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The purpose of the conference on “Human Development, Com-
prehensive Early Childhood Education,™ is to provide:

dnoopportunity for participants to consider, explore,
uand exchange ideus about the objectives and factors
involved in planning, establishing, and implementing com-
prehensive early childhood education programs.

An opportunity for continued dialogiees to help assure
development of these programs.

[y

The task of a “comprehensive™ program is one ot educating for
Hiving- to help prepare the child to cope with the world as it is and
seems likely to be,

The broad objectives of a comprehensive program involve mecting
the physical, psyco-social, and instructional necds of children,

Community and parents, together with healtth, psychological,
guidince and social services tor total child growth and development,
are iitegral parts of the program. Gains made in carlicr home and
group expericnces will be sustained by developing the area of early
childhood education which builds on the child’s past and articulates
with what is ahead in the school experience, High quality programs
will be advanced by cooperation of all relevant individuals and
agencies in program development and implementation,

Conference participants include Brreau of Indian Aftairs’ school
personnel who will be responsible for the establishment and coordi-
nation of proposed BIA kindergartens, representstives of national,
public and voluntary agencies and organizations, colleges and univer-
sities, state departments of education, and other school and com-
munity representatives who are concerned and involved in Indian
cducation,
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TUESDAY, MARCH S, 1968
MORNING SESSION

INTRODUCTION

Chairman:  Mr. Tom Hopkins, Acting Chief, Branch of
Curriculum, Division of Education, Bureau of
Indian Affairs, Washington, D. C.

Governor Cargo has signed @ proclamation making this Early Childhood Education Week in
the State of New Mexico. I would hke to think that we are participating in this act as well as
contributing to it. Perhaps knowing about this proclamation will help to get us off t¢ a good start
for this conlerence on Early Childhood Education for American Indians.

Without turther ado, Lwould like to introduce Dr. Chester [ravelstead, Dean of the College of
Education. University of New Mexico, Albuquerque, New Mexico, who is our official greeter:
Bean Travelstead.

Greetings:  Dr. Chester Travelstead, Dean, College of
Education, University of New Mexico, Albuquerque,
New Mexico.

On behall” of the President and taculty ot thie University 1 do, indeed, welcome you to the
campus. We consider this a significant occasion. a conference of great value, and are plad you
chose this campus as the location in which to carry on your deliberations.

bwas just thinking about the announcenment made by Mr. Hopkins, of this being Early
Childhood Education Week. For Governor Cargo, in this particular week, to put such a procla-
mation on the top of the list is significant, because the Lobos here have just accomplished a
conlerence crown in basketball. ‘That is all people in this arca right now are thinking about,
including Governor Cargo; but instead of his decluring this Lobo Week, which he might very well
have done, he put carly childhood education ahead of basketball, and 1 think such a decision is
both appropriate and quite understandable.

I just read Tast night the first of a series of articles on Indians and | would like to take just a
minute to call your attention to it as 1 think it’s quite relevant to this conference. This series of
articles appearing in the Christian Science Monitor on American [ndians, Indian Education, and
the Bureau of Indian Affuirs, is sure to be very well done. Most of you know ot the serivus and
meticulous way that the Christan Science Monitor handles such a topic, und if you are not
already aware of this series I should like to call your attention to it. This series promises to be
whalytical and informationat. The fact that this subject is being given this kind of spotlight is
most significant. [ would like to read the first two or three paragraphs ol the first article which
seems to me to provide a good basis for this conterence and the activities of those of you here
and your colleagues who are trying and will continue te try to accomplish much of value for
young children.

Lhis article was written by Kimmis Hendrick, a staft correspondent of The Christian Science
Monitor:

For the first time i more than a century, American Indians stand a chance to deal with
the federal government on something like cqual terms, They know it. Washington krows it.
For several decades, key people in the nationai government have wanted the nation's
Endien minority to be fairly dealt with, Their best cfforts often have been frustrated by
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burcaucracy, and by the complexity of Indian interests. Besides, as o small minority --
6U0.000 people  Indiuns are short on political power,

Foday. though, their new sophistication seems to be matehed by an awakened national
conscienve, Further, Congress sees that solving the so-called “Indian problem™ will be less
expensive than letting it get more aggravated than it is.

Indians, with a sort ot grity huwmor, call it “the white man’s problem,” Tt consists of such
concerns as these:r civil rights, employment, resource development, selt-government, educu-
tion tthis iy what you're concerned with right now), land, the tuture of Indian-federal
relationships,

In this series ot articles it will be seen that Indians are taking a new initiative on all these
tronts. FThe series also witl report the tederal government's growing encouragement for them
to doso.

1t seems te mie this serves as a good background for your deliberations today, probably a new
day for voung Indian chitdren, and the efforts you can put into muaking their educational
opportunitics broader and richer, Again, | want to say on behalt of our university, we are
honored that you are here and want o fet you know “hat we are at your disposal, If there are
things that you need or want we hope vou will teel Iree to ask for them, We hope that as vou
continue vour deliberations you will discover that they are so worth while that you witl want to
come back to this campus periodically tor other sessions, This university does know gbout the
problems of Indiun cducation; it is deeply concerned about these and all problems in carly
chitdhood education. T see several of our statt people from the University in the audience this
morning and | hope you feel that they are not only interested in these problems but are making
contributions to the eftorts that you are making towards the improvement of Indian education.
Welcone again to this campus,

Chairman: Mr. Tom Hopkins,

W certainly have received from Dean ‘Fravelstead and the University of New Mexico whole-
hearted support and cooperation. Every problem we have had regarding facilities has been given
wost etticient consideration. We tind this almost frightening because sometimes in Washington,
D.Cowhion something happens it takes o litthe while to get a response. We appreciate such quick
action very much.

Our tirst iten of business on the agenda coneerns the overall objectives of the Conferetice on
Early Childhood Education. We are fortunate to have with us today the key person in the carly
childhood education movement in the Burcau of Indiun Attuirs. He has a long and illustrious
background m cducational leadership and has worked with the District of Columbia Schools,
Pittsburgh Unversity and the United States Office of Education. At his tast job with the United
States Ottice of Education he received a Superior Service Award tor being the person who could
eet things started, get programs moving, and get them ofl the ground, He received s Buachelor's
Degree at Younustown University in Ohio. an M AL from the School of Business and Finance at
thie Umiversity ot Pennsvivania, and a second MUAL From Harvard University,

Porsomadly it has been o great pleasure amd an intellectuadly stimudating experivnce to have
been associated with him since September of this fast year. The leadership ot the Division of
Education of the Bureau of Indian Atfairs. i think, has indeed been phiced in good hunds. By
vood hands, T mean that Tndian education is taking on new dimensions. incorporating the good
of the past and wssuming new and vigorous directions for the future, Mr. Zellers has already maae
far reaching changes tn the brieCsix months he has been with the Bureaw of Indian Affuirs, which
ix only the besimiing of what is in store i the months and years to come. Itis with a great deal
of pleastre that introduce to vou Mr. Chartes Zellers, the Assistant Commissicner for Educa-
tion, United States Burcau ot Indian Affairs,
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CONFERENCE OBJECTIVES
FOR COMPREHENSIVE
EARLY CHILDHOOD EDUCATION

Speaker: Mr. Charles N. Zellers, Assistant Commissioner
(Education), Bureau of Indian Affairs,
Washington, D, C.

Dean Travelstead, may [ extend our gratitude tor the fine hospitality in having this conference
at the University of New Mexico. We look, of course. to the University tor a lot of help and
assistance in our problems of Indian ceducation. The Dean mentioned, as we stood in the wings
here, that he wasn™t sare hie should be here because the university seems to be in the throws of
some sort of budget hearings this morning and [ assured him that we probably share the same
expericnee. The last time that I came out here the Burcaw's budget was cut $1,400.000 but they
took $900.000 out of education. That was while T was out of town. so anytime you teel you have
to return to the wars, Dean Travelstead, leel free to do so.

To paraphrase some paraphrasing, [ would say that greater comfort hath no executive than to
have a statt in whom he has complete confidence. I wunt to tell you why | am saying this so carly
in the deliberations. When Tom Hopkins was preparing the agenda for this conterence over a
period of several weeks, he frequently came into my oftice with an item or a question,

I would usually say, "Well, Tom, do you have a preference tor the way you'd like to doit?”
and usually he would say, “'yes.”

Thon Twould usually say. “Well, let's do it that way.”

So | didn't pay much attention to the layout of the agenda becanse | knew it was in good
hands,

Last night at the reception we had here, Tom hunded me a pack of material which was pretty
thick, saying, “Here is some material you might want to look at before vou get up in the
morning.” So I took the packet back to the moteland b read it Because my wateh is stitl set for
castern standard time, having set my alarm for five this morning, 1 went to bed. [ gotup at five
intending to prepare a two-hour speech. Being a little brighter this morning than before 1 went to
bed last night 1 decided to look at the agenda again and when 1 did | saw that there were five
peeple to speak between 9:00 wm. and 10:30 am. this morning, In fact, [ think o couple of them
are going to get paid for it Well, 1 made my remarks shorter then Tintended and went back to
bed.

I want to give you a ljittle example of how Tom Hopkins and 1 think quite a bit alike, and I'm
quite proud of the work that Tom has done in the six months that we've been associated with
cach other. In the material which Tom gave me last night, he had an anecdote which he suggested
[ micht want to use. Tom doesn’t know that I had planned to use that same anecdote because it
happens to relate to a personal experience that ve had.

O
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Back ot that insttution hnown gs the Othee of Education | happened one time 1o draw the
stort st for who would make wotrip toastate toomake o Saturday speech that might help one
of our ttendhy Democratic Congiessmen who bappenad 1o have the education conference in his
distiict on Froday and Satarday of that particute weeks Well, 1 made the appaearanve. h
sthwequently fost the election, and siaee that tine Pve gone into tiat state as a Republican.

But when b oot on the plane | ook the “hitelligence Foldee™ for that state with e and in it
Was one ob the carlier evaluation repons of the Head Staat program and one element of it
disturbad mes White this is an anecdotes T don't think its veny funny. 1t quoted a finst erade
toacher who had been inteniewed with respect to bet appraisat of the Hoad Starn Progran singce
~he had inherited @ dittle group of Head Start atumni. Her staiement was that it took her alimost
o of the 1irst semester to convinee those tittle Kids from the Head Start program that ¢ 'ucation
wasn't Fun. That disturbed me so much that I ehecked turther and wtwalh found ont who this
teacher waso bthink this points up ene of the many shortcomings in education today. Heredsa
teacher who had taught for thirty-live years, never telt the need tor and never submitted to an
Hiservice traiing program of any sort. The only teachers whom she had ever observed had been
those who taught her when she was a student and she hadn't changed one bit siaee.

fhere is another wnecdote that T would fike to tell you. 1ts something [ read on the plane
voming out heres [ hadn™t heard it before but 1 suppose vou all bave because that's the Way iy
reading material reaches me. Tt seems that there was a harrassed teacher who had 30 students
assigned to her and at the end of a particular day she pulled on 30 pairs of list vear's waloshes
over 30 pairs of this year's shoes. blew 13 noses and did alt of the uther necessary things in order
toget this little group ready to go their various ways at the end of the day. When she finished. she
looked up at the tront of the room and there was a littie boy with her pay envelope, When she went
to see it she could extricate it from hint he said. “What is that?”

She suid, "Tt's my pay check, Johuny.™

He said, =Oh, do you work some place?™

Speaking of my mail. two or three days ago ! received this orange book which 1 would tike to
mention to you brietly, The title ol it is Education: The Farly Years TUis the result of procecd-
ings of u conference sponsored jointly by the National Committee on Fducation and the
Association of American Indian Attairs. Many of the participants in this conference will be or are
participants i the one we have here this week, which speaks well, incidently, for Both confer-
ences. Fhe reason I mention this particular book is that the report contains much of which |
think is of interest to us here in these three days and which 1 think witl be of interest to us here
in the Burcau of Indian Affairs as it goes torward with the development of an early childhood
cducation program. [ don’t know how you get copies of it, but if vou haven't seen it. [ recom-
mend it to everyone here today. 1t iy well done. Tt contains most of the dialogue of the various
participunts of the earlier conference and there were some real experts in attendance.

>
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This particular conference broaght together quite a miv=ure of people from a varicty of
backgrounds, 1t°s the type of thing | like to seein an educai-on conference. We have quite a few
people here who represent the Ottice of Economic Opportunity, Community Action Programs,
State agency people and 'movery happy to say we have several members of the Commissioner's
Advisor: Committee on Education and several atternates for other members who coulda’t attend.
We have people from several of the institutions of higher education, particularly {rom the
Southwest. We have o good representation from the public school systems. from professional
associations, regicnal laboratories, Division of Indian Health, somcehow the Office of Education
ol i, and quite a choice of Indiun leaders and tinally, of course. the Burcauw of Indian Aftfairs, 1
theught when 1 signed all the trevel orders the only ones that would be here would be my own
stafl. But 1 see that isn't true,
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Having personally served at all levels of education, I would like to say tor the benefit of those
of you who don’t know me yet, that part of my policy has been and will continue to be fin the
Burean of Indiun Adfairs that of trying to bring together in groups of this type or for purposes of
this type. as broad end as wide u representation as possible, I think that all levels of education
have something to contribute. One of the things that used to disturd nie most ai the Office of
Education was the way ¢ lucation seems to be Levered and how frequently one level or Luyer
doesn’t seem to like to communicate with the others. 1 think sometimes the only way you can
appreciate the problem is to seive on all of them and then vou find out they have real people on
cach one of them,

In relation to this Conference ol Early Childhoced Education, T would like to say first thal we
haven’t actually decided anything so we are starting from serwach at this mecting, The closest we
have come to making a program decision is to suy to ourselves that what we think we want in an
carly childhood cducation program is a comprehensive program. 1 don’t think they think we are.
but we think we are learning a little bit from Head Start experience and trom community action
programs. So we do want tribal involvement: we do want community involvement: we want the
agencies in respective arcas involved: and it we don’t have anything else to say as our picce today.,
we do want to say that we are intefested in a comprehensive carly childhood program.

This particular conterence is the foreruinier of a serics of work sessions which Tom and his
staft have charted out for the next few months, s during this time that we hope to be able to
capitalize upon the experiences of Head Start, Community Action, and the various insitiutions
and organizations which have already involved themselves in carly childhood activitics. bt is
fantastic that we have gone this far and this long in the ficld of education before this much
emphasis has been placed upon the very key years of childhood development. Tt is not expected,
theretore, that this conference, itselt, will end p dictating what our carly chitdhood program is
supposed to be. Rather this one should be exploratory and should help to identify some of the
problems and somie of the next steps towards their solution. I think we can say then that we are
actually beginning here,

We have some excellent speakers Tined up here tor you and they have o variety of contrasting
points of view, They come trom a variety of disciplinary backgrounds, which also is anothes
principle of mine, | don’t like to see us limited to merely schools of education, with wil due
deference to the Dean.

We need to draw upon u variety of disciplines for the development of our programs, and this
conference, 1 think, is well-bulunced in this regrud. 1 hope. therefore, that you don’t strive for
consensus at any particular point. I don’t think this conference is designed to end up with a set of
answers, much less a consensus, In fact, | think it scems to us. as Tom and | talked about it, (hat
part of our danger lies in man’s temptation to remain locked in an ordering of thines which might
have been established personafly or professionally sometime in the past. What we need to do is
shake ourselves up a little bit. Part of the purpose of the conference is to take what many of you
already know about Indian educat’on and attempt to translate it for use into an early childhood
ciducation program,

Iwant to thank you all for coming and f hope you have i very good conference. Thank you
very much,

O
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Chairman: Mr. Tom Hopkins

f had the pleasure during our social hout last evening ol mecting our next speaker, Dr. Milton
AKers, Tor the Virst time, and may 1 encourage all of you who can meet him to do so because |
think that vou will lind the exchange of ideas with him to be unusual and exciting, In fact we got
olf on one tangent, that of the new technology, which 1 think is rather important to us wlhen we
consider the incredibly rapid rate of technological development taking place around the world, i
vou want to think about something real wild, get into a lively discussion on that topic. It isn’t
carly childhood cducation per se but then again it does have a relationship, tor we have discov-
ered that children are learning more at an carlier age, much carlicr than we have ever betore
considered possible. 1 don’t want to get off on a digression of a treatise on the new technology
and carlier maturity: we've got enough coming at ns without my doing that,

Dr. AKers brings to us an extremely rich background in carly childhood education, having
directed several programs designed for the carly years ot the life of children. He carned his
Doctor’s Degree from Teachers College, Columbia, Hle is currently the Executive Director of the
National Assoctation tor the Education of Young Children. 1 understand that this association is
trying to start a chapter in the New Mexico area tor those persons interested in a protessional
organization devoted to the education of youny children, Perhaps he can give us a word or two
on the possibilities of this.

1 was very much interested in the outiine of Dr, Aker’s talk which he forwarded to our oftice.
[n it he expressed the necessity for canphasis on the digeity of the individual and the respect due
cach one. All too often our schools, as institutions, do not rettect this, particularly for the
so-called American middle class by behavior, This is an important concern in developing our carly
chitldhood education program, You will be interested in hiearing him develop his ideas on this
subject. 1t is with great pleasure that 1 present Dr, Milton Akers,

6



AN OVERVIEW OF A
COMPREHENSIVE EARLY CHILDHOGD
EDUCATION PROGRAM

Speaker: Dr. Milton Akers, Executive Director, National
Association for the Education of Young Children,
Washington, D, C,

IF you will allow a personal digression, | think 1'd better warn Tom it he’s expecting me to talk
about what | gave in that outline, the man's in for a terrible shoek. T am comfortable because |
have just been exonerated from the need, the obligation to give you answers about programs for
youny children, In the first place we've got three two-hour speechies and 1 haven't tine (o do it
In the second place, Mr, Zellors says we're not after answers nere, we're trying to dig in. 50 i my
two hours b wounld hope that | can bring out in the open some of the questions that we find are
being raised not only in relation to Indian children but to youny children everywhere,

[ want to sturt oft by talKing with you about a shattered illusion and about an exploded myth.
It was a neat and a tidy myth because it gave us agreat deal of security. It served as a basis for a
whole structure for the organization of this institution we calt education, Now central to that
myth we live by is the idea that learning could be equated with reading and writing. We had the
notion that a child coutd not fearn to read unti! e had reached something catled @ mental age of
SIX years.

Now that mental age of six involves certain physiological maturation, psychological readiness.
and the development of certain neurologicul structures. With the myth of that fact in mind. it
Was very casy for us to draw the conclusion to fet the little kid go on his merry way until he
reached that age where hie could beyin the very serious business of learning. We chose to waste no
energy, no time nor concern on him during his cardicr years: but when he became six, we rot him
in school we sat him down, we shut him up and we began to teach him what we decided he
needed to know,

Now one of the fun things of hving in 1968 is that this is the tine when 4 ot of myths are
being challenged. This is the time when we want 1o know the what. the why, and the wherefore,
And so some industrious young people zot together and began to study the nature of fearning, the
nature of the development of intelect: wund the results completely biew this myth. As a result of
then findings, we find ourselves with a new wide-eyed kind of respect when looking at the young
child. Whife we have been sitting by, waiting Tor iim to get ready to learn, this little fetlow has
been quite productive and effectively engaged in learning for himself.

We have discovered. for example. that the child has by the age of cight, the end of the third
gridde, acquired SO of all the knowledge hie is going to have by the end ot high school. at the age
of cighteen. Now five of these cight years and this is what is shocking to us educators and
teachers in which he has gained half of what he is going 1o know, were spend outside the formal
domain of the schooll At the same time it's been quite clearly demonstrated that most four-year-
olds can be taught to read.

O
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Our ey th ol reading readimess at mental dge of sixochas been exploded, As o muatter of fact,
sepne o us have been quite startled and shocked to see two-vear-olds reading calmly. Now those
of s who tend to equate reading with Tearning, who believe that reading and listening are the
drin vabid Kinds o fearnines are ol set o get ready wung hooand start teaching at the age of
Foars WOl got an canlior start o whore we want to so and we'lt get there faster. But there are
those o us who raise the question of the role reading phiys i learning because we tend to
drestion the Tact tatan eight-y cat-old even has attained comptete independence and proficiency
moreading. Sooour anterest is cauyht by the child's abitity to learn so much. How did he find
cut ail ol these things? How does he achiiove aach an understanding ol coneepts without reading?
And how s e able toapply thent in s diy -to-day hiving?

Paenthicticadly CE thank you ought to know that this s not agreat surprise to a lot of us who
fave been working and Jiving with voang Kids for years, What it bus given us is a kind ot a
documentation. a Kind ol evidence of what we've known alf along. I've been talking about what a
hild dearns and not of knowtedee, B othink cqually oxciting, even more challenging, is what we're
Learing about the nature of intellectual tunctioning, Specitically. new knowledge concerning the
very abihity ot the child's capacity o learn s been developed, thereby shattering another old
st that has been tottering tor o long time. This myth that a child was born with a fixed 1.Q.,
aad his rate of Jearnmy was determined by sote clinee artangement of his chromisomatic
structure will probuabhy be short-fived.

Stadies of the nature o intelligence point Kind ot interestingly to o variability in the
potential and o ointedheence. Nooone s attempted as yet to set the himits ot this variability,
but we are Geinated in learnmg about the nature of that variable, 1t seems pretty clear
that by aee seventeen one’s intelicctual fevel is faivh well set, We do know that of the possible
vartability: SO has been accounted S by gee Tours An additional 3077 of the possibility
for vartation of the devel of mtelligence is prosent between the ages of towr and eight. Now the
chalfenge becomes obvious, Howe can find owt, i we can devise, i we provide the right kind of
covironment for fearnmg experience. and growing, then we can confidently expect to increase
substantially the level of intellectual Tunctioning of children, Further, nat only do we knnow this
s possibles but we'redearning eflfective wan s o deating with it Chiddren need many opportunitics
to ~olve probletns, they aced cncotnaeement 1o think abhout gquestions and issues, they need
apportunitivs and encouragment to attack and solve problems, i and out of school. They need
te opportuniy o nake chotces A chald necds to decide for himeelt what cotrse he wants to
tollow . Now we abo know that environment, be it at home or at schooi, which restricts or
mbriats these opportunitios. may discourage o child rom attempung to attack problems. Tt will
actiratly yetard mtetheence.

Our study and carctub attempts o find out more whout how children learm, how they get to
rnow aib they ke coupled wath the tact that we now know that we can have an impact on the
fevel ot aault mtaiieence, has vivon us aonew Kind of rospect for tie way inwhich o ehild learns.
Weolre bovmming to tahe anew and of ookt sometbine we wed oo call play, Tt turns out that
while we have beenmdulemye condescendinehy and toterantly i allow e chiilldren to play, we've
acbally been attording thom Uie opportanitios tor the chest learime,

Wolre bezinnanye now toundentand o abeat the natre oF plavs As o voung child plays
woth his own mvmediate voab world and the thoreesoind poople oo e soclantyme old conceplts
d develfopue pews oness Hoe s sharpenming Bis own noderaodine - He e learnis, We know that
Phiv s bastes absolutely ossentiad i the learning o vonng clubdien We are so ctouded as ot group
ot adults i onr feching about pley that woe need to ke another ook at this, We st seem to be
Labwr nnder the old panitanie coneept that play s not productive, heoce it is wastetul and
i e Us even st B oned to find something ot the adult fovel which is in o way comparable in

Aot s to cinld S ples Dtk oo be ot
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Precently have been playing wound with assembling o hi-fi stereo set ad tunning ali Kinds of
speakers upstairs and into different rooms, Edidnt have to do this. | eould have gone to the shiop
and bought o complate set. 10s possible that 1 could have bought a more efficient machine than |
Jdid but T ahid e because Dwanted tos T has contiibuted verny lietle to my professional job, T don't
think | funcoon any better at my job becuuse § put together o hi-fi set. Yot 1 found it very
satistying. I found it very tulliling. My own self-esteent went up. When 1 got througly with Ny
muachine, I said, =L ook, T did this!™

I learned from my own play. The play ' talking about was play appropriate to my own level
ol development. I have w hunch that the play ol childeen is very much the same thing. o'y
purposelul, iUs satistying, and it full of rich learnings. Now our obligation to Kids is to create
the cavironment tor them in which they are surrounded by materials and appropriate problems
and to free them to capitalize on their own natural drives for play.

Pwant to talk wbout wnother area closely related but separate. but about which we're learning
aogreat deals Thgt is the importance of a child’s Jeelings about himselt, We count his self-inmuge,
teelings ot seli-worth. We don’™ have as much evidence to document this as we have in some of
the other arcas. and yet those of us who have had o chance to work with disadvantaged Kids and
other Kids become much more aware of it In order to fearn eftectively, in order to develop
effectively. a child needs to feel o pride in himsell. a pride in his tamily, and pride in his cultuval
identification. I'm not suggesting that it would be nice it we could attord these kinds of things,
P'mosaying that it is absolutely essential that we allow children these feclings (that we give them
these feelings), We're not talking about a mere acceptance of, we're talking about a deep genuinge
respect tor 4 child's identification as being basic to his ability to learn. Because of this we come
to look caretully at a lot of things we do normally in schools to see what effect they might have
on a chitd’s fechngs,

Fden’t know a thing about Indian children. 1 do know something about kids and on the basis
of what 1 know about Kids, I would like to throw out some questions, Do we Lring an lndian
child 1o school. speaking another language at home? Do we. when we get him in school, demuand
that he speak English? I've seen this done with Spanish-speaking people. Now, our intentions are
good. woewant the child to learn to speak bnglish: we know that he is going to have to. | have o
hunch that probably parents will go along with this because they teel it is a need. But what does
this say to a child? Lt says to hime 1 want to respect you and 1 will, but at this point 1 can give
yvou only o qualiticd. only o Kind of a hited respect untit you learn to speak my language, |
wonder it this kind ot 4 thing could come across as a Kind of rejection of a child. A rejection of
him personally. Could it be o rejection ol his family because his family speaks in that language
which he brought with him o school? Am b suggesting that some of the kindergartens in BIA
programis should be taught in the language of the child? 1 think mayhe T am. as beginning point.
I we realhy are concerned with a chitd’s teciings of pride. his identification, and it we're willing
to meet him where he isomaybe then this is the base point trom which to operate.

Look at seme of the things we provide for children to play with, Do we surround him with
materials that are familiar to him. that are « part of him home? To give Kids an opportunity to
play house. tor example. do we provide materals that are familiar so that the little virl can play
al hemg mother and Keeping house? Or do we once again very subtly reject her and the things
frome which she came? Pl never forget visitimg in a very rural school i the south where the kids
came from really terrible and difapidated homes. They went into a Head Start Center. Do vou
Anow what they had for housekeeping cquipment? Nice, neat creative playthings: refrigerator.
clectric stove. sk, etes Now what aosubtle kind of rejection that is. What we're saying to those
Kidy is that the way your mother works at home isn’t worthy of even your play. We won't even
allow vou to play with the Kinds of materil that are familiar.

O
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What do we do with boys? Do we provide play opportunities tor them wheve they can be
policemen, tiremen, housemen, people that they've never even seen? Or do we try to establish
roles which youngsters wre Tamiliar with and can identify with? don’t know what they are, but
Umosure that they vary tremendousty. Bat P start looking around for them, [ want to give a
fittle guy a chance to bea fisherman, I Tishing is a very important part ot his cubture, then devise
play opportunitics whereby he can be o Gisherman. 17 the men in the area are hunters, then give
the youngster a clhance to identity with the muale role within his community.,

I'm not suggesting at afl that we restriet the materials inoa child's environment to those that
are Known to him at home or in his area, but T sayving that this is a beginning point, We need
to sturt there, We expand a child™s horizons by introducing new things, T ean even imagine a room
where we have the most primitive kinds ot cooking devices, T don’t know what they can be, but
terribly primitive. But in that same room I can see an electrie typewriter. We are building on what
is known and familiar, we are respecting what is right and known to that ¢hild but we're also
expanding his horizons,

Wiat do vou do about books and stories tor Indian children? Do you read him stories about g
Westehester middie-class tamily where daddy carrics a brictease and wears o tie and white shirt? |
don’t know, But it we are concerned and really committed to demonstrating to that child that we
respect hime and his cultural heritage, then we're going to find and use stories and books which
dignify and show our respect tor that heritage. We're going to have books which are part of his
own lite. T am certain that there are stories, myths and tegends which are fascinating. 1 suspect
that they must have o special Kind of intrigue to a young Indian child. We are going to have to
develop some ot these books beeause they simply don’ exist. Fhere are marvelous ways to make
books, The Kids are going to have to make their own books. They can draw the pictures. T wonld
wonder how we could ever expect an Indian child at a reservation school to be motivated to learn
to read by reading about Tom, Dick, and Spot or these middle-class people somewbere back
vonder. On the other hand, it we had dozens of books we had made ourselves which had real
mewiting for this child which he could identity with und which he had helped prepare, [ can't
think of a better way to motivate kids to want to fearn how to read.

Very closely akin to our feelings ubout self-worth, self-respect, pride and identitication is what
we're learning dbout the need for models with which the children can identify. Ideally that
person would be his teacher, but 'm not at ali sure it's going te be possible for yvou to do this in
estublishing Findergartens in BIA schools, I wonder how many ot you had the same reaction 1 did
last night. How many of you would like to have taken that group of senjor girls, absolutely
dehighttul and charming, and put them in as teachers in your kindergartens? We happen to have
throughout the nation o rather critical shortage of people who are cquipped to work with
sindergarten children. | have @ hunch that it may exist in the samie ratio or even a little nore
within the Indian population. But the provision ot a model with which the child can wdentify
with is of wtmost importanee. You're anticipating doing it here by adding assistant teachers or
aides who come trom the child's community.

In o way mvery sorry that that peeson whom T want to be o model, can't be thie momber one
person in the room. Because vou're kind of saving to the child, “Your modet is a little bit
interior. vour modet doesn™t have the sume status that the white classroom teacher has.™

On the otber hand. it could be i we decided to work with these children in their own
language. then that person from the community would certainly then become the number one
person. Then the teacher would be in o different Kind of role of guiding that assistunt teacher. |
can't hedp wishing that this would happen in seme cases,

I hope that i some way fuairly soon we are able to get some men involved as classroom
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teachers working with young children, s o eritical need everywhere. In the outside world, we're
making a little bit of progress, 1S now beginning to be a litde bit respectable for a young man to
work with tour and five-year-old children, 1 think your goal here should be exactly the same as
clsewhere.

I just spent some time trying to point out some of the areas on which we need to focus our
thinking in developing comprehensive programs. | wonder if you've noticed that when I've been
talking about learning, I've not mentioned once preparing a child for something. 1 haven't been
preparing him for fiest grade by having him sit stitl and to tollow directions in a workbook. That's
much too restricted a coneept of learning for any part in your kindergarten classes. | don't think
we're getting them ready for anything. On the other hand 1 think maybe in what we are doing it
we are hetping the child lead o tully effective, fully functioning lite, we are getting him ready for
next year and all the vears that Tollow.

L any change s involved, it may be that the first grade is going to have to get ready for a
different kKind of a child, For a child who is curious, for a child who is cagerly motivated to learn,
and for a child who knows how to go about fearning on his own. might even be so brazen as to
stirgest the possibility that as we send tforward new generations of ¢hildeen who have been
worked with in this way, we may be able to change the looks, to change the face and the nature
of the whale first grade program and the second and third grade progrant dand even the sixth and
seventh grade programs. ‘

In trying to identity Kinds of significant areas that | think are important 1 want to sugpest that
we have o new kind ot respect for the child's ability to learn and for his patterns of learning on
his ownoand that we have an opportunity altorded us, at this carly age, toincrease with litelong
benetits the tevel ol a human being's intellectual functioning.

Welve been talking about the importance of 4 child’s feelines about himselr, self-respect,
contidence. competence, pride and identification and about the importance of having adult
models in the environment with whom o child can identity  with whom he can identity his own
being and his own behavior. Howe have a real commitment to atford the richest. fullest fearning
opportunities, two things are clear. Learning is not something that is turned on at nine o’clock in
the morning when a child passes through a door into a very special rareticd kind of atmosphere
and ends when he leaves that atmosphere in the afternoon. Learning is something that goes on
during all of his waking hours, seven days a week, Learning is something that takes place
wherever he may be. School attords a certain kind of apportunity, but the child is fearning just as
much and maybe more effectively outside the walls of the school.

I0s pretty clear that the task of attending to the total growth, total learning development of a
child, simply cannot be accomplishied by a teacher and the administrators of o school. Tt demands
the help and the special contribution of many of us, This is what Teads us to the concept of
comprehensive programs for Kindergarten children.

A comprehensive program is a caretully thought-through, all-inclusive. coordinated kind of
program, involving all fucets of services and activities that impinge upon o child. We're not
assigning a lot of new tasks to a school, rather we are saying that the school take a new role as
being the feader and coordinator ot all o the efforts und energies which are directed toward a
child.

Now  the way it works is beautitully iltustrated by the nuture and design ot this meeting.
You've got here assembled. those people who are studying and experimenting with a special
interest, cach working in a special direction, but contributing to the fife of a child and s famify.
Eachv one brings his own unique ideals and contributions. special know-how and experienee that
15 poing to lead us to the accomplishment of what we're trying to do for Kids, We huve health
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people, both physical and mental, psychotogists and M.S.’s, we have nutrition people who are
poing to talk to us about the effect of diet on chifdren’s health, we've got social services people.
We're going to find a way to mesh together their services with all of the others, We've pot an
authropologist who brings us a special Kind ot knowledge about the cuttural diflterences. U'm
certain he's going to tell us how to keep them alive and make living richer by recognizing and
using the differences constructively rather than by trying to smooth them away. We've got
number of people here who are experienced in developing new designs for working with both
children and adults to the end ol more effective learning.

All of these people present, incidentally, have been working all along and making their contri-
butions, but they've been working in a kind of unrelated isolation. What's new here is the process
ot working together: the process of pooling skills and resources to the end of a consistent unified
experience for a child. Now the process goes on, it's not just this one meeting, which ends on
Thursday afternoon. There is a continuing periodic dialogue in which all of these people have a
contribution to make; together take a look where we are, and together make plans as to where we
will go. Now there are some dividends from using this Kind of a process; we don’t know much
about them yet and we haven’t much evidence to give you, but something happens. As we begin
to concentrate on the learning of a child and enabling and facilitating the learning of a child, the
adult may learn just as much or more than a child does. As adults work together sharing purposes
and techniques. new Kinds of ideals emerge. We find ourselves tree to function much more
creatively, and much more eftectively. We may find additional uses to which we can put our
profussional competencies,

I might even give you a little bit of a caution on another side of it. If you work together on a
team whose goal Is the development ot children who are fulfitled, well-functioned; if you are not
carcful something may happen to vou. You may tind that you are becoming a little bit more
fulfifled: you may tind yourselt enjoying some new kinds of satisfactions; you jus. might tind
yourselt working a little more sensitively. a little more respecttully, a little more effectively with
other people. What P getting at is there is a totally new concept as we begin to look at learning
and education, The goal becomes that of human eftfectiveness for all people, children and adults.
We know that if we work with children and with all adults (I'm not talking about only parents
but also myself, a teacher), we know hat if this is an essendial goal which promotes all of our
activities, then the most eftective thing is going to happen to the child who happens to be our
particutar focus.

{ found this stated so beautitully by John Gardner that I will quote from the message he gave
as he lef't his post. He said he had been trying to define the mission of HEW and in assessing the
background situation he described it in this way: “Too many children and too many adults in
this free society still ve under the subtle but powerlul tyrannies of ignorance, disease, want,
discrimination, physical handicap and mental itlness, These tyrannies keep them dependent: we
want them to be free and strong.”

Our mission is to strive toward the climination of all the conditions that stunt individual
growth or impalr humun dignity. 1t is to toster the strengths and capabilities that enable individ-
uals to function as free and responsible citizens, 1t is to create the institutional arrangements that
enable individuals to have greater treedom of choice. 1 can’t think of a better goal to describe the
aims, the purposes of our comprehensive program. This is ot a dream, this is not an ambition,
this is not a wish, this is 4 wmission. Aud we now have at our disposal the means to accomplish
that misstor. No one of us can do it alone. Yet if we find ways to pool our thinking, pool our
etforts. ther: is going to come a day, and you and I may live to see it, when we can sign that
report “MISSTON ACCOMPLISHED™. Good Luck,

O
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Chairman: Tom Hopkins.

[t you relate what Mr, Zellers said about the exploratory nature of this conterence to what Dr.
Akvers said, you can begin to formulate ideas, and to see what contributions you may make in the
group discussions. Many ot the comments made by Dr. Akers with regard to teacher training and
language development are in agreement with Mr. Zellers” thinking.,  The next speaker, certainly
not new to Indian cducation, has made in his litetime numerous appearances on behalf of the
Indians. He is an eminent scholar in his own right, having carned the B.A. and M.A. Degrees here
at the University of New Mexico. He received his Ph.D, trom the University of California at Los
Angeles. One cannot do very much studying or reading about contemporary [ndian aftairs
especially true in the linguistics. Furthermore, some of the more significant statements 1've
encountered recently concerning Indian education and cultural transition of the American
Indians have come trom his lips and trom his pen. We are indeed fortunate to have with us to
discuss American Indians from an Anthropological point of view, Dr. Edward Dozier,
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AN ANTHROPOLOGIST LOOKS AT
EARLY CHILDHOOD EDUCATION

Speaker: Dr. Edward P. Dozier, Professor of Anthropology and
Linguistics, University of Arizona, Tucson, Arizona

When I first learned about carly childhood training, which was only about a year ago. that is
carly childhood training for Indians, I was extiemely apprehensive about it. In this report which
Mr. HopKins referred to, The Association of American Indian Atfairs Conference in New York, [
was probably g little bit hostile on the whole approach of early childhood training for American
Lndians. This is because T cherish our cultural ditferences. | think it gives our nation the unique-
ness and also the strength that it has, But also there is something more basic which 1 think | tear
in carly childhood training. These are some of the points that Dr. AKers has touched on.

That s, we are invading that last strong-hold of the American Indian. We are reaching back
down into the family lite, the arca which up until now has been lett up to Endians to exploit, The
source of personality development. it we believe the psychologists that the child's personality is
formed or a large portion of it in the lirst six years ot his lite, then we have let't this up to the
Indians thus lar. But now we are getting into that pericd whicli has been, at least until now, the
arca in which we have left to the Indians to moubd the personality of their children. These are the
things which make me apprehensive about carly childhood education for Indians, and for that
matter, for other culturally difterent people of the United States. However, having talked to a
number of people since my participation in that curlier conterence, T think that the whole
training program is inevitable. People seem to be enthusiastic about it and 1 don’t think the
tndians can do much about it. Many ol the Indians themselves are enthusiastic about it, I am ulso
encouraged by apother tactor now. ['s that by participating in that carlier conference and by
looking over the people that are participating in this particular conference, that the BIA and
other organizations interested in carly childhood training are viewing and are approaching this
whole problem with oextreme caution. Alvo, they are trying to get the help and guidance for a
wide range ot educational specialists and social screntists, and they are aware of the problems that
[ think ure important or had teared o curly chifdhood training, So this gives me added encourage-
ment and in my report that [ will read, T think you will find that it ends in un optimistic point of
view il you are in favor of carty childhood training.

As an anthropologist, I am very much concerned with the social and cultural environment in
which Indian children are raised, 1, therefore, want to point out some of the common character-
istics of this background, particulurly those aspects of the background relating to the social-
ization process. This is the process by which u cild is molded into a participating member of his
socicty. | betieve this information is vitally important for teachers, especially those who will be
engaged in programs for preschool education,
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We are 4 believe, all aware of obvious differences among [Indians. One cannot deny linguistic,
socio-political and religicus difterences among Indian groups. Contact with whites has added
other differences. From the very carfiest refations with whites, some mixing of blood took place
and all groups have experienced o disruption of their way of lite. No American Indian lives the
way his torebears lived at the tine of contuact. Some groups have persisted relatively unchanged,
but all have been subject to moditication some more, some tess. Sone Indians no fonger speak
their native fanguage: others are partially bilingual; others completely so.

Yet with all this diversity there are common elements which may be tound amonyg virtually all
Indian groups. Part of these similarities arise from an essentially common heritage. North
American Indians were all tribal peoples in pre-white contact times; none ot them had achieved
even chietdoms or a primitive state erganization, Such factors as @ money cconomy or even a
barter system with markets had not developed. North American Indians were all organized along
Kinship lines und expressed the characteristics common to tribal peoples elsewhere in the world.
Although Indians no longer live in the aboriginal past, some of these deeply rooted tribal charac-
teristics persist among them today. ‘They are factors which inhibit their adjustment to our highly
stratitied, competitive industrial society. 1 believe that there are enough common elements among
Indians that we can devise programs which will work for the benefit of all Indians. This applies
for programs of education as well as other programs which will enable the Indians to beeome
successfud participants in our dominant society as painlessly as possible and without the need to
surrender completely their own cultural heritage.

Let us now consider some of these common features of Tndian socicty and culture which are
especially relevant to cducation. Among most American Indian groups, despite the changes and
moditications brought about by white contact, the tumily huas usually remained- and not our
Kind ol family but the farge extended one characteristic of tribal peoples. So the locus ol the
curly socidization ol the child has remained pretty much intact and with the family the impor-
tant socializing techniques which contrast so sharpiy from those employed in the dominant white
societly. Thisis the social cufture of the Indian and [ wuant to return to it in just a little while.

There are other survivals which contribute toward the formation of personatities different
from those of the greater American society. The [ndian languages are perhaps the most crucial- -
for linguists and psychologists all recognize that much of our thinking and our concept forma-
tions are the products of the language we speak as our [irst language—even though other lan-
guages may be acquired in later life. At least hall of our American Indian population in the
United States still speaks their native tongue, in most cases their first language, English being an
acquired kinguage, usually impertectly learned. Since language and thought are so intricately
bound, we cannot expect the Indian who grows up speaking a language so utterly different from
English to think and act in the same way as a person who speaks a European kanguage and is a
product of Luropean culture. Al languages are adjusted to the society and culture of its speakers;
American Indian Janguages are adjusted to tribal cultures, not to a highly complex culture like
that of the United States. Henee, adjustment to the dominant American society and culture
means mastery of another linguage as well, But achicving lingaistic fa- ity in English alone is not
the answer. The fearning ol another language and another culture is accomplished only at the
expense ot emotional distarbunce, En the carly days, Indians of high school age were taken- often
atmost literally Kidnapped  from Western reservations and sent to boarding schools in the East.
The idew was to break them completely away from their fanilics and their tribes, torbid any
speaking of their native languages or any manifestation of their native culture, In the process, it
was thought, they would become fully participating members of the dominant society. But the
program ol de-Indianization did not work. The products of these schools were essentially misfits
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both in their own tribes and in white society. Those who made the best adjustments were those
who returned to their tribes and after a paintul process of restoring contacts with their own
people and the old ways, became leaders among them. Fortunately tor the emotional well-being
of the Indians, not all teachers observed the rule prohibiting Endians from speaking their native
languages outside their home communitics. The better teachers chose to ignore the rule. Yet,
guilt, which is an important value of white Americans, always manitested itself among BIA
employees. Sometimes they felt guilty about not enforcing the rules: they then haltheartedly
punished the children even though punitive acts were not a part of their personality. 'Their own
culture and language nepated, Indian school children made only limited eftort to learn the life
way of white Americans and the English Tanguage. The rather brutal techniques used to sever
them from their backgrounds merely produced negative reactions, a confused notion of white
socicty tinged with considereble bitterness and resentment toward life in general.

After the 19307, the organized attack on Indian cultures and tanguages was abandoned, but a
halt century of cultural deprivation made an indelible mark on Indian society and personality.,
Bitterness, teelings of inadequacy, and hostility to schools were passed down to later generations.

Let me go back to what T have called the social culture and indicate how this persists among
Indians despite so much disruption of their society and culture. It is amazing how similar family
lite and the techniques of socialization are among American Indians. Studies by Professor
Hallowell and the Spindlers have demonstrated that these techniques amd the social context in
which they occur are so simitar that they tend to produce essentially the same kind of personality
structure among Indians. (See George D. and Luise S. Spindler, American Indians and American
Lite, The Annals, Vol. 311, pp. 151-152,1956.)

The tamily and socialization techniques of American Indians are undoubtedly tribal character-
istics for they are shared by peoples living in the same level of culture throughont the world. 1
observed similar family patterns and essentially identical child-rearing practices among the
Kadinga, a group far removed from American Indians in the mountainous region of northern
Luzon in the Philippines.

The first six years of life of an Indian child is highly permissive. The child grows up with a
large number ot relatives. Even in urbun environments, he often has visitors from home so that
the number of relatives around a child are ruther more numerous than in our own society. In such
a context, the child is picked up constantly, and nobody says the child should not be indulged.
Nobody places any rules or restrictions on the movements of the child, It is permitted to explore
its environment freely. Of course, in most American Indian families, there are few things to be
broken. Indians do not value property as much as we do: furniture and possessions are not
claborate nor expensive.

Toilet training and weaning likewise take place in unstructured and permissive environment.
Both are gradual processes, the child setting the pace with only gentle guidance from parents and
relatives. The chiid, if there are no close siblings, is permitted to nurse for a considerably longer
time than the white child.

The environment in which the child is reared is closely coordinated with the kinship system.
the Kinship system changes from group to group. but among several consistent aspects of the
system is the extended household, There are a large number of surrogate or substitute relatives.
For instance, among ouny groups, the mother's sisters are also catled “mother.” and the father’s
brothers are alo called “father.™ Not only are they catled “father,” but the behavior toward
these relatives contorms to the terminological usage; so that if a child reters to the mother's sister
as Umother.” the relationship to that mother’s sister is at least similar, it not identical, to a real
biological mother, The sume thing is true with siblings and cousins with the behavior towards
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cousins being similar to that shown to one's brothers and sisters. With so many relatives about
and with the duplication of behaviors, close identification with any one individual is absent. In
white American calture we are constantly worricd about a mode! a father or mother model. We
feet that the child is emotionally deprived when, through divoree or death. the mother or the
futher is gone. As long as we have the fragmented nuclear family ss cur basic social group, such a
loss can indeed be traumatic to the ¢hild. But in the American Indian family, there is always a
surrogate relative who can move in when close relatives are removed. These substitute parents or
refatives take over the functions of the absent relative. There are, so far as | know, no legal
adoption procedures except today to comply with state laws, but @ child is wanted and there are
always relatives cager to raise a chifd as their own.

[am, of cousse, talking about general situations. There are always individual exceptions. For
some Indians, the generalizations about family life and the techniques of socialization that I have
sketched do not apply. But even it a couple no longer Live in an extended family setting or have
the permissive techniques of their own parents, the values of the past persist. 1§ we take our own
American family lite, we still have, I think, qualms of conscience and guilt when we cannot take
care of an clder grandparent, even though we know that such a relative is going to be well
provided for by Social Security or insurance. We feel guilt primarily because the moral value that
we must care for older relatives is still strong within us. In the same way, then, the American
Indian still feels the values of an older generation, even though he may not be living with such
vilues at the present time.

b think a related factor in this matter of not forming close emotional tics with individuals is
that American Indians, by and large, do ot have culture heroes like George Washington or
Abraham Lincoln, tor example. Their own mythical beings are animals or birds--the coyote, wolf,
cagle, spider-woman, ete. A lot of the ones that have become part of the romantic literature of
the Indians have becen created by white people - Sitting Bull, Cochise, ete. Indians, themselves, do
not have culture models whether living or dead. I do not know, cither, of an Indian comunity
where members constantly point to certain individuals and say he is a model man, a symbol of
suceess in his community. Such exemplary individuals do not exist and 1 believe that the absence
of models is an aspect of the large extended family where relationships are diffused and strong
ties to specific individuals are Jacking. This kind of family background and the socialization
process associated with it pose problems for the child entering the American school situation.
Such a child is placid and unresponsive and lacks the motivation teachers strive so hard to create
among Indian children. But as long as the child must live in the context of a large extended
family where emotional security is valued, then it is an extremely rewarding life. It is unfortunate
that he must be Americanized: and, if he is to succeed in school, cmerge as a high-strung, anxious
and often neurotic individua!.

We have sketched the charaeteristics of the American Indian family unit, the child-rearing
technigues, and have said something about the kind of individual such an environment produces.
Other byproducts of this training which have a bearing on the education of Indian school
children may be quickly summarized. We will make comparisons with white American values in
order to sec the differences.

In social interaction, Indians put the emphasis on good relations, good relations with relatives
and good relations with neighbors. They stress the feeling or the emotional component, rather
than the verbal one. Characteristically, Indians are not talkative. They convey their ideas and
feelings largely through behavior rathier than speech. Thus, white Americans have characterized
Indians as stoic and impassive, or negatively as sulten and surly. One cannot, however, evaluate
Indian traits or the traits of any people either positively or negatively; they are simply the result
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ot s difterent cultaral backeround with o ditterent weighing o vaines, When white childien are

judged Trom the Indian’s standurd, they rate Jow on those very responses accorded high value in

American culture. I our schools fndian children, of course, compare untavarably with the quick
verbalvesponses and anumated reaction of their white chassnnites.

Fportant contrasts also exist between whites and Tndians with respedt toattitudes toward
work ar activity. Work s, o course. w positive value in American culture and a heritage of the
Protestant Fthic, so well characterized by the sociologist Max Weber. Americans have their
popular nanims stressing this vadue: strive and suceeed ™ “idleness is the devil's workshop.™ and
other such expressions. American Indians, on the other hand, cophasize a more relased attitude
toward work amd activity. Success, competition, progeess, and the accumulation of wealth and
property all shese important vidues of white Americans are generally absent among 1ndians, Vor
American Indians who stress good interpersonal refations and who freely exchange proporty anid
tood, these values appear strange and seltish. For most fndians, these white American values can
onby be achieved by destroying vood relations with velatives and neighbors and arousing anxiety
m themselves: they are, theretore, not worth striving tor.

A utilitarian philosophy i sgainst a contemplative one: material and/or technological achieve-
meits as against esthetic accomplishiments: the stress on the youth as agdinst wisdom of age and
experience: and muany others are abso important contrasts between white Americans and Amer-
e bndians, Satficient examples. perhaps, Tiave been cited to indicate the ckash of values which
uttimately of course, derive from differences mosocial cubure, Yot it is important to be aware of
these contrasts for they inhibit the adjustment of Indians into our educational system.

Unfortunately. to make good Americans out of fndian children responding. antmated, striv-
e ambitious youngsters who compete suecesstully with their peers we miust destroy o great
doal of the social culture of the Indian. Awd the best and most etficient way to remake and
retorm the Indwn child is thiough preschool or carly childhood trainine,

Psychologists telt us that the basic personality of an ind-vidual is Cagvly well formed in the first
SIN yedrs of ites The carly schools of the Burcau of Tndian Aftairs and the eftorts of the
aussionaries faited o de-Indianize the Indian becsuse they did not get him young enongh. The
chikd was already socialized when he was snatched from his family and tribe and sent off to a
distant boarding school. Byven in reservation schools, in mission schools near the homes of the
Indians, and now in public schiools, it has not been possible to take the child under sis years of age.
Educators have not invaded that important sociat culture of the Indinn, so that it has been
possible Tor Indian groups to produce children who grow into adulthood as Indians or in some
cases 1 two worlds, halt-hadian and hali=American typically Tost, misunderstood, and rejected.

Finally we are ina position through preschool education to make major modilications in the
personddity structure of the Tndian child betore heis completely socidized. Forwe cannot escape
the fant thut rather drastic changes in the vatues and the behavior of Indian childeen are essential
betore they can make satisfactory adjustiments to the school experience an unhappy one. partic-
tharly moschools where they are outmimbered by witite clussmates. Their sociculwural back-
pround, while providing doep satisfactions for a life in their own communitios. deos not cquip
them tomeet the conmpetitive skills pecessary 1o stceess i our school ssstem. On the other haid.
muach of e Indin’s backeround can be meorporated imto the school situation. 1 consider the
more contemplative aud relsbionad teats learned m the context of the Tamily as Factors which our
domimmt cilture nuight well adopt. Tt is abo vitally mportant that the Tndian’s calturad heritage
oot undernined, noomatter how incompatible it may appear by white American cubtural
stondands. The talure of the carly schools especnally the development of teclings of apathy,
resentent wnd Prtterpesse is due precisely to the attack on Indian Luicuaees and caltures. Indian
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children need to be reassured that their cultural heritage is not inferior, not something to be
ashamed of. The anthropologists’ findings in the compurative study of cultures may be used by
teachers to bolster their own defense of Indian backgrounds. Anthropologists hold that afi
cultural systems are vadid organizations and cannot be rated in terms ol good or bad. While the
negative evaluation of Tndian culture was an avowed policy in the early days, it is no fonger
sunctioned today. Still, however, many cthnocentrie teachers continue 10 demean the linguages
and cultures of the Indians today. Such devaluation of the Indian’s background results in the
creation of serious negative selt-images and produces deeply seated imveriority complexes, 1he
high drop-out rates of Indian students, as we go up the scale of grade levels, is Lirgely the resalt of
the negative rating given the Indian's background as compared to the positive rating attributed to
Euro-American culture. We are all sensitive of our heritage, we have caltural heritage props on
which we lean until, as individuals, we achieve some degree of success, independence, and psychic
seeurity, The setlsimage of Indians and other minority groups is shaky: an unkind word, an
unfavorable remark, or even an attitude cither expressed or implied is likely to cause the props
that supporl the Indian’s ego to tumble. The scarch for identity and the all too frequent cases of
alicnation ore not restricted to Indians- witness, for example, our hippy groups- but Indians are
especialty vulnerable. Recently in a number of Indian groups the rates of teen-age suicides have
skyrocketed. Among most Indians, suicide was unheard of in the past, but at present, young
Indians who have lost the roots of their past and who are cither unable to adjust or who are not
accepted by their peers give up the struggle: they Find Hite meaningless and hopeless. Excossive
drinking among Indians, now common among high school students, is also frequently refated to
this whole problem of cultural and social alicnation.

With sincere, patient, and dedicated teachers participating in the program for carly childhood
training, [ndian children can be assisted to make a positive and rewarding adjustmen! to the
school situsiion. The challenge of educating Indian children can also be an exeiting one for
teachers, but it is a challenge that carries with it tremendous responsibilities. Obviously, the
program must be cuarried out in the Indian communities with the complete participation of Indian
parents and community leaders. Initially the white teachers and interpreters who must be used
for teacher resources, 1 imagine, are not abundant in all communities. Ultimately, the Indians
themselves must become fully involved in the program. Both white an<d Indian teachers need to
be carcfully selected, Just because a teacher is an Indian is no assurance that he or she has the
qualifications and the sympathetic understanding to handle children in their formative years.
Often Indians are as hostile and resentful of Indian cultures as are many whites; having made a
satisfuctory adjustment tor themselves in the white society, they are intolerant of Indians who
persist in the old ways. 1t would be disastrous to entrust sensitive and innocent children coming
from traditional homes and familics to such teachers. [F the wsk is handled properly, the program
can be an enriching and rewarding experience tor both the child and the teacher.
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- Dr. Dozier, I'm wondering about the possible postponement of the acquisition of the kimguage

Dr. Dovzier and Dr. Akers” Question and Answer Period:

SWould it be a good ddea to use the Bndian fanguage as a basis of instruction for pre-school

cducation?

A eertainly agree with that but where we will run into trouble with that is, wiiere are we going

to find the personnel who know the Indizn langusge that well. We don’t find that many Indian
cducation teachers in the Indian communitics or in some communities. There are extreme
difterences here. This is one problem. Initially, at leest, before you train a latge number of
native Indian teachers, you are going to have to operate with interpreters and 1 think you
shouid have aninterpreter. 1 think the language problem is too crucial to ignore.

- How did you react to Dr. AKers’ point that the aide might look like @ second class person in

the classroom it tie aide spoke the language?

- My anly expericnce in this sort of an experience is with Head Start. 1 don’t think the aides

were supporting the teachers inany sort of manner. These aides came from the Indjan
communitics and they didn’t think that they were operating as teachers but in aiding the
general community i working, Now perhops this is an ideal situation, Perhaps in other schools
the teacher will feel that she is in a supporting position. (Dr. Dozier)

- Maybe we need to think in terms not of a teacher, white teacher, an assistant who speaks the

language. but maybe we need to think in terms as them being ce-teachers. 1 have a problem
seeing a group of five-year-olds with an interpreter. This just doesn’t exist. They are teaching
advisors. You are not telling them, You don’t lecture to them. You can’t make a set statement
and have them interpret it. When you’re tive years old you learn by living. You haven’t got
time for an interpreter, (Dr. Akers)

I came back with this question, Dr. Dozier, because 1 have een in a number of Head Start
units, where the aide spoke the c¢hildren’s language. the aide was often used as the discipli-
nartan. Would you comment on that?

. Untortunately, there is still a holdover from the carly days when discipline was a very impor-

tant part of the school situation and very often some ot these teachers, older people who grew
in that Kind of cultire, the American Indian Boarding Schoot Kind ot culture and P referring
to this kind of culture which existed say prior to 1935, These teachers are the ones who
bongit this system of discipline from middle-class white Americans, And so now, unfor-
tunately, they institl this sume teeling and still use discipline with children. That is why I was
very careful to point cut that we have to be extremely cautious in sefecting our teachers, and
we shouldn’t always restrict them to Indians, because very often we're going to get some of
these teachers who value discipline because they've learned and grew up on it and so they are
going to use this. It’s 4 complex problem, but we do have such people, very often, Indians,
themselves,

3
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in which things of the future are going to be done. Does this make any sense?

. Do you mean teaching in the native lunguage first?
- Yes dnother words if we're to capitalize upon the natural curiosity and the great variety...
Adeatly. this is what T would want, but some or our American Indian tribes are so small that

you may not tind the teacher who would be willing to teach in the native language. In such
groups, there may be only a couple thousand speakers of that particular language group and
when we draw our teachers from communitites, some communities are no larger than 130 to
200 people in one community, and the comimunity is a basis of Indian life. Indians tend to be
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suspicious of other groups in their own Language group who come from other communities. So
ideally you should choose your own teachers from that community, but often with a small
population ot 150-200 people you are not going to find enough resources.

Your objective here is 1o respect the existing culture and show this respect. 11 this respect
could be certainly veriticd in other ways, would it still remain important that the pre-schoolers
or beginners be taught in the native Linguage?

S think so, Leertainly feel that the Indian language should be used as much as possible. In the

initind years you're still training your teachers as well, Y ou may have to resort to white
teachers but eventually it should be an all Indian prograr an all community program, not
just an all EIndian program but a community program as wo!

- This then s sort of a transition phase?
~Yes. 1 think we are going to go through o number of yo i this transitional phase before we

sell the idead of carly childhood training in communites. I's during this carly period of
trairing the Indiuns in the connmunities that is going to be the ditficult period,

- Did F hear you correctly that vou anticipate some reluctance on the part of the Indion people

to teach i their home town? What pressures are there that cause them to respond that way
and are they capable of understanding our reasons?

CWell, partly this is because perhaps as teachers of students themselves, they have only been

tavght in English and the vocabulary does’t lend itself easily in these communitics. So s
teachers they are more than likely going to want to teach in English because this is how they
nave been taaght und they don't very casily find words in their own language.

In other words, we're going to have to train them that pre-schoo! education is a different kind
of teaching?

The only experience that teachers have had up to this point is kindergarten and tirst grade and
upwards in most schools, where it is 1elhing children what to do. Your Indian teachers,
themselves, are going to come fiom this kindiof previous training.

' like to challenge it though in trying to help them to understand the importance of the tittle
Kids. 'l go right back to their cwn feelings about how they felt whei they were forced at the
age of six to speak in o strange fanguage. 1 think you can trigger back enough of their own
teelings. (Dr. Akers)

There has to be u training for Indians as well as non-Indians. There is going to have to be a
training program to tell the Indiuns that it isn't like when they come into « first grade. This is
a Kind ot informal training. You might even say to them, “Well how do the old people train
you within their own family? How is fumily training conducted?” Try to think of carly
~hildhood training as the kind of truining that goes on in the family. in the Kinship groups.
What the futher’s sister dess: what the mother’s brother does. and this sort of thing. Visualize
pre-school education as this Kind of thing, and not in the role where you are standing at the
head of the class and yourve got g group of obedient children who are listening to yvou.

CDroBDozier, we're talking only about kindergarien children. 've got the same kind of feehng

about the lives of sixoand seven-year-old children. £ think six and seven-year-old children
should be working in schools the same way we're tatking about. Is there any chance of
breaking the old tradition? (Dr, Akers)

-Well 1 suppose so, but that's not just an Indian related question. 1s o common one. 1 think a
whole new reorientation for education and the way education ought to be conducted is in
store for ali of us, 1 think we have to re-think what education ;s.

- Will the new bi-lingual education act that has just been approved this spring have a real impact
on first, second and third grades, especially with the number of Spanish-speaking people?

SYoeso boihink we have wolot to cam from the work that hus been going on in bi-lingual
Q
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cducaron. Phey have abready sort ol spaded the way alicad of us so any kind of help | think
wo can el from other people is unportant,

JoU thmk it s reab important to add to the comments you veere making o while ago about the

parents approval, We have o complete analooy with the Spanish-speaking people in the South-
wosts Many o the people who e the parents now ol six, cight and ten-year-old chitdeen,
because they sutfered the way they did whon they were sine cight or ten and were diserim-
tated agaimst and were made to teel their Language was inferior and that their culture was
werior, are insisting more strongly now that their chifdeen be made to talk Foglish and not
Spanish ecause they think you have to sutler to vet through.

AOS aovery complex problem, There are all Kinds of emaotional ideas that are involved in (his

thine, 10 vomg to ke time for parents to realize that actually their Tanguaee and culture is
cagual to that of any other culture. In other words, we have 1o bring in the relativity of
cuttures and huve people believe in them.

e nany plices the schools have integrated with public schools transporting children from

reservitions or villages to other schools, Now where do you see this early childhood education
taking plece? 1o the removed school by transportation or back un the reservation?

ncthe Tndian communitios. T ean™ see it anywhere but in Indian communitios. Perhaps this

will pose some difticulties. T don’™ know, but I can’t see carly childhood training divoreed
from the community,
Fmowondering abotst more involvement ol parents with the teachers and the children.

A think initially you're going to find some resistance. A form of resistance because parents

%
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have not been given this opportunity to interact with teachers, so you are going to have some
problems initiadiy. And the people who are components of carty childhood training are going
to have to, with considerable patience. talk with parents and so on and emphasize that their
participation is essential,

You see what Dro Akers telked avout this morning. and he and T talked about this before. for
instance, in the fumily housekeeping role family fite playing i the teachers could reutly
Know what goes on at home and really bring 1t in with the parents . . .

- What Dr. Docier was saying was that in order to help train the people who are wourking with

yvounyg children in these programs, we're going to huve to find out how to make their lives an
extension of their ife at home, and we don’t know that and here’s o charee for us to go to the
parents with a very honest sineere reguest. We need their help. We can’tdo it and we can't do
it weil without their help, Together we'se going to find out how family life can be extended
From the home oninto this place we call school, That's real! (Dr. Akers)

they have it an the Head Start programs. I think the most successful teachers ol the Indian
Hewd Start programs in New Mexico have been tie ones involving the parents. 1 think that
there has been a big change i the attitudes of Indian parents in the last fow years. Just i few
months ago here at o conterence ol the All Pueblo Indian Education, it was stated over and
over again that weo the Indians, want the teachers to come and visit us in the homes, we want
t be mvolved i the schools, we want to go and visit the schools, we have been cut off from
our children in the schools and it was o very po itive statement of what the [ndian people
want, And thiey want to be involved in the schools,

Do you think i0s possible that perhaps the environment of the pressehiool child does not stress
anglo values?

SHdon’t think that is possible. Tthink | see @ comprontise where iy bringing some Indian values

into the cavironmient, because they are too much g part of the anglo culture, They see it all
about them because by the time the children are two or three years old they are already
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mteracting, going (o the supenmarkets and what nol. The most iscdated American Indian
cammanity has considerable contacts with anglo American culture very carly.

L Dowe have to impose competition?

SNoEdont think sol But that would Do one of the arcas that we can complement, | think.
How muceh do yvou think tefevision has entered these communitics?

CVery much so0 Hhe American Pachlo Indians are, | think considered to be one ot Uie most

conservative American Indian conunuaitios. and perhaps the Hopi more so than any ot the
puchloes, We cannot escape the white culture, that s fmpossible. But 1 think by the patient
carefud teacher, both white and Indian, we can insinuate some ol the better things of the
Indian tamily life into the teaching situation and hopetully into the future Tadian tamilics.
There ary imany things in this more tranquii nature of Indians, [ think that are good 1or all of
us. Iothink we will have tfower neurctics among them il we can maintain this system of’ Iess
AnXity among them.
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Chairman: Mr. Tom Hopkins.

A signiticant number ol you chose to ask questions of Dr. Dozier and Dr. Akers, [t shows that
we are getting aroused, we are beginning to think and probe,

Among the many purposes of a conference such as this one is getting to know one another
particudarly within the system which 1 have referred to as the Division of Education, Bureau of
Indian Affuirs. As some of you know and yet many of you may not know, we have many new
people with the Division of Education in Washington, One of the values of these conferences in
carly childhood education will be for those of you in the fickd to get a chance to see these people
whom you probably have heard about and no doubt will be hearing more about as our early
childhood education program materializes and develops. One of these new people with the
Division of Education is serving as session chainnan for the next portic s of the program. Without
further ado, L am going to introduce our next session chairman, Administrative Assistant, Mrs.
Donna Jones,

Chairman: Mrs. Donna Jones, Administrative Officer, Division
of Education, Bureau of Indian Affairs,
Washington, D. C.

1 have absolutely no claim to expertise to the field of childhood education but have had the
opportunity to listen to quite a few of the discussions, Since it has been stressed time and time
again this morning that this is an evolutionary period where no set patterns have been established,
I presume that there will be some contlicting ideas. As an Administrative Otticer 1 can, therefore,
bie areferee inany contticts that might develop.

Our speaker on the topic “The Learning Process in a Compichensive Early Education Pro-
sram’ s Dr. Glen P Nimnicht, o member of the Far West Laboratery for Educational Research
and Development. Dro Nimnicht is currently engaged in research in this arca and also has a great
deal of past experience of a related nature to bring to bear on this topic.
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THE LEARNING PROCESS
IN A COMPREHENSIVE
EARLY EDUCATION PROGRAM

Speaker: Dr. Glen P. Nimnicht, Program Director, FFar West
Laboratory for Educational Research and Development,
Berkeley, California

Since we are concerned with the Kindergarten, I would like to tell this story. 1 ad @ kinder-
garten teacher come in to me onece. One of her children had brought a rabbit to school and the
other children were looking at the rabbit when one of them finally said is it a boy or a girl? Well,
the child that breught the rabbit didn’t know and the teacher didn't know and she wasn’t quite
certain what to do next. Or course there is always a little boy who speaks up.

He spoke up and said, "t can tell you how to find out.”

She said, "How?™

He said, “Let's vote!™

From that story § want to point out there are some things you just don’t vote on even in a
democratic society.

F have been looking forward to this conference and this is an unusual experience for me. [ have
been to my share of conterences. given my share of speeches, and Pyve come to this one for
several reasons: one, it has as its theme a sicaificant problem to be looked at and two. [ think this
problem: doesn’t pertain just to Indian children. I we can solve some of the educational problems
that wo ure confronted with in working with Indian children, we will learn a areat deal about
solving somve uther educational problems that apply to other groups, We might even improve the
cducation of white children. So | see this conference in a broad context,

I will address my comments to some of the issues the two speakers betore me have raised. The
st speaker introduced what I think is an extremely significant question. Why do we want to
have carly childhood education for Indian children? Really, if you look at it. these children are
not deprived, that is, deprived in the same way we talk about deprived children. They do as well
as white children do in elementary schools, at Ieast 4 great number of them do. 1t you look ut
achievement records i the elementary grades. their achievement is not significantly lower. In
somve instances it s, but you cannot generalize cbout the group and say that these children come
to school with a luck of sensory and perceptual acvelopment. They don't. They come to school
with some sensory and perceptual development. Yon can’t say that they come to school with
poor language development, unless you use English as your criteria for language. They do gZrow
up in @ permissive environment the first six yvears: there are a lot of people there to puay attention
to them: they do get feedback from their talking: they do get adults responding to them: the
Kinds of things that we do see as important and Kinds of things that children from other groups
often are lacking, as the last speaker pomted out. So why get involved if this is the case?

P vive the positive position first, One reason we want to get involved is because we have a
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beliet that carly education will improve the intellectual development of adl children. A second
pont and maybe aomore significant one ds this ides that’s been kicked around called positive
self-image, o healthy self-concept: the negative aspect of this is the problem of alienation. This
shows up Later i school but the seeds are sown in the catly years ot school, so we are concerned
abott doing something about it.

Now the other reason T think we are becoming involved at this time in talking about Kinder-
garten education is because we have been uncomtortable about our accomplishments to date. 1'm
an educator somaybe T ean speak more bluntly about this than perhaps an anthropologist Tecls
that he ought to. We as educutors, have done a pretty miserable job of trying 1o cducate
Americn Indians 1 you measure by our standards, 1 you ook at these things that you would
touk Tor to say we had been suceesstul, We have not assimilated the Indian people: we have not
cducated Targe numbers, farge percentages of Indian people; the dropout rates asre still staggering.
Where we haves we have often created a mixed-up, emotionally disturbed individual, The suicide
rates are highe The rates ot alcoholism ot Indians in the city are the highest of any group in the
aity. The erime vates among Indians in the city are the highest of any minority groups in the
cities. So il you look gt this situstion from the white man’s point of view, | don’t think vou can
say than we have been too successtul up to this point,

I don’t behieve in boogiemen. T don’t believe that it is the tault of the BLA or some other
sroup. [ don’t think it does much good 1o go baek and point fingers and say we made mistakes. 1
think it just sultices to say at this point in our history it is pretty obvious that we haven't done as
welt us we would have liked to, and our problem is to 1ook to see why and try to correct those
things that pecd 1o be corrected,

IUs interesting when you took at this from our point of view and say we have failed. 1 have a
hunch i T owere an Indian sitting in the audience, 1 mizht be chuckling to myselt and saying,
“Yes, but you white so and so’s, Pve won ina sense, ve retained some of my culture; Pve
retained some ol the tribal traditions, We still are intact as a tribal group of people.”

My response there would be, " Yes, but the price has been extremely high.”

And it has been high, 108 not 4 matter of having won or lost because in a sense the Indian
people huve lost eithier way it has gone,

What are some of the problems here? We have imposed an Anglo-Saxon education upon a
different culture. The situation may have changed drastically now in the schools for Indian
children, but not too fong ago an Indian child was Jikely to read more pages of history dealing
with the Portugese exploring the coast of Africa prior to Columbus coming to this country thun
al ot the pages in history devoted to all of the Indian history in the United States prior to that
time,

As it has been pointed outy we have tended to sav the language is Enghish 1 go back and
agree with the previous speakers with good intent, because Indians do need to speak English. We
have chosen almost o ignore that Eaglish s a second fanguage. There is no real question among
many Indian people whether they will be bi-lingual or not. I they come speaking an [ndian
Linguage and they have to learn English, the question is resolved. English is the second Linguage.
A child will be bi-lingual. The question is how do you capitalize or the first Limguage to fearn the
second Emguage? How do you cncourage the finst language, perhaps perpetuate that first lan-
HUAEC, 1O give d Person some sense o1 identity?

Another interesting thing that we have done wihen you think about it: we have used Dick and
Juane readers to teach reading. The pictures in these readers are there to clue middte-class children
to the words that are associated with the pictures. So, a nice suburban home, with green grass, a
nice living room and dining room, three bed rooms upstairs. a nice grandmother and grandfather,
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a dog and a car are atl things that this child can associate with, How much relevance does this
have for the Indian child? First they have to find out what the pictures mean and after they find
out what the pictures mean vicariously, but with no real experience, then they can begin to
associate the various pictures with the words, Well, obviously, we are going to have to tind a
different text for many of these children, The very thing that the structure of the book was
designed to do it cannot do with this group of children.

The last speaker pointed out the price we paid tor this imposition. We have created a group of
prople who are alienated or withdrawn or indifferent. They do tend io think of the school as a
white man’s school or a4 BIA school. But not their own, They do tend to associate the kind of
education that goes on there with something that is external to them. If this is the case (hen,
there is a real question, 1 think about the wisdom of introducing carly childhood education
because this is another intoad upon the fumily. Now I am in favor of this introduction and the
reason I am is because T think we have a tremendous job to do in trying to undo some of our
previous errors, First, we have to give a child a healthy self-concept because when he is a little
older he is going to run into things in our society that tend to crode his self=concept. He has to
have a good healthy notion of himself in school. How do you do this? [ would like to recommend
several ways. Don’t eriticize the lunguage of the home, Focus our concern upon teaching the
Language ol the schoot,

This is what we say in school, “Don’t say that, that’s not nice, people don’t say that.” The
devil they don’t. someone must have said it for the child to hear and repeat. [t probubly was
someone in his home and when you say “that’s not nice, we don’t say that”, you are saying the
person who said it is not nice,

Another suggestion, and these are practical operating suggestions, there ought to be in each
classroom an Indian speaking person of that tribat group where the majority of children con s
from, who speaks the tribal language. The other point is what we start with ought to be 1. levant
to the child’s background. The material we give him to learn to read ought to be refevant to him
where he is at the time. These are simple notions that we have accepted in education in general
for a long time, but I don’t think that we have applicd them as well as we can.

We never should be demeaning when working with these children. Adults are sometimes
demeaning without intending to be. What is your inclination as an adult when you see « group of
five year old children? Fo bend down and say, “my name is Glen, what’s yours?™ ““Are you
having a good time today?™ What i he said NO? The point is we don't start with a very vood
point for a discussion, I we would be patient and let that child start, initiate the conversation, he
would come up with something that is a tot more meaningtul,

I can’t pull any examples of what an Indian child might say, but 1 know what Mexicin-
American children might say: "1 saw a dead cat on the way to school today.™

That’s a point of departure for a pretty good conversation.

Or he might say, "I saw Batman on TV Tast night.” or "My daddy telt and went o Nevada and
is zoing to be gone tor a while,”

Meaningtul points of departure. What you're saviag to a child, it vou never pass up this
child-initisted conversation, is. “You're important, you're important to me. it you say soniething
to me 'l respond to you.” [ think this is an important teeling for 4 child to start out with, 't}
come back to this later on in terms of procedures that F'would recommend in the educational
process that | think are consistent with developing the positve self-image.

One other aspect [ want to deal with now is the one I brought up carlier and that is that there
are two legitimate functions we can perform: First, to help the child develop a positive self-imuge
and second. to help the child in his intellectual developmeit,
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Fhe one Fam omitting is values. | think this is an extremely difticult and touchy prablem.
Anyone who grows up in otie eulture who attempts to teach a ¢hild who has grown up inanother
culture is always in dunger of getting into value conflicts. I would like to suggest extreme caution
here. We can teach children how to think without teaching them what to think. Fhere is 4
distinction. Education by its very nature implics some teaching of values, but we can certainly
leave this to the tamily or Iet the child work this out kter without our imposing a set of values
that we see as extremely important, 1 u person has @ set of values it is hard for that person to
step outside that frame of reference and apply another system, so he tends to apply Lis own
system,

Let me just challenge our system a little bit, T osee myself, because §'ve pot u positive self-
concept, as a fairly successtul porson. I'm living fairly well, Pve got a doctor in front of my name
and sometimes people say “Doctor™ and emphasize that and it's a pretty nice feeling. 1 live in a
fairly nice home. | orecently got a boat that 1 put out on the San Francisco Bay. I don’t have
cnough time to use the boat, which is typical of our culture, but £'ve got it. But when I took at
my children, two children were born in Wyoming, one was born in Calitornia: they have lived in
Calitormia, Wyoming, Cotorado, New York, Colorado, Calitornia. Where is home? As | talk to
some ol the Indian peopte 'm beginning to know, I'm somewhat envious because they do have a
home, IUs identitisble. [Us a place that they can relate to, and I'm not so sure that I'm so well off
or that my children are, when we're confronted with that kind ot cheice. P've got these other
things but I don’t have that kind of teeling.

And as & point that was made by the previous speaker, | don’t have any extended Kinship
group. [ something happened to me. | don’t think [ would have any ready takers to take in my
children und step into my place and raise my children. There's no either/or here. There are many
things to look at on both sides, Nor do § want to be romantic about the Indian culture. | think
there are many excellent things in it. [ don’t think it has ali the answers. So it’s not possible to
say. PlE take all the good things and leave all the bad things because somehow they get
intertwmed and you usually can't separate these out, It's a matter, | think, of being able to live in
4 multi-cultural situation and benetit from this kind of experience. So 1 would say it's extremely
important as another element in developing this positive seif-image that we make a real offort to
help that child maintain some of his cultural identity. I would suggest there are far more places in
the school for use ol Indiun folklore, use of tocal Indian music, use of local Indian art. This sort
of thing will give the child some sense of identity that will help him later on, and he is going to
need it

Fhere are certain values T would certainly make an effort to stay away from. Little things like
“vou're dirty, vou sheuld wash.” TCs awtully ditticult for some of these children to come to
schoof clean. fomay be the best thing that can happen here for the teacher to tolerate a little dirt.
Now it it's a health problem. | would suggest that we attack a health problem through wellare
services or health services who work directly with the parents to help them clean up the health
problem. But it's not something that the teacher does for the children because dgain it starts to
erode the child’s sell-concept to be told to wash, you're dirty. or tell your mother you need a
buath.

What Kind of educational system should be used to satisfy the things ['m suggesting”? Let me
offer just one modeland [ claim no great signiticance for it except I do think it is consistent with
what 've been talking about. | think it is also consistent with what has been mentioned ecarlier
about the common clements of Indian culture. First of all 1 would suggest that there are certaip
operiating procedures that we ought to follow, The first procednre § would mention is that
activities that the children undertake should be done for the sake of the activity and not becatise
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they expect some reward or punishment that is unrelated to it. Our reward and punishment
system certainly has not worked very well in a dominate culture and it does not work with Indian
children. Just to look and sce that there is no motivation there is enough to say that we have
been very wmsuceesstul in trying to motivate these children by the conventional reward and
punishment system that we have used. So 1 think that we should search for those things that are
intrinsically interesting. Now | don’t know how tar up in a grade you can push this notion, but |
do know it works extremely well with three, four and five-year-old children, There are more
things in the world that are fun and interesting and intrigaing to them than we can possibly use.
So our job is to choose among those things that are interesting - the ones that have the greatest
educational payvolt.

The second principle T would suggest is that the system we should introduce should be a sell
pacing one and the room should be set up so that there is freedom for exploration. A child
shotld be able to walk into a room at eight or nine or whenever he gets there, pick out an activity
and stay with that activity as long as he wants to stay with it. The way | would control what he
does i [ don™t want him to do something would be to take the necessary equipment for that
activity out of the room. The things that are in the room | would consider important and worth
using; theretore. the chitd could stay with them as long as he wanted to.

These two ideas brovght together have interesting ramifications tor the concept of attention
span. People told me when | first started teaching that chitdren of three and four have an
attention span of approximately three to five minutes. Well that’s when they are doing what you
want them to do when you want them to do it. It you allow children to choose what they want
to do, they choose what they want to do. We had one child paint twenty-seven pictures in d row.
We had another child who had to be read to foran hour and a hult. It's questionable in this type
ol situation whose attention span wears out tirst. In another instance we had children mateh
pictures in a game for as long as three hours, only taking time out for milk. The Tust time T was at
Greeley, and it's too infrequently now, observing in a school, one little child was working with a
puzzle and four adults observing made the judgment that this child could not possibly complete
that puzzle. 1t was too ditficult, We very patiently watched tor fifteen minutes. Forty-tive
minutes later the puzsle was completed without anyone intervening. Now the inclination of
everyone was to pitch in and help the child solve this problem. Interestingty enough, we often
like to enslave children by never letting them develop any real degree of independence. 1 think
this is a tendency on the part of people who work with young children. They love young children
and want to be foved by them and they continue to intervene to help the young chitd at times
when ttis best to let the young child help himself,

10 the same old saw applied a little Tater up the line. It goes back to my comment about
Language. 1T you want someone else to talk. one way to do it is stop talking yourself. It you
continue to fill the vacuum then there is no need for anyone else to say anything, If you continue
to selve all the child’s problems for him as they occur, there is no need for him to solve his own
problems. Maybe this is one of the worst things that has happencd to Indian people. There have
been teo many people around willing to solve or who thought they were willing to solve or who
tricd to sotve the problems as they came up, and deprived the Indians of the opportunity to solve
their own problems,

Phis brings me to another concept. A kindergarten classroom for this group of children should
he set up so us many things as possible are self-correcting. Thus the child learns immediately
about the consequences of his act. If he makes a mistake, the things he is playing with will
correct lume The teacher is there to help the child learn, more than she is there to teach. And
other children, of course, act as correctors too. Now this principle cannot always be met but |

O

MC 29

Aruitoxt provided by Eic:



E

think it is a desirable one. The choice can be made between something that is selt-correcting and
something that is not. Let me give you some examples, The typical toys in the nursery schools
often include those concentric circles which go together only one way and are self-correcting.
Puzzles are self-correcting. Cones that stack are in the same category, Well, this is what 1 mean by
trying to develop things that are selt-correcting or semi-selt-correcting. A child can discover
mistakes for himsell” without someone saying, no you're wrong. do this or do that. Now this leads
to another principle.

bwould suggest that the environment shoufd be set up so that there is a chance for discovery
to take phice there. Intentionally you build in things which the child is likely to discover for
himselt instead of having 1o be told. One technique is to sithouette the shape of blocks on the
cabinet where they are stored, Don’t tell the child that the blocks are silhouetted there. Wait for
him to discover this concept for himselt and once he does then he systematically starts matching
them back. Tining up the blocks where they goo A real thrill for one child is to say to another, It
doesn’t eo there, it goes here.”

Phese are the basic principles that ©think are consistent with what we are trying to accom-
plish. Now s hat purpose do they serve? One purpose they serve is they atl tend to enhance 4
scH-concept = at least they do not cut away at a sell-concept. The child is not competing with
someone elses I the tasks are mteresting because there is some stress there -some stress on the
part of the chidd to solve a problem. but this is his problem. It ceases to be jnteresting when it
ceases o have any challenge to hime So this kind of cnvironment would have to be changed
frequently to Keep it interesting, to keep a challenge there for the child to make the next step.

What purposes do these chatlenges serve? 1 have lumped them under intellectual development
and sell-image. We ought to start out with developing the child’s senses and perception. Now
probably with many Indian children. their senses and perception are probably pretiy well devel-
oped but T have never known any child where you could not extend the development of his
senses and perception. Chialdren need to learn to histen to things, they need to learn to look more
carciully. they need to learn to ohserve.

Fhe next step in this development is language. The reason T group lunguuge development with
intelfectual development s because the fanguage we're really concerned with is the language of
the thought process, The child, whether he speaks an Indian language or English, has developed a
language by the time he comes to schooll 1t is generally adequate for communicating with his
Family and his peers. It's what you might call an informal language and often depends upon a
common  buckground, depends upon the use of gestures, loudness, and inflection to convey
mcaning. The problem we have is that the Janguage of the school or the language of the thought
process cannet depend upon the common background. cannot depend upon the use of gestures.
It has to stand alone. Tt has 1o be u richer, more complex language to express more complex
thougits so our problem is really to teach this second language of the school. 1 think. if we focus
our attention there, then we get out of the problem of being critical of what the child is sayving at
home, because that linguage at home s adequate. 10 @ perfectly aceepted language: it is a very
usetul one. and many of us learn to speak in more than two languages. [ am certain that 1 address
this group in a different way than 1 speak to my children at home. 1 fall back into the habit there
of using a great many short expressions, where they carry meaning within that family or within
the immediate group of our acquaintances, but do not carry meaning outside of them. So
funguage development at this point is part of developing the intellectual process. Language is the
tool of the thought process.

Another thing 1 would come to have us consider here is concept developmient. 1 would like to
break this down into two categories: first of all we have simple concepts that the child has to
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know and we make the asstmption they do know them and this is often not true. particularly o
they speak a difterent fanguage. You can start out with little prepositional coneepts like: over,
under. between, beside behind, in tront of. These are all tairly complex notions that we often
overtook., You cannot relate the notion of between buck 1o a specitic action or thing, 1t doesn’t
relate back to thatt [Es o pretty subtile idea tor children to get hold of. Another ditficulty for
young children is Jearning verbs, A technigue you might lind usetul, and | think reletes to the
Kind of material T am talking about with verbs might serve as an example. Go out on the
playeround with o Polaroild camera and take pictures of the children doing something. At the
same Lime tell them “Naney's running, Jesse's walking across the plain, Jimmy is jumping down.”
What you are doing is having them associate the fanguaee you would like to have them use with
the action that is involved at the time, and you give them a clear example of what is happening.
Now. we take this picture and put it on a Janguage master card and run it through u machine that
records what cach child is doing and then the children can listen to it and get a real kick out of
Iistening to what they were doing yesterday on the playeround.

Looking ut these concepts then, | think an adequate educational program must isolate then.
We need to teach the notion of “over’™ and “under™. we need to teach the notion of “‘the sanie as”™
and ot the same as™ We need to teach these because there are expectations that people have
for this child Later on and they also are the basis Tor an eluborated language.

Ihe second Kind of concept is o coneept that applics some sort of 4 category and a classifi-
cation system, Included here are things like fruits, vegetables, food, family: these are all cate-
gories und classifications and children need to develop some Kind ot notion of these in order to
be able to classify and. i you want to consider it. be able to retriese information from their
minds in i more claborate way than they would without the use of these concepts.

[he st thing inintelfectual development | want to talk abont, and the whole structure set up
to help promote this, is problem solving. How are children going to learn to live in the two
cultures? How gre they going to start it? One of the big issues is to give theny a basis for problem
solving within this trame of reference.

[ would like to point out to learn to read and to learn to count is not chough. Most of our
curricudum deals witho what [ calt physical problems. that is, one person dealing with his environ-
ment. Solving a puzzle is a physicel problem, The ¢hild muanipulates the puzzle but is not
manipulated by the puzzie. The chemist who mixes up a tormufa is engaged in a physical
problem. The ehemicals will behave in predictable ways, This is a physical problem,

We have another kKind of probleny and this is in an arca we should be very concerned about. An
interactional problem where the individual is not only manipulating but he is being manipulated.
Evenas 1 speak here 1 try to pick up sonme clues from the audicnce. 1 see an occasional aftirmative
nod and this is encouraging and 1 pursue that line. see someonce else nod in another way and this
iy not so encouraging and 1 tend to drop that line, or cut short my comments. We are interaeting
and one of the problems these children are confronted with is this interactional Kind of problem.

They do need some Kind ol experience on how to deal with this kind of problem and so we need

to tarn our attention to this sort ot thing and iC's not a nice, clean, neat problem. I ean’t put it in
a neat dittle package as 1 ocan some other things, But it is obviously something we must be
concerned with. We must help children understund what's happening to them, how they can go
ahead fiving as they are and stll participate in o broader cubtural system. These are nroblems that
think we need to turn a great deal of attention to. This relates night back to my first idea of
taking on the basic problem of lack of motivation of the children and the alicnation of too many
purents who see the school as something that is toreign and unrelated to them,

Now o summarize and answer questions, b think our first order of business is to pay attention
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to this problem of intellectual development. I think we can accomplish this when we start to
incorporate more things into the school that relate to the child’s immediate background. When
we start to give more regard and respect for his calture, his bimpuage, and when we try to setup a
school structure where he can be successtul and he can be selt-pacing we can sotve these kinds of
problems. [ don’t have too much concern about his intellectual development under these con-
ditions although any good school has to be concerned with this.
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TUESDAY, MARCH 5, 1968
AFTERNOON SESSION

Chairman: Dr. Richard Keating, Chief, Branch oy instruc-
tionat Services, Division of Education, Bureau of
Indian Affairs, Washington, D, C.

They tell the story of a city slicker who went out into the farm land to purchase a donkey. He
came vpon a farmer und asked him if he might purchase a very docile and obedient donkey.

The farmer said, "1 lave just what you wunt.”

[le brought out a donkey and sold the donkey to the ¢ity shicker.

He said, "Are you sure that this is an obedient and a docile donkey?”

“Yes sir”

So he went to take the donkey home with him but the donkey wouldn't move so he pushed
and pulled and tugged. The donkey still wouldn’t move,

He went back to the farmer and said, =1 have pushed and pulled and tugged and this donkey
will not move. he is not a docile donkey.” The Farmer went inside the barn and got a baseball bat.
He wacked the donkey over the head three times and the donkey started to move. The farner
satd, “So you see it’s not that he's not docile or obedient, you just have to get his attention
figst.”

Now that | have your attention, I'd like to introduce you to Dr. Ralph Wetzel, Associate
Director. Rescarch Development Center of the University ot Arizona College of Education and
Associate Protessor of Psychology. University of Arizona. Dr. Wetzel reseived his PhD. in clinical
psychology from the University of Washington. Dr. Wetzel was formerly the Director of the Child
Development Clinie at the University of Washington, Dr. Wetzel will introduce us to a new aspect
of this program of carly childhood ¢ducation.
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A COLLEGE, TEACHERS, AIDS,
ADMINISTRATORS, AND
PROGR/AM ASSISTANTS WORK TOGETHER
FOR A PLAN FOR STAFF DEVELOPMENT
IN A COMPREHENSIVE EARLY
CHILDHOOD EDUCATION PROGRAM

Speaker: Dr. Ralph Wetzel, Associate Director, Research
Development Center, College of Education,
University of Arizona, Tucson, Arizona

This title sounds like o description which is our intention this afternoon becguse we are going
to describe to you some of the events that are occurring at the University of Arizona and in
Tuceson Public Schools, Many of vou, | know, are wondering where Dr. Maric Hughes is; we are
bringing her regards to her old friends here. She recently felt il and was unable to attend so 1 am
substituting tor her in this program.

You may wonder why a psychologist with o B.S. in Zoolegy is addressing a group concerning
carly chilahood education. | wos wondering the same thing this morning while sitting in the back
of the room listening to the conference. It suddenly occurred to me that less than 10 years ago |
was running ruts in a kiboratory, | really do know quite a ot alout how rats learn # any of vou
would like to kaow sboud that, Now all of a sudden here T am discussing learning in children and
the problems therein, [owas trying to recall what happened to me in the intervening years that
brought me tfrom the rat laboratory to this particular situation. Things did happen, Theic were
the many changes inny own profession: the secial scientists have been coming out of the ivory
tower at a pretry rapid rate. But the major thing that happened to bring me here was that about
2 years ago et Dro Marie Hughes,

Those of you who know Muarie Hughies know that one doesn’™ just meet her, you collide with
her, vou interact with her. We have been carrying on o kind ot dialogue ever since. We don’t think
at all alike: wo both come from difterent origing and different points of view, | am just a
psychotogist while | think of Maric as an Educator extraordinaire. In o real sense, th, - problems of
cultural confrontation resemble the problems which oceur when disciplines come together, As
psycliotogists and cducators we come togethor with different backgrounds, with a difterent lan-
vpage, wd with different cancepts, We tend 1o spar off and spend a great deal of time arguing
about whether should use your concepts or you should use my concepts. Whose language we are
somye to use here? Am b oroing to teach you my fanguage or are you going to teach me your
Lnguaee? We spend a ercat deal of time on these issues.

One of Dr. Hughes' characteristios is that she is o very persistent individual and very open to
alb sorts of ideas, Shie was very interested to see il we coubdn’t develop a common Lunguage it we
couldn’t develop a conmmmon way of jiteracting. We now have as a result ol some ot this carly
work gt the Unversity of Arizona the Arzong Research and Development Center, 1t s an
interdisciplinary center. Not only are there educators and psyehiologists but there are sociologists,
anthropologists and people frony several other depuartinents and colleges on the Univensity of
AFiZOong campus,
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As a psychologist, | became interested i what was going on in Education after 1 had my
confrontation with Dr. Hughes. | fancied myself to be guite an expert in child development and
learning. Rats are pretty good teachers. and one learns a pood deal gbout kearning, about the
process ot learning. Fora tong time | labored under the illusion, that since 1 kpew so much about
tearning | could teach, particularly littde children. One of the things | discovered, howeyver, the
tirst time | went into the classroom was that there is a tot more to program, to teaching, than just
the fearning process. There was so much going on in the clussroon, that T eouldn’t see it all. and
the learning process T thought 1 knew so much about was very much imbedded in what Dy
Hughes insisted was the roral program. | Kkept sayving 1o her, what is this total provram? What is
the total eovironment? 've spent a while now trying to understand what the total environment
is, and T am presumptuous enough to think that | now know what the total environment is that
I'm tiere to tell you what the total environment is, 1still speak a language which may be toreign
to educators and, amongst other reasons, this is why 1 have these two excellent translators with
me heres Miss Halene Weaver and Mrs, Violet Nelson in our program are called Program A ssist-
ants, a rolc which we will claborate onin a fow minutes, They are teachers extraordinaire and one
of the talents which they have or are at least acquiring is the translation of the concepts and ideas
which psychologists and other social seientists have, into something meaningful in the classroon
and to edaeators, We are working at the process.

The Cooperative Project which we would like to deseribe to you this atternoon is currently in
its third year in grades one through chree in the Tucson public schools. TUis currently tnple
mented in 68 clussreoms and s itselt a remarkable kind of cooperative interaction botwoon 1
university and a public school system. The project was originally designed to deselop ool
Kind of carly c¢ducation cxperience Tor the Mexican/American children of Tue oy w0
come from poverty areis of the city. It has been an impressive and cnormous enle s
an on-going program. That is to say, we do not wish to convey for a minute thai U o .
nmow well-defined and complete. What we have is an organization for continuiih
grams. What we hope to describe to you this alternoon is the way wo are oipans,
programs amd to invelve teachers and other prople in the process of evolving prosia
would be very presumptuous tor any of us to say that we know so much about 1o
process, the educative process, that we now have a progrum. Anvone who sayvs that he s
progiam’ is already through. There is continual input. We learn new thines evervday b
children, about cultures. about the process of fearning and unless there is some process by which
this new information can be incorporated and progran be changed and continually chuneed.
then, of course, we are lost. So we hope that we have an organization which can bear the weipht
of change.

We have some basic beliets concepts and ideals from which we draw and design the essences
of this program. T'nese may sound unuecessary to describe but there are MAany Programs, many
classroom technigues tor whicl the rationale is hard to find. Sometimes, you know, what goes on
in the classroom is a function of budgel problems. or the way the teacher, herself. was taught, So
one of the things we regard to be very important in the evolution of any prograni iy some Kind of
rationale,

I will brietly describe to you from where we draw our rationale. Now vou may not want to
dra. vour rationadles from these same sources, but they are rather convenient. One ot the
questions that we ask to develop our rationale is: “what is the nature of the culture for which the
children need to be prepar=d?” Dr. Dozier spoke this morning of the industrial society, the
inaustrial churacter of the society: Mr. Hopkins reported his discussion with Dr. Akers about the
rapid rate of technological development in our culture. One of the facts we discussed a great deal
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avowe tadked about the nature of our cafture s that the broader calture is o sery technical and
sceiitd ey based caltare, 10t s your goal 1o prepaie an individaal to take his pliace inand
contibute to this colture, then its important to keep i mind that this is o technically based
sarcntitically mtfluence cultwre, Bor coad or Tor bad. that is one of our cultnee's very important
and cssential charactevistios,

I devetoping our raltonale and voals, we ash, what are the behaviors, what are the skills and
abilities und attitudes which are appropiate ina very young chitd and his ultimate place in the
techmieal and sctentifically based cultuee? e there skills at the four year fevel which are
iportant for him o acquite sothat he may enter sitwations which will help him acquire the
necessary techmcal sKil?™ Phese are very tough questions and 1 don'™t propose 1o say thit we
have answers to them, but T woudd propose that these are ipuortant arcas of constderation. What
are the behaviors, what are the skills that may help the ehildren eventually? Vhe watirre of the
teclinead cdire determines our classroom goals. Now we don’t vet know what the specific gouls
are. What 'y osaying here s that we need 1o have goals of some Kkind. We have to know the
direction i which we're heading,

Another souree Irom which we draw our rationale is the nature ol the child we're dealing
with. Tt became perfectly obvious listening to the morning session that children come to the
cducating situation already Tearners. They have already fearned a great deal they already have
devetoped all kinds ot sKills, Whether we recognize them as such is another question, but they do
come Lo us with a reperteire, with skills olready Tearned. 11 we're going 1o work with children
from this point. we have to know about the nuture of this repertoire, what they do bring. For
this reason we nead to know about the backgronnd, the assets or the deticits (iF we want to tatk
about deficits) which you can determine only with respect to a particulur set of goals. We need to
have some way of defining who it s we're working with and where he is now. The nature of the
child is anotiier source rom winch we draw information.

In our particular program, were very inderested in the nature of the Mexjcan/American
culture, i the nature ot the skills which the Mexican/American children bring to the carly
cducation environment., We are interested iy what js commonly catled “the poverty culture” and
what kind of skills and what Kind of behaviors the poverty culture develops. This is where you
have to start where the child is The educators tF think this is truey know a great deat about this,
Atfter alll it is the educator who really has contact with children over the vears. The rescarchers
liave not had the wide experiences in the variety ol settings which educators have. One important
contribution which many people canimake and do net make, is to tetl us more about the children
and what the children are Tike,

Finally we draw tor our rationale from what we Know al any given time about the nature of
fearning. How do human organisms learn? What is the process by which a child aequires the new
behavior? We hope to be able to develop a program which uses intormation about the acquisition
of behavior, to move the Jhild Trom wherever bie s to wherever we want to et him. Tt behooves
us to understand who our chifd iso where he iso where we want to get him and how we goei him
there.

Eowant to stress the tact that our knowledge, our Delicts, our experiences about ail three of
these areas, the nature of the culture, the nuture of the chilldl and the nature of learning are
continually changing. We learn a great deall We learn from the anthropologists new ways of
tfcoking at and understanding culture, We've fearned trom several people new ways of under-
standding what children wre ke and we fearn from psychologists ind other researchers every day a
great deal more about the nature of Tearnimg. Because this input continues, we liave to expect 1o
be in the process of evolving programis continually. We must nover think for @ moment that we
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have “the program™ for unfess we build in from the very beginning o way ol change, a way of
continually evolving, we are going to be stuck very soon o matter what we begin to do. | think
many of you would agree that one difficulty inmany of our cducational situations today is that
they do not tolerate change, There are very tew chunge agents in most school situations and statie
old ways ol doing things continue cven though evervone in the organization would like to
change. We have to pay a great deal of attention to the process whereby change oceurs or doesn't
OuUcur.

Based upoin our explorations ot these sources of our rationale, we have developed about four
principle goals which we think are important in any program, many ot which Dr. Nimnicht
already described this morning but which T will reiterate. One goal is the development ot lungiage
skills, Now I don’t mean English, b omean Tanguage: this discrimination was clearly made this
moring. Langnage is still the principle form by which we maediate the behavior of ¢hildren: the
principle way in which we interact with children. [ is a very important learning tool: it nothing
elsey itis a very important tool of the technical culture, Language has all Kinds of uses which, of
course, you are probably pertectly tamiliur witl, The development of language skills is one aim of
our program.

Another aim of our program s the development of what we call the intetlectual base. This is a
collection ot skills difficult to describe and we haven’s completed their description. What we're
taiking about when we talk about the intellectual base is a set of skills that individuals o e which
help them with later Tearning und which relate to several different arcas of behavior, For example,
to understand the relationship between cause and effect, that certain events have cause, is an
important concept to have in all one’s dealings in the technical world. It you don't understan |
that events are caused, you may have some difficulty getting around in the technical world; that’s
part of the intellectual base. A sense of time is a part of the intellectual base, not because there's
something absolutely wonderful about having a sense of tinwe, but because it is an important skill
to have in the technical culture, It is part of the intellectual base for learning. The skills of
ordering and sequencing things, of discriminating objects, knowing ways in which one object
differs from another. These are all part of what you might call the intellectual base. 1t's not
entirely defined--all of these skills, One important thing we have discovered is that there are all
sorts of irportant skills which we've never formally taught. Many of the skills nobody formally
teaches the child, For example, to be able to plain. I don’t know what all it takes to be able to
plan. You lave to recall things: you have to order things: you have to “expect”. I do know that
U've never yet seen a classroom in which planning is taught directly or where planning is part of
the curnicutum. We talk about giving the child choice, Where do we teach choosing? Choosing is a
skill: you have to know something to be able to go about the problem of choosing. These are
some of the varieties of behavior which many rescarchers are now attempting to define. We call
them the intellectual base, because they underlic many other skills and they underlie tater
learning and the acquisition ol many other attitudes and abitities.

Our third general goal is the development of u group of behaviors and attitudes which we call,
again for lack of a better name, the motivational base. There are all kinds of things to put in here,
and | would encourage vou to think about what the motivational base is. 1t is at this point that
we introdace the “self-concept™, the attitudes that one has towards onesIf, and towards learning
and towards cducation and towurds himsell ae o learner. How does one acquire the coneept of
himselt as a Tearner? Or wlist a fearner is and does? How does a child come to understand what it
means to Jearn? How does he come to understand that he can acquire new behaviors? How can he
come to see that there are all Kinds of new skitls which he can have? Can we help ehitdren want
to learn? Not should we: can we? Tt is part of the motivational base to want to fearn, to want to
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dequare. toowant Lo cliange. Phis s somethiog we dave oot devoted o ereat deal of attention 1o,
Many ot us though not afl ot s, e always o hitde atemd to change. Yoo we ask children to
Chamee all the time, to contmuadly chiange. to Keep turnme into someone efse which is always a
httte frightening for all of s, Well how do e vet o child to faee up to and not be atraid of the
process of turnmg mto somcone ebe o acguiritg new shills and becoming someone today that
ho wasn™t vesterday? So the motivational base is something that we attend to.

Fhe fourth goal area is what we call the societal ares and skitls. This is where we put seading,
writig, and arithmetic and the arts and sKills o our society, however you may want to define
them. Those ina general way are the Tour goals of our program, The development of a kinguaye,
the definttion and development ol an intellectual base. the definition and development of o
motivationo] buase and, ot course, the development ot calturally refevant sovietal arts and skills.

Now Fam going to talk a little bit about what the program is and what it looks like and then
Mes, Weaver and Mos. Nebson will demonstrate to you some of what coes on in a classroon,
Looking at the program from the outside. I am impressed with its Torm because it is the form of
the prozram which remains constant. What does that mean? Homeans that the content chianges,
Vhiere s no particutar materialt there is no program package of material which can be putin the
mail and sentout. Fhere are all Kinds of materials that can be used. The essence of the program is
the form and the way in which whatever materials there are are used. The Torm dictates the kind
of experiences the child has in this educationai systemn For example, individualization.

it we really do believe that children are different when they come into the educating environ-
ment at any aged it we really do betieve that children bring a Jdifferent set of attitudes, a different
set of skills i we really do beticve that children have to begin from where they are in order to be
brought into the educational process: then I don’t think we can escape the fact that children have
to be worked with individually, I don’t know auy way of cetting around this,

One thing everyone is interested i is how to meet the tndividual needs of the children. Now
we can't just let that become a cliche, FOs avery nice thing, sounds lovely., “We must deal with
children individually.™ Who will argue with that? Anything that is good for the ¢hikl is good for
the nution. But why? Why do we have to deal with children individually? One of the reasons is
that they come to us so ditferently, with ditferent skills. Another is that they fearn at different
rates. Many people are doing important work with program tearning. with machine teaching, with
all sorts of techriques to find a way of dealing with children on an individual basis so that they
might be selt-pacing. They can move at a pace tor which they ave already prepared since we don't
begin with an organism that hasn’t already acquired skitls Tor fearning.

In our program this dictates several form characteristics o the oreunization. One is that the
children are most often twaghto it may use that term, or interact with, adults in small groups of
wsaally not more than tive children per aduit. Now this, of course. has a 1ot to say about how a
chassroom s oreanized. and probably muny o you are questioning how one teacher with 30
chuldren can interact with children in groups of five. ¢We think we know a way which we hope to
explain te you) Small group interaction s one charicteristic of this program. This allows the
adult to analyze where the child s at any given time and 1o muake decisions about what that
particular child needs in terms of interactions, woys in which he acqueires new skills, ways that are
commensurate with Tus particular world, his particalar place. There is a skill to this and we think
we have some wdeas about ways in which adults can de this,

Another characteristic of this program derives rom the fact that many children aequire skills
i the classroom in certam ways: in drill, the traditionad classroom passion, and never learn how
to use these sKills o their particular world, sometimes because the relevance ot these skills to
their particular world is never pointed out. After all, the traditional classroom is an odd world for



anybody to be in and does not have a great deal in common with the world in which one moves
the rest of the time. We dare becoming aware of this. There were several references in the morning
tatks that indicated the need to break down this artiticial distinction between the educating
world and the living world, You don™t learn in one and stop tearning in the other as | think Dr.
AKers pointed out. Learving goes on all over thie place and one of our problems is how we insure
that the skills which the child begins to acquire in our educating environment move out, get into
situations which are meaningtul to the chitd and which are meanin iful to the culture and the
environment in which he lives,

One of the ways in which this is accomplished in this program, in the Cooperative Project, is
that the sKills are taught or the skills are acquired in a varicty of settings, They are always
acquired i g seeeing. Here is an example and 1 am sure you will have many others. Arithmetic,
One can sit dewn and write out page atter page of addition. Now il you leave it at that then you
wait for the child to discover, il e ever discovers, that addition is a very useful thing to be abie
do when you go to the store, when you have to make change, when you're following a recipe,
when you are measuring. There are all Kinds of ways in which this skill can be nsed.

One ot the aims in this project is to teach these skills in those situations to begin with and try
to insure generalization and transfer to these real situations, The skills are taught in a varicty of
settings. Fhis has a lot to say about the way the classroom is organized. What the classroom, as |
look at it, really consists of is a series of settings. They have the fabel finterest arcas™. They are u
seriey of settings in which all of these skills, the language skills, the intellectual base, the motiva-
tional base. and the socictal arts are taught. They are distributed over these different settings. [n
this way, it is hoped that one can promote the transter, the generalization of these skills so that
the child Finds them usetul skills and gratifying skitls. In psychology we tatk about reinforcement
and some peeple talk about feedback and Dr. Hughes talks about gratitication, and in Las Vegas
they talk about the payott, but the important thing is that skills do something, sometiing results
trom having a skill, and we want the children to know this.

We think this contributes to motivation, to the acquisition of these skills. Reading is a very
usetul tiring. [Us not just something vou excercise, its something you use. It does something tor
you: it entertains you, it guides you, it brings you intormation. Information is a darn good thing
to have. And the way we try to communicate that to these children is to make information
usetul, We teach and help them acquire these skills in the variety of settings in which they will
use them and can use them right now, today, in child appropriste, culturally appropriate fashion.
These, then are two of the form characteristics. One is to work with chiidren individually; the
other one 15 to promoete the generalization or the transter of these skills to the real life of the
child, to break down these barriers between the educating and the Jiving envirenments of the
chitd.

Now there is a third characteristic which this program has which is a little harder to get across
and ook me quite u long tine to understand. It is that the behaviors in these four areas:
fanguage. the telectual base, the moetivaiional base and the socictal arts, are taught rather
simultancously, They are not taught in an order. They are not taveht sequentially. Fhe children
do not have 20 minutes of language, 20 minutes of intettectual base skills, then 20 minutes on
some skill relevant to maotivation, then 30 minutes of arithmetic and 20 minutes of reading. That
is the sequential way. That's the lincar way, aand band ¢ and d and ¢ and then you go back the
next day just like a typewriter carriage returning and start it again. These skills can be taught, I'm
convineed, almost simultancously. The program assistants will demonstiate this to you today.
Reading is not sonmiething that one sits down and does over here and then stops and moves on to
another interest area. Mrs. Nelson will be demonstrating for you what we call the reading
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curironment. hecause teading spreads over all the interest arcas. Reading is always there, Reading
s oabways aousetul thing. At the same time you are teaching reading you can be teaching language.
as bothink she will be able to demonstrate. At the same time you are teaching reading and
fnguage, you can also be working on the chilid's selt-concept because if one is aware of the kinds
of mteractions he s having while teaching reading and working on language, he will also be dble
to develop certain attitudes which the ¢hild may have about himsell, for example. And the ¢hild
could just us well be reading abouwt cause and eftect relationships which means he is developing
somcthing m the wtellectil! base.

[t 15 possible to work at these tour arcas of language, intellectual base, motivational base, and
the societal arts rather simuitancously in different interest arcas. Pr. Hughes calls this orchies-
tration and 1 think il is wvery good term. The classtroom is orchestrated and it is the adult’s role to
integrate and to orchestrate. There is nothing mysterious about it 1t sounds difticult, so does
leading an orchestra sound ditticult, but it can be learned and 1 am convineed that teachers can
learn to do this I you don’t know how to <o it, don’t worry about it. you can learn how to do
it e s w very interesting experienee, Once you get into the swing of it, you ¢an even begin to
contribute ideas to the ways in which it can be done. One of the roles of the program assistants is
to help teachers learn this, [Cis the teacher’s role to explore and expand technigues, Together,
program assistants and teachers evolve this process, evolve the kind of classroom, the Kind of
environment in which a variety of skills can be learned und used in meaningful ways and in
integrated ways by the children.

Those are the general essences ot the program. [t is for this reason that we don't say that you
have to use this muaterial or that material. That's not the important thing, The important thing is
when you are using whatever material you are using, you want it to be usetul, meaningtul to the
child and meaningful to your goals. to this culture, and to the goals of the classroom organ-
feation. Muybe this is the time to illustrate the reading environment. P11 ask Mrs. Nelson 1o
illustrate this to you by tulking to you tor a bit about what the reading environment is and how it
operates,

Speaker: Mrs. Violet Nelson, Program Assistant, Research Development
Center, College of Education, University of Arizona,
Tucson, Arizona

oy most excited to be here today to talk 1o you about inguage development, to present
Hustrations of somce of the work done by our clildren in our program, and to show how this
langaage fearning leads o and tes mto g meaningtul reading program, Having been a teacher of
voung children tor the past years and now as a program assistant in the project, my greatest
mterest and concerns have been and continue to be centered i this challenging and most
important arca of language learning and reading,

Children come to us with o wide variety of fanguage abilities. Fach ehild has his own personal
language and i many cases the children who come to us have hed no experionces or very few
expericnees in the use of the Poglish finguace. Spanish is the main Junguage taught in many of
the homes. Others come to us with other lack of larguage abilities dae 1o cconomically deprived
sttutions so they have g very limited and narvow experience in this world around them. [t seems
to e then that the stage is set for us, We must plan an environment or a selting that gots the
child to tdke An environment that involves him verbally. giving hin o meaning or a reason for
speaking Tt must be an enviromuent that offers opportunities Tor verbal interaction Tor as a child
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sains in his ability to speak. to interact verbally, he gains in his abilities in other arcas of leatning.
We need to be aware of his interests, his needs and his concerns, Language fearning is viewed
more than just as vocabulary building. Tt is o symbolic organization of his experiences; the
present experiences, the past expericnees and the future experiences. Ftis an exsereise ot imag-
ination, so that liis wishies, s aspivations und fus feelings wre s own personad reaction wind he
can Tind expression tor them, Tt s aequired in these carly years fargelty through interaction with
adutts as well as with bis peers,

We are constantly looking tor evidences of Linguage learning. Our first line of course is the
child’s willingness to interact. To speak in his own language and then to speak in English. Maybe
i's only a single word or a label Tor a toy, a book, an object, a ball; something that's in the
classroom.. We Lateh on to this etfort and so we are wecopting his specch, his effort to speak. We
reinforee by saying, “yesoitis a ball's aid then we elaborate his Janguage through our modeling of
the fanguage by saving, “the ball rolls', and we demonstrate, or we say, "the batl bounces’, and we
demonstrate,

To show how o child’s ability in language development teads o reading, 'd like to talk with
you wnd show you some material that I have colfected from the tirst grade classroom in which |
taught Lust vear. This iv @ book belonging to Javier. He is a Hittle boy who came into the classroom
in September without the abifity to speak English, He enjoyed the chissroem and functioned well
with the children, speakimg to them in Spanih. Witle the help ol an aide, who was a Spanish
speaking fady, he dearned to interact in the many activities that were going on within the
clussroom. About Christrias tine he began to say o fow words in English and so atter the
holidays. becatse of his interest in books at this time and because he tiked to cut pictures Irom
magazines, we took the time to sit with hity and let him choose the things that he would like to
have in his own book. We muodeled the Tanguage and talked about the things that he chiose. if he
had o word tor it we used his word, if he didn’t have a name tor it, we gave him the name. This
book. as you can see, is well used. These are things that he cut from o magazine und tatked about.
His father came to a parent-teacher conterence and we tatked about the possibility of sending this
book home with Javier so that he could read to his futher and 1o his mother and his fomily. He
took 1t home with him cach night and brought it buck cach morning. It was his own personal
reading book which was evidence of his own personal Lingaage.

Ina turther ottort to keep track of Javier's Lunguage developmient and then to offer him
opportunities to read, T sgtwith him during the time the children were having therr free ¢hoosing
activities. We had o primary typewriter i the classroom, and after he had tinshed drawing u
preture owould sit at the typewrniter and hie would tetl me his story, This is in Januury: Javier
said. TThis 5w mountain, This s the flowers, Thisis the tonee, This is an eges This is o star, This
Gocar TS raming” Notiee the change i osentence stracture there, and the “this is” repetition had
feen trom his book, T am sures ™ This i aored badb, and as he lubeled these things for me. he
poanted them out and oamed then as e went along. “This s a boy and he is swimming, Thisixa
teee. Hus s the clowds, This s o rocket. This s water, This is the ram. This is g candle. Another
candle. This s the clouds. This is the sky. Thos s the Tish, Thisis the boy fislung.” And. a month
tater | ohave an example of his art work and most tmportant this example of his language.
February 28 7This s o mountan, The ege is breaking’. A change in sentence structure again, and
about something that was tnportant to hun We were hatehing cggs inour classroont, “Hhis is the
Hlowers. This is the moon. This is the sky. The cactus bve i the mountains, We went to the
mountams. We went in the school bus.” Again. T think vou will notice the several sontences that
have o chanee in structure. A month fater o March, Javier said, “This is a dinosaur, He wants to
cat something. He wants to cat o fish, The dinosaar, e have w gun in his pocket. Then the
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diosaur. be wants to swinn in the water. And then he tfouwnd o crocodile. He found a boat, He
tound the monster. Then the dinosaur, he Killed the monster. He tound the lion, The lon kitled
the dinosaar. Then the fion Killed the crocodile. Then the lion killed the tittle duck. The lon
kiled the horse. Then the lion Killed the little bov, Then the lion found the fittle egg and he
break o ey to see another deaths Then he tound the Easter eggs and then he found the little
rabbit. A perfectly marvelous story that started out 1o be about a dinosaur and then, with the
picture that he had drawn, he suddenty tound all this jov in langusge and the story evolved, A
month fater i Apnl: “Lhis s a4 boat. This is smoke, The man saw a cave. Then the man saw a
monster. The monster kitled little chickens. Then the monster he killed the Hon. The monster saw
flowers. Then the monster saw o rabbit, Then the monster saw a little rabbit, Then the monster
saw o buttertly. Then the bunny saw carrots, Then the rabbits they eat the carrots. Then the
rabbits saw g monkey. Then the monkey chimbed the tree, The End.” This is the tiest time he had
cided the stories with “The Fad™ | othink he had probably seen this in the books around the
classtoom and thought it was quite appropriate, I think the interest in the monster come {rom
telovision shows May 12:0°We o ent to see the monkeys. The monkeys want to ¢himb in the trees,
Fie monkey wants peanuts, Can b ogive him peanuts? | sec some pigs. Me and Martin climbed the
trec and then we drank Koolaid and then we ate the lunch, Then we played and then we played
on the swings. The End.” Again. this is the end of a story and this particular story, 1 thought, was
very mteresting at this stage of his language development because it was sequenced. The activitics
of the day were well-presented in their order, By using the picture and the language that Ityped,
fhe watched me very carefully while T typed the story) he started to see the “dinosaur’ up here
and a monster” dewn here, Then Twould ask him i he wanted to have the word ‘dinosaur’ on g
word card and he said Cyes” and T would make one tor him. Fach chibd in the classroom had
their own card work boxes and we would take their favorite words and put them in their boxes
for the records,

AL the sumie time was interested i watching this reading and language development in Javier,
[saw it as o vood way to reatly analyze the anguage development with the rest of the chitdren in
the classroom. 1 chose three different themes in pictures from magazines. This is my own kind of
idea ob something I thought might be interesting to the children and rather provocative.

Liis was the languaee ol one child in Fanuary: " The caris in the ticld and Mrs, Nelson put an
eve m the Teees There ds asotas There s a table with cottoe, There is d tady sleeping on the sofa.
thien agawn newr the end of the year in June, | presented the pictures to the children agamn and
they told me a story about the same pictere, "You pasted on it What doves it say? 1 like the
question beres “Mrss Nelson pasted an eye on the girl, The girlis sitting on the sota. The girl has
i hier teet acars The eid bas green hands, The eve 18 looking at the car. The girl Jikes to sit on the
sofis Face the seas There i some water in the ety Phat's asilly pictare)”

Phis, T thoughts was the Kind of @ situation that the chitdren might refate to more casily. This
was Rosennany's Lanvuage i January: “The httle vird is teeding the baby. The Tather is looking.
Phe hittle et s having dun. Phere s some Fall treess Phe dittde virl i tip tocing. The mother is
sitting down. Lhe mother s holding the baby. The End.” Now this is her story in June. “The little
airi iy Feeding the baby. She s feeding hame because he s hungry. The leaves are falling down
becawse 1 Is fulll The mother and the futher and the litte girl are happy. The little girtis happy
because sheis teeding the baby. They are comy home. The tather is comg to drive the car. Then
they are gomg to change wnd go to the prenics They are going to have @ good time. The little girl
v oy Lo be happy becatse she s going to teed the baby again. The littde virl and her father are
going home to eat.” Agam the sequence pattern and a whole story whout the pictire which came
alter lor st story with just the labeling,
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Here is another example ot language dlong the same lines, This is in January. “The water is
blue. TUs beautitul, Phe green trees are big” In June: “Fhere’s a ot of green trees. The water is
blue. The mountains are in the background. What do you call the shadow of the tree on the
water! Another good question, and of course, T supplied him with the language that he wanted
and told lume it was the retlection. He modeled this linguage after me and he said, “The retleciion
from the trees are on the water,”

Another way ol giving the children an opportunity to express themselves quite freely during a
more structured time i our committee work was to use pictures like this. Because so many
children were talking at one time. I wouldn't be able to type and record the language. so 1 always
had a tape recorder close by, Later when T had more time, Ewould do the typing T would keep
record of the langudge of that particular group in an etfort to know which chifdren were really
expressing themselves, 1 have the records of all the children’s language from the classroon.

I think that you can see from this that lunguage development and an interest in reading come
simupltancously or most certainly an interest in books and what books have to offer. With this
Kind of use of the child's Tanguage in the classroonm, a reading environment is established, 1t is an
cnvironment i which there is a relationship between reading and speaking and writing. It is the
cnvironment that Tosters @ positive reading attitude in cach child. Tt is an enviromment where
reading iy thought of as an expression and interaction of the child in his surroundings. [t is an
environment full of invitations to read beeause the more conditions or opportunities for learning
to read or being aware of the printed word. the greater his personal involvement and motivation,

I have several other illustrations and examples ol how the reading environment is in evidence
in our classroom. Each teacher has a door chart cach day. and this is a book ot door chirts from
one third grade clissroonn The door charts act as a clue for children toward the activities of the
day and b think motivates them in what they are going to do throughout the day. This book is
placed in the reading where they can go to itand read it They are very interested, particularly if
it is their birthday, tor example, and it has been mentioned on the door chart.

Another thing thut we have in the reading environment are the talking murals, This is @ talking
mural from a tirst grade classroom. Lorraine said, “the cake smells like an orange.” Armando said,
“the cake tastes Bike orange dee creany,” “Put the frosting on top of the cake.” suggested Joe, Here
we have the sense o smell and the sense of taste, Thus, the recipe. ties in with the idea of the
importance ot how mathematics works into the reading environment and how the total thing.
with the measurements, because the children actually do participate in this activity, is very
importunt to them,

i iy trom a second grade classroom this year. “We compared oranges, cantelopes and
tangerines. We locked at the color, size and shape. Which was the heaviest? Which is the livhtest?
Weoe weighed them to timd out. We telt the pealings. Some ot us even tasted it We guessed how
muny sceeds, then we tasted the citrus fruit,” "Ho yvou want to read what we said?’ 1 ke that nice
mvitation. Lhese talking niarals, g we el them, dare placed at the child's eve fevel as much as
possible so that they can really go to it amd say “this is what [ said and thisis what he said about
something’. Again this is o marvelous lesson in classtfication of the kind of 1ot that we have.
Here s o compaon: Barbara safd, iUs juicier than the orange but ity sour.” "Something’s the
matter.” said Frank, 7its dry, maybe all of them are” Sce the interence that he is making, “Miavhbe
the wind made 1t dry’s suid Rosas "Golly T ean™ betieve 1t has a tot of seeds inside,” sand John.
Again the idea ot al) the mathematical things happening. the estimating and so forth,

We muake great use of the classbooks, These are the books that are developed or come from the
children's experiences within the classroom and outside of the clussroom, This is g rainy day
book and T wanted to show an example of the children’s funguaze. This was done inomy first
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grade tust year " Phere are some trees. There are some clouds.”™ tle is just fabeling the things he
has drawn in this picture. Lhis s a more recent book from the same child in his second vear.
Robert said, "1 ike to play in the rain. 1 like to feel the rain.” The idea of being sensitive to the
teeling of the rain, even though the first one was just a story about the rainy day as he labeled the
trees and the clouds,

One other example ot the children’s lunguage trom the sumie experionces, you see this was a
rainy day’s experience in the first grade and this is a rainy day's expericence in the second grade
which brought about two ditferent Kinds of reaction. Now here is a trip to the art show in the
first grade and the language of one child. Cynthia said, “we played with some dolls inside then we
went in the tree house. Then we saw the fountain, Then Miss Butkin was tired. Fhen we went to
see some faces,™ This is another example of language from a trip to the art show. [t shows how
children see different things even in the same place for the second time around. Cynthia said, “we
went to the art center. A guide met ux. We saw a lady that when she goes swimning, she lcaves
her clothes onc (8 wasn’t there so | don’t know what she meant.) Cynthia said, “we went to the
art center. We were asked to come in by the wuide. She told us that this brand is to put on a cow.
She told us that this is an old stove that we used to cook in. She got in an old car and she played
we went somewhere, We went to attica.” Two visits to the same place and such different reac-
tions.

Now s the children make use of the writing center and experiment with the many different
writing materials availuble, the felt tip writing pens, pencils and crayons and anything the teacher
can think of to put there, e.g. carbon paper, and all kinds of paper lined and unlined, they begin
to have a real interest in writing,

These are things from the second grade classroom this year in a structured activity with
reading und writing as the basis. Example: "On a rainy day 1 like to catch frogs. On a rainy day 1
like to play inside.” Even though it wus structured. it was so open-ended that the child could
express himsell very freely. "On a rainy day 1 like o get wet.” And another example of the
opeirended structured reading and writing opportunity that the children are given. This is about
a listening walk. T heard a bird, § heard a dog: he was barking, He was mad?™ He has o question
murk so I think that's the way it should be read. I heard a bus.™ 1 acard a footstep.™

Also atong this sume line, of including our experiences and our activitics in a language environ-
ment and o reading environment, we have the shape books. This is a fire engine shape book thuat a
second grade child had done on a recent trip to the fire station. The children do their own cutting
and staphing. This particular shape book has about a dozen staples in it so it is holding together
very weil "Going to  Fireo Three bells ring. The firemen are getting up. Mr, fireman is cleaning
the tire engine. The firemen ure watching Vo in the night, He is getting up to clean the room,
Fhey Keep the room very clean. The end of my book about Fire Engines.”

I have here an example of how the writing and the reading work into our science interest
centers. Phis s trom o third grade classroom and the teacher has a form which the children may
Or niay not use to make some Kind of @ record of the experiments in which they have partic-
ipated. Sometimes the lunguage is taken and used in farge class books like this and sometimes it's
typed off on a primary typewriter and then cach child can have his own individual class book of
the stories of all the children. From these stories come their interest in reading and their use of
word putterns and sentence strips to add to their reading ability,

Lhese are some shape-books from the third grade to show you how this cun develop and what
a nwee thing has happened here. This is a roundup book. We had just finished the rodee in Tucson
sothis was very important to them. "Cowboys are rounding the cattle up to put in the corral.
Alter they are in the corral they cat the hay and drink the water. Some calves get milk and some
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do not. Some cows are taken to town and sold.™ | know you can't see these itlustrations but after
we're thiough you will have an opportunity to ook at them. Al cows are branded with the Bar
S Brand. fust about all cHrwboys sell cows to other cowboys. On rodeo davs some cowboys ride
bulls, Sonie cows are just for bulltighting.” (Cow for a bully. Another example with o real surprise
ont the end, "Oncee there was @ cowboy who fad fots of cuttle, One day they branded them with
the Bar S. Until one day something scared the cattle. Even the baby cows called for their
mothers, baa. But they killed the mothers. This is the one that killed the cattle, He is known as
the toughest guy in Texas. But the man who owned the cows, his name is Joseph Durantes, He
saw the cows die. He was so angry you could see his face. (You must see the picture drawn of his
tace) He knew who it was, he said. He saw him and bang down he fell, And that was the end of
the toughest guy in Fexas. Poor man, he had two children and his wife.

Wello with that I'H leave you. I think you know now how excited 1 am about this fanguage
development and reading in our program. Ul be happy to talk with any of you in showing you
these tustrations,

Speaker: Dr. Wetzel.

Ealways feel two responses when [ isten to a report like that: one. I wish my own kids could
20 to u classroom like thut and two, 1 wish | had gone to a classroom like that.

[ think Violet has illustrated very nicely how several of these classroom elements can really be
orchestrated simultancously. She not only works at the typewriter or with these children in
modeling, reinforcing, ¢luborating language, but she is feading these children into reading. She is
typing. and you will notice, whife she is doing that she is attaching these to the pictures so the
child can go up and read what he said. 1 always very nice to go and read what you said.

You know that whenever thiere is a conterence, records are kept and it all comes out in a little
book., I'm sure that cvervone quickly leats through the book to see what hie said in the con-
ference. 10s always nice to see what you said. and there is plenty of opportunity to read what
vou said. That tells us something about the function of reading. One function of reading is to put
down what people say,

There are several othier things | think you could see just in the way she reports, In g way |
think she demonstrates the way shie works with the kids that she does orchestrate hecause, tor
example, sheois typing away and 'm osure you can imavine that she does not eriticize the little
child when he says that the mether cow says baa, Lots of teachers would stop right away and sy,
“Noonos what do tittle cows say?™ She just types 10 down, B that’s what he said then that's what
tis because that is the function of typing and writing, You write what people say: not what you
think people should say., Write what people say  that's an important aspect.

She ts very aware of the child classitying things. She is very aware when o child has made an
inferanee. She saw that herself and was aware that the child was making an inferenee. She also
keeps records from the beginning to the end of the year to get some Kind of 1dea of how the child
has changed. She was aware of the cause-and-effect kinds of relationships on the ¢hild who came
to her and said. " The deaves are fafling because it is fall™ This is something she is getting across all
the time she is working on the reading and writing, She is aware of the Jabeling. You can see that
she is some kind o an orchestrator, She is working on several aspects of the child’s development
all at one time all the time you are sitting there interacting over the child’s own experiences and
integrating his own experiences.

O
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The rooms are arranged. When you go into a room you can imagine a lot of activity in there.
Fhere seem to be lots of people doing lots o things. Fhere is nobody sitting around. The rooms
are arranged so that there are several areas, the so-called interest arcas. The way the furniture is
arranged, tables and chairs and materials, makes it difticult for many more than five of six
children to get themselves into any one area at any one time. There are several of these arcas and
they vary i number and content. There may be an area for blocks, there may be a housekeeping
corner, there may be a cooking area, there may be o science area with something refated to
science inif, a number and measurement area, and a writing area.

There are all kinds of things, all kinds of paper, pens, pencils, typewriters, ete., so that the
child cunt move into the writing center and really find out what kinds of materials there are and
what's involved in writing. There are reading centers; there are art centers. Now how do you find
out what to put in cachv center and how many centers to have? This depends v what children
you are working with and their ages. It you're working with pre-school Indian children then you
can have anentirely ditferent set of centers which are appropriate to their skills, their needs and
therr interests than you might bave it you were working with third grade Mexican/American
children in Fueson,

Fhat's why 'mosaying that the actual content of the program is not as important as the form.
What is important we think in this program, is the way the classroom is organized, the content,
and that actually the number of centers in the specific arrangement vary in accordance with what
you are up to as manager ol this clusstoom. bt does permit small group interactions because it
keeps the children in small groups and it does permit individual contact between the adults and
the children. Enall the centers. the activities of the children are mediated by the adults with
spoken and written fanguage. The reading environment which Mrs. Nelson las described consists
of records of the child’s own utterances, talking murals such as these which record their own
acdvities and own utterances and many other materials which have been described Liere.

A teacher and an aide are the permanent clussroom adults, Both of them participate in the
traching, both of them participate in the sctive interaction, both of them need to have the kinds
ot sKilfls that Mrs. Nelson has in orchestrating these gouls.

[t is the child’s participation in these centers which form the basis tor his learning. The
Activities o these centers are focused and they are structured. This isn't just experivnce for
experience’s sake. Now you can't open the door with a ot ¢ stuft in the room and throw the
child in and shut the door and open it nine minutes later and have the child come out having
fearning token place. Just experience alone doesn’t do it There is structure, there is planning,
there iy organization, and some of the activities are quite structured. We don't think that drill is a
nasty wordits just that we may have a practice drill but by osh we put it to use right away. If
we're practiving on measurement then we work. Maybe there is a cooking lesson so that measure-
ment means something. [Us very nice to have a skill which allows you to double the recipe so you
catt have twice as much tee cream as you would have i you weren’t able to double the recipe. 1t's
a vood skill to have  doubling recipes.

ftis ussumed that all of these skills, these four areas, must be exereised in several contexts and
sttuations (o achieve e generality that we're after. One characteristic in the classroont is that the
lines of denrarcation between the conventional curriculum and arcas such as reading, writing, and
soctal studies have been abolished, They tend te extend over the total elassroom all the time. We
may use. for example, the study of numbers and measurement. They may be studied in cooking
esperiences, In games, i construction, in many other activities which require orientation to space
and to size, The child’s own experiences are used as the basis for building skills of labeling,
wdentifving, recalting. planning and understunding cause and offect. as he moves from center to
center.
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One thing that Mrs. Nelson didn’t point out that § think is important, and [ know she has
examples of these with respect to fanguage, is that there are many thines that are written down
and typed out in Spamish. When the childien come. we don't just type whiat they say in English,
and not type b they don'to Luis whatever e say s, Hhat s the saportant thing, Communication is
cssentially much more important than language. particularly it we begin rom where the child s,

Phe adults” role in the sttuction is to move from group Lo gimup, They instruct and they
demonstrate. They may set the ocanion for a particular activity, They organize the centers und
often they organize the centers in such o way that they cun go away again, b understand that it's
very hard Tor chissroom teachers to believe that thie child can learn il the teachier is not present,
that somcehow fearing only takes place it the teacher is there, That af the teacher goes away,
fearning stops. One of the things that the adults in this classroom have to adjust to iy leaving a
group ol children. A group of children may become organized or you may organize o group of
clutdren i andnterest center and then off you go. Then vou may come back to check on them
fittle keter, You may wateh them as they move about but you don't have to hover. In this way,
you don’t have to be stuck with a task of trying to interact personally with tweaty-five children
simultancously which is just not possible. The way that these classrooms are orgieized since there
are only two adults in the chissroom is that no more than two groups of children can interact
with an adult at any on» time, You find only one group of children in close one-to-one demon-
stration Kind ot contact with the teacher and you tind only two of the groups at any given
moment working with one teacher. The others are envaged inall Kinds of activities. Mra Weaver
and Mrs, Nelson can tefl you much more about how they keep an eye on things and what actually
goes on, bat in generad | othink that's probably the general situation, ¢ Mrs, Nelson interrupts (o
say. UMay Tsay that in o third grade cliussroom, we notice now that the children come from day
to day and go to their own particular conter of interest without any particular instruction in any
wiay trom the teacher, [Uis something that is on-going all day long.™)

You know 1 suppose that one of the intelfectual base skills is now 10 organize your own
activity. Phat’s an important siil to have how to organize yourself, and 1 don't see any 1eason
why that can’t be taught when we teach arithmetic, Surely you c¢an teach how to organize
yoeurselt it we just sit down and think about what it requires, and at feast the ehildren may have
an opportanity to learn these self~organization skills, an importunt skilf that § would think
ustally is involved in most tormal curriculums.,

In every confrontation with the child, the adult conscioasly models. elaborates. extends and
reinforees language. ©just can’t believe that we could wateh Mrs. Nelson demonstrate this and
believe that she ever punishes children Tor language because she doesn't [Cs whatever they say.
Still she works at claborating, providing new words, reinforcing the child, and to give the ¢hitd a
kKind of concept of inguage. T've heard in the classroom sometines a program assistant or a
teacher say something like this it the child says, “the truck s hauling the wood,” “hauling is a
good word.”™ They try to communicaic to the child e has done something pretry neat. used a
nice new word, Words are niec, words are good, that it's nice to acquire new words. 11 e doesn’t,
there is no punishment but he does et reinforced in order to give um a coneept of language
lcarmed.

Classroom aduits need to have technigues ol social reinforcement, of ways to praise and to
attend and soon to help the clidd develop these skills, Tnaddition., their matertals are developed
tor their mterest value, ther remforcement value, and the activities are arruneed so that they
naturatly result an reinforcement of events. For example: after you take part in s cooking
expericnee and you double the recipe ard you stir and you measure and yvou add and subtract
and cook 1t vou cat it And that's ¢ good thinge to have happen atter yvou've done all that work.
s avery natural kind o) payott tfor havine those skills,
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“ois intended that through these multiple expericnces a basis tor positive attitudes towards
school cun be established, where this experience is a source of gratification to the ¢hild. In
addition, the children leave the class frequently. You can tell trom some of the materials that
they go ot on walks und Tickd trips on a listemng watk, You go out and you listen as you walk
along. That's the structure, What do you hear, deseribing it, learning the labels for it, elaborating
the Tanguage for reporting your expesience on a listening walk.

[t is particularly a characteristic ol the organization of this program that the children take
their walks and their tield experiences on their home grounds; for several reasons: we want the
children to know that where they tive and act and where their parents are, are all places that one
can fearn about: that all sources of learning don’t require getting on a bus and going someplace;
that your own environment is a source of learning and that you can learn about it, and that it is
worth lfearning ubout: to commumcate that no matier where you live or how you live, it is worth
fearning about and that there are things there that need to be learned.

Chitdren go oft through the neighborhood perhaps on a door walk. How many doors can you
tind, what kind, in what ways are they ditferent? You know you don't have to go far to find
doors - our part of the world and if you don’t have doors in your part of the world, you've got
something else. The natural experiences in the home base of the ¢hild can be a source of learning.
You can teach him that you do respect this, and you vespect it not by telling him so, but by
teaching him there. That’s how you show your respect for it. The general rule in the program is
that for every ficld trip out of the c¢hild's natural environment, there have to be tyo trips in his
natural environment,

We're exploring ways in which parents and commuaity members can now begin to patticipate
both as the children move out und also in ways in which they can be brought in. We are very
interested, for example, in the coming year to take out of our carly first grade or pre-school
classrooms certain so-called interest centers and put them in the home, and work with the p rents
in their development of these interest centers. Now you may go into a classroom and find an
interest center composed of some of our concept formation kits. Mrs, Weaver is going to demon-
strate these to you. It may be something fike spoons children explore. What are spoons and how
spoons can take different shapes and sizes and forms. More often the mother can do this so there
are severid ways in which the parents can participate in some of these education goals.

Mrs, Weaver is going to discuss what we in a general way call the intelectual kits wiich will
demonstrate to you some of the ways in which coneepts are taught in these particular classroom
st tions.

Speaker: Mrs. Halane Weaver, Program Assistant, University of Arizona
Cooperative Project, Tucson, Arizona

I wm concerned today with one aspect of the cooperative program, the development of
mtellectual tasks through the use of structured Kits, These kits can encompass the heart of the
content. Material is chosen to help develop cognitive awareness in the individual child. Our major
premise has been that most of our children come te us with a lack of much experience in depth;
part of the purpose ol the Kits 1s to relate to tie depth and breadth of experience in various areas.
Wo find it very usetul to seek materials which cncovrage manipulation and labeling. but are also
designed to remain sufticiently stimulating to the chitdren to tead them to skitls such as classi-
fying, prediction. recall, and extimating. To design them to provide lots of concrete experience
vohich refates directly to whatever activity is going on in the chassroom. 10 might be o followup on
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a neighborhood walk or a field trip. Sonme of the objects, or most of them, may come from
repular classroom materials which are arranged or gathered together in an interest center, They
might be brought together by the children after a discussion, or they might be the result ol a
hunt by the children and the teacher. Dor example, it the children have just read or have had read
to them a book about round things, the teacher might ask them to look around the roont and see
what they couls tind that was round. Objects from home might be added and a kit is on ity way.
After an appropriate time to explore und handie the materials by trying on different things,
shiring with cach other and playing with them, the children then would use them in a structured
lesson with the teacher. Now her gquestions will refiate to labeling ina very open-ended way, such
as asking: s there something here that you know about or have used? Poes someone else sce an
object that we use in the playhouse?™ ke adult in the situation used her language to label and
explain and compare and speculate. Then the children begin to recall previous situations when
they may have used one ol the objects on display or predict how they might use them. Both the
feast able and the most able of the students are able to profit from these experiences as we
develop the kits with more depth and understanding.

Violet und 1 are program assistants and as such, we act more or less as change agents within the
Classroom. We help the teachers inoan insservice fushion to develop the use of materials which,
perhaps, are new to them or used ina new way. Teachers very quickly identity gaps in the
children’s experience and are able to deal with them openly. When the children are allowed to
expross themselves freely, we can know what they don’t know and can work with them to
provide materials to help them learn.

Fhe most stimulating of the kits we've used recently, we used in the very beginning, They are
Kits related to color. The children may hear the word “red.” They may be asked to go and get the
red book or the red crayon, and we don’c always know until we ask, that they really don’t know
what red s except in relation to one particular object. They can’t transfer or generalize the
concept ot redness to anything else, so we begin to develop a kit of red things. This might come
from what is night in the classroom: for example, a red pencil which might start the kit. We would
add other things: we would ask the children to make contributions. 1he kit betore you contuins
objects which huve been contributed partly by the children and this is just one classroom and one
Kind of thing wiiich the children and the teacher have developed. In labeling the items, when we
ask it they know what this is (u picce of gift wrapping), they say ‘present.’ This is accepted as
correct. Then we elaborate with, “Yes, it’s used sometimes to wrap o present.” As the children
develop an awareness with this kind of kit, they begin to see the blue reds, the orange reds and
this kind of thing, and they can begin to discriminate. With this scarf, the children will often sav,
‘to put the head? ‘with the tie! “to wear!” they don’t often fabel with the actual name of
something, but ruther give tae use of function. My own child said “valentioe' about this; it
happens to be heart-shaped soap. You will have to translate this into your own situation. The
children will have quite different experiences and you may provide the things from your cluss-
room setting, bt doesn™t nave to be a pin cushion or 2 pot holder or & flashlight; it con be anything
thut happens to be in the environment,

As we grow in understanding how to use the Kits, we sometimes work from the opposite
direction. We provide an interest center which jas a certain amount of things which relate to
some concept and they are sometimes purchased or provided by us. This kit contains chains
which appeal a great deal to our boys. They will do o lot of manipulating apd pulling. investi-
gating, having a tug of war: Jots ot the children use them for a rhivthm or music experience and
they like to dance with them and make difterent sounds. We have little girls that things like this
appeal to and i's very imteresting becawse all of the little girls will come up and held this delicate
chain: they will suy iU iy aonecklaee or beads to wear, but they will not accept the fact that it is

O
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also o cling They don™t gencralize s o particular thing thut some of them might wear., The
sathe gs true of this plastic belt, The girls often say belt: they try it on; they wear it; they pass it
around und shareand they still quite often will not recognize the fact that although it is a belt, it
s also wchain, So these things are developed as we go wlong and after they have had much time to
pliy with, manipulite and discuss among themselves, we might introduce some questions. Which
chains are heaviest? If you were stuek in mud, which chain would you want to pult you out? The
boys guite often say, "That’s no gooa, that’s just good for artiticial fowers.” They are right, this
raffia chain s Hmited in s use Do you see anything thet is not s chain? Here again, the boys
often say about the rattia chain, “Fhis is not a chain, it is toe sight, it won’t hold anything.” These
are the Kinds of things we iy 1o do with our structured kits, We try to keep questions open-
cided und we have some more veneral type guestions that we try to help the teachers use, “Huove
you seen anythimg like this betore™ o help recall @ previoas situation. “How do you use it?”
Fhey begin to project and think about how they might use a tavorite piece. They can choose
whatever they like. "I you had one. what would you do with tt?” Can you find something in this
room that does the same thing?™" I was using this kit with some children last month and we were
on a stage something like this one: the boys went around finding the pulleys and the chains that
opened the vents and pulled the curtam and this kind of thing. There were many chains up on the
stage they were able to find. “"Where would you go to get something like this?” Here again, every
time we give them the opportunity to choose, they are setting their gears in motion and they are
having to make choices and think and project what they wortld do. They are helped to plan and
to fearn to plan. Then we ask, “Can you tell what this was betore With the chains it is very
intervating because they say “steel,” usually this word is in their experience. Then you begin to
explore ather possibilities. “Well, what may not be steel?” and “What else could this be?” These,
ol course, are the on-going things which we've mentioned many times betore and it doesn't
happen atl at once. Sometimes these chains, for example, would be put away after a very brief
experience and brought out again after a trip to the neighborhood. Lust vear 1 worked in a school
where nearby a new housing development was yoing up, and there were many chains in use. So
again und again as the children experienced a crane working or a nan hauling things, we brought
out the kit of chains und they related it to the new experience, extending their knowledge, and
seeing how one of our chains might be hooked together in the same manner that the chain they
had seen used that day was hooked.

We try to cncourage the teachers to be very careful not to limit the children to their own
cducational background. 1n other words, we flave to Keep our doors open and our responses open
beeonse children may come up with something that we haven’t thought of; we try to keep the
children turned on and not shut oft with responses such as, “*No. tnat is not the answer.” In other
words, whatever they say about something, we try to expiore to find out their background
experiznee which provided the frame of reference they use.

In trying to yet this kit together to bring up here on the plane, 1 was somewhat limited with
weight and was trving to cat out some of the things, 1 had it alb spread out on the table and there
were two 8 year olds inomy home. One of thom sid, “"What have yvou got all that stuft together
for?™ 1 said. = Can you think of a reason why 1 would put it together?”” These ¢hildren have an
extremely traditional classroom and they have very little choice. even in the Kind of paper they
are womy o draw on. So they Tooked at the thines, they ooked at them pretty careiully, and one
of the children ward. " They are all made in the Gactory.” Tsad. " Fhey are all mostly made in the
factory, they are all man-made things, aren’t they?™ T hado™t thought of that.” Then the other
one said, T Ehey are things the children in vour clussroom haven™t seen.”™ | rephied. “Some ol them
they probably haven™t seen.”™ Then ey are alb ditterent shupes.™ and the othier, “They have all
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different designs.” Then one boy said, "Well, it you look at them, Mony, they are all cither
Vilentine or Christinas because they are red,” The other child noticed, "By golly, evervihing
you have has some red in it doos’t it?” Here was a very interesting thing to me because these are
sccond prade youngsters who have had very little experience in using their montal gears in the
classroom sitwation, 1 {ind thut lots of our tirst grade yvoungstevs with many experionces with Kits,
are able to muke rather rapid deductions of why things go together. 1 think this is partly whut
we're ubout. We want to hielp the children fearn to operate in the world which they will face.
None of us know exactly what this will be, so our main concern in the use ot these materials is to
lielp the chitdren be able to change mental gears as the situation demands,

I had a very interesting expericnce when my youngster was in Kindergarten because the
teacher was a very creative person and did a great deal of this E.ad of Kit teaching. She used a
muagnetic kit with the children. She had many things that a magnet would pick up and would not
pick up. T'hese children were alfowed to explore for o long time and someone finally reached
conclusion and announced proudly. I know what this is all about, magnets will pick up every
Kind of nail there is.” The teacher said, "This is o very interesting observation,” The next day in
the kit were copper nails. There were no comments, they were just there. When the children
began to explore, this put a sittational demand on them to reorganize their dhinking and to
adjust to sumething they had pretty well decided was Tact the day before, But what had worked
vosterday was certainly pot appropriate when the copper nails were added.

[ think in a sense this is what we're about in the use ol these Kits, The door is wide openin
what we use, but azain as D, Wetzel pointed out, 1t's how we use it that must be consistent and
open-ended in g way that children can respond treely and within their own experiential back-
ground.

Speaker: Dr. Wetzel,

In our closing minutes I'd Hke to say just a couple of words about what we might call
implementation of this program, that is. how this program is organized or becoming organized in
sixty-cight classrooms with sixty-cight different teachers and under o variety ot administrative
conditions.

The e of the program assistant which these two individuals represent, and there are about
nine altogether in the prograim, can’t be over-emphasized. The progran assistant, as Mrs. Weaver
peinted out, is the chanye agent, She is the individual who caries the program into the class-
room. Any attempt to mplement new ideals in g new program must really attend to the process
by which this is done. We don’t and T don't think we will in the near future, try to wrap this all
up ina manual which is put in the mail and sent out tor a teacher to open up. We try to provide a
change agent, an individual who can work with the teacher, T don™t meun teling her what to do
and teling her how to do it, but working with her in evolving this kid of classroom. The whole
process is un exploratory one. There are variations, 1 you came to look at the sixty-cight
classrooms, you would see sixty-cight variations. There are certain essences that we work very
hard to bold the same. the ideal of centers, the fdeal of excrcising these skills in a varicty of ways,
and so on, But the way the classrooms are actually organized and set up physically and ran would
be highly vanable,

Difterent teachers are at ditterent stages of development, The teachers, themselves, contribute
to the development ol ddeas, ™ow this s what 1 referred to carlier in the idea that you don’t
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JUST have a program, the program assistant’s role is not to impose a program on & teacher, or
impose prograts in the classroom. Ttois to help the teacher, her administrators, to help the
cvolution of programs, help them feed into programs and to develop new ideas, new ways ot
working around this core of basic principles which we hope to realize trom our rationale, It s for
this reason we don't have a given set ol materidls or a given set ol imposed teacher behaviors.,

You've been an extremely kind and attentive audicnce to sit for virtually two solid hours. We
appreciate your attention and will be happy to answer any questions that we can.
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WEDNESDAY, VIARCH 6, 1968
NMIORNING SESSION

Co-Chairman: Dr. Peter Campanelli, Chiet, Special LEducation
Section, Branch of Pupit Personnel Services,
Division of Education, Burcau of Indian Affairs,
Washington, . C.

Eurly childhood educators believe that ecach child is a whole organism, u unique individual
different trom cvery othier child, Euarly childliood cducitors believe that cach child responds in
his own way to learning stimuli. On this belict, experiences are provided so that cach child may
progress in terms of his own background and abilities, Larly childhood educators believe that
learning is an Integrated experience and that cach child takes from any experience only that
which has meaning for him. In any group of randomly sclected children, there will be individual
differences. These differences might be termed natural differences between children and create
no particular concern on the part of society or school. But when the differences are pronounced.,
there may be need tor specialized supportive services. The process of education is not something
that happens to a child, rather it is the child who causes something to happen, and this some-
thing, this change, can only be optimul it the child brings to the learning situation maximum
readiness in the arcas of physical, mental, social and emotional development, To insure such
readdiness at the pre-school period. it requires the cooperative interaction of special and sup-
portive community resources.

One ot these is medical and health relative services. Ovr first speaker this morning will discuss
ramifications ot his protessional specialty, with reference to supportive services to carly child-
hod education. He is Dr. Angel Reaud, who received his medical degree and subsequent training
at the Havana University School of Medicine with post graduate work in nutrition and public
health in the United States. For sixteen years Dr. Reaud was Professor of Preventive Medicine in
Public Health at Havana University Medical School. He ulso served as President ot the Havana
Medical Association from 1952 to 1958, He has been with the Diwvision ot Indian Health of the
United States Public Health Service since 1962, At present he serves as Branch Chiet of Com-
munity Health Services and Maternal and Child Heuatth for the Division of Indian Health and
Washington, D. C. | present to you Dr. Angel Reaud who will speak to you on the Health and
Nutrition aspects in a Comprehersive Barly Childhood Education Program. Dr. Reaud.
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HEALTH AND NUTRITION ASPECTS
INA COMPREHENSIVE EARLY
CHILDHOOD EDUCATION PROGRAM*

Speaker: Dr. Angel Reaud, Chief, Community Health Services,
Division ot Indian Health, U.S. Public Health
Service, Washington, ). C.

Good morning adies and gentlemen, P did not realize how tall am until 1 started my career as
a public speaker and 1 was put behind @ podium so the audience can usuaily see my eyebrows and
somie ol my hair but cunnot see my whole Tace, Usually when | have time, 1 request a little beneh
in order that I might stand up on it so that people can see me,

Fhis morning | will try to discuss the responsibilities of our two agencies: the Division of
Indian Health and the Bureau of Indian Aftairs in o comprehensive program ot health and
cduvation Tor our beneticiaries; selting oft these responsibilities and then integrating these
responsibilities bevause to separate and not to integrate would be clusive of our time and cur
efforts.

HEALTH SERVICES

Flie preschool age has been called the neglected age. During the preschool years, hicalth
services are usually inadequate, children are ditficult to reach. immunizations are often incom-
plete, and physical, emotional and social problems may go unrecognized and uncorrected, thus
handicapping the child’s growth and development and his adaptation to school.

In a recent research project in South Caroling sponsored by the National Institute of Mental
Health, the most important problems uncovered in preschool age children were the following:
speech ditticulties, poor personal hygiene, dental and medical problems, low initiative, too much
or too little curiosity and stunted physical. social and emotional development**

~ Lhese findings emphasize once more the importance of the close courdination of the efforts of
teachers and school personnel with those of purents, medical and paramedical personnel, social
workers, departments ot health, and community health agencies. Egpectally significant is the
understanding of the interprofessional nature of the school health programs.

The educational program tor the Indian children is the responsibility ol the Burcau of Indian
Afltairs; the health care of the Indian beneticiaries is the responsibility of the Division of Indian
Health, In the comprehiensive educational program for the Indian children the efforts and activ-
ities of both agencies, the Burcau und the Division, have to be closely integrated since suceesstful
cducation relies upon good health and good health relies upon suceessiul education.

*Prosented o the Conference on Human Development and Comprehemive Barly Childhood Education, nrganized by the Buregu
af Indtan A ffairs Division of Education, thaguerque, New Mevico. March 6, 1968

AReport to the Surgeon Gencral NI Week enading Septemiber 8, Jun 7,
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Health supervision in the preschool years In addition toits intrinsic value, health supervision
is important because many caildhood disabling illnesses, both physicat and emotional. have their
origin in infuncy or the preschool age. Health services for children of school age are part of a
continuum ot child heatth supervision beginning in infancy and extending through adolescence,
Effective health supervision for children during the yemrs before entering school would help
considerably to get them ready tor school and reduce the extent of the need tor school heuith
services tor children in the first year of school. Recognizing the importance of the preschool
years, the American Academy of Pediatrics” Committee on Indian Health recommended (May
1967) the toflowing:

“Since the proper placement of students, and the stalting, facilities, and instructions
necessary for students are contingent upon health status ot the student, the Com-
mittee recommuends that the Division of Indian Health exercise continuous health
supervision and survetllance over beneficiary children prior 10 entry into school and
that they provide a complete healih assessment and exanmination of the ¢hild prior to
entering school”

Basic divisions of the school health program The school health program includes numerous
activides in which many different persons participate. For convenience. the program is con-
monly divided, and this apphes also to the preschool program, into three interrelated purts:
Health cducation, healthtul school living and school health services, In actual practice the varions
parts merge: school health services contribute to health education and healthtul school living:
healthful school living becomes possible when schoot health services provide a healthiful environ-
ment: health education encourages healthiul tiving and utilizes school health services for educa-
tional purposes. Nevertheless, this division s usctul for focusing attention on some specitic
aspects ol the whole program and setting responsibilitios tor action. In the comprehensive educy-
tional program for the Indian childven it may be said that the responsibility for providing school
hiealth services rests primarily upon the Division of fndian Health: teachers and other school
personnel have a cooperative role. The Burcau of Indian Affairs is responsible for the health
cducation component of the program, Ttis planned and conducted by teachers with consultation
from physicians. dentists, nurses and other members of the health teams and it is an integral part
of the curviculum. Healthful school tiving that embraces all efforts to provide physical, emotional
and social conditions which are beneficial to the health und satety of pupils, is a common
responsibility ot both the Burcau and the Division. 1t includes the provision of a safe and
beafthtul physical environment, the organization of a healthiul school duy. and the establishment
of interprotessional retationships tavorable to mental health,

This presentation is concerned primarily with the health services component of the school
health program, and specificaily, of the preschool health program for the Indian children, Belore
going turther, let me say at this point, that an objective of the Division ot Indian Headth is to have
every Indian childa healthy chilkd when he enters school,

School health services  The Joint Committee on Health Problems in Education of the National
Edacation Association and the American Medical Association detfines School Health Seavices® as
follows: *School health services are the procedures carricd ont by physicians, nurses, dentists,
teachers and otiers to appraise, protect and promote the health of the students and school
personnel. Such procedures are designed to a) appraise the health statos of children and school
personnel b) to counsel children, teachers and parents for the purpose of helping pupils attain
needed treatment or for arranging school programs in keeping with their abilities: ¢) (o help

*School Health Services NEA AV - Second Edition. 1964,
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prevent communicible discases: d) to provide emergency care tor injury or sudden sickuess: ¢ to
promote optimum sanitary conditions and to provide proper sanitary facilities; and 1) to protect
and promote the health of school personnel”
he tollowing s o swmmary of the appraisal. preventive and remedial aspects of the school
Jleadth services activities:
L Appraisal Aspects
Screening tests  weight and height measurements,
vision, hearing, tubercutin, hemoglobin, ete.
Medical examination.
Dentad examination.
Peachers and nurses health assessiment,
2. Preventive Aspects
Communicable diseases control -fmmunizaiions.
Satety environment and safety measures.
Proper sanitary tacilities,
First aid tor injuries and sudden sickness,
Technical assistance and consultation in regard to
the content and evaluation ot health subject
nutters used in teaching,
3. Remedial Aspects
Pollow up serviees,
Health counseling,
Correction of remediable detects.
Practitioners--physicians, dentists -services.

Appraising the pupil health--Usually the tenm, health appraisal or health inventory, is applied
to the systematic ettorts that evaluate pupil health through use of (a) teacher observations, (b)
screening tests, () Health histories, and (d) medical und dental examination. 1n some instances
these procedures will be supplemented by psychological tests and examinations.

Certain procedures to evaluate health are required by law in some states. Although legal
provisions must be met, they usually embody only minimum requirements, A better program
restlts from local actions based on locally determined needs and resources.

Members of o group formulating o program to appraise pupil health are likely to have different
VICWws concerning its purposes. One may think it is primarily concerned with physical health;
another that s preatest value iy in relation te cmotional health, The classroom teacher may
consider that the program is designed to help him learn the health assets and labilities of his
pupils, whereas the physical educaror considers it a means for determining pupil fitness to engage
in various physical activities, and the health educator believes it is a means of providing a valuable
cdhucational experience, The physician and dentist will righttully tocus their attention on the
diagnostic aspect of appraisal procedures while the principal may be concerned primarily with tie
procedures’ contributions to pupil education. Actually, appraisal procedures are multiphasic or
mudtipurpose in nature: they satisty a variety of needs.

Screening procedures Screening procedures should start in the vreschool age so that damaging
conditions can be brought under control while stilf amenable to treatment. Although not diag-
nostice screening procedures, Hike the teachers’ observations, “screen out’ those who need further
attention. They are pertormed by teachers. nurses or technicians and may uncover health prob-
eins not wdentificd by obseivation of pupil appearance or behw ior.

Nunerous sereening tests are avaitable, I the Indian preschool health program, the following
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are required: measurements of weight and height: vision and hearing tests: and tuberculin test,
with chest xeray of’ positive seaclors and tollow-up of their close contacts, Other sereening
procedures such as measurement ol hemoglobin fevel are optional. Trachoma detection is o must,
particularty in the Southwest and is conducted as a part of the medical examination or through
specially oreanized trachoma teams,

Weighing and measuring is a procedure usually correlated with heatth cducation related to
physical growth and the tactors that attect growth, Good practice is to weigh and measure pupils
three tumes during the school year. Compurison of measurements among pupils however, shoukl
be discouraged, Emphasis should be placed on the individuality of cach pupil and on the vari-
ations wmong his previous measurements, Pupils should compete with their own past records of
growth, and only incidentally with others. Physiological development may vary five years or
more amoeng those ol the same chronologicat age and rate of growth is not constant. Interest
aroused in pupils when they are weighed and mweasurved can be used to help them inerease their
understanding ol how growth takes place and what tactors influence it

Sight and hearing are of particular concern. The educational reasons are that these two senses
need to be functioning at optimum level it the child is to make tull and comtortable use of his
cducational opportunities. The medical reasons are that the most requent sight and hearing
probiems of childhood have their onset in the first year of lite when they are most susceptible to
treatment, and tend to get worse and more ditTicult to correct as time goes on, lingering through
childhood to become permanent detects carried into adult lite, In the United States all races, it is
estimated that one out ol every tive school children hus detective vision and one out ot every
twenty-tive is hard ot hearing.

The high incidence ot tuberculosis among the American Indians (six times higher than the
incidence for the U.S. population all races) muakes necessary the inclusion of the tuberculin test in
the Indian school health program. s the policy of the Division to conduct annual tuberculin
testing ot all children attending Federal schools. those tound positive receive a chest x-ray
examination. Feor the Young positive reactors, a chemoprophylactic program is initiated and a
follow-up examination of the contacts is conducted.

Follow-up services -1t is imperative that wherever screening is done, there are arrangements tor
sttbsequent diagnostic examinations and needed medical or dental care it the screening and
diagnostic examinations are to yield desired defect correction.

In the UL S, in general, provision of medical and dental treatment is a function of private
practitioners ot medicine and dentistry, not ot schools. School health services identily health
problems and call parents” attention to conditions requiring treatment. The parent thien takes the
pupil to the family physiciun or dentist. Those unable to atford such services are referred to
community agencies designated to provide treatment to the needy.

In the Indian health program the Division of Indian Health has the responsibility ot providing
for the American Indians and Alaska Natives, in addition to the conventionil school and pre-
school health services v the Burcau ot Indian Affuirs school system, complete medical and dental
cares preventive, therapeutic und rehabilitative.

The importance of euarly detection and correction of detects betore starting school is con-
stantly cmphasized in the Division of Indian Health. Indian children after the first year of life
ustedly are in need of booster immunizations to maintain the protection sequired in infancy.
Chronic infections not amenable to biological prophylaxis, such as impetigo and trachoma are
prevalent among preschool Indian children, the latter limited in extension to the Southwest.
Debilitating car und eye diseases increase the need for correction of Bearing defects and sight
conservation. Orthopedic and other cosmetic and Tunctional difficutties such as cleft palate and
harelip, missing front tecth and distiguring defects tfrom burns or other accidents are not infre-
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quent amony preschoot Ddian children and reguire correction betore the chitd enters school.

In the age group three to tive years, sin decayed teeth per child were found among 12,191
Indian children examined in FLY, 1907, [n addition, in the group examined filteen percent of the
maldes and sixteen pereent ol the femates had meipient peridontal diseases and three percent of
both had maloceluston requinng treatnwent.

Emotional und behavioral conditions and nutritional deficiencies are sueh important health
problems among preschool children that T will consider them at some length,

Mental and emotional health of children A school health program that does not include
attention 1o mental healtho is incomplete. Today in many population centers, the schools report
cmotiomt disturbances and behavior disorders as the most common health problem. A number of
studies have shown that when children get into serious difficultics, the onset can usually be
triced back to carly childhoud.

Mental and physical hiealth cannot be separated: cach is one aspect of total health, Some
mental health tness ds caused by such physical tactors as endocrine disturbances, inborn error of
wetabolism and detectable or undetectuble injury to the brain or nervous system. Conversely.,
physical illness may be caused. aggravated or prolonged by mental or emotional complivations,

Fmotional wnd behavioral problems are intensified among the American Indians by the strug-
gle between cultures. Edacators and members of the health team nave to overcome the problems
associated with the change in the cultural pattern of these people. Among Indians the conditions
that predispose to emotional and mental instability are aggravated by the Indian’s strugele for
recognition and self-sutficiency in a new social setup. The traasition from the old and secure
Indian culture to the competitive and aggressive Anglo society  sometines presents unsur-
mountable obstacles to the Indian mind. thereby increasing the need tor the mental heatth
component e chifd euidanee and counseling and demand ingenuity in the development of
methods to prevent further trauma to the growing child.

tis extremely important to identify the valnerable child before the symptoms of mental or
cmotional problems become too serious. Certain indications of emotional problems are reudily
observable by teachers.

tmotional. Diagnostic and and Counseling Clinics, and | prefer to use this title rather than
Psychiatric Clinies stafted by psychiatrists, psychologists and social workers are first class tools
i schoolb mentad health program. In general terms, school and/or preschool mental health
services should be designed:

Lo 1o promote positive muental health in all children
20 To prevent emotionul disturbunces
3. o help pupils with emotional problems

NUTRITION

Nutrition and nutritional problems Good nutrition is cssential tor good health. Nutrition
directly atfects srowth, development. reproduction, well-being and the physical and mental con-
dition of the individual, Health depends upon nutrition and total health is such a basie fact of
health knowledge that it needs no further claboration except in the tollowing remarks concerning
the relationship of nutrition and intellectual potential.

[For years it has been known that the deficiency of some nutrients, for instance thiamine or
niacing is associated with emotional or mental derangements. The psychotic manifestations of
peltagra are well known in medicine. Tt also has been known for a long time that stunted growth
due to malnutntion during childhood is an drreversible process in Later life, Tt was shown muany
years ago that the mental age of undernourished ehildren is tower than their chronological age
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ancd et this gap s reduced whea the nutritional conditions are improved, New in the ticld of
nutrition is the growing evidence suvpesting o relationship between malnutrition and mental
retardition, " Fhe recognition that undernourished children may cmerge from chilidhood lucking
abiity to reach their Tull genctic inteliectugd potential introduaves a new and perhaps a Irightening
nole into tircories of national development.”™ This was written by Alan D, Boere inan article that
appuared recently in Foreign Aftairs magazine, The vicious cyele ol malnutrition, mental refar-
dation, unemployvability and poverty altects poor countries as well as poverty stricken minoritics
wm more atTlhuent socictios.,

From a practical standpoint, the school is concerned with two types ol nutritional problems:
obesity wind deticiency diseases, While obesity is an individual or tumily aftair, deficiency diseases
tmay affect the individual, the Tamily, the community and the whole country, Yor this reason
they will be discussed at some length in the tollowing paragraphs.

Deficiency diseases  The term Udeficieney discas™ indicates a phvsiologice dystunction due to
an isudtreieney at the tissue leveb ot one, and usually more thun one nutritional tactor necessary
tor health and well being, The deficiency may be primary ar secondary tconditioned),

Causes of deficiency diseases Primary deliciencies are due to inadequate intike of nutrivnts
by reason of Tick of food tpoverty, regional tactorsy or kick ot educition to seleet the proper
foods, Secondary deficiency diseases may he due Lo:

) Lailure of ubsorption, c.g. diarrhea and other
vastro-intestinal discases,
M impaired utihization and storage, ee liver
diseidses, inhorn error of metaboiisn,
C)omereased requireiments, o, pregiiinicy,
flactation, growth, tever,
d)oexeossive excretion, e.g., nephrosis.,
Tt s obvious thut the primary deticiency discases are not only of medicinal inportance: they have
alsu educational, cconomic, social and political implication,

Nutritional deficiencies among Indian children Gross malutrition of the kwiahiorkor,
beriberi or pellagra type ol discase is rare among Indian children, but mid and even moderate
nutritional deticiency exist i greater numbers than is commonly supposed. Primary deliciencies
and deticiencies secendary te diarrhiea are the most frequient etiological entities,

Many benelicharies, especitlly prenatal patients, intants and chiddren, sulter from nulritional
deticiencios. A large number of the pediatric admissions to hospitals show signs of mathatrition,
prinvary or conditioned. which occur most frequently in chiddren of preschool age and are more
severe and damuaging under one year o ape Amony the Navajos 10 s estimated  that twelve
poercent ol infunts hospitalized have anemia of the ron deticicney tvpe, Ingenerad, there is little
understanding in the Indian or Alaska Native Tumily of the relation of food 1o health, growtls or
discise. Diet histories tahen by public health nutritionists support the impression of other protes-
stonal statt that the ITndian dicts are generally inadequate: high in carbohydrate and tat: low in
protein, calcin, iron und Vitamins A and €,

Recommended dietary allowances for preschool ehildren and level of incemne of Tadian and
Alaska Native Families The VFood and Nutrition Board of the National Rescareh Council recom-
mended iy 19603 the tollowing dictury allowances tor children three to six vears of age: calories,
FoO0 protem. 0 gmy calcium, .8 g ron, Tangs thiamine, (06 mes riboilavin, Tome: niacin, 11
e ascorbie acid, SO mesvitamin AL 2300 units: vitiomin D, 400 wnaes,

Well over two-thirds of the Indian and ALaska bencticiarios reside on Lnd with marginad or no
cconomic potential or an areas where employment opportumtics are limited to occasional sei
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sonal work. The Bureau of Indian Aftairs reports that the average annual income for a typical

reservation family (five to six members) is between $1500 and $1700. Fhis is barely one-ha!f the

family income of $3000 considered as a “'poverty line” for the nation,

Leas virtaally impossible for families with income at this fevel to have nutritionally adequate
diets without substantial supplementation of what their limited finaneial resources will provide.

Toward solving the nutritional problems of the preschool Indian childrer -The problem ol
adequate nutrition is different from other health problems. 1t is vast in its ramifications as it
involves such diverse issues as crop production programs. furm muachinery, tertilizers, manpower.
food preservation, transportation distribution and storage, proper food preparation, level of
income. and nutrition education. 1t is evident that such problems cannot be solved by any one
agency,

The nutritional problems ol the Indian families cannot be separated from other socio-
ceconomic problems ot the American Indians. Housing, employment and income are closely
intertwined with health, food and education. But we cannot wait for the total solution of all the
problems confronting our beneticiaries to undertake action on some uregent and remediable
needs. Impracement of the nutritional status of the preschool Indian children can be attained
with a three-pronged approach:

1) Social assistance to make an adequate diet available to Indian families whenever the family
income is unable to provide such a diet. United States Department of Agriculture donated
tcommodity) foods have made o signiticant contribution to the diets ot the Indian families
who received them. Untortanately, not all Indian families in need ot help are reached by the
program. Indian and Alaska Native children enrolled in Kindergarten classes and Head Start
programs should have the benefits of some type of teeding program, Like the school tunch
program this may provide the one good meat of the day for the child. Even when donated
foods ure distributed in the maximum quantities permitted and added to other food
resources of the family, there is no insurance that an adequate diet for any family member
will result. The preschool child will be competing for food with other members of the family
unit and may not fure as well as his siblings. This is another reason to favor a feeding program
in Head Start and kKindergarten.

2) Education ot pupils and their parents in the proper selection of toods. It must be realized,
however, that moditication of dietary practices cannot be accomplished overnight. Education
ol the pupils is a task ot the school program. Education of their parents is the task of the
Division of Indian Health nutritionists and dictitians as part of their family-centered educa-
tional programs.

3y Farly diagnosis and prompt treatment of specinie deficiency diseases in infants and preschool
children. This is the responsibility ot the health team of the Division of Indian Health.

The total child and the team approach - 'The school health program approaches the child asa
whole, including his physical, mental, emotional and social growth and development.

Untfortunately, there iy no one test at present that will evaluate the whole or total child,
including his physical, mental, emotional and physical makeup. Periodic inventory and evaluation
by the physician, using all available muterial, are the best means under the circumstances, The
rate of progress can be determined by a comparison of previous surveys and is most valuable.

Concerning the physical aspects of a child, it is helptul to make comparisons with standard
height and weight charts or. as many preter, to use such methods as Wetzel's grid. Roentgeno-
erams of the wrists and hands reveal the skeletal age and progress. The clinician may also want to
consider the amount of subcutancous fut and muscular development. But no one type of exam-
ination or measurement tells abl,

O 1)

RIC

Aruitoxt provided by Eic:



E

For mental and emotional evaluation, charts and tests are lielptul in assessing performance and
behavior, A number of intelligence tests have been devised for children, but below five years of
age the information obtained is less reliuble than atter that age. For the evaluation of emotional
progress, projective personadity tests, such as the Rorselach, may be usetul. But many of these
tests have to be adupted to the needs of the Indian school program and their reliability evaluated
before drawing valid conclusions.

At present, a combination of the subjective opinion of a trained physician who uscs his clinical
judgment and insight into the chitd; the parents and their environment; the observations of
teachers; and the results of all the objective tests and other findings available, provide the most
reliable evaluation of the total child.

Many agencies and individuals in the comnuunity share the responsibility of protecting and
improving the health of the schoot children. Teamwork is necessary it the greatest possible results
are to be achieved. Schoeol health services need to be conducted in consort with the other parts of
the school health program and with the total school program. Clearly defined und frequently
used chiannels of communications will improve coordination. And tinally, a comprehensive health
program ftor students requires the services of the entire health team. The team approach cannot
be overcmphasized.

In the tertile field of cducation, the common task of both agencies, the Burcau of Indian
Atfairs and the Division of Indian Health, is to develop, coordinate and implement policies and
procedures that will help the Indian children to grow into young men and women, physically
strong, mentally sound and socially usetul; capable of living an etfective und enjoyable life.
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Co-Chairman: Mr. Vernon P, Shook, Chief, School Social

Work Section, Branch of Pupil Persennel,

Division of Education, Bureau of Indian

Affaivs, Washington, . C.

Thank yvou. Or. Reaud, | think that tiere is no question in oar mind that you share with us

the beliet that this socicty’s greatest asset is our chikdren. tam impressed with two things among
many others in your speech: First you have underscored the term “comprehensive’ which is in the
titte of this conterence: seeondly, you have impressed me greatly with the many faceted aspects
of a good health program and its importance to a successtul education program. 1 know more
than ever belore the need for us all to work togethier closely to a common end -a successful carly
childhood experience in education. Phunk you,
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SOCIAL SERVICES IN A COMPREHENSIVE
EARLY CHILDHOOD EDUCATION
PROGRAM

Speaker: Dr. Ira Gibbons, Director, Social Services,
Project Head Start, Office of Economic Opportunity,
Washington, D. C.

Fhank you very much My Shook. Ludics and gentiemen Fam very gratetul to Mrs. Jessen for
the invitation to speak te vou this morning about such an important subject as Social Seivices in
a Comprehiensive Euarly Childhiood Lducation Program. As | hstened to Dr, Reaud, it seemed that
you may not find it necessary to have a second speech because hie gave us cnough tood tor
thought to spend the rest of the day niutling over and Kicking around. I am sure that you will
discover in hiis remarks many ol the same things | am going to be talking about. The only
contribution I could make would be to re-emphasize some portion of his ideas. T suspect that
because a luck ot expertence in sociad services per se, he did not emphasize that component. But,
1 like the spirit in which he presented his concern tor this whole program.

I think it is very important for us to understand what is meznt by a compreliensive social
service program, [ would like also to tuke this opportunity to say that it was a real pleasure when
Fmet with Dro Reawd and othors in preparation for this particular program which represents the
beginning of my work with the Boreau of Indian A tfuirs.

When we talk about @ comprehensive social service program. P'mv thinking about a tamilv-
centered procram. All oo often what we think ot is the child and what happens to the child in
tead Start. Instead, we like to think about the whole program as a family-centered program, not
just education for the child. As a matter of Tact, in regard to education, 1 would like to provide
vou with my way of Jooking at it. Going back to its Latin root, educo means to lead out of. it
does not mean to (i up as one Nills up g jug. but rather to fead out of the person that whch is
within him, With this Kind ol an idea, we can betwer see its relatedness to a family-centered
program, we vistalize at once the Kind of a4 program we ought to have, Education begins in the
tumily. And in that program, the social services should serve, as for example. the kind of mortar
one puts around bricks to hokl them together and thereby constructing a wall. In ower words,
soctul services could be coneecived ol as those integrative activities in the Head Start program
whicti tend to hold the whole wall of Funily living together, to support it and to strengthen it. We
can see this as Dr. Reaud talked about the health needs of the child and that of the teacher and
cducation, when we talk about the community and its concern or the concerns it ought to huve
for the child and his family . we see social services infermingling and bringing together those kinds
of activities of specialists which tend to strengthen the family as o whole unit. Social services are
developed through policy-making. New this is what is necessary for building a comprehensive
program. We are after the mtegration. as Do Rewad said, of sewvices tor the whole family as a
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family, and then tor several groups of families in the community as the community. The social
service needs ol the child are in reality community needs,

I would tike to underscore his mention of” the importance of mental health because, to my
mind, the programs that we have tor childsen betore entering school, formal school, really
represents an opportunity toi then, to learn how to live. These years should not necessarily be
given 1o learning the alphabet alone, the abc’s and the 1,2,3)s because this world of ours is
becoming much more complex. We have a tremendous task in fearning about human relations,
Lhis is the area in which the social worker can be helptul. 1 suspect that there are many
contributions he can make. One service that the social worker offers is in getting people to
cominunicate with one another. Uhis is perhaps to my mind anyway, one ol the most important
of things because you can educote a child very well; you can bring out all of his intellectual
qualities and stll find him a misfit in this society. Now, with all of the problems that we have, we
vannot afford to neglect helping people to learn to live meaninglul lives with other people. We
need, theretfore, in carly childhood education to stress the opportunities for leaning to live, how
to get alony with othier people, with his parents, with adults and with those in authority. This
reguires a sense of self-direction, self-esteem and sensitivity to others essential to achievement of
positive mental health, Mental health is the feeling of well-being which helps the individual to
muintain desirable human refitions,

This means that we must underscore our entire program with mental health intervention, so
that the individual can have o feeling of well being about himsell, 1t is only when one can feel
well about himselt that therefore he can extend to other people the same kind of courtesy. For,
il one is frustrated, is frightened and full of fear, he cannot be expected to extend to others the
feeling of well-being because he doesn’t have it himself. Another, it would seem to me, that social
workers cati hielp with, would be helping the statt and parents with understanding the meaning of
mental health intervention and the construction of program activities to make it possible,

But let us look for a minute at what we think ot us social work. In this instance, | suspect that
in these new programs such as Head Start, Follow Through, we need a reconsideration of what
we mean by social work and social services. Since the beginning ot the industrial revolution we
have been living in an industrial-technological society and have regarded the people who need
ceonomic help us expendables. They are not treated as a part of our major concern. In this
respect we approach consideration ot their needs on a crisis basis. [Uis when the fire is lighted and
the family 1s burnt out that the community will rush, not alone with fire fighters, but the whole
community is there to fend a hund, The fire may have been caused by some old o1l stove. The
famiy next door also has an oil stove and live in as wretched a condition but it just didn’t huppen
that they had w tire this tivie So we do not pay attention to that family; we circumvent that
family and il the other fumilies who ure not in a crisis situation. It is only when a crisis occurs
that we then provide a battling ram and put all of our money and atl of our concerns into
provisions for them. But this is only one way of tooking at lite in a great industrial and techno-
fogreal society. Inso far as production of yoods is concerned, we act as il people are expendables.
When they are not really contributing to production it is not important for us to consider them.
We tend to consider people only during their productive years. I you're too young to produce
then you become expendable. That's the kind of attitude we have in an industrial society. This is
referred to as social darwinism,

Well, I'd like to supgest another possibility that could be deseribed as an institutional arrange-
ment. An institutiona! arrangement is tat which Dr. Reaud deseribed when he said that ahiead of
time you expect chiddren will be sick, you expect that they will need nutrition, you expect that
they will need to grow and develop, so that developments] provisions are prepared ahicad ol time
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with the expectation that it and when these provisions are needed, they are available, Under that
condition we do not have to summon our energies and our concerns in a orisis situation to furnish
them. They are there because they are part of the institutional arrangement, much as the school
is, the churehi or whatever other institutions we may have developed to meet the growing needs
ol people,

[ would like to remind you ot something that sontetimes we overlook. That is, in the preamble
to our constitution there are these words: ™. 0L provide tor the commen detense, promote the
general wettare.™ Now what Do Reaud and myself are talking about is a concern for the general
wellare, Could we just take program services off the shelt of special and just make them general
so that they may apply to anyone and everyone who have the aeed for services? In that sense we
will then be supplying in so many instances, what might be regarded as social utilities. When this
building was built, the builders built in the fight -electricity, It was built in. They did not wait for
the occupants to come in and say “you know, I would like to have a little light.” Then the
builder would have to go out and ask the clectric company to come and run wiring for the light.
No, when the building was built, necessary cquipments were regarded as essential for using the
building and they were built in. Can we build in provisions of all kinds of services, in terms of
social utilities Tor the general weltare? This is what is reouired of us in a highly technological and
industrial society. We are still using the agrarion approach in an industrial society. That is, every
man had his home for his tamily. Can we move to a larger opportunity for illumination where
ther is plenty of light for everyone just to turn it on? That is all we ask. This is the kind of thing
we're looking for: we, therefore, would like to see social services extending from programs in
Parent Child Centers through Head Start, through Kindergarten to Follow Through and even
beyond. Our situation is such that once those of us who have had this kind of experience get
started, we can see the gouls to which we ought to be moving and there is no question but that
program services will move from childhood through to old age. This is the nature of life in our
society. Provisions for developmental growth must be an essential part of planning in our
communities,

We need, therefore, to be concerned about human potentialitics. That which is within cach
person should be brought out. As a teacher [ have tried this idea several times in class. Students
discuss in the beginning what they know about the subject under study. For it is only after that
experience that [ am able to put anything of significance in. The process of education is such that
when people are filled with something they want to say they rarely ever listen to others talking to
them. What is said just goes over rather superficially. As it was once said, there are times when
whatever is said goes from one ear through the other and nothing sticks between. In this kind of a
society with all of our problems, we cannot afford for people not to listen,

There are some other things 1 think ol that are important in terms ol social services in a child
development program. 1t seems to me that the image we huave of social work and social workers
must be changed, Socital workers have to help us with that change. We often think ol a social
worker as a person who enters at the end of the line of frustration and wants to bring in the
bottle of milk and the loal of bread from providers who are probably saying that because in our
society we reallv don’t want you to die before our eyes, we will give you enough so that you can
survive, not really live. It is the soctal worker who serves as the middleman. He is not thought of
as a resource but rather as a person who deprives.

Now this kind of image which we have of the social worker as the middleman is not that
which should enter into a comprehensive program for our carly childhood education and a
program of carly childhood development. Social work and social workers have much morce to
contribute than to fulfill this role. There are some other things that social workers are educated
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to dos T have some examples Social workees, and P'm tatking about graduate professional social
workers now, have 1o study subjects which will cnable them 1o have knowledge about human
behavior, that of individuals in interpersonat relations and in groups. Hoseems to me that in any
program it wouldd be helprab o have such a person help with the development of the curricutum
tor the duily activities of the children, Tiere are obsevations about individua! children und the
st group which should be helplul 1o the teacher in building the carriculum. As a matter of
fact, i planning for the development ol the program the social worker, who not only lias studied
hunman development but also those interacting processes in human relations can help to bring
about positive human relationships on the stalt level as well, The social worker can help the sialf
working with the children and with the families to understand cach other, There is no guestion
but that we reard the fumily as a group of interacting personalities and it should e known that
the soctl worker can do family counselling, Essentially the members of o tumily constitute a
group ol interacting pensonalitios. You are very likely o tind the same kind of individual behav-
r i the fumily group as you lind in other smadl groups outside of the Tamily, But it is there,
within the funiity, that the child iest learns how o regard himself, his own selt-image; and,
therefore, how other people look at him becanse ever alter this as he joins other groups, the
image e has ot imsell s related to the image which he developed in his family, his status
position i the Family s thot which he carries as an essential part ol his personality. The social
worker understands that development. The social worker can help atso in the training of the
social service aides both in the presservice and in the insservice training of members of the statl
and the volunteers. In addition, the social worker does have knowledee ubout social and culturat
differences, und we can expect the social worker to help us in this regard, You see if you exclude
these from any possibifity that the social worker has had this kind of knowledge, you may never
call on him tor lwlp. The sociad worker can serve also as a resource person tor the statt and he
comes to know more and more about the community and families in the community. This
imformation can really be tramshated into activities within the center. For example, working with
paarents i oull ot thedr programs is ot the highest priority as a social service, Sontetimes we tend to
dismiss the parents and not include them, But, they are important in any child development
program. lnstead, we may try to work with the child outside of the fmnily and what we are deing
is really causing more confusion Tor the chi 1 because his self=image is tied up with his family and
they are Jelt out ol the program. I don’t care how poor or how ignorant they may be, they are his
parents, members of his family. The stafl must confront that kind ol sitvation and learn to work
with the parents. 3 this be not so, you are not going anywhere, For example, the teachers will
hielp the child to make two steps today in the clissroom but he will be one and a hall steps
backward over nighte The teacher gains one-half a step while she could have had the fumily to
Pack the provram. so that the child that you provide with two steps will be back tomorrow with
taoand a bl steps because the other half was provided by that family, by the kind of supports
that o chilid s able to get trom lis Camily

Fheno there are several other thimes we might mention about this but | think one of the
concerns we should Bave here today s where are we going with these programs, where can the
socil services make o contrbution in these programs? Well my Jeeling is, notice I said my teeling
ino that the whote meaning of these programs go back to the Chinese phidosopher, Luaotze who
Nived anthe B3th Cenmtury B.Coo and T opreaphrase the words of that 13t Century B.C..
philosopher when he said Tt s when the people can say we have done this ourselves that you
realty hase had good Teaderstng™ Now thut is wihiere we are going. Woe have been doing things for
people and oven with peoples The time has come i terms of o reconsideration ol our sovial
servives where woe are really helpimy people dothines tor theniselves, Now we Gk o ot about
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helping peopie to help themselves and having said that, we o ahead and help them anyway. Now
let us take that serionsly to have people do for themselves. Now this is where the social service
atdes and the tamilies come in. People need o learn skitls to five in this complex world ol ours,
Sovial servives and othier protessionals can help with this. Not ony are there some things familios
can do to maintain adequate nutrition that no one else can Ao tor them but they are in o position
to teach others these skiffs and know that they will carry on. For example as people learn about
health and prevention of ill-health their coming to the physician will be less and fess frequent
because they know how (o take care of themselves. We must come o know that training of
people so that knowledge and wisdom can be a resource for the every day man and child are
urgent needs. They must develop skills to do for themselves what they reaily need to do in this
kind ol a complex world. We are moving up to higher things. We are moving upon the moon and
perhaps we could share our technology and know how alout community services with the
comuon nun. 1o has been said and rightly so that this is the century of the common man.,
Developmental provisions are necessary for growth. Creative teadership must be found to
maobilize them Lor social services.
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WEDNESDAY, MIARCH 6, 1968
AFTERNOON SESSION

Chairman: Alvin Wareen, Lducation Specialist (Curricufumy,
Studies and Development Center, Division of
Education, Bureau of Indian Aftairs, Albuquerque,
New Mexico.

As g start perhaps it might be of some value to restate the two objectives of this conference.
We are here to take advantage ot an opportunity to consider, explore and exchange ideas about
the objectives and factors involved in planning, establishing, and implementing comprehensive
carly childhood education programs.

We are also here to take advantage of the opportunity for continued dialogue essential to the
development ol these programs. Qur panel hopes to provide "food for thought™ that you might
use when yeu engage in continuing considerations ot this new program.

We would like to share research findings, to share experionces, to point up pertinent issues, all
of these intended to supply you with a way to engage in a “tood for thought™ operation. At no
time shall we try to prescribe or dictate thought. This shall come out of your own deliberations
and what yvou do with the give-and-tiake action that happens here. Our pattern will at first be that
of a symposium. bBach person will fuke approximately ten minutes to present, trom his back-
ground, carefully selected packages of information which represent “food for thought™ tor you.
We may then engage in a little cross-examination ot our own remarks, At this point the pattern of
activities will change and become an open and free forum. We would like to hear reactions from
sonte of you people who have been listening to the speeches. You may want more information
from any one of the speakers who are here before you. You may want to fill in some gips that
vou think are important or you may wuant to raise new questions. And when all of this is
recorded in the reports and given to you, you will not only have the words of the speakers who
were originally designated to speak on the symposium plutform, but also the very valuable
information which I anm sure will come from the Moor. We hope that vou will participate to the
extent of your interest in that phase ol the program.

Qur speakers are: Mr. Jule Sugarman, Associate Director, Project Head Start, Office of
Economic Opportunity, Washington, D, CooMr, Francis McKinley, Associate Director, Indian
Pducation Project, Far West Laboratory, Berkeley, Culifornia;, Dr. W, Bruce Welkeh, Chijef,
Guidance and Counseling Section, Branch of Pupil Personnel Services, Division of Education,
Burcau of Indian Aftairs, Washington, D. C.: Mrs. Stella T. Lee, Edacation Spectalist, Shiprock
Aveney, Navajo Area Oftice, Division of Education, Shiprock, New Mexico; and Dr. Minnie P
Berson, Coordinator of Early Childhood Education, Elementary and Secondary Educotion, U S,
Otlice of Bducation, Washington, D. C,

Feis with pleasure that Fpresent Mr. Jule Sugarman, our first symposium member.,
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THE ROLE OF THE. PARENT AND
COMMUNITY IN A COMPREHENSIVE
EARLY CHILDHOOD EDUCATION PROGRAM

Speaker: Mr. Jule Sugarman, Associate Director, Project
Head Start, Office of Liconomic Opportunity,
Washington, D. C.

1 am very happy to participate in the birth rites of another new program tor young children.
As L was coming out here fast night, I was recalling that it is just about three years ago to the day
when Head Staic had its birth rites. We went through an announcement at the White House and
then began speaking around the country about what we originally conceived to be a relatively
modest program but which very quickly became a very large program. 1 also recalied that when ]
started talking about Head Start, T was primarily talking about a4 program for chitdren and was
talking about all the wondertul things that were likely to bappen to young children if they could
have a Head Start kind of experience. One of the things | think we learned from Head Start is not
only just what it can do for children, and we found that it can do a great deal for children, but
what it can do for parents and what it can do for communitics, And [ have come to the point in
my cwn thinking where [ find it ditficult to discuss Head Start or really an carly childhood
program worth its salt, without talking about the impact upon the communities and upon the
parents involved. And in fact, we came to find that it is not really possible to run a very effective
curly childhood program unless one somehow finds ways to involve the parents and the members
of the communitics in general,

[ tonk the occasion of being in Albvguerque this morning to go out and visit & program at the
Isleta Pueblo. I'm sorry to say that itis the first Indian program Pve had a chance to see. But if
they are all like that, we're in good shape because it is really an exceflent program under a
sensitive group of people and under the personal patrorage of the tribal council. While T was
there this morning, there were three members ot the tribal council who came in, not to sce me,
but because they had something they had to do today Tor the Head Start program in Isfeta, 1
looked on the wall and there was a list of the mectings that were being held by the members of
the tribal council and by other persons in the community interested in the program. it is almost a
stageering kind of thing in terms of the amount ot time and ¢ffort that people within the tribe
are willing to devote to tais progragn. Finally I walked mto the classrooms and in every classrooni
was a parent and [ was told every day it is a different parent. Sometimes parents come back
repeatedly but the pointis that it is an open classrcom, that ttis a place where parents not only
feel free to come to observe, but feel tree to be a part of that classroom, teel free to sit and
observe their own ¢hild, teel free to talk to the teacher gbout children in general, to work with
the aide in helping zet some of the things done that abways need dotng in classrooms, tike the
children on tield trips. and to do a hundred and one things that make them feel a part of the
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cducational process T owas sconmpanicd Byoarentlemen from Arizong State who has been
sworbame with Tndion Head Start proctams sinee 1963 and who telis e that there has been an
absotutedy phenomenal clumee o the attitude of parents involved in Head Start toward the
prosterec ter faen claddiens abselatey phienenmensdm the sense ot the kinds of participation wnd
tie tte ity of participation tet the paents resporad too sid rave tesponded 1o, He tells me that
s ot at all anusaad to dind meetings of Head St parents attended by 78 1o 0047 of the
parentsoat s notat b untsual o fmd parents engaged inoweckond work inomakine tovs and
preparine slerais o m o attending special Kinds o mstruction to hielp the stalt of the center in
iy way that they cans Bud be tels me the sud time about Qe is that their participation stops
atter Head Stntand thar there issomchow apreat vord and gap between “ae parent's interest, the
parents partiaipation and the parent’s acceptunee ot what voos onin Head Sttt and what
Bappens Later.

Now bhink that this presents o tundamentad chadlenye to you in terms of what is ikely to go
ot and what s DiRely o happen in Kindergartens that will be established throngh the BIA
provearin. Thore iy now it seems o me, a base of people, @ base of concern and a buse of interest
which it you can capitalize oncit, has a great potential for everything you wre doing in the BIA
progranis e ey of improving motivation, i terms ol improving aspirations. in terms ot
mproving just plain old competence. Now on the othier hand, iUy possible that vou can destroy
the Kind of thing that seems to be happening. 1S possible that the formulas which may have
been appropriate in the past. which may have been all that we knew how to do in the past, are
dead TS not only possible, s certain that they are dead, T is cettuin, not tor just the Indian
population, but tor all Kinds o people m the United States and for all Kinsis ot people around the
world who can no longer be contentc who can no longer be isolated, who can no Jonger be told
how to dive their Tives, Once you decide that parent participation is worthwhile, it's « very
diffreult question 1o know how to start it and how 1o keep it going, 1 suppose that the best
answer bean give youis to find somebody on your staft who cares about it. To find somehody
who phivs (he role of Director i the program. or teacher in the program or member of the B1A
sttt who bedieves that this iy important, who is willing to devore the time and the energy 1o take
the time to getat done. That is why the Isleta program is o vood one, because at Isleta there is a
wonman who bves and cats and breathes the beliel that parents are important and that they ought
torbe invalved i the proveam,

Fhere are some tormal thines that you can do. Fn Head Strt we have some rules: e not at all
sure that they wre the best cules e the world ar that they are the right wales tor the BIA program,
bat fet me just wll vou what they wre so that you can use them as something to think gbout and
the posstble point of depairtare for Forming vour own rules.

Fhe tisst rule iy that parents are adways welcome in the classtoont, Fhey may come there as
ciployees or as aides in the progrant fhey may come as volunteers or they may come shiply
because they want to see what s zoing onin the classtoom, They are not only welcomed. they
are cncouraged. Gaven the real opportunity . and they e given special invitations, they are really
made to teel that they should be a part o what's gome onin the chissroon,

Phe second rale in Bead Start s that the staftis expected 1o spend somie time in visiting with
parents i ther own home so that the sttt can understand the kinds ot problems, the kinds ot
coneerns that the parents have, and so that the sttt can work with the parent in terms of giving
then ideas as to how they can be more helplul and most effective in workig with children in the
Provran,

Fho thrd rude s that there needs 1o be complementary educationad activities Tor parents as
wellas clnbdrens Phat those activitios ought to be thie Kind that are s response to winat the parents



are interested iy to what the parents feel that they need, rather than the Kinds o things that the
stadt feeds they needs Amd these take all Torms: consumer cducation, chithl psychology to general
cducational development work, toany sort of thing that comes out o the necds ol the parents, I
s ot abways casy i the begmming o set parents (o express those necds, Againg i you can find
that statt member who Ds the sensitivity, who bas the ability to communicate with parents, it is
very Tikely that you™ld set what vou want,

Now the fourth rule wnd probably the most controversial vale. is the rude that parcats should
have o B say about what gets done o the programs. We require in Head Start programs that
there beoa policy advisory committee, which must be composed of at least SO parents, the
rematnder ol the people being drawn from the protessional community and other persons inter-
osted in the progran. That policy advisury committee has some rather clearly detined responsi-
bifities, First of all. the request of tunds Tor o program cannot be sent to OFO until the policy
ddvisory commitice has approved it Secondly, the Director of the progeam cannot be selected
without the approval ol the committee, Thirdly, the policy advisory commiltee in many siti-
ations acts ws the vehicle tor grievences, appeals, expressions ol coneerns, complaints and tukes a
very serious view of ity responsibilities to be the advocate of the parent, but at the same time the
advocate ot the statt,

I think that one ot the most Tratful things that occurs in good parent pohey advisory
commitiees is when that commiltee begins Lo see ity responsibilities to the children, to the
parcnls thenselves, and o the sttt as being of equad importance. And they are ol equal impor-
Lattee, Al of these groups are fiiman beings These groups are deserving o consideration and
revopnition for their distinctiveness and tor theiv own individual performance. And [ suppose ina
way, that’s what al) parent and conununity participation is about -a recognition that we're
talking about human bemgs, that we're talking about human beings who have character, who
have mtegrity, who have strengihs and who, above all, have a love for their children and a wish to
do right.

[ think some of those clements and perbups others as well are the Kinds of things that you
necd o begin to grapple with in your sessions both here and us you return to your home bases,
[0S a problem and iUs an opportunity. Hoyou will invest the time and 1 you will examine your
own views and vour own attitudes, U think yvou will find it 1o be most worthwhile in teris of the
pavolt and the equality of your program,

Speaker: Mr. Francis MeKinley, Associate Director, Indian Education
Project, Far West Laboratory (in cooperation with the
National lndian Youth Council), Berkeley, California.

Well T'movery glad 1o be here to participate in s conference and I'd like lo express the
regrets of Melvin Thom who coutda™t be here because ol his attendance at some hearings in
Wishington yostorday and today. He asked mie to reprosent hiim today on this panet which [ am
very happy to do.

We have been talking i adl of our sessions up until now abotd huwman beings, about human
feetines, aboul human experivocess and 1T oanagine that these people Mo Warren pointed out hiad
thoughts and fechings about cdacation as well as about other things in their development and
srowth and authority. This iy an example of what we're talking aboul. Back in the Indian
country, there are many people who are probably thinking the same thoughits, but saybe not as
well ervanzed o maybe not 1ocined speciticallby i aoway that yvou protessional people like to
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think about them. Now 1 don’t know how you feel about John Dewey: he is criticized quite
severely and untuirly 1 believe ter sone mnovations which were introduced in the schools in the
fanie ol progressive education. But to me he s a person who has retlected deeply on the subjeet
ot edecation and once moawhile T eiance at some pages in his book and get a thought out of
them. In one of his books whneh 1 looked at hetore T eame here, trying to Find something sensible
o ~say. b eame across in s introductory paves on democracy of education what he says about
cducation being o prictical enterprise. and that it requires a svinthesis between our scientific
knowledge and competence and our own bemngs 7 hunams, as man, and that it s our
responsibility to think about the scentitic concern with our own experience. I thought it was
durite refevant to what we are tafking about in carly childhood educution because what he really is
saving iy that too often we toreet that the child, specitically the Indian child, is also feeling and
thinkiy, that bie has emotions and that he's experiencing and exploring, that he's trying to find
out about the world, T assume that the Tndian chitd has tor centuries been trying to do the samie
thing. Dewey also points out that school is a modem invention. For thousands of years, human
beings have been educating themselves, it is only recently that schools have been established to
do thus, They are not pertect yet: they are still undergoing mouitications, Our purpose here today
Is to try and help with that improvement,

I think when we talk about, with some relevance, regarding taking parents into consideration,
when we are talking about education where the child is, 1'd like to quote trom John Dewey:
“Lhe principat at the school has more education resources thun those which exist outside of the
school, The sort of material that instructs children or adults outside ot the school, The sort of
material that instructs children or adults outside ot school is tundumentally the same sort that
s power toinstruct within the school™

Wo mast bear this in mind: that 1t will help us think about the Kinds of contributions that
parents can make for the education ot our children. Now that Pve given you the impression that |
know what 'y talking about, 'l proceed to tell you about some of my experiences in education.

About ten years ago D was fortunate enough to be working for my tribe, the Ute Indian Tribe.
We weren't working at trying to mmprove the cduvational system, we didn’t have OEQ and all
those other vovernment programs those days so that there was private financing of the organ-
t/ation Lo the tne of 1ty to seventy-five thousand dollars per vear. Once of the first things that
wo st up was asaimer kindergarten program, Later we moditied this because the school district
tett we were domg pretty vood at this and applicd it to the whole school district. So we
estublished mstead o onuesery school prozeam tor three and four-year-otds in the summer. Later
woe o developed ayear-round program with these presschool chitdren. And the thing that |
remember about this s that 1t provided an opportunity to look at huwman relationships, human
mteraction. and development. 1t vave us an opportunity to look ut cultire change. calture
conthet, and culture wdaptation, TUwas wreal Jearning expericnee for s because we were given an
opportunity toseeina Kind of panoramic view what everybody had been talking about but really
never B seann a hive situadion. We had Bistened to people talk about theories and all this sort of
thing, but they did norvoduce programs tor us in the fesh. But here we were secing some of the
very things we were talking abouts something thot was a great learning experience for us and the
parents whom we were working with,

Pd like to list just o fose of the tiines Gt we sass, T he fiest thine tat comes tomind, that Dr.
Dozer mentioned. s something about role modelst it immediately triveered me to think about
the ittle cames that wo play e with these chiifdron, We called it a role playing kind of situation.
One was tooet these cluldren and observe them thirough a one-way window and wateh them play.
Weoe s ould throw out clothing to these childien and see what they wounld do with it Well fittle
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Kuds Tike 1o play howse so they would put on the clothing, and invarizbly most of themn would put
o women's garb, tong dresses and high heelod shoes, etes, and very tew of them would put on
male clothimg: So what did that tellus? One thing was that there nuust be areason why they tend
to bty waycwhy they swoudd preter to aet fike temates, The male feare was either inconse-
guential or he was strongs Wells the ones that acted this way happened 1o be where the male
fizure was very weak and the mother was generdlly running the Tamily, But where the male figure
was strong and did not gt drunk every day. generally the made Tigure was strong. You could see
itin the play of the childrens it conlirmed wli the Fmily situation was so we were able to learn
this and also tatk to the parent about the Kind of situations whivh were developing and illustrated
to us tn this particular play situation,

Anottier one wis that we used to wonder who their cultural heroes were, We knew ihat when
we talked about Mickey Mantle that they didn't know who we were talking about. So we would
sy UWho doyou Took up to?™ Well, it was not very surprising because my cultural heroes were
the same when T owas a Kido and 1 werned out o be the town drunks, You know they were the
ouly individuals inca Kind of placid community where nothing ever happens ar the only excite-
ment was in the night when the drunks got hauted off 1o jail. Most of these harmiless drunks kind
of just put this act on by drinking and raising o commeotion and so here would come the police
wagons with siens and Hghts flashing and they would get tuken in. Most of them would do it just
to entertain the Kids so when the Kids played. they would be the drunks. But what was the
meaning of this? Te was certainly o kind of indicative thing. [t wasn't heatthy so the parents were
concerned about it They would say ook what my child is doing | don't wunt old John, who is
abways drunk, to be g model for my child. T want him to model himsell on somebody else. So
hrere was an opportunity to work with the parents,

But how do we go about this? Who shall we set up tor models it this is what we are [ooking for
because in school they had models, As Dr. Dozier said, models that our indian children have are
scaree. They do have some but these are not the ones which the schools like to emphasize,

Another particuler learning that we acquired here was in terms o child rearing practices. We
vould see that whut nuny of the Iadiun people were telling us was not related to the present
sttuation but rather wiat had occured years ago and which was kind of an ideal situation but no
fonuver applicable. We knew very well that this didin't oceur now. There had been a change ot
some type, soin talking o them they would say “Well gee, Fdidn’t know we had changed,™ Well
st b ou st have because vou're not doing what you just have been saving, And therefore, in
talking o them we were able to save "Well how can we do it77 We can give you an idea of what
kind of ¢hikd rearing practices the school people are looking at. They would say this is kind of
waalty s ot very vood. For instance, this permissive attitude ot the parents. There ought to be a
littde more structure there: have your child do things by numbers, get used to being alive in some
ab these thimes ke that mstead o tighting one another. Well, these things you can work oul
torethier vith the parent’s participation and preparation for what is expected in school,

Another thing L came across was that generally parents weren't quite responsible tor their
children at all times, They bad their reasons, In some tumilies o kind of “child nurse’, an ohler
child m that tamialy who sctually taught thut chitd in the absence of the old grandmothier who no
longer regarded herselt as grandmother or erandtuther (they hke 1o be teen-agers now), was
taking the yrandmother place. This gave us un opportunity to identity that child who was taking
tiat tesponsibility and trying to take over the role of a tutor, These are just a few examples of
Wit s bappening. othink they are means by which to got parents to participate as well as
mrembers of the tamialy,

d hke o mention one more dea wineh we e tivine now to mtroduce thivuelt our Far West
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Faboratary Program on some aof the Indian reservations that we are working with and that is the
tse of materials in the preschool where we are working, We are trying to encourayre the teacher
and des to et materials, books amd supplies. which will be availuble to parents; which the
Putents can pick oalwath the belp ot the teachiers or ardes or whateser personnel huppens to be
stotnd and ke boe and work with the children at home. There we soveral things that we Tope
Wil Bappen ieres Fast is that we will be getting children participating in the use of instructional
materials st homes We know that Indians are averse to doing homework and many schools don't
even have lomework, They do it vight in the classtoom teally and certainly this is not a good
stuation torat doesn™t provide acomiplete fearning opportunity. We're trying to get the parent
imvolved i the fearning process by taking the materials home and helping these children out. In
addition, we hope that by beginning this with the presschool children that the idea will spill over
onto the other claldren who are dealing with more sophisticated material, We're also looking tor
the assistance of that child tator while we are doing this, Some Families have this chitd tator that
we e tidhing aboul sowe want to develop some Kind of training program tor them. o addition
toall of thisoas that it is getting the parents to think more realisticaily and more deeply wbout
cducation o they i tarn can help the presschool, they can help us who are eathering data out
there o see where we cun make some improvements. This is one of the programs that the Far
Weost Laboratory is tryving to develop.

Lhese conterences on Indian education romind me ol a possibility: what would kappen if we
brovusht in Indian traders into a conterence with the theme being “Indians as pood eredit risks?™ |
magime that they would say. " Yes Indians are Tine people and we know that they ure responsible
artd we oughtt to respect them, ™

Bat the minute they walk out of the conference and hack 1o their trading posts, what do you
think they do?

Well 1 hope that this doesn™t happen with us,

Speaker: Dr. W, Bruce Welch, Chief. Guidance and Counseling
Section. Branch of Pupil Personnel Services,
Division ot Fducation, Bureau of Indian Aftairs,
Washington, D, C,

THE ROLE OF THE PARENT AND COMMUNITY IN A
COMPREHENSIVE EARLY CHILDHOOD £EDUCATION PROGRAM

I wondd Bke to express my appreciation tor the opportunity 1o give some views coneerning the
developmont ot carly chirdhood cducation with community and parentadult involvement as
necessary components tor the success af sucl program operation. Fiest, [ would tike to point out
that our prosent practices might reflect o quality that has ignored or neglected to use the
Knowledye that we possess concerning the teaching und learning processes. The causes for this
could be many among them maybe the Jack of tunds, inadequate statt, and the lack of readiness
on the part ot society and the cducitional establishment. Consequently, when the opportunity
hecomes available forus to make tse o this wealth of aequired knowledge we have a tendency to
Wentity the practice as innovation. In reality we are just beginning to cately up with ourselves by
applving swhat we already know aboat fearning to the process of teaching. For mstance. we know
Pl well with wll due respect to the reeent eftorts under the maume ot Head Start. that chikdren
Buesin to fearm as soon as they are borne that parents are the first teachers of chitdren long betore
they enter school and turt” o thet the total environment has o tremendous amount of aftoct on
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the carly devetopment of children. These are not new concepts, When we tike into aecount thut
these concepts have meaning for educational development wnd proceed to make this knowledge
ad itormation operational 1y our cducdtion programs we are rising to the level ot our pro-
tossion as read cducators, Woe are not developiie new concepts and it is educationally dishonest to
[t onr preachients hide our neglivence by emphasizing imnovation,

Fhe positive wains to be nide i edocational deselopiment throueh curly childhood education
by including this phase ot the child’s development in the total school program are educationally
sottnd and aceeptuble. T is conumon practice among people trany altluent socictal groups to send
thoir cotldren o nuesery schools widior vive them priviate tutors betore they enter school, Lven
i cases of dess afttuent Famthios where parents have febt that education is important, we have had
children to learn to count to ten ot the age of two, and to spedl Mississippi backward and forward
by the time that they are threo vears of ages Lhe crucidd problem tound i regular school
prodvams in the past fas been that owr education progeans lave taled to consider the values that
are nherent iy parent foffosw-through where school expericnces are concerned. Now (Tt
money has become available for improving the quality ot cducation there iy inereased interest tor
pnproviny the quadity of services to chibdven at all stages of their development, This has become o
new focus tor pablic cducation and theretore mukes it imperative that all variables impinging
unen the dovelopnient of children must have a pare o detenmining when and how these new
provtans must be directed, Fuarther, iUis no longer considered the best edacation practice to fimit
the responsibility of the school onty to children but must make immediate attempts to briny
pareinis and other Lyv-people mas co-partners in the education process,

Lwould like to dmpress upon us the fact that when we talk about the education of pre-school
ave children that we are talking about ] children who must passy through the Amcencan system of
cdieation. Consequentiv, we must think i terms ot the goals of American Iducation which
emphisize that cach American child must beconie o worthwhile citizen in teims ot his own
individual potentiat s he vrows and develops, At this conterence we are primariy conneerned
with the education of cinfdren who tappen to be Indianst however, our specitic concern muase be
broader i scope toomahede more than any one particular group ot children, Tt is our responsi-
Dility as plasmers tor the Tuture toosee oo it that cach child will have the opportunity to develop
SKills vt witl enable um to compeie with other children, It one gcroup of children in American
wWill entor schiood Betore sixoscars of ave thun it is only logteal that othor groups st e the
same opportanity. Children must be educated, Our American sy stem calls for it and are we not
all Americans!

Wo know very well that parents can assistin cducating thew children but we nitst be certain
that parents understand what we are domg. T can be a fault i our carly planning it we do not
include them. s chifdren grow and develop through schoot, clementaryosecondary and collese,
woomnst of necessity have tie support of parents i maximuny services are to be rendered throusd
cducation. However, parents cannot support what they do not know how to support. Thceretore,
it s manbent upon s to transhite Tor themo i a languase thet they canunderstand. the real
funcuon ol school. Morcover, they must Know wihiat their rotes are Tor helpimg us to develop
provrams Sor ol of our children so that the chithdren can Become cducated oy participating and
contrtbuting citizens. Fhis alse brings into focus @ ness responsibility sor the school that ol
providing contimuimy cducation programs for the parents and other adults in the conununty,

Consequentis D dank that swe need o have o long Took at our couds ot education in terms ol
what we are strving o do tor people and more specifically tor children. Amy adult or any
mstitution wittin o community inowhich children dovelop becomoes o necessary resoaree tog
promotiny the bost development for these children through sound and meaningtul cducation
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programs. [ the community is to serve asa resource we must clarity the meaning of or give some
type of droader concept to community. What are we talking abont when we say community? Are
we tulking about the neighborbood, the tribe, the city or are we talking abeut the world which
mvolves total mteraction of adb people and groups? woudd like to advance the concept ol the
workd as our community sinee thisis the arem inowhich He s actuated or fulfitled. s also from
this frame of reference that we derive our iders about whiad ite is to be i terms ot interpersonad
relutionships between individuals and among groups, In short, our attitudes are developed which
motarn diveet bedowior as we plan the necessary experiences and activities that make us what we
are. Theretfore, we are going to have to examine the attitudes of the people who support and
contribute to the growth and development of children through vducation using the goudls of
Amencan Bducation as eriteria, We must be as cortain as we can that our attitude does not make
us address ourselves only to those characteristios that muke people ditterent; instead we must see
those chatactenstios that make us wll people with common gouls and aspirations. We limit
ourselves it we plan tor the educational grow tioand development of Indian children, Puerto Rican
children o Neero children as indwidual gronps, What we must strive for is to make it possible for
an idiadudb who comes throwgh our American educationat system to become d person who s
able to tunction quaditatively . using the sum total of what he has fearned, thereby becoming a
profitable and productive cosmopolitan citizen wherever Tie tinds Timselt.

Our purpose briere ot tos conterence s to bring torth ail ot the intformation that we have: to
capitalize upon all o the resources that are avadable i communitios so that parents and adults
will have the opportunity to partiapate indeveloping an education program that will have
dynamie attect upon the growth and devetopment of ehildren,

Speaker: Mrs. Stella 1. Lee, Education Specialist, Shiprock
Ageney, Navajo Area Office, Division of Education,
Shiprock. New Menivo,

THE ROLE OF THE PARENT AND COMMUNITY IN A
CCVIPREHENSIVE EARLY CHILDHOOD EDUCATION PROGRAM

tM s oo tiest presented hier itrodaction and main points in Navajo. )

Eaay thauk vouw and hello tricnds all over the country. Going alone with M, MeKinley when
e qguoted Jobn Dewey o whom our Indian People know very hittle, | would Bke to say that |
quote Chiet Manubito ol the Navajo Fribe who onee said, “Education s the Tadder, tuke it my
Children and learn the white man's Tngouge.™ Now what 1 said, 'mosure T ean say more tluentiy
e Nvado than what T just saad i Faelish,

We have today been talking about carly comprehensive chilabood education. Now transkiting
that would be very hard i the ditferent tongue of the Indan people. What do we mean by the
vocabulary that we are all asine? Some of you are doctors, Some of you are highly educated.
Fhat iy wondertul, we want that, But thinking at the erass roots level of our Indian people. we
sty ivolvement of Tndum people. T think this finvolvemoent'iUs a big term, o bie word. What do
they Know about mvolvement out on the grass roots of the reservation? We need to come down
to thew fevel of talking. Let’s pet down to what we are saving. What do we mean by kinder-
zarten? What dowemean by presschool? By Head Start? What do we mean by education”? People
with whom we are working have very little knowledee ol these terms, They say to vou people,
vou do gt 1S vour program. You didn’t consult us™ We hear that day-to-day, over and over,
Yos! So s Indian feaderss how many i fere are Indun feaders? How many in here are of Indian
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descent”? How many po out to the hogans, to the villages? Very tfew of us do. And so when we say
get the parents involved, naturally we get opposition, Naturally we say why don't parents come
to these PLA mieetings? What shall we do? Well, we know that the parents will get involved
probubly it we tulk on their fevebamd explna to them what we are trying to do.

W are celebrating our 100th Centennial of the Navajo. T always say, well, a hundred years has
past and what do we have to show tor it? What is there? Let’s re-evaluate our ladder of suceess of
cducation with our Navajo youngsters. Preschool, Kindergarten, even in our grappling sessions |
have heard Indian feaders say, “what does that mean? Is it two things alike? What do we mean. |
haven't heard it defined?” Well, Fdon't know, it's the age level or it's this and that, but if we are
going to gt the parents to participate, they have to know, We have to prove to them what we
mean by cducation. Education to them s to read and write, There's more to it than 1o just say
cducation, I¥ parents are going to be responsible tor these kindergarten schools, we have to
prepare them for it Preparation as to taking care ot the child when he is small, they will say
“Oh, the chaldbis too smalll The child can™t do it The child might be six or seven years old and
woe gt that response from some of our parents and they don’t know about the physical and the
growth devetopment of the child. We take too much for granted about what our Indian people
readly know Fhey know their Indian ways. And we always talk over such things as let’s learn their
culture, letUslearn thisand that, Sometimes teachers try to teach some of the culture of the Indians
and that's Tine, but yet the parents want the children to be taught so they know how to converse
and talk and speak English und read avd get on to a higher level of education,

Now we know that as educators, we begin down at the Jower age levels. One hundred years has
past in Indian cducation  why aren’t we getting tho leaders we want? So 1 think this comment
about Head Start which wus interpreted to me by an Indiun is important. He said, "what do you
mean by Head Start? Do you start with the head and redo it all the way down?™ Well, Jiterully
that’s what the interpretation says ot a Head Start program. Now Kindergarten, what do we mean
by Kindergarten and what will happen? So 1 know iUs going to be a long struggle. We have to
educuate our Indian parents at grass root levels: we cannot do it from the Washington fevel, We
cannot do it that way. [ don’t want to step on any toes because we need the money; but don’t
vou agree with me? We would like to have the beautitul kindergarten centers like we have
observed over there at Manzanita. T told Mrs, Jessen, "My this would be wonderful if the dream
comes e to have a Kindergarten center like this one on the reservations ol all Indian people.”™
She assured me and sard, “you™ have them. ™ And 1 thought, sister, vou're ju.t promising me
lot of things.

Ihie conununity role. The community as it was defined might mean several things but here
we're talking about the Tndian community. Some live in villages, some live on scattered plains,
same dive onscattered reservations. We need to have roads built in to a lot of these distant places.
We are now beginnimg to do that, which is wondertul, but this should have been done, as | say,
hundred vears ago. But the Indian peop®s are not saving, “welll thev'll come back to us some
day T bue that s exactly what we're doing. We're coming back and we're helping them. The
community should want the program.

Sometinmes we say, Chere itis, we have it all packaged for you, You tuke it,” What will they do
and sas? Ohe they will bouance it back at you and say. “you take it You know low to do it, vou
planned 107 So there we are. We haven't gotten over the hurdie but yet we keep emphasizing the
need tor mvolvement. So as a community . most v our people ' sure realize that the only way
to get abead i the American society which we call nLois to get an education. As | osaid betore.,
cducation Lo Indians is a big termy its a broad term, So if we can begin with Head Start with our
ditterent Indian people and with parents to participate in these programs we can get the parent’s

SULZEUSHIONS,
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[ know onmy owe reservation prople outside. the toreize cos as we would call them, say, “Oh.
I0s 1oo fong to interpret. I'd st there till sis or seven o'clock.” Well, itis true, But when you are
talking two tongues and you have tore-interpret, 1t takes time, Now, righit now. 'y watehing the
tme, T ave o he thme conscions, But when sou getout in the Indian villages on the reservations
to talk about the education ot children and tiis presschool that we are going 1o put mto eftect.,
sou bave to toreet aboat tinre, Avam want to craphasize that we have to start of 1 with the grass
rools, What's wrong with that? The reason s they don’t know. We take too much for eranted.,
How canowe hedp a parent to recognize a child’s readiness tor Kindergarten? You can answer that
e number of was s,

Fwoudd fike tosay that Fawas very elad to be asked to tatk and | know within ten minutes you
can'tosay muuchs But as Mo Winren said, what we say here will be just “food for thought,” and 1
aetsure that as you go back vouw will tind that the mvolvement of parents and the community is a
fong struyele. But with pood undenstanding of the background and what we're trying to do, first
el the peopte about it and what the resubfts will bring and not how 1o do it What it wiil do will
prove to the people that we are not laes, that we are nothiere just to feave them holding the gap
between the kinderearten and Head Starte Phere should be o contiauity in our education. So |
think in the Tony ran we willo within the next twenty years. and not a hundred, see this change.
Fhe Tadian people are ready for chunge: they welcome it and they are ready to serve s chanpe
arents. bothink they are more change agonts than g ot of us are. A 1ot of us are not ready for
Chanee. but the people are ready. They are just waiting forus to say “here we are now, You come
bere aad levs tath e over.™ So P sare adl of you here, some who are doctors and highly
cducated, welre very prowd to have you people working with our Indian people. Indian parents,
provine to chem that what they bring is also of value to theo children's cducuation,

Speaker: Dr. Minnie P. Berson, Coordinator of Early Childhood Education,
Elementary and Sccondary Education, U.S. Office of Education,
Washington, D.C.

oyt real disadvantaye. T the Jast person o this panel and 1 think evervbody has said
many of the things that I had wished tosav, T am o Tall gereement with all of the points that
fave been made, Theretores mogoing to try on the basis of some of the thought food thut my
cotledroes here have viven me. to kind ot suoumarize this in terms ot what can really be donein a
practical wiy,

Fohave beena kindergarien and an carly childhood practitioner ter many vears and 1 ean’t help
but take hold of this marvelous challenge inoa very practical way, Ioas a non-bnglish speaking
child, Tearaed to read i the Ymencan schools. Pinovery happy because when | opicked ep the
dogrnad this morming the headbines sads "B Draws Up Guidehnes tor hndian Operated
Schools ™ Simee | have o lteral mind, L aceepted it exactly in that way, would Hke to share with
vou three pavagraphs ot swhat is really a teature story about Mo Chuarles Zellers, but what appears
to be a real challenge to action:

Fhe Bureau of Indwn Attars s presently drawing up vuidelines tor a pitot pro-
eram which would wllow Indian Tribes to opoerate their own schools,

Under the plan the tribad group would establish a board ot cducation which would
set thie polivy for the programs and the coployiient of statd m the schools, e BEA
would, under contract, provide operational tunds to whatever tribal entity has
rosponsibibity,

O
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Without this type of involvement, we'll never achicve the full porticipation of
Fnddian parents and the Indian community i the educationa process, said Mr, Zetlers.

Sofet us begin, This s the mechuanism, the opening shot, and 'moa great believer that when
vou mahe imterprebations you do gt all m your uvor, T hope, theretore, that every Indian parent
will explott this opportumity tor parent power, and carry it to gts fullest, And 1 hope that every
teacher workmy with these parents will joir in o partnership, OFO has really taught us some
pretly neat tricks on how to do this,

Now et us ook at Kindergartens! This is the child's first step outside of the home. officially.
Children have been to Head Start: purents have Deen to Head Stare and here we are aboul o
bewim tormal schooling. A Kindergarten tor ITndian children can be the fiest step in the school
mtbated by Iondian parents suggested in Mo Zetler™s statenments, This can be o new education
enterprise” astatement Fam taking trom Dewey  also from Mr, MeKinley,

I teok another exprossion from Mr, Dewey, “Education is o hunwn transaction.™ 1t is also
partnership between the people who care most about the child, These people are liis parents and
the prople who have chosen to be teachers. What doces this mean” How do we start the enter-
prise’? We certwnly do nothand parents o package. We put them on an advisory bourd, We enable
them to work with policy makers, Fhey join the power structure, We plan, We learn. They have
much toolter us for no one knows better than a parent what he really wants for his ¢hild. We,
who are the teachers, wre the servants of parents, the partners of parents: and alt of us together
fave to settle down and figure out what it is that these children reatly need in o kindergarten.
Parents have to be non every phase of it Who Knows better how o child gets through his duy?
Who Knows better what a child wlrcady knows? Who knows better what he would like his child to
Teart Plis is ow we start.

People Tearn from people. and people learn three very important things from people. They
learn Biow to Jive. Phey Tearn how to love, And they Tearn how o fearn, And this is what life is all
about, Hshould happen swhen the child opens that school door and the parent comes with him.

Fhere is g new prece of leyislation The Education Protessions Development Act. in this act
there are all Kimds of opportunities tor cducational personnel to recewe traininge, Is there any
persan who wenld chatfenge the aded that purents are educational personnel and that they have
cvery rivht tooreceive the kind ot traming that will enable them to work with teachers in the
classrooms o ther communities!

This s the bevinning, Tewill teke all kinds of processes. Towill take organization, [t will take
policies. TUwill take partnerships. T will take planning, Tt will take regulation. But there are other
ways that you will have o,

Fach parent has a night before his child is tormally installed i school to talk privately with the
teacher and other personnel in order that that child comes to school as a tamiliar person whose
personality and brography are already part ot that school environment. 1 is also important that
the peoplewho are m ancillary services - the nurse. physicin, psychuologist and others know the
child. We are Teoking at every precious picce of him, his physical development, his social skills,
his bebavior as a tearner and o grower, And all of the experts, all of the consultants, all of the
people who are arding the school need 1o work directly with the parents and serve the parents in
the way that these parents feel they want to be served. This means that all of us have to take o
look at ourseives. We cannot be teachors in the way we wore taught. We cannot function as sociul
workers mecessartby the ssay we were taught, We cannat send home written notes and ultimatums,

Fhore s dalso anobligytion tor parents to have the Xond of an onzanization through the schoo
winch permits them an extended oducation or g second cducation through thedr children. When
our chnldron learn, we as parents and teachers, shiould take asecond Took at ourselves, This new

O
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ook is w new educational opportunity. Parents have @ oright to learn new skills for themselves and
receive more knowledge ubout children in order to plan ahead tor their children. Flie five-year-
old iy channing wnd precious, but T think the way wo do the job with him is very important in
terms ol the adofescent and the adult that hie will eventually becone.

Che parent has a right to know about the content in the school program and to study it afong
with the child to really examine the relevanee, We have an awful lot of junk in our educational
curricula, and T think parents are pretty smart about telling us the kind of things that ¢hildren
learn i school and what they forget very readily. The community must also be involved and here
everybody dstall of the institutions. all of the agencies, all of the people, and it is very, very
important that wl of thea have o part in education,

A Rmdergarten s o beginning but we have next steps to consider. 10 this is really going to be
the first step ina new Kind of school, a school in which parents have a voice, should we really
Ltk about tirst grade atter kindergarten? T hope not. When the good Lord invented people, he
could not be bothered with the petty business of figaring out grades 1 through 12, This was
man-made and 1 think it was not in the best interests of children. This is an opportunity to
dabolish und demolish the fock steps in education. Virst grade, second grade, what does it all
mean’ You parents have a right to decide with your teacher that a child should be permitted to
live m school without the threats of tailing o vrade.

What 1y the kindergarten classroom like? Again, we now aceept the idea that a classroom is
more than o teacher and chitdren. s all kKinds of people, Here is an opportunity to tailor to the
children mstead of making the child fit the clussroom. Parents need a right to work with the
schivol and the Tearning content tor the child, This s what makes cducation relevant and vital,

In closing T would tike to say that we are all pretty much the sum of what we have hived. |
[ook back upon my own experiences as a mother. I have two sons in their twenties; | have a
daughter who s about to feave my nest and go to college. And when [ think back T wonder. Did
L of these wondertul things huppen to me? You torget the frustrations. You remember the joys
and the delights, and this is the way teachers teel too. They look back at all of the children that
they knew and they sav, "Did all this happen to me? Wasn't ] privileged to be allowed to fearn all
these marvelous things about peoplel”

AN of s have heard and nuany ave intimately known the poor practices of the past in the
cducational environments o Indian children. Let us use this new opportunity to start a new kind
o Indiun schiooll o wondertul kind ot a school, and et a fine Kindergarten for cach Indian child
be the tirst stem of that school with parents and teachers as partners.

O
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Quostions aid Answers proseated to the panel on The Role of the Parent and Commanity in o
Comprehensive Barly Childhood Education Progran:

My

ul

CWarren: Our objective was to otfer food Tor thought.,” One of the most important elements

the thoughit process may e vout reaction to what’s been said, P going to start out sy asking

doquestion of Stella Feel Stelta made many statements about the need to do more thin just use
the word education™ when talking to g group of people.

0.

Q.

O

Stetlac did vou mean that the most important tactor in initfating programs is the need to
communicate very carctully with anyone who is likely to be involved? (M1, Warren)

CYos, communication s what I was trving to bring out there, and that is my reason tor using

the Navago finguage for greeting the audience, Urealize that some of you probably realized
whit I mean, but others didn™t know, That s the difticulty one gets into when trying to get
doross to our Indian parents  elivetive conumunication. (Stelka Foe)

Ithink thas s aovery important point and one quite fikely o be everfooked, and sometinies
mnocently. Some of us can look back over a period of years and find living proot of this need
when initiating 4 sew program. [Os quite casy to say, ol course we are going to go along with
this idea, i's sood, it has always been good, it's worked everywlicre else. | don’t need to take
this one step of communicating or explatning adequately to all the people likely to be invelved
in the new program.”

IC now seems rather generally agreed that federadly tunded programs must involve parents, |
hope 1t v a fair question which T opose whien Iowonder if some of the attention given to
mvolving parents in formal and semi-formal cducation programs might not as well be aiven to
aopublic relations program or a continuing  adult education program, or perhaps more
reasonabiy to o program i which there is some reciprocation here i order that the teachers
amd Scehool wdministrators might understand more wbout the peopte in tie bomes from which
the  children come. Perhaps we should ask the homes o anolve the teachers and

administrators i the cducational process that takes place there T wanca b niconvevable
to nre that the people who are on the cutting edges ot educatpn a0 oo dh e
at any consensus inany school And T euess what inorealie wonn o N TR TIY
some thines which parents know best and there are some thnes ‘ vobhn
worricd that same of this involvement might he onavery s : ST
parents to give some basie foundutional directions to oduvation o\ A
Shet me start by saving that 1 othink vou are neht. Much s :
Leginping, Often there 1s more form than substance toat Yoo o o : bt
puarts of the Head Start policy | said that one of the males w000 0 CUlnne ih
homes domg exactly what | think vou are tadking about workoe o 0 s ovels
with puarents. Another thing that is a part of the Head Sttt vudos s pros e Cdncation oy

parents. adult education i you will, Now, those are things that oushit b be come o 1 not
SO ive as to believe they do co oninevery Head Stert prosram, bat they e objectives, they
are voals that at least we think are important and we try to think that vou tank they are
impuortant too. 1 had some doubts in my own mind that parents know best or that teachers
know best. b think at is Jike a jigsaw puzzle in that both of them have got some of the picees
that go to muake up that igsass puzzle. The paint is, it seoms to me. vou realdly can’t get o good
answer until you've got all ot the picces in front of you. You can’t get the picture of the child
aid vou can’t Luy out aplan until you put the inputs of both sets of people together. | would
sy that in some of the programs where | have seen parent groups in action, they ranged trom
very Jdudl pedestrion, not very sigmificant Kinds of activities to some absolutely briltiant people
who, anowavs that Todon’™t understund, have developed g depth ot understanding  and
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perception and adeas that have been buaried tor years, And that is what makes me ahmost
want to sav that this is o hman development program: iUy not just o child development
program. So T agree with you that you are going to get all levels from the outside and some of
1oty st eoinye to beovery good, but it yvoeu awaken g few seniuses, it vou bring out o lot of
average people. that's avery good begimning. €My, Suearman

P ike to add w fittde it to this, FUs been good old nursery practice and part ot the training of
nursery school teachers 1o really be deeply involved with parents, I think o good nursery
sehoot teacher wouldn't be worth her salt it she did not do thiss also, iV she did not have o
parent progran, beoit education, be it multi-tucet, Unfortunately, the nirsery school group or
the very early chitdhood group, or maybe fortunately, this group has been really outside off
the establishinent in nuesery schools, private schools, in child development centers and there
has Been agreat deat of practice in this ared. Our public school teachers were not prepared this
wayv. bowoutd die cach vear when it came time for parent-teacher conterences. These teachers
were really stage-struck. Phiey would say, "What do 1 say to a parent”? How do [ talk to him? ™
I think we realize now that parents Like to talk to us and that the more yvou do this, the better
you become as a4 person who commnunicates with parents, And we also know cortaimly in uny
schoolwhere the parents have a voice. there is support tor the education, We get back again to
My Sugarman’s statentent, no, none of us has the answers, Certainly this s why we need
insighttul people. why we need w multi-discipiine program because there i< a time when the
poediatrician can yive us both msight, the time when the psychologist or the social worker may.
Now oo back again to the “Education Protessiona] Devefopment Act™ because here we're
vaedving artisats, we dare involving people (rom the community, We are suying to housewives,
“you learn something about children. then come on in.” This is part of this whole business of
dcommunity ol people, inchiding parents. (Dr. Berson)

Iowant to address mysell’ 1o this question, T live inoan area that is Targely composed of
university arca people. so occasionally T drag myselt to a PEA mecting because T want to live
up toomy own preachings of parent involvement. And cuaceh time we go we get g lecture about
getting parent invoelvement. 1t scems like they have the same problem, but here at feast they
had prown up with the idea that they are purt ot the schoolt in other words, its w democracy
and you participate because 1ty expected. TEs part of your training, but when you go into an
fndia community, they've never had this, They have never participated in this manner before:
its all strange to them. So you have this added problem and 1 think it poses a real ditficulty.
Sa when it does come. as Moo Suzarman subd, its oo the superticial Tevel In tact, as 1 go
around., T find that unless you have a few dedicated people who are willing to put in the extra
hours and the extra devotion to it all of this falls flat TOs avery difficult thing to do. Onge it
gots dts tooting, then you see progress. Tnitially, T osee the odds against meeting suceess very
dreat.

Josense that Mrso Tee was cautioning us teo, about tempo, gbout speed. One ot the most
womderinl teachers Pve ever known was Mrs. Mack ina one-room school. She'd invite purents
i to square Jdanees butin the middle ot an ovening when they might get adittle winded, a littie
weury ol square dancing, they begea to talk about something, One objective that they had was
to pul some paint on this beat up old schooll They made o decision that somehow or other
they would vaise torty-ereht dollars and paint that school, Now Mrs. Mack was costatic because
they had made one deenion that evening, Just one and it was a very impottant one. 1 hey
panted that school thiey put o copper colored roor an it to mateh the ofd Georgia clay: and
they put blue shutters on 10 Aned they were so proad of that school, not anybody would even
put o Hngerprmt on that schools Bur the pomnt [owant to make s that she was plessed.
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delighted, satrdied, overjoyed becwtse i the eveninye they nude vne decision, not saventv-tye
and neither Jdud they talk pedagese all that evening, They talked about buman thines of human
interest to them, Now the iteresting thing wos that Mes, Mack vor fortv-airhit stanless steel
Kiwves, spooin and Forkss and oaduadly oot o scliool Juieh sotne Her clidien pradoally vt
ruddy cheeks: they vradually ot maore cncrey Tor alf kinds of thines, And then nest door
chapel was builte Aand alb of this came because Mreso Mack had cnommous paticnee and
tremendous understanding of how people i a conmmunity do waork when they take tines o
their own huguds, (D, Keliherd

Q. Do Berson muade the statement that Indin Fducation tias been adull Kuite, On what doyou

bose this? (M Williams

AL On owhat the Indians telb oscand what many people have obaerved with groat pain and imyetish.

Would you clsborate please” My grandmother sttended an Indian schoolb and graduated: my
mother attended wn Tedian school and ook two vears post-high school and received avery
Bine education as Tosee it There wren't very many people my srandmother’s aee in South
Dakota that have o hieh school education. (M, Wiliams)

A Wetl were you biere yosterday when e Dozier spoke? Tthink he gave us some very terrible

statistios about what happens to Indhan children: the Kind of damage that gets done, and 1
think that that was pretty sutticient. Recently Robert Kennedy made sone tours and came
back with sonme stories. | oreally feel that this s pretty much public intormation, I have heard
soine people at this conlerence vive some pretty vital deseriptions ahout their experivnees in
Bndian schools, Cerimnly your grundioteer and your mother were vers Jucky people, We're
not saving that there are not dedicated wonderful people, bat U think ics pretty artiticiad Yor
child of e six to wo to a boarding school, thiok its pretty pamtulb, 1 think that just by being
aronnd hiere and Jistenmny 1o what people tell us gives us a pretty authentic picture. 1 don™t
think Fam over-painting it! ¢Dr. Berson)

Q. P ke to suy this mueh that we do know what our needs are and our problems, We come here

to talk about these needs but inorder to distribute our ideas in education, in communications
with parent teachiers and the students, T think we need to fst evaluate many things and then
come together amd bring up the word "HOW™ qre we voing o do tis? We know what we are
atter. we Know the probtems. Our problenr is o giving out ideas to people that do not know or
toowhom night cain front these ideas, T would Tike to have some ideas on HOW we might go
torward with programs suctt as this. (M, Singen)

ACMyes Singer raises o ogood question and the agenda provides for a0 vou will refer 1o the

dgenichy, the very fust section ol the mecting on Thursday is devoted entirely to Unext
steps” the "HOWT clement of the program. €My, Warren)
Our purpuse then this atternoon has heen to present ideas that might be called tood for

thought.” We hope that our effort proves to he of value as you continue vour thinking and
planning for more nmatiae levels of program developoent.

O
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THURSDAY, MARCH 7, 1968
MORNING SESSION

Chairman: - Tow Hopkins,

was wskod to say o few words this imorning betore turming the mecting over to the people
histed an the program. When we started planning for this Farly Childhood Education Canterence,
when it ciane to ary expertise and knowledyee of this, you could pat it on the head of w pin. Soin
destenme the whote thing and providing the very strong group o consultants, the very
wellorsimpzed program that relates so well, one part to the other, Drelicd at times atmost totally
ol Mrss Jossen to Keep us on the track and 1o keep things going. T vou have experienced in this
conterence @ smoothly working operation that s intellectually  stimuluting and practically
artented, then youw must give creditwhere creditis due, and in this case T think it goes to Mariana,
HE Mariana will come up here, T woudd like to decorate her for the duy with these flowers, Fwill
have to ask someone here to pin because 'meall thumbs, tMariani: Uyouw've got to do ity (D,
Kuetiher: “a learning expericnee!)

Now that |think sheis properly adorned and attectionately treated and held in professional
estevin, we can o on with the morning program.

Chairman:  Miss Elizabeth Liddell, Assistant to the
Commisstoner, Bureau of Indian Affairs,
Washington, D. C,

Martana Jessen s powers ared Dr, Keliher und 1 ave subsequentive people, Hdon't know about
that Do, o that’s an introduction. (D, Kelibier: © My doctor tells me that too.”)

Dy Kehiher recawved her PLLD . Prom Columbia at the age ol twenty-seven and she said that she
had o filea what she was doing ther 1 think as many of you know atready and as others of us
will find out iy listening to hier this mosning, she has cortainly learned since then, She has been o
professor of Bdacation at New York University tor twenty-tive years: is presently in Education at
Wheceloek College i Boston:in addition, she s a comsuitant to the Office ol Jrducation and to the
Office ol Economic Qpportanity both in theiv parent and child centers and i Head Start, and o
cotsultant to the Regionsl Eaboratorios. She has the honor of being the tirst Distinguished
Protessor in New Jersey and fust summer the entire Head Start staft from the Virgin Islands was
brought 1o Whoelock College to be tramed under her divection. The Wheelook statt has, sinee
then during the year, vistted the Viegm Islands periodically to maintain that training. ! think that
wus very cleverly schemed.

Do Keliher is the orngimator ol the entire workshop approach to education st New York
University and ws vou've probably seen, many of the matesials that are displaved i the galiery
were prepared by her thines she Bas writtens She believes that teachiers must wet right inand do
what they will be domg wath children to he effective and to fearn what teaching is atl ubout. She
will be wruppang up what s boon takimy plaece the fast several davs as well us giving hior own
views on educaton and vouny cinldren, Dro Kelilier,
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CURRICULUM IN A COMPREHENSIVE
EARLY CHILDHOOD EDUCATION
PROGRAM

Speakers Do Aldice Keliber, Protessor. Wheelock College,
Boston, Massachusetts,

Atriend of mane told about a man who tsed to call the telephone operatorm his siall Bictory
town about 1100 o'clock every morming to pot the correct times Plis was o welophone operator
who ossas friendhy and had cood Buman relations so sho was alway s very gravious gbout giving the
corredt tnte. But also shie was o person swhose curtosity had net been Killed: Sooeventually she
satd to hoen U donte o miad tellme ot the correct tme every oy, i bact ooy hearing
from vou, but 7d ke to koo sy sou ask for itevery mormmng? Wl ™ Be sad, my joh s to
Blow the factory whinstle at noon eveny day and Dwant o be swre cand have 10 neh U7 She said,
oy heavens, Pve been setting my clock by vear whistie for yeans'™

[he redason 'mostartine with that is thai oy responsibility this morninye is to think with
vou ahout cutrictlunt Pov afrand that i many cases weve been buildimg curriculim this way. At
FHOO one curriculim director calls another and says what do vou have invours and at 12:00 the
other une savs what do vou have i yours? T this wav orans o curoculum has been built. Tt
fasn't worked becwnse 1t basn ™t been built oy the people whe ave to carry 1t out, Tam a gread
behiever that curriculum s on the two feet of the teachers, the parents and the chldren who are
goany to be operating it bnomy GBS vears of experience B ohave served with many o carriculum
cotmmittee and b ostrongly beleve that onee its in pont vou'd better throw 1t away. Lhe great
virtue ol 1 s the work that goes o to puttimy ot inte print: the strugele to think i through: the
stravute to o decide what are the important thngs: tie struggle to get numereus lustrations off
what can be dones Teas m that process ol working together that cinrico e vels made. Then, i its
reathy in the muscle of the people who are vormny toocarry 10 eut, vou can be pretty sure that the
curtrcatum s voiny to develop, s vomg to he workable and it's somne to be carnied out.

Now, letUs start with Do Dozier's challenee to us about peoples wnd let’s sayv that any
currpctdum s peoples Mavhe the teacher s the orchesttator. the symphony leader o the orches-
trator of whom the mother, the tather. the uncles and aunts, the srandpacents, are some of the
plavers. One of the meest prognans 10 OFO s sall sind? But it s brinvmy crandparents i to work
with retarded children, neclected cialdren and abandoncd cinldien Many o vrandparent has
thrown hottles ot pills away and saids 7D don™ necd tie pills anvmores T have aochild oo take care
o7 Let's ot forzet how uch wisdom, Biow poch experencee, how muach folklore, s muach
of the Bentave of the cuttare s the vrandparents, So this teachier orchostrator is gomy to find
out where in fer compmunity the erandparents are who hove woereat contnbution to ntake and seo
toat that they have anopportunity to make it abso the older siblimes,

One of the rarest bindergarton teachiers Pve seen worked with e m Harttord, Connecticut,
She would take chabdren o the Minderearton crade on throueh the frst orade. Bor two vears shie
Bad the sane chaddren Then she™d take snothor himdercarton on throneh tast erades Fromember
i the sprinye ot one Rinderearten sear. Ber cinldren planted tobacco T was o tobacco vrowiny

state ad the chiddren decided toplant tobaceo m the spires They came back m the hiest vrade i
| >
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et sl th e w T B ow o el them Bios o e b thie tobacco barn
I S S E S P RO ! cobad worked il sttt belore i the tobaceo Delds! The six
et o e Brea b v s sl themy Bos o Barvest thie tobaceos Bow to threand 1t and
! RN EE ; i | SN Soorec bt Phe Binees wese

N N TG I T ST RN O SR PR oo e B hadd tecopen o cader G et the e thiroue e Bual

arod bt ehat e e s o b ol o worhed d et b cco nd “’t“_\ forsiy wecks bach

sbrs st toy e orarkead ot o the cadordar whien woudd ol Beosiy s ook s

’

oot aet tonday s Bt
P sban catie aand s hat do veon suppese M Freemans thie wonderniud ponopal did? Hleowentm
s smoncd Do paped And thenc thioy cotvaiteoeas and morab and made hietle packets ot tobaceo ta
B e closct o ey Yhe meothis wewas Bhe poae bowant to ik s it nowas thie older
colboct w oo was Broughit e by s sensttn e teachier She haed asked the ciahdren b there was
sornchody sl new aw el tobacco lenes b prck fiose to thrend thome on the st fow (o
Pt Chon i e barn, and t0sw s ae older Boother,

Prremomber anothior coase where g prece of petrbied wood swas brooeh e and the Tive s ear old
sands e brodher cans tedb us about tha Neain there was this tremendoas pride and vredt sense
NIRCUR)

MeoMeR ey b theue bt cave us sach o wondertul view of Tiow the community members can
participate not onhom an oneeony school but the actual bulding and makime of o school | he
bl feadors wlo frave sonmueh o vives alsercan be the story teltors T ihinh one of the travedios
ol Tondy whiere such prossare s bomy pot on children to read at tenmonths or cinhiteen months
o thice o tour years s that we e losme adl the heauty s the nchiess and the charm of thenr real
Bertares the spokaei story . the tales that keep the past alive,

Wi are the people tied into this orchiestrator's team? Fhe co-teacher, not the teachor amd the
ardes, the co-teacher, T savw Bish schoot youngsters recently w

o were co-teachers i Kinderearten
and st crades §ohoand o st erade teachor, an excellent archestrator, whio sas able o teft me
tiat o ~schioot il had made o vonnection with o chibd that shes bierselt, had not been able (o
reach Now o when the leader can say somearne ¢hse can do thes better than 1L becanse there s
papport that exnists between the chibd and this porson that b don™t have, thisas o cond Teader, We
heard o dichn e we, that the vood leader is whon the people siv “we did this ourselves.” Now it
oy bo thie b school hovsowee need the tieh school bovss Tn Hwanioin the Head Start prosram
thos e wsme many heth sclool bovs o come o awnd bhe wath the chuldeen, play with the
chinldeens oy sporis swath the chaldien, dand so o We need to keep the male tivare i the
ploture.

Phere are the people the teacher will bring my oo, who are o dav-at-a-tume contributors, [he
other who cooks uspecial dish and whose selt-imaee becomes much better becatise she has
contnibuted this special dish and hielpaed the children to cook it The artist, whe knows how (o
work o el ad o shape el to the unaee ol what e has o his nnnd s can wark with children
and et them vt the stonous Techny of having created. [ any of vou have seen the Peantiful fiim.

e Quict One vouve seen o ehnld whose menony swas restored as he worked m clay. as his
fands manipulated this phetic matenals this wondertul Techoe that be had power over the
materal.

Frere have been wonderTul schoods where Childres e vone out in geoups ta see the colibler
atwork, Toosee hin makine the shooss to see weav e come ons and then come back and see liow
thos can partraspate i the makine of Gabrioss and the e ot colors wnd the weaning of tapesty .
[hon there are the historns, boast fearned of aovers mteresting experience voing onon Chicaso
mothe sost side g deepiy deprved nerehiborhood whiere sroaparenis fove been recraited o o

to the nerthbonme elemoentary schools od tedl the Bistory of thow backeround. Hhey huppen to



bo NCore and thoy aresdesiesa theronshi-gomg job od teachinge elementary childeen Nevro history,

Pho vrandparente e Becomme sointerestad that they have created thenr own African costumes
ol nch cotormnd ovev tow e nndernals, Fhose standparents are no fonger restiess: they are 1o
P arre Nesws o o cadparents Buve eooaeh of o plaee in the world tor thamselves it

thos e n e to say nevative discourasing thioes to the young children,

Fhon there’s cookne sor spevial events, special holiday s, bringing the parents i to help wath
b, o tabone the vookine to some of the ovens Boace around here zoinge oo chikd's home. |
remembicr whoen o cronp of Rindereartencrs and st graders came 1o bake o cake inomy oven
boecatse they didi'c hase s oven in schoob That didn't stop then, They could just as vl hike
tomy oven swathoadb ther svtorbds, Nedehbors become part of the team too,

Now o HweTre vome to tuae ol s aray of adults participating i the five vear old's vrowing
and leanmy expenences, this orchestrator has to have rebearsals, b omanavad to eet apstairs the
ather mightm tone o hear our beloved Rubenstein play his favorite concerto, How muny of you
beard b ply 117 Wasn™t it beautilol and wasn't bis own exprossion beauntiful? How muoch he.
Lensell Toved that concertos Well you hnew there had been rehearsalss Now in the same vy, we
st allow tine s sse must danity the rehoarsal part ol this task toos The high school boy necds
to Ko that Bee s oy o attach himsell too and see o what he can do to keep o certann
nonstaikine dittie boy talkine bovause ho's o bos and there can be o closer identity, Sooas the
member of tie team, he Bos s orehearsal me thos meeting when the whole sroup pliys torethier,
Aod thie mother oo this teamn hecatse now see're voing to Todlow the suggestion Do Nimmicht
maade of sending thines home T its w home swhere there are not play thines, where there are not
constiacinee thnes 1o dos perhaps the st fesass puzzie s something o child wonld Jove o tahe
Home and share soath Bas siblines, So the mother needs to bein this rehiearsal too, to Tearn why o
posaswe po/ske ke s senses Wasn 0t Nanicht who talked about the scll-correcting material? his
v ot of them e il knoses siien he has sotten it riehie, e doesn™t lave to be viven o cookie
ol o MM comdy toshose that he's sioht,

s cooperatne planmme that the team does tat Pov calling sehicarsals, will produce o more
consivient enviboranent tor o clnkbo We b Know bowe diicudt it is Tor o child who dor the very
same prece o behavior s swatted by one adualt and prased by another, T am ecmphasizing the
necd forpeae lorschearsal Boothe team which issoimportant, Phis isswhy | would beg you to use
A the mtTaenee yvou Bave toosrake vour honderearten program o one sroup to ane teacher, not
mermy gl atternoan vronps, amd vroaps no dareer than 25 children, please, Wihis concept of
the orchiestera s usedwath cach adole plasime tas vole, and the children playing their roles then
thivre must be o tnme e thrs person's pand dave i you wills for the rehearsel: for the kind of
plennmie that ones the whode promam dienity s that vives 10 consisteney e the landling ot the
chuldren,

Wit about the plice swhore these kindervarten's can vo? Olc D know that you people are
Creative crooneh torshabe Toose Trony the dea that 1t has o have Tour walls in g square, Dr. Wetzel
tathod ahot ey of sottines o classtoonms Tased to talk toomy stadents about corners: an art
cottrer. Csvorkshiop cormer, oo drosssup dramatie play cornersand then the stadents swould say,
Bove iy corneis doovons think aoroom has? Well Uibhink Usettings” are better but you know
winle Faavos s Plorid o b sy aoroom that sould do bor my ddea o corners, T was an octaconal
rooms 1 lond crehit cornenst T et's tdk aboat settinegs, The outdoors in many clinites is a vlorious
settites One of abe Jovehest thunes that T ohave seon was oo Head Sttt expertence when the
children o troshied Boch and they were vome to Bave a story time. § here were Tour oy Five
Chitbdren o cach stor wronp sothey could get chose enoueh 1o see the pictares in the book and
talk wbout the ~tory asatwent ons ey sat ander Tiuee treos, One Cld was standing Tooking over
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Liie shouldor of the aduft and another one bad s ann just Tooseds drapaed across fer shoulders
nrany ol these were coseachors o parents whe ad cotne Lo helpy TEwas so gooed to see how
the outdoors becanie an extension of sehioal,

Whath Bhe o see i Labne the oo nn outdoors the provtam. b was i g situation where
Limnderearten room had been borrowed, aod tortunately that bindercarten teacher was gbout to
Fetire, ST was so possessive of Tier toam that these poor Head St teachers who had the room
I the sltcrnoon tor aspeaal proveany were scared Lo deatin They swere scared o use any thing, It
appened to be o carpeted room, T they ~should dop a bt of paint or drop g litde picee of clay or
doueh o that carpet, the world would end, But there was a door opening out onto a kind of
Broick patio and, ob coanses D sand, just o one o these tables out on the patio, take your waler
and sy our bimeerpant and youe s and vour dough out there and then it ics spitled it wouldn't
Gart the hderearten teacher sho was <o disturbed aboat keepie her cupet pure. Well, the
outdonts provided wosreat dal o treedom T osaw citldren outdoors with litte paper cups ol
wolor wathe soap i them and wate o strass Blowine the most besattud aidescent bubbles, And
whon tese brbbles dropped on the vrass they also weren™t hunting any castodian’s feelings,

Foliope oo thad some of your hindereartens, aind Fdo hope they swatl be combined tirst grades
ARk second ades as von meve alons will e Bouses that resemble the iomes, ITn Connecticut
soats o shien g e supertntendent cane i, e discoverad that the Board of Bduecation owned
the obdest house my the community . 1 bad been butlt in pre-revolutionary times: built with
wooden natlss amd i wes an bistonie odding, Fhis was WEA duyvs when there were some funds and
soie workers avalables They restored the second story ol this fovely old howse so that forever
arter, chaldren could seo bow this was constructed. Wiere the joints came in the corners they
coverad em with glass ~o children could see how the omts were built with wooden nails. Then
whal Jdoosou think he converted the downstains imto? v beantitul Kidevearten, Fnose children
JidnTe have o taumatic experience moving trom home to kindervarten because the Kindergarten
was o hontes T Rnosw that as you desien vown Kindergartens, you're going to make them homelike,
and carry onogovood many of the activitios i the home. Pve already mentioned using the
netrhbors ovens and their omes, Children cannbe imvited into vrandparents” hames to hear stories.

Fhis same sondervarton teacher D iold vou about who taueht the saane chifdren two years just
took the cinbhen overywiicre, Mmost ovenyvtime |ouarmed around Towould see her icading her
creapy o chaldren ot on atnp o I they had o bay o somethane ot the hardw are store, they all went
Lo pack osrb s Bt ey neededs breare out Bow much it costand etes Phey went 1o visit o chitd
vlio bued bt dns e el the math or vave tham o bie sack of apples 1o Lake back o school, When
thon vof bach 1o sehiool they buad ol tiese applos and. of course, the dreariest thing they could do
s st oat then then and there Thoy had no chadlenge! Or the nest dreariest thing. each one
could take an oapple home, That had no chalionye citiier! So o they decided to make apple iclly.
Eooryone of thom Drowebt o el sloss cand D didne Bnos that there wese that nvany ditterent
stzes aid shapos cand Torms of jelly vlasses) Thoey broaeht then sucar, they made their jelly, and
then pavatimed ot Then they were ready to copyan prant “vpple Jeily 7 and put the Libel on the
class Laand that was o overy shape and size vou canmmaeined, Socthen they could take this home
for o piesent For mothor couldn™t they D Ohone! Phis now moeantwe ll <edl them Hovou're going
torselb thiem vou Bave o e o stores The oranee orates came s the store was bBuilt. A boy
Protdit B expross sugzon so thoy could deliwvers Socthen they had the money. What do vou do
wath nreney D Welh thiey b Foneed tor aocanany bads s moeant alb o them voing to the pet
store amd alb or them stonmine toowdl o the canare Bandss Thedrs Tiad 1o be the best sineer i that
stores Mter all Took ot ol this Tone sevios ot experienves To st this mones. So they went Dsiee (o

Tston to the Bards Do bse e Uiey col e Bost simeer e the stores o thie meantime, they had Lo
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build a cage because  normat canary bird cage would never do for them. They found an old
table: they went to the hardware store and got the proper size netting to put around it; they put
in the proper branch that the bird would tike to hop on; they did spool knitting to muke a swing
for the bird 50 that it would have lots of color iu it. Then came the great day when they brought
that bird back. Now all 300 children in that school knew that this was the day the bird was
coming. There was a Kind of hush aff over the building. And all day long they held open house so
that one group after another could come and observe this bird they had bought. The very
sophisticated vight year olds came in and said, “'if we got a female bird, could she come and live
with your bird?” They made chocolate chip cookies and sold them to get the female bird. After
one failure when the eggs didn’t hatch, we had what you’d calt a clinic session to find out what
was wrong. An old friend of mine had had canary raising cooperatives so 1 catled him and @said,
“we need an expert and would you come?” He came. Both groups of children sat on the floor
around the cage. He led them through cach step they had taken in attempting to raise the babies.
Then they had to come to the conclusion that the eggs might not be fertile and the only way
they would know was to make a decision that was mighty difficult to make--break an cgge and
see. And they did. Well that brought up some more discussion and eventually they took that male
bird back and got anvther male bird and the next thing you know, they had baby birds.

But what is the story 1'm telling you? I’'m telling of a kindergarten teacher who used every
experience to imvolve those children, involve them in thinking, involve them in reasoning, 1 heara
lot of people say today, if you put them in front of a talking typewriter they are going to learn.
What are they going to learn? C A T, and the typewriter is going to say cat. Most adults can say
CAT to a child and say it with a human voice and not a mechanical voice. But how rich a
program is it when you hit a couple of keys with your finger nails that have all been painted
different colors? How much learning is in that as compared to the apple, to the apple jelly, to the
store, to the sefling, to the getting of the money, to the going to the pet store, to the getting a
canary, and the raising the birds? Where is the reasoning, where is the thinking, where is the
cognitive learning in these children? I'm now betraying my position on the curricuium and [
mean to. It is that the rich experience which involves the children and their parents and their
brothers and their sisters is what brings rich cognitive learning. -

What kind of u day woulid you see if you came into a kindergarten in my schoot? I'd do it this
way and you'd do it another. You people from Alaska are certainly not going to use the content
that you in Arizona use if you take advantage of what is in your local community and us » all the
materials. I would start my day with a work-play time. ! like a child to come into a place that he
Feels is his own and go to a piece of work that maybe he’s even dreamed about the night before,
Maybe he thought, T} paint that picture tomorrow morning.” And so he goes to the casel first
thing and he’s involved in his painting. Don’t pry too much into what a child is saying in his ast
expression. He may simply want to experiment with color. Some other child is going to go to the
blocks; some other child is going 0 go to the dress-up corner, (and old lace curtains are always
beautiful wedding veils). We heard yesterduy too, from Mr. McKintey, of how we observe the
children in their dress-up things.

After this time there would be cleaning up because we want to give the children soms
responsibility. They are capable to putting the blocks away and setting things in order, then we
come together and talk. Maybe somebody has done something he wants to tell about; it may be
something that has happened at home he wants to teli aboui. In my first grade several years ago,

~we followed the y: *enancy of one mother practically for nine months. I thought she had told her
- child a little early, but we followed it through. It came to the point where he told us he was how
. helping to choose out of his infant clothes what the new baby would have including a cap his
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grandmother had crocheted tor him. At conversation time they may tell youw anything and they
should. We didn’t edit it cither as we were told by Dr. Nimnicht because we may get in trouble.
There was a little kindergarten boy over in the blocks playing with the trucks that had been
mined with the blocks and swearing bloody murder. The young teacher went over to him and
said, Jimmy what does atl that mean; “Why he said, “the damm car won’t start!™ Well, she
stopped right there because she knew whe o he heard that, This is whet Dr. Nimnicht has warned
us about.

b owould want them to go. | think, next to music and dance. T would beg this team of adults
who are working with young chitdren not to share with them somethir, that they don’t like
themselves, IF you don’t like music yourself, Iet sonebody clse do music: i you don't like
poctry, let somebody else do poetey. There's no harm in that, we can’t do it all. But music is an
mternational fanguage. Music doesn’t need words always though it’s nice to have words accom-
pany it Music s one fanguage that evervone can share: and the dance that goves with musie, the
dance that goes with rhythm, the dance that goes with simple productions. 1 was so interested
that the Hartford children did want a canary bird because in my own first grade we had a canary
bird and my mother used to tease me that it spent three years in the first erade. A kept-back

canary. Welto we had a rhythm band and we would do dadadedinm on the drums and with the
triangle, deedeer and then the canary invariably would start to sing. We thought we were just the
greatest when we'd do the Blue Danube Waltz to the accompaniment of the canary bird.

Now these are experienees we must not take away trom our young children. When are they
going to get them it they don™t get them at this stage of life before things begin to close in on
them?

Then, of course, after that I'd want a cood tunch time, this is essential. We now have incontro-
vertible proof that diet atfects intelligaice. We know it atfects energy, there's no question about
that. And Mrs. Mackland mentioned yesterday that once she got lunches into her school up the
mountain, those children were ditferent children, there’s no question about it. They were capable
of so much more. Some people are going to tell you Kindergartens don’t have lunch, Well, yours
will and be sure they do. 1 think all kindergartens in this country ought to be very carelul to see
that children are properly ted.

Aftter lunch time, 1 would have rest time. | Know that five-year-olds and those going on six
don’t always want sleep but they need rest. and we ought to make it possible for them to have at
least a short nap or a quict time lying down. This leads into a storyvtime. Use the rich beautiful
literature that will come from your own native grandparents, from vour tribal leaders. It will mix
with many of these beautiful new books that are being published tor children. Children tove the
stories and they love the sequences, They tell us that one of the things that affects later learning
is that children don’t know how to follow sequences. A beloved story that has sequences, like the
story of the birthday present for mother and finally at the very end the child is told he can give
his mother a bear hug, has a sequence as the child goes from animal to animal to find out what
birthday present to give mother.

Now what we have, and | hope all of vou will get the Equipment and Supplies Bulletin that
the Association tor Childhood Education put out. It has a magniticent list of what ought to be
there for a child to use to explore with his five senses. | would certainly have in that work-play
time a work bench and tools. T would want older brothers and the fathers and the grandfathers in
to work with the children to help them learnt to use tools. That’s one thing we can have that is
boyish. We certainly want blocks, we want casels und paint, and we want loads of different kinds
of paper. As 1 saw the books the other day that the Muarie Hughes group brought, I was reminded
ot a friend of mine who always had the children make a lot of blank books of different sizes.
Ihw \vere l\cp[ on an .nvmlabk slul! and cach one wiis dn mvnatmn to make your own book H
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on that particular day you telt like a big book, you took a big book. Now 1 couldn’t help but
think ot that us we saw those books the other day and heard about the marvelous language
development that came as the children created their own boaks. We have to five tingerpaint; we
have to have clay: puzzles: water with all kinds of measuring implements: all Kinds of science
items. We heard about magnets and copper nails the other day . science table with different
kinds of mugnets. They Jove a scale, the old fashioned drugstore scale where they can puat a
weight on one side and then try all different Kinds of things to see what will balance that weight,
They love pulleys and other 10c¢ store items, and batteries and lights and bells and seeds and sod
and Hving creatures. Not everybody can have a canary bird but there are all kinds of living
creaiures that can be brought in or can be kept out of doors. (One of our friends here has seven
new puppies: what a nice experience to go and see the seven new puppies.)

Also, they need housekeeping items and include the native liousekeeping items and then
maybe add a few 10¢ store items. And all those dressup clothes. i.c., hats. Have a fireman’s hat
and policeman’s hat and some other kind of hat for the boys so that when you walk in as a
visitor. you know these children aren’t going to stop what they are doing and say, “good morning
Mr. Thistleberry™; but a tellow with a firemen’s hat on may come to the door and grect you and
take you in and make you o part of what's going on which is the way strangers ought to be
welcomed,

Conversation, conversation, I'm not an expert on linguistics so I have to jump over that but |
have seen little children go through ;1 session of rapid fire drill, “my name is Pedro. my name is
Pedro, my name is Pedroomy father’s name is Pedro.” T don’t understand the rapid drill methods
so all B ean say is that deep down in my feelings I reject this method of teaching tanguage. There
is much opportunity for language in all the things I've been talking about. Here’s the magnet that
will pick up some things and won’t pick up others. If the orchestra team in its rehearsals SiY'S,
“we will talk with the children, we will ask them questions, we will draw out what they are
thinking about.”" it scems to me that language comes then in content of mecaning, and not in a
drill approach.

[n helping the children to classify, 1 saw a Head Start teacher recently working with thers
trying to see if they could classify things to eat, things to play with, and animals. And this little
fellow came up and put the elephant in the right place under animals. It she had stopped right
there she'd have been fooled. She said to him, “how did you happen to put the clephant there,”
hoping he'd say the elephant is an snimal and theretore that’s where | classified him. He said.
“because I wanted to!™ Now he still may have known why, bat children can fool us too if we
don’t explore with them.

Well, my time is about out. I'm going to have to leave the doctor, the nurse. and the social
worker out bat you've had this lovely doctor, a wondertul social worker und you know that this
social worker is going to have to become an arm of this orchestrating teacher. The teacher has to
become un arm of the social worker who is trying to rebuild a home so that the child will be able
to maintain the dignity that your Kinderzartens are going to give him.

What have we done in this kind of a program? We've kept the extended family. And. Dr.
Dozier don’t ever let us forget that wo have to keep the extended fumily and make it the
orchestra group that is going to work with these children. We've certainly enltanced the child’s
self-image with all these varictics of experiences; hie surely has found stecesses and we haven’t
had to give him M&M candies and cookies which some of these other schemes do. He’s gotten the
reward of the splash of color, and the feel of clay, and the presence of the thing he's made and
the wanm approval of appreciation of this extended family because of the things that he is doing.
~ He's had much use of fanguage, he’s had the dwdopmcnl of concepts, he’s learned more about
~ time, he’s learned more about classifying, he's s learned: a great deal about measurement, hie's
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learned a great deal about causes. He’s had challenges to his thinking, he’s learned something
about planning, he’s learned how to check results, He's solved problems on his own level. He’s
had the development of sensory sensitivity. With this extended family team he has learned to see
more, he hears more. He hedrs more that’s worth hearing, doesn’t he? He has tasted, he has
touched, he has listened, he has become a more awakened human being because he has had the
opportunity to open his senses,

I want to close with Mrs. Le2's caution: Why do we have to hurry? We're all living longer,
Can’t we take some of that time that’s being added to the end of a child’s life and give him a little
niore time at the beginning?
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Chairman:  Mr. Robert E. Hall, Chief, Branch of Pupil
Personnel Services, Division of Education,
Bureau of Indian Affairs, Washington, D. C.

I'm Bob Hall and | have the privilege of introducing to you the geatleman who's going to be Mr,
Answer Man for the session, Tom Hopkins. Practically all of you know Tom. I asked him fora
vita to aid me in his introductic n and he gave me a piece of paper about as big as a match box. He
got his Bachelor's Degree in Texas a long time ago; he got a Master’s Degree in Texas a long time
ago, and he's been with BIA for thirteen years. | really don’t think this is too adequate for
introducing Tom. Pve known him now for a little over nine months and P’ve found him quite an
exciting individual to work with in the central office. He gets a new idea about every minute on
the minute and he causes these ideas to become fruittul. He'’s a knowledgeable individual not
only in terms of BIA, the years that he has spent in Alaska and Utah among others; the most
important is he is knowledgeable about children and their needs, how to go about fulfifling these
needs, and 1 think he is a very good coordinator too. Maybe the best way to explain his ability to
coordinate is this example: Tom lives in Washington, he has a son that goes to school in lowa and
a wife that is going to schoot in Texas with another son down there, and he is still able to keep
his family together communicating and this is a pretty good job of coordination. So without any
further ado | turn this meeting over to Tom Hopkins, and as { started to say, he is going to be Mr.
Answer Man, Tom Hopkins.
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IVIPLEMENTATION:

NEXT STEPS FOR BIA
COMPREHENSIVE EARLY CHILDHOOD

EDUCATION PROGRAM

Speaker:  Mr. Tom R, Hopkins, Chief, Branch of
Curriculum, Division of Education, Bureau of
Indian Affairs, Washington, D. C.

The fact that they introduced me as the answer man makes me want to run in the other
divection because P'm not altogether sure that | am going to be able to fulfilt the role. In fact ]
might end up posing more questions than 1 can answer.

You know we all like to start off with little funnics or jokes and 1 maintain that a devoted
wile is ihe only one that luughs at my jokes so 'm going to test you to see if you're any better.
Not that my jokes aren’t good, they are good, 1 just assumed this you see. One that 1 tike has to
do with a little six-year-old boy and is quite a traditional type joke with the carly childhood
cducationists and it was told to me by our Social Studics Specialist, Max Harringer, He was telling
of a first grade boy who, on arriving home from school, was asked the proverbial question by his
ever Joving mother, “Well, how was school today, Johnny?® Johnny replied, “Well, it’s all right,
but it sure takes a chunk out of my day!” We hope that in our Kindergartens we can fili that day
with something a little bit more eloquent than a chunk.

I'm reminded of when I was a principal-teacher of a one-teacher day school in the Arctic. 1
had my wife and oldest son at the time in this small Eskimo village with me. The population was
about 150 people and it was [ifteen or twenty miles north of the Arctic circle. 1 took my son into
the bush country with me when he was ten months old and did not bring him out until
thirty-four months later. [ don’t recommend this to anyone who is, so called, westernized as |
am. | thought I saw the clear pools of Walden Pond and 1 went thither and 1 discovered that T was
a little bit of a city type, so to speak. after about twelve monshs or so and then atter thirty-four
moiths | really did have some mis rivings.

[ want to tell you this because my son was raised with the Eskimo children in that environ-
ment and behaved accordingly in terms ol Janguage, so that he spoke in « bilingual situation untit
he was about four years old. He spoke the Eskimo dialect of the Aleuts and he also spoke some
English and a mixture thereof too that was interesting and that was his third language. And he
called roads “trails”. But the thing that really grabbed me was when all his little toys flew. Trucks
flew and everything that he had as a little boy would fly, because he had never seen antomobiles
on the trails: he had seen only the sleds.

I mention this to you because 1 feel that the employees of the BIA are realists, particularly the
school people who have to deal with the day-to-day problems associated with cultural transition.

~And they are realists, sometimes’in a very silent sort of way. What I'm leading up to here is that

[~
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we have paid tribute to many people in our contference: to the outstunding consultunts who have
been here, they have made the conference tremendously worthwhile: to the people on the statt
who organized the conference, 1 would like to start my fittle bit by paying a genuine tribute to
the field people of BIA who are here, because | think we have a very long and rich history which
is not to say that all is well, that this is the best of all possible bureuaus, that there’s nothing more
to do. It’s that they have built o firm foundation on which to launch an carly childhood
education program of the comprehensive type we've been trying to describe during these past
three days.

Now when | say realists, I mean in the sense that all of the ideas that hove been presented, the
practical as well as the theoretical, have been tiltered throngh a mechanism of experience in
working with Indian children in certain ways. I will harken back to Commissioner Zeller's
opening remarks where he said that what we want to do in this conference is take the experience
we have, to reorder it inta something new., Now this something new, at least we think it's
something new, is the carly childhood education program.
< I want to get into what 1 think are some of our problems because in taking “next steps” there
arc some that are paramount in your minds because as you filter these suggestions and ideas
through your mechanisim, they are real cusy to spol.

I can’t help but get hung up on, first of all, the language factor in carly childhood education
programs. I think that this is going to require very close attention because what we're after, |
think, is the implementation of the very creative ideas in environment and curriculum as
described by Dr. Keliher this morning. So much of this is based on a common langnage between
the teacher and the children and if you do not have this common Janguage, then how do you go
about it? How can you communicate effectively and to the extent that you cuan excite the
imaginations ot the children? This is a problem. 1 suggest that perhaps we need to be very realistic
again, realistic. and less theoristic in our concept of language, 1 could go into a big long expla-
nation of what I mean by that but I'm reminded of the situations in many schools, not neces-
sarily limited to the BIA but certainly including them, where we preach more English than we
learn or it you will, and this may not be the order of the day, teach more English. | think we
need to be aware of the difterence of helping a child-tearn English and do less preaching to him
about language because this can sour people real fast and kill a very important objective of our
program, | suggest that perhaps we may want to use some linguistic models both of English and
the indigenous language. | say suggest, | didn’t say anything other than that.

I have another story and I'm going to bring it in here because the school administrators are
quite often people who are removed form an carly childhood education setting. 1 would like to
use an example of my past experience for this. Mr. Hall hiere mentioned that 1 graduated from the
University of Texas. Right after I got my Bachelor’s Degree, | was dissatisfied with the secondary
training that [ had received in terms of practice teaching, in fuct, the whole secondary education
program, so [ decided to go into elementary education. { concentrated on the primary grades for
my training. 1 took student teaching in the first grade and taught my first year in the third grade
and two subseqatent years of teaching in what we know as the beginners and primary children in
the isolated interior of Texas. | always remember my embarrassment and consternation in this
little first grade room that 1 hud in Austin, Texas, when this gorgeous little six-year-old blond
came up to me and she said, “Mr. Hopkins, I've got panties on that match my dress, do you want
to see them?” Dwas in sort of late adolescence and ['was taken aback by this because I didn’t
know: quite what to think, but you administrators out there that are going to lead these pro-
grams, whatever they happen to be, may have to do what 1 did. 1 had to learn to take this in.
stride and on top of that I had to learn to read “Little Peter Rabbit has a Fly Upon His Nose,”




with all the pantomine that goes with it. | can demonstrate that to this day, but not without
some embarrassmient, So I suggest that leaders be realists in their interpretation of what children
are like and what it takes to stimulate them and to capitalize on their very fertile and malleable
imaginations.

I hope that all of you administrators have a clearly defined plan in mind and if you don’t that
you're working on one. Only then can the responsibilities of the various people carrying on an
carly childhood education program be ctearly defined so that there is ho ambiguity, or clouded
understandings as to what’s to take place and who is responsible for what. Because the key to the
stuccess of this program is going to be on the administrative level. Administrators have to be the
ones with the comprehensive concepts who can coordinate it, who can implement it. I'm throw-
ing you a real challenge there.

Now in order to help, Mrs. Jessen has licerally knocked herself out over these past few months
to contribute to this by producing the kit that was given you here at the conference. 1 don’t
know it you administrators are prolitic readers or even moderate readers, but I would suggest that
you look very closely at everything in the kit and relate it to what has gone on this week and to
what you think you should do. The information in this kit can point out what should come next
because it’s practical from the the word ‘go’. If you haven’t already looked it over, P’d advise you
to do so because everything in it relates directly to a specific need in the carly childhood
education program.

It you have been reading the news releases for this conference as well as the news releases on
the national level, you will recall that at a meeting six months or so ago we declared this the year
of the Indian. For you Indian members, 1 suppose we may as well here declare it as the Second
Year of the Indian, because if you will look at last night's paper and this morning’s paper, you
will notice that President Johnson has sent to Congress a special message dealing with American
Indians. Our program here. | think quite fortuitously, though not really designed this way, has
fallen right into line with his preoccupation and concern for the welfare of Indians and for the
direction that Indian people want to take.

Pm shifting here a little bit because if you will go back now and read these releases, listen to
what Commissioner Zellers said, there is an clement of common involvement. As we filter this
through our BIA mechanism, what does this mean in terms of the way we intend to go about
operating carly childhood pregrams? Can we go along in the way that we have been going or does
it mean that the role of the community, the role of the parent might be modified in our
operations in any particular location?

Some of you will say, well I don’t think our program is going to need too much change. Some
of you may be frightened to death of the change it’s going to mean, but all we ask here is that
there be significant involvenment of the Indian parents, the Tribal leaders, and community leaders
in the carly childhood education program that is to be evolved. It must be a cooperative venture.
It must be coordirated by the leaders in education. We are going to, 1 hope, find new friends. }
hope that we are going to find new relationst ps in this particular area. Above all, | think it
would be disastrous for us to assume a smugness which says nothing new has been added, that
there's nothing new under the sun. I think you can accept the axiom that there’s nothing new
under the sun, but if you accept the concept of newness, then you must question what newness is
because it’s within the vocabulary of the Indian language that we use. If it were not there for
some purpose then perhaps we should throw it out.

If we take the curriculum analysis that we had this morning and incorporate it into our
experience, (and remember we were warned about the pitfalls of a written curriculum guide, one

that doesn’t do much for the children but places blinders on the educators) we must be careful

RIC | " - | o 96 -

PArunText provided oy enic [




e

JAFuitoxt provided by ERiC P

with what we develop. That whatever we do produce in terms of writing, and you know how it js,
once the speech has been reduced to written form it somehow takes on an exalted importance,
that we be careful in this in our curriculum development. This is a wise caution. On the cther
hand there is a very fine dividing line between creativity and chaos and without adding some
structure, something that puts our curriculum together one way or the other, we can come out
with the same thing that we had with progressive education that required and assumed a very
material type of teacher, an almost phifosophically inclined teacher, who could manipulate the
very protound concepts that John Dewey was trying to unfold. Now as [ see it in implementation
of an early childhood education program, this might possibly present a problem. How do we get
this program established without a certain official articulation so that it does remain free and
creative? | wish I could give you an answer to this and 1 hope that in your grappling groups you
will tackle this problem so that we might go forward.

Certainly with curriculum development we will have to have teacher education. | think I had a
most stimulating experience with Milton Akers and Charles Zellers and Donna Jones last night at
the place where we had dinner. [ found that in an ordinary discussion with Chuck Zellers that he
has a mind that is very rapid and works like a vise; he can tatch onto things, get right to the point
real quick, strip them bare of the tapestry, so that he can get down to brass tacks real fast and
then deal with themy in a very forthright manner. On this occasion we had a most stimulating time
discussing teacher education, because for those of us who are interested in and have the responsi-
bility of implementation, you know that the type of teacher that is congruent or relates well to
the talk that has been going on here these three days, is a very rare creature,

What are some of the things we can do to develop this type of a teacher? There are all sorts of
possibilities. Teacher education is being given very serious consideration.

We are most interested in the reaction of the grappling groups to the various sessions that have
come up here because with the involvement not only of the parents but of the school people in
the development of the program these reactions are important. You can’t leave anyone out. All
have got to see their contribution reflected in this program somewhere along-the line. That’s why
[ pay tribute to the BIA education people here because we who are putting this program
together, including you, too, have got to show where you've made your contribution to this. |
think this concept is tremendously important and we hope it can be reflected up and down the
line because after all, our first concern is not with the employees, not with the teachers, not with
the curriculum development, not with the various personal and non-personal resources that can
be brought together but for the children themselves. This is our basic premise. Everything that we
have done here this week relates directly to what happens in the educative process with the
Indian child.

I may have time here for a question or two though I really hadn’t planned on it. Then I haye a
question or two | would like to ask of you for your reaction. But here’s one thing that kind of
got to mwe in this conference. 1 was over in Manzanita observing the kindergarten there and I was
struck even before the conference, that is when I was over there, by the feminine nature of early
childhood education programs. Two or three of the people here brought this out, for instance,
that when the little boys would go into an unstructured situation, often they would pick out the
feminine artifacts and deal with them even when there were alternatives. Even though masculine
articles were there too, the children would pass them over and go to the feminine ones.

I am reminded of the writings of Beniamin Franklin back about the last quarter of the
eighteenth Century when he recounts (and ['m sure many of you have read it in Indian history)
where there was an East coast tribe for whom the English colonists had set up a college and had
taken some of their young men and educated them in the English manner, the non-Indian way;
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that when the young men returned from the college to their Friends (and it should be spelled
with u capital F in tenins of the [ndian Friends - their tribal members) they lost all of this fine
outpouring of the non-Indian society given them through the college. Nonetheless, the tribal
leaders telt a strong desire to reciprocate tor what their non-Indian brethren had provided them
with: an education for their young sons througlh their school, Now they wanted to reciprocate
and they said to the colonists, it you will send us ten of your young men, we will educate them
and make them men, T am reminded of this as we go into the new program and that we keep this
uppermost in mind because it's right as the heart of what we're trying to do. As | was sitting in
Manzanita, 1 wrote out in sort of a hasty manner, why is it that carly childhood education,
indeed in the elementary school, has 1o be so non-male oriented? It is a bastion of not only non-,
but aunti-musculinity. This may be a litde radical; maybe [ shouldn’t read this. Perhaps the
feminine nature ot the school at the early level is all that is possible. Nonetheless, as an educator
interested in Indian education, 1 would dike to find a curriculum that embraces mankind in males
as well as temales, And [ wrote that out and was very curious to tind it reflected two or three
times during the subsequent discussions that we have had.

I haven’t used up atll my time and 1 think 1 could go on in sort of & random tashion, but at this
time [ would rather get some feedback by way of very briet responses to these statements and
questions:

L. The comprehensive concept ot early childhood education calls for full participation of Indian
parents in the community. What changes does this mean tor your particutar school operation?

2. Will you muke a tfew comments on how you think the kindergarten program will influence the
first three grades ot schood, that is in terms of curriculum, in terms ol some of the things that
are going on m your schools now?

3. I you have a third item you would tike to add; if you have some heartfelt need that you
would like to express: or some comment about the conference or about carly childhood
vducation ideas, please do so.

Comments, Questions and Answers

b would tike to say something about the curriculum guide problem with the written printed
material, We're going 1o do that in Massachusetts right now, Massachusetts has just mandated
Kindergartens by 1973 and Umt serving on the state committee on developing the guide. We're
up gwinst this sume question. It you put too restricted o proposal on paper, then you are
going to restrict the person to whom it goes. Now at our last meeting we arrived at ihe
decision to produce a source book or a resource book in which we night have one hundred
examples ol how you could teach science to Kindergarten age children or one hundred or more
exaniples of how you could provide Kindergarten age children with scienee experiences, but
not pimned down so thuat a teacher would feel that he or she had to do it this way because the
State says this is the way that we have to doit. Teachers, under this plan, would make choices
out of 4 number of suggestions. ©agree with you that these suggestions are very much needed,
but that we would cripple a teacher who had the prospect of growing il we didn’t give that
teacher the opportunity to make some chojces of what he was going to do. We're up against
exactly the sanie problem that you are right now,

Q. Being a foreigner, 1 don’t know much about Indian aftairs, But in coming from Holtand, we
~have had to put up with a lot of having no moncey tor anything, Also, are there any areus:
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where there haven’t been kindergartens established as yet? Did T understand you correctly in
that? The best thing woulkl be to tirst have a summer camp; to make a Kindergarten a sumimer
camp style with the parents involved and then go from there. 1 think the parents will be a little
bit more interested to carry on atter an experience like this.

AT stand to be corrected on this. We have summer kindergartens. We have about 1,100 ¢hitdr:n
in summer Kindergartens, We have some suminer Kindergartens located under ESEA programs.
We do have some kindergartens in operation. | think your suggestion is well taken. Thank you.

Q. Another thing that I want to give as a suggestion is getting the parents to help in the evenings
to build the furniture tor the kindergartens. It you can get them interested enough to take
part in setting up the Kindergarten, it’s worth lots more than just having the parent bring a
child to school and come to pick him up.

AL b was very interested yesterday in this very same thing we are tatking about. Two of our
architects said, you know the ideas presented here might mean that we might need a work
space tor parents. Mariana Jessen has pointed to parent work space in material which is in
your Kits. It you wili took at that equipment list, you will Tind that in terms of space in the
childhood cducation configuration there, attention has been given to this parental involve-
ment,

Q. [ was asked a question just before coming in here about the standards that might be used to
cmploy competent young people who do not have degrees but have real ability and are
proving that they are the right kind of individual, Now, is there some consideration as to
standards for employing these sort of people?
There is some consideration. Let me leave it at that because to go beyond that at this point, |
believe, would be to add something that really hasn’t been settled. Dr. Akers, vou will recall
that last night in our discussion that we got into all kinds of qualifications, all kinds of people
who could be teachers in the program. | was particularly interested in the Navajo areu, when
they came out with the fact that if they could get the cooperation of some of the teachers
now that they’d feel that they had enough. Now these are not carly childhood education
trained teachers, but they are elementary teachers who are Navajo. They almost have enough
to complete all of their first unit that was planned with the Navajo teacher and with the
Navajo aide. I don’t know it they want to do this or not or whether the teachers, themselves,
really want to go into carly childhood education, but most certainly all of these people with
various backgrounds are being given very serious consideration. | believe we said too that BIA
was in a position to waive some regulations. If you found the kind of human being you really
wanted, they are already trained anyhow, then you're going to change your priority. We want,
first of all, a tutor kind of human being. then the BIA can waive the regulations on the sort of
teacher 1t requires. | think that’s a very healthy kind of thing--a different kind of priority
we're looking for in teachers.

A
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hairman: Bob Hall,

1 think Tom reacted beautitully in his role as Answer Man by being able to turn around and
cause you to give him some ol the answers he is fooking for rathier than being on the spot himselt,
He did a find job ot winding up this conference.

We're just about to close. It has been, from any standpoint, a find three days--a very good
start towards some finer things in the future. Al of the items that Tom brought up, the preoceu-
pation with children, the role we take in preoccupation with children are significant. I think we
can’t be all bad. We're going to get a ot better, not preoccupied with cook books. We have for
yeuars telt that o nice cookbook was a lovely thing to have but we have to come to realize that
we've come to the point in life where we must be managers ot learning and in order to do that,
we must be resourcetul people. The best guide we can hope for is a resource book like the kind
that was pointed out a while ago and not a cookbook with all the recipes. There are no sure-fire
recipes tor dealing with human nature,

This session, the whole three days, for atl of the work that has gone into the planning, we owe
a word of congratulation to this young lady here. 1 think it is only fitting that she be the one to
make the adjournment. Mariana Jessen.

Conference Chairman. Mariana Jessen
Early Childhood Education Specialist
Branch of Curriculum
Division of Education
Bureau of Indian Affairs
Washington, D. C.

GOOD LUCK AND JOY AND WE'RE ADJOURNED!




