacific cultural patterns (Benedict, 193L).

When, however, we view cross-cultural differences in

et
o
[,

o

' 3z .ike zbstract principles of morality — e.g. justice — 2

- O o e S et s

e @ovmnasapes svm

7 ‘rore cohsrent pattern appeafs to emerge. Anthropologisis

9. égre quick to point to the structural function of values znd.g
e : ;

-~ the perits of a relativistic approach to morality. In tkis :

AT Y R

view the most sophisticated and most primitive cultures

: 3
share common attention to basic human needs. As a resulg .
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values are wnulyzed ir terms of their funclional vulidity,

er
i L)

znd in such terms are seen to be eguivalont ¢=52i0e e ros5s
+

.
H
.

‘differences in spe

"

cific coateat (Goodmaa, 19567). {

Somz commantators have suggested an historical anproacb‘

to rorality in which a2 pa2ttern of evolutionary development
is observed. This patt ern is seen as the davelopmant of
eve:r wider and more generalizable concerns with an evef ex—
panding range of social settings. Tae result of this
deveiopﬁznt is thoughf to be év;r more'dbstrgc% égd conpre-—-

hensive moral principlés and vélues (Myers, 1913); This

historical development is reflected in contermporary interest
in hierarchies and types in the stu&y of morality. Modsrn

theorists of a psycho-social bent Have beén predoninantly o

two orientations -~ the cognitive developmental stags ap-~
‘proach 2nd the non-hierarchical type zpproach.

Lhe coznitively oriented “stage" theorists or Piagzet f
(1039) and Kohlberg (1959) hava added an importan dimansio%
o; conereace to the study of roral de veloprment but ars not ‘
readily amenavle to the study of cultural variatica givég

their empaasis on essentially acultural invariast seguance

Ul
PR

1

1

iTnis logical problenm is compounded by croas—cultu*al enpir-
!

]

tical findings which are inconsistent v1th predictions based’
: i
jon the stage theory. Although close correspondsnce with ;
i :
'Piaget's modal has been odserved in studies of children fron

ontinental Europe (Lerner, 1947; Caruse, 1943; Ponzo,

1956), the further one moves away from the Eurorsen m-inlen

(<))

T
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in distance and culture, the more frogquently ars doupanriuros
Trom or outright contradictioas with the Pizgelian nodel.
varrower (1935) reported cross-cultural differeices in the

rat: at which stagzes develop in children. Boera (1957),

annis (1943), Havighurst and Neugarten (1955), Liu (1950), :

l:zc Rae (195L), Medinnus (1959), Morris (1958) and Durkln

)

g(1959a, 1959b, 1659¢} all provide evidence in some way con~

smm. oo

. 3>

:hradlcting Pieget's model of moral develoﬁhent as for the

‘rost bart an invarzant maturational sequ°nce. Furthermore,!

et e -

iseveral inwestzgators reported findlngs of social class dif-

,ferences in the rate and pattern of moral development (e.g.

l

‘Harrower, 1935; Lerner, 1937; Aronfreed, 1961). Kohlberg's

e B @ ayan. wabe ¢

) -

‘cogritively oriented model -- in many ways an advanced coi- -

st oren

n

sption whea compared with Piaget's — focuses on 2 similaer

352 nti i2lly invariant sequence of stages, but a sequen

[}
[
ences

wnich 1s based on comronalities of socialization experi
: ]

'and cognitive development. It is with this form of the °°3€
%niti;e stage theory that we shall be concerned. :
| " In contrast to the coéniti?ely oriented stage theories,
?"a ray consider approaches eHDlOYIHg 2 roa-hierarchi
éhtypology" (Bronfenbrénner, 1962). While such approaches
ere zmenable to the problem of cross-gultural variatibn,

they have not been able to deal adequately with observed

ror2l hierarchies —— both in developzental and cognitive

1

It is also the case that operational mechanisns ra-

1=
it

ting socioculturazl factors to individual socizlization
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nubtaornz nve nob bzon forthcoming.

Tne purpose of thls essuy is to atlorpt Lo recolive the:

-l“nc331sbe cies in the study of cultural variations in ro.eL

rjud ment and brhavior. In pursuit of this resslubion we

iprouose first a mod2l of noral development which accommo~-

[o]]

ates both the “stege" and “type" orient=d approachss

Secnndly, we advance. a model of socialization capable of

handédling our view of moral development. The essey then re-
laoes our soclalzzation and moral development nodels to a

croas-cultural,perspec‘lve, uslng hls\orlcal ceses to 1llus-

trate the ralation of large—scale social events and orgen-

e

ation to individual social and personality development —

cwes

"ot erser we

particularly moral developmesnt. Finally, in order to pro-

fvx&e 2 prelininary empirical test of our hypothesis vwe

ceem owa e

.‘roposeoan operational mechanism at the SOClO”ulqu_l ]evel
to zcecount for cultural differences in moral judgment end !

v i
; . '
;beh3v1or. d

II. A lodel of lMoral Socialization

O

siderations of roral judgment and behavior, be thay by
t
‘pnilosophasrs or psycnologists. %e hzve pointed out that two

:zajcr emphases in modern psychological approaches to roral
dev2lopment have been the "stzge' and "type" esnzlyses rapre-
sented by Koalbzrg (1969) and Bronfenbrenner (1952),

roszactively. FKohlberg's theory postulates hiarzrchicel
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APPENDIX E
Cavalopeatal stunes of moral reasoning vhich aes holda o bo
inewbricably tied to copniiive dovelopsaal, invesianh in _ :
- ordar and generated by the inteirploy of naturazbiion and gon-
X . ' :
- arel cﬂerO wental expaclenca.  Iohlberg dafines six stages ;
N in tha deva2lopme=nt of morelity: 'punisrasnt and obziience ! i
1 el H i
: i
3 | orieatation,” "instrumantal relativist orientation," "inter-
]
Y
9 | parsonal concordance or 'good boy-nice girl' orlentatlon,
-
! "law and order orlentatlon, soclal—contract legalistic -
Q H - 2
¢ | orientation,” and. "universal ethical prlnclple o*1entau10n." N
* _-,_ . <
fa

? | (Xonlberg, 1972).

18 In contrast to Kohlberg's stage approach, Broafen rﬂnner's
+ - . . » - )
1% ! analy51s (1962) describes five types of noral Julgnent and |
' ' -
2 i yahavior. These types include: 1) "Self-C.iented” in which
i2 © tha individual is motivated primari”, by impulses of self-
o b |
- ! gratification without regard for the desires or expacta- ! :
s ; 2
iZ . $icns of otners -— except as objects of menipulation; :
‘2 - 2) "tuthority-Oriented" in which the individual accepts i i
! . L)
: ! ;
:f  parentz2l strictures and values eas imrutable and generalizes ;
: i
15 7 :nis orieatation to include roral standards inposed by !
L §
17 other a2dults end authority figures; 3) "Pesr-Orieated" inm ]
5 : ; ? |
Z. ~hich the individuzl is an adaptive coaformist who goes :
:
z 2lonz with the pser group —- which is largely autonomous of .

-
bl

£ 2dult authority and ultimately of a2ll social authority, and % .
i in wnich behavior is guided by momentary shifts in group 3

’U

nion 2nd interast; k) "Collective-Oriented” in vhich the

individual is commitied to a2 soh of enduring grous goals
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which take procedsnce over individual desires, obligations

2.

and interpersonal. relationships; 5) "Objectively-Oricated"

!

S e

“in vhich the individual's values are function2ll: zutonozous

J

. .
- L

ii.e. they have arisen through soxizl interaction but

t

Elonger dependent, on a day to day basis, upon social agents

for their meaning and applicztion -- and in whica the in-

-

dividual fespends to situations on the basis of principlee
rather than or the baSIS or orientations toward social

agents. This socialppsychological schene, however, laeks a

or 2 group arrives at. cne or another orientetlon is not -

specified and remains unclear. Nor is it clear whether one

type emerges from another, or whether there is a thlcal

P ]

sequence of types in developaent.

are no .,

develonmental d;m~nsion. The process through'which a.person'

>

Tnis paper attempts a reconciliation of the two major

‘nodels —- the "stage" and "type approz ches —- throuaa a fo
: ,

d

ion which 1ncorporates both developmental and socizl

comnonents. Thus, our view complements the Konlberg approa

:in that vaile his view emphasizes the common features of

soczal environna2ats and 1nst1tutlons across and within cul-
t .

‘tures, our view focuses on the differences. It rapresents

:an attempt to place the earlier analysis by Bronfenvbrenner
in 2 model which includes a logical and developmantal hier-:
srchy. In short, we propose a socialization model for moral

development. Like the Piagstian-Kohlberg model, this formu-

tisn envisages a seriecs of “iicrarchical stages by
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¢he hierarcly nobt as the proiucl of universally tmroneat potivo-

‘tionz) forces bul wu an interaction betveen maturing capccitics

() 2 432480
'

ry

end motivations o

2]

‘characteristics of his sociocultural milien, on the olher.

- gt miren wne

At the "botto:n is an essentially emoral pattern in which

some sort of primary hedonic orientation is the organizing

principle. This is clearly an ethic of self-mterest oi‘

.A
R
3

pleasure—paln dlchotomes, of mam.pulat:.on and 1nstrum=n-—-
ta.h.tles governed ‘by no end other than self—sat:.sfact*mon.

In terms of the two approaches considered above, this level

~

In general, w2 envisioa thiee developmental stazes, the

tne child, on the one hznd, and p"rtlculﬂr

1
P

iorder of which would be the sama for all persons and culturga.

iroughly corresponds to Kohloberg's Stage 0 and to

Bronfenbrennar's self-oriented type. In conventional terms,

K

jsuch an-individual is "unsocialized;" he is in a sense out—'
!

mienn

S

‘sidz the hunan cozmunity normatively, bshaviorally and

vsychologically. Tiis level may be thought of as develop-

e ev e e o

2ant21ly "normal" only in the earliest period of infancy.

As w2 shall see below, the first developzent of attachmant

B N L R

to social ageats brings about a2 Level 2 form of moral ba-

-

‘havior. For Level 1, ''prezoral” behavior to occur in an

older child or adult is in principle pathological, both for:

-t~

gthe individual and his society. Below we coasider in-

"stances of such pathogenic conditions.

tes T Sevsemnt @ nar

The second level is constituted by patterns of morality

v

naving 2s their dominant char

cr

C

~
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fin whiech thoe individual's noral juderoat and bohavior ore

Ry

rr;iven direction by somz individuals or groups thal o

g
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evel 2 correspouds roughly

-
——n e e tmea e meie

to stages 1-5. In Bronfenbreaner's type analysis, Lovel 2
[}
includes the authority-orientation, pser-orientation, and
collective orientation. : -

Within Level 2 w2 'see the followlng relatxons among

the various types. First there may be one hlerarcalcal, S C

sequantial "path" of moral gevglopment along~which persons

vt
—d
.

proceed. In such a case it is appropriate to assess the

‘-
U

—t
)
[

relative position of individueals in the hierarchy of .

-
(5%

zes, In ocur view, this is what the developrmental

stzag2 view presented and researchad by Kohlberg do=ss in the

—
(W)
-

context of, Vestern society. Second, there mey bz alterna-

-t
Os

AL

tive "paths' of moral developzent within and across cult

r

Tor exaaple there may be an individuzlistic and 2 collec-

0
IS ¢ {iv> seguence which coexist in a single social ordar. A
17 :

. P G 8 = g o . S o S Bt £ = see g

third possibility is that tnesre are rultiple orientations

e teaem e e sim e By Smres St U) e

—
~!

0255ible which are nol arrasga2d as a single hisrarchy. Thus,
) i
”~ . !
<l zn individual may -- for reasons of group or femily idio- i
19 H

syncracy -- develop a '"simple” authority, collsctive or peer

]

Hd

- cay s !
L3 | grisnted rmorality directly from Level 1. Vithin the s2 . ;
. 3
- . RS . &
2 socizl system other individuals mzy ba daveloping 2 seorie :

< 27 srientations; first authority, ther collective, or first

O
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in principle, the

emamen w——mbe
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In any case, it

combinations are as numerous s Lhe

sSoCt1:a:

ordzrs wnich can be observaed cross-—culiurally or hypothe-

siz=d to exist. For example, VWostern socielivs muy bz in

the process of evclving new forms which m: y lead to rew noral

soc’alization patterns. On the other huznd, the sociali-

zation patterns of the Few China" n2 2y give rise

to ne&-pro
gressions of moral orientation. Formats for morai develop-
pent, in our view, are as malleable as ovéraiiﬂhgﬁan
dnvelopmﬂnt. T = . ; :' B

of partlcular importance cross—culturally is the dls—

tribution of different kinds of moral patterns within 2

society,as well as the modal type.

Tnis is the case because

such a description m2y bz thought of as providing an assess-

structure and ideology of the

rent of tha salient social

RS O -——.—-

By cxanining the paths of woral developaent within

z particular culture, 2n index of the soclal system is ob-

e bt - dgma.

tained. By further noulnff the rzlative frequ acy with V’llCh

prirary a2nd secondary patns ars 'travalled" by a
in that culture -- as a function of sex, socioeconozic staztu

age, ethnic affiliation, ete. -- we may ooualn a2 ralat

complete picture of the culture's moral system 2nd at the

same time gain important insights into its overall strategy

of socialization.

The third level is a pattern which is "highest” both -

lozically and davelopmentally. At this le vel, valusos

=9y

shovld b sbresued t‘tL,

ean T
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(voinciples, and ldeas rether thoen sociol zgents geo Lhes A~
forcoes.  Tne iadividual applics stouodnards of cbhicael

¢ Jconduct in a primarily intellective fashion, lacgody inde-

D
v

‘pzadantly of vsycto-socizl factors. In Fohlbarsts Lorman

Fg)

this is the morelity of principles, of coatract 213 con-

C— .ty g s
B

- et

5 science. In Bronfenbrenne;'s type approach, this i; the

K "objective-orientation." The critical question becomes one

! lof aet erminlng the cultural condltions conduc1ve to movement
K ’ron the first to the second and from the second to the third

levels.. Each upvard.movenent however, presents dlffe*ent
psycho-soclal questlons. That is, vhereas Level 2 forms of
T | morality can be expected to develop in almost'everyode baf-h

£ 1 ring massive disruption-of socialization processes —-

12 | attainment of Level 3 morality is thought to occur oaly
| 3 ,
12 uader a relatively restricted set of social conditions. ' !
. N : ¢
o ) :
13 ; Specifically, attainment of Level 3 morality requires a {
: :
i% ! gsetting in vhich an individuzal is Pr°V1d°d opportumities, !
: ' $
s - . o +
b+ security, and SOCldl suppors for the develcpzent of 2bsiract }
13 ; thinking and sp=culation as =2 product of partially comnating
: - N §
: . 3
i7 | and overlepping social 2llegiances. That is, thers must bs
: : .
- N H
e :

~ ) s 5 3
v 1 relztive freedom 2nd security to devalop intellectuzlly

)
o

%' | resolution of 2 conflict in a setiing in which therz zre

o wew

"t oy o e
.

compzting social loyalties dissonant enough to promote 2

. s

«- . m2zsure of tension but not so uncompatible es to b= over-

et wem

Z+  whelming. We shall deal in more detail with these conditions

tlow. AL this point, let it suffice to say that sueh =

ERIC
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. corficuration of social condilions dos nol occur in ovory .
Loculiture, eiihar 2t the groun or iudividvnl lovel and honeo is ;
Tonot o Vgiven” either of socindl systens in goneral o~ of Lhe ;
¥ conditions of life for partlicular personu. ; :
13 .
; i :
Lo : i
P . : i
: § III. Cultural Factors Influencing ltioral Socializsztion ! 5
-t L] :
. We turn naxt to a cousidaration of the cultural factors
> ;affecting socialization with an eye to assessing cultural
8 variations in moral dﬂvelopment as de;lned by the three-
. ] . . .
. ;: N i :' . ) M . FEe b .‘ .-, :
g |level moral hlerarchy described above. : RPIEIS - - .
10 Our modsl suggests the following questions. Vhnat are
s X . < . .. i ; '
n the socialization coatingencies 1nvolved in dringing about !
1 _
- ' -
.
L]
y2> idevelopnentsl moverent from Level 1 to Lavel 2? ‘Vhat sociali-
- . H
»
33 :zation factors destermine which type o wypes of moral orienta-
O 1
; !
., ‘tion occur within the second level? Vha% patterns of sociali- !
05 . L}
» ’ !
. 2 H .‘- i
.- zatlon lead to developmeni of Level 37 Under what conditions, i
. i :
. i€ any, does "regre ession"” from a highar to a lover levsl ;
: <
.- ‘'ocour? ' .
:" . . [}
H . . . i
o In our view, developzantal rovemzat from Lavel 1 to ! !
o : i )
. ! .
.~ .Level 2 is based on and stimulated by attachzmeat, the primary
HP S : .
., .socizlizetion of thes orgenisz to "balong " to 2ad with social
.y - 232als. Tnis 1s the process by which th2 individu=2l organisn .
= ; [ .
.. .bacozmes an acculturated person. Without this develcpmant of ’
P :
: .y . . , T' !
-. eaffective and cognitive orientation to other pecple, the moti- '
2T - ) !
. “wvation to incorporate a2 system of morzlity defined nnd directed :
) ©or social amants nay well rnot ariss. Tris view is supzorted )
O
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csoonsnivencess Curing cardy infoncy ove oo onisted vith Coacly
.od>livnce to adult prohibitions (staytoa, Yiowan and Sineworth
: L N t. - Py

11971).

vt e

Furthermore, studies of th: lorg-Lern consoenuonce

LS

of early social neglect indicate a pattera of psyeonathol

vhich may be characterized as azoral (Bowlby, 19%8). Ocdin

el [t PR

arily this developnent is directed toward Lhe parents at the

outsest, but comas to be orientgd_toward other’soqial agents

as a2 function of the patterns of social interaction which ob~-

# - - B

tain in early and middle childhood. This process of social
"redirection" leads us to an answer to ocur second Question:
what -determines the particular type of moral orientziion

within Level 27 -

After the task of primary socializaztion has ba=n

H
accomplishad, the child, in most settinzs, Tirst develooss an
"adult" or "authority" oriented morality. a

of child care surrounding the infant would detor

on arises.

nin2 wheth2r sora other orientat

8
vy
40
i¥
§=
pl
&
[a]
w
ld
3
B
—
=
\O
w1
=
~
3]
(0]
‘g
[¢]
i
cr
P
[¢]
]
(1
(Y
e

ia which a sm211 group of

or

children davalcpad 2 peer orizsabtation in earliest chil@dinogd

z3 a result of ba2ing without the care of 2dults on 2 razulea;

Tnese children, groving up in iizzi co

centration camps withoul permanent parants, a

o~
2rs

b

1]

T .sted.

It vas not until after the children wers pus in

T prasence and influencz -- az »

.

.n

ct
e

o sof

R
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tive orientatior (Bronfenbrenner, 1970), bu: vorae built

.

rehbilitative neasuce after liberalbictt from Lhe conconlration
:
comenn o—— thal (hey in fect did oo Pl ey alan Do poLed Lhot :
1
Soviet child czve arrangencnbs result o o verr ensly col- : X
. “ : ;
; H
_— s
. 1 ]

P T

£ jupon and existinz concurreatly w1Lh strong naternzl ztiach-
i
=
) jzant.
o
5 The specific nature of the child’'s moral orientation
i .
b . .
. * *
_ 7 ‘within Level 2, however, can change. The 2dult orientatioq

[ ]

s "first" in the sense that in most cultural’ 5° tings ——Aas

y

: 1 .
versality" of the family (Murdock, 1949) —— attachment to ! _
necific aduvlis is the initial form of social orisntati

|
by
%
9 Ea result of the patterns of child care lnplled‘bj the “uni-
t
i
!
57
!

$\5
ct
1=

on is, howaver, sPecific to the careziving

HES dults and it remains an op2n gu2sticn whether the child’'s ;
:
i
is ;
i
He t
. ]
!
"7 ‘of tha ot 1d, it ney be empacted thzt tha “authority" orieatz- i
: ; | :
. . o . : '
2 ‘sion will endura and develop. Tris is éGawvelopzmerni in the i
) : 3 .
"3 issns= that it represaats a2 systzeatic extensicn of zllegiance :
4 - i .
: ' ; ] i
7: :frcm the caregiving adults to adul in general, 2nd from @ i
: i
3 3 1 =3 o , - .: 1
7T 24ults in genaral to institutions and Tigures of authority in :
<7 generzl. In such a progression, Konloerg's éescription of | i
_ g '
-+ ‘suscessive stages riay prove useful to revreseat coznitively - :
=ore sophisticated features of this exzanding allegiance to
- 7z
suthority (Kohloerg, 1959).
O
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¢n2 digective role, peers P b expocbed Lo "{ili tho ".-‘;LC"-;";*.,"
and "peer‘orientation" arises. Ir scltings in uhich‘aﬁults
Vtr"vaer their authority to groups orgaaized zround socially-
b H
sancLloned values anl goals, it may bz erxpected thzi tha Yool
i

Jective" orientation will dominate. In each case, it should

]
%e noted, the motivational basis of the orientation ié the
?rimary socialization,; the involvement uith_the humanlcé;munity
?ounded on the strangth of the attachment in inf aan.' The‘
%ruéial event;, t§eu,_¢ehter around the di:e;tion in vhich g
%hat primary attachment is turmed by the culturally deternined
v
éa terns of childhnood socialization. _ ;u
? Dzvelopnant of th°-£nlrd level — oOrie 1tatioﬁ to prin~ %
giple rather than to control by social agants -- is predicat;d

upon a social structures characterized by muliiple social
to whom the child is attzched 2nd vho are "pulling” hinm

someyhat different directions. -The conseguences of intense .

N
0]
]
cr
3
[
jal]
e
0
cr
’-—l
8}
3
[}
o

ave generzlly besea thougnt to be pathologiczl.

2
i
f
£
W
(W)Y
[0}

dazs
In Bateson's visw such double !
H
binds -— if they are parsistent characieristies of th2 indivia-

)

ual's environment -- lead to schizoparenia. In our view, how-

ovar, when tn2 coantradictions are nmoderate, the consszquences
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ot decida, reconcile cprositions, and ovaerco:

iaffe:tivély nancreadle. ‘inis requires thot in edditi

r
e
A
-~
€
Q
L]
-

;.a.

situztion of supporting but differentialed agents in the

gu

-

'near" environment of the family and peer group, the sooi ’

o m e e we® W

istructure itself must be integrated. In other words, it i
inportant that the ccﬁpeting social forces nevertheless in-

volve a common comaitment to the social end political order

some steke in "the public peace.” Almond and Verba (1963)

!have discussed such a setting of socio-political "diversity
iwithin consensus"” and the politically disintegrative .conse-

] . o R
gqa ncas of too much diversity and insufficient consensus.
L

=

252 consequances, in Alrond and Verba's analysis, include

:arathy, alienation and absolutisa.

~

i
3

Wnen the delicate baleance of diversity and consersus is

4]

'J..... -<

X 1
i
i

Yy -~
L

PN
U350

=

e Neiv

et values no longer tied to

(o]
o

Ve

oa to principles —- ¢
particular social agezats —- wnich h2 can then 2pdly to con- |

crete situations. By contrast, for the person operating at'

I,2v2) 2, orientation to tha social agent is para—ouat. The

%ind of social structure capable of gensrating a Lavel 3 :
=orality is a balance of compeling forcas. Heither monlithic

ror anomic, it is best charecterized as pluralistic.

By plurclistic we mean a setting in vhich there ara

social azents znd entities which repressnt somavhad

r\

Pty

‘atitnined the individual n2y bz expected to J-velop an orienta-

o amge Wi b e
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vroretztions, sauctions, and revaeds for rombres off the

‘or gozls (such as 2 religious cthic).

constitution)
|

e .- o ——

luter-groug canliiel

"(e.g. i

reely reguwlzated by @ szt of "ground rul-

comnitnent Lo intoaraliov.:

=

2nd comnon
9

- !
A mormolitaic solting,

|

)

[ ald
e

n ccntrast, is

o

ne in which 21l social agents znd entities

are organized around an identily of goals or principles

no 1ngegrat10n' social ag°nts and entlules are—elther abaent

or reoresent a multlpllCl*y of dlvergent forces. hav1ng ny

normative or institutional coherence.

Pluralism would apoly to various

ization process, both within the family -- e.g. two parents vs.

extended family vs. nuclear —-- and to relations be
‘the Texily and other socializin
‘school n2ignborhood,

community, world of work,

ooliticzl ganizations, etc. Buch pluralism nigatl be ex-—
; L ) !
poct2d to vary within cultures as a function of social '
‘clazs -—- i.e. as socioescornonic facto affectad the oapo:tuﬁ—
‘ities for exvosure to multipls allegiancas, to diverse cultur
!
oy o s as - + 3 *7hi ~Aax & LR N . 1]
expariencas, to education which exposas on2 to éifferent '
M . ;
$oints of view, etc.

e

Tvidence coasisteat with this formulation comas from

severz2)l sources. First, Bronfenbrenne

r and his associzie

[}

%

Vot

‘\)
)

found that T

'\)

{1651; 1970) have nmilies in whica the parent

by

oo stronz out undifferentizted identitie

[J]
[']
H
fa
LY
)'J
-
<3
~
(4]
]
0
[}

prirciples

Conversely, an anomic setting is one in which there is =2lmost

asnec»s of the soc i ali~

16
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their moral Judzments oriented toward adult zuthorluy.'_The

tend to have children vho rate highestl on such dinansions

a5

~e3pons3ibility, autonomy, independence ol judgmoal,
Harsonal adjustment., etc. (as measired by teacher ratinzs).’

which one pxrent .dominztes o+ in

nice neither parent exerts a strong influence 2re character-

=eerey
D
e
=
[
]
(1]
3
()
2]
[¢]
t4
E’
(%
-
[
m
w
badd
=

»"
h

—yr e m————
3
-

dzed by relatively low ratings on the same dimensionsf _
Sinilarly, Bronfeanbrenner (1970) fouhd'differeﬁces‘ﬁe-

tween Sov1et edolesceats exposed to a s1ng1e soclallzatlon

satting (boardlng school stud.nts) and those exposed to nul-

tiple settings (day school students) in the degree to whlch

-

studants exnosed to the nonollthlc 5001a1 setting expressed {

-..-.-o

rore authority-oriented rmoral judgements than those exposed !

o the pluralistic setting. Thus, the roral judgmenis of the

uients living at home were not oriented toward a single
ocus but instead forcaed to find a balznce between co~pating
i
oci2l agents and agencies -- in this case peers vs. adulis..

‘Studies by Baumrind (1957; 1958Tb; 19T1) provide 2 sacond

R St Nalud S et -’..'f

sourecs of evidence for the pluralistic hypothesis.

“ior¥ has revealed a patitern among Tamilies with younz children
[] * .
“hich she designates as "Authoritative". Tnis pattera stznds

‘in contradiction to the "Permissive" on the one hani, and

tuthoritarian” on the other. Each of these two lot

[—

i3 eraracterized by the dominance of on2 participant ia 4@

enili-parent relationshin. In the Pe rnissive cs

AT
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s H,' - e o o

vareat. In the Authorilotive case, howoevee, Lhaorg

cal, interactive relationship in which oreon evoried X

parent and the child are in a state of oreztive tersion. From

our theoretical perspective, Bawarind's futhoricarizn ond

'

vwer o v

Perrissive patterns correspond to the ronolithic and znoni
P 3 ) oo :
orientations. Baumrind's finding that the Authorite -
; " ?
tern is associated with the h1ga=st levels of compeuence, re-
;
spon51billty and other developmentallv 1mnoruant characuerls

l -

ics (aSsessed dbservationally-and th;ough teacher reports)

s conslstent with our thothe51zed relatlon bepwaen pluralism

a moral davelopment.

o s v m 3o -

hES

An zdditional, and somewhat indirect, source of suoport:

“

for the pluralistic rod°l cores from the theories of Hun

(1905) and Wnite (1959; 1963) and from the empirical findin

;.o
3

¢
B A "

f Kzgan (1971) which suggest that an intrirsic "inconzruity:

humzn devalopmznt. This incongruitly wechaniszm is held %

thrive on "optimal discrepancy." Accorlin

121 inpuis whica are either so undiffzreniia

cr
[l
&)
]

Y,

"ooring" or so highly differentiated as to T2 "conf

‘.J
'3
(&N
l“’
d'

stinguishable” do not activate the rotivazticnal 224 ex lér-
ztory cognitive oprocess=s associated with thz "incs
rachanisn.” The optimal input pattern is one which is
telv complex and differsntiatad, which can T2 ratzhed v
internal standard Lo assess its incongraity with este’

~2:mama. Data in support ol this ithooretiecal ovianbtatios

.18
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rogocued by Faoan (1971).  tuent (1999) go=n so Tus oo b pro-

nuse o relation bolween this incongroity mochznisn anld

e
o~
3

cluzesical concepbions of huwnn rationality providzd hy

rristotle, St. Thcmas Acquinas, and Lockte. He furihar sug- |
sests a relationst (ip batwaen the incongruity mechanis:s and

'rationality, on the one hand, and theories of political

pluralism, on the other. This implies that a pluralistfc

gnitively enhanclng, unllke the non—stlmulat1ng;monollthlc

Furt n...more » gnten.

setting and the confusing anomic sett1ng.

the functional relationship between cognitive davelop:ent and
i
‘social-moral defelopmenu

(e g. Lee, 1971; Kohlbarg

'sesms plausibl
$

e that the pluralistic settiinz would result in

'setting corresponds to a2 state of "optimal diécrepancy“ and is

arg, 19671, L{c

‘tne highsst level of moral developmant. As Hunt suggestis, one
cazn postulate thalt humen rationality inberes In the incon-

gruity nmechanism and thzt the developnant of such an inhs

i Turning to the question of regression from hnigher to
10J ¢ levels, a shift from Lavel 2 to Leval 1 right bz expacte
- - .

to occur vhen primary agents of socializziion are r

cease to function so that there is no one who offers tha2 in-

dividual either resistance or supdori. Ragression froa Leve
Lev

3 to Leval 2 would be expected to ocour coincidantldy v

collzpse of the plurzlistic

pattera -- aithar through 2 dis—

ztion o7 the scecial

m . awmd P t h =, .
corzaitont hniding tosaitas tha

- 19
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a totalintic inlopralion of

“z separale elenents into @ monolithie enbity

cr

[

N

snould bz noted that, in our viow, the individual operuting
S .25 Iovel 3 can continus to funetiosa despilte the broakdown o

4 Tihe supporting conditions, at least for a pariod of tima.

s e s B

.
ISR

S 1Tonls afifords a measure of stabi;ity to the moral soacialization

5§ isystem, a kind of poéitive cultural "lag.” The crlvlcai

7 ‘vpoint to be made is that if the supporting pluraliSm deterior-

8 !ates the loang term result v111 be a reductlon in Level 3

9 nqrouzhcut the saclal systen. A case in p01nt is provided é; ' .

ib i 3ettelhein's description (l9h3) of the moral breakdown of .

il gprisoners in concentration camps. and th°1r adoption of thelr. o T
i2 %jailars' attitudes, action, and attire. T ) R

il E In summary, the accomplishment of prlmafy socializa ation |

:  requires a setting in which sustained 1nteragulon batwean

[P P

e o eswas

3 cnild and parent can establish the primary attachrant neceaaary
. :

: i {or socially orieatented rotivation. This initial rmotivation

ocial interazection with othars to

)
14

Ceerw e iea ve.

socials
i

Ofn'._'!-:-
!

13 'yocoz2 a coxmprenznsive grientation toward a spacific

awa
o,

7 agent -— Level 2. Tnis in turn can le2d to a series

37 tivle social allegiances vhich require the individual to

; - f

1 !
21 éezvelop an autonomous set of principles as guides for actlon.

21 I7 the pattern of multiple competing 2lleziances occurs, d=L
. S

velopnent of an "objective" orientation can result. Il%ein- .

z2nznce of tnis Level 3 morality for the society as a whole :
i2pznds on tha degree to which a condition of plurzlism is

ERIC
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‘aintained -- a2s onnosed to cithoer o rosgtithic-lol=liinrinn :

Lor cunoalc—-chirotic context.

. e s

: ©22ble 1 provides a schematic descriphion ol a socializa— :
T tiea system capable of generating Level 3 morzl developnant :
’ ; :
H H
= .ao a general phencnanon. The Table shows the rmoral sociazliza- f
.' . 1’ ]
5 ition outcores and critical veriables at ezch stage of the é !
i.
. . . . . !
§ life cycle. Tnus it descrlbes_the circunstances leadlns to:
i .
7 devalopment of Level 2 to L°ve1 1 (during infancy and e=rlfi :
[]
8 | cnildhood) and the subsequent attainment of Le vel 3 (1'1 later
' E
9 childaood,adolescence and adulthood). Moreover, the Table i
o
v H
) §ipdicates that pluralism —— implying involvexzsnt in varied and
3 : Co1 s ion ns | ‘
'} liperez2singly cozplex social interactions and s2ttings —- is)
- i N
12 critically important for social-moral developmeat throughout
: I
- - i :
1> 'gns devalopmzatel range just for zdvancing from Lavel 2 :
U to Lavel 3. s, i :
A _
; [
12+ gV, Historical Instances of ths Moral Socializaiion iZodsl i
v ; !
i? ‘_ y . . ‘ R . . . H §
’ To illustrate the vorXings of the soc1allzatlon model ?
17 : {
- ! ¢zscribad a2bove, We naxt turn our atteantion to sevaral histor— :
17 i : :
5o | :
; ic2l examples at thz cu¢tural aad social structural levals.; ;
rl ! .
"% | Tnes2 examples are intended to illustrate the following : :
e [ H f
. espacts of the rodel. ;
72 : i
FARA i . - - :
} 1. Socio-culturzl breakdown can result in massive instances :
P . .
of bahavior et Level 1 of our morality hisrarchy, boih ihrough
) roa-socizlization of young children and through ; egres:ion'
Trom Tevel 2 to Level 1.
o .
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1be both created and altered.

i (4 s b

>

2. kunman intaorvontion ecan result in o

o leau

t

ta heve roxcassed to Lovel b or Lretile orisntolion

within Tevel 2. Fv restructurcing the socizdizalion caviecon
2 the individual, the orientation towards socizd “4zoies cnn

Disrupting the institutio

LY

nal pluralism of a social sy

1]
cr

SO S -
]

iwill result in an alteration of develop anta

w2l

w
(1}
s
[+
Y
-3
0
[{1]
1]
]
o}
[a})

distribution of individuals among the types within Level 2

-

Such redirection of the society's institutidﬁalflife along

.rw— e e

totzlitariaa lines can be accomplicned in a relavlvely short
, . » f
. i . . : !
tima. Resistance to such redirection 15'strong in individuals

and groups as a functicn of their commitment to altarnative

-

socizl alleglznces.

S LR s 810 e an - epmmay:

zz2tion, the "ties that bird,” broke down. Such a breatdoun:
czeurrad, for exemple, in the period of social upheaval and
¢ivil strife which Tilled the decade from 1919-1929 in tha

end - uncared for children and adolescents. The cailéren, re-
fzrred to as "bezorizorniye" (literally, "without looking |
after") wers abandoned and nome2less victins of the sociar
cnnes. - Thelr numblrs — rezching, acrcordirg to som2 estimatos,
=3 nizgh as rinc nillion in 1922 (Ceige:, 1953) —- raofiasctal

22
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andl boslegeg adulbs. Mo poral bolaiior of Lhe

Lie RTVvag i yengis O Gl noc tLodige GOLTall, Ganoe Pty o

{rhe victing of ebandounmzot on the poorl of desporate, confuse

crime and violent act” (Geiger, 1988, p. TLk).

These were children unattached to the adp;f human com-

nunity, physically as well as psychologzically.

=)
]

They appéren}ly
B . o . iR
developed -~ over time -- a form of vicious pser orientation.

rehabilitative strategy and tactics develop=d to deal wi&h

&

'

%t;e t2zorizornive by the Soviet educator énd psychologist ;

; {
“fokarenks (1955) reflects one of the fei consciously conceiéed
‘ ;
:e;fo:ts to dcal with ths task of primary socialization and f

: z
ilargé scale redirection of an anti-socictal veer orientatiog.

: ]

Nective, then throuzh the larger comzunity, and finally through
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responsible group of children and adolescents.

!
: ]

’
‘produce children and adolescents wvho ars 0 highly

and integrated into the collective identity that their be- j
havio} and attitudes are overdetermihed by socizl authority
(Brornfenbrenner, 1970). o R

A second example, e?panding cn the theme of disrqption
and social identity, is to be found in Tsrael. Onme of the
more important aspecfs of the israeli experiéﬁée has béen ﬁh
origins into the commson culture of the new state of Israel.
Tnis proce55>has achieved success, although thére’havé beeﬁ

pany difficulties a2nd, in some cases, the process of inte-

e

igration has bezen a marginal one. The Jews of Morocco provid

‘
an example of a difficult integration experience. Vhile |
resident in their indigenous culture and locale, the Foroccan
Jews constituted a reasonably stable and responsidble group.
Wnan tﬁey roved to Israel, either because of commitment to i
: ’ H

1Zionist principles or as the result of political expulsion,!

severe disruption occurred in many cases. The process of

translocation and tne status difficulties which they exper-|

iiencad in Israel vere accompanied by sore forms of moral

B ST X PRy

?breakdown, such as juvenile delinquency (Willner, 1969).

.Increased levels of juvenile delinguency and commmunity aad

parsongl disorganization appear to ba common consequence of

ERIC
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In the long |

socialized
]

(-4

integration of Jews from diverse ethnic, racial, and géograph
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social disleration and disruption.
A less extreme but nonetheless seriovns brezbdoun of the
ihuman ecology —- with attendant problens of sociel disorgan-
ization, alienation and impaired moral socialization --— pay
ba ohserved in the growing estrangemant of adults and chil-
dren from each other in Western industrizl societies. A

review by Bronfenbrenner (1962) indicated a decrease in all
o 1

conclusions are drawn in a series of cross—cultural studies

(Devereux, Bronfenbrenner and Suci, 1962; Devereux,

Bronfenbrenner and Rodgers, 1969; Bronfenbrenner, 1970).

group increasingly moves into the vacuum left by the re-

treztinz adults. A study by Condry and Siman (in

'o
n]
1
St
H
(¢
PSR B .

wvealed that at every age and grade level children today show
granter depeadency on pzers than they did a dzcadz ago. it

. !
same investigators have found, coasisteont wita our ovm thesis

that susca2ptibility to pzer group influzace is higher among

c¢hildren from homes in which one or botr pareats are absent |

e

sence of salient adults apozars to lead to

‘ereater domination by psers
5 !

to the peer group as a source of moral &direction — and is

?associaxed with such anti-social behavior as lying, teasing

other children, "playing hookey," and "doing something il-

et amrwaes e

‘1egal." Bronfenbrenner (1973) points to this pattern of peer

orientation as the origin of ever increzsing rates of juvenile

spaeres of interaction baiween parents and children. Similar

‘Lvidsnce points to a pattern in which the 2g2 segregated peer™

and presuma2bly greater orientation

e e b OBt Te o v e b Sy -

e e me p—

e L L I
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Ve nay also cite resoeeeh cited by Sronfenbrennar (1973)
dealing with the eflects of arcnitectur=l wnd commuaitly
plunning which isnlates children fronm diversity both in term

of the age and background of social agents. 1In a compzrison

of the "old town" vs. the "new town" West German investigators

———

have found that children in the new "model" comrunities-felt

cut off from life and hostile to adulps, whereas chil&ren i

v Yo

the old cities had a more integrated social identity and were

rore positive about adults. Clearly the new town;, which are

—panee

essentially "bedroom commwunities,”

may be expected to dlstufb
the condition of social pluralism posited as necessaﬁy for

enhanced moral socializatioa..

et e e - - o e e

What appzars to be opesrating here is a process by which

t

e
it

al and pe@rsonal identity form the foundation upon which

»

oral behavior is built. But our zccount of the long ternm

+ lectivity undermines the Ppsycho-social foundation upon whic?

s integrative program of socialization

Cw- D"‘""

. roral judmment and behavior are based, what about the ODDOSiue

ERIC
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extrems? Is there a point at which total social integratioh
;
bacomes as morally destructive to the individual as social

disarray?

Turnirg once again to history, we see Hitler's Germzny

- ———— et s o

——-
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-5 2 case in point. The ain of MNaziiiciation was to align
ational and versonal life with sorvice to the stnte

Yvers aspact of the public an. private 1ife of the poople

ras to be integrated into a comprehensive ideolcgzical master
;
‘plar.. The result was «n amalgamation of roral crieataltion ;
i !
P . - . . s
iintc a single, overarching submission to authority. 1In this

i

1way the countervailing forcés of Level 2 orientztions arnd
Level 3 morality were effectively neutralized. It should
be noted that this example refle;tg the role of a pluralist
setting above and beyond its impact on the individuai's
moral socialization. That is, a pluralist system must

igenerate higher order moral systems to allow the diversities

to cosxist harmoniously--- assuming elemants of the systen

ido rot seek to decstroy the pluralist diversity. In the

‘czs2 of Nazi Caprmany, the datorioration of mo

.

3
\J
I-:
<
5
4
il
1
©
o)
cr

hroushout the sorsiety has become legendary, and leaves an

B
B4 o
ks oe
Jmaze of

a psople cauznt in a totalitarizn morel debacla

(5nirer, 1959). ;

Consideration of those vwno ratainsd t

5
(add

elr nor

P
IJ-
o
(1]
=
ct
e
(34

'\‘

lin the pidstof terror and who continu=2d to assert thair
iethical valuss through moral judgment and behavior will

[ QU

‘return us to the mzjor thesis of this discussion. Over and

‘over, the accounts of "resisters” to Nazism -- be they Jews'

o

n tha concentration camps who refused to allow themselves
to b2 dehumanized and morelly denuded (Rettelheim, 19%3) or

clergymen vho continued to judge and oppose (Bonhozfrer,1953)
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.~~~ roveal som> alternative ov compzting allegiance, some

oy
i ea e anen

antity nolt under the sway of lizzi totulitarisanisn.  Yhyon

i the case of the army lcadership which allempted to

ey v s

essassinate Hitler we find a pattern of alternative al-

FEETT o S,

j
) . 1]
" llegiznce for it appears such acticn was based on loyalty i
3 lto the Officer Corps and its tradition, and a desire to E
S i
® lIpreserve it from destruction (Shirer, 1959). Social pluralt
7 lism safeguards mature and independent moral judgment and
b4 . s 32 tqs .
¥ |behavior by providing a pattern of counizrvailing social
9 forces leading to the establishment of Level 3 moral devel- ) .
’ ‘.0 ) . . R . -
opment. Once again we are brought back to our central
n theme: morally mature and independent judzmant and behavior
A .
12 are facilitated by a pluralistic, as opoosed to a mono-~
1: lithic or anormic, socio-psvcnological human ecolosv.
. ' ]
e . ! i
N : 2 e . H +
oy V. An Empirical Tllustration :
v | _i
: Finally, vie undertake 2 preliminary emnirica2l test of :
7o : i
iou; hypothesis with data wvailable from a continuing pro-
12 H H
T §

!gram of cross-cultural rzsearch bsing conducted at Cornell ; !
nod : !
oI ;

{ University. ;

55 ! !
B i First, however, we may review our basic concepts. &y
21 ! : :
ipluralistic we mean a sebting in which there are social : !
i .
o ) {
2 . . .
i agents and entities which represent somewhat different :
<~ i
£a 00 !
. expectations, sanctions, and rewards for members of the
' society. These differences generate inter-group and ' H
i
O
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{ are organized around an identity of goals and principles.

Conversely, an anomic setting is one in which there is 21~

examples is relatively easy. Systematic analysis of the
i factors contributing to a pluralistic setting, on the other!

"hond, is very difficult. On the political level, the task

o2

! thorny problem (Cardarino, 1958).

“politicel pluralism ard a measure of moral plurzlism, the

L

inter-individual conflict that is lavgely regulated by

Y ~n
ST O

cround rules" ¢nd o cormon commitnont to inlegrae-
tive priunciples and/or gouls. A monolithic setting, on the

other hand, i one in wvhich 21l social agents and entities

ey e

most no integration; social agents and entities are eitner
absent or represent a_nultiélicity of divergent forces
having no normative oi'institufiohal coherehée.

In terms of our typology, the U.S.S.R. of the 1920's
was an anomic setting, whereas Germany under thé Nazis w;s

a monolithic setting. Identification of such historical

as engaged the efforts of political philosophers and

4]

ocizl scientists, and has proven to b2 an extremaly

the

B2cause of

w0
~
w

tematic interdependance of thz socio-

rrte vt ———te -

cultural structure and moral davelopmeat, we would expact

to find a stirong relationsnip betwesen indices of socio-

extent to which there are coxzpeting allegiances to socizl :
' |
agents of moral guestion. Moral pluralism is viewed as the

' condition out of which Level 3 erises. In other words, to

the extent that, in a2 particular setting, moral plurelism

.29
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sriscs out of socio-political pluralism, we rey expoect

corsons in thal scitiey to develop Tovel 3 noreal Judrmant

series of investigations of the mcral judgment.of tvelve-

sthesis involves 2 comparison of an irdex of

.

1

ocio-

4]

.political pluralism and the resul.s of an indep2ndent

iyear old children in thirteen societies.

Dilecma Test (Bronfembrenner, 1970). Children are asked to

respond to a2 series of

The techniqua for assessing moral judgment is the Moral

such as the following:

]

o
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stznding guard while friends put a rubber snake in the

ituahions as going to a movie recommended by friends but

iszporoved by parents, neglecting homework to join friends

The Lost Test: You and your friends accidentally
find a sheat of paper which the teacher must have

lost. On this sheet are the questions and ansuers

for a quiz that you are going to have tomorrow.
Soma of the kids suggest that you do not say any-
thing to the teacher about it, so that all of you
can get betiter nmarks.  What wvould you really do?
Suppose your friends decide to go ahead. VWould
you go along with then or refuse?

BIZFUSE TO CO ALOIG WITH LMY FRIEIDS

Our preliminary test of this genceral hy-

30 hypothetical conflict situations

obsclutely certeain fairly certain I guass so

¢ ALOIIC VWITH IY FRIENDS

R

he Moral Dilemmza Test deal with such

fairly certain zbsolutely certzin

m—-——e

[ T

teacher's desk, leaving a sick friend to go to a movie with:
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“thz gang, joining friends in pilfering Truit frem on

orchard with a "no trespassing” sign, wearing styles of

-clothing approved Hy paars but ot by pvacents, sunnine ayvray

after accidentally breaking a window while play-.ng ball,

;etc. These itens were developed through a series of inter-

views and pretests in which parents, teachers, and school

caildren were asked to indicate the kinds of behaviors

gbout which adults and children dissgreed. The items

chosen were those which, in a factor analysis had the

highast loadings on a general factor of'adult-apéroved vSs.

‘adul t-disapproved behavior,.and lowest loadings on factors

PR

specific to a particular situation. Each response was
.scored on a scale from -2.5 to +2.5, a negative wvalue

assigned to the bzhavior urged by age-mabes. Three

eauzivalent forms of the instrumeat are sdministersd and

<

(M

ithe mzen of the three is used in this zralysis. Thus on
{ihe Moral Dilemra Test & child can obtain a Score ranging
from ~25 to +25 with O representinz equal division betyeen
cznzvior urgad by pesrs and adults (Bronfenbrenner, 1970).
Consequently, a high positive score indicates a high
fbrientation towvard conformity to adult social authority
‘wherees a large negative score indicates a high level of
%conformity and orientation toward pesers. A score close to

‘zzro indicates a kind of "moral pluralism" ~- i.e. adult

and peer authority in competition. (¥e would not expect

B T
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TR - " '3 IR By e
:hlgnly "peer oriented" scores, given thub Lhe children e

- 211 eurolled in schodls, ace pre-adolt~scent and Lake Lho : §
! test in the school sebting.) :
2 i
i CGur index of socio-political plurzlism is taken from a
3
4 B .
2 cross-national analysis of socio-political indices con-
5 !
duct.2d by Vincent (1971). Vincent parformed a factor
) . .
analysis of 91 variables using the universe of 129 nation
7 -
states as observations. The result was some nineteen
8 R ]
fectors. The factor accounting for the largest proportion
Q .
of the total wvariance -- 21.1% —— was labeled “Under-
12
developed." The second orthogonal factor, end the one in
1 ) '
i which we are interested, accounted for li.9% of the total
12 '
! variance and was labzled "Democracy." For the purposes of
i3
i our analysis, however, we shall term this factor "plural- !
i .
3 t H
' : . . TS . s o -
ism," an interpretation which seems justified by an in- !
v .. ! i
. sopaction of the variazbles vhich correlate highly wich :
14
! this Tactor. TParle 2 lists these variables. !
f !
'! [Insert Table 2 here] i
G :
LR . . . . i
i Our hypotnesis relaiting pluralism to moral judgmant nay
I ]
' thus b2 tested by ass2ssing thne relalionship batween the |
. ?
; ccore of a countrv on thea Plurslism Factor and the scores g
FORN !
{ of its children on the Moral Dilemma Experimeént described !
27 : :
i above. A high positive score on the Pluralism Factor in- f
37 !
dicates a high level of socio-political pluralism; a high
- negative score indicates a lowv level of such pluralism. . :
L]
O
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TABLE 2: VARTABLES HIGHLY TOADED O PLULALISH FACTOL

(aiter Vincent, 1971, p. 270)

Effective constitional limitatioas (.90)
Current electoral system compst _cive (.89)
Current regiwe is representative (.86)

Freedom of grcup opposition (.886)

Considerable horizontal power distribution (.85)
Effective current legislature (.85)

Veak exacutive (.83)

Police not politicaily significant (.80)

Free speech (.78)

Considerable interest group aggregation by 1egislature (180)

imjited interest articulation by institutional groups (.71)

Non-elitist political leadership (.69)
Military neutral in political affairs (.67)
Yon-communist (.61) '

Tufrequant interest articulation by anomic groups (.52)

Lo political inculturation (.39)

Power vertically distribuoted (.35)

i
N
!
]
[
)
'

e e

3%a

table insert
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nat thore vidtl b oo sleong;

tion bebwveon Lhoe Plurabisn coors end b

ioral Dilemma score; high political plusaiism scores chould

(@]
v
4]
7
/4]

ociated with low loral Dileamz score:s (ind.cabive of

;2 pluralistic rather than a monolithic roural orientation).
5 4. y s
2 lqaple 3 reports thz sets of scores for thz thirtes:
a . .
“ {countries in ths Cornell study.
/ [Insert Table 3 nare) .
3 - -
> For the thirteen countries the correlation betweea ths
3 . ‘ . '
7 1Pluralism scores and thz Moral Dilemra Scores is --,89.
a . N s
iV 1 This indicates that the greater the socic-volitical
13 - . . - .
i yluralism the less "authority-oriented” the children, or 5 !
1 i - :
'~ conversely, tha creater the moral pluralism. : ;
. : f
oo ile the empiriczl test describad ebove supports our :
: : i
N rajior thesis, it does leave a2 number of questions wn- H
‘v angwared. Yirat, what cre the dynamics relating pluralisa :
. <
Yl eh theo level of the socio-political ecolozy of insbitu- :
. s e
‘" lions and the structural patterns to plurelisz at the level; i
", 0f tho socio-psvcholozical ecology of the child z2nd his . :
: '
i !
"t family?  Our expactation3 is thab the drocessas and rola- | ;
| : "
-, N . 1
~° :itionships nypothesized in Table 1 point to such an i i
. : ’
R . . - ! !
-' explanation. Ve nmight explore the impact of political : :
e ; ;
PRI} Py - - . . H
<~ _change on child-rearing patterns in tines of drastic alter-' .
. . i
iv "ation such as occurred in Cermany under lazification zrad :
' 1

?
2l

gain in the post-war period under de-liazification. Such

-

3
5
e

nvestigztion might shed soma light on the impact of

O
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table insert

TABLE 3: PLUTALTSHIL FACTOR SCORES AND T0R4L DILEIT SCCRES

PSS Y

GCovntry Pluwalisn Facionr Score Moral Dilecna Scoze
(raﬂge "2-11 to +.J..25, rinus ((L“jeras.;e of three ad...
indicates non-pluralistic ministrations) !

plus indicates pluralistic) :
United States 1.25 2.?2
Vest Germany 1.18 ‘ 2.#3
Switzerland 1.13 -2.é9
letherlands 1.11 1.}8
Swaden _ 1.08 - ,?1
Japan 1.05 3.?5
United Kingdom 9% 2.63
Israel .83 1.;0
Canada - E 4.?2
U.S.5.R. -1.63 13.52

Czochoslovakia -1.73 9..6 i

Hunzary -1.79 - 714:06
Poland ~1.83 6.1

¢
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wolitical "clirate" on teachers, purenls, @nd olhor :
socinlizing acents.  PFurthere, 1t would surmest the irportanc: )

:
of rombarship in farmal organizations for the sociulizotion '
ol children and adult's moral judgment aad behavior. ; !
H ¥
.o i :
. Second, vhat are the factors accounting for individual :
500 . i
difierences within a particular society both in terms of the:
3 ’ ! -
d2zree to which a particuler individual encounters a
73 ) : . o S
vluralistic socio-psychological ecology and the degree to
o ! -
S :
- which individuals are able to mzke use of such ecolcgies
i
g i ' .
in enhancing moral development? We must be alert to factorsi—
19 ’
which affect the individual's ability to profit from di- ; 3
15 ! . . !
i H . . . . . . .
versity. Taat this is the case is suggested by investiga- |
19 ; - §
tions of the ability to profit from situat ons involving : H
i : %
choica (Condry, 1970), the socialization of locus of control’ :
(Potter, 1953), and the zbility to hnandle cognitive comolex- X
! i i
ity and dissonance (Festinger, 1957). ; i
: !
2 . R . N . ! {
¥ozetors such as the siz2 of educatlonzl institutions i :
l_‘ : é
hove baen snhovwn to have an important effect upon thz number - !
i3 : H
cnd diversity of an zdolescent's non-academic activities ; i
. . : ;
- ' ;
U . s s eas . ; ;
(3arker and Gump, 1965). Involvenment in activities has in | H
> | 2 |
tu-rn been shown to relate to the student's sense of re- B H
RO ; i
B i :
snonsivility for the school and to his classmates, and to :
H 4
- . : H
- . . Py o N 1
the kind of "satisfactions' he experiences as a function of - i
" participation (Barker and Gump, 1966). Analogous research | :
is n=2ded to 23sess the impact of participation in multiple
O
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institutional and cultural colbiongs uptn the pooa

Juwdgmont

ond bohavior of pacants and childrow i @211 23 on the chi -

rearing pracliices of parents, teachars, znd otler sociul-
T cizirg agents. i
P : 5
T Finally, although we can %e¢gin to arnzlyse the effects ‘ ;
. i !
lof nonolithic settings upon moral judgraat and beshavior, :
¢ ! |
' Ll
’ ilittle can be said about anomic settings. . We have 1nd1cated
7 |
‘evidence which suggests that pockets of anomle exist in
3 : ‘ :
Western industrial soc1etles as a function of the abdi-
g | . N . - e .
ication of interactive and directive rolss by adults but it _
ic o ’
iis difficult to study such phenomenon at the 1evel of the
wol _
.entire culture —-- presumably because a s0cial systenm cannot
. . .
l’ .. y, T i3 .
"= tolerate such o state for very long. Vs nust turn to : ;
M ¥
R , ) i |
‘Y hictorical evoenits wanich croate gn experizenl of nature suceh | :
t *
: as that wvhich gave ris2 to tha bezprizcraive -in order to :
o exnmine the relation of wnomic soelzl seiiinzs to nmoral :
. . i
"7 doevelopnzat.  Once we have a Tirmer greip of the conditions i
" ynder vhich znomic and monolithic sebtinzs arisa, ve may ;
) . [
R . -; ;
"7 Bobior be a2ble to spacify oncrabtionally the conditions : !
13
‘ recassary to jenerate and sustain socio-cultural diversity :
L::' . : ¢
=nd, consequantly, moral pluralism. : :
3 . :
- ' !
? ;
i : :

O
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Aronfreed, J. Tae nature, vaciety and social learning of

noral responses to transgression, Journal of Ab-

normal and Social Psychology, 1961, 63, 223-

241.

Barker, R., & Cump, P. Big school, soall school. Stanford:

Stanford Univer. Press, 196%
Bateson, G., Jackson, D., Haley, J., & Weakland, J..
Toward a theory of schizophrenia, Behavioral

Science, 1956, 1, 251-264%,

WEXINSERT Battle and Rotter
Baumrind, D, Curreat patuc:DO of parental authority.
Nevelosgmental Psycholony, 1971, 4, 1-103.

Baumrind, D. & black, A.E. Socializotion practices
associated with diransions of compaetence in pre-

schoal boys and girls. Child Davelcomant, 1857,

33, 291-327.

Baumrind, D. Child care practices anteceding three patterms

of presciool behavior. Genztic Psycholozy Mono-

graphs, 1967, 75, 43-88.
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borhm, L. Thoe developm2at of indeponinnce: a conpavative

study. Child Dovelopweai, 1957, 28, 85-92.

Bonhoeffer, D. Letters and papers from prison. lew York:

MacMillan Company, 1953.

Bowlby, J. Forty juvenile thieves, their character and
home life..London? ﬁééarth Press, 1946.u

Bronfenbrenner, U. Developmental research and public
policy. In J. M. Romanshin (Ed.), Social

science and social welfare. MNew York: Council

of Social Wori Educatioﬁ, 1973.

i

Broafenbrennar, U. Reaction to socizl pressure from adulte
versus peers amonz Soviet day school and boardin

school pupils in the parspactive of an Am2rican

sawple. Journal of Personality and Social Psy-

choloav, 1970, 15, 179-189. '

proafenbrenner, U. Ta2 role of age, sex, class aznd culture
i
i

in studies of moral developm2nt. Relizious Edu-

cation, 1962, 57, (4, Research Supplemeat), 543-55

Bronfeabrenner, U. Sore familial zntecedants of respoasibility

and leadership in adolascents. In L. Petrullo

L
:
i
:
[}
!
3
.

B. L, Bass (Eds.), Leadership and interoarsonal

behavior. New York: Holt, Rinezhart, and Winston,
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, | Bronfeabrenner, U. Soviet methods of character oducation. j ;
5 Amcvicon Psycholonist, 1952, 17, 5530-55%. :

- l}
3 Bronfenbrenner, U. Two worlds of childhood. dzw York: ?
p % Russcll Sage Foundation, 1979. x
5 é Czruso, I. La notion de responabilite ct de justice

g immanente de l'enfant. Archives de Psycholozie,

2 1943, 29, 113-170. ’ ]
8 Condry, J. Freedom, choice and the development of indi;

é viduatioa. mimeo. Cornell Univeréity, 1971.
10 Derais, W. Animism and related tendencies in Hopi children.
1 Journal of Abnormal and Social Psychology, 1943,
17 38, 21-36. -
17 | Devereux, E., Bronfenbrenner, U., & Suci, G. Patterns of '

S

L ! parent behavior in American and Wast Cerman: =2 g
- cross-national comparison. International Social é !
:; é Scieace Jourral, 1562, 14, 438-506. g
17 ; Daye:eux, F.., Bronfenbreaner, U. & Rodgers, R. Child 2
i3 § rearing in England and the United States: a ?

o i
» é cross-national comparison. Journal of Marriazze

IR
. 2nd the Family, 1969, 31, 257-270.

Y .
21 % Durkin, D. Crildren's concepts of justice: a‘comparison i
)

)- 3 with the Piaget data. Child Development, 1959 (a;,
23 % 30, 59-67;v
y . Durkin, D. Children's acceptance of reciprocity as a i
- ; justice principle. Child Davelopment, 1959 (b), ?

)
[}
.-y

30, 289-296.
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Y Durkin, D. Children's concepts of justice: a furthae con-
!
7 parison with thae Piaget data. Journal of Fduca- ;

PR

3 tional Research, 1959 (c), 52, 252-257.

! § Festinger, I,. A theocy of cozni.ive dissonance. Stanford: ‘
|

s ‘ Stanford University Press, 1957.

£ Ferguson, J. lforal valu2s in the 3ficient worlc. London:

7 Methuen & Co. Lta., 1958.

3 Freud, A. & Dana, S. An experiment in group upbringing. In

9 ~ The psychoanalytic study of tha child. Vol. VI,

19 1951, 127-168.
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i1 Goodman, M. Tha individual and culture. Homawood, Illinois:
!
12 The Dorsey Press, 1967.
i3 Ceiger, H. Tho fanily in soviet Russia. Cambridge, lfassa-
T chusatts: Harvard University Press, 193S. :
Co ;
| ! §
'5 ¢ Yarrowar, 1, R, Social status and moral developmeat. :
i ) i'
i }
! oy s P e ) . n i :
1L British Journal of Fducational Psycholozv, 1933, - :
- i :
: { !
i7 . 75-G5. i
i . ;
HER Hzvighurst, K. & Neugarten, B. Americen Indizn and white |
! :
o childrea. Chiczgo: University of Chicagor Press, |
an 1955. ;
7, !
21 ! Hunt, J. MeV. Intrinsic moiivatioa and its role in psychs~ ;
- M I
' H
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Kohlberg, 1.. The ilowact of cognitive naturity on the devel- .

opmuitt of scx-role attitudes In the yoavrs {oue to :

S eight. Censtic Psychclogy lionozraphs, 1957, 75, .
' i
| 91-145.
i
5 : Kohlberg, L. & Selaman; R. Preparing school personnel
5 relative. to values: 2 look at nmoral elucation
7 in tha schools. Washington, D. C.: ERIC Clearing-
e house on Teacher Education, 1972.
2 Kohlberg, L. Stage and sequence: the cognitive-develop-
ia | mental approach to socialization. In D. A. Goslin
i . i
11 (Ed.), Bandbook ¢ f socializatioa theorv and !
1
i . ~
12 research. Chicago: Rand lfcNally, 1569.
i - )
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