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In recent years, school districts have been challenged by the lay public
and other professional educators to plan more systematically for educational
programs. This challenge has been made on the assumption that systematic
planning will bring about more responsiveness to the political, economic and
social pressures of our times and, thus, enable school districts to achieve
several desirable results. First, it has been suggested that such planning
would help school districts relate changes in educational programs to a
better quality of student performance in terms of the knowledge, skills, and
attitudes required in the world outside the school and to demonstrate, thrceugh

"a rational accounting scheme how tax dollars are being spent. In addition,
planning has been advocated as a strategy to offset difficulties districts
face In introducing change, 1in increasing realistic decision making, and in
keeping districts from moving from crisis to crisis.

For the school district which would 1like to plan more systematically
to achieve such results, however, most of the information avallable consists
of only a body of knowledge on planning which has been accunulating since
the 1950's. This literature portrays an a priori, logical, deductive system
which assumes that good decisions and methodological implementation pro-
cedures take place in an environment of rationality. However, there has
been relatively little research which would provide an empirical base to

the planning assumptions made.

It is apparent that as planning seeks to become more scientific and
thereby more functional, much research will be necessary. Specifically,
the question of how school districts actually perform the planning func-
tion 18 crucial. Each school district begins anew as it approaches the

Q planning activities for its programs ~-- no identification of a systematic




planning process has been produced. In essence, each district has re-
invented a planning process which {s costly in time, money and energy.
Information is needed or how districts plan, whether districts differ
in how they plan, and whether any differences which do exist can be
accounted for by school district chavracteristics.

This study initlated an exploratory research effort to determine
styles of planning processes actually used and recommended for use by
public school districts and to relate these styles to selected school
district characteristics., Year-round education was selected as the
vehicle for the study. The specific objectives of the study were to:
(1) identify actual and ideal planning styles of school districts
which implemen<ed }ear—round programs; and (2) determine the relation-
ship between siz: of disirict; type of district; wealth of district;
racial composi:ion of district; type of calendar; number of different
referent groups involved in the planuing process; length of planning
time; individual cr group who assumed primary responsibility for
planning, amount of budget for planning; primary goal established for

year~rcund programs and actual and ideal planring styles.
RESEARCH PROCEDURES

Public school districts natiecnwide having planned and implemented
vear-round education programs from 1968-1972 were used as .. referent

group from which to gather data. Thirtv-seven school districts vere



identified and thirty-two of these provided useable information on
their planning processes. A questionnalre was developed as the
regsearch instrument for the study to solicit data consistent with
the objectives of the study -- information on selected school dis-
trict characteristics and planning procedures school districts may
have used in planning for year-round education.

“The components of a general planning model developed by Brieve
et. al. (1973) which was congruent with the body of knowledge on
systematlc and logical planning served as the framework for develop- .
ing planning procedures in the questionnaire. The basic components
of the model are PLANNING ARENA, INFORMATION SYSTEM, ESTABLISH GOALS,
ASSESS NEEDS, IDENTIFY RESOURCES AND RESTRAINTS, FORMULATE PERFORM-
ANCE OBJECTIVES AND PRIORITIES, CENERATE ALTERNATIVES, ANALYZE
- ALTERNATIVES, SELECT ALTERNATIVE, DEVELOP AND IMPLEMENT PROCESS
OBJECTIVES, EVALUATE PROCESS AND PERFORMANCE, MODIFY SYSTEM. Planning
procedures within these components were drawn from a delineation of
specific aspects of the general planning mcdel, year-round education
feasibility and evaluation studies, and educational planning literatur;.

Hierarchical grouping (iterative procedures which group those
subjects whose measured characteristics are most alike), the median,
and percentages were used to analyze the data reported on the ques-~
tionnaire. Hierarachical grouping using the Johnson MAX procedure
was applied to determine patterns of planning styles (Baker, 1972:

345-356). After the planning styles were determined, a



mean value for each procedure was used to determine the distinguishing
planuing procedures of styies. these distinguishing procedures were
used then to affix a style narme,

The data dealing with the selected school district characteristics
of the study were analyzed visually in tables to determine what, 1if aay,
relationships existed between the district characteristics and actual
and ideal planning styles. For purposes of analysis, the median was
chosen as a measure of central tendency for adjusted gross income per
pupil, budget for planning, size of district, percent of students non-
white, and number of referent groups involved in the planning process.
The number of districts within the categories for the characteristics
dealing with type of calendar, length of planning time, type of district,
individual or group who assumed primary responsibiility for planning,

and primary goal for year-round program were reported as percentages.

RESULTS

An analysis of the data soliczited nn the questionnaire resulted
in an identification of the following: three styles of actual planning
procedures used by districts; four styles of ideal planning procedures
recomren<aed by districts; relationships between selected school district
characteristics and sctual and ideal planning stvles; and a summary cf
the gnal pricrities for year-round educaticn for thirtly-two districls.

A description of each of the above fivdings follows.



Actual Planning Styles

Three actual planning styles were identified through the hierarchical
grouping procedure. A mean value of .8 was used to determine agreement
on those planning procedures which provided the most distinguisishing
characteristics and made it possible to affix a style name. The three
style names affixed were "Systematic," '"Non-systematic," and "Systematic
Financial and Facilities." The "Systematic” style was the most consistent
with a logical and systematic planning process. After the establishment
of goals, there was a tendency then to assess needs and evaluate on the
basis of those goals. Overall, the style included representative pro-
cedures from each of the components with the exception of those components
deiling with generating alternatives, analyzing alternatives, and establish-
ing an information system.

The "Non-systematic' style characterized the most inconsistent planning.
The style was the only one to include procedures which established goals in
all possible areas except one. However, after this component, the planning
process began to deteriorate and gradually disappeared.

The "Systematic Financial and Facilities' was a planning process ori-
ented in the areas of curriculum and inst;uction revision, equipment and
facilities utilization, and financial efficiency. This orientation was
established in the component dealing with goals and was evident throughout
the entire planning process. Overall, procedures were included from all
components except those components dealing with generating and analyzing

alternatives.



The distinguishing procedures which were identified in each of

the three styles are shown below. There were eleven districts in the

"Systematic," twelve in the 'Nonsystematic," and nine in the '"System-

atic Financlal and Faciiities."”

Y"Systematic'" Planning Style

Planning Arena

Considered trends in the following areas in the development of
the YRE (year-round education) program:

Education on local level
Family life on local level

Established Goals
Established goals for YRE in the following areas:

Community support
Curriculum and/or instruction revision
Equipment and/or facilities utilization
Financial efficiency
Staff support
Staff utilization
Student performance
Intellectual
Social

Involved members of the following groups in develcsping the goals

for YRE:

Central office administrative and/or supervisory starf
Parents

Principals

Teachers

Assessed Needs

Deterrined the discrepancy between the nurrent level of achieverent

and desired lavel of azhieveront in each of the following YRE goal areas:

Curriculum and/or instruction revision
Equiprent and/or facilities utilization



Staff utilization

Student performance
Intellectual
Social

Identified Resources and Restraints

Collected information on the following factors which might help or

hinder achievement of YRE goals:

Amount of time for:
Instruction
- Staff development
Community involvement
Curriculum and/or instruction revision

Budget for:
Operation
Curriculum materials
Equipment and/or supplies
Facilities (classroom space and/or other)

Non-certified personnel {maintenance, para-professional)
Professional personnel

State educatiou laws and/or local school policies
Student enrollment

Transportation

Determined adjusuments needed in each of the following areas to

achieve YRE goals:

Amount of tire for:

Instruction

Staff developrant

Comnunity involverment

Curriculum and/or instruction revision
Curriculun raterials
Equipment and/or supplies
Facilities {classroonm space and/or other)
Non-certified personnel (maintenance, para-professional)
Professional perscunel
State educaticn laws and/or local school policies
Student enrollment
Transportation

Decided whether achievement of the YRI goals was feasible when the

required adjustrents in resources and restraints were considered.

7.



Fornulated Objectives

Stated attainable performance objectives in each of the following
Areas:

Curriculum and/or instruction revision
Equipment and/or facilities utilization
Staff support
Student performance

Intellectual

Social

Selected Altcrnative

Submitted report on analysis of alternatives for decision to:

Superintendent
Central office staff

Developed Procedures for Implementation of Selected Alternative

Used an irmplementation procedure which initiated YRE in:

One of wmore pilot schools

Evaluatqg_lgz}ggpntatigg‘Procedures end Performances

Established an evaluation procedure which:

Defined evaluation criteria

Determined procedures for data collection, organization,
analysis, and reporting

Assigned specific evaluation responsibilities

Assigned responsibility for coordination of the evaluaticen

Allocated funds

The evaluation was completed by:
Individuals within the systen
Evaluated che effect of the YRE program on:
Student perforuance
Intellectual

Educaticnal costs
Coerational

ERIC

Aruitoxt provided by Eic:



Evaluated the effect of the YRE program on:

Attitudes
Parent and/or other citizens
Students
Staff

Family life style

Modified Planning Procedures and Progran

Made adjustments in planning procedures as needed.

"Nonsystenatic' Planning Stvle

Planning Arcna

Considered trends in the following areas in the develcpmert of
the YRE program:

Education on local level
Family life on local level

Establishead Goals

Established goals for YRE in the following arecas:

Community suppert
Curriculum and/or instructicn revision
Equipment and/or facilities utilization
Staff support
Staff utilization
Student perforrance

Intellectual

Jocial

Laotional

Physical

Vocational

Involved members of the following groups in developing the goals

for YRE:

Board of Fducaticn r2mbers

Central ofiic2 aduministrative and/or supervisery staff
Parents

Principals

Students

Teachers
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Assessed Needs
Determined the discrepancy between the current level of achieve-

ment and desired level of achievement in each of the following YRE goal

areas:

Community support
Curriculum and/or inctruction revision

Equipment and/or facilities utilization
Staff utilization

Identified Resources and Restraints

Collected infermation on the following factors which might help

or hinder achieverment of YRE goals:

Amount of time for:
Instructien
Staff development
Curriculuxn and/or instruction revision
Planning and developrment

Budget for:
Capital outlay

Curriculum materials

Equiprent and/or supplies

Facilities (:lassroon, space and/or other)
Professicnal personnel

State education laws and/or local school policies
Student enrollrent

Determinen adjustients needed in each of the following areas to
achieve YRE goals:

Armount of tire for:
Instrucitieon
Staff developmnont
Curriculum and/or iastruction revision
Planning and developnont

Budget for:
Operaticen
Capital cutlay

10



Curriculum materials

Professional personnel

State education lauvs and/or local school policies
Transportation

Decided whether achievement of the YRE goals was feasible when

the required adjustments in resources and vestraints were corsidered.

Generated Alternatives

Reviewed current YRE programs in nation for possible adaptation

to meet objectives

Created alternative YRE programs to meet the objectives.

Analyzed Alternatives

Submitted alternatives to members of the following groups to
determine preference:

Board of Education merbers

Central office administrative and/or supervisory staff
Parents

Principals

Students

Teachers

Srlected Alternative

Submitted report on analysis of alternatives for decision to:

Superintendent
Board of Education

information Svsten
Fstablished an infermation svstenm which incluled fdentifvina:

What inforimation would be needed

ERIC

Aruitoxt provided by Eic:

11



"Systematic Financial and Facilities" Planning Style

Planning Arena

Considered trends in the following areas in the development of
the YRE programn:

Education on local level
Family life on local level

Established QGoals

Established goals for YRE in the following areas:

Curriculum and/or instruction revision

Equipment ard/or facilities utilization

Financial efficiency

Invelved members cf the following groups in developing the goals

for YRE:

Principals

Identified Resources and Restraints

Collected information on the following Factors which might help
or hinder achievement of YRE goals:

Amount of tine for:
Instruction
Curriculum and/or instruction revision

Budget for:
Operation
Capital cutlay

Facilities {classronm spice and/or other)
Won-certifizd personanl (naintenance, para-p
State cducation laws and/or local school pol
Student enrcolront

Transportat:on

sional)

7]
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Decided whether achievement of the YRE goals was feasible when

required adjustments 1in resources and restraints were considered.

Selected Alternative

Submitted report on analysis of alternatives for decision to:

Superintendent
Board of < ducation

Developed Procedures for Implerentation of Selected Alternative

Used an implementation procedure which initiated YRE in:

One or more pilot schools

Evaluated Implementation Procedures and Performance

Established an evaluation procedure which:

the

Determined procedures for data collection, organization, analysis,

and reporting
Assigned specific evaluation responsibilities
Assigned responsibility for coordination of the evaluation

Evaluated the effect of the YRE program on:
Student performance
Intellectual
Educational costs
Operational
Evaluated the effect of the YRE program on:
Attitudes
Parent and/or other citizens
Students
Staff
Inforration Syaten

Established an informaticn system which included didentifving:

Who would need the inforration

13
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Modified Planning "rocedures and Program

Made adjustments in planning procedures as neceded.

Ideal Styles

Four ideal styles were identified through the hierarchical grouping
procedure. The majority of the districts, through the ideal styles, used
or recomnmended for use all of the planning procedures. In order to
identify the most distinguishing procedures then, those which did not
have a mean of .8 were used, An analysis of the procedures which were
omitted from cach of the four styles made it possible to affix the style
names ''Coumprehensive Systematic," "Anti-Behavioral Objective Systematic,"
and "Provincial Systematic.' The fourth style was not named or analyzed
further because agreemant on the consideraticon of trends in religion at
the local level was respounsible for the small cluster of these districts.,

Overall, the ideal stvles indicated that the districts recommended a
logi. al and systematic planning process for year-round education. The
distinguishing procedures which were omitted from each of the ideal styles
are not listed becausce of their small number and ease of narrative descrip-
tion. The ten districts in the "Comprehensive Systematic" included all
procedures with the excepticn of the preocedures dealing with religicn in
the plenning arena ind implemintation procedures other than pilet schools,

The main characteristic of "Anti-Echavioral Objective Systematic"
wzs the lack of ;rocedures to tornrulate behavioral objectives and to
svatomaticaliy znalyze alternatives, Many of the five districts in tlis
cluster wrote specific nates on the questicanaires dindicating they felt

the behavioral obiectives were not "humanistic."
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The "Provincial Systematic' was characterized by large numbers of
omissions from the planning arena, the omission of any procedure dealing
with vocational student performance, and the omission of procedures to
determine whether individuals within or without the system should con-

duct the evaluation. There were fourteen districts in this style.

Related School District Characteristics

Relationships were found to exist between some of the selected
school district characteristics and the actual and ideal planning

styles. These relationships are reported below.

Planning Styvles - Actual Related School District Characteristics
Systematic Lowest median adjusted gross income
per pupil

Lowest median district size
Middle median district size
Shorter time for planning
Superintendent primary planner
Primary goal - increase space

Non-Systematic Middle median adjusted gross income
per pupil
Middle median budget for planning
Lowest median size of district
Longer length of time for planning
Primary goal - Increase space

Systematic Financial and Largest median for adjusted gross
Facllivies income per pupil
Largest median budget for planning
Largest median size of district
Longer length of time for planning
Primary goal - increase space
Rescheduled school calendar
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Planning Styles - Ideal Related School District Characteristics
Comprehensive Largest median adjusted gross income
Systematic Middle median budget for planning
Middle median size of district
Anti-Behavioral Objective Middle median adjusted gross income
Systematic per pupil

Smallest median budget for planning

Largest median size of district

Principal primary planner

Primary goal - provide options by
varying school attendance patterns

Provinci..l Systematic Smallest median adjusted gross income
per pupil
Largest median budget for planning
Smallest median size of district

Superintendent primary planner
Primary goal -~ increase space

Goals

The school districts were asked to identify the goals they established
for considering a year-round program and rank those in order of importance.
Those goals which were listed most frequently and their frequency distribu-

tions are shown on the following page.




Frequency Distribution of Goal Priorities for Thirty-two
Year-round Education School Districts

———

— - PO
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To increase space or use school facilities twelve

months 12 8 |- (12 - 41 1 11 |1} =~ 26
To provide options to students, parents, and edu-

cators in terms of varying school attendance

patterns S {2 {4 (3 14 - 1 - =1 = 19
To serve as a catalyst for initiating change in

the school program b 12 154212 |- - ]-}|+~-11 16
To fully utilize instructional materials, equip-

mant, textbooks - 5 2 1 1 3 1 - 1 - 14
To provide enrichment for students 2 2 12 1372 |- |~ 12~ - 13
To provide time for curriculum revision and in-

service training for teachers - 2 95 |y 1 o= g1 - 12
To provide for pupil acceleration 1 2 112 ]2 1 - 11 -1 11
To provide ecmployment all year for the staff - - |-y -1 41 2 ;-7 2] 1 7
Te provids remedial experience for students 1 1 3 1 - - 1 - o 7
To provide time to teach an increasing body of

knewledge - L {2431 (- 42 - -1 =1 - 6
To compensat:z for a defeated bond issue 1 2 { -1 2 1 - 4= 1=-1 -t - 6
To save roney 1 1 2 - - - - |1 -1 - 5
o assist high school students with emplovment - - -1 - - |1 3 -0 -7 = 4
To avoid proposing a bond issu2 to the public 1 2 1 - - 4= |=-q-7 -1 = 4
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To previde a beiter educational progran for i

studants 01 - -7 -9 - 4=-1=~1=-1 -] - 1
Better utilir-aticn of school vear - - -1 - |- - 1= -1 = 1
To improve educational progran for childron 1 - - - - - - - - - 1
To isprove instructicn 1 ~ | - - - - ~ e B 1
- [(:.1d classreoms for institutior a kinder-
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© tives; developing implementation procedures, designing an evaluation

18

SUMMARY AND RECOMMENDATIONS

The purpose of this study was to {dentify actual and ideal planning
styles used by thirty-two school districts in planning for year-round
education programs, and to relate these styles to selected school dis-
trict characteristics. Three actual styles were 1identified and en-
titled "Systematic," "Nonsystematic,' and "Systematic Financial and
Facilities.'" Four ideal styles were identificd; threce were entitled
"Comprehensive Systematic,'" "Anti-Behavioral Objective Systematic,"
and "Provincial Systemgtic.” It was found that relationships existed
between the actual and ideal planning styles and several of the school
district characteristics. The actual styles were associated with size
of district, wealth of district, amcunt of budget for planning, length
of planning time, type of year-round calendar, and individual or group
who assumed primary responsibility for planning. The ideal styles were
associated with size of district, wealth of district, amount of budget
for planning, individual or group who assumed primary responsibility
for planning, and primary goal established for the year-round prograa.

Overall, the planning dene {or vear-round education by the dis-
tricts did not reflect use of the basic concepts on systematic plavuing
in the literature. Basic weaknesses were found in such areas as con-
sistency throughout the plaaning process, ranking goals and adopting
’thc goéls'through‘board of education approval, gcneréting;'énalyging;

- and selecting alrernatives; fornulating and ranking behavioral objec-
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system; establishing an information system; and modifying the system.
It is not clear why school districts did not use systematic procedures
even though they recommended a systematic approach in the ideal styles.
It may be the districts were not familiar with the body of knowledge
of systematic planning, were not under sufficient pressure from the
environment, e.g. insufficient resources for operation, or that they
were familiar with a systematic planning process but did not know how
to implement it. It is important to note that even though the dis-
tricts did not do systematic planning as defined in this study, their
planning did result in the implementation of programs. However, it
was not possible because of limitations of this study to analyze any
difficulties or excessive costs which may have been associated with
the type of planning used.

The ideal styles resulted in the identification of two key points
for educational planners. First, planning will necessarily be influ-
enced by the planners' beliefs about education and their individual
situaticns. This was evident, for example, in the style which omitted
behavioral objectives and vocational student performance. Second,
perhaps one of the most practical benefits from the study is that a
framework has been establiszhed for planning year-round programs. Any
school district may take the framework and identify a systematic’process

cohgruent with thelr goal priorities and resources available for

“pladning énd:1mp1ementing progtamsa;'




Recommendations for Educational Research

The recommendations shown below are made for additional research

in educational planning.

l'

Highest priority should be given to descriptive research on
how school districts actually plan. Such descriptive studies
should be used to further validate or invalidate the appropri-
ateness and need for the concepts advocated for systematic
planning in the literature.

Further research is needed to clarify the relationships be-
tween such factors as size of district, wealth of district,
amount of budget for planning, length of time available for
planning, type of district, the primary goal for planning, and
the individual who assumes primary responsibility for planniuyg
processes actually used by distric;s.

It should be determined why school districts do not use a sys-
tematic planning process or do not plan at all.

If actual benefits such as savings in time and money do accrue
from using a systematic planning process, these‘should be sub-
stantiated by actual rescarch findings.

A deternination should be made of the type of training progran

which will result in school admiuistrators using systematic

planning procedures.
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APPENDIX A*

Return to:
Miss linda G, lLeflfel
209 Lanc Hall
Virginia Polytechnic Institute
and State University
Blacksburg, Virginia 24061

YEAR-ROUND EDUCATION PLANNING SURVEY

[Section I: GENERAL INFORMATION]

A. Name of respondent
Name of school district
Address

strcetl

- city state 21p
Phone

B. Indicate size of your school district in student average daily membership
(ADN): )

Approximate number of students invalved in YRE program

C. Indicate approximate percentage of students nan-white

Scction II:  YEAR-ROUND ESUCATION (YRE) PROGRANM INFORNA ”!OE

A. Cheek the type of TRE calendar you are using {check both if applicable):
__The minimum rcquired attendance days are rescheduled
(for example, 45-15), Name of calendar

The school year is extended beyond the usual minimuom
required attendance days, Name of calendar

B. Lengtlt of time devoted to planning your YRE program prior to
" implementation,
0-12 rmonths 25-30 months
13-24 manths : _more than 36 months

auch 2s ahry nf rwrsm"ul. (mmulznnls. sev :rmnal’ah nc:\l as«.xe‘w"n P
vmnlalm'\, comi utnx cnsts.‘ ina r-ru'uc. sn;\plu’s :\nd me tcrm%b. et <- S

o

“,*\Io part of this instrument mgz be reoroduced without the nrior writtnn
"‘permiseinn'of the author.;;fi This inqtrument is under- coovright as part cf +
‘ [ .atxonshm Between Selocted School District
ng Styles for Year~Round E‘ducatlon.'-'




JAFuiToxt provided by ERic

- z -
Which of the following participated in planuing your YRE program?

_Board of education members.

Business community,

Central office administrative staff,

Central office supervisory staff,

Clergy.

Lncal governmentat officials, e,g. Director nf Recreation,
Parents [other than categories designated herel.
Principals,

State education agency personnel,

Studentg.

Teachers,

Others {(please specify),

i

{

Title of individual or group that assumed major responsibilily for
planning the YRE program.

Director of Year -Round Education,

Superintendent,

Member of central office administrative staff,

Research and Development Office.

Taek Force on Planning,
Other (please specify).

s

——

Pleasc check the goals which your district eetablished for considering a

year-round program, = Please rank those checked in order of importance

beginning with one (1) for most important,

IO
>
n
=

Rank

———

To assist high schonl students with employment,
To help solve transportation problems.
To increase space or use school facilities twelve months,
To avoid proposing 2 bond issue to the puhlic.
To provide employment all year for the staff,
To provide titne for curriculum revxslon and inscrvice
training for teachers,
To provide for pupil acceleration,

- To provide time to tcach an increasing bady of knowledge,
e To fully utilize inetructional materials, equipment,
textbooks, cte.
To provide rensedial experience for atudents,
To provide enrichment {or studenta, .
— To serve ap a catalyst fer initiating change in the school
program.
To provide apti==s to studenls, parenis, atd/or orlqcators
interms ol varyimg schaol attendance patterns,
Lo To compyensute fara do(’oatcd bund issue.
' . To save njoncy, : :
Other (please spccx(y\

|

L
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[Section lIl; T1i5 PLANNING PROCESS]

Dirccticns: Listed below are some procedures which you may have used in planning
for YRE. Notall procedures are nccessarily applicable to all districts. Please
check for EACH procedure whether:

() It was USED in planning your YRE program.

(2) It was NOT USED, BUT you fecl its use would be ADVANTAGEOUS in
planning a Y RE program.

(3) It was NQT USED, AND you feel its use would NOT be ADVANTAGFOUS
In planning a YRE program. oo

(]

These three categories will appear across from each procedure as: L 2 3
For Fxample: L0
Reviewed current YRIE programs in the nation (used the procedure) [Z]’ D D
Estatliehed minimum criteria which any YRE program must mcet
(the procedure was not used, but you feel its use would be lia
advantagenus) D [:]
Evaluated the ¢ffect nf the YRE pragrams on family life style (the
proceddrce was not used, and you feel its'use would not be D D I\Zl
advantageous) .

tttt‘ttt#‘tﬂ'ttttt#tt“tttt#‘tt#t#t(:t*tt*#t

PLANNING ARENA N
(Consists of national, state, and local trends which may influcnce planning for YRE,}

Please check one box at each level.

On On On
¢ ) NATIONAL STATE 1.LOCAL
level level level

L 2 32 1L 23 121

Consgidercd trends in the following areas in
the develnpment of your YRE program:’

¢The Economy DD
o Educalion DD
sFamily life DD
sGovernment {political) . E.ID

sReligion ' DDD DDD DDD

& ¢ & ¢ % 2 6 % &k % & k& & k&P kKL
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FSTABLISHED GOALS
{(The process used in developing general statements of DESINED CUTCOMES. |

- Established goals frr YRE In the following araas:
eCommunity support
¢Currlculum and/or instruction revision
sEqulpment and/or facilities utilization
sFinancial efficiency
eStaff support
#Staff utilization
Student performance

sIntellectual

4Social

s Emotional

¢Physical

*Vocational

COocOoo oobbod e

Invotved members of the following g;‘oupe in developing
the goale for YRE:

tBoard of education members

sBusinees community ‘

eCentral office administrative and/or aupervisory staff
slocal governmental nfficiala (e.g. Director of Recreation}
sParents

sPrincipals

¢Students

¢Tcachers

4Cthers (please specily)

0 DOoDooocD - Dooog oopood «

¢ Ranked the poals in order of value to the schanl community,

¢ Adopted the goals as planning policy thraugh board of education
action,

0 0 OoooooooO  0o00d 00ooog -

0O 0O 0oo0oocodd
O
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ASSESSED NEFDS

(Process uscd to determine the discrepancy between where a district is and where
it desires to go.)

-
!w

-

Determined the discrepancy between the current level of
achievement and desired level of achievement in each of
the following YRE goal areas:

s Community aupport
¢Curriculum and/ar instruction revision
sEquipment and/nr facilitics utilization
sFinancial efficiency

sStalf support
eStaff utilization

Student performance

slntellectual

¢ Social

O Oocoodd
DD0C0o00 DOODDoY

¢Emntional
sPhysical

sVocatlonal

CoCoOog oosooo
gy

A pv—
« L

® % & & & 2 & A k& & & % & K & & &2 5 K& & & K A K KB LS &S 0 4 4
IDENTIFIED RESQUARGES AND RESTRAINTS
{(Process of collecting information on those {actors which aight help or hinder
achicvement of YRE joals ) ,
: .2 3
Colleeted information un the (otlowing factors which /7

might help ar hinder achievement of Y RE goals:
Amount of time for
¢ Instruction
¢Staff development
¢ Community involvement
¢Curriculum and/nr instructinn revision
4R uilding canstruction

sMaintenance

ooooooo
ooooooo
CO0Onod

s lanniny and development

;.\)

e .
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Budget for
®Operation
e Capital outlay
¢Curricutum riaterials
¢ Equipment and/or supplics
$Facilitics (classroom space an ..r other)
#Non-certified personnel (inaintenance, parszpreofessional, etc,)
¢ Professional personnel
¢State cducation laws and/or local school policies

eStudent enrollment

COoooooooan -
COOoO0nCang «
CoCOoonono -

sTransportation

Determined adjustments necded in each of the following areas to
achieve YRE goals:

Amount of time for
¢ Instruction
e Staff development
¢ Community involvement

¢Curriculum and/or instruction revision

HIRNRN
U0 LEOs

¢ Building construction

i

eMaintenance

COO0O00g

OCoo0ooan
000000000 DG

LOoo0od

¢Planning and development
Budget for

¢Operation

eCapital outlay

sCurriculum materials

0000

sEquipment and/or supplics

,_-.
U
-

¢Facilitics (classroom space and/or nther)

eNon-certificd perronnel {maintenance, paraprofessionai, etc.)
¢ Profcesional personncel

¢State ccucatlion laws and/or local school policies

eStudent «nrollment

8 Transporlation

o Decided whether achievemirnl of the YRE grals was feasible when
the required adjustnients in resources and restraiats were
considered,

0O
O
U
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FORMULATED ORJEGTIVES
{(The process of translating goals into specific statements of performance)

-
|
o

Stated attainable performance objectives in each
of the following areas:

¢ Comimunity support
®Curriculum and/ar inetructinn revision
sEquipment and/ar facilities utilization
eFinancial efficiency

sStalf support

CO00ooo

LOOOD0D ooootg

aStalf utilizatinn
Student performance
sIntellectual
® Social

e FEmotinnat

JO0o0

o Physical

r

¢Vocational

U000 coot.os

U
I
— L

®Ranked the objectives in each above arca in order of importarce
to pobtt achievement in that arca,

L B I R R I B B R N RN N A N I I N S N N N A

GENERATED ALTEEMATIVSS

’
Nt

{The process of identifying as many ways as pugaible to achirve ecach ubjective.)

i 2 3

s Reviewed current YRE proprams in nation (ar D [:] D
possiblc adaptation ta meet objectives. .

e Created alternative YRE programs to meet D D D

the objeclives,

* & £ 82 L ¥ %k £ £ ¥ & & & & & & & & & 2t & & & & & ¢ 5 & ¥k L A ¢ & ¥ L CE & %

NALYZED ALTERNATIVES

———l i o

i

Y
N 1

D.

slistablished minimum criteria which any alteenative must meet.

®Applicd the ¢riteria to cach alteraative.

Ayncrsed the

eNepree nf acceptability of the alternative to all affected

)
-

s Political implications

sL.egal finplicationg (xtate laws and local schanl palicicsy

L1000

ooSo
CoOo0 ook

eflanked each altern~tive for the degree ta which it met the
established criteria,

Q

FRIC
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Submitted alternatives to members of the following
groups to determin: preflerence!

o Board of cducation members

¢ Business community

o0

eCentral office adminigtrative and/nr supervisory staff

¢Local governmental nfficials (e.g, Dircctor aof Rec¢reatianl

L]

sParcnts
¢*Principals
‘S(udcnta
¢Teachers

sOthers (please specify)

COo00oooooo
CCoOooooud
L0000

————

~
&

AR A AL LA A A N U R N N B R N S Y S T S
SELECTED ALTHRNATIVE

f~

¥

Submitted repart an analysis of alternatives for decisinn to:

¢Superintendent

Y~1
Ll

*Board of education
8Citizens Advisory Comniittee
oCentral office staff

¢Other {please specify}

mimuinjnis
0oog
Oooog -

##*#*&'t’k#ﬂ«#ﬁttﬁ##ﬂ*#ttt*t#tht!#t#t#h\t####

DEVELORED PROCEDURTS FON INDPL LAMENTATION OF SELICTED ALTR PNATIVE
{The process of identidywng and aseigning T('R,,\’lnsd)lh.y for those proccuurcs necessary
for implementation.)

S22 03
¢ldentificd the activities and their schedules of nccurrence D r [
for puccessful implementation of the selected alternative. J
eldentificd the specific resuvlts anticipated from each activity. D D D
sAseigned responsibility to specific individuals for [:J D D
iinplemeantation activities.,
S Established & praccedure tn manitar activitics to ingure B D D
completion on speciiied dates.

Q

ftEleC
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Used an implementation procedure which initiated YRE in;

#One or more pitot schools

¢ Elementary echoots with plans to move the program to
higher grade "evels as pupils advance

®Secondary achoola
®All schoole in an attendance area
#One grade level

®All schools within the district

ooooo O -
OoocOog o e
DooCOo B8 e

¢ Other {pleasc specily)

OJ
]
[

“**#ti’##t*#ﬁi###*#t“##t*#*t#t**tt***##

EVALUATED [MPLEMENTATION PROCEDURES AND PERVORMANCE
(The procces of Cetermining wwhether periormance objeclives were achieved and
whether implementation procedures were successful, )

Established an evaluation procedure which;

o Definzd evaluation criteria

#Determined procedures for data collection, o‘rganization,
analysis, and recporting

®Assignced specific evaluation responsibilities

®Assigned reaponsibility for coordination of the evaluation
?Allocated funds

ono0 O

The evaluation was compleled by !
¢ Individuals within your aystem
¢ Outside agency(s) by contract
¢Individuals from both within and withou! the system
Evaluated the effect of the YRE program on:
Student performance
¢ Intellectual
8 Sncial
YEmatianal
S PLysical

sVocational

CoOooo Ooo 0000 Ok
Doo
Ccoooo 00D 0ooo Ok

Fducatinnal coxts

¢ Opcrational

00 OooUo

cU
U

8 Capital nuH’:\y
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Evalvated the effect rf the YRYE program on:
Attitudes
®Parent and/or other citizens
¢ Students
$Staff
¢ Family life style
$# Scrvices of religious groups
eBuciness and professional practices
eScrvicer of governmental agencies

oOthar (please specily )

-

Evaluated implementation procedures.
PR I
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L.

s_‘
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L

)

-

oooooCoo
DDDDD

4
Lra

[

{The process of vsta u..s'n'mg a system to make inlormation available when needed

during the planning process, )

Establiched arn information system which included identifying:
oWhat information would be needed

. ®Who would need information
¢VWho would have to provide information

8 An estimation ol haw many times different categories
of information wou'd be needad

® The type of repoarte Lo be compiled
The type of information storage system
© Files
¢ Computer
B R EE RN

MODIFIED PLANYING PROCHDURTS AND PROGRAM

*Made adjustments in planning proccdures as needed.

* Made adjustments in the YRE program ag a cesult of
the c¢valuation,

L B LI A - T 2 R R N I N T Y R T S SR

.

Thank you
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