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PREFACH

LS Committten af the American Association of Teachers of

;
Thn
o

Froneh seeks to saintain interest in FLES throuph the publication
of an anmual veport on imrortant issues in foreign language instruc-
tion in the olomentary seloels,  The following are the topics that

have bheon Hacussed in previous revortss

1'w>1: The Surely, cunlifications, and Training of Teachers
of FL

1902 Langwgte Structures at CLIS Level, Including Testing
for Mastery of Structures

15 The lorrelation of a Long Languare Sequence Beginning
in the “lemontury School

o . . N 1
1950 Reqdine 2% the FLES Level

>
1365 Cultur~ in the FLES Propram”
196 V170 and el Cbjectives of the Contemvorary Hlermentary

Senonlse
g ‘ ey ey " 2
1957 The Y155 Student: A Study
1908 PLUS: Frojections into the Futuroj
1959t The Three R's of riL:.3:  Research, Relevance, Real‘ity3

107N 3

Ut Potterns for Chanre
A edurators wa ounderstand fully the need for both long and short
romre abiectives in onr tenchings but like many other adults we often
el o Peel btk strone cull of ultimste poals and sometimes overlook
o minimize the Trportsmee of the ''cheex point." Too frescuently rer-

“ats owe forpet tha’ enildren, particularly vouns children, depend upon

Lo satisfaction derived from the accomrlishment of short ranve objec-

1

viil-vle from Dry filodys Livton, Bureau of Foroeivn Langunpes,
1AL Livineston 84,., New York, . Y, 11°C1

7 . N w1 o Ly e - e 1A e
available “rom Chilton Jooks, 401 “olnut Street, Fhiladelrhia,
rennsylyanin

_'SA . 4 £ a . Ny 1% : [ “

o Availnble from ULA-ACTTFL Materials Contez
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tives to a far greater extent then do adults., When one's legs are so
short it is infinitely rore satisfying {(ani challenping) to find some
sterpings stones snd crosas the brook immediantely rather than to wait
until one's legs have grown lonper!

Well-chosen short range objectives, like stepping stones, help
both children nnd the teacher to know which streams have been crossed
successfully or at what point in the stream some children rermain strand-
ed. Objectives which require the child to demonstrate visibly or audibly
his mastery of a well-defined and limited task under set conditions pro-
vide a pretty rood index of what has bheen taught and learned. This type
of objective, often terred "behavioral" or "performance' objective, has
been widely discussed and publici{zed in educational journals., The first
part of our annual L5 report for 1971 presents several articles for
=5 classes.  Bxarmples of various kinds of performance objectives will
mive aid and insviration perhaps for the writing of additional ones,

It is nhoped that the second part of this report, Fart I of an anno-
tated bibliogranhy of MLES readings, will prove useful to teachers and
administraters looking for ways to enrich and improve their teaching and
to those seekinge to farilinrize themselves with the literature and re-
search on the teaching of a serond lanmiare to voung children,

Sincore arproaciation is expressed to Professor J. Henry Owens,
rresident of the AATF and te Professor Francis W, Nachtmann, Executive
Secretery of the AATF for their continued support and encourarement
rmiven to the FLES Committee, The Co-Chairmen are rarticularly grateful

to Mr. fdes 0t ' Bouraue, farmer choirman of the AATE FL.S Comoittee,

foronis o o tinnod devetion to the Cormittee ir arrun-incs for - -ahticobtiorn
AT i e arsy snd to Mirs, Althea Decker of tho yndrefield Boosnmtian
tooro oo oo~ D 5Eaff fer *he rmany hours sper’ Lo C ol TR SN

iv



of the 1971 report. Appreciation is also extended to the personnel of
the printing facilities at Fairfield University,
The 1971 FLES Co~mmittee Report is available from the MLA-ACTI'L

Materials Center, 62 Fifth Avenue, New York, New York 10011,

Virginia Spaar=-Rauch
Albany, New York




INTROMUCTION

The 1971 FI1¥S Report of the American Association of Teacher: of
French marks the eleventh publication by a committee that in fovever
changing yet always keeping the same goal in mind-<the rromotien of
foreipgn lancuase learning at the elementary level, It has laen muny
years since the then Commissioner of Fducation, Earl McGrath, maia
his far=-reaching statement that launched programs of foreign longurie
learning at the elementary level, Many programs that were initiated

P

luring the early fifties failed after a few years because of luck of
orianization and supvort, Others, after meager beginnings, have cerop
to take their pnlace as an integral part of a child's total educ-tion
at the nrimary and interrmediate levels of elementary training., U0 is
to these well-rstnblished vrograms that we must address cutselvas in
the continuing battle to maintain a sound educational philosnriy,

The educnational philosophy of a FLES program is based upon lhe
concent of a democratic society which also promotes the understanding
of our internationnal responsibilities and competence to particivate in
them, This rhilosophy slhonld further affirm the need for the ymdler-
standing of other countries and cultures and for the develormont of
communications skills with other peoples, As noted above, n forsion
langnage is an intepral part of a child's education which pelatas bit)
to his immedinte ~nvironment as well as to the world comrmit:, It
encomnasses both communication and exposure to different culturna,  The
natural entinsinsm and curiosity of the young child make the alerontorw
scheool ye:urs the optimum time to begin a foreign langunge,

The rationale for a FLYS propgram should always be from fla voingr of
view of & to*al experience for the zhild, an exrerience that i) jve
Lo the child a hroad backiground during the elementsary years,

Q
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From a prorram at this level the child should be able to galn an
experience not only of lanpguage learning but one that will also be
valuable to him in becoming an observer of how a people of ancther
country live from day to day. More and more FLES programs are em=-
phasizing the cultural aspects of the lanpguage to which the pupils arve
exnosed, In the vast, much criticism has been directed toward the con-
tent of FLNS proprams, that the content reflected more of a sequential
approach, preraration of pupils for future study at the junior and
senior hiph levels, than an approach that could be of benefit to all
pupils repgardless of future plans. A FLES prorsram should be organized
for everyone, not only for those who have the ability to learn a
languase. This is the reason for the emphasis on culture. It must be
renambered, however, that there is a distinction when speakiny of
culture. It is hoth formal and deep--formal being the one with which
averyone is familiar; deep culture describes the life patterns of a
people of another nation. 1In other words, this is thg culture desaribed
by anthropologists and is the one to be emph;sized in FLES‘pronrams. In
emphasizing this asresct of culture, however, it then hecomes Aiffienlt
to measure becausc we becorme involved in behavior with exvected chanes
in attitude. It becomes difficult to measure the effect that a FL'S
program will have on a child at the time that he is exposed to such an
experience. In most cases the alue of the study of a foreign lanpururs
and of the culture will not be evident until years later when the strdent
is in hirh school or even in college. But a beginning must he made ond
work to reach the roal of a cultural experience, as well as a lansuae
experience, must always be in the foreground. There is no bettar vlace
to initiate this except at an early are when children are opren snd recep-

tive to all kinds of experiences,



The thrust in FLES must continue in spite of the many obstacles
that are sometimes put in the path of such efforts, MNew approaches,
new raterials, new ideas must be rxplored to the fullest to continue
striving for changes that will give substance and purpose to FLES pro-
grams.  we must continue to show school officials and the public that
what is beiny done in foreign languages at the elementary level is an
effort to rromote better uvnderstanding among peoples of the earth.

The FL'5 Committee of the AATF that has worked these many years is to
be conrroatulated and, further, to be encouraged to continue the task
that is always before them, FLES will continue to make its impact on
American education as is evidence in the 1971 report that you are about

to read,

Fdward H. Fouranue
Fairfield, Connecticut
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Setting Goals for FLES Pupils

Listening and Speaking Skills

A llodel for Teaching Reading
and ¥Writing Skills

A Report of the First National
French FL®S Contest
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"I'm presumins that vhat we're in the game for is to chinge
students, If yor will accept th:t assumi:tion .. then it
makes a creat deal of sense to think about vhat you're trying
to do in terms of the criterion, that is, the outcoume by
vwhich you can judre vour instructionsal effectiveness...'' 1
So saying, Forham goes on to make a case for behsovioral objectives, variously
xnown as instructional objectives or rerformnonce objectives,

Many educators asree with kin that we should focus on outcomes of our
clessroom instruction, that e should be poal-oriented rather than neans-
orienteds To use an wnrlogy, ve would all find a man ridiculous who vus
checkin: out ochedules :n? rates at the airport, troin station and bus derot
before he knew wvhere he was goinge In like manner, the efficient teacher
defines his pozl by asking "shat do I vish my students to become?" before
he cnswvers the question, "What vill I do?" In other vords, he zeroes in on
the outcome of his teashing before he decides wvhat means he will use to
attain it.

Undoubtesly many of the -vrench Il U teachers throughout America are
auite faniliar with the vorious corionents of behavioral objectives. llever-
theless, it richt be vorth uwhile to ma’:e a few prefatory remarks about writ-
3 behavioral objectives in proneral for those o are not.

LTSS

Teachers have always realized thiat instructional objectives are

esoentinl, but fre-uently the objectives did not have rmuch bearinc unon the
nature of the tezching nrocets. "Let eact student fulfill his potential to
he moaxinur'' YAt the ens of my course, the nujils will really know “rench

inside and out."

These cbjectives nay sound irsressive, but they do not offer rmuch

1. Parkam, 7, Jzmes, excernt from a tcred lecture, 1069,
Criterion-referenced instruction (Taye lo, 21) VI.C.T .o I Tlo, IIC,
&.0. Pox 2471k, Los inreles, California. 20024

e
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utility to the instructor becnuse they are couched in terms too bhroad and

ambiguous. It would be very difficult for a group of educators to arrive

at a consensus of what the objective sirnifies., Broad, ambijuous objectives

do not offer much help to the pedagorical navigator in charting his course.
As mager puts it, to communicute exactly what vou have in mingd as your

foaly you shovld try to rake a statement that does not pernit varied inter.-

pretitions. He offers examples of words oven to any intervretotions:

to krow

to understand

to really understand

to aprreciate

to fully anvreciate

to grasp the sipnificance of
to enjcy

to believe

to have faith in

and other words vhich are open to fewer interpretations:

to write

to recite

to identify

to differentiate
to solve

to construct

to list

to cormpare

to contrast

At times, you may desire to narrow the finul behavior further by
stipulatin/® the conditions under vhich the student will be expected to

perform., For instance, "“Given a list of 29 Irench words, the student will

underline 10 which represent parts of the body." Another condition might

be '"without the aid of reference books.' In other words, the condition

will state what is given or what is withheld at the time the student is

suprosed to dermonstrate the terminal behavior,

2. Mager, Rovert I'., Preparing Instructional Cbjectives
(Zelrmont, California: Fearon tublishers, 1962), pe 11
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It mirht also be heipful to inforr rour students os to what degree of
success will be coneidered passing. '"Given a list of 35 udjectives, the

nupil will carr ctly write antonyms for 30 out of the 35." Another

(]

effective method of shedding lipht unon conditions is to pravide the
learner with some sanple test cuestions,

Invariably « vell constructed objective will contain within itself a
srecific final test, If vou wint vour nunils to be able to differenticte
betucen /fo/ and /o/, you ruat ive them an onpertunity to show you that
they can do so - perhinps by listenin; to nairs and uriting vhether they are
the same or different, or perhims by writing the ‘honetic symbol for the
vowel that they hear. at eany rate, if ou apply this same criterion to a
poorly stated objective, you vill find that any nurber of tests conld be
deered aruropriate for determinin- vhetter the vupil had reached the ob-
Jective,

The learner ray also be interested in %nowin, ho well vou rant him
to rerform. This feature is called the criterion or ninimum accentable
performance. Cne way to indicate acceptahle performance is to specify a
time limit. Ysu nicht allow ten minutes, for instance, for ratching ten
products with ten regions of Trance. 4 second way of viewing the criterion
is the minimur accerteble rerforrance, e.g. "The pupil vill rmutch at least
eight out of the ten correctly."

Cnee you have vell-formulated objectives strted ir Lehavioral terms,
it is imortont to comrunicate these otjectives to our rupils. In most
cases, Lavins a clear concent of ulat you eivect of then will rake it casier

for them to chorce their bohavior in tlhe desired direction.

\n
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CHJICTIVS & a wlin U s JTUSICH

Usini the five categories us outlinsd by Grittner,3 i.e, phonology,
morphology, syntax, vocabulury and culture, let us begin by uresentin: sorme
sariple behavioral objectives on the level o rhonolosy. In s0 doing, 'e do
not mean to irply that nothing can be done at the other levels until all
the »honeree are thoroushly mastered. In the sare manner tihat the tencher
pro~resses simultoneously in each of tie four skills, it is likewise possible

to toucnh several or all of the five catérories nentioned above at the sane

tire,
Phonology

Cn the level of rhonolosy, the crucial rhonemes are the ones that exist
in French bvt not in "n-lish: the nasal vovels /fo/, /ofy /. /, and / /s /y/

and its storter countervart /./y Jfoe/, /g/ tnd the uvular SR/, This is not
to say that all the others are easy, but these are the nine that give Americans
the rost troubtle,
Since it is vedarosically besic to teach discrirination of phonenes,
our first example will deal with discriminetion:
1. Objective: Given a list of 20 minimal pairs, the :upil will listen
and write S if the two sounds are the sare, or D if the
two sounds are different with an accuracy of 85 per cent.
Samile itemt: bain - banc

“iritten responsei D

fdditional items: 1. sain - sans
2. lent - lent
3. dans ~ daim
4, fin < fin
5¢ zant - pant

another phonolocical goal might be discrimination of triplets:

2. Objective: Uv-on heariny three swoken vords, the rnup.l will write the
numbers of the words which are the sames If none of the

3¢ Crittner, i'rank M., Teachins oreipn lansunpes
(Mew York: Harrer and Row, rublisters, 1969), pn. 07-89

6
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three is the some, ‘he »upil w111 write O, Minimum acceptable perforrmance
will be 3 out of 10 correct.

Sample item: dont ~ dans - dont
“ritten resnonse: 1, 3

Additional itermst 1, sont -~ sain - sanp

2, pain -~ pain - ront
3+ bon = bain « baic
4, lent = 1in = lin

£

5. front - frein - franc

liorrhology

. I

Cn the level of rorvhology, one listeninsg probler is to distinruish

(ST
vetween sincular and »lursl nouns. This could e covered by reans of an

objective such as;

3. Cbjective: Given 10 oral sentences, the rupil vili listen and write

5 if the noun aznd determiner are sincular, P if the noun
and determiner are plural., sccuracy - 90 per cent,

Sample item: Il voit les fleurs.

1

Vird

or

ten re<vronse: P

I1 voit le bureau,

Il va a la care.

Il corripe les fautes,
11 regarde les &léves.,
I1 voit l'tencre,

Additional items:

(SR g O O A B
.

Also on the morvholorical level:

b, Ovjective: Given 10 utterances, the -uril will listen and vrite S
if the verb is sinrulor end P if it is »lural, Hinimum
accentnble verforrmance - 20 per cent,

Samnle item: ¥lle va chez Marie,
‘Iritten resonset 8
additional itemst 1, Ils vont chez ltiarie,
2, Ils écoutent les disques,
3, I1 écoute la radio.
%, “lles viennent tout de suite,

5. Elle vient de Lyon.

It should be vnderstcod, of course, that if vou wish to make the ob-
4 L] =



Jective easier. you could use the same verb all the way throurh,
Syntax

In drawing up objectives, it roes uithout sayiny that only items
which are renuinely I'rench should be used, Students benefit most from
seeing and hearinse correct forms exclusively., If your elementary punils
are advanced enouch, they micht be ready for an objective such as this:
S ObJective: Given two oral aentences, the rupil will listen care-

fully and decide if the second sentence is in accord
with the first. ‘rite cui if the second sentence is
avnropriate, non if it is not. 80 per cent accuracy
over all will be the rinirmum accepteble nerformance.
Sample item: Jean prend la craie, Jean la prend.
“ritten response: Oui.
Additional items: 1. Goor;'es manre le gateau, Georges les manpe.
2. J'ouvre la porte. Je l'ouvre.
3. Ils regardent les eléeves., Ils le regardent.
4, M, Tribut plante les fleurs. M. Tribut les plante.
5. Marie caresse la poupée, Marie la caresse.

In using such behavioral objectives in class, the teacher is free,
naturally, to chanre the minwmum acceptable performance to suit herself.
Besides it is not necessary that every single pupil reach the criterion.
90 or 95 per cent of a class would be goods Thus there are, in effect,
two criterion performances - one for the individual. student and the other
for the class as a whole. Suppasing that 24 out of 25 pupils succeed, we
would not expect the teacher to reteach the entire class. On the other hand,
if only 12 out of 25 attain the minimum acceptable performance, something
is wrong. Lither the teaching was faulty or too much was taught for the
class to direst,

Another example on the syntactic level nmight involve the use of

pictures.s If you were about to teach the comparison of adverbs, an

approprizte objective night be:



6. Cbjective: Given two oral sentences, the student will indicate which
sentence describes thie n»icture most accuratelyn Hinimum
acceptable performance - 90 per cent over all,

Sample item: A, llarie court vite mais Georpyes court plus vite qu'elle.
B, tarie court vite 1rais Georges court moins vite qu'elle.

Written response: A A it

Additional items: 1, A Henri marche lentement mais Alice marche plus
lentement cue 1lui,

B Henri marche lentement et Alice marche aussi
lentement que lui.

i

7 '/ AR
. “
2. A Henri chante fort, ‘rais Alice chante plus fort
que lui,
B Henri chante fort, mais ilice chante moins fort
que lui. .
TN N\
o/ ! ) * \ U ‘1
\f Y Ao N, T
4 \
B /‘\
VL\Jrh LL \R{ /’ \. »* . O , ' ‘ /

If we continue using pictures, z sample objective in the area of

vocabnlary might be:

7. Objective: Given a simple command in French to draw a picture of an
object, the pupil will do so with 100 per cent accuracy.

Sample item: Dessinez une feuetre,
Response: The pupil draws a window.

additional items: 1. Dessinez une raison.
2. Dessinez un livre bleu.
3, Dessinez une table ronde.
4, Dessinez une rue etroite.
5. Dessinez un mouton,

L. Valette, Rebecca M., Vodern Lanpuage Testing: A Handbook
(Wew York: Harcourt, Rrace and lorld, Inc,, 1967), p. 77

9
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“lementary pupile enjoy showing off their listenins comprehension
talents by performing, A teacher could capitalize on this interest by
formulating an objective like this:

8., Objective: Given a command, the pupil will execute it correctly
nine times out of ten,

Sample item: Jean, allez au tableau.
Response: John goes to the board,

Additional items: 1. Gisele, donnez votre cahier a Martine,
2. Francois, posez votre stylo.
3. Yves, écrivez votre nomn,
4, Jacques, faites voir votre main.
5. Colette, levez-vous,

Culture

S—r—

At the elementary level, cultural objectives would probably not be
very elaborate. One basic cultural contrast which the pupils should be
aware of would be formal vs, informal address. Thus an objective like this
would be quite appropriate,

9. Objective: Upon hearing a situation described, the pupil will decigde
whether the accompanying utterance is appropriate or in~
appropriate, Eight correct out of ten,.

Sample item: Bernard Dupont parle a M. Lebrun - "Comment vas-tu?"
\Iritten response: Non
Additional items: 1. Brigzitte parle a Mme Charpentier - "Voulez~-vous
m'aider, madame?" .
2. Louis parle & Charles - "Ou vas-tu maintenant?"
3+ Ms Fernod parle a M. Dubonnet =~ "Etes~vous d'ici?"

4, Mme Villaret parle & sa fille - '“;ue faites=-vous
donc?"

5. Gaby parle a son copain - "Allez-vous jouer vos
disques ce scir?"
Listening ohjectives could alsoc be devised quite easily for lessons in
geographys Suppose that you had planned a unit on the physical features

of France, you could at the same time delineate this objective.

10, Objective: Given a number and a river or mountain chain of France,

10



the pupil will write the number on the corresponding
feographical feature of his dittoed map with G0 wer cent
aceuracy.

Sample itewd Un, la Seine
Written response: The pupil writes the number 1 on the Seine River,
Additional items: 2. les Alnes

3, la Loire

4, le Massif Central

5. le Rhdne

BULLVIORAL CTJTICTIVIS FCR SUEAKING

The subseguent objectives will illustrate the same divisions of
pheonology, morphology, syntax, vocabulary and culture, Generating
speaking objectives is not too difficult. As a matter of fact, almost
any listeniny objective can be quite easily converted into a speaking

objective.

Fhonology

Supnose we return to the discrimination of /&/ and /!/, which was
our first listening objective. e could reformulate it thus:

11. Cbjective: Upon hearing an utterance in French, the pupil will
repeat it as accurately as possible., The pupil will
score 15 out of a possible 20 over all.

Sample item: The teacher (or tape) says, "slain porte un pain."
Score 2 for excellent pronunciation of each 437.
Score 1 for good pronunciation.
Score O for unsatisfactory pronunciation.
(or whatever system you prefer)

Oral resyonse: Fupil repeats.

Additional items: 1. Je seuns le vent,
2., I1 commence la danse.
3. Voila cing pins.
k. Le peintre mange du pain,
5. Rouen est en France.

Using flashcards, the teacher can determine if she has reached her
pronunciaticn goal with such an objective as:
12. Cbjective: Given a flashcard with which he is familiar, the pupil

will proncunce the word represented with near-native
pronurniciation,
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Sample item: The pupil sees a flashcard depicting "le printemps."
Oral response: The pupil says, "C'est le printenps.'” (Ivaluate /R/)

Additional items: 1, C'est une fille, /i3/

2. C'est une rue, Y

3. Cles une porme. /2/
4, Clest 1'sté, /e/
S. C'est un garcon. /o/

Morphology

One of the first items that a FLES pupil must learn is handling
the French articles. In this area, a teacher must develop the follow-~
ing objective.

13. Objective: Given a noun in the singular, the student will change it to
the plural and vice versa with 85 per cent accuracy over all.

Sample item: The pupil hears le crayon (either alone or in a sentence),

Oral response! les crayons

Additional items: l. l'éldve
2+ les montres
3. les oranges
4, le pere
5. la famille
Another rudimentary habit that the FLES student must form is adding
the proper sound to the verb stem for each different subject pronoun.
14, Objective: Given a subject pronoun, the pupil will repeat it and
furnish the proper verb form, eight times correct out
of ten.
Sample item: With &couter as the verb - nous,
Oral response: Nous écoutons, (with liaison)
Additional items: 1. vous
2, ils (holding up two fingers)
3. il (holding up one finger)
L"o je
5. tu
Obviously, using the same verb all the way through will be easier than

changing it. The above performance involves a simple substitution, but

nothing prevents you from trying a yrogressive substitution.

12



SYNTAX

One of the problems which trouble English spealers is that of word
order in interrogative sentences, To this end, you mignt wish to set
up the following objective for your class.

15, Cbjective: Given an oral sentence in declarative form, the pupil
will change it to the interrogative form using inverted
word order. 9 right out of 10,

Sample item: Elle parle italien,

Cral responset Farle-t-elle italien?

Additional items: 1. Nous écoutons des disques,

2. Ils font du ski.

3, 11 s'est cassé la jambe.
i, Vous prenez des saucisses.
5. Blle fait une promenade.

Another basic task of FLiS students is to learn negative forms.
For this outcome, the teacher would probably state an odbjective simi-
lar to this one.

16, Objective: Upon .earing a sentence in the affirmative, the student
will transform it to the negative. Nine correct out of
ten.

Sample item: J'aime le bifteck.,
Cral response: Je n'aime pas le bifteck.
Additional items: 1, Anne chante bien.
2. Le professeur arrive a 1'heure,
%, La robe est rouge.
4, Je sais la réponae.
5. Nous ellons faire une promenade & bicyclette.

The teacher may want to break this into smaller steps, i.e. first with

verbs beginnin; witii a consonant, second with verbs beginning with a

vowel or mute "L", and finally mixed.

Vocabulary

If the teacher plans to set up sore goals that involve speaking

ability tec thie exclusion of the other skills, she would make extensive

L
use of pictures. Valette ' refers to a system of picture writing put

L, Valette, Rebecca, op. cits p. 103
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out by TaVOR aids (P. O. Box 282, Forest Hills, N.Y. 11375), Using
plctorial devices such as these, the instructor may byrass listening or
readine cues in French and concentrate on the speaking skills For instance -

17. Objective! When -ued by a picture, the student will rizke an appropri=-
ate oral response with near-native pronunciation and into-

nation, U
T

!

. /
Sample i@em: fq v 3\ f ol -y R
Tre student sees ..« \\\\§> }} 2&1\‘ ;;;/ﬂ.,) -.£> /u./q rT l‘f7

(A quelle heure part l'avion pour Paris?)

Ly

‘ s - . !
Oral response: A trois heures. (L'avion part a trois heures.)\

- N

Additional items: 1. ' ffa /“/i;gg\\ﬂ
’/ - |
\\\[ “\ ‘J’.,

ot ¢
s . .
(Qu'est-ce que le monsieur a 1l'intention de faire?)

I3 \ ] . »
Il va acheter un livre a la librairie,

T
;< }JMJ
2. ¢ u est~ce que 1a fllle compte faire?)
Blle va faire une promenade a bicyclette,
The same type of objective can be tied to listening comprehension, as
18, Objective: Yhen asked a auestion, the student will imake an appro-
priate oral response with near~native pronunciation and
intonation.
Sample item: De quoi vous servez-vous pour couper la viande?
Cral response: D'un coutesu. {Je me sere d'un couteau.)
Additional items:
I3 /I
1, De quoil vous servez-vous pour ecrire une lettre?
2. De quoi vous servez-vous pour prendre du lait?
3, De quol vous servez-vous pour dormir?

L. De quoi vous servez~-vous pour allumer un feu?
5« De quoi vous servez-vous pour manger votre scupe?

14




Culture
Fxactly the sarme type of objective can be culturally oriented
as well,

19, Cblective: “hen asked an oral question on a cultural topic, the
student will make an aprropriate resuvonse with neuar-
native pronunciation and intonation,

Sample item: uel est un grand jardin de taris?
Cral resivonset Le Jardin des Tuileries

Additional items: 1, Quelle est une grande cathédrale de Faris?
2. Guelle est une grande tour de Taris?
3. uel est un ¢rand bois de Paris?
4, Quel est un ;rand boulevard de Iaris?

Y Quel est un grand magasin de Faris?

As in objective HNo, 17, pictures could also be used us cues for
oral responses. l'or instance, if the teacher was concentrating on
famous figure= in history, she might choose the following as her goal.

20. Objective: ‘hen presented with the portrait of a famous French man
or woman, the student will speak about him or her for
one minute (or a certain number of utterances) stating
when ne lived, wvhy he is famous, etcs. using near-
native pronvnciation and intonation,

Sample item: Picture of Jeanne dlirc

Oral response: Jeanne d'irc est née a Domremy au quinziéme siécle.
Flle est sllée a la cour de Charles VII & Ctinon,
T1lle a pasné la bataille d'Crléans et a fait
couronner le roi & leims., Les Anglais 1'ont brulee
vive a Xouen,

ndditional items: 1, Vercingetorix

Louis X1V

Fasteur

Gauguin

Debussy

BN O
L d

In case thic objective seems too advinced for a FLUIS rupil, it could be
simplified so that the desired response would be mere identification,

- . L1 . . . . .
e.g. Jeanne d'arc etait une heroine patriotigue. Gauguin 2tait peintre,

”
Debussy etait corrositeur,

ERIC
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INSTRUCTICNAL OBJECTIV.S UACHANGE

Now that we have presented a brief sketch of behavioral objectives
for the skills of listening and syeaking, our readers are perhaps thinking
of the rionumental task it would be fer every teacher to develop all
the instructional objectives for all the classes that she teaches,
Obviously, the duplication of effort would be colessal. In order to pre=-
vent such a waste of time and energy on the part of teachers, the Instruc-
tional Cbjectives ¥xchange (IOX) was inaugurated in 1968 by the UCL..
Center for the Study of “valuation to:
~ Serve as a clearinghouse through which the nation's schools can

exchange instructional objectives.
~ Collect and develoyp measuring technigues suitable for assessing the
attainment of the objectives available through the ZIxchange.
~ Develop properly formulated instructional objectives in important
areas where none currently exist, i.e. fill the gaps not covered by
available objectives.5

Unfortunately, the only languare currently listed in the I0X Catalog
of Objective Collections is Spanish, 7 - 12, wiich includes 74 objectives,
six items per objective, and covers the four skills (cost g8.00) In this
article, we have follewed the format used by the I0X,

It would seem most commendable at this point to establish a similar
clearinghouse for FL'.5 teachers of French or use the ICX in Los ingeles
for this purpose. Tven if such a project were to grow without coordinated
efforts, it would be very valuable, but if scne puiding light could unite
and direct the talents of a multitude of FLUS teachers, a bank of instruc-

tional objectives could probably be built up in a relatively short time

5.The Instructional Cbjectives Txchange, I'.C, Box 24095, Los angeles, Cal.
90024
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which would be of extreme utility to all the French teachers in FL.3
throughout the entire country. That would be an end devoutly to be

wistied for,

William Herold
Joseph liichel
University of Texas
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A FCDUL FOR TACHILIG RUADING AND
GAITING SKILLS I6 FLES

In native-language acquisition the child learns to read and
write only after he has gained cornpetence in understanding and speak-
ing., The early aural-oral approach in FLIIS presented reading and
writing late, usually not until the third or fourth year of second-
languare learning, and strictly limited these two skills to material
which the pupil had already learned audio-lingually. This practice
was based on three essentially erroncous assumptions.

The first was the theory that a child learning a second language
should follow the sare process as that used in ac uiring his native
tengue. ‘e in the Foreipn Lanpuage Department of the '‘ashington, D. C.,
Public Schools have found it necessary to recognize an important dif-
ference btetween first-and second-language acquisition: the child learn-
ing a foreign language in school does not have the time or the linquistic
environment necessary to enable him (o formulate for himself an adequate
process of rrammatical systematization., ‘Mhat are twenty minutes of the
day spent in a foreign language class when compared with the twelve or
more hours a child spends using his native lan-uae in situations which
are of vital interest to him?

The second faulty assumption was that an early introduction of
reading and writing would detract from the pupils' ability to understand
and speak the language. Research results indicate that, far from being
a handicap, the earlier use of reading and writing can actually aid in

the development of the audio-lincual skills. One investigator repcrts:




Contrary to expectations, it was found that
pupils who started reading and writing in

the beginning of the year ecored hipgher in
audio-linpual results than those who began
only in the second semester. In other words,
reading and writing did not interfere with
understanding and speaking; to the contrary.

The third false assumption was that all children are audio-minded,
However, there are many children who retain best what they have seer on
the printed page, and even better what they have practiced writing.

Lven for those who do learn well audio-lingually, a wide variety of
stimuli is necessary to maintain interest and to reinforce what is
learned in as many ways as possible.

Keeping in mind the shorter time of exposure for the learner of
a second language in a formal school situation, the new French and
Spanish FLIS curricula of the D. Co. Fublic Schools use an earlier
introduction of reading and writing to reinforce and develop what the
¢hild has learned audio-lingually. The pupils from the beginning have
a strong desire to read in the target language., Many also feel that a
subject without written work is not to be taken seriously.

In the first year of the D. C. FLYS pregram, oral exercises make
maximum use of the ability to imiiate and imemorize which the child
demonstrates before ten years of age. Words presented in written form
are only those which illustrate differences in sound, or in graphic
representation of these sounds, between the native and target languages.
Reading is a "watching exercise' by which pupils demonstrute their ability
to recognize the printed structure and match it with the spoken one,

In the second year, reading emphasizes the words and structures
which the child has learned to produce orally. Uriting is based on the
structures and short dictation exercises using material previously pre~

sented in oral form.
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Reading and writing units in the third year develop ability to
use the structures already learned in different contexts, with fresh
raterial to stirmulate the child's imagination rother than mere
revetition of situations and patterns which he already knows., The
teacher can adapt the reading and writing: exerclses to the abilities
of the nupils by decreasing or increasin;: the amount and Jifficulty

of his selections fron the available material,

NOT3

ip, s. Randall, ''Research Results in Three lLarge Televised
FLUS Programs" (Paver read at the International Conference on
Modern Foreign Language Teaching, West Berlin, september 1964), p.i.

Dr. Judith Le Bovit,
District of Columbia
Fublic Schools
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A 2C0FCRT ON THY FIRST
NaTICHAL FIGNCH PLS CONTEST

1971

The first Nationel French Contest for FLZS studenis was held
during the week of May 3-7, 1971. More than 6000 elementary school
pupils entercd the contest in all the regions of the AATF and {rom
almost every state in the U.S.

The scope of the FLUS examination cousisted of two forms,

Form A and Form B, Both forms encompassed a listening comprehension
test and a speaking test, while form B alse included a reading com-
prehension test. FrobalLly the most unusual aspect of the contest

was the spzaking test., Pupils were shown four wictures and they were
asked to resyond spontaneously to these pictures in Frenchs Their
answers were recorded on tape. Later, more than 25 tape evaluators
rated over 6CO0 taped answers on the basis of anpropriateness and
sophistication of language, and pronunciation, intonation and syntax.

In answer to the question, "“hy a FLES Contest?" the tremendous
response to the Contest wrovides an answer, in part. For one thing,
it is one means of indicating to pupils, teachers, administrators and
prarents that TLJS is a worthwhile subject of study, with definite
poals and outcomes, A seccnd answer might be that while FLIS programs
differ in content and curriculum materials, there are basic fundamental
areas common to all, namely the development of speaking and listenin
comprehension skills on everyday topics., It is interesting to note
however, that rore than half of the puvils were entered in form B
(which included the reading asvect), which indicates that reading
activities are beginning to play a part in the scope of many FLIS

programs throughout the country.
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The FTL'S Contest gave tecachers the onvortunity to stress the
positive aspects of I'LU5 for foreirn lan;uapge teachers as well as
for the educational community at lurve. ZCertainly the tape evaluators
(who, incidentally, were from all school levels - elementary, junior
high school, hirh school and college)} comrented favorably ar the aschieve-.
ment of the pupils: "It's hard to believe that these children with such
excellent accents are only ten and eleven years »ld!" and "why don't all
elementary school children study French!"

This first endeavor was not without many problesns and difficulties,
but it is hoped that our experience tiis year will urovide a smooth-
runnin;’ operation for next year. An invitation is herewith extended to
all those who were involved or who will be participatine to offer sug-
gestions for improvin the 1972 X135 Contest,

Finally, a sincere appreciation is due all the teachers and pupils
who took part in this first venture and who, by doing so, expressed their

confidence in the future of FL"S,

G. Lipton
National Chairman
AATT French YLES Contest
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A Guide to Readings in FLES (Part 1)

Instructional Materials
Readings in ¥rench for FLES Pupilas
Teacher ~ Training
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1.0 INSTUCTICONAL .IDS AUD 1, .T.0I/LS

1.1 Theory

1.11  Cole, L. "The Visual Zlement and the lroblem of ieaning in
Lunguase Learning." Audio-Visual Lenpuace Jeurnal, v 4:84-37,
(“inter 1966~67), :.IC EY 021 490,

The author concludes that visuals are more effective when
used as reminders of already learned materials than as initial
conveyors of meaning,

1.12  Flemins;, Gervalds '"The Structured Response~Lvoliing Fotentiul of

Organized Visual Communicators', Audic=-Visual Lanruape Journal,
v 5:171=74, (1967-68) iIC Dpo2h 290

A student does not learn a second lansuare as he learned
his first. Removed from a total forei;n lanruage environment,
he must have elements of it supplied via visuals in order to
provide moments of foreign reality. !'Fictorial grammar' of the
target language will affect, in a positive wauy, motivation and
awareness. Visuals must be desi;ned following principles of
causality, parallelism, an<d contrast.

1.13 Fleming, Gerald, Z, Spaleny, and J. teprnik. "The Didactic
Orgunization of Pictorial Reality in the New Languare

Teachinr; Media," Fraxis des Neusprachlichen Unterricts,
vlk:;60-724, (April 1967), ZRIC LD

A~ picture has value in foreign language instruction only
in prosortion to its content information and ezse of comprehension.
The author cites the need for visuals to conform to the principles
of causality, parallelism and negative comparison to insure clarity
of meaning. Line dr.wings are often rore meaningful and effective
than photographs.
1,14  Spaleny, Fugen and Jaroslav Feprnik., '"Foreirn Language Tecching

Ficture As An Crganised System', International Review of Applied
Linfuistics in Language Tesching, v4:71-83, (November, 1967).

The basic principle governing the use of pictures in foreign
lanruage instruction is: The more a picture needs explanation, the

O less its serviceability and effectiveness. Thie article delves
ERIC
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intna the fundamentals of the determining factors in picture
comprehension. An explunation and pictorial exarples are given
of the v»rinciples of causality, porallelism and seruence., Also
included are snmecific exarples of the presentation of a visual and
of teacher use of visuals in a classroom situation,

See also 1.32 &, 1.32 22, 1l.32 26,

1.2 Research

1,21 Barcus, Delbert, John L Hayman, Jr., and James T. Johnson, Jr.

"Frogrammin;; Instruction in Llementary School Spanish,®
Ihi Delta Kavpan, ALIV: 269-270, (Larch 1963).

As part of the Denver-Stanford Froject (1.2 7) on the
Context of Instructional Television, a group of 6th grade Spanish
students was instructed in reading and writing by means of a
teachins machine using linear, constructed-response type of
propramming.  The control group was teacher taught. Both control
and machine instructed groups were divided, with instruction in
reading and writing delayed until the second semester of 6th grade
for half of each group. Results indicated that: 1) with the type
of mechanical learning involved in the experiment, machine instruc-
tion was as effective as teacher instructioni 2) timirg and prior
knowledge are an important factor, automated instruction being
ineffectual with those who sturted readins the first semester
and effective for those in the second semester group; 3) '"better"
teachers had an effect on the amount pupils learned by automated
instruction,.

1.22 Chase, Richard Allen and others. '"Teaching New Vowel Sounds Using
Real Time Spectral Dispalys'". Faper puvlished in the 1968
Annual Report, Neurocormmunication Latoratory, Department of

Fsychiatry, Johns Hopkins University, laltimore, Maryland.
EXIC ZD 030 859
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A group of 4 to 5 year old children and a group of young
adults were invelved in this exnerirent to test whether it vas
possible to tench a new vowel sound by reans of visual informa-
tion alones The Visable Specch Translator, develored by Rell
Telephone lLaboratories was used with both rroups,. The machine
translates sounds into a projected dot uvattern, The French vowel
/y/ vas the tariet. The subjects were told to experiment with
sounds until they could produce one which wculd cause the machine
to display a particular dot pattern (made by the sound /y/ ).

All succeeded, with no sirnificant differences in the age groups.
1.23 Denoy Stanley. "Iffects of .ords and Fictures as Stimuli in

Learning Language Uouivalents', Journal of Educational Fsychology,
v 59: 202-205 (June 1968),

iIn a project to contrast the psychological process underlying

=

serception of yictorial and verbal stimuli in learning wora eguivas-
ients, it was found that pictures vere conducive to the learning of
equivalent pairs, particularly when the objects represented by the
"abstractions were conceptually similar, Grouping the abstractions
representing conceptually similar objects increased the rate of
acguisition,"

1.24% Garrabant, Frederick and Roger Pillet. "French Jith Slides and
Tapes", The Tlementary School Journal, vé2ihly-k2l, (May 1962).

Two <roups of third graders at the University of Chicago
Laboratory School were instructed caily in French, The experimental
group's teacher, limited in proficiency in the lanpuage, used slides
and tapes as part of the instiuctional program for approximately
half of tre total instructional time. The control group was
instructed by a native speaker who used ne slides or tapes., st
the end of one year the experimental group ranked about the same
as the controls in aural comprehension, slightly behind the controls

[E i?:« in pronunciation, and ahead of the controls in fluency.
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1.25 Garry, 2alph and Edna Maurielle, "Sumrary of Research on "Farlons
Fransais', Year Two', Modern Language Project of the Mass-
achusetts Council for Fublic Schools, Teachers Training Division.
Boston: Beston University, 1962. ZRIC 1D 003 566,

Variables of teacher training, classroom practice and
teacher fluency on the achievement of students using “"Farlons
Fransais" over a two year period is described in this report.

It was determined that *he purils of teachers trained by televised

programs showed little difference in achievement from students

whose teachers were trained by tuape recorders. Significanf

differences in pupil gains were found to favor those instructed

by more fluent teachers who continued in the program both years.
1.26 Haas, Stanley. "A Study of a Method of Teaching Spanish Utilizing

Selected Mechanical Devices in the Elementary School!, The
Journal of Experimental Education, v33:81-86, (Fall 19657:

Two groups of fourth grade students were taught conversation-
al Spanish by different means., This study compared the results
obtained when the lessons and drill were presented to one group
principally by tape recorders and to the other by the thacher.
Content was identical, The tape recorder instructed group tested
higher, generally, than the teacher controlled jgroup. The tendency
for girls to exceed boys was magnified in the experimental (tape
recorder) group,

1,27 Hayman, John L., Jr., and James T, Johnson, Jr, "Audio-Lingual
Results in the Second Year of Research, 1961-62" Report No, 8:
Denver-Stanford Project on the Context of Instruectional Television.
California: Stanford University, 1963, LRIC 1D 018 169,

Thnis rerort analyzeg the effectiveness of a variety of teach-
ing techniques used to reinforce and supplement televised instruc-
tion for fifth and sixth prade Spanish students. The daily 15
minute televised lessons and practice were augmented in 3 different

ways, by 3 groups: 1) electronic aidsy 2) repeat viewing of the

lesson at homej 3) both aids and repeat viewing. (See also # 1.28

ERIC »




1.28 Hayman, John 1, Jr,, and James T, Johnson, Jr, 'a Further Search
for slements of Tomorrow's Classroom’, Report No. 12: Denver-
Stanford iroject on the Context of Instructional Television,
ZdIC ED 018 167,

This portion of the Denver~Stanford report explores the
variety of materials and techniaues used by seven teachers whoe
were unrestricted in their methods of instruction and in supple-
menting the program presented to the 6th grade students involved
in the project,

1.29 Humphrey, James H, "Comparison of the Use of Active Games and
Language 'forkbook .ixercises as Learning Media in the Develop-

ment of Laniuage Understandings With Third Grade Children',
Perceptual and liotor Skills, v 21:23-26, (august 1965).,

Two equated sroups of third grade children were taught
several elements of language concepts., One group was instructed
by means of workbook exercises snd the other throush active games.,
Though b&th groups learned, the group using the game technique
learned rnore than the workbook group.

1,210 Jonas, Gister Ruth isdelaide., "A Matched Classroom Approach to the
Teachinr of French in the lementary Grades: Final Deport,”
Ht. St. Joseph, Chio: lit. St. Joseph on the Chio College, 1969.
ZRIC D ohbl 528,

This report focuses on the attitudinal chanpges which occurred
in American r'L.d students as a result of their classroom being
matched with a classroom in France. Tape recorder, slide projecter
and illustrated dialogs were used in the communication process
between FLUIS students in the U.S. and French students of the same
age. The use of aids and audio-visual material was a significant
factor in the planning and implementation of the vprogram, Sample

materials are included in the anpendix,

See aiso 1432 18 for a transcript of the dialogs, and instructional
material.,

l.211 DMoore, Fatricia., '"A Lanpguage Laboratory WExperiment in the Juninr
High School, Kodern wanguage Journal, v46:269-71, (October 1962)
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l.212

1.213

A select group of eirht seventh grade lrench students used
a neighborine hih school lanpuage luboratory two half-hours eaeh
week after the regular school day., “hen compared to eight matched
students who did not use the laboratory, the experimental group
shoved improvement in pronunciation and attitude, and scored
higher than the controls on coral and written tests.,
Moskowitz, Gertrude and "dmund J. amidon. "IV FLY3 versus Live

FLIS: A study of Student Reactions!, Modern Lanpguage Journal,
vh6: 213-219, (May 1962).

The attitudes of three groups of elementary school students
tovard foreign 1&nguage‘were compared in this report, Group I was
instructed in Spanish by a real teacher and in rrench via television.
Group II received only TV French, and Group III received no foreign
language instruction. Group I had more vositive attitudes toward
the study of foreign language than the other two, Group III, with
no foreign language instruction, had more pesitive attitudes than

Group II, instructed in French by televisiou.

Otto, Frank, "Alternative Approaches to Staffing the Elementary
Foreign Language Frogram: Cost and Time VS Achievement and
Satisfaction'", Modern Language Journal v52:2932~301, (May 1968).

The purpose of this study was to evaluate the three methods
of staffins; an elementary school foreign lan;uasze program: 1) class-
room teacher and TV: 2) foreign lanpuage specialist and TV:
3) classroom teacher and color motion pictures. The program
content for all was identical., The second method, foreign language
specialist and TV, provided the greatest teacrer, administrator and
pupil satisfaction and the hi;hest student achievement. It was also
the most expensive. The third arrangerent, classroom teacher and
color film, was the least expensive on a long term basis, though
the satisfaction and student achievement were considerably lessened.
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1,214 Pillet, Roger. "French !ith Slides and Taypes--4 Reappraisall’,
Elementary School Journal v65: 8§7-91, (November 1964).

This follow-up study to the report by Garrabant and Pillet

(see l.24) was made on the orig

]

inal group of third grade students

who were mid-way throush seventh grade. Those students who still
remained‘of the original rroup at the University of Chicago
Laboratory School, were :ested for pronunciation and general achieva-
ment in Irench, The results of the original experiment were reaffirm..
eds The author concluded that: 1) the total results warrant con-
tinuation of the slide-tape-~homeroom teacher instructional team:

2) a resource person is a vitul ingsredient in the success of the
prorram: 3) aids limit spontaneity but provide consistency and
uniform pacing: U4) the aids control the material, recuiring
ingenuit on the vart of the teacher to stimulate pupil interest;
such interest a result of te.cher creativity; 5) the homeroonm
teccher must be honestly involved in self-instruction; 6) teacher
rroficiency in the lan.uage tends to improve,

1.215 Review of Uducntional Researci, v32:117-211
(Spril 1962)

This issue contains a review of all of the literature on
audio-visual aids and material for the six year veriod beginning in
April 1956, Chapters include: Theoretical Formulations in iudio-
visual Dquipment, Textboocks and other irinted iaterials, .udiovisual
liaterials, Learning from Instructional Television., Language
Livoratories, Self teaching Devices and programmed Materials,
Administration of Instructional iaterials.
1.216 Rohwer, "illianm, dJr., Steve Lynch, Joel Levin and lancy Suzuki.
"Tictorial and Verbaul Factors in the “fficient Learning of

Paired associates," Journal of “iducation Fsychology, v58:278-284,
(Octover 1967)
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1.217

In an attempt to analyze conditions that produce efficient
learning, third and sixth graders vere asked to learn a list of
24 pairs by a study-test methods The »sairs vere either pictures
of objects or printed names of those objects. Fxclusive of other
variables, for both gfroups, pictorial materials produced more
efficient learning than printed materials.
Svobodny, Dolly D. Research and Studies About the Use of Television

and Film in Foreiuzn Lenguagte Instruction. New York: lodern
Language Association, 1969, RIC D026 936,

Abstracts on most of the sipgnificant ressarch on the use ang
resul ts of televised instruction have been compiled, All levels
are included. Ilany of the important studies on the use of television

in JLLS programs are capsulized in this report.

Sne also 1,323, 1.3218

143 Fractices

1.31 General References

1.311 Audiovisual Instruction.

1.312

This official publicatvio of the Department of audiovisual
Instruction, an affiliate of ML, is published ten times each year.
It contains articles on multimedia approaches applicable to many
curricular areas, as well as reports of the use of specific aids
and materials.

"The Zormwuter in lducatien', Bulletin of the National Association
of Seccondary School Prircipals, vsh:l-12L, {Fevruary 1970).

This issue is devoted *to an overview of the implicstions of
the uae of the computer by student, te.cher and school district,

“ducational Screen anl TV Guide.

This is a monthly journal containinr short articles on hard
and Goftvare, with very practical informaticn on the use and develop-

ment of audio-visual materials by teachers.
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Educational Media.

The articles in this journal tend toward re-ortinpg the
use of media in specific scheol systems. It alse contalns
sections devoted to new products and software.

Yrickson, Carlton '\,H., TFundamentals of Teaching With Audio-
visual Technology. New York: liacmillan Co., 1965,

This general text on the selection and use of audio-visual
ailds, materials and media also contains step by step instructions
for the production of material commonly used by Foreipn language
teachers. Directions .nd techniques for makinj; transrarencies
is narticularly detailed.

Ay 1
Y

£l Projections Into the Future,
Gladys Lipton, eds A Report of the American .ssociatien
of Teuchers of rrench, 1968, (..vailuble from LLa-.CTrL
Materials Center)

This report of tre HMational i'Lub Conriittee of the american
Associution of Tenchers of Yrench containg o compilation of opinion
and research on imrlicstions for the future, including uses of
comuuters, rrogrammed materinls, and other instructional aids
and rateriols,

Huebener, Theodore. Jiudin-Visual Technicties in Teaching Foreisn

Langua; es, Revised Zdition, UlNew York: New York University
Fress, 1967,

This reference wnos first produced in 1960 and broucht up
to date in 1967. It contains very brsic and vrivary inforaation
on the purposes and tyres of visuals, audial materials and machines
for use in foreirn languvage teaching., OSpecific examples in French,
Spanish and German are given for each tpe of media, Topics
covered are! aulio-visual materials and techninues, use of radio,
tape recorder, audio-visuul lanruare laboratory, and audio-visual

technirues in the classical lan;ua:ies. «n aprendixX contains:
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1) a bibliography of lan=uage laboratories and technicues;

2) materials source lists for teachers'! guides, courses, films
and filmstrips, songs; 3) brief list of professional journals
and service bureaus; U) addresses of »roducers and suppliers
of products,

The Times “ducational Supplerent.

This portion of the London newspaper often has a number
of articles on foreirn lanrmage, suprlying an insight into the
use of aids, instructional TV and the widespread use of radio in
foreisn langusre instruction in Great Britain. There is a great
variety in the articles in both style and content, liany of the
programs and materials reviewed are available in the United States.
Specific practices and uses
Adams, Z.N,, H.', Norrison and k. M, Reddy,

"Conversation .'ith a Computer as a Technique of Language
Instruction', Iiodern Language Journal, v52:3-16, (Jan. 1968).

This paper describes the use of computer assisted instruction
in a (eneral language course. The organization and control of the
Cal program, preparation of material, design of the items, and
pedagorical controls are explored., Txamples are included of items
frorm the progrom with a dencription of* their nresentation to the
student an’ the steps taken as a result of his answers,

Aarendt, Jermaine., '"edia in I'oreien Lancuape Teaching,
Britennica Review of Foreipgn lanfunge lducation, Vol II, ed

by Dale Lange, Chicago: lncyclopedia Pritannica, Inc.,
1970, 157-188,

The emphasis on the herdvare of foreirn language instruction

in Volumn I of the Britannica Review of Foreipn Lancuage Zducation

(see no. 1.3%25) has been balonced b  this article on the coftware
availabdble for foreign lonpuate teachers. In addition to culling

current research and practices in the use of wedia, the author
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{llustrates u

0
[2)
]

with specific exzmples. Subtopics includes
multimedia packaes, contextunl drill, independent study plans,
programmed learninhg, foreign lanruage rescurce center, systens
arproach, C.l and tescher education. There is a bibliogravhy
of references at the conclusion of the article.

Bland, lFerton and Y“van R. Keislur, '"A Self-Controlled Audio-

Lingual Prosram for Children', French Review, vh0:266-276
(Noverber 1966)

A very sirple, effective scheme for selfinstruction by
young jupils was the result of a mroject to develop in children
the ability to describe a class of pictutes orally in French.
Using the "Language Master' with line drawings on cards, fifth
grade and kindergarten children taught themselves to munipulate
S adjectives, 5 nouns, and 5 verd phrases in all of the 125
possible cormbinations.

Caros, John. '"Teaching the Four Language Skills Vith the

Cverhead trojector', Irench Review, vhbi535-53G, (February

1971)

The overheud projectcr has the advantages of allowing the
teacher to prepare materials in advance which ¢an be re-used,
and to face the students while <hey view the material in a fully
lirhted classroom. The author describes teaching situations

with specific examples for the use of the wrojector.

Dodre, Jarmes . '"Machine-aided Languuge Learning',
Britannica Review of Foreiyn Lanpuarze “ducation, Vol. I,
ed. by Umma Birkmaier. Chicago: Tncyclopedia Britannica, Inc.,

1968, 311-341,

The variety of machines and software and the extent of
their use in elementary and secondary foreign langua, e teacliins

Y

is researched in this chapter., It contains a resume of siynificant
findings in the use of machines in foreign language learning in
addition to information on and advantages and disadvantages in

the use of! overnhead projectors, instructional TV, TV distribu-
J-,) ' '



tion systems, TV films, video-tape recorders, 8um and 16mm films,
film cassettes, language laboratories, and computer assisted
instruction. An £ item biblio rophy on all of the media
concludes the article.

1,326 Donorhue, tiildred, Yoreirn Languages and _the Llementary School
Child.,  Dubuque, Iowa: 'ims C, "rown Co., 1968. Chapter k.

The chapter titled "Methods and Resources for Music and
Gares'" includes technicues for usin  films, filmstrips, slides,
flat pictures, realia, chaolkboard, bulletin board, flannel board,
magnetic board, disc and tape recordings, langua.e laboratory
and radio. Research on the use of some aids is cited. This is
one of the few sources which explores prorrammed instruction
for FL.S students, includin: a selected list of programmed
materials,

1.3%27 ZIriksson, Marguerite, Ilse Forest and Ruth Mulhauser.

Foreign Languace in the “lementary School. Englewood Cliffs,
New Jersey: FPrentice Hall, Inc., 1964,

The chapter on "iudio-Visual Katerial and FL'5" contains
very specific word-for-word directions on the use of language
charts. Two charts are used as illustrations and each step for
both puvils and teacher is delineated. The use of filmstrips
and slides, objects and pictures are described in less detail,
The role of TV and r.dio in the development of & program, the
orientation of the staff and general criteria for selection and
imrlementation are sur:iested,

1.328 Fabrizi, ‘lenedetto. "Foreiin Langpuages: The Visual ©lement',

—ducational Screen and :udiovisual Guide, vh3: 260-261,

(May 1964)

The «uthor is critical of many courses which are designated
audio-visual because the visualg involved do not contribute
sipnificantly to the meanine of the language element being taught.

The prime rurpose of the visual is to minimize the need for
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1.3210

1.%211

1,3%212

explanations in ¥nrlish, The criterion for its use should be~-did
the student acouire the lanzua~e better or more effectively than
he could have without it.

Feit, Stevhen, '"Vive La Technolosie!l', Tducational Screen
and audiovisual Guide, vb1:646,649, (October 1952)

The organization of a FLTS program in Valley Stream, Long
Island is the subject of this article. Included are descriptions
of: the use of "larlons Irinsais" films and the sunplementary
material desiyned for them; the use of other visuual materials;
the tecinique of teacher follow-up of the films} and in-gervice
workshops fer teachers.

Fink, Allen znd Yvette Del irado Li:htfoot. "iasedena's
Foreign Laiguage iro-ram for Children in Glement-ry School,
in Yoreipn Lanpusges and the Schools! .. Book of Readings,

Mildred Donoghue, ed, Dubucue, Iowa: .m. C, Drown Company,

1967,

A1l of the elements necessary for the implementation of a
television augmented VLLS program are illustrated in this descrip-
tion of sucii a propram in the lasedena City Unified School District.
Included are pruidelines for the pro rem, the role of the class-
room teacher, teachers' guide, and eva:luation procedures.,

The FLUS Student: A Study. Udward Bourgue, ed. Fhiladelphia:
Chilton Books, 1968,

Charter V contains a section on the scope and implications
of educational televicion and an assessment of its imyuct based
on the research of Garry and lMaurielle (see 1,25) and loskowitz
(see 1.212)

Gersham, Herbert S, 'Children's Rhymes and iHodern Poetry",
French leview vilh:1539-548, (Fehruary, 1971).

The comptines. mnemotic znd nonsense rhymes of children's
roetry are compared to the works of modern roets. The sirplicity,
irony, humor, maxlice, nonsense and fantasy evident in the examples

cited of rhymes for children are mirrored in specific works of
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Forneret, Desnos, Yrevert und others,

1.3213 Gradisnik, Anthony. ''Television Can Be Effective in the FLIS
Prorram=-~If", Hispanin, vH9:485-489, (September 1966)

The author examines the elemente of the many factors which
contribute to the effectiveness of televised instruction of a
foreign lanpuage.

«3214 Gray, Alma. "Essential Aids to Success", Times Educational
Supplement, 281711637, (May 16, 1969).

Aural machinery cannot convey the full communication input
since some aspects of oral communication are visual. £ visual
cannot always be relied upon to impart meaning since it may not
serve the purpose required to divulge meaning, i.e. pictures may
be thematic, mnemonic and semantic., The language laboratory and
television extend the re.ch of the teacher and provide depth to
meanin; by combining and expandinz the votential of both audio
and visual.

1.2315 Harris, Charlotte and Naida Dostal., "The Kole of Visuals in

Television 7FLZS," Modern Lanpguage Journal vhg:210-212,
(April 1965)

Good visuals are realted to the primary goals of the esrly
levels of FLTS instruction: discriminate listening aural com-
prehension and speech production. "Motivational and linguistic!
visuals are describted and illustrations of their use in the
Detroit Public Schools televised FL.)J lessons are cited.

1.3216 Hocking, Llton., "Technology in Foreign Lan:uage Teaching',
iiodern_Languag: Journal, v54:79~91, (Iebruary 1970)

A brief history of the advent of machines in foreign language
instruction precedes an examination of factors contributing to the
present state of foreipgn lanvusge tezching, & large vortion of
the article concerns the use of television and films in elementary

school foreign langzuaye prosrams.
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1,3217 Instructor Magazine

The Instructor liarazine has had a repgular feature "FLUS

Uorkshop' since 1961, It anneared monthly until 1967, and since
that time has been published in four or five issues each year.
Included in the articles are sugzestions for games, drills, use

of aids, etc. In the monthly issues, the article usually con-
tained, on a sin:le page, 3 or 4 suggestions for teachers in
addition to a listing of new publications or materials. The more
recent articles tend to concentrute on one subject and are jenerally
len~thier. The following list contains the volume number, date,
page number, author, and main contents or title of all nf the

"Fles ‘Jorkshop' articles anpearing in the Instructor,

The Instructor lapgazine

Volume 71 Author for gll articles-lizabeth Keesee

Sept. 1961, p,108 Teaching techniques: choral response, testing games.
Oct. 1961, p.111 Making Dach ord Count, Variation games.

Nov., 1961, p.17 Teaching Techniques: Selection, Selection game.

Dec. 1962, phi Cue Cards

Jan. 1962, p.41  Culture: pictures, Role tlaying, Holidays

Feb, 1962, p.f& Re-entry: Games, activities, Tricks

Mar., 1962, p.108 Spacing

Apr. 1962, p.86 Tu or Vous, Dialogs, Ganmes

May 1962, p.98 Cultural Activities, Games, Review Activities

June 1962, p.1l4 Chain Fractice, Dialog Adaptation.

Volume 72-Authors: Sandra Leibowitz and Denise France

Sept. 1962, p.96 Methods of Review

Cct., 1962, p.75 Lesson Plans, Games, Cultural ictivities,
Nov. 1962, p.22 The Narrative Form

Q Dec. 1962, p.40 Directed Dialog, Cultural activities.
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Jan. 1963, p,17 Half-year Testing (picture cues)

Feb, 1963, p,8  Using Visual Aids, Songs and roems, Holidays
(Fn L. ) for reb.

Mar. 1963, p.19 Structure lractice, irench customs

Apr. 1963,

May 1963, p.24 ‘riting, Uxtendins Content of Besic Sentences,
May customs,

June 1963, p,20 Field Trips, Dramatizations, Films

Volume 73 - Authiorst Sandra Leibowitz and Denise irance

Septs 1963, p.54 Use of Tenses, Crading

Oct. 1963, p.76  French Boat Race Skit

Nove 1963, p.95 Starting a Frogram, ‘‘orkshops, Game

Dec. 1963, p.68  Audial aids, Christmas Structure Drill

Jan. 1964, p.112 Approaching a New Dialog, ‘uestion-inswer spproach.

Feb. 1964, p.92 Presenting Idiomatic Expressions, French Folk Song,
Helpful liaterial,

Mar. 1964, p.20 Use of Adverbs, Pronunciation lractice

Apr. 1964, p,17 Spanish Gares

lay 1964, p.22 Tellins Time, the negative, Verb Drills

June 1964, p,12

Volume 74 - Authors: Sandra Leibowitz and Deane Sherman (ex.iay)

Sept. 1964, p,82  Story of ke, Review

Oct. 1964, p.28 " " " cont,, Incidental “Xpressions
Nove 1964, p.,25 Spanish Ioetry

Dec.  196%, p,10  Telephone Dialeg

Jan. 1965, p.26  3hort Songs, Teacher's Books

Feb. 1965, p,129

Mar., 1965, p.28 Russian FLIS

Apr. 1965, p.25 Songs and Dances from Canada

May 1965, p.55 "What is a FLiS Teacher" by Tlizabeth Ratte

b2



June 1965, p.81 Measuring Student Frogress

Volume 7% - iuthors Sandra Leibowitz and Deane Sherrman

Sept. 1965’ Pe 64

Oct. 1965,p. 23 Source of Bulletin Board Material, Pre-Reading
Suggestions

Nov. 1965, p.S4 Using Motion lictures, Teaching Aids

Dec. 1965, p.48 Christmas Customs in Latin America and
Germany

Jan. 1966, p.131 Tractical Teaching Aids

Feb. 1966, p. 43 Reading Readiness, Games
Mar, 1966, p.133 Facts for Fun, Spanish Games
Apr. 1966, p.29 Letter to larents

May 1966, p.17 Verb Drills, Assessing New Materials

Volume 76

Apr. 1967, p.102 "Spanish Games" by Habelle B, McGuire

Volume 77

Oct. 1967, p.62 '"10 Ideas to Sharven Your FLIS Frosram' by
Constance lMelarn

Jan. 1968, p.108 'Game Songs for French and Spanish!, by
Sandra Leibowitz and Deane Sherrman

Mar, 1968, p.90 "Techniques for FLS" (Spanish games-adaptable
to french) by Maria Hulse.

Apr. 1968, p 7 "Vamos a llexico" by inna Schwartaz

Volume 78

Oct. 1968, p.p.14k-146 "Songs Help Children Learn', by
i“leanor Chroman

Jans 1969, p.50 ‘'Written Tests for lon-Eriters", by
Constance lielaro

Feb., 1969, p.S4 '"Jake '®m Up With Games", by Constance Helaro

Apr. 1969, p.b8 'inen Do e Start to Write", by Constance Melare

b




Volume 79

Aug./Sept. 1969, p.152 "Useful Games and rills', by Joan Macey
Nov, 1969, r.57 '"im ilarkt Platz" Charlotte li, luschke

Feb. 1970, 5.105 '"Drill Games" (Sponish), by laria Hulse

Mar. 1970, pp.92-3, "My Fives Speak Spunish" by i’ H. teigand

May 1970, ».33 "Use a Play" (S-anish), by Jimmy Lumikin

Volume 80

aug./Sept. 1970, p.33 '"Children's (rtes in Spanish!” {(Could be
used in French), b Loretta B. Hubp

Nov. 1970, p.49  "Steinsuppe", by Ruth Kelly
Jan. 1971, p.30 '"Potpourri of Ideas', by Gladys Lipton
Mar. 1971, p.27 “Fnrichment Gumes'!, Mary Lou Summerlin
1.3218 Jonas, Sister Ruthr idelaide. “A Matched Tlassroom Approach to
the Teaching of .Jrench in the “lementary Grades: Transcript
of Dialogs'. MNt, St. Joseph, Chio: Mt, St. Joseph on the
Chio College, 1969. L2AC "D 04l 529
The instructional material used in the experiment ' described
in No. 1,210 and 1.3219 as well as tapescripts of the dialogues
made by the smerican and French children involved, comprise the
body of this renort,
1,3219 Jonas, Sister Ruth ..delaide, "A Unigue Use of bMedia: 'Twinned

Classroom! Approach to the Teaching of French", Audiovisual
Instruction, v13:463-470, (May 1968).

and
----------------------------- "Resume of the Iirst Two Years
of a Five Year Sequence", lliodern Lansuace Journal, v53t 3h2~3hL6,

(May 1969}
A class in the United States was matched with a class of
children of the same ave in three french locales during a three
year period. A systenn of communication and instruction between
the two r"roups was evolved., The detailed descrivtion of the
exchange of a variety of medla-drawings, slides and tapes between

Q the U.S. and French groups is followed by a report of the results
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at the end of a two year period. Ser nlso no, 1.210,

13220 King, Pandl B, "Multisensory Teaching Tools and the Very Young

Languagpe Learner', Audiovisual Instruction, v11:639,
(Octoher 1966),

A Kinderrarten containing children of mixed language back-
grounds was the setting for the use of a great many pictorial
and kKinesthetic aids in lansuage development,

1.3%21 Kunxle, John. "0Dwo Years With the Saint-Cloud Materials"
Modern Language Journal, v50:137, (March 1966),

This article reports the conclusions of FLES teacher in
Shaker Heiphts, Chio as a result of using "Bonjour Line" for
two yenrs.  An adjustment in the pace and type of presentation
was the recult of their experience with the vrosram,

1,3222 Mattison, telen, "FiL70% Materials-- The Need for a Team Com=-
rosine Arproach", Hisnania, v47:598-600, (Septembar 1964),

The scope and seaurnce of FLIS materials involve timing,
understonding of child development and motivation, FLES curriculum
materials should be reluated to the total curricular environment,
Slementary teachers and supervisors can and should contribute their
exrertise in the develorment materials in an integrated total
curriculum,

lo522) Yirsky, Jerome., "Laraing Interest', A speech delivered at the
Feeting of the American AQROClitIOn of Teachers of Spanish
and rortugese in Chicago on Dec, 27, 1067, FRIC 4D 016 43R

Th= =auttor makes a plea for the rroduction of FLSS materinls
which, suit the interest level of the are group for whom they are
intended, He surrests the desipn of materisls which are eraded and
whose which ean be segmented to allow for individual abilities nnd
riates of learning. Fublishers should be enconrared to include FLES
tonchers in the planning of morterial for elemantnry school fareirn

lan/muaen nropramrss
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loare, J. Michael, "The Film, 5lide, and Filwmstrip Jungle”,
French Review, voh:333-335, (May, 1970),

The author expresses concern at the lack of critical evaluation
of films, filmstrips nnd slides available to foreign languare teachers,
He describrs the reluctance of uroducers to furnish copien of pro-
jected visunls for preview., He suprest the creation of :1) a board
of experionced foreipn lanmuage teachers of all levels and exrerts
fro- AV edurntion centers to evaluate films, slides and filmstrips:
2) redia editors for foreign lanruapre journals to review new material,
Munoz, Olivia. "Songs in the Foreipgn Lanpuape Clagsroon'', SRIC

Focus Reports on the Teaching of Foreign Languages, llo. 12,

New York: American Council on the Teaching of Foreign Languages,

1968 (Av-ilable from MLA/ACTFL Materials Center) ERIC ED 034 450,
The first part of this special SRIC rerort consists of a list

of peneral suwmrestions for teaching a sonyr in a foreipgn language

classroom and for oreanizing a class for sinping, with specific step

-

by ster rrocedure outlined, A resoﬁng list is included with purchasing
S
inforration for recordings, tapes and song books,

Ynnro, “dwin. '"FLZ3 and Audio-Visual Aids", !lisnania, v4#7:506.7,
Serytesher, 1064),

The two »rirncipal purroses for using aids in the FL=35 elass,
accoriin- to the author, are the rinimization nf the use of Hnglish
to rrecent new material and the reinforcerent of the langunpge by
visnal rmeans,  Gince he considers the prinmary vuryose of oils to e
e firat, the introdiction of new raterinl and voeabulary, he

st

cucations the officiency of the ~xtensive use of visusls, He foels

A gpreat doal of tire spent on the vrecoaration of visual slds ecculd

RS P

be hetter oxpended on devisinge ways of rehbbting chilidren te talk,

Peal, Alan 3. "Viewing Conditions for Clasrroom 0.0V, iin Chjnctive
Study", Andiovisunl Instruction, v13:707-707, (Septembor, 17680, i

Tris smthor has researched the viewin- ancle, distances, ani [
arrencereats of seats which wil? allow all students in a tyrianl

classreos bo have s cand, cienr view o7 the TV screen,

1‘6



1,3225 "The Overhead rojector in Foreign Language Teaching",
Audiovisun)l Instruction, v13:463-67, (May, 1568),

Suggestions for use of the overhead vrojector in a foreign
lanpuage class are suvplerented by illustrations of teacher and
student wnroduced transparencies, Though the illustrations involve
nrinted projections, the techninues of construction are avplicable
to prictorial material, Included are tecniques for making specific
tepes of transparencies,

1,3229 Villet, Ftiennette and Rorer I'illet, "The FLES Teacher and Audio-
Visual “quioment and Materials', in FLUS: iadterns for Changa,
Gladys Lipton and Virginia Spaar Rauch, eds, American Asnocia-

tion of Tenchers of French, 1970, pp.89-103, (Available from
NLA/KCYTL Materials Center)

This chapter in the 1970 revort of the National FLZ5 Committee
of the AATF focuses on a review of the tvpes of hardware which are
practicnl for use in an elementary school foreirn lanruage class,
and sur-estions for a review of selected readings. The authors
corrment on the dearth of softwnre for FLES prosrams and the reluctince
of manufacturers to rectify the situation,

1,3230 lond, Karl S. "A Lanpguage Teiching Tool: The Cverhead Frojector!
in Foreipn Iancuapges and the Schiools,. Mildred Donophue, ed,

Dubnaue, Towa: “m, C, Brown Comp., 1967, pp.306-311, also in
Modern Lanpuapge Journal, v47:30-33, (January, 1063),

The overhead projector does not substitute for all other
visunl aids but is a stanred-un version of one--the chulkbonrds,
This is only one of its more rrimary functions. It has n wenlth of
otrhers, The author lists the advantares of the use of the overhead
projector snd issues warnines for rrostective purchasers,

1.3231  Randall, “arle, '"“What Have We Learned iAbout FLUS", Audiovizial
Instruction, v7:£27-27, Cloverber, 1962),

The impact of TV in FLY3 instruction and *the irmportance of

the to-che-'s vrovaration of her class befors and follow-ur of<er
virwin:- is atressed. The use .f other ins*ructionasl nids io iio-
cussed, [
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1.3252 "Recent Trends in Foreipgn Language Teaching Techniques -anAd Hntnrimlﬁ”,
Leater McKim, ed., Audiovisual Instruction, v13:450-53, (May,1068),

This rerort of the NDYA Foreign lanpuape leudership Institute
for Foreirn Lanpuage Departrent Chairrmen and Sucervisers underiines
the imrortance of usine visuals to represent the concrete in tench-
ing foreipgn lanruage to voung students, The Fneyclopedia Britannica
Films and the St. Cloud method of instruction using film and film-
strivs are presented briefly as is a short summary of the state of
rrogrammed instriuction and the language laboratory.

143273 "Recipes for Teaching Foreign Languages in Cklahoma', Fatricia
Hamrond and Alan Garfunkel eds. Oklalioma City: Cklnhoma
State Department of Education, 1970, =RIC Eb 043 272

Fach idea in this booklet of instructional raterinls wns
cortributed by ¢ teacher of foreipgn languare. Garmes, drills, use
of teucher made aids and songs are included in Spanish, ¥ranzh,
German and Latin.  Almost all of the suprestions in each lanpunge
section are arrlicable to other lanpguares.,

1,323h  Rosenbaum, Feter S. "The Comiuter as a Learning Mnvironment for

Foreipn Lanpuage Instruction," Foreign Lanpguage Annals,
v2:457-465, {lay, 1969),

This article exnlores the function of the computer in rro-
viding the student with rmore interaction with the foreipn langunen
than he would have in a2 tescher controlled classroom situation,
The effectiveness of the cormnuter in rcroviding auality creative
tasks for the lenrner and confronting rim with options lesd hinm
to acquire rerformance abilities as well as knowledpe,

1.3235 OSnmarak, arthur and Naida Dostal. 'TRT in TV FLUS", Modern
Language Journal, vk9:207-21C, {April 1065),

Instruction via television is another form of tenn ‘eachine
involvine teaching, teochnology, and televiewing., The on-carera

teacher, the rroducer-director, the st«ff artist sn:d the reasearch

4]

agsistant form the te-sching team; the technical tear are all of

Q those resronsible for managing, directine and televisine) anl the
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televiewing team is made up of principals, teachers and nunils,
All team members workin« together foster the learning situation.

1,323  Sight and Sound: The Sensible and Sensitive Use of Audio-Visunl
Alds in Foreign lanpuapge Tenching, Reports of the Working
Committens of the Northeast Conference on the Teaching of
Foreipn Lanpuapes, Mills Bdrerton, ed. New York: MLA Materials
Center, 1069,

This report, as oripginally vresented in New York, contains
5ix sections on non-rrojected visuals, sound recordings, slides
and filmstrips, the overhead w»rojector, rotion pictures and tele-
vision. Chaypters do not conform to a pattern, some presenting
very basic information and athers assuming siore vrior knowledge on
the medin and rost contain puidelines for selection of material,
The wresentaition, in New York, of each section of this rerort
was fellowed by several demonstirations of the use of the medin
i1 different languarse snd teaching situations, from elementary
throuph collepe level. A film of some of *hese demonstrations
is available from the MLA/ACTFL Materials Center,

1.3%323%7 Sricer, A, "The Nuffield Foreign lLanguare Teaching Materials

Froject', ¥nplish Language Teaching, v23:14-21, (Cctober,
1968),

The NMuffield Foundation syponsored a rroject which nimed
rrimarily to ¢ vroduce teschine materials) rrovide information
on all aspects of foreign lancunge tenchingy and carry out re=-
search,  The inteprated materiale in Trench include a corrrehensive
tenchers' book with full text of ench lesson, rupils' books, visunl
material, tapes, -uril practice discs, film loops, films, activities
(pursets, songs, games) project materials, rars, documents, etc,
411 are desipned to incoruvorste the cunalities of nuthenticity,
clarity, intrinsiec value, nracticality and approvriateness.

1.3238 Steisel, Uarie-Georcette, '"Des Chansons, Passe BEncore, Mais Uen
Foemes, A Leur Ape',, French Review, v37:51-63, (Cctobnrr, 19F.%).

L9
Q ’
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“he nuthor presents a cnse for introducing roems of limited
lenpth te alomentary sclool foreign language students, She
illustrates her roint with a colleection of comptines and noems.
3e2 also 1.3420 in which the same author presents a bibliopraphy
of noems,

1.5%239 VYrenn, Jares J. The Cverhead rrojector. ©RIC Focus Reports on

the Teaching of Foreign Langpuapes, No., 19, New York: American
Council on the 'Teaching of Foreign lanruares, 1970,

A rerrint of the chapter on Overhead projectors in Sipht and

r——

Sound: The Sensible and Sensitive Use of Audio-Visual Aids in

Foreign Lanpuape Teaching (See No, 1,3236, this report contains

surrestions for use of the overhead in the foreign lanpuage class-
roor. Advantares and disadvantanges of use of the overhead, guide-
lines for selection of a machine, techniques for construastion and
use of transparencies are followed by a short bibliography,

1.33 Teacher Froduction of Aids and Materials

1.3%1 Alsin, Mary Lou. ''we Make Filmstrips--So Can You'', The Instructor,
v726ibliabs o (March, 1967).

Filmstrips can be made with a %5 mm camera by photographing
the materizl at a 90 degree rotation from the repular level position,
This article contains a very short but comrlete and casy to follow
uide to the procedure.
1.%3%32 Garibaldi, Yirrinia and Lorraine Strasheir, Visual Aids !ondbook

for Foreipn Language Teachers, Bloomington, Indiana: Indinna
University, 1767, EZRIC =D 016 422

This collection of desipgn for teacher made aids seemn
esrecinlly useful for those who consider themselves lackings in
artistic talent. All ideas are illustrated, many in stick figzure
form, Included are several sets of symbols which can be used to
indicate tense, actions, moods and types of rejoinders, Specific
aids are described and ways of usiny: them are suggested, Also pro-

1 [} 13 X . I3 1} I3
E T(j vided are lists of professional journals, information agencies,
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catalopues for supplementary muaterials, £ilm auppliers, and book

publishers,

1.5%33 Minor, “d and Harvey R, Frye. Techniaues for Froducing Visnual
Instructional Media. New York: McGraw Hill, 1970,

Though this book is designed for use by professionnls as

+

well as amateurs, the FLIS tencher can find in it uncomplicated

techniques for the development of her own alids. There are numerous
supgpestions for mounting visual, illustretions of printine technigues,
preparation of transparencies, etc,
le 534 Rowlunds, David, "A Puppet Theatre for Langunge Teaching", Leeds,
England: Nuffield Foundation, 1965, Available from Nuffield
Foundation Lanpuapes Ternching Materlals troject, The University
of York, Mickelpgate House, Mickelgate, York, Enpland, &ERIC ED
038 820,

Included in the article are directions nnd sketches for the
construction of a 3 foot square, split-level, collapsable rupnet
theatre, instructions for makins the puppets, and supgestions for
the use of hoth in a foreign lanmunpe vnrogram. Though the dialopgs
and six nlays which follow the directions have been designed to suit
the Nuffield rmaterials, the content is general enough to enable
their use in most FLZS courses.

See also 1.3%1% and 1,3228
1.34% Lists of Materials, Bibliogravhies and Curriculum Guides,
1,341 Allen, Virginia Saribaldi. '"A Book List to be Used With French

Classes in the ¥lementary School', Foreipgn Languape Annals,
v2:536-342  (March, 1969),

This annotated list of books in Fnelish is caterarized intao
books about France, biographies, stories about bovs and sirls,
animal stories, French lepgends and falry tales, stories about
Fronchesrestine comrunities in lorth Americn, books which use the
lanrunpe, nnd books about the langunse, isll of the bonks are print-
ad in the United States,

Q
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1,363

1.344

arerican Sources of Raalia for French Classes--Revised !'dition,

fmrorin, Kansast Kansas State Techers Collepe, 1964, TRIC &
011 1°3

Tho infermation included in this revised, annotated biblio-
praphy of French raterials and réalia available in the United
States is o description of the centent, price, address of the
rublisher or =uvplier, and any other pertinent fiacts, Sections
include: loan exhibits, service bureaus, pgeineral cources of realia,
vlctures, slides and films, maps, newsrarers and nmapazines,
rhonarranh records, sonss and tapes.

"Audio Yisual French Courses for Frimary Schools: An Annotated
Bibliopraphy's Foreipn Lanpuange Teaching Materials Froject,

Leads, “npland:  Kuffield Foundation. 1965 (For ordering in-
formation, see no. 1.3%34  T“RIC 5D 025 16Y,

Incluided in the annotation for the sixteen wrosrams are de-
tails on aims, content, metliods, *texts, usual aids, coordinated
activitiss, tests, course components, and costs, The annotation
for each item is nuite detailed and contains an evaluation, It
is Aiffiecnlt to find reviews elsewhere for some of the nrorroms
included in thin list,

"Books and Fatorials for Foreipn Lanjuage Teachers', Foreign
Langunge Teaching Matarials Iroject., Leeds, *nplond! Huffield

Foundntion, 1907, Supplement, 1998, (For ordering informution,
ses no. 1,5%3h)  GRIC ZD 043 258,

References are listed in this document and its suprlement
accordineg Lo general classification and level of difficmity.
any listings for FLES students and te-.chers nre included under
headinrs: 1) linguisticsy 20 lanpunge te-chingy %) bibliorraphy

and sonrce lists; &) veriodienls; 9) refarence and vractice

‘
-
N

matarinls; textbook coursesy 7)) audio=-linirual and rultio-visunl
antorialay  ?) eluassrenm materinle;  9) activities re«ders;  10)

backiround and cnltural infeorration;  11) mother tongue roaterinls;

12) visunl and andio aids.



1.345  Brault, Gerald and others, Cours de Langue Frangaise Destiné
aux Jeunns Franco-Americains (Bowdoin Materials),
Fhiladelyhias  University of Pennsylvania, 1963, E£RIC XD
010 2‘??:

Oral exerciges for younpg students comprise the body of this
tenching y»uides All te: ching directions are presented in French,
A manua) and a workbook are included,
1.38A  Charberlain, Jane S. Source katorials for Tcuchers of Foreign

Languages. asnington, D.C.: Natioral Fducation Asuociation,
1665 SRIC UD 022 Lob

This partially annotated list of tenching aids, integrated
tenching materials, yrrofessional references, course outlines,
language laboratory equipment, ani tests contains comnlete order-
ing information. Also included are lists of foreipgn lanpguage
vublications, ornortunities for study abroad, vocational onportu~
nities, orranizations offering nrofessional services, and cultural
aids for travel and information,

1,347 Curricnlurm Guide for French-A Tentative Guide for Kinderparten,

Grades 1-5, Chicapo: The Board of Zducation for the City of
Chicape, 1963,

The complete content of an integrated French course for the
elementary school, sur»lementary exercises and aids, songs and
games are included 11 this curriculum puide,

1.34f Donorhue, Mildred. Foreign Languages and the Elementary School
Child. Dubunque, Iowa: 4Wm. C. Brown Comp., 1968,

In addition to a great deal of general information on theory,

research and nractices in FLES programs, this text contains a

nurber of lists of aids and materialst Tapes 51-53 -~ 3upplementary

audio-visual aids for FLES Listeninm and spenking; Vages 72-3, 70--
Selected elementary renders, snlected intearnted texts; Pape Ob--

Selected enltural films, filmsirips, rictures, slides, discs, and

tapes; FPape 10A--pariodicals for FLUS§ Page 107--Children's hooks
written in Enelish and describing a foreipn culturey Page 110--
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Teachers' books written in EFnglish and describing a foreipgn culture,
1,349 Educate, v3, (Cctober, 1970).

The 1971 Buyer's Guide is contained in this issue, It lists
manufacturers and supnliers organized according to the type of
equirment sold: AV recorders and playback, CCYW systems, earrhones,
8mm nrojectors, 35mm filmstrip projectors, lémm filmstrips and
projectors, &mm filmstrips and projectors, learning laboratory
systems, overhead projectors, optical sound yrojectors, tape re-
corders, transparencies, comnuter assisted instruction, films,
garies, marnetic tape, motion pictures, overhead transparencies,
phonograph records, and texts, An alphabetized list of the addresses
of the manufacturers and suppliers is separate,

1.3410  Fiks, A.I, Yoreipn Language Programred Matarials: 1969, ERIC

Focus Reports on the Teachinpg of Foreign Lanpunpges, Ho,7.
New York: Modern Lanpuage Association, 1969, FERIC ED 031 983,

Three French programs which may be used in the junior high
scheol are included in this annotated bibliography of proprammed
material which contains information on supplier or publisher, authcer,
price, student level, course objectives, rmode of studer.t response,
format, conrletion time, and number of frames,

1.3411 "Films in French", Chicago: Encyclopedia Britannica, Inc.
RIC BD 06 266

A description of 100 films, some suitable for elomentnry
school, comprise this list, Lensth of each film and all crdering
information is supplied,

a

1,2412 A Foreign Language Display Library Catalog. Ann Arbor, Michj
Miehigan University, Center for Research on Langunpge and
Lanpuage Behavior, 1969, uRIC =D 028 /A1,

This catnlop consists of a listing of texts, readers, worl-
books and instructional materials available from 50 yublishers,
The materinl is arranred by lanpguage, Each publisher has 1 head-

[:RJ}:‘ in/ under whick material available from that publisher for the
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specific langunge is listeds. There are no grade level designations

or annotations,

1.51% Keesee, “lizabeth, Jeferences on Forecipn Lanpuapes in the
Zlementary School, “ashin-ton, D,C,: Cffice of Fducation
(DHEYY, 1963,  “RIC ED 038 obs,

A1l of the materinls in French, Spnanish, German, Russian,
Italian and Hebrew included in this listing are designed for use
in Elementary school prorrams, The material is cateporized
according to techer materials, student texts and readers,
children's books for nutive speakers, disc and tape recordings,
films, and songs, games and charts, References for teachers are:
books, journsl, specinl reports, and addresses of nublishers,
sunrliers and irvorters,

1,341 Lutz, Steven and others, A Curriculum Guide in Yoreipn Languagre:

Tronch in Grades 4,5 and 6. Upner Marlboro, ‘aryland:  FPrince
Georres County Board of “ducation, 1967,

The first part of this guide and te:cher's manual to augment

televised instruction of "Farlons Fransais" contains a philosorhy

bt

for L%, tenching techniques, lists of aids, student names, and

bibliopraphy.  Fart II contains specific instructions for prepara-
tion and followun of each televised lesson in srades 4,5 and 6.
A samnle lesson plan for each grade concludes the manual,

nnotated Hibliograghy of Intezrated FL=S
Se Bloomington, Indiana: Indiana Untversity,

Te ching: Materin
1069,

1.3515 Miller, Yelen., An A
3

Desipned to vprovide all wnertinent information on complete
Franch, Spanish, and German FL:I3 proprams and their comronent varts,
this annotated list supplies: 1) descriptions of the materials,
includineg size, number, rrice; 2) time allotment suprested for the

rroira ) teacher traini entireronts: articnlation of 4he
roiramy %) teac t ng reauirercnts; b)) art Tut £ 4}

nrogran with the next level; 9) varacraph deccriptions of the metbod,

content, tencher's manual, stuldent book, visual and audio aids, ani

Q .
E l(j a reneral evaluation of each,
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1,304 Navlor, J.W.  French Readerg for Yrimary Schools: An Annotated
t)’:“"\ vy

2ivlinerarhys  Leeds, ¥nrland: Nuffield Foundation, 1966,
(For orderinm information sec No. 1.334)  RIC O oby o5k,

ne Y renders written in the present, future or perfect tense,
are degicsrsted ng suitable for elementury school French students,
“neh bevt is deccribed by aize, lenpgth, ordering information, and
renersl deceriptions A detailed account of the content, notes
for tin tescher, illustrations, vresentation, activities, audio
aids, axercises, and ceneval cenrents are included for each.

L. 5417 Oldmnn, Yary Jo M1A Selective List of Materials for Use by

Te chers of Modern Foreirn Languages in Llementary and

secondary Schools. New York: Modern Language Association
of Amorica, 1962,

Surplement for French and Italian to the
Lin Selective list of Materials. New York: Modern lanpuspe
association of America, 106k,

Tuis very comilete annotated list contains complete rurchass
ice information, lanenapge nroficiency levels, and grade levels
for instructional alds and meteriads for French, German, [talian,
Hebrow, lorwegian, bolish, tortupese, Russian, Svanish, and
Swedish,  Included are evaluantions nnd sources of materials,

10905 winley, Villian J. "Indexes to Medis Resources", Audiovisnnl
Instruction, v19:h8-49, (September, 1970)

Theres nye roeferences available which list nll of the beoks
currently in crint.  Access to lists of other redia han not heen
seorandily svailable,  This article lists source material for
Loxtbonlis, filne, overhead transparencies, filmstrins and otber
non-rriet meding
|

1. 30179 Sanchiez, Jace. MAudio Visual Materinls', liodern Jeapnrote Journnly

v bh01nwp3 (May, 1761)
v hoei11-16 (Nov, 1791)

v L1932 (arvre, 1962)

v hoapenaant (M, 10A2)

v 2122-26 (Uare, 1N63)

v b2:001-65 (Cct, 1963)

v hE156-60 (Mar, 1066)
Q ot
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v 48:368-72 (Oct, 1064)
v 163176280 (Kar. 1965)
v hahsahl (Nov, 1965)
The Fronch section of this annotated liet of films, filnstring,
records, and tanes is nuite brief in each issve, Lut there are
1] .
usually several entires applicable to FLYS proprams, A list of
addresses of distributors and publishers is included at the end
of each article,
1,3420  Steissl, Marie-Georrette, "French Yoetry for Children: A Selected

annotated Bibliopgraphy'", Modern Language Journal, v #8:12%-129
March, 1964),

Zach annotntion in this bibiliography of texts available in
furnve and North America of French poetry suitable for use with
children, includes: address of ublisher or supplier, vrice of
thie text, a list of its sur-lenmentury materials (taves, records,
aide), an exnrtle from the source, a sugrestion for using the
exirvle, and on illustration of the value of the tyve of tert to
Sio0 teaching objectives, The list is caterorized into commtines,
"ntholosies of French poetry intended for use with elementsry
clusres, and works written exvressly for children.

1.5021  Training: Yetrodology, Part 4:  Audiovisual Theory, Aids, and

auirment.  Washington DJC.:  Derartment of lealth, Hducntion
and el fare, 1969,

This =mnotatad biblioprarhy contains abstracts and resumes of
tnoks -nid articles rublished between 1960-1968 on audiovisnal theory
nnel recearch, computers, television, radio ins*raction, overhe- i

Bro

viector ond trongvarencies, cmltinedin instruction, aute-inatructiona?
tutnratories, and dinl aceess retrieval systers,  Techniones of une,

aids el eepiivment are covered in the works listed,

Tirpinin irrvcer
Hinslale b lie oo e
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20 Readings in French for FLES Students

rilundy John %Walsh, Un Ami, c'est Juelqu'un qui T'airme, Transc. Ann
Carter, HNew York: Harcourt, Brace & World, Inc., 1965

“lever use of {ts illustrations does much to convey meening in this
~hareimgg whinsy of a book which graphically ecnunerates the many ways
in which a srall child cun find love and friendship. The slim text
should be well within the grasp of the sixth-grade FLES student, and
the deseriptive artistry of the sketches will compensate the younger

chitd, since reprettably there is no glossary, for his smaller vocab-
ulary,

Uollins, Herbort F. Les Beaux Jours. TIllus, Jennette Vise. New
York: 3St. Martin's Press, 1988,

A rine of information about French life as s=een throush the eyes of
the Duront children is woven into this recital of events which tnke
rlace over the course of a year, beginning with the end-of-school
vaention,  Fvents after the family's return to the city provide a
rich source of detail about school, family and socinl life. The
narrative is skillfully written in a style which enmnloys vocnbulary
of dincreasine difficulty, opening with material sndapted for use by
the advanced FLES childe  Although the last half goes beyond the
FLO0 readinge levels, the voluminous glossary should make this work
usefnl and enjoyable for use by the ~ore enterprising sixth-grade
student,

Jirre, Ramona Dorrel, Trop de Chiens. Trans. Fatrice Thorne,
I11lus. Howard Baer, Chicago: Follett Fublishing Co., 1950,

The cureful use of o sirrlified vocabulary provides a srmonth story
line in this siirrative rsrecared for the bepinninpge=to-read FL7G
student,  Livelr znd colorful illustrations add a great deal to

thie comrrehension of the story, and would be even more helrul if
croester use were nade of French enltural themas,  The advanced ¥ 0
stulent wil® find rost of the vocabulary familiar, but the hepinping
reader will meet S0 new words, considernbly rmore than miphi be axe
frcted in g Yeeinning text.  Children will enjoy readine about the
mizciventures which take rlace in the home of Mr. and Mrs, “hite,
wio bLegin a canine invasion when they welcome the friends brought

ir by their own two dogs, Agnts and Stella, misadven*ures which

nre hanoily solved by o commendable ingenuity. Topother the adesnato
~loseary «wnd the well-done illustrations rake this n usefnl vork “or
the bepinning reader,

£9
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246

Fice, R, H, C,, and F. 3, Claxton. Jacques et Claire h la Vaison,
Tllus, Peter Hdwards, New York: St, Martin's Yress, 1905,

This {5 an outstandingly superior example of the booka available for
the firsteyear resding level. The narrative of the childrent's Yife
at home, at schoot and at play is enriched with excellent, colorful
sketches of Paris and of the interior of the French home, Although
the style is kept at the level of the beginning reader, who will
find about 28 new words here, care has been taken to sunnly much
information about French life, thus making the bhook interesting for

o

all FLY3 students, and useful for classroom discussion.

Fice, R. i, C,, and F. S, Claxton. Jacaues, Claire et le Lavin.
I1lus. Peter fdwards, New York: St, Martin's Fress, 1068,

Liberal uae h=2s been made of techniques such as reretition of key
phrises and item substitution in this book intended for the begine
ninpg render. The theme of the diverting story, which revolves
around the adventures of two French children and their pets, is
aprrorriate to the age level of the intended reader, and compre-
hension is impnlemented by the well-designed illustrations, which
are in color. An excellent glossary is appended, but the student
reading at second and third level should find no more than 25 new
words in the text,

Georriady, Nicholas P., and Louis G, Romano. Trudi la Cane,
Trasn. Patrice Thorne, illus, Dagmar Wilson. Chicago:
Follett Fublishing Company, 1960,

This unassuming little story is a useful addition to those available
to the beginning student, who will be encouraged by mastery of the
simply written and attractively-illustrated material, It is a trans-
lation of the familiar tale of Gertie the duck and the adventures

she expreriences in finding a new home for her family., An adecuate
glossary will help the first-year reader with the 62 new words,

while the sixth-grade child will find almost all of the vocabulary
familiar. Altogether, this is a helnful contribution to FLIS read-
ing material,
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2.7 Gessler, Elizabeth Filkins. Guignol A l'écolo. Illus, Kary Filkins
Barrett, New York: Gessler Publishing Company, 1958,

Cne of the most beloved imaginary characters known to the French child
is the marionette called Guipgnol, This collection of plays is written
around the antics of Guignol and has been widely used in FLYS classrooms,
It is one of the few examples of traditional French foilk literature
availauble to young Americans., In form and context this asmaull group of
plays is unusually versatile, lending itself to use as reading and as
play material. Each play is short and the lines, consisting mainly of
exclamatory phrases, are easily memorized, Since every child in the
audience at a Guignol theater traditionally takes an enthusiastic part
in the production, satisfactory involvement of an entire class can te
achieved for any purrose, reading or dramatic presentation. The level
of the material is mainly for the more advanced FL3S child, but a
aumher of the plays lend themselves to simplicication for the use of
the beginning student,

2.8 Hein, Jane Harmon, Un Jour a la Foire., Illus. Claire Finaz.
New York: The Viking Press, 1963.

There is a charming folk quality about this stery of a cat followed

by a jrowing procession of animals on the way to the fair, The live-
ly illustrations are executed with verve and move gayly from pape to
nage, An unmistakable French flavor is evoked by the thatched cottages
and the scenes at the fair. The narrative uses a repetition vattern
which is excellent reinforcement for the FLES reader. The beginning
reader should find rmore than 25 new words in the text, while the ad-
vanced child will read almost all of the narrative with ease., Instcad
of a glossury, there is a complete translation appended, fortunately
at the end of the beooke. With some encourapement and thanks to the
grarhic illustrations, the young child should limit his use of the
rnrrlish version,

2,9 Joslin, Sesyle. Qu'est-ce CQu'on Dit, Mon Petit? I1lus, Mnurice
Sendak, New York: Young Scott Boojs, 1966.

Relyini on the meaning conveyed by the imaginative, wiholly delightful,
illustrations of Maurice Sendak, this picture book uses single phrases
only under each sketch, The series of situations is prapnically ex-
planatory, and each question answers the initial question "what do you
say wheneeo'' by a one«line French response. The polite rhrases are
familinr te the FLRZS classroom, and this should eliminate any problenms
with the 35 words new to-level one children.  The level two and three
readers will have no problems with the text,
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PAruntext provided by enic [CREIENS

2410 King, Fatricia, Mabelle la Baleine, Chicago: Follett Fublishing

2.11

Company, 1960,

This French translation of Mabel the Whale is one of the Follett
Baginning-to-Read series, The uncomplicated story concerns the
difficulty of providine a suitable aquarium environment in which
Mabel, a whale caught in the Pacific, can live happily. Fortunate-
1y, the brilliantly-colored illustrations are cleverly interprata-
tive of the text, because the narrative will be difficult for the
beginning render. There are 60 words new to level one, but the
andvanced FLUS student will encounter relatively few new words,

This is an exarple of the vexing problem encountered in teying to
maintain a bilance between interest level and reading comprehension
in F.%S supplementary materials, for here the material is more
suitnble, interest-wise, for the younger student but far more
comprahensible to thae older child.

Klein, Leonore, Huit Enfants et un Bebe, New York: Abelarde
Schuman, 1960,

The subjact of tihis little story is found in the folk literature
of ttiny countries, and rel-tes the ranner in wi.ich a father,
rother, and their young brood are tanght the trick of making
their crowled home seem roomy by the sirrle expedient of first
over-crowding it even more with the addition of pets and then by
removinge each, orie bv one., The book is suitable for the level
onc c¢hild, sinve it contains only 22 words not found in lovel one,
The “nplish translation is printed ‘n the apyendix. The descrip-
tive and pay pictures are enriched by many authentic French
touches, unid children at all FLE35 levels will find it enjoyable.,

Lathin, Huph, trans, Mother Goose in French, Illus, Barbara
Cooney, HNew York: Thomas Y. Crowell Co,, 1964,

T™is is 2 noteworthy exarple of the use of French cultural themes
in material svailable to FLUIS students. Although the volcabulary
is too extensive for other than limited use by the young child, a
good denl of meaning csan he derived from the illustrations, which
are unusually gravhic in their use of cultural cues. The size of
the ¢lessary, which contains only 30 words, indicates that the
book is intended for use beyond the FLXS level, and is in any case
too limited to define the 150 words which will be unfamilinr to

the level three student, With careful use of visual cues, however,
the advanced FLES child can derive some benefit from this book,
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2.1% Lionni, Leo, DPouce par louce., Trans, Micheline Laguilhomie

2ol

4

Schmitt, New York: Ivan Cbolensky, Inc., 1960,

This dalightfal victure book is ‘he farmiliar on~ foun'l in American
libraries under the title Inch by Inch., As is often the case with
this tyvpe of hook, the text is more AdAifficnlt than the material
would seen to demund., The narrative is more suitable for the
advanced than for tho bepinning student, but the Leo Lionni
illustrations are superb and describe the story in large, color-
ful prints, Children will enjoy this tale of how the caterpillar
outwits tre birds whose imminent victim he is, Because there is
no glossary, the 52 words not found in level one make the book
more suitable for the more advanced child, but there is still much
oenefit to be derived by the vounger FL%S student from use of the
words he does know in combination with the instructive pictures,

Meeks, idsther K, La Vache Curicuse. Trans, Fatrice Thorne,
[1lus, Mel Fekarsky. Chicago: Follett Publishing Company,
1961,

This book from the Follett Beginning-to-Read series is one which
is found in many FLES classrooms, Children enjoy reading uabout
the numerous scrapes which Claudie the cow gets into because she
is far too curious to stay on her side of the fence. Kven though
the child reading at level one will have to search for 51 new
words in the glossury, the whole is so simply constructed that
rmucli meaning can be drawn frorm contextunl clues alone, Excellent
se hus been of the technique of repetition of terms and of itenm
substitution, ani1 the illustrations are attractive and colorful,

Miles, Marguerite M., Harriet F. Friedlander and Hazel B, Tulecke,
fui est 1a2? Tllus, Winifred Lubell., Enpglewood Cliffs, N.J.,
Frentice-Hall, Inc,, 1966,

The varied skills of an imposing panel of foreign-language
specialists have been drawn uron in the preparation of this
¢xcellent bonk, in which many imrortant techniques of the
audio-linpgua’. method have been utilized, This is the story

of Jean-Claude, who lives with his family in Neuilly, a suburb

of Paris. In the 16 short chapters of the text are recounted

in detail the events in the life of this French boy. The first
aiecht chapters are within the scope of levels two and three, but
beyond these the volcibulary and idioms becorme increasimly
difficult, Because of the wealth of cultural information and the
age identity with Jean-Claude, however, the sixth-pgrade child,
with help from the extensive glossary, can derive much inforriat ton

cant enjoyment from this work.
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2.16 Pillet, Roger A, Andre Fransois Villencuve, Illus. De Layne
Hudspeth.,  Chicago: Follett Tublishing Co., 1965,

The heginning reader will enjoy this charming little satire on
knighthood basert on the adventures of a princely blue dog, his
lady loves, und his heroic exploits, The narrative uses few
words which are not in level one. Regrettably for the FLES
student, a comrlete trznslation is appended, unrecessarily for
50 simply written a text. Essentially, the author, who has
been professionally active for many years in FLES development,
has here given a series of expansion drills presented in story
form, producing a useful work for FLES use,

2.17 Stecgmuller, Francis (trans.). Le Hibou et 2a Poussiquette.
Barburn Cooney. Boston: Little, Brown and Company, 1961,

This is a freely translated version of the Edward Lear classic,
fanciful und charming in its own right. The original is repro-
duced in its entirety in an appendix, which also contains a
short glossary. The Barbara Cooney illustrations are elegant,
brilliantly cclored, nand closely related to the poem., Since
many children know the work in English, the 42 new words should
not be formidable for the level two reader, and the student on
level three will easily read the whole,

2.18 Topping, Anne., Bonnes Vacances. I1lus. Erica MacFadyen. New York:
St. Martin's Press, 1965,

Cnce having read Les Duval, the advanced student will find this work
published by the same house a rewarding experience, The material is
upgraded, the narrative is more full, the sentences more complex in
this books In the 28 short chapters, the reader shares a summer
vacation with the Roux family, much of it in the south of France.
Descrintions of that balmy region range from fascinating information
about the ancient Roman occupation to the modern Nice flower festival,
and yprovide the FLES child with ‘a wealth of cultural detail written
for ease of comprechension, The advanced student will need to make
full use or the excellent glossary in order to derive maximum benefit
from the story. '
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Torplng, Anne. les Duval., New York: St, Martin's FPress, 1967,

A number of excellent features mnke this a superior work for the level
two and three fLU student, Verbs are kept in the present tense,
ohjrct pronouns are omitted, and the voluminous glossary presents all
nouns with their approvriate articles, a practice not always followed
in French books for young readers, This recital of the life of the
Duval family and its three children is written in a number of short
chapters involving one or another member of the family. The situations
are interestinpg, informative, and topically useful for adaptation to
FLES teaching units. The rore advanced child will derive much benefit
and enjoyrment from this book, and the FLES teacher will find it ex-
tremely nseful in reinforcing classroom material,

Trez, Denise and Alain, Le Vilain Chat. New York: The World
Publishing Co., 1965,

An excellent combination of clever illustrations and simple narrative
makes this a fine supplementary reader for the beginning FLFS child,
who will enjoy this whimsic:l tale of a miachievous cat whose pranks
make life an ordeal for the other animals who sharn the same garden,
A hapypy endins is achieved by the arrival of another cat, whose
cormpanionship diverts the trickster into more acceptable belavior,

A liberal use of cognates aids comprehension, and the younper reader
will alsoc use the complete translation which is found at the back of
the book for the 40-odd words not on the level one list. The sixth-
grade child will read this with little assistance,

Vacheron, Edith, and Virginia Kahl. Voici Henri: New York: Chsarles
Scribner's Sons, 1959,

This little book is well suited to thn work of the FLES ¢lassroom,
where it is liber:lly used., Familiar FLES phrases recur often in

this easy-to-read story of Henri, his farmily, and his cat. FExcel-
lent counting drills are used to enumerate the members of the families
of Henri and his pet, and the days of the week are meaningfully taught,
The highly=-colored illustrations cleverly interpet the action, and
good use is made of cultural elerments. The child readin;; on level

one should have no difficulty with this book.
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2422 Von Hivpel, Uranla. Toute ma Famille. MNew York: Coward-McCann,

InC .y 1967-

This book, which in intended for the beginning reader, fits in
idenlly with the vocabulary and sentence structure of the FL-3
clussrooms There is no jlossary, but none is needed, even for
the first-year render, The advanced student will read it on
sight, The story is a cleverly-written exvnosition of a talk
which a child mirht give in a classroom, one in which she tells
something of herself and her family. Either for inclusion in
clagsroom work or for use as a supplementary reader, this ic a
useful book for the younger FLYS ¢hild,

Asnel, vaulene, Les Comptines de Colette, Librairie Hachette,
Paris, 1971,

This book is unusual in that, although published in France, it can
be made a useful rart of the FL¥S classroom or recommended for
suprlementary use by FLES students. The nge range sugiested by

the author is broad - from eight to twelve years, which indicates
its rlti-level instructional aspects, but the greatest use for
FLZ5 nurposes would be obtained by the 6th-grade child, There

are a number of ways in which the 42 "devinettes" can be employed,
The structure, as pointed out by the authror, is basic yet simnle
French, repeated throurhout the individual rhymes. Cadences are
used which are in accord with fundamental rules of French intonation,
and terms are carefully included which stress difficult vowel and
consonant gounds, In addition to its v:lue as a tesching tool, -
these charming "devinettes' help fill the need for easily memorized
small passagfes to be used either in chorus or in any combination of
exchanpmes in the classroom,

five Miller
Education Library
Queens College
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5.0 Teacher Training

2.1 Theory

o111 Andercson, Theodore,  Yoreipn Lanrunpes in the “lementary School s

A

A Struppgle Arainst Fedloerity. Austin: University of Texus Yrean, 1900,

Only selected students should be admitted to a teacher-prepara-
tion prorram, In addition to the usual courses in lansuage and
literature, an approvable progsram should provide for at least
one sumrer of study abroad, native speakers as teachers or in-
formants, extensive exrosure to several varieties of native

speach,

A\
—
N

Brooks, Kelson. Lansuage and Lanpuage Learning., (2nd ed,) New York:
Harcourt Rruace, 1964,

The foreipn lanruage teacher, unlike that of most subjects, must
b a nractitioner of his subject =~ he must be thoroughly ai
heme in the ian~uage skills he presumes to teach.

3413 Dunlel, H, By nnd Villet, R, ZFrench in the Zlementary School.
Chicaro: University of Chicapo Press, 1962,

For stuffing n FLES program, there are two major alternativesd

1, the snecialist, who is much to be preferred in a profranm
stressines the oral skills,

2. the classroom teacher, who is better aware of the chil-
dren's needs and interests, 2and who can bring in the
foreirn lanfuage at other aprrorriate times during the
school day, thus oroviding more natural motivation and
giving the lanpuapge study a note of reality,

Other alternatives are the native sveaker, tenchers borroved
from higher levels (high school and college), and graduate
students, This permits part-time te-ching, which has the

advantape of concentrating classes at certain vital periods

in the school's schedule,
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3.1 Fryer, Prucee T, and Hichel, Joseph, MYFL7E Cortification: A
Lack of irarress Rerort, Hiswania, LITT, Sept, 1070, yu hfin-
Wik,
Universities and state certification agencies should work

Ay

coonaratively towards raisineg standards for licensing LIS
teachers, and should explore the possibilities of involving
more native sveakers in FLSS teaching, Wider adoption of
LA Forelprn lLanpuare Froficiency Test for Teachers and

sadveneed Students would be advisable.

5019 Fronch for Tlementary Schools, New York State Education Derart-
mont, "\lk\"‘ny. 106(‘.

a

A pood FLYS prosram shonld rmnke available to its teachers
intervisitations, workshops, conferences, demonstration
classes, inservice courses, and an up-to-date library of
current FLES literature and materials,

Anyone teaching a foreipgn langunime should be competent in the
lunsuspe he is teaching, have o knowledse of methods ind
techninues of foreipn lanruage instruction, and be able to
aprly thegse methods nnd techniques effectively at whatever

level he is teaching,

5416 MuacRae, Margit, Teaching 3panish in the Grades. Houghton-
Fifflin. 1960,

A FL7S prorram can be bepun with interested elementary school
teachers wnho can be encouraged to attend summer courses now
available in many colleges and universities, The foreipn
Ianpuage secondary school teachers should be brought into

the vlanning. Comrunity resources nenernlly include native

speakers who c¢an also be helpful to a FLZES propranm,
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3.2 Iractice

5021 Donevhney Milidreds  Foreipn Lanruapes and the Blementary Schnol
o ild, Mitnue, Town:  Grown, 1968,

sertificntion renuirements for FLES teachers in the various
stautes fall into one or rore of the followins ¢ntegories:

lv  thosze reaniring an elementary school license plus a
svecitfied number of ecredit hours in the foreipn
lanpguapee,

Ze  thouse requiring a secondary school license for the
teaching of “oreipn lanpuages plus educntion courses
in elementary education,

5+ those requiring a special subjects cradential such as

is reauired for music, art, and physical educntion
specinlists, and which rermits the holder to teach
the one subject on any level, und

he  thouse issning a temporary certificate to any collepe-

educnted native speaker of a foreign lanpuage with the
eauivalent of a By A, or B. 5. and who is A citizen of
the Mnited States,

ALl FLUS teachers should score successfully on the FLA Foreien

Lanminen Proficiency Test for Tesnchers and Advanced Students.

Cne o the »ossible methods of preparing FLES teachers without

nrevious lanpgnage training is to teach them methodolog& and
lanpusge at the same time in three courses which parall=1 the

three levels of FLES instrnction (usually bth, 5th and 6th grades),

3.22 nriksson, M,; Forest, I, and Mulhauser, R, Foreign lanpuages in
the Flementary School. FEnplewood Cliffs, N.J.t Prentice-Hall, 1964,

This book, published in 1964, noted a marked move in the direction

of spacialist teachers, with very real aid from willins and able
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elerentary school teachers themselves in the rrocess of becoming
srecialists through summer study or in-service langunge prosrams,

5.0% Finoechiare, Mary, Toucting Children Foreign Langunpaes, lew York:
Helraw=1i11, 19454,

In some schools, FLUS is taught by an elementary school teacher
to his own class and sometimes to other classes in the school,
His colleasues teach his class another subject.
In other schools, a roving specialist is sent either by the
Board of “ducation or a nearby college one or more times a
week, Cften the classroom teacher, who has remained for these
lessons, conducts follow~up activities with his class.

3.2h Michel, Joserh and Albert JeKenta. “The Freparation of the FLES

Tencher', Fatterns for Change (eds.) Gladys Tipton and Virginia
Spaar-Rauch, MLA<ACTFL Materials Center, 1970,

Describes the various programs at the college level for different
tyres of FLUS teuchers: specialists and elementary school
roneralists with foreisn lanpuage rreparation, The article

denls with the 3 major segments of training: academic
foundiutions, subject field concentration, and professional

vreparation,

3.5 Q'Cherony, Rosalyn. "FLYS Status and Teacher Yreraration'.
Hispania, ALT4, March, 1966, pp. 121 - 125,

At Tllinois Teuchers College in Chicapo, students preporing
to teach ¥L"3 are urged to immerse therselves in the culture
of the tareset country not only by travel and study abroad,
but by formins friendships with native speakers and by
rarticipatine in informal conversation periods with native
tanchars,

3.26 Rattd, H]iznbeth. "Freparation for FLUGY, MLA<ACTFL Material

Center, FLuit irojections into the Future, (ed.) Gladys Lipton,
1968,
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An ex-lanation of sarple college, prorrams for training

FLNS tenchers, with specific recormendntions for the future,

Ruth Bennett
Queens Collese
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