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ABSTRACT
This study initiates an exploratory research effort

to determine styles of planning processes actually used and
recommended for use by public school districts and relates these
styles to selected school district characteristics. Year-round
education was selected as the vehicle for the study. Specific
objectives of the study include identifying actual and ideal planning
styles of school districts that have implemented year-round prcgrams;
and determining the relationship between variables (size of district,
type of district, wealth of district, racial composition of district,
type of calendar, number of different referent groups involve6 in the
planning process, length of planning time, individual or group
assuming primary responsibility for planning, amount of budget for
planning, primary goal established for year-round programs) and
actual and ideal planning styles. A copy of the year-round
educational planning survey instrument is included in the appendix.
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In recent years, school districts have been challenged by the lay public

and other professional educators to plan more systematically for educational

programs. This challenge has been made on the assumption that systematic

planning will bring about more responsiveness to the political, economic and

social pressures of our times and, thus, enable school districts to achieve

several desirable results. First, it has been suggested that such planning

would help school districts relate changes in educational programs to a

better quality of student performance in terms of the knowledge, skills, and

attitudes required in the world outside the school and to demonstrate, through

.a rational accounting scheme how tax dollars are being spent. in addition,

planning has been advocated as a strategy to offset difficulties districts

face in introducing change, in increasing realistic decision making, and in

keeping districts from moving from crisis to crisis.

For the school district which would like to plan more systematically

to achieve such results, however, most of the information available consists

of only a body of knowledge on planning which has been accumulating since

the 1950's. This literature portrays an a priori, logical, deductive system

which assumes that good decisions and methodological implementation pro-

cedures take place in an environment of rationality. However, there has

been relatively little research which would provide an empirical base to

the planning assumptions made.

It is apparent that as planning seeks to become more scientific and

thereby more functional, much research will be necessary. Specifically,

the question of how school districts actually perform the planning func-

tion is crucial. Each school district begins anew as it approaches the

planning activities for its programs -- no identification of a systematic
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planning process has been produced. In essence, each district has re-

invented a planning process which is costly in time, money and energy.

Information is needed on how districts plan, whether districts differ

in how they plan, and whether any differences which do exist can be

accounted for by school district characteristics.

This study initiated an e'ploratory research effort to determine

styles of planning processes actually used and recommended for use by

public school districts and to relate these styles to selected school

district characteristics. Year-round education was selected as the

vehicle for the study. The specific objectives of the study were to:

(1) identify actual and ideal planning styles of school districts

which implemen-.ed year-round programs; and (2) determine the relation-

ship between siz%: of district; type of district; wealth of district;

racial composition of district; type of calendar; number of different

referent groJps involved in the planning process; length of planning

time; individual or group who assumed primary responsibility for

planning, amount of budget for planning; primary goal established for

year-round prorams and actual and ideal planning styles.

RESEARCH PROCEDURES

Public school districts nationwide having planned and implemented

year-round education programs from 1968-1972 were used as referent

group from which to gather data. Thirty-seven school districts were



identified and thirty-two of these provided useable information on

their planning processes. A questionnaire was developed as the

research instrument for the study to solicit data consistent with

the objectives of the study -- information on selected school dis-

trict characteristics and planning procedures school districts may

have used in planning for year-round education.

-The components of a general planning model developed by Brieve

et. al. (1973) which was congruent with the body of knowledge on

systematic and logical planning served as the framework for develop-

ing planning procedures in the questionnaire. The basic components

of the model are PLANNING ARENA, INFORMATION SYSTEM, ESTABLISH GOALS,

ASSESS NEEDS, IDENTIFY RESOURCES AND RESTRAINTS, FORMULATE PERFORM-

ANCE OBJECTIVES AND PRIORITIES, GENERATE ALTERNATIVES, ANALYZE

ALTERNATIVES, SELECT ALTERNATIVE, DEVELOP AND IMPLEMENT PROCESS

OBJECTIVES, EVALUATE PROCESS AND PERFORMANCE, MODIFY SYSTEM. Planning

procedures within these components were drawn from a delineation of

specific aspects of the general planning model, year-round education

feasibility and evaluation studies, and educational planning literature.

Hierarchical grouping (iterative procedures which group those

subjects whose measured characteristics are most alike), the median,

and percentages were used to analyze the data reported on the ques-

tionnaire. Hierarachical grouping using the Johnson MAX procedure

was applied to determine patterns of planning styles (Baker, 1972:

345-356). After the planning styles were determined, a
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mean value for each procedure was used to determine the distinguishing

planning procedures of styles. These distinguishing procedures were

used then to affix a style name.

The data dealing with the selected school district characteristics

of the study were analyzed visually in tables to determine what, if any,

relationships existed between the district characteristics and actual

and ideal planning styles. For purposes of analysis, the median was

chosen as a measure of central tendency for adjusted gross income per

pupil, budget for planning, size of district, percent of students non-

white, and number of referent groups involved in the planning process.

The number of districts within the categories for the characteristics

dealing with type of calendar, length of planning time, type of district,

individual or group who assumed primary responsibiility for planning,

and primary goal for year-round program were reported as percentages.

RESULTS

An analysis of the data solicited on Cie questionnaire resulted

in an identification of the following; three styles of actual planning

procedures used by districts; four styles of ideal planning procedures

recommened by districts; relationships between selected school district

characteristics and actual and ideal planning styles; and a summary of

the goal priorities for year-round education for thirty-two districts.

A description of each of the above firldi!igs follows.
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Actual Planning Styles

Three actual planning styles were identified through the hierarchical

grouping procedure. A mean value of .8 was used to determine agreement

on those planning procedures which provided the most distinguisishing

characteristics and made it possible to affix a style name. The three

style names affixed were "Systematic," "Non-systematic," and "Systematic

Financial and Facilities." The "Systematic" style was the most consistent

with a logical and systematic planning process. After the establishment

of goals, there was a tendency then to assess needs and evaluate on the

basis of those goals. Overall, the style included representative pro-

cedures from each of the components with the exception of those components

dealing with generating alternatives, analyzing alternatives, and establish-

ing an information system.

The "Non-systematic" style characterized the most inconsistent planning.

The style was the only one to include procedures which established goals in

all possible areas except one. However, after this component, the planning

process began to deteriorate and gradually disappeared.

The "Systematic Financial and Facilities" was a planning process ori-

ented in the areas of curriculum and instruction revision, equipment and

facilities utilization, and financial efficiency. This orientation was

established in the component dealing with goals and was evident throughout

the entire planning process. Overall, procedures were included from all

components except those components dealing with generating and analyzing

alternatives.



The distinguishing procedures which were identified in each of

the three styles are shown below. There were eleven districts in the

"Systematic," twelve in the "Nonsystematic," and nine in the "System-

atic Financial and Facilities."

"Systematic" Planning Style

Planning Arena

Considered trends in the following areas in the development of

the YRE (year-round education) program:

Education on local level
Family life on local level

Established Goals

Established goals for YRE in the following areas:

Community support
Curriculum and/or instruction revision
Equipment and/or facilities utilization
Financial efficiency
Staff support
Staff utilization
Student performance

Intellectual
Social

Involved members of the following groups in developing the goals

for YRE:

Central office administrative and/or supervisory staff
Parents

Principals
Teachers

6

Assessed Needs

Determined the discrepancy between the current level of achievement

and desired level of ahievc. 2nt in each of the YRE goal areas:

Curriculum and/or instruction revision
Equipment and /or facilities utilization
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Staff utilization
Student performance

Intellectual
Social

Identified Resources and Restraints

Collected information on the following factors which might help or

hinder achievement of YRE goals:

Amount of time for:
Instruction

-Staff development
Community involvement
Curriculum and/or instruction revision

Budget for:
Operation
Curriculum materials
Equipment and/or supplies
Facilities (classroom space and/or other)
Non - certified personnel (maintenance, para-professional)
Professional personnel
State education laws and/or local school policies
Student enrollment
Transportation

Determined adjusL4ents needed in each of the following areas to

achieve YRE goals:

Amount of time for:
Instruction
Staff development
Community involvement
Curriculum and/or instruction revision

Curriculum materials
Equipment and/or supplies
Facilities (classroom space and/or other)
Non-certified personnel (maintenance, para-professional)
Professional personnel
State education laws and/or local school policies
Student enrollment
Transportation

Decided whether achievement of the YRI: goals was feasible when the

required adjustments in resources and restraints were considered.



Forriulated Objectives

Stated attainable performance objectives in each of the following

areas:

Curriculum and/or instruction revision
Equipment and/or facilities utilization
Staff support
Student performance

Intellectual
Social

Selected Alternative

Submitted report on analysis of alternatives for decision to:

Superintendent
Central office staff

Developed Procedures for Implementation of Selected Alternative

Used an implementation procedure which initiated YRE in:

One of more pilot schools

Evaluated Imnlerlentation Procedures end Performances

Established an evaluation procedure which:

Defined evaluation criteria
Determined procedures for data collection, organization,

analysis, enJ reporting
Assigned specific evaluation responsibilities
Assigned responsibility for coordination of the evaluation

Allocated funds

The evaluation was completed by:

Individuals within the system

Evaluated [Ale effect of the YRE program on:

Student perforJance
Intellectual

Educatioal
Operationl



Evaluated the effect of the YRE program on:

Attitudes
Parent and/or other citizens
Students
Staff

Family life style

Modified Planning Procedures and Program

Made adjustments in planning procedures as needed.

"Nonsystematic" Planning Style

Planning Arena

Considered trends in the following areas in the development of

the YRE program:

Education on local level
Family life on local level

Established Goals

Established goals for YRE in the following areas:

Community support
Curriculum and/or instruction revision
Equipment and/or facilities utilization
Staff support
Staff utilization
Student performance

Intellectual
ocial
imotional
Physical
Vocational

Involved memb,!rs of the following groups in developing the goals

for YRE:

Board of Educaticn 7,e:::bers
Central ofiice
Parents
Principals
Students
Teachers

and/3r supervisory staff
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Assessed Needs

Determined the discrepancy between the current level of achieve-

ment and desired levA of achievement in each of the following YRE goal

areas:

Community support
Curriculum and/or instruction revision
Equipment and/or facilities utilization
Staff utilization

Identified Resources and Restraints

Collected information on the following factors which might help

or hinder achievement of YRE goals:

Amount of time for:
Instruction
Staff development
Curriculum and/or instruction revision
Planning and development

Budget for:

Capital outlay

Curriculum materials
Equipment and/or supplies

Facilities (olassroom, space and/or other)
Professional personnol
State education laws and/or local school policies
Student enrollment

Determine-, adjustents neeled in each of the following areas to

achieve YRE goals:

Amount of time for:
Instruction
Staff development
Curriculu::1 and/or instruction rcvision
Planning and do'olopnt

Budget for:
Opc'ration

Capital ctlay
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Curriculum materials
Professional personnel
State education laws and/or local school policies
Transportation

Decided whether achievement of the YRE goals was feasible when

the required adjustments in resources and restraints were considered.

Generated Alternatives

Reviewed current YRE programs in nation for possible adaptation

to meet objectives

Created alternative YRE programs to meet the objectives.

Analyzed Alternatives

Submitted alternatives to members of the following groups to

determine preference:

Board of Education members
Central office administrative and/or supervisory staff
Parents
Principals
Students

Teachers

Solected Alternative

Submitted report on analysis of alternatives for decision to:

Superintendeht
Board of Education

Information System

Established an .iformation system ',:hich incluled identifyin

What information would be needed



"Systematic Financial and Facilities" Planning Style

Planning Arena

Considered trends in the following areas in the development of

the YRE program;

Education on local level
Family life on local level

Established Goals

Established goals for YBE in the following areas:

Curriculum and/or instruction revision
Equipment ard/or facilities utilization
Financial efficiency

Involved members cf the following groups in developing the goals

for YRE:

Principals

Identified Resources and Restraints

Collected information on the following factors which might help

or hinder achievement of YRE goals:

Amount of time for:
Instruction
Curriculum and/or instruction revision

Budget for:
Operation
Capital outlay

Facilities (clasrocT7. sac and/or other)
Non-certifie perL-27nrq (7.aint2nanco, para-professional)
State ctJucion andior local school policies
Studel:t enrcnt.
Transportatlon
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Decided whether achievement of the YRE goal; was feasible when the

required adjustments in resources and restraints were considered.

Selected Alternative

Submitted report on analysis of alternatives for decision to:

Superintendent
Board of ducation

Developed Procedures for ImolerAmtation of Selected Alternative

Used an implementation procedure which initiated YRE in:

One or more pilot schools

Evaluated Imlerentation Procedures and Performance

Established an evaluation procedure which:

Determined procedures for data collection, organization, analysis,
and reporting

Assigned specific evaluation responsibilities
Assigned responsibility for coordination of the evaluation

Evaluated the effect of the YRE program on:

Student perforr':ance
Intellectual

Educational costs
Operational

Evaluated the effect of the YRE program on:

Attitudes
Parent and/or other citizens
Students
Staff

Inforratioa

Established an information system which included identifying:

Who would need the information
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Modified Plannina nrocedures and Program

Made adjustments in planning procedures as needed.

Ideal Styles

Four ideal styles were identified through the hierarchical grouping

procedure. The majority of the districts, through the ideal styles, used

or recommended for use all of the planning procedures. In order to

identify the most distinguishing procedures then, those which did not

have a mean of .8 were used. An analysis of the procedures which were

omitted from each of the four styles made it possible to affix the style

names "Comprehensive Systematic," "Anti-Behavioral Objective Systematic,"

and "Provincial Systematic." The fourth style was not named or analyzed

further because agreement on the consideration of trends in religion at

the local level was responsible for the small cluster of these districts.

Overall, the ideal styles indicated that the districts recommended a

logi:al and systematic planning process for year-round education. The

distinguishing procedures which were omitted from each of the ideal styles

are not listed because of their small number and ease of narrative descrip-

tion. The ten districts in the "Comprehensive Systematic" included all

procedures with the exception of the procedures dealing with religion in

the planning arena and implementation procedures other than pilot schools.

The main characteristic of "Anti-Behavioral Objective SysteMatic"

the lac;: of :rocedres to fornAlate bo;ivi.oral objectives and to

systematically analyze alternatives. any of the five districts in this

cluster -,:rote specific notes on the questionnaires indicating they felt

the behavioral objectives were not "humanistic."
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The "Provincial Systematic" was characterized by large numbers of

omissions from the planning arena, the omission of any procedure dealing

with vocational student performance, and the omission of procedures to

determine whether individuals within or without the system should con-

duct the evaluation. There were fourteen districts in this style.

Related School District Characteristics

Relationships were found to exist between some of the selected

school district characteristics and the actual and ideal planning

styles. These relationships are reported below.

Planning Styles - Actual Related School District Characteristics

Systematic

Non-Systematic

Systematic Financial and
Facilities

Lowest median adjusted gross income
per pupil

Lowest median district size
Middle median district size
Shorter time for planning
Superintendent primary planner
Primary goal - increase space

Middle median adjusted gross income
per pupil

Middle median budget for planning
Lowest median size of district
Longer length of time for planning
Primary goal - increase space

Largest median for adjusted gross
income per pupil

Largest median budget for planning
Largest median size of district
Longer length of time for planning
Primary goal increase space
Rescheduled school calendar



Planning Styles - Ideal

Comprehensive
Systematic

Anti-Behavioral Objective
Systematic

Provincia Systematic

16

Related School District Characteristics

Largest median adjusted gross income
Middle median budget for planning
Middle median size of district

Middle median adjusted gross income
per pupil

Smallest median budget for planning
Largest median size of district
Principal primary planner
Primary goal - provide options by
varying school attendance patterns

Smallest median adjusted gross income
per pupil

Largest median budget for planning
Smallest median size of district
Superintendent primary planner
Primary goal increase space

Goals

The school districts were asked to identify the goals they established

for considering a year-round program and rank those in order of importance.

Those goals which were listed most frequently and their frequency distribu-

tions are shown on the following page.



Frequency Distribution of Coal Priorities for Thirty -two
Year-round Education School Districts

Coals

To increase space or use school facilities twelve
months

To provide options to students, parents, and edu-
cators in terms of varying school attendance
patterns

To serve as a catalyst for initiating change in
the school program

To fully utilize instructional materials, equip-
ment, textbooks

To provide enrichment for students

To provide time for curriculum revision and in-
service training for teachers

To provide for pupil acceleration

To provide employment all year for the staff

To provide remedial experience for students

To provide time to teach an increasing body of
knowledge

compensate for a defeated bond issue

To save rrney

to assist high school students with employment

To avoid proposi7.3 a bond issue to the public

To help solve transportation problems

To obtain &,,a necessary for evaluation of edu-
cationol va _ue of year-round school

To minimie loss of learning

To prov5.de a beater educational program for
students

Better uti.1f7ticn of school y.-!ar

education 1 program for children

To improve instruction

c.,;rcos for instiLutioL, a 1.d_nLlor-

12

5

4

2

1

1

1

1

1
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Goal Priorities

2 3 i 4 5

8

5

2

2

1

1

2

1

2

2

3

5 2

2 1

3

5 1

1 2

3 1

2 1

2

2

1

1

4

2

1

2

1

2

1

1

6

1

3

1

1

1

2

1

1

1

1

2

1

3

Total
8 9 10 1:as_oa3e

1

2

1

1

1

1

1.

2

26

19

1 16

14

1

1

13

12

11

7

7

6

5

4

4

1

1

1

1

1.
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SUMMARY AND RECOMMENDATIONS

The purpose of this study was to identify actual and ideal planning

styles used by thirty-two school districts in planning for year-round

education programs, and to relate these styles to selected school dis-

trict characteristics. Three actual styles were identified and en-

titled "Systematic," "Nonsystematic," and "Systematic Financial and

Facilities." Four ideal styles were identified; three were entitled

"Comprehensive Systematic," "Anti-Behavioral Objective Systematic,"

and "Provincial Systematic." It was found that relationships existed

between the actual and ideal planning styles and several of the school

district characteristics. The actual styles were associated with size

of district, wealth of district, amount of budget for planning, length

of planning time, type of year-round calendar, and individual or group

who assumed primary responsibility for planning. The ideal styles were

associated with size of district, wealth of district, amount of budget

for planning, individual or group who assumed primary responsibility

for planning, and primary goal established for the year-round progran.

Overall, :Lle planning done for year round education by the dis-

tricts did not reflect use of the basic concepts on systematic plaeuing

in the literature. Basic weaknesses were found in such areas as con-

sistency throughout the planning process, ranking goals and adopting

the goals through board of education epproval, generating, analysieg,

and selecting alternatives; formalating. and ranking behavioral objec-

tives; developing_impleeentation procedures, designing an evaluation
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system; establishing an information system; and modifying the system.

It is not clear why school districts did not use systematic procedures

even though they recommended a systematic approach in the ideal styles.

It may be the districts were not familiar with the body of knowledge

of systematic planning, were not under sufficient pressure from the

environment, e.g. insufficient resources for operation, or that they

were familiar with a systematic planning process but did not know how

to implement it. It is important to note that even though the dis-

tricts did not do systematic planning as defined in this study, their

planning did result in the implementation of programs. However, it

was not possible because of limitations of this study to analyze any

difficulties or excessive costs which may have been associated with

the type of planning used.

The ideal styles resulted in the identification of two key points

for educational planners. First, planning will necessarily be influ-

enced by the planners' beliefs about education and their individual

situations. This was evident, for example, in the style which omitted

behavioral objectives and vocational student performance. Second,

perhaps one of the most practical benefits from the study is that a

framework has been established for planning year-round programs. Any

school district may take the framework and identify a systematic process

congruent with their goal priorities and resources available for

planning and implementing programs.



Recommendations for Educational Research

The recommendations shown below are made for additional research

in educational planning.

1. Highest priority should be given to descriptive research on

how school districts actually plan. Such descriptive studies

should be used to further validate or invalidate the appropri-

ateness and need for the concepts advocated for systematic

planning in the literature.

2. Further research is needed to clarify the relationships be-

tween such factors as size of district, wealth of district,

amount of budget for planning, length of tine available for

planning, type of district, the primary goal for planning, and

the individual who assumes primary responsibility for planning

processes actually used by districts.

3. It should be determined why school districts do not use a sys-

tematic planning process or do not plan at all.

4. If actual benefits such as savings in time and money do accrue

from using a systematic planning process, these should be sub-

stantiated by Actual research findings.

5. A determination should be made of the type of training program

which will result in School administrators using systematic

planning procedures,
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APPENDIX A*

Return to:
Mies Linda G. 1.effel

209 Lane Hall
Yltiginia Polytechnic Institute

and State University
Blacksburg, Virginia 2061

YEAR -ROUND EDUCATION PLANNING SURVEY

[Section 1: GENZRAL, INFOR.MATiON

A. Name of respondent
Name of school district
Address

Phone

street
city state zip

B. Indicate size of your school district in student average daily membership
(ADM):
Approximate number of students involved in YRE program

C. Indicate approximate percentage of students non-white

ddvdd.dver, ddvddve.V. dodvd.

Section 11: YEAR -ROUND EDUCATION Pi nc) PROGRAM INFORMATION

A. Check the type of Y RE calendar you are using (check both if applicablel:
The minimum required attendance days are rescheduled
(for example, 45 -15). Name of calendar

The school year is extended beyond the usual minimum
required attendance days. Name of calendar

13. Lengti of time denoted to planning your YRE program prior to
implementation.

0-12 months 25-34 months
13-2.1 mnntna more than VI months

C. Approximate coat your `IRE program iilichtde pertinent costs
such a s :.olary of pe.rsonnel, consultants, ..:et Ineal a s s nr,:a"' 0.
vilotation, eomputez costs, iroerviee, supplies and material! etc.
1014vv.4.44.0.40 .4.41v11

avdadiddld.d.

*No part, of this instrument mai be reproduced without the prior written

permission of the author. This instrument is under coovrLeht as part of
the dissertation, "The Relationshin Between Selected School- District
Characteristics and Planning Styles for Year-Round Education."
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D. Which of the following participated in planning your YRE program?

1
Board of education members.
Business community,
Cent ral office administrative staff.
Central office supervisory staff.
Clergy.
Local governmental officials, e.g. Director of Recreation.
Parents ( other than categories designated here).
Principals.
State education agency personnel.
Students.
Teachers.
Others (please specify).

E. Title of individual or group that assumed major responsibility for
planning the YRE program.

Director of Year-Round Education.
Superintendent.
Member of central office administrative staff.
Research and Development Office.
Tack Force on Planning,
Other (please specify).

F. Please check the goals which your district established for considering a
year -round program, Please rank those checked in order of importance
beginning with one (I) for most important.

Check !tank.y.

1,1

-

To assist high school students with employment.
To help solve transportation problems.
To increase space or use school facilities twelve months.
To avoid proposing a bond issue to the
To provide empinyment all year for the staff.
To provide time for curriculum revision and inservice
training (or teachers.
To provide for pupil acceleration.
To provide time to teach an increasing body of knowledge.
To fully utilize instructional materials, equipment,
textbooks, etc.
To provide remedial experience for students.
To provide enri.-Innent for
To serve as a catalyst for initiatin; change in the school
program.
To provide opti.F; to mudvnts, andtor educators
iii terms of vzt rytty, school attendmice patterns.
To comensate for a defeated build issue.
To save money,
Other (pleat,e specify).



!Sect ion Ill: THE P NNINGP ROC ..'Sd

j_r cclions: Listed below are some procedures which you may have used in planning
for ?RE. Not all procedures are necessarily applicable to all districts. Please
check for EACH procedure whether:

(Ii It was USED in planning your YRE program.

(2) It was NOT USED, BUT you feel its use would be ADVANTAGEOUS in
planning a Y RE program.

(3) It was NOT usFr2, AND you feet its use would NOT be ADVANTAGEOUS
in planning a Y RE program.

three categories will appear across from each procedure as:These

For Example:

Reviewed current YRE programs in the nation (used the procedure)

Established minimum criteria which any YRE program must meet
(the procedure was not used, but you (eel its use would be
advantageous)

Evaluated the effect of the YRE programs on family life style (the
procedure was not used, and you feel its use would not be
advantageous)

66 el

0 ES

g
* * a * * * # a * * * * * * a * a * * a * * * * * * t: * * * *

PLANNING ARENA
(Consists of national, state, and local trends

Considered trends in the following areas
the development of your YRE program:

The Economy

Education

'Family life
sOovernment (political)

Religion

in

which may influence planning for YRE.1

Please check one box at each level.

On
NATIONAL

level
J. Z.

On On
STATE LOCAL

level level
1 2 a 1 Z. 3.
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TSTABL1STIF.D COALS
(The process used In developing general statements of Dtsittr.t) OUTC.OMPS. I

a, 3

Established goals frr 'VAR in the following areas:
Community support
*Curriculum and/or instruction revision
rqulpment and/or facilities utilization
)r`inancial efficiency
Staff support
Staff utilization

Student performance
Intellectual
Social
Emotional
*Physical
Vocational

Involved members of the following gioups in developing
the goals for YRE:

Board of education members

*Business community
Central office administrative and/or supervisory staff
Local governmental officials (e.g. Director of Recreation)
Parent,1
Principals
Students
Teachers
*Others (please specify)

Ranked the. goals in order of value to the school community.
Adopted the goals as planning policy through board of education

action.

ODD
O DD
DOD
O DD
O
D

CD DO
D
D DO

OD
LJ

On
D

DO
OD

El DO
E3 DD

OD

OD

4, * * * * 4, * * * S * * * * * 4, * o * * * * * *



- 5 -
* * * * * 4 * * * * * * * * * * * * * t *I* * * * 4.

ASSESS m) NEEDS
(Process used to determine the discrepancy between where a district is and where
It desires to go.1

Determined the discrepancy between the current level of
achievement and desired level of achievement in each of
the following YRE goal areas:

*Community support
CUrriculum and/or instructicn revision
*Equipment and/or facilities utilization

Firiancial efficiency
'Staff support
*Staff utilization

Student performance

*Intellectual

*Social

*Emotional

Physica
*Vocational

* * * * t * * * * * # * * * * * * *

1 2 3
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1DENTIFIFD ftr.gOtlrtC. F7,5 AND 121-',STRA /NTS
(Process of collecting information on those factors which might help orliincler
achievement of YRE goals.)

Collected information on the following factors which
might holp or hinder achievement of Y RE goals:

Amount of time for

Instruction

Staff development

'Community involvement

*Curriculum andinr instruction revision
'Building ci,notruction

Maintrtan:e
*Planning and ilvvelopment
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Budget for

Operation

Capital outlay
Curriculum r)ateriala

Equipment and/or supplies

*Facilities (classroom space an r other)

Non-certified personnel (maintenance, paraprofessional, etc.)
Professional personnel

State education laws and/or local school policies
Student enrollment

'Transportation

Determined adjustments needed in each of the following areas to
achieve YI2E goals'

Amount of time for
Inst ruction

Staff development

*Community involvement

Curriculum and/or instruction revision
Building construction
Maintenance

*Planning and development

Budget for

Operation
Capital outlay

Curriculum materials
Equipment and/or supplies

Facilities (classroom space and/or other)
*Non -cc rtificd port outlet ( maintenance, paraprofessional, etc. )

Professional personnel

State education laws and/or local school policies
Student -nrollment
* Transportation

Decidcd whcther achievement of the VRI.: gnats was feasible when
the required adjustments in resources and restraints were
considered.
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(The process of translating goals into specific statements of performance.)

Stated attainable performance objectives in each
of the following areas:

IlConimunity support

Curriculum and/or instruction revision
Equipment ar.d/nr facilities utilization
Financial efficiency
Staff support
*Staff utilization

Student performance

Intellectual
Social
Emotional
Physical
*Vocational

Ranked the objectives in each above area in order of importance
to Ron! achievement in that area.
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C F:RAT 1;1) A T.T F:P.'!ATIV
(The process of idcr.tifying as many ways as ions/10,1e to achieve each objective..

olt.cvie2erl current Yu: programs in nation for
possible adaptation to meet objectives.

11,cre:ateci alternative YRE programs to meet
the objectives.
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Establishr,d minimum criteria which any alternative must meet

Applied th criteria t., each alternative.
Assersed the

Dcgrne of aerPptability of the alternative to all affrod
itnplirationH

Legal iinplications ft,tate laws and local school policivsl
Ranked each altern-tve for the degree to which it met the
established criteria.

D

D
Li 0 0
D 11

D D



- 8 -

Submitted alternatives to members of the following
groups to determin- preft.;renee:

Board of education members
*Business community

Central office administrative and/or supervisory staff
*Local governmental officials (e. g, Director of Recreationt
*Parents
Principals
Students
Teachers
Others (please specifyl

I 2 3
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Submitted report nn analysis of alternatives for decision to:
*Superintendent
*Board of education

*Citizens Advisory Committee
beentrat office staff
*Other (please specifyl
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(The process of and assigning respcmsibilAty for those procedures necessary
for implementation.)

*Identified the activities and their schedules of occurrence
for successful implementation of the selected alternative.

oldentifierl the sprcific results anticipated from each activity.
*Assigned rept-,nsihility to specific individuals for
implementation activities.

*Established a procedure to monitor activities to insure
completion on specified dates.
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Used an implementation procedure which initiated YRE in:
One or more pilot schools

*Elementary schools with plans to inove the program to
higher grade 'evels ab pupils advance

Secondary schools
All schools in an attendance area

One grade level

AU schools within the district
Other (please specify)

1 2 3
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(The process of c.',7tc v:hetlie r performance objectives we re achieved and
whether implementation procedures were successful.)

Established an evaluation procedure which:
Defin.-id evaluation criteria

Determined procedures for data collection, organization,
analysis, and reporting

Assigned specific evaluation responsibilities
Assigned responsibility for coordination of the evaluation
"Allocated funds

The evaluation was completed by

'Individuals within your system
% Outside agency(s) by contract

Individuala from both within and without the system
Evaluated the effect of the YRE program on:

Student performance
Intellectual
" Social

Emotional

'Physical
Voc at tonal

Educational costs

*Operational
Caplial outlay

1 2 3
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Evaluated the effect el the ?RI: program on
Attitudes

Parent and/or other citizens
Students
Staff

o Family life style

Services of religious groups
Business and professional. practices
Services of governmental agencies
*Other (please specify 1

Evaluated irnplementction procedures
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:NFO R.!'./. A :CI N cv'cTrTh
(The process esta'u'.isiting a system to make information available when needed
during the planning procePs.

1 2 3
Established an information system which included identifying:

*What information would be needed D D
Who would need information D 0 0

*Who duiti have to provide information 0 C.1
An estimr,tion of h.-v many times different categories

of information would be needed D D 7_1
The type of reports to be compiled C] C]

The type of inforfnation storaga system
Files D D

0 Comptit er D 0 CI

PI,ANNINCl I.,1z.00:1-7;1W M.1) \

*Made adjustments in planning procedures as needed.
Made adjustments in the YRE program as a result of

the evaluation.
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