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ABSTRACT

Classroom interaction, both student-teacher and
student-student, provides a stimulating atmosphere for literature and
creative writing discussions. Various recent research studies support
the thesis that literature is an important influence on children's
creative writing. Thus, teacher directed discussions require special
skills involving not only the art of questioning, but also indirect
behaviors such as the acceptance of children's feelings, the
encouragement of their reading and writing activities, and the
development of children's ideas. Through such sensitive approaches to
Cclassroom discussions, children's language development may be
encouraged. (JH)
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Children's Iiterature and Creative ‘Viriting are areas
with much potential for classroon interaction, although they
are guite personal activities in themselves. They are
conzunication activities, and, as such, evoke-through children's
regponses to them-nore interaction than Just the reader-writer
exchanse., It seems logical to discuss literature and writing
together, as children's 1lit e*ature is gomeone's creative

(

wriving, and creative writing or composing helps children
experience firsihand what happens in literature. The elements
inveolved are the samne,
It is gjenerally accepie i

sunport the helief -- that literature is an important influence

on ckildren's creative writing. Ivertts (1987), Sebesta (1967),
and Thoanson (1967) reported on the interrelationships of
composition and literature in the elementary sradez. Pinkhan
(1933) found that a model of literature aoproach (1n which
creavive writing was eneourased by heuring, discussing, and
evaluating geleeted worls fron the field of .Hnld“en' literature)
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was o seme extent instrumental in inproving ability in written
“th prade pupils, especially in the case of
urban childresn. Finliham suggested an inguiry approach based on
questicns develeped fron literature, Lyman Dunt (n.d.) advised
that thne ey Yo o jood cornference about reading lies in the
questioning,
Leachers need special cltills in the art of questioning ==

both in rerard to literature and to creative writing. Tor
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exanple, in discussinz a child's writing, the teacher can
help the child inprove in organization, clarity, or word choice
by aporopriate questions, such as, "What did you mean here?" or
"iihat happencd after that?"

In addivion to questioninry siills, other behaviors needed
by teachers in guiding children's developnent in the area of
literature and writing include:

Accervin~ feelinas, This is very important, yet often
secens very difficult for teachers to do. ‘Vhen a child writes

his innerrost thoushts and feelings, the teacher's response is
very important  indeed.

Praisini or encouraging, ZEncouragement, as positive

reinforcenen

t or writing activities, is also a
nuch-neceded teaching

[
ehavior. Iowever, praise is more helpful
when iv is specific, rather than general. 4 general "good"
nay pecome autonatic and rnot very si;nificant to the chilg,
lixed the endinjz of your stery; I liked
the way you worlked out the problen," actually gives needed
feedback.

-

while a specific, "I

Accentins or using ideas of siudents. Clarifying and

<

developinz ideas ars useful behaviors in conferences, whether
proup or irndividual.

Cirect, ond, of course, there is a place for direct behavier,
too. Yhe 1ndircct ones are stresssd more here, because I
1

5
~susnect they arce ucually ore nezlected in classroons.  The use
of interaction scules can hely teachers become aware of their
own repertoire of vehaviors and encourase them to be indirect
at tiries as well as direcct.

Indircev ochaviors geen especially hélpful in pronoting
growth in umicrstanding literature and skill in writing. One
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study oy 3iberstire (1S567) showed that better writing students
in fourth crade tended to sece their teachers as being easy-
zoing, pleasant, kind, clear, friendly, and soft. Accepting,
praising, interested questioning, and using children's ideas
seent to be behaviors that indicate pleasant, kind, friendly
teachers. '

Finally, more child-child interaction is recommended,
not just teacher-child. 3Seeker (1970) found that class
discussions did not seem to result in inmproved writing, but
that verbalization of one's own ideas is more conducive to
nature writing than is listening to others' ideas. Beeker
reconmended nore paired-student oral activity in order to give
the individual child more talking tine. Paired-student
discussion and sharing of literature is also good, for children
respond to peer recactions to literature. They learn much from
each other.

If children's suzgestions and opinions are valued, then
there will be more child-initiated talk. If we as educators
truly want to cncourage children's languase developnent, then
we will welcome more child-initicted talk and more child-child
interaction.
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