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PREFACE

This guide has been developed to acquaint teachers with Avon's
Nongraded Program and to make available to them a comprehensive set
of guidelines relative to the concept of nongradedness and its
subsequent implementation.

Obviously, this document is not intendad to be a blueprint for
teacher performance; rather, it establishes the parameters within
which the operation of a highly individualized process of instruction
is to take place. It is a program that recognizes not only the
individuality of the child but also of the teacher. No longer harnessed
by the chains of tradition, the teacher is able to bring to bear the full

capacity of her knowledge, imagination and professional posture.

All indguiries regarding Avon's Nongraded
Program are to be directed to:

Dr. Herbert F. Pandiscio
Superintendent of Schools
34 Simsbury Road

Avon, Connecticut 06001
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PHILOSOPHY

The Avon Nongraded Program is designed to recognize the individual
differences of children. Our plan provides a learning situation

to meet these individual differences. In the nongraded program

rigid grade lines are eliminated, enabling the child to acquire
academic and social skills at his own rate of speed. This philosophy
of the nongraded program is based on the following principles:

1. Each child is an individual with his own rate
and pattern of growth and should be evaluated
as such.

[y%)

Children should be taught at the level at whicn
they are, regardless of age or length of time
that has been spent in school.

3. A feeling of success is essential for normal
growth.

4., The child progresses from level to level with
a feeling of achievement because levels are
paced to him.

5. A pupil whose achievement approximates his
ability has made satisfactory progress.

6. A child should noc be forced to '"mark time"
until some of his peers reach his level of
academic achlevement or maturity; nor be
required to learn material beyonc¢ his range
of ability.

7. No child should be forced to repeat material
that serves no useful learning purpose.




THE NATIONAL SEQUENCE OF CHANGE IN THE
ELEMENTARY SCHOOL ORGANIZATION
1651 ~ First recorded, Dame School, New Haven, Connecticut.
180G 's~Lancastrian or Monitorial System in use.
1836 - First graded reading texts - McGuffey Readers.
1843 - Graded system in elementary schools started in Quincy, Mass.

1868 ~ St. Louls Schools initiated frequent promotions and
reclassifications.

1870 - First attacks on the graded system.

1888 - Pueblo Plan - encouraged individual progress - each pupil
following a differentiated channel of a "multiple-track' system.

1890 -~ The Batavia Plan - special assistance to slow learners.
1893 - Six-six Plan for school organization pr.'posed.
1396 -~ John Dewey established experimental school in Chicago.
1900's-Winnetka and Dalton Plans - used an individual task approach.
Platoon or Gary Plan - a highly organized departmental program.
1942 - Ungraded or Continuous Pupil Progress started in Milwaukee.
1950 's~*Dual Progress Plan, Ossining, New York - Specialists teach
math, science, music and art and one %eacher for a long block
of time for language arts and social studies.
*Team teaching, Lexington Mass., and Norwalk, Comnnecticut.
*Multi-grade, Multi-age Plan - Srades 1,2,3 and grades 4,5,6

are placed together for instruction (Torrance, California).

1960 's-Greater movement away from the self-contained classroom.

1963 - Nongraded Primary -~ Avon, Coanecticut.

1966 -~ Nongraded Intermediate I - Avon, Connecticut.

1967 - Nongraded Intermediate II and III and Equivalent grades 7 and 8.
Avon, Connecticut.

1968 - Committee formed to work on plans to nongrade Avon Senior High

Schiool - Avon, Connecticut.

Y




THE LOCAL PROCESS OF CHANGE
IN AN
ELEMENTARY SCHOCL ORGANIZATION

Fully aware of the educator's problem to provide a school
situation geared to the individual needs and abilities of the
child, the administration in the Fall of 1960 presented to the
full staff the idea of the liongraded Primary Plan. It was felt
that through careful study by teachers and administration, a
plan suitable for Avon could be developed. The Nongraded
Primary Prcgram was adopted in September, 1963, the scheduled
date for occupancy of a new elementary schecol.

The Superintendent of Schools communicated with one of
the outstanding authorities on MNongraded Primary structure.

Late in 1960, the principal was appointed for the new
school which would use the Nongraded Primary Plan. Several
interested teachers applied for positions in this program.
Three staff members were chosen to begin research on the
project under the direction of the building principal.

Investigations of existing plans in the state were made.
Additional information was gathered from over fifty school
systems from twenty-three states. Other wmaterial was compiled
from schools visited and from numerous texts, articles and
professional jourmals. The principal contacted several
educators working with thls type of progrem while attending
the Mational Elementary School Principals' Convention in
Atlantic City, New Jersey, in February, 1961.

The Board of Education in February, 1961, authorized a
three-week summer research study on the Nongraded Primary
Plen involving the staff already appointed. A Reading Super-
visor was adu.:d to the Avon Elementary faculty for the first
time. The Reading Supervisor woerked in conjunction with the
staff members to develop reading levels. The Superinteadent
of Schools continued his dialogue with the consultants regarding
the developnent of Avon's Nongraded Program.

Upon the completion of this research study, a tentative
plan for a nongraded primary unit in the new school building
was formulated. The administrative staff recelved the research
study and recommended that it be submitted to the Board of
Education for consideration. The Avon Board of Education
devoted its October 24, 1961, meeting to the presentation
of the research study. At this time the research staff ex-
plained in detail the structure of the nongraded primary unit.
Cories of the Avon Hongraded Primary Program were given to the
merbers of the Board for their careful study and considerationm,

At its March 20, 1962, meeting the Becard of Educatrion
unanimously approved the Avon Nongraded Primary Program for
implementation in the Rearing Brook School in September, 1963.
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The Board of Education again authorized a four week
research study to be held in the summer cf 1562 under the
direction of the Luilding principal. One new member was
appointed to the nengraded staff. Two staff members from
the research study cf the summer of 1361 completed the study
group, Six main items were considered during this session:
minor revisions and corrections of studv; more formalized
structure of arithmetic and reading levels, as well as other
curriculum areas; a pregram for grades %4-8; specific directions
for initial placement of children from a graded to a nongraded
school; the preparation of a news release for publication in
September 19€2 outlining the nongraded program in detail; and
the formulation of a program to evaluate the nongraded unit.

With the opening of the Roaring Brook School iu September,
1563, the primary nongradced program was implemented. Through-
out the year there was continuous study, evaluation and
revision of the program by the members of the study group and
the teachers involved in the classroom. Revisions were made
in accordance with these studies. It was then recommended to
the Board of Education by the administrative staf{ that this
primary, nongraded program be implemented ia all Avon elemen-~
tary schools in September, 19064. This was likewise approved
by the Board of Education and in September, 1964, all Avon
elementary scheols were using the primary nongraded curriculum.

During the academic year 1964-65 more studles were made
of the curriculum in actiecn.

In 1965 the administration recommended to the Board cf
Education thet the nongraded concept be extended throughout
the elementary and junior hizh school. The Board approved
this recommendation and authorized a four-week research study
for the summer of 1966 charged with extending the nongraded
curriculum through the junior high schocl. This committee
was composed of reading ard mathcumatics teechnars from the
upper elemencdry 2ad junicr high scheol grales. 1In effect,
this committee repeated the process of its predessor, that of
determining contert, order of imstruction, writing of cur-
rizulum and reference material.

In September, 1966, those elementary students who had
been studying the nongraded primary curriculum continued on
the new material. The rest of the students, those through
the junior high school, studied material which would make
placement on the levels of the curriculum possible in
September, 1967. This was done in some cases by the teachers
going through the new curriculum and working with concepts
which the s*tudents had missed dus to changes in placemtnt of
material. Thereiore in September 1967, all students in the
Avon schools, from kindergarten through ijunior high schoecl
were studying the curriculum coantained herein.

In May, 1967, the Board of Education approved the
continuation of the nongraded concept through the senior
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year of high school. Later a curriculum study committee was
approved for the summer of 1968 to work on the mathematics
curriculum for the senior high school following the level
format. This was done and was implemented in September, 1968,
for the freshman year at Avon High School. Further imple-
mentation in the hiigh scheol will follow in succeeding years.
Total implementation is plannsd by the 1970-~71 school vear.



A COMPARISON OF CRADED AND MONGRADED STRUCTURES

GRADED STRUCTURE

1.

A year of progress in subject matter seen as roughly
comparable with a child's year in school.

Each successive year of progress seen as comparable
to each part year or each year to coue.

A child's progress seen as unified: advancing con-
sistently in all areas of development; probably working
close to grade level in most subject areas.

Specific bodies of content as appropriate for successive
grade levels and so labeled: subject matter packaged
grade~by-grade.

Adequacy of progress determined by comparing child's
attainment ¢ coverage deemed appropriate to the grade.

Inadequate progress made up by repeating the work of a
given grade: grade failure the ultimzate penalty for
slow progress.

Rapid progress provided for through enrichment: encourage-
ment of horizontal expansion rather than vertical advancement
in work: attempt to avoid meving to domain of next teacher.

Rather inflexible grade-to-grade movement of pupils, usually
at end of year.

NONGRADED STRUCTURE

1.

A year of schiool life may mean much more or much less than
a year of progress in subject matter.

Progress seen as irregular; a child may progress much more
rapidly in one year and quite slowly in another.

A child's progress secn as not unified: he spurts ahead
in one area of progress and lags behind in others; may be
working at three or four levels in as many subjects.

Bodies of content seen as appropriate over a wide span of
years; learnings viewed vertically or longitudinally
rather than horizontally.

Adequacy of progress determined by comparing child's attain-
ment to his ability and both to long-term view of ultimate
accomplishment desired.

%low progress provided for by permitting longer time to do
given blocks of work: no repetition, but recognition of
basic differences in learning rate.



7. Rapid progress provided for, both vertically and horizontally:
bright children encouraged to mcve ahead regardless of the

grade level of the work; no fear of encroaching on werk of
the next teacher.

8. TFlexible pupil movement: pupil may shift to another level
at almost any time: some trend toward controlling shifts
on a quarter or semester basis.

ERIC
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QUESTIONS AND ANSYWERS Oi
AVQN'S HONGILDED PROGRAM

WHAT IS A NOLSRADED PROGRAM?

It is an administrative plen wnich removes rigid grade
lines and divides the curriculum intc learning levels.

WHY HAVE A NONGRADED rPROGRAM?

The program is designed with children's growth and
learning characteristics in mind. Because each child
grovs and learns at an individual rate, he can progress
from level to level at his own speed. It is a method
of gearing the instruction to the individuval child
according to his special neceds and abilities. Children
who learn at a more rapid rate will be able to progress
faster through the curriculum. Children who need a
longer period of time to complete the curriculum will be
able to accomplish this without repeating any block of
material.

WHAT DOLS IT MEAN?

The word "grade" is no longer used, but rather level is
used to designate the child's place in school.

WHAT IS LEVEL?

A level is a block of learning. Tach level contains a
group of related skills and knowledge.

ARE OTHER SUBJECT MATTER AFREAS TAUGHT?
Yes, all areas of the curriculum are taught.
WHEN DOES A CHILD MOVE FROY CNE LEVEL TO ANOTHER?

YWhen the skills and material of a level have been mastered,
the child can move to the next level. His work will be
evaluated by the teacher through the use of tests, both
standardized and teacher-wade, as well as her observations
of the child. It is to be exzpected that a child will have
periods of slow and rapid physical and mental growth. A
child may be above or below the level of some other children
who started school at the same time.

WHAT MEASURE OF ACHIEVEMENT WILL BE USED?
The testing program for the town of Avon will be used, as

well as other standardized tests sclected by the puidance
director, Teacher prepared tests will also be given.

10



10.

11.

DOES THE AVON NONGRADED PROGRAM INVOLVE CHANGES IN TEACHING
METHODS AND TECHNIQUES?

No, the Avon Nongraded Program 1s basically an administrative
plan which allows greatar flexibility and opportunity for the
Individual child.

WHAT ARE THE FEATURES OF THE AVON NONGRADED PROGRAM?

a. Each child is an individual with his own rate and pattern
of growth and should be evaluated as such.

b, Children should be taught at the level at which they are,
regardless of age or length of time that has been spent
in school.

c. A feeling of success is essential for normal growth.

d. The child progresses from level to level with a feeling
of achievement because the levels are paced to him.

e. A pupil whose achievement approximates his ability has
made satisfactory progress.

f. A child should not be forced to mark time until some of
kis peers reach i .evel of academic achlevement or
maturity; ner be :«quired to learn material beyond his
range of ability.

g. No child should be forced to repeat material that serves
no useful learning purpose.

h. No failures; no promotions. Each child begins in
September at his level of achievement in June.

i. Clecser and more freguent contact and cooperation between
parents and teacher.

j. The program requires greater inter-communication between
teachers in order to share materials and accurately
evaluate each child.

HOW DORS A NONGRADED PROGRAM AFFECT THE TRANSITION TO ANOTHER
SCHOOL IN THE SYSTEM?

The nongraded program will make the transition easier for

the student. He will start work in the new school at the

level he left off the previous June, Teachers will have a
complete record of his progress.

WOULD TEE NONGRADED PROGRAM CHANCE THE PRESENT DEPARTMENTAL-
IZATION PROGRAM IN THE UPPER LEVELS?

No! The wwo programs would complement each other, This
combination would result in better organization and make it
possible for teachers to become more effective.
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TEACHER INVOLVEMENT IN THE AVON NONGRADED PROGRAM

To become an integral part of the teaching staff of the Avon
Nongraded Program one must fully subscribe to the philosophy
on which the program is based.

1. After due consultation with the teachers involved, any
pupil may be changed from one classroom to another during
the schcol year upon the discretion of the administration.

2. 1f the physical size of the classroom would adequately
accommodate more children, the teacher must willingly

accept the children who have progressed to the level taught
in that classroom.

3. An inter-change of texts, teaching aids, and supplies
between teachers is essential if the best advantage is
to be made of instructional materials.

4. Each teacher must become thoroughly familiar with all
phases of the testing, evaluation, and record keeping of
each child and must constantly refer to this material when
considering level placement.

5. Frequent staff consultation at any and all levels must bw
engaged in for the exchange of ideas and the discussion of
mutual problems.

6. Each teacher must undertake a thorough and meticulous
recording of information pertinent to the child's progress.

7. Teachers must possess a thorough understanding of the aims
of the program and her role as an educator in Avon.

8. Teacher involvement in all areas of the school program,
e.g., P.T.A., Stuly Groups, etc., is essential to the
succzss of the program.

9. Cooi=ration between teachers as to duty and extra-curricular
activities is imperative.

10. It is the responsibility of the staff members to keep abreast
of rescarch and development of the nongraded concept nation-
ally. Professional materials will be provided.

11. Teachers must be willing to adapt to the somewhat less formal
structure.

12. There must be a willingness on the part of the teacher to
communicate to the parent any aspect of the program.

13. The success of the program is, as always, directly propor-
tional to the quality of the teaching accomplished by the
classroom teacher.




AVON'S NONGRADED PROGRAM
GENERAL STRUCTURE AND IMPLEMENTATION

READING

The Avon Continuous Reading Program is a developmental
program. The primary source used in the identification of
reading skills is the Ginn Basal Reading Series.

The reading curricz:lum has been divided into sequential
levels of learning. Within each level the skills are grouped
in relation to word analysis, comprehension skills and word
study skills. The skills within each level are taught as
required by the children. These skills are extended and
added to skills fr»m previous levels.

The Avon Reading Program begins in the kindergarten.
The pre-reading experiences of each child will contribute
greatly to his success as he progresses through the reading
levels. 1Included in our reading program is a Reading Readiness
Checklist. Throughout the school year the kindergarten
teacher will evaluate each child in relation to the readiness
factors. When a child has demonstrated the aquisition of thz
required skills, according to the judgment of the teacher,
activities and experiences will be planned for him.

The pre~reading skills are incorporated into Level One
of our reading program. When a child has demonstrated
competence in the skills of this level, he will progress to
Level Two. Reading teachers will be available on request
frow the kindergarten teacuhers to assist in the evaluation
of »upil performance.

When the skills and material cf Level 1 have been mastered,
the child way move to Level 2. The teacher will carefully
evaluate the child, his social, physical and emotional growth
znd his academic accomplishments. If the child has made above
average progress and is ready to move on, the kindergarten
teacher will confer with the Level 2 teachers to insure proper
placement of the child, The tecacher will be made aware of the
chiild's strengths and weaknesses. The kindergarten and

desisnated Level 2 teacher will confer with the parent. It will

be necessary for the parent to transport the child for the
remainder of the year to and from school. The emphasis in
Level 2 through 12 is on introducing and developing the basic
reading tools which will be needed in all levels. Levels

13 through 23 are primarily an extension, refinement and
application of all the reading skills.

The emphasis in this program is on the development of
those skills which will enable the pupll to use reading as a
tool for learning in all curriculum areas and functional
situations in and out of the classroon.

13



BASIC ASPECTS OF THE NONGRADED PROGRAM

The Avon Ncongraded Plan has divided the first nine years
of schooling into learning reading levels through egquivalent
grade 8.

Rigid grade lines have been removed to enable the child to
progress at his individual rate.

The child will move from level to level according to his
social, emotional and academic achievement.

There is no specific time allotment for any level.

A teacher wmay tcach three or four levels during a year,
and therefore, the child may have the same teacher for the
school vear. dowever, it is pcssible that when a child
changes levels, he may change teachers.

In most instances, kindergarten through grade 8 required
nine years. Under this plan it would also be nine years for
the average child. However, the child who is able to proceed
at a faster rate of learning might complete the prescribed
curriculum in iess time. The slower child might take more
time for tne same curriculum.

No c¢hild is ever considered a "failure". If he does
not meet the standards of social, amotional, and academic
achievement for a given level in a réasonable length of time,
then ve study the cause, and adjust his program to fit his
neads and problems.

Although there is emphasis on reading and mathematics,
all areas of the curriculum are covered.

All elementary schools in Avon participate in the Non-
graded Program. There 1s no difference in the curricula of
any school.

The Nongraded Program do&s not involve different teaching

techniquas, but through administrative groupings, offers
sequential growth and learning.

USING THE LEVELS

Teachers must realize that pupils possess a wide range
of ability and reading achievement. In order to ensure con-
tinuous progress for each aud every child, they must be
appropriately grouped and taught at a level that is consistent
with their needs. Some pupils move rapidly through the
sequence of skills, while other pupils may take considerably
longer. Each teacher must therefore accept the responsibility
of helping each student in an orderly was to sequentially
develop the reading skills as he progresses from one level

Q to the next.
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EVALUATION

Freguent evaluation of pupil performances is essential
to ensure proper placement and contiiivous reading progress.,

Performance of unit tests, informal reading tests and Ginn
Readiness and Achievement tests will provide teachers with
data that will enable them to move effectively, assess and
diagnose the needs and achievement of each pupil. The teacher
thus, becomes a "diagnostic teacher" grouping and regrouping,
teaching and reteaching according to the strengths and
weaknesses in skill development.

This reading program includes suggestions for evaluation
of pupil performance. Before a pupil progresses from one
level to the next, the teacher should be certain that he
has acquired the necessary skills as indicated by his per-
formance on the suggested tests.,

The Informal Reading Tests which follow each level in
the program were devecloped from the stories in tlie Ginn Basal
Readers. They are easily administered and scored.

In the primary gection tests should be administered
individually by the teacher as oral reading tests. In the
intermediate section, they can be administered individually
as oral reading tests or in groups as silent reading tests.
The classroom teachers are encouraged to use them as needed.

MATERIALS FOR ENRICHMENT OR REINFORCEMENT

Included in the Avon Reading Program are suggestad
materials for enrichment and reinforcement. These materials
are "suggested' and this should be strongly realized, and
not used exclusively. A wide variety and range of supple-
mentary materials ave available and classroom teachers are
encouraged to select those aprropriate for her group.

Independent reading in a wide variety of materials will
enhance the rezding program for each child and therefore the
use of enrichment materials in conjunction with the basal
reading program 1s encouraged.

When a level has been completed materials for rein-
forcement will be selected by teachers evaluation and
performance on the test used in evaluation.

Visits to the library will continue to be an important
part of our reading program. Pupils should be assisted by
teachers and librariansz to select hooks that are compatible
with their reading level.

RECORD KEEPING S

It becomes apparent to teachers that accurate and thorough
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records on the performance of each child are a vital aspect in
the succeusful implementation of the Avon Reading Program. All
the information and data obtained through the administration of
tests are to be recorded on the Reading Skill Cards. Pupil
profile sheets and informal tests records should all be recorded
in a cumulative folder.,

SAMPLE
READING SKILLS CARD

LEVEL 9

Teacher Punil
Date entered Date completed Check
Weaknesses
1. Vocabulary of Third Reader Level One-335 words|
2. Silent letter ia wr.
3. Digraphs and double vowels: ie, ez and ou ]
followed by r.
4, Principles governing vowel differences:
a. Exceptions to rule of double vowel.
b. Rzcognizing vowel units in syllables,
5. Plural forms: f to ves.
€. Suffixes: vy, lv, self, est; as syllabic units|
7. Prefixes: a, be, and un; as syllabic units.
8. Contracticns: more than one letter omitted.
9. Recognize syllabic division of words.
a. As parts of one-vowel sound.
b. Silent vowel in syllables with digraphs.
c. Vowel sounds in each syllable.
d. Double vowel in one and two syl. words.
e. One syllable words ending with silent e,
f. Syllable ending in silent e.
g. Compound words.
h. Double medial consonants.
COMPREHENSION SKILLS
1. Arrange words in alphabetical order to more
than one letter. i
2. Use skimming to locate paragraphs, subtitles,
ideas and information. !
3. Select key sentence to show main idea.
4. Find similarities and differences in content.
S. Review skills taught on prior levels, f
Possible score Date Third Reader I Achievement
Vocgbulary ! Word Analysis Comprehension
Word | Word | Vow. Vow.|Struc.|Struc.| Total Cre.{Seq.'Main!Fol. Total
mng. | mng. sng.'dbl. comp. }end, rdg. idea{dir.
‘ con.
30 ) 29 Vsl o164 15 17 57 1.2x5,5{12,37
Total
Tests Teacher comment:

1, 2, &3



The teacher of Level 1 students must use observation to
determine what children have rcachad a point of maturation
favorable to reading. Important criteria to follow are:
does the child

Work well alene and/or with a group?

Have an attention span of 15 minutes or more?
Write first name?

Use left to right eye progression?

Use hand to eye coordination?

Have firm control of small muscle coordination?
Repeat rhymes and songs in sequence?

Speak in complete sentences?

[

It is expected that only a few children will be ready for
the more formal situation of begirning reading. The teacher must
watch social, physical and emotional development closely to assure
the students success in the Readiness Program. The child who is
pushed ahead is not usually as successful as the motivated child
who progresses at his own rate of speed.

17



READINESS CHECKLIST
Pupil

Physical Readiness

1. Eyes YES

A, Do the child's eyes seem comfortable (does 1.
not squint, rub eves, hold materials too
close or too far from eyes)?

B. Are the results of clinical tests or an 2.
oculist's examination favorable?

2. Ears

A. TIs it apparent through his responses to 3.
questions or directions that he is able
to hear what is said to the class?

B. Does he respond tc a low-voice test of b,
20 feet, a whisper test of 15 inches?

C. Do the results of his audiometer test 5.
indicate normal hearing ability?

3. Speech
A. Does he articulate clearly? 6.
B. Does he speak in a group with some 7.
confidence?
C. Does he speak without gross errors in 8.
precnunciation?

D. Does he respond to suggestions for speech 9.
improvement?

4, Hand-Eye Coordination

A, TIs he able to make his hands work together 10.
in cutting, using tools, or bouncing a ball?

5. General Health
A. Does he give an impression of good health? 11.
B. Does he seem well-nourished? 12.

C. Does the school physical examination 13.
reveal good health?




Social Readiness

Cooperatiovn

A,

Does he work well with a group, taking
his share of the responsibility?

B. ©UDoes he cooperate in playing games with
other children?

C. Can he direct his attention to a
specific learning situation?

D. Does he listen rather than interrupt?

Sharing

A. Does he share materials, without
monopolizing thelr use?

B. Does he offer help when ancther child
needs 1t?

C. Does he await his turn in playing or in
ganes?

D. Does he await his turn for help from the

teacher?

Self-reliance

A.

Does he work things through for himself
without asking the teacher about the
next step?

Dozs he take care of his clothing and
materialg?

Does he find something to do when he
finishes an assizned task?

Does he take good care of materials
~ssigned to him?

Emotional Readilness

Adjustment to Task

A,

Does the child see a task, such as
drawing, preparing for an activity, or
cleaning up, through to completion?

Does he accept changes in school routine
calmly?

14.

15.

16.

17.

18.

19.

20,

21.

22.

23.

25.

26.

27.

YES NO

19
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Does he aprear tc be happy and well
adjusted in school work, as evidenced
by relaxed attitude, pride in work, and
eagerness for a new task?y

Does he follow adult leadership without
showing resentment?

Poise

Dces he accept a certain amount of
opposition or defeat without crying
or sulking?

Does he meet strangers without displaying
unusual shyness?

Psychological Readiness

Mind-Set for Reading

A.

Poes the child appear interested in books
and reading?

Dces he ask the meaning of wcrds or
sigas?

Is he interested in the shapes of
unusual words?

Mental aturity

A,

Do the results of the child's mental test
predict probable success in learning to
read?

Carn he give reasons for his opinions
about nis own work or the work of others?

28.

29.

30.

31.

32.

33.

c
-

36.

Can he make or draw something to illustrate

an idea as well as most children of his
age?

Is his memory span sufficient to allow
memorization of a short poem or song?

Can he tell a story without confusing
the order of events?

Can he listen or work for five or ten
minutes without restlessness?

37.

38.

39.

40.

YES NO

20



3. Mental Habits

A.

F.

Has the child established the habit of
looking at a succession of items from
left to right?

Does his interprctation of pictures
extend beyond mere enumeration of
detailis?

Does he grasp the fact that symbols
may be associated with spoken language?

Can he predict possible outcomes for
a story?

Can he remember the central thought
of a storv as well as the important
details?

Does he alter his own method to profit
by another child's example?

4, Language Patterns

A.

B.

Ginn Manual for Teaching the Reading-~Readiness Program

Does he take part in class discussions
and conversations?

Is he effective in expressing his needs
in classrocm situations?

Are the words used in the pre-primers
and the primer part of his listening
and speaking vocabulary?

Does he understand the relationships
inherent in such words as up and dovm,
top and bottom, bin and little?

Does he listen to a story with evidence
of enjoyment and the ability to recall
parts of it?

Is he able to interpret an experience
through dramatic play?

41.

42.

43,

44,

45.

46,

47.

48,

49.

50.

51.

52.

pp.

55 to 57.

YES XNO

21
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LEVEL 1
LEVEL REQUIRFPMENTS
Orientation:
Develop motor skills =~ tracing, marking, drawing.
Learn to listen attentively.

Follow directions.

Auditory Percention:

Identifv familiar sounds.

Identify pairs of rhyming words, i.e., nursery rhymes.

Icdentify and label initial consonant sounds: Tt, Bb,
Ss, tim, Tf, Pp.

Visual Perccption:

See likenesses in color, shape, size, action and details.

Observe differences in shape, size, action and details.

Recognize what is missing from a picture, i.e, table minus
leg.

See likenesses in letters and words.

atch word-picture and word-word: Tom, Betty, Susan,
liother, Father,

Comprehension:

Interpret pictures ~ find main ideas, sequence, details,
draw conclusions.

Develop the ability to use oral expression - retell a
story.

Learn ''left’ and "right"”; "left to right'.

Identify colors -~ vred, green, yellow, blue, brown, black,
orange, purple.

Learn concepts of size: big-little, short-tall, more-less.

Identify and enumerate all letters of the alphabet - upper
and lower case.

Understand family association.

Understand ownzrship - Tom's wagon.

Classify: Flip-dog; Tom-boy; animals, vegetables, fruits,

Texts: Kindergarten Kit
Games to Play
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Supplementarv Material:

Fun With Tem and Patty

Readiness foy Learning (J. B. Lippincott Co.) visual and
auvditory perceptual motor training

Getting Readvy to Read (loughton-14ifflin) -~ emphasis on
phionics and the alphabet

Frostigz materials

Continental Press Worksheets

v:aded Alphabet Card (Hammett catalog) - tactile-
kinesthetic approach

Teacher-made materials

Evaluation:

Ginn Pre Reading Test
Metropolitan Readiness Test
Teacher Evaluation

23



Vord Analysis Skillg

Phonetic Analysis:

Structural Analvsis:

Context Clues:

Comprehension Skills

Main Idea:

Details:

Sequence:

Inferential and
Critical Reading:

ERIC
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LEVIL 2

JZL REQUIREMENTS

- ugter '"Werds in Color' Program
(thru Caart &)
Master all letter names in printed
or manuscript form
Recognition of short vowel sounds
Perceive and label initial sounds-
b, s, m, £, t, hard ¢, w, r, h,
d, hard g, p, 1, n, w
-Introduce final sounds - s, n, », t,
k
- Recognize rhyming words: ret-get,
man-~can, make-cake, ball-tall
~ Recopnize all long vowel sounds

- Pecognize plural form of nouns

11t

- Recognize "3" form of verbs

- Use whole sentences to identify
unknown word
~ Combine auditory and context clues

~ Undergtand that a series of con-
nected sentences are related to
a single main 1dea

-~ Fead for specific details to
answer oral guestions
- Identify the speaker

~ Develcp the understanding that a
series of events occurring with-
in one episode may be ordered
gequentially

- Draw conclusions based upon a series
of related episodes

- Asgoclate word symbol with picture

- Relate picture and text

- Evaluate incidents or statements
in light of child's own experiences

-~ Develop the ability to predict
outcome of events and actions of
characters

~ Listen to poetry

24



Study Skills

Following Directions: -~ Follow oral directions given

in uninterrupted sequence
- Follouw simple directions
independently

Locating and
Organizing Information: - Understand the use of the table

of contents
~ Become aware of various sources
of information
- Use alphabetical sequence in
locating information
-~ Begin to use word classifications
~ Develop the ability to locate
places on simple maps and charts

Selecting, Evaluating and
Recalling Information: - Develop the ability to select from

Mastering Mechanics of

several respouses the one that
best answers the question
- Recall main incidents in materials

Silent and Orzl Reading: -~ Learn to handle books correctly

Texti:

- Master left-to-right progression

- Master line by line sweep

- Read silently with comprehension

- Develop ability to read aloud
with proper emphasis and clear
pronunciation

Words in Color Program - Wcrds in Color charts-worksheets
The l.ittle Red Storybock - tledern Curriculum Press

The Little Green Storvbook - Palo Alto Reading tMaterial
The Little Blue Storybook

Cora With Us

Preprimer Workbook

Look and Listen Level 1 (Ginn Word Enrichment Program)

Sunplementary Material:

Phonics We Use - Learning Games Kit (Lyons & Carnzhan -
Game 1)

Seequees Puzzles (Judy) to develop sequence

Frostig Materials

Continental Press Worksheets

Teacher-made materials

Specific skills series - Barmell Loft Ltd.

Evaluation! Durrell Informal Inventorvy

Ginn Pre-Primer Achilevement Test
Unit Tests = Ginn manual
Informal Reading Inventory
Teacher Evaluation
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INFORMAL READING INVENTORY

(LEVEL 2 ~ 38 words) Pupil

Motivation: Do you like surprises? Let's read to find out
about a surprise.

6 "See what I have,"” said Mother.
11 "This is something for you.

16  You can make something funny.
21  You can make a surprise.

25 You can surprise Father'.

29  "Tom! Susan!’ said Betty

34  "See vhat we can make.

38 Come here and help."
COMPREHENSION CHECK

Fact 1. Who spoke first in the storv? (Mother)

Fact 2, What did bdlother tell the children to make?
(a surprise)
Inf. 3. UWho 1is golng to be surprised? (Father)
Voc. 4, Find the word that tells how the surprise
will look. ("funny'")
Inf. 5. How do vou think TFather will feel?
(surprised, happy)
EVALUATION YES NO
Reversals
Inversion
Substitution
Punctuation Vocabulary A
Finger pointing Comprehension %
Head movement
Lip movement
EXPLANATION
Vocabulary
Errors A Level
99 Independent
95 Instructional
20 Frustration
Comprehension
90 Independent
75 Instructional

[ERJ!:‘ 50 or less Frustration




LEVEL 3
LEVEL REQUIPIMENTS

Werd Analysis Skills

Sight Vocabulary: ~ Master vocabulary in The Little
White House (99 words)

Phonetic Analysis: - Magter all letter names in printed

and manuscript form

- Perceive and label initial conson-~
ants: n,d,p,m,s,h,l, hard g,y

- Perceive and label final consonants:
t, p, m, k’ d’ n

- Reinforce short 1, o, u

- Extend study of short a and e

-~ Introduce wh, ch, th

~ Match rhyming words

- Learn words with silent conson-
ants as sight words (know)

Structural Analysis: - Extend plural form of nouns

- Introduce singular possessive
form of nouns

- Extend "s" form of verbs

- Introduce "ed" form of verbs

- Introduce root words

- Develcp auditory recognition of
number of syllables

Context Clues: - Use whole sentence to identify
unknown word

- Combine auditory and coantext clues

Comprehension Skills:

tlain Idea: - Understand that a series of con-
nected sentences are related to
a single mein idea
- Make generalizations to clarify
main idea

Details: - Identify the speaker
- Read for specific detail
~ Read to answer questions

Sequence: - Recall and arrange events in se-
quential order under teacher
direction

~ Draw conclusions based upon a
series of related episodes

ERIC
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Inferential and
Critical Reading:

Study Skills

Following Directions:

Locating and
Organizing Information:

Selecting, Lvaluating and
Recallirg Information:

i

Mastering ’lechanics of
Silent and Cral Reading:

Texts: The Little White House

Associate word symbol with picture;
relate picture and text

Evaluate incidents or statements
in light of child's own experiences

Dazvelop the ability to predict out-
come of evants and actions of
characters

Listen to pcetry

Gain independence in following
simple printed directions

Become aware of various sources
of information

Understand the use of the table
of coiitents

Jse alphabetical sequence in
locating informaticn

Begir to use word classifications

Begin to classify phrases

Organize materials in simple
chart or storv form

Develop the ability to locate
places on simple maps

Continue uge of charts

Begin to develop the ability to
listen to a speaker and to
recall facts glven

Evaluate several responses and
select the most suitable

Learn to handle books correctly

Read eilently with comprehension

Learn to scan under teacher direction

Begin to develop facilityv in read-
ing one sentence that extends
from one line to the next

Develop abllity to read aloud with
proper emphasis and clear
pronunciation

The Little White House workbook

Self-Hely activities

Look and Listen ~ Level 1 (Cinn Word Enrichment Program)
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Supplementary Material:

Continental Press VWorksheets

Phonics We Use - Learning Games Kit (Lyons and Carmahan)
Games 2 and 3

Guess Who (Scott Foresman)

Teacher-nade materials

Specific skills series (Bainall Loft, Ltd.)

Evaluation:

Durrell Informal Inventory#*
Gion Achievement test

Unit Tests - Cinn manual®
Informal Reading Inventory#
Teacher Evaluation

* Availablz through the Reading Department
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INFORMAL READING INVENTORY

(LEVSL 3 -~ 57 words) Pupil

Motivation: What do vou think the duck will do next?
Let's read and find out.

4 Tom said, "'Look now!

11 Look where the duck is now.

16 It is in the water.

22 It did not walk to Susan.

28  The duck walked to the watert"

31 The children laughed.

38 "The toy duck is funmny," said Betty.
46 "It is like the ducks on the farm.
49 1t can walk.

52 It can gquack.

57 And it likes the water."

COMPREHENSION CHECK

Fact 1. VWhere did Tom see the duck? (in the water)

Inf. 2. Was Tom really surprised to see the duck walk
to the water? (yes)

Inf. 3. VWhy do you think the duck walked to the water?
(it was turned that way)

Voc. 4, What sound does a duck make? (quack, quack)

Fact 5. Why did the children laugh? (they thought the

duck was funny)
EVALUATION YES NO

Reversals
Inversion
Substitution
Punctuation
Tinger pointing
Head movement
Lip movement

Vocabulary %
Comprehension %

RRRRNN
ERRRRR




EXPLANATION
Voczbulary

Errors

Comprehension

99
95
90

39
75
50 or less

Level

Independent
Instructional
Frustration

Independent
Instructional
Frustration
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LEVEL 4

LEVEL REQUIREMENTS

Word Analysis Skills

Sight Vocabulary: - Master vocabulary in Cherry
Street (171 words)

Phonetic Analvsis: - Master all letter names in

printed or manuscript form

- Identify initial consonants:
j’ 2, kr Y, V

- Identify final consonants:
d: k3 m, n, p, t, T

- Identify medial consonants:
k, n, p, 2z, t; T

- Extend study of short vewels

- Introduce blends: bl, pl, st,
br, gr, dr, fr, f1l

- Introduce digraph sh

- Match rhyming words

- Develop ability to substitute
initial and final consonants
to make new words

- Learn words with silent conson-
ants as sight words (lamb, know)

Structural Analysis: - Extend plural form of nouns, also

"es' form

- Lxtend singular possessive form;
introduce plural possessive
form of nouns

- Extend ''s', "ed" form of verb

- Introduce "ing" form of verb

~ Learn to identify the two
separate words in a compound word

- Extend the ability to recognize
word parts

- Use contractions orally and read
without concern for origin

- Develop auditory recognition of
number of syllables

Context Clues: - Combine auditory and context clues
~ Combine phonetic and context clues
- Use whole sentence to identify
unknown word
-~ Begin to use contrast and com-
parison in context clues
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Comprebension Skill

Main Idea:

Details:

Sequence:

Inferential and
Critical Reading:

Study Skills:

Following Directions:

Locating and

Organizing Information:

ERIC
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Understand that a series of con-
nected sentences are related to
a single wain idea

Make generalizations to clarify
main ideas

Identify the speaker

Read to answer questions and to
follow oral and written directions

Listen, recall and reread for
specific detail

Devolep the concept that details
fill out, extend, clarify and
decument the main idea

Recall and arrange events in
sequential order under teacher
direction

Draw conclusions based upon a
series of related episodes

Associate word symbol with
picture; relate picture and text

Develop the ability to predict
most logical of several given
outcomes

Recognize the difference between
opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Recognize tause and effect
relationships

Listen to poetry

Gain independence in following
simple printed directions

Organize materials in simple
chart or story form

Bepin to use word classification

Begin to classify phrases

Understand the use of the table
of contents

Use picture dictionary

- Use alphabetical sequence in

locating iniormation

Become aware of various sources
of informetion

Cevelop the abilitv to locate
places on simple maps; continue
use of charts
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Selecting, Evaluating
and Recalling Information:

Mastering Mechanics of
Silent and Oral Reading:

Texts:

On Chierry Street

Cn Cherxy Street Workbook

Self-Help Activities

Sounds and Symbols - Level 2 ( Ginn Word Enrichment Program)

Supplementary Material:

Develop the ability to listen
to a speaker and to recall
facts given

Evaluate several responses and
select the wmost suitable

Learn to handle books correctly

Read silently with comprehension

Gain facility in reading one
sentence that extends from one
line to the next

Develop ability to read aloud
with proper emphasis and clear
pronunciation

Learn to scan under teacher
direction

Sentence Builder (l{ammett catalog) sentence development
Continental Yress Worksheets
Phonics We Use - Learning Games Kit (Lyons and Carnahan)

Games 4, 5, 7

Fun With Our Family (Scott Foresman Company)

Teacher-made materials

Specific Skills Series (Barnall Loft, Ltd.)

Evaluation:

Ginn First Reader Achievement Test
Unit Tests -~ Ginn Manual#®
Informal Reading Inventory®

Teacher evaluation

* Available through the Reading Department
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INFORMAL READING INVENTORY

(LEVIL 4 ~ 39 words)  Punil

Motivation: Do you think that Uncle Fred will let the
children help him?

5 '"'Come on'" laughed Uncle Fred.

10 "Come into the garden, fammers.

17 I have work for you to do.

23 There is work in my garden

28 for one, two, three farmers!

35 Come with me and get to work.

39 Let's plant the cabbage."

COMPREHENSION CHECK

Fact 1. What was Uncle Fred going to plant? (cabbage)

Fact 2. Vaere did Uncie Yred invite Susan and Betty to
come? (into the garden)

Inf. 3. How do you know that Uncle Fred will enjoy
having Betty and Susan help him? (he laughed)

Inf. 4, What work will they do? (plant the cabbage)
Voc. 5. Tind the word that tells what the farmers will
do to the cabbage. (plant)
EVALUATION YES KO
Reversals
Irnversion
Subgtitution
Functuation Vocabulary %
finger pointing Comprehension %
Head movement
Lip movement
EXPLANATION
Vocabulary
Errors A Level
None 99 Independent
2 95 Instructional
4 or more 90 or less TFrustration
Comprehension
None 90 Independent
Q 1 75 Instructional

[ERJf:‘ 2 or more 50 or less Frustration




LEVEL 5

REIUFORCEMENT OR EWRICIMENT LEVEL

Yord Analysis Skill

w

Sizht Vocabulary:

Phonetic Analysis:

Structural Analysis:

Context Clues:

ERIC
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Master vocabulary in Open The
Gate or Tales to Remember

lfaster all letter names in
printed or manuscript form
Identify initial consonants:
j’ Z, k’ Y’v
Identify final consonants:
d, k,my n, n, t, r
Identify medial consonants:
k, n, p, z, t, T
Lxtend study of short vowels
Extend study of long vowels
Introduce silente" rule
Ixtend study of blends: b1,
pl, st, br, tr, gr, dr, fr, fl
“faster digravhs: wh, ch, th, sh
Yatch rhyming words
Develop ability to substitute
initial and final consonants
to make new words
Develop ability to substitute
blends to make new words
Learn words with silent conson-
ants as sight words

‘laster plural form of nouns

Extend the study of singular and
plural possescive forms of nouns

Extend the study of "s", "ed",
"ing" forms of verbs

Continue to identify two separate
vords in 2 compound word

Lxtend tne ability to recognize
wvord parts

Use contractions orally and read
contraction without concern
for origin

Continue development of auditory
recognition of the number of
syllables

Combine auditory and context clues

Combine phonetic and context clues

Use whole sentence to identify
unknown word

Begin to use contrast and compar-
ison in context clues



Comprehensive Skills

tiain Idea:

Details:

Sequence:

Inferential and
Critical keading:

Study Skills

Following Directions:

Locating and
Organizing Information:

ERIC
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Understand that a series of con~
nected sentences are related to
a single main idea

tialke geuaralizations to clarify
main ideas

Pead to answer questions and to
foilow ovral and written directions

Develop the concept that detalls
f111 out, extend, clarify and
document the main 1dea

Listen, recall and reread for
specific detalls

Pecall and arrange events in
gequential order under teacher
direction

Drais conclusions based upon a
series of related events

Associate word symbol with picture;
relate plcture and text

Develop the ability to predict
most loglcal of several given
outcomes

Recognize cause and effect relation-
ship

Recognize the difference between
opinion and fact

Distinpuish fact from fancy

Distinpuish true from untrue

Listen ta poetyy

Gain Independence in following
glmple printed directions

Understand the use of the table
of contents

Use pilcturz dictionary

Use alphabetical zequence in
locating inforwmation

Become av:are of varlous sources
of information

Uge word clagsifications

Classify phrases

Organize matcvials dn a gimple
chart or story form

Develop the ability to leocate
places on simple maps: continue
use of charts
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ilastering !lechanics of

Silent and Oral Reading: - Learn to handle books correctly

Read silently with comnrehenslon

Learn to scan under teacher
direction

Gain facility in reading one
sentence that extends from
one linz to the next

Develop ability to read aloud
with proper emphasis and
clear pronunciation

Texts:

Open the Gate
Tales to Rewmenber
Sounds and Symbolg ~ Level 2 (Cinn Word Enrichment Program)

Evaluation:

Cinn Readiness Test for e Are Neiphbors
Informal Reading Inventory®
Tezacher evaluation

* Avallable through the Reading Department
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INFOPMAL READING INVENTORY
(LEVEL 5 - 41 words) lPupil

Hotivation: Let's read to find out about a little tree.
7 A little pine tree was not happy.
13 The little tree did not like
17 its long green needles.
22 "Other trees do not have
25 long green needles.
34  They have pfetty leaves.
41 I want to look like other trees."

COMPREHENSION CHECK

Fact 1. Waat didn't the little tree like? (its needles)
Fact 2, What did the little tree want? (leaves)
Inf. 3. How did the little tree feel? (not happy)
Inf. 4. Could the pine tree really change? (no, make-believe)
Voc. 5. low did the needles look? (long, green)
EVALUATION YES NO
Reversals
Inversion
Substitution
Punctuation Vocabulary 4
Finger pointing Comprehension %
dead movement
Lip movement
EXPLANATION
Vocabulary
Errors Z Level
Norn.e 99 Incependent
P 95 Instructional
4 or more 90 or Frustration

less
Comprehension
None 20 Independent
1 75 Instructional
2 or more 50 or Frustration

less




LEVEL 6

LEVEL REQUIREMENTS

Word Analysis Skills

Sight Vocabulary: - Master vocabulary in We Are
Neighbors - 226 words

Phonetic Analysis: - Master all single consonant
sounds in initial and final
positions

-~ Extend all long and short vowels

- Develop silent'e" rule

~ Introduce long vowels in two-
letter words (me, my, go)

- Introduce initial sp, tw, cl,
sw, sl, sm, sn

- Introduce final sh, ch, ck,
nk, cks, x, ng

- Introduce diphthongs ai, oa,
ea, ee, ay

- Extend ability to substitute
blends in known words and
to make new words

- Recognize and use: an, ast,ack,
ar,ace,ame,og,ot,oc,oat,own,
ound,oy,un,ut,im,ight, 111,
ing, ip

Structural Analysis: - Drop "e'" before "ing' ending
(come-coning)

- L.earn woxds with silent con-
sonants as sight words

- Extend study of singular and
plural possessive forms of
nouns and their variants
(man's-men's)

-~ Master s, ed, ing form of verbs

~ Extend use of compound words

- Extend ability to recognize
word parts

- Introduce '"er" as an agent(farmer)

- Recognize words in which final
congsonant is doubled before
adding ing, ed, er

- Recognize words in which final "e"
is dropped before adding suffix
(true-truly)

- Recognize words in which "y" is
changed to "i" o

- Introduce contraction: that is -
that's

~ Develop auditory recognition of
number of syllables
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Context Clues:

Comprehiension Skills

Main Idea:

Details:

Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

Locating and
Organizing Information:

Combine phonetic and context
clues

Begin to use contrast and com-
parison in context clues

Use context clues for meaning
and pronunciation

Read to find the main idea of
the story

Choose titles for a story

Find summarizing sentence

Summarize main ideas of a story

Read to answer questions and to
follow written and oral directions

Develop the concept that details
fill out, extend, clarify ard
document the main idea

Read to prove or refute answers
to questicns

Read to recall story content

Recall and arrange events in
sequential order independently

Draw conclusions based upon a
series of related events

Use sequential order to make in-
terpretations and predictions

Recognize cause and effect
relationships

Develop the ability to predict
most logical of several given
outcomes

Read for clues that tell how
characters look, feel, talk

Make comparisons and contrasts

Read simple poetry

Distinguish fact from fancy

Recognize the difference between
opinion and fact

Distinguish true from untrue

Gain independence in following
simple printed directions

Organize materials in simple
chart or story form

Classify words and phrases
that tell when and where
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- Use table of contents indepen-
dently

- Master correct sequence of the
alphabet and alphabetical
order by the first letter

- Begin to use simplified dictionary

~ Begin to use library as a source
of information

— Become aware of the globe as a
representation of the world

- Become aware of compass directions

— Understand that small things on a
map stand for large things in
reality

- Use simple legends to understand
symbols

Selecting, Evaluating
and Recalling Information: - Listen to a speaker and recall
facts given
- Evaluate several responses and
select the most suitable
- Develop ability to gather relevant
fact from short talk or from an
informative selection read by
the teacher

Mastering tlechanics of
Silent and Oral Reading: -~ Master correct handling of books
- Read silently with comprehension
- Scan to get specific information
undey teacher direction
- Master reading one sentence that
extends from one line to the
next
-~ Read with proper emphasis and
pronunciation

Texts:

We Are Neighbors

Vowels and Variants - Level 3 (Ginn Word Enrichment Program)
Self-Help Activities

We Are Neighbors workbook

Supplementary Materials:

Specific Skill Series A (Barmell Loft Ltd.)
Phonics We Use - Book B (Lyons & Carnahen)
Continental Press Worksheets

Teacher-made matarials

Friends 0ld and New {Scott Foresman)

Evaluation:

Durrell Informal Inventory

Unit tests - Ginn HManual

Ginn Second Reader I Achievement fest
Informal Reading Inventory

Tsacher evaluation




INFORMAL READING INVENTORY

(LEVEL 6 - 97 words)  Pupil

Motivation: Have you ever put up pretty wallpaper in your house?

16
20
27

35

67
75
83
90

97

This is the story of Wendy and her mother at the wall-
paper store. Read to find out what happened there.

One day Wendy and her mother went into

the wallpaper store. They wanted to pick out
wallpaper for Wendy's room.

"Look, Mother!” said Wendy. 'See all the
rolls of wallpaper! At first I liked this
green paper best of all. But now I like the
yellow paper with the flowers better.'
Mother looked at the two rolls of paper.

She said, "I 1like the yellow paper with

the flowers better, too. May we have someone
put it on the wall for us soon?"

"Mr. Hall will come to your house

tomorrow," said the man in the store.

COMPREHENSION CHECK

Fact 1. Why were Wendy and Mother at the store? (to
select wallpaper for Wendy's room)

Inf, 2. Why do you think Mother took Wendy to pick out
the paper? (because Mother wanted Wendy to have
a gay in the decorafing of her room)

Fact 3. Who speaks first? (Wendy)

Fact 4, Did Mother and Wendy like the same paper? Which
one? (yes - the yellow flowered paper)

Inf. 5. Was Vendy anxious to have the wallpaper hung? (yes-
she asked if someone could paper the room ''soon')

EVALUATION YES NO

Reversals

Inversion

Substitution

Punctuation Vocabulary %

Finger pointing Comprehension %

Head movement

Lip movement
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EXPLANATION

Vocabulary

Errors 4 Level .
1 99 Independent

5 95 Instructiosnal
9 30 or less Frustration
Comprehension

0 99 Independent

1 75 Instructional
3 50 or less Frustration
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LEVEL 7

LEVEL REQUIREMENTS

Word Analysis Skills

Sight Vocabulary: - Master vocabulary in Around the
Corner - 223 words

Phonetic Analysis: - Master all single cousonant
sounds in medial position

- Recognize and use medial double
congonants-bb,11l,nn,tt,rr,dd,pp

~ Extend study of all long and
short vowels

- Introduce vowels before r,l,w

- Introduce short vowel sound in
the medial position

~ Develop silent "e" rule

- Develop long vowels in two-
letter words

- ilaster two-letter blends-~sc,sp,qu

- Introduce three~letter blends-
str, spr, scr, thr, squ

- Introduce study of digraphs and
dipthongs ou, ow,o0i,oy,o0,ul
(fruit)

- Recognize and use -~ ad,at,ar,ay,
et,ed,er,ew,ish,ine,ick,ink,
ike, op, ose, ob, ock. ow, ou

- Introduce variant sound: of c
(hard and soft)

- Learn words with silent conson~
ants as sight words

Structural Analysis: ~ Drop "e" before verb ending
(come-coming)

~ Extend study of singular and
plural possessive forms of
nouns and their variants

- Extend the study of compound words

-~ Introduce hyphenated words

- Extend the ability to recognize
word parts

- Extend the recognition of 'er
as an agent (farmer)

- Introduce "er" as a comparative
(nearer, longer, smaller)

- Recognize words in which final
consonant 1s doubled before
adding ”ing”, "ed", Nop'

~ Recognize words in which final
""" is dropped before a suffix

~ Recognize words in which 'y" is
changed to "'i"




~ Recognize suffix: self, by, ness,
full, ish

- Recognize prefix "un'

- Introduce contractions =~ let's,
didn't, isn't, don't, can't,
wouldn't,couldn't,it's,there's,
where's,I'm, I'11l, doesn't

- Develop auditory recognition of
numbers of syllables

Context Clues: - Use context clues for meaning and
pronunciation
~ Combine phonetic and context clues
-~ Continue to use contrast and com=
parison in context clues

Comprehension Skills

Main Idea: - Read to find the mailn idea of a
paragraph
~ Find summarizing sentence
- Summarize main ideas of a story

Details: ~ Read to answer questions and to

follow written and oral directions

-~ Develop the ability to use details
in preparing material for oral or
written presentation

~ Develop the idea that details fill
out, extend, clarify, and docu-
ment the main idea

- Read to prove or refute answers
to questions

Sequence: - Recall and arrange events in
sequential order independently
- Use sequential order to make
predictions and interpretation
- Draw conclusions based upon a
series of related episodes

Inferential and
Critical Reading: — Recognize cause and effect
relationship
- Develop ability to predict most
logical of several outcomes
- Draw conclusions; make generaliz-
ations
- Recoguize the difference between
opinion and fact
- Make comparisons and contrasts
- Read for clues that tell how the
characters look, feel and talk
-~ Distinguish true from untrus
- Distinguish fact from fancy




Study Skills

Following Directions:

Locating and

Organizing Information:

Selecting, Evaluating

and Recalling Information

Mastering Mechanics of

Silent and Oral Reading:

Distinguish relevant from
irrelevant

Distinguish probably from im-
probable

Read simple poetry

Develop the ability to observe a
specific pattern in following
directions: read entire problem
for general idea; reread to note
specific steps to be taken; carry
out steps; read problem again to
insure all steps were fully
carried out

Organize materials in simple chart
or story form

Classify words and phrases that
tell when and where

Use table of contents independ-
ently

llaster alphabetical order by
second letter

Use a simplified dictionary

Use a glossary

Use the “ibrary as a source of
information

Find specific information
and record it

Become aware of the globe as a
representation of the world

Become aware of directions

Understand that small things on
a map stand for large things
in reality

Use simple lepends to understand
symbols

Evaluate several responses and
select the most suitable

Develop ability to gather relevant
facts from short talks or from an
informative selection read by the
teacher

Show ability to retain and recall
what has been read

Read silently with comprehension

Learn to skim to gain general idea

Scan under teacher direction

Read aloud with proper emphasis
and pronunciation
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Texts:

Around the Corner

Vowels and Variants - Level 4 (Ginn Word Enrichment Program)
Self~Help Activities

Around the Cormer Workbook

Suppienentary Materials:

Specific Skill Series - Book B (Barnell Loft, Ltd.)
Phonics We Use - Book C (Lyons & Carnahan)
Continental Press Weorksheets

Basic Reading (Lippincott)

Teacher-made materials

More Friends 01d and New {(Scott Foresman)

Evaluation:

Ginn Second Reader 11 Achievement Test
Unit tests ~ Ginn Reading llanual*
Durrell Informal Inventory¥*

Teacher Evaluation

Informal Reading Inventory¥*

* Available through the Reading Department
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Motivation:

10

20

25

32

42

51

59

65

73

83

93

94

102

111

114

123

129

135

INFORHMAL READING INVENTORY

(LEVEL 7 ~ 135 words) Pupil

Have you ever been out in the country? UWhat were
the sounds you heard? Thils is a story of a woman
who didn't hear enough noises on her farm.

The little woman was sad. So she went to a

neighbor's house and said, "What can I do to get

some noise on my farm?"

"Buy some animals,'

said the neighbor. ''Buy

some anlmals that make noises. Buy a cow or a

rooster. Who ever heard of a farm without animals?"

"Thank you,'" said the little woman. So she

went away and bought a cow. -

"Moo, moo' eaid the cow. The little woman

thought that was a fine noise. But it was not

enough.

said.

"I need some more noises on my farm,' she

So the little woman bought a dog. ''‘Bow-wow,”

barked the dog. The little woman thought that was

a fineé noise.

Now all day long the little woman could hear

"Bow-woW .. Moo-moo .. bow-wow.'' She liked the

noise, but it was not enough.

COMPREHENSION CHECK

Fact

Fact

Inf.

Fact
Voc.

1.

How could you tell the little woman was not in a
city? (lived on a farm, had farm animals, was
very quiet)

From whom did the little woman seek advice? (her
neighbor)

Did the woman thiink her neighbor had given her
good advise? (yes, because she quickly followed it)
What animal did the little woman buy first? (cow)
Vhat tells us that the woman was not yet satisfied?
(it was not enough")
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EXPLANATION

Vocabulary

Errors %

1 99

7 95

13 90 or less
Comprehension

0 99

i 75

50 or less

Level

Independent
Instructional
Frustration

Indepandent
Instructional
Frustration
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LEVEL 8

REINFORCEMENT OR ENRICHMENT LEVEL

Word Analysis Skills

Sight Vocabulary: - Master vocabulary in Ranches
and Rainbows or Story Land
Favorites

Phonetic Analysis: -~ Master all long and short

vowel sounds

-~ Master medial double consonants

- LExtend knowledge of vowel
before r, 1, w

-~ Master silent "e" rule

~ Asgociate short vowel sound
with medial position

~ Assoclate the long vowel sound
with letter words (me,my,go)

~ Introduce diphthong "ou"

~ Master hard and soft sounds of
¢ and introduce the hard and
soft sounds of g

~ Master previous”y taught phono-
grams

~ Learn words with silent consonants
as sight words

Structural Analysis: - Master singular and plural
possussive form of nouns
~ Extend use of compound and
hyphenated words
~ Recognize root forms when in
different positions
~ Recognize "er'' as an agent
— Recognlze comparative verb forms
~ Recognize words in which final
consonant is doubled before
adding ing, ed, er
~ Recognize words in which final
"e' is dropped before adding
suffix
- Recognize suffix-self,by,ness,
full, ish
- Recognize prefix "un’
-~ Recognize words in which y is
chanped to 1
- Master contractions with one
letter missing
~ Develop auditory recognition of
number of syllables
-~ Introduce syllabication
-~ Introduce division of words with
double consonant
Q - Introduce division of compound

‘ words




Context Clues:

Comprehengion Skiils

Main Idea:

Detalls:

Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

Use context clues for meaning
and pronunciation

Combine phonic and context clues

Continue to use contrast and
comparisgon in context clues

Read to find the main idea of

a paragraph
Find summarizing sentence
Summarize main ldeas of a story
Choose titles for a story

Read to answer questlons and to
follow written and oral directlons

Develop the abllity to use details
in preparing material for oral or
written presentation

Develop the 1dea that details fill
out, extend, clarify, and docu-
ment the main idea

Read to prove or refute answers
to questlions

Recall and arrange events in
sequential cvrder Independently

Draw conclusions based uron a
series of related episodes

Use sequential order to make
predictions and interpretation

Recopnize cause and effect
relationship

Develop ability to predict most
logical of several outcomes

nead for clues that tell how the
characters look, feel and talk

- Make comparilsons and contrasts

Draw conclusions; make generaliz-~
ations

Recognize the difference between
opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinpuish probable from im-
probable

Digtinguish relevant from
irrelevant

Read simple poetry

Extend the abllity to follow
written directions independently
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Locating and
Organizing Information: -~ Organize material in simple chart

or story form

~ Classify words and phrases that
tell when and where

~ Use table of contents independently

~ laster alphabetical order by
second letter

~ Use a simplified dictionary; use a
glossary

~ Use the library as a source of
information

~ Find specific information and
record it

- Summarize information

-~ Use globe to find and identify
large land areas

~ Use the legend to understand
symbols

- Develop ability to read and follow
charts

Selecting, Evaluating
and Recalling Information: ~ Develop ability to gather facts
from short talks or from an
informative selection read by
the teacher
- Show ability to retain and recall
what has been read
- Evaluate several responses and
select the most suitable

Mastering Mechanics of
Silent and Oral Reading: ~ Beccme aware of differeut rates
of reading
- Continue practice of skimming
- Scan under teacher direction
-~ Read aloud with proper emphasis
and pronunciation

Texts:

Ranches and Rainbows - reinforcement
Story Land Favorites - enrichment
Vowels and Variants - Level 4 (Ginn Word Enrichment Series)

Evaluation:

Informal Reading Inventory®*
Ginn PReadiness Test ~ Findinz Wew Neighbors
Teacher evaluation

* Available through the Reading Department




INFORMAL READING INVENTORY

(LEVEL 8 - 118 words) Pupil

HMotivation: Have you ever gone to an amusement park or a fair?
Read to see what happened to Donnie and Bill when
they were at the fair.

10 Bonnie and Bill had a wonderful day at the fair.

22 Now it was time to go heme. They were on their way

32 to the truck with Father when they came to the

33 merry-go-round.

41 "'Oh, Father," said Bonnie. "Please may we ride

48 on the big merry-go-round before we ¢o?"

57 "Yes!" said Billy. “'I would like to ride a

61  bucking bronco, please, Father.

70 "Come and ride," called the man who was selling

78 tickets. "Come and see Jingle the monkey dance."

88 The man had a long rope on Jingle. The little

96 monkey danced and danced as the merry-go-round went

101 around and around and around.

111  Bornie and Billy had a good time on the merry-

118 go-round. They had fun watching Jingle dance too.

COMPREHENSION CHECK

Voc. 1. Uhat is a fair? (showing of products or animals;
entertainment and sale of articles)

Fact 2., What did the children want to do before leaving
the fair? (ride on the merry-go-round)

Fact 3. Who is Jingle? (the dancing monkey)

Inf. 4, Was it a real bucking bronco that Billy wished
to ride? (no, it was part of the merry-go-round)

Inf. 5. What part ¢f the day was it? (probably late
afternoon because it was time to leave)




EXPLANATION

Vocabulary

Errors %

1 99

6 95

12 90 or less
Comprehension

0 99

1 75

3 50 or less

Level

Independent
Instructional
Frustration

Independent
Instructional
Frustration
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LEVEL 9

LEVEL REQUIREMENTS

Word Analysis Skiils

Sight Vocabulary: - Master vocabulary in Finding
New Neighbors - 335 words

Phonetic Analysis: - Extend study of vowels before
r, 1, w

~ Associate sounds of consonant
blends with their symbols in
all positions-(twenty,explain
entrance, scratched)

- Introduce sounds ‘'oi’ and "ei"

- Identify silent consonants (kn)

- Learn variant sounds of s(s and z)

Structural Analysis: - Extend the study of hyphenated

words

~ Extend the study of compound words

- Recognize root form when in
different positions

- Learn suffixes er, est, ed, ing

- Introduce be, a, re (prefixes)

~ Learn division of words with
vowel digraphs

- Introduce vowel sound in open
and closed syllables

~ Recognize prefixes, suffixes as
syllables

Context Clues: - Use context clues for meaning
and pronunciation

Comprehension Skills

Main Idea: - Read to find the main idea of
the story
- Dead to find the main idea of
the paragraph
~ Find summarizing sentence
- Chooge title for a story

Details: ~ Read and follow directions

~ Recall and organize details

- Identify quotations

- Develop the ability to use details
in preparing materials for oral
or vritten presentation

- Read to prove or refute answers to
questions




Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

Locating and
Organizing Information:

Recall and arrange events in
sequential order independently

Use sequential order to make
interpretations and predictions

Draw conclusions based upon a
series of related episodes

Recognize cause and effect
relationships

Read for clues that reveal
character traits

Make comparisons and contrasts

Draw conclusions; make
generalizations

Make judgments, inferences,
and form opinions

Recognize the difference
between opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinguish between probable
and improbable

Distinguish between relevant
and irrelevant ideas

Note figurative language

Read and interpret poetry

Extend ability to follow written
directions independently

Become aware that information may
be found in many types of printed
materials; begin to develop skill
in deciding which reference to
use to find specific information

Introduce use of card catalegue

Use glossary, dictionary and
encyclopedia for learning pro-
nunciation, alphabetizing, multi-
meaning, entry word, guide words

Make a simple outline

Classify information

Summarize information

Use a time line to understand
story events in perspective

Use globes, maps to locate and
identify specific locations

Use table of contents independently
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Selecting, Evaluating

and Recalling Information: Select suitable reading materials
for different purposes

Extend ability to gather relevant
facts

llastering Mechanics of
Silent and Oral Reading:

Continue practice of skimming

Develop ability to read aloud
with proper emphasis and clear
pronunciation

Begin to adjust rate of reading
for specific purpose

-~ Scan for specific information

Texts:

Finding New Neighbors

Finding New Neighbors ~ workbook

Self-Help Activities

Sounds and Syllatles = Level 5 (Ginn Word Enrichment)

Supplementary Material:

Specific Skills Series (RBarnell Loft, Ltd.)
Phonics We Use - Book C (Lyons & Carnahan)
Continental Press Worksheets

Teacher~made materials

Roads to Follow (Scott Foresman)

Evaluation:

GCinn Achievement Tests

Unit Tests ~ Ginn Manual*
Teacher evaluation

Durrell Informal Inventory%*
Informal Reading Inventory#®

* Available through the Reading Department
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INFORMAL READING INVENTORY

(LEVEL 9 - 110 words) Pupil

Motivation: A group of animals were traveling together, looking
for a place to live. Let’'s read to find out what
the animals found.

11 "There must be a house no great way off,' he called.

15 "I see a light."

26 "If that is so, we had better go there'" said the

37 donkey, "for this place is not the best in the world."

46 The four hurried toward the spot where the rooster

50 had seen the light.

60 The donkey, who was the tallest, walked up to the

64 house and peeped in.

71 hat do you see?" asked the rooster.

82 "I see a table loaded with all kinds of good things,

92 said the donkey, "and some thieves are sitting around it,

103  "That would be a good place for us to stay,’ said

110 the rooster. 'Let's scare the thieves away."

COMPREHENSION CHECK

Fact 1. Who had seen the light? (rooster)
Fact 2. Who was the tallest animal? (donkey)
Inf. 3. Did the donkey see food? (yes)
Inf, 4, VWhat makes you think so0? (table loaded with good things)
Voc. 5. Find the word that means ''more than one thief!” (thieves)
Fact 6. What did the rooster suggest to get rid of the thieves?
(scare them)
EXPLANATION
Vocabulary
Errors 7% Level
1 99 Independent
3 95 Instructional
11 90 Frustration
Comprehension
. None 90 Independent
<
« 1 75 Instructional
IERJ!: 3 50 Frustration
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LEVEL 10

LEVEL REQUIREMENTS

Word Analysis Skills

Sight Vocabulary: - Haster vocabulary in Friends Far
and Near - 347 words.

Phonetic aAnalysis: - Introduce recognition of all
letters of the alphabet in
cursive writing

- lMaster vowels before r, 1, and w

- Define and extend knowledge of
digraphs

- Extend knowledge of digraph (ea)
following r

- Recognize phononraris -~ ung, um

-~ Recognize variant sounds of wr, gn

Structural Analysis: - Extend the study of compound words
- Extend the study of hyphenated words
- Recognize root form when in different

positions
- Recognize change in root form, f *o
v before es is added (wolf-wolves)
- Recognize prefixes and suffixes as
syllabic units
- Introduce contractions with two
or more letters missing(I've,I'd)
- Introduce schwa sound
-~ Begin study of accented and un-
accented syllables
- Extend study of division of words
with vowel digraphs
- Recognize that each syllable has
a vowel sound
- Extend =scudy of vowel sound in
open and closed syllable for
syllabication (po ta to - open-
long sound; pis ton- closed-
g’ ..t sound)

Context Clues: - Use context clues for meaning and
pronunciation

Comprehension Skills

Main Idea: ~ Skim to find main idea
~ Select titles for paragraphs
~ Select subtitles for storiles
~ Find summarizing sentence
~ Summarize main ideas of a story




Details:

Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

Locating and

Organizing Information:

Read aund follow directions

Read for detail and accurate recall

Identify quotations

Develop the ability to use detaills
in preparing materials for oral
or written presentation

Read to prove or refute answers to
questions

Arrange events in sequence
independently

Draw conclusions based upon a
series of episodes

Use sequential order to make
interpretations and predictions

See cause and effect relationships

Read for clues that reveal character
traits

ieke comparisons and contrasts

Draw conclusions; make generaliza-
tions

:lake judgments, inferences, and
form opinions

Detect mood and setting of a
situation

Recognize the difference between
opinion and fact

Distinguish fact from fancy

Distinghish true from untrue

Distinguish between probable
and improbable

Distinguish between relevant
and irrelevant ideas

Note figurative language

Read and interpret poetry

Extend the ability to follow
written directions 1ndependently

Use alphabetizing skills independ-
ently to locate 1information in
dictionary, encyclopedia, glossary
and card catalog

Identify diacritical marks, schwa,
gulde words, entry word

Locate specific information from
reference material

Use table of contents with facility

Make a simple outline

Classify information
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- Organize information from one
source

~ Summarize information

- Extend use of globes, maps, etc.

Selecting, Evaluating
and Recalling Information: - Continue to select suitable reading
materials for different purposes
- Extend ability to gather relevant
facts

Mastering lechanics of
Silent and Oral Reading: - Adjust rate of reading for
speclfic purpose
- Continue practice of skimming
- Scan independently to locate
specific information
- Further develop the ability to
read aloud with proper emphasis
and clear pronunciation

Texts:

Friends Far and Near

Friends Far and Near ~ Workbook

Self-Help Activities

Sounds and Syllables - Level 5 (Ginn Word Enrichment Program)

Supplementary tlaterials:

Specific Skills Series, Books C,D,E (Barnell Loft, Ltd.)
Phonics We Use, Book C & D (Lyons & Carnahan)
Continental Press Worksheets

SRA Reading Laboratory IC

Teacher-made materiais

More Roads to Follow (Scott Foresman)

Evaluation:

Ginn Achievement Test

Unit Tests - Ginn Manual *
Durrell Informal Inventory*
Informal Reading Inventory¥*
Teacher evaluation

* Avallable through the Reading Department
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INFORMAL READING INVENTORY

(LEVEL 10 - 79 words) Pupil

Motivation: Torest fires strike terror to people who live near

10

19

31

45

46

56

58

62

79

a forest. Let's read to find out one of the ways
used to stop a fire from spreading.

"It's a forest fire and 4 bad one," said Father;
"Everyone get some buckets and shovels and axes! Hurry!
These woods are so dry that a fire will spread fast. I
think we can dig a ditch in time to head it off if we
hurry!"

All the men started up the hill with buckets, axes,
and shovels.,

"How can a ditch stop a forest fire?" Katy asked David.

"Fire can't jump a wide ditch of earth', David said.

COMPREHENSION CHECK

Fact 1. What things did Father ask everyone to bring:
(buckets, shovels, axes)

Fact 2, Why would the fire spread fast? (woods were dry)

Inf. 3. Where would the men dig the ditch? (near the fire)

Fact 4. Why would digging a ditch help? (Fire could not
jump over a ditch)

Voc. 5. Find the word that means "to move quickly from one
place to another.” (epread)

Inf. 6. Who did not know that a ditch would help? (Katy)

EXPLANATION

Vocabulary

Errors yA Level

1 99 Independent

4 95 Instructional

8 90 Frustration

Comprehension

None 99 Independent

1 75 Instructional

3 50 Frustration
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LEVEL 11
REINFORCEMENT OR ENRICHIENT LEVEL

Word Analvsis Skills

Sight Vocsabulary: -~ Master vocabulary in Fun and
Fapcy or uvoorwav to Adventure

Phonetic Analysis: ~ 'laster racognition of all letters
of the alphabet in cursive writing

Structural Analysis: - Extend the study of digraphs

- Extend the study of compound words

~ Master the study of hyphenated
words

- Recognize root form when in
different positions

— Recognize change in root form:
f changed to v before es 1s
added (wolf-wolves)

- Find derived form of words(muddy,
rainy, teacher, actor, busily)

~ Master prefixes - be, a, re

- Master suffixes ~ er, est, ed

- Extend knowledge of schwa sound

- Recognize prefixes and suffixes
as syllabic units

~ Pronounce syllabic consonant n
(button-buttn) (little-1itt'1l)

-~ Extend study of accented and
unacceuted syllable

- Extend study of division of words
with vowel digraphs

~ Recognize that each syllable has
a vowel scund

-~ kxtend study of vowel sound in open
and closed syllable (po ta to-
open-long sound, pis ton~closed
short sound) for syllabication

Context Clues: - Use context clues to determine
meaning and pronunciation

Comprehension Skills

Main Idea: ~ Recognize main idea may appear at
the beginning, middle or end of
a paragraph
-~ Arrange main ideas in sequence
- Find summarizing sentence
~ Summarize main idea of a story




Details:

Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

Locating and
Organizing Information:

Read and feollow directions
Read for detail and accurate recall
Identify quotations
Read to prove or refute answers
to questions

Recall and arrange events in
sequent’al order independently

Draw conclusions based upon a
series of relatel episodes

Use sequential order to make
interpretations and predictions

See cause and effect relation-
ships

Read for clues that reveal
character traits

Make comparisons and contrasts

Draw conclusions; make gereral-
izations

tlake judgments, inferences and
form opinions

Detect mood and setting of a
situation

Recognize the difference between
opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinguish between probable
and improbable

Distinruish between relevant
and irrelcvant

Note figurative language

Read and interpret poetry

Extend ability to follow
written directiong independently

Extend use of card catalog

Use alphabetizing skills beyond
second letter to locate in-
formation in dictionary, en-
cyclopcedia, glossary and card
catalog

- Identify diacritical marks, schwa,

guide words, entry wvords, re-
spelling and select correct
definition

Orpanize information from one
source

Extend knowledge of outlining by
wrking an outline from notes



Selecting, Evaluating

and Recalling Information: -

rlastering Mechanics of

Silent and Oral Reading: -

Texts:

Fun and Fancy
Doorway to Adventure
tlore Sounds and Syllables

Supplementary Materials:

SRA Reading Laboratory IC

Summarize information
Extend usc of maps, globes to
locate and identify locations

Select suitable readinp material
for specific purpose

Recognize literary forms (play,
folktale, etc.)

Extend ability to gather relevant
facts

Adjust rate of reading for
specific purpose

Continue to develop the abllity
to read aloud with proper
emphasig and clear pronunclation

{Cinn Word Enrichment Series)
Level 6

Phonics We Use - Book D (Lyonrs & Carnszhan)
Specific Skills Series, Books C,D, & E (Barnell Loft, Ltd.)

gvaluatiqg:

Ginn Fourth Reader Readiness Tast for Roads to Everywhere
Informal Reading Inventory®

Unit Tests - Ginn ilanual¥®
Teacher evaluation

* Available through the Reading Department

6€



INFORIAL, READING INVENTORY

(LEVEL 11 - 8¢ words) Pupil

Motivation: Do you know what an orphan is? Read to find out
about a trip one orphan took.

11 Once upon a time, in a village, there lived a boy
20 named Dick Whittington. He had no mother and no
27  father. He was alone in the world.

37 Dick had often heard the men of the village talk
46 about a great city called London. They said the
51 streets were made of gold.

61 Dick <~aought, "I'd like to see the great city of
71 Londun. I might find wori. there. Then I would have
75 some of the gold."

85 So Dick Whittington set out for the great city of
86  London.

COMPREHENSION CHECK

Fact 1. Did Dick live in a village or a city? (village)

Inf. 2. What do you think probably happened to Dick's
parents? (they died)

Fact 3. What city did Dick want to visit? (London)

Fact 4. What two things did Dick want to find in London?
(work, gold)

Voc. 5. Give an expression that means the opposite of
Yalone." (with someone)

Fact 6. Who often talked about London? (the men of the village)

Fact 7. With what did Dick think the streets of London were
covered? (with gold)

Inf. 8. Do you think Dick was ambitious? (yes, he wanted to

find work)

EXPLANATION

Vocabulary

Errors % Level

1 a9 Independent

4 95 Instructional

13 90 Frustration

Conprehension

None 920 Independent
Q 2 75 Instructional

[ERJ!:‘ 4 50 Frustration
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LEVEL 12
LEVEL REQUIREMENTS

Readiness for Independent Study

A Resource Level to be taught by the Librarian and
Resource Teacher.

1. How to use the library

a. Review layout and card catalogue
b. Choosing books for specific purposes(Dewey Decimal System)

2. How to use reference sources in school and public libraries

a. Introduction to use of the encyclopedia

b. Improved speed, skill and proficiency in the use of
dictionaries

c. Yearbooks and almanacs

d. Indexes

e. Other reference books

f. Atlases and gazetcers

g. Abstracts

3. Fundamental skills of writing reports

a. Selecting a topic

b. Narrowing theme

c. Preliminary research
d. Basic approachzs -

« Contrasting
. Tracing
. Criticizing
+ Linking
. Identifying

Ui W=

e. How to organize ideas

f. How to outline

g. Note-taking

h. Quoting

i. Paraphrasing

j. Footnoting

k. Writing first draft

1. Grammar check

m. Bibliography

n. Typing requirements (optional)

4, Oral pupil reports
a. Responsibilities of the speaker

b. Responsibilities of the audience
c. Standards or guides faor harmonious, produstive diacussion
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5. Refined skills of group work

a. Group members
b. Group leaders

Materials and Experiences:

Trip to Hartford Public Library
Trip to Avon Public Library
The Harcourt Brace School Dictionary Woxkbooks I and 1I
Programmed exercises and tests on basic dictionary skills
Dictionary Worksheets
How to Use an Encyclopeuia, World Book Encyclopedia Workbooks
1, 2 or 3
About Writing Reports, A Scriptographic Unit of Knowledge
Better Reading, Gainsburg & Spector
Eye-Gate Filmstrips
A, Introduction to the card catalog
B. Explaining the Dewey Decimal Classification System
C. Using reference material
Worksheets on our library
Role playing




70

LEVEL 13
LEVEL REQUIREMENTS

Word Analysis Skilis

Sight Vocabulary: ~ Master vocabulary in Roads to
Everyvhere
Phonetic Analysis: - Gailn facility in associating

correct sounds with all vowel
variants in conjunction with
dictionary skills

~ Recognize that initial or final
sounds may be a combination of
consonants one of which is
silent, e.g., gn,mb,ph

-~ Extend the study of digraphs

Structural Analysis: - Recognize compound word formed
with a known word and an un-
known word when the new word may
not be in the oral vocabulary,
e.g., downcast

-~ Master root form when in different
positions, e.g.,; selfless, and
unselfish, himself

- Master change in root form: £ changed
to v before es is added (wolf-
wolves)

- Learn prefix -~ dis

- Learn suffixes - able,ese,ful,ish,
ment ,ness,ward,th,teen,ly

~ Understand that each syllable has

a vowvel sound and that a word

has as many syllables as it has

vowel sounds

-~ Learn that ed is a separate syl-
lable when it is added to words
ending in 4 or t; e.g. suggested,
folded

- Recognize that "en" when added to

a noun makes a descriptive adject-

ive (golden,wooden) and when

added to a verb, denotes completed

action (fallen, written)

—~ Apply rules of syllabication in
attacking words:

1, When one vowel letter is in a
word the vowel usually has the
short sound unless 1t is at the
end of a word.

2, When two vowels appear to-
gether, the first 1s usually
long and the gecond silent
(feel, wait, oak)




Context Clues:

Comprehension Skills

Main Idea:

Details:

Sequence:

Inferential and
Critical Reading:

71

Use context clues to determine
meaning and pronunciation

Summarize main ideas of a story
Read to recall specific details
to support main idea and to
verify answers and opinions
Select and outline main and

subordinate ideas
Find summarizing sentence

Associate events with titles
and sub-titles

Read to prove or refute answers
to questions

Develop the ability to use details
in preparing material for oral
or written presentation

Read and arrange events in
sequential order independently

Draw conclusions based on a
series of related incidents

Use sequential order to make
interpretations and predictions

Recognize cause and effect
relationship

Read for clues that reveal
character traits

Make comparisons and contrasts

Draw conclusions; make
generalizations

Make Judgments, inferences and
form opinions

Detect mood and setting of a
situation

Recognize the difference between
opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinguish probable from improbable

Distinguish relevant frecm
irrelevant

Discriminate between serious and
huiorous

Recognize slant, bias and propa-
ganda

Recognize author's purpose, mood
and use of imagery, similes and
metaphors



- Recognize different forms and
styles of writing-prose, poetry,
short story, essay, science
fiction, journalism, etc.

- Read and interpret poetry

Study Skills

Following Directions: - Extend the ability to follow
written directions independently

Locating and
Organizing Information: ~ Locate information in dictionary,

encyclopedia, glossary and
card catalog, newspapers, and
magazineg

-~ Recognize diaciitdical marks

~ Identify schwa, guide words,
entry word, respelling and
select correct definition

~ Extend outline technique using
major and minor headings

- Summarize information

— Organize information from one
source

- Develop content vocabulary

- Develop the ability to read
and follow diagrams, charts,
schedules

- Extend knowledge of map symbols

Selecting, Evaluating
and Recalling Information: - Select suitable reading materials
for different purposes
-~ Recognize literary forms {(play,
folktale, etc.)
- Begin to select more than one
source for information

tlastering Mechanics of
Silent and Oral Reading: - Extend skill of effectilve
delivery in oral reading
- Adjust rate of reading for
specific purpose

Texts:

Roads to Everywhere
Roads to Everywhere Workbook
Self-Help Activities
Working With Words (Ginn Word Enrichment Series)
Lvaluation:

Cinn Achievement Test
Unit Tests - Ginn Manual
Informal Reading Ilaventary

Q Durrell Informal Inventory

[ERJ!:‘ Teacher Evaluation




INFORMAL READING INVENTORY
(LEVEL 13 - 190 words) Pupil

ifotivation: Can you imagine what fun it would be to wash an

elephant? Read to see how Totarem feels about

washing one.
10 Totarem had long since forgotten to be afraid, and he
21  even dared to scrub in the elephant's big ears and around
24  her little eyes.
35 That evening when he went home, he had money in his
47 pocket, and he was so proud that he called all his friends
58 together to tell them what a wonderful boy he was. And
65 he pulled the gray kitten's tail again.
74 VWhen Saturday came, Jai and two village boys followed
85 Totarem into the city and to the pool. The keeper lay
96 down and went to sleep under the wild fig tree. And
104 Totarem began scrubbing behind the elephant's ears as
114 though he had been cleaning elephant's ears all his life.
123 "Oh my grandfathers!" said one of the boys, "Her
133 right ear is as large as my father's dinner plate."”
143 '"Her left ear is the size of my uncle's umbrella,"
151 said the other boy. "Aren't you afraid, Totarem?"
160 "Oh my, no," said Totarem, ''The elephant may be
170 enormous with ears like umbrellas, but she is as stupid
173 as a mountain.”
186 He began to jump up and down on her back te show them
190 how brave he was.
COMPREHENSION CHECK
Fact 1. What part of the elephant did Totarem scrub?

(ears, eyes)

Fact 2. On what day of the week did Totarem go to the

: 1? (Saturday)
ERIC poo




Inf. 3.

~!
I~

How do you think Totarem could reach the elephant's
ears? (have elephant lie down)

Inf. 4. What was ‘brave’ about Totarem jumping on the
elephant's back? (elephant might have attacked)

Voc. 5. What does '"scrubbing" mean? (washing hard)

Fact 6. What kind of trce did the keeper sleep under? (fig)

Fact 7. To what did the boys compare the elephant's ear?
(Father's dinner plate; uncle's umbrella)

Fact 8. Did Totarem think the elephant wise or stupid?(stupid)

Voc, 9. "7 dare" means (to ignore the danger and try
anyway)

Fact 10. What did Totarem have in his pocket? (money)

EXPLAMATION

Vocabulary

Errors A Leval

2 99 Independent

10 95 Instructional

19 90 or less Frustration

Comprehension

0 99 Independent

3 75 Instructional

5 50 or less Frustration
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LEVEL 14

LEVEL REQUIREMENTS: REINFORCENENT

Functional Skills

A. Improved coordination and mobility
B. Better directional attack

Comprehension fundamentals

Heightened 3’ tention and concentration

Accurate and orderly perception

Faster thinking

‘lore rapld reading

Vocabulary growth

. Improved ability to interpret, analyze and evaluate
reading material

HMOOW R

MATERIALS: CONTROLLED READER: Unit 3a

Magic and Laughter (Laidlaw)

The American Adventure Series (Row, Peterson)
Phorics We Use - Book D

Specific Skills Series (Barmell Loft, Ltd.)
Continental Press Worksheets

Open Highway (Scott Foresman) Bock 4

EVALUATION:

1. To achieve a comprehendable reading speed at least
one year above his gstarting instructional level.

2. Teacher evaluation.
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LEVEL 15
LEVEL REQUIREIENTS: ENRICHMENT

Word Analysis Skills

Sight Vocabulary: - Master vocabulary in Down Story
Loads
Phonetic Analysis: - Master skill of associating correct

sounds with all vowel variants
in conjunction with dictionary
skills

~ Master sounds of all digraphs

~ Continue to recopgnize that initial
or final sounds may be a combin-
ation of consonants, one of
which is silent

Structural Analysis: - Recognize compound word formed
with a known word and an unknown
word when the new word may not
be in the oral vocabulary, e.g.
downcast

~ Recognize that "en" added to a
noun makes a descriptive adjec-
tive and when added to a verb,
it denotes completed action

- Master prefix - dis

- llaster suffixes-able, ese, ful,
ish, ment,ness,ward,th,teen,ly

- i{aster the pronunciation of ed
after t or d as a separate
syllable

- Learn points of division: when
two consonants come between
two sounded vowels, the word
1s usually divided between the
consonants {vec/cv) e.g. but
ter ~ der by; and when one con-
sonant comes between two sounded
vowels, the word is usually div-
ided just before the consonant
(v/cev) e.g., ho tel

"

Context Clues: - Use context clu:s for meaning
and pronunciation

Comprehension Skills

Maln Idea: - Extend skill of selecting main
idea to printed material in
which the main thought isg not
clearly stated, or is stated
over several paragraphs

- Summarize main ideas of a story




Details:

Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

Relate details to each other
according to purpose; e.g.
time sequence, categories,etc.

Recognize related ideas in several
sentences and combine these into
one sentence

Develop ability to use details in
preparing material for oral or
written presentation

Read to provec or refute answers
or questions

Develop understanding of time,
place and thought in more
complex materilal

Draw conclusions based upon a
series of related episodes

Use sequential order to make
interpretations and predictions

Recognize cause and effect
relationship

Read for clues that reveal
character traits

Make comparisons and contrasts

Draw conclusions; make
generalizations

take judgments, inference, and
form opinions

Detect mood and setting of a
situation

Recopnize slant, bias, propaganda

Recognize the difference between
opinicn and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinguish between probable and
improbable

Distinguish between relevant and
irrelevant

Distinguish between serious or
hurO rous

Recognize different forms and
styles of writing-prose, short-
story, essay, science fiction,
journalism, etc.

Recognize author's purpose, mood
and use of imagery, similes and
metaphors

Read and interpret poetry

Extend the ability to follow
written directions independently

77



Locating and
Organizing Information: - Locate relevant information using
dictionary, glossary, encyclo-
pedia, card catalog, newspaper
and mapazines
- Understand diacritical marks,
schwa, guide word, entry words,
respelling, and select the
correct definition
- Loncate and organize information
from more than one source
- Surmarize information
- Extend outline technique using
major and minor headings
- Develop content vocabulary
-~ Continue to develop ability to
read and follow diaprams,
charts, schedules, maps, etc.

Selecting, Lvaiuating
and Recalling Information: - Select suitable reading materials
for different purposes
- Extend recognition of literary forms
- Selact information from several

sources

Mastering Mechanics of

Silent and Oral Reading: ~ Adjust rate of reading for specific
purpose

- Extend skill of effective delivery
in oral reading

Texts:

Down Story Roads
Ventures (Scott Foresman)

Evaluation:

Ginn Readiness Test for Trails to Treasure
Unit tests - Ginn Manual¥®

Informal Reading Inventory%

Teacher evaluation

* Available through the Reading Department

ERIC

Aruitoxt provided by Eic:



INFORMAL READING INVENTORY

(LEVEL 15 - 1l1J words) Pupil

Motivation: This story is about tvo young bovs, huntine in

10

21

31

39

49

57

59

71

79

90

101

110

‘fimmesota. Read to learn how this part of the
country looks.

Waino and Ivar had been hunting all day, but they
had not found any deer - not even a bear. Ivar vas
pretty certain that he had shot a rabbit with his
thousand-shooting air gun, but the rabbit was pretty
sure that he hadun't. They slid dowm the rolling hills
above Birors, lfinnesota, on their hickory skis and
started home.

All the hills of the Iron Range are made of red or
purple iron ore and covered thickly with everpgreens -
fir, spruce and cedar, The roads are red with iron ore
in the summer and green with trees. In the long winter

of that northern country they are white and green.

COMPREHENSION CHECK

Tact 1. What did Waino and Ivar like to do? (hunt)

Fact 2. What animal did Ivar think he had shot? (rabbit)

Fact 3. Uhere is Birora? (llinnasota)

Fact 4., What are the hilis of Iron Ranve made of? (red
or purple ore)

Voc. 5. Name some evergreens. (fir, spruce, cedar)

Voc. €. What word describes the hills? (rollinp)

Inf, 7. Why are the trees green in the winter? (they are
evergreens)

Inf, 8. How do you know Waino and Ivar were unsuccessful
hunters? (they "had not found any deer-not..a bear')

Fact 9. Howv did the boys get down the hills? (they skied)

Fact 10. Of what were the skis made? (hickory)

EXPLANATION

Vocabulary

Errors % Level

1 99 Independent

5 95 Lustructional

11 90 Frustration
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Level 15 -~ 110 words—-continued

Comprehension

Errors . Level
0 99 Independent
3 75 Instructional

5 50 Frustration




LEVEL 16

LEVEL REQUIREMENTS

Word Analysils Skills

Sight Vocabulary:

Phonetic Analysis:

Structural Analysis:

Context Clues:

Comprehension Skiils

Yain Idea:

Detailsg:

Master vocabulary in Trails to
Treasure

Learn exceptions to rule for
pronunciation of digraphs;
variant sounds

Extend knowledge of silent con~
sonants to arrive at generaliz-
ation; initial g before n and
initial w before r are usually
silent (gnaw, wring)

Use and identify the appropriate
pitch contour to identify nouns
and verbs (con'flict, con flict')

Learn prefixes - im,ir,non,ant,
ex, tele

Learn suffixes - ege,ance,ence,ant,
hood,ion,ation,est,ous,ship,al,or

‘aster separating words with digraphs
into syllables

Learn that words containing le are
divided just before the preceding
consonant (tur tle)

Recognize compound word formed
with a known word when the new
word may not be in the oral vo-
cabulary. e.g., downcast

Use context clues for meaning and
pronunciation

Use main idea for outlining, in
paragraphs, making notes
Summarize main ldea of a story
Extend skill of selecting main
idea to printed material in
which the main thought is not
clearly stated or is stated
over several paragraphs
Relate details to each other
according to purpose, e.g.
time sequ2nce, categories

Recognize and arrange the
sequence of ideas

Read to prove or refute answers
to questions



Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

ERIC

Aruitoxt provided by Eic:

Develop the ability to use details
in preparing materials for oral
and written presentation

Understand story plot and con-—
tinuity

Extend understanding of sequence
in time, place, and thought in
more complex material

Draw conclusions based upon a
series of related episodes

Use sequential order to make
interpretations and predictions

Recognize cause and effect
relationships

Read for clues that reveal
character traits

Make comparisons and contrasts

Draw conclusions; make
generalizations

Make judsments, inferences and
form opinions

Detect mood and setting of story

Recognize the difference betwaen
opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinguish betueen probable
and improbable

Distinguish between relevant and
irrelevant ideas

Distinguish between serious and
humorous

Note figurative language

Recognize different forms and
styles of writing-prose,poetry,
short story,essay,science fiction,
journalism, etc.

Recognize author's purnose, mood
and use of imagery, similes and
metaphors

Read and interpret poetry

Recognize slant, bias and proga-
ganda

Increase competence in following
complex written d?mcctions
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Locating and
Organizing Information: - Locate relevant information using

dictionary, encyclopedia, glossary,
card catalog, newspapers and
magazines

- Introduce use of the almanac

- Understand diacritical marks,
schwa, guide words, entry words,
respelling and select correct
definition

~ Extend outline techniques using
major and minor headings

~ Organize information from more
than one source

~ Summarize information

- Develop content vocabulary

~ Develop ability to read and follow
diagrams, charts, schedules,maps

~ Develop ability to interpret
graphs and other visual aids

Selecting, Evaluating
and Recalling Information: - Select suitable reading materials
for different purpose
- Extend recognition of literary
forms

Mastering Mechanics of
Silent and Oral Reading: -~ Adjust rate of reading or
specific purpose
- Extend skill of effective
delivery in oral reading

Texts:

Trails to Treasure
Trails to Treasure Workbook
Self-Help Activities

Evaluation:

Ginn Achievement Test

Unit tests - Ginn !anual

Informal Reading Inventory
Teacher evaluation

Durrell Informal Reading Inventory




INFORMAL READING INVENTORY

(LEVEL 16 - 191 words) Pupil

Motivation: Dogs called "huskies" provide much of the trans-
portation in the cold, frozen North. See how
important they become when they carry medicine to
the sick.

9 "Things are worse in Nome," Olson told Seppala. "Another

19 death.” His fingers were busy tying his package to the

25 sled. "You made good. time, Seppala.’

34 Then Olson and his seven dogs were off. Twenty-five

44 miles later, with his dogs almost frozen, Olson handed the

54  antitoxin to Gunnar Kasson. It was eight o'clock Sunday night

65 Gunnar Kasson, who lived in Nome, had been waiting in an

76 empty cabin for two days and nights. With him were thirteen

81 of the North's best huskies.

93 As he took the package from Olson he said, "I am going

104 to take the antitoxin into the cabin for a few minutes.

112 It wmay have frozen in the terrible wind."

123 The men waited inside the cabin for two hours, but the

132 wether kept getting colder. It was now thirty below

142 zero. Snow was beginning to fall. Kasson knew a snowstorm

153 made dangerous going, but he said, "There is no use waiting

155 any longer."

164  Stepping outside, he called his lead .dog, ‘'Hey, Balto!"

174 The words seemed to be lost in the falling snow.

184 Thirteen balls of fur scrambled out of their warm snow

191 nests at the sound of Kasson's voice.

COMPREHENSION CHECK

Fact 1. How many dogs did Olson use to pull his sled?
(seven)
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Fact 2. Who lived in Nome? (Kasson)

Fact 3. Hoy far did the dogs pull the sled before reaching
Kasson? (twenty-five miles)

Voc. 4. Give a synonym and antonym for ‘'worse" (not good,
bad; better)

Inf. 5. List two ways in which driving a sled in the snow
might be dangerous? (icebreak or snowbound)

Inf. 6. What was meant by "thirteen balls of fur'? (the dogs)

Inf. 7. How do you know the dogs were well trained? (they
came when they were called)

Fact 8. Name the lead dog. (Balto)

Inf. 9. Why did Kasson take the antitoxin into the cabin?
(fear of it being frozen)

Fact 10. How cold did it get? (thirty below zero)

EXPLANATION

Vocabulary

Errors % Level

2 99 Independent
10 95 Instructional
20 90 Frustration
Comprehension

1 99 Independent

3 75 Instructional
5 50 Frustration
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LEVEL 17

LEVEL REQUIREHMENTS: REINFORCEMENT

Develop versatile reading speed,.

A. Skimming rate
B. Scanning rate
C. Study rate

Read to answer different types of questions: who, what, when,
where, how and why.

Reinforce reference skills.

Determine rate of reading to fit the kind of reading material.
Question prior to reading.

MATERIALS:

Reading For Understanding (SRA Kit) 2 3
Reader's Digest Reading Skill Builders, 57, S, 5
Reading Caravan Series:

Silver Web

Treasure Cold

Peacock Lane
Continental Press Worksheets
The Blue Sky Book (Singer)
Read-Study-Think (Weekly Reader)
Specific Skills Series - (Barnell Loft, Ltd.)
Phonics We Use -~ Book E, F
Open Highways - Book 5 (Scott Foresman)

EVALUATION:

l. Self-evaluation
2. Teacher tests
3. Teacher evaluation
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LEVEL 18

LEVEL REQUIREMENTS: ENRICHMENT

Word Analysis Skills

Sight Vocabulary:

Phonetic Analysis:

Structural Analysis:

Context Clues:

Comprehension Skills

Main Idea:

Details:

llaster vocabulary in Along
Story Trails

Learn exceptions to rules for
pronouncing digraphs; wvariant
sounds

Extend knowledge of silent con-
sonants to arrive at general-
ization, g before n and w
before r are usually silent
(gnav - wriag)

Recognize compound words formed
with a known word and unknown
word when the new word may not
be in the oral vocabulary, e.g.
downcast

Refine skills in arriving at root
form by identifying more common
prefixes, suffixes and variants

Learn that ck usually joins the
preceding vowel to form a
syllable (pick le)

Use and identify the appropriate
pitch contour to identify nouns
and verbs

Use coni2xt clues for meaning and
pronunciation

Make generalizations on basis of
the evaluation of main ideas
from several sources

Summarize main ideas of a story

Extend skill of selecting main
idea to printed material in
which the main thought is not
clearly stated, or 1s stated
over several paragraphs

Develop the ability to use details
in preparing material for oral
or written presentation

Read to prove or refute answers
to questions

Recognize and arrange sequence of
ideas



Sequence:

Inferential and
Critical Reading:

Study Skills

Following Directions:

ERIC

Aruitoxt provided by Eic:

Relate details to each other
according to purpose,time,
sequence, categoriles,etc.

Extend understanding of sequence
of time, place and thought in
more complex material and
record details

Draw conclusions based upon a
series of related episodes

Use sequential order to make
interpretations and predictions

Recognize cause and effect
relationships

Read for clues that reveal
character traits

Make comparisons and contrasts

Draw conclusions; make
generalizations

Make judgments, inferences, and
form opinions

Detect mood and setting of a
situation

Recognize the difference between
opinion and fact

Distinguish fact from fancy

Distinguish true from untrue

Distinguish between probable
and improbzble

Distinguish between relevant
and irrelevant

Recosnize author's purpose, mood
and use of imagery, similies
and metephors

Discriminate between serious and
humorous

Recognize different forms and
styles of writing-prose,short
story, essay, science fiction,
journalism, etc.

Recognize slant, bias and
propaganda

Evaluate sources of validity
and reliability

Read and interpret poetry

Increase competence in following
complex written directions
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Lecating and
Organizing Information: -

Selecting, Evaluating
and Recalling Information: -

Mastering Mechanics of
Silent and Oral Reading: -

Texts:

Along Story Trails

Along Story Trails Workboo
Self-Help Activities
Vistas (Scott Foresman)

Fvaiuation:

Unit tests - Ginn Manual
Ginn Readiness Test for Wi

Locate and organize relevant
information using dictionary,
encyclopedia, glossary, card
catalog, zlmanac, newspapers
and magazines

Understand diacritical marks,
schwa, guide and entry words,
respellings, and select correct
definition

Extend outline technique using
major and minor headings

Summarize information

Develop content vocabulary

Extend ability to read and
follow diagrams, charts,
schedules, maps

Extend ability to interpr..
graphs and other visual aids

Evaluate sources for validity
and reliability

Adjust rate of reading for
specific purposes

Extend skill of effective delivery

in oral reading

k

ngs to Adventure

Informal Reading Inventory
Teacher evaluation

89



INFORMAL READING INVENTORY

(LEVEL 18 - 137 words) Pupil

Motivation: This is a story about a very brave mongoose.
A mongoose is an animal that lives in India.
Read to find out what he looks like and what he

does,
10 This is the story of the great war that Rikki-tikki-tay
18 fought single-handed, through the bathroom of the big
25 bungalow, in Segowlee cantonment. Darzee, the tailorbird,
34 helped him and Chuchundra, the muskrat, who never comes
45 out in the middle of the floor, but always creeps around

55 by the wall, gave him advice; but Rikki-tikki did the

57 real fighting,

69 He was a mongoose, rather like a little cat in his fur
82 and his tail, but quite like a weasel ir his head and his
93 habits. His eyes and the end of his restless nose were

102 pink; he could scratch himself anywhere he pleased, with
114 any leg, front or back, that he chose to use; he could
125 fluff up his tail till it looked like a bottle-brush, and
136 his war cry as he scuttled through the long grai; was:
137  "Rikk-tikk-tikki-tikki~tchk."

COMPREHENSION CHECK

Fact 1. Uhat kind of animal is Rikki-tikki? (a mongoose)
Fact 2. Was Rikki-tikki brave or cowardly? (brave)
Fact 3. Who was Darzee? (the tailorbird)
Fact 4. Vho was Chuchundra? (the muskrat)
Inf. 5. How do you know the muskrat wasn't a fighter?
(he gave advice)
Inf. 6. What weapons did Rikki-tikki probably use? (paws,teeth)
Voc. 7. What animal resembles a mongoose? (cat, weasel)
Voc. 8. When the mongoose scuttled how did he move? (quickly)
Fact 9. Name the object which Rikki-tikki's tail resembled.

(bottle~brush)
Fact 10. What did Rikki-tikki do as he hurried through the
grass? (cried out his war cry)
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EXPLANATION

Vocabulary

Errors % Level

1 99 Independer :

7 95 Instructional
14 90 Frustration
Comprehension

None 79 Independent

3 75 Instructional

5 50 Frustration




LEVEL 16
LEVEL REQUIREMENTS

Word Analvsis Skills

Sight Vocabulary: ~ Master vocabulrry in liings tr
Adventure

Plionetic Analysis: —~ Learn exceptions to digraph
rule (dread-short e)(aisle-
long 1)

- Extend lknowledge of silent con-
sonants to arrive at generaliz-
ations

Structural Analysis: - Recognize compound word formed
with a known word and an unknown
word when the new word may not be
in the oral vocabulary, e.g.
downcast ‘

- Recognize effect of affixes on
reaning (fortunate, unfortunate,
unfortunately)

- Learn prefixes~combining forms
(counter, mis)

- Learn suffixes—-meaning and use of
able, ible, al, ic. etc.

~ 'aster principles of syllabication
as a means of decoding new words

- Learn syllables~dividing words at
end of line

- Use and identify the appropriate-
pitch contour to identify nouns
and verbs-(conflict' con'flict)

Context Clues: - Use context clues for meaning and
pronunciation

Comprehension Skills

Main Idea: ~ Summarize main ideas of a story

- Use main idea for outlining in
paragraphs, make notes, recall
specific information

-~ Extend skill of selecting main
idea to printed material in
which the main thcught is not .
clearly stated or is stated over
several paragraphs

~ Make generalizations on basis of
the evaluation of main ideas
frem several sources




O

ERIC

Aruitoxt provided by Eic:

Details:

Sequernce:

Inferential and
Critical Reading:

Use details in preparing material
for oral and written presentation

Read te prove or refute answers
to questions

Relate details to each other accord-
ing to purpose, e.g. time sequence,
categories, etc,

Recognize and arrange sequence of
ideas

Extend understanding and record
sequence of time, place and
thought in more complex material
and record details

Use sequential order to make
interpretati:us and predictions

Draw conclusions based upon a
series of related episodes

Recognize cause and effect
relationships

Interpret attitudes, emotions,
motives, and qualities of
story characters

Make comparisons and contrasts

Draw conclusions; make gen-
eralizations

Yake judgments, inferences and
form opinions

Detect mood and setting of a
situation

Recognize differences between
opinion and fact

Distinguish fact from fancy

Distingulsh true from untrue

Distinguish between probable
and improcbable

Distinguish between relevant
and irrelevant

Discriminate between serious
and humorous

Recognize author's purpose, mood
and use of imagery, metaphors

Reccenize slant, bias and propa-
ganda

Evaluate sources for validity
and reliability

Recognize different forms and
styles of writing: prose,
poetry, short stery,essay,
science fiction, non-fiction
and ‘ournalism

Note fieurative language

Read and interpret poetry
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Word Analvsis Skills

Sight Vocabulary:

Plionetic Analysis:

Structural Analysis:

Context Clues:

Coumprehension Skills

Main ldes:

ERIC

Aruitoxt provided by Eic:

LEVEL 19

EVEL REQUIREMENTS

Master vocabulary .  Wings to
Adventure

Learn exceptions to digraph
rule (dread-short e¢) (aisle-
loug 1)

Extend knowledge of silent con-
sonants to arrive at generaliz-
ations

Recognize compound word formed
with a known word and an unknown
word when the new word may not be
in the oral vocabulary, e.g.
downcast

Recopgnize effect of affixes on
meaning (fortunate, unfortunate,
unfortunately)

Leamn prefixes—combining forms
(counter, mis)

Learn suffixes-meaning and use of
able, ible, al ic. etec.

'faster principle. of syllabication
as a means of decoding new words

Learn syllables-dividing words at
end of line

Use and identify the appropriate
pitch contour to identify ncouns
and verbs~(conflict' con'flict)

Use context clues for meaning and
pronunciation

Summarize main ideas of a story

Use main idea for outlining in
paragraphs, make notes, recall
specific informetion

Extend skill of selecting main
idea to printed material in
which the main thought is not -
clearly stated or is stoted over
several paragraphs

Make peneralizations on bhasis of
the evaluation of main ideas
from several sources
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Detalls:

Sequence:

Inferentdal and
Critical Farading:

"
95

Uee details dn preparing msterial
for oral md written presentation
fead to prove or refute answers
to questions
llate detalls to each other nceord-
Iny to purpoge, e.g. tlme sequence,
catepories, ete.

fecoynlze and arcange cequance of
1deay

Frtend undersztanding and vecord
nequence of time, place and
thought in rore complez materlal
ond record detalls

Use sequentfal order to muke
interpretations and predictions

Draw conclusions baged uvpon 4
serdes of related eplocdes

Pecognlze cause md affect
relatlonships

Interpret attitudes, emotions,
motives, and qualities of
story charscters

Yiaks cowparisons and comtrasts

Dyaw concluglons; make pon-
erallzations

Uanbe: Judpments, dnferences and
form oplnlons

Detect mood snd petting of a
gl tyatlon

Aucopnize differeaces between
opinfon and foct

Dlotinguich fact from fancy

Mustinguleh true from untrue

Distdopulsh between probable
and Luprobable

Distingulsh batween relevant
and drrelevant

Dlgeriminate between serioug
and humorous

Fecopndze author's purpose, mood
and use of Lmagwty, meraphors

Recopndze slant, blas and propa~
ronda

Bvaluate sources for valldity
and reliobility

fecopndze different. formy und
styles of writing: proze,
poatry, short story,essny,
pelence fletdon, non-fiction
und Journalism

Hote flgurative languape

fead and dnterptet poetry
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TUPORMAL, VEATAG IR TORY

i

(Leget, 39 ~ 25% wordsy vupll

Yotlvstion:  Raad to find the voaunusl wsy one bere went into

91

1073

vattle agatust a strunyg sand fearlags enewy.
Saul soid to David, "Thou art not able to go appinzt
this 7hilintine to Fiynt witn him; for thou srt Lut &

[A

veaths, aod e a ven of war from his youth,”

tad Uavid sadd unto Saul, "Thy servant Yept We father's
gheay, hod vhen thare cass 5 3ion or s besr and Look s
Lawv wut of the flock, 1 went out after him snd struck hiis
sod delivered 1t out of hig mouth.  hid ahsen he 610656
appinnt ve 1 caught him by his beard sad struck bile and
Yi1led hidwm, ‘The Loxd, vwho dulilvered we syt of the poy of
the lon and the pmar of the bear, he will deliver s out
of the hond of this yhilleting,”

tod Baul zuld unto Bavid, "Go, and tha Lord be with
thae,”  Boul arned David with bls ernor, and ha put o
helmet of brosy veen Wis hesd sod pave Wie hils sword,

tog Dirdd sehd unto Haul, "L cannot po with thes,”
and he put. thew off Wm.  fud Davld took Wle staff Jo his
hand, and chose Flue suooth stones oot of the Lrook, snd

put them in the sheplterd's Loy which be hod,  And his #ling

‘g Lo big hand, and he drew nedr to the Vidlistiue,

Yhen the Miildstine saw David, he sneered at him, for
David was but 4 youth,  boad he sald to David, "Cornse to e,
snd 1 will glvy they flesh unto the birde o4 the alr snd

the bunsts of the fleld,"”
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sulbleart (Saul'ns wurds, ¥Flrst suntoence)
¥acr 4, Wuat suldsnls sttacked the dedbhs? (1l busin)
Yacy 5. Wi wse the protactur of Uuvid? (the fod)
Yoot 4, Sunt 4l Laul put on Davssd's nead? (4 helrat)
Yo, T Saat wsy ussd t6 thion stones? (o 8)Say)
Yoe.  Be Liust s sytiovegm for Veseeres".  (Looked unylesaantly)
Fact 9. What 414 lLsuld thoose for waspunst  (stodien)
Pact M. [nd the Philistius helieve hu could Yeat avfd? (yesy
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Strukrica - ¥zlate detslls Lo each other
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~ Uue sequential order to make inter-
pretstions and predictions

Infarentink sod
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~ Mag for cluze that reveal
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Locating 2nd
Organizing Information

Selecting, Evaluating zmd
Recalling Information:

Mastering mechanics of
Silent and Oral Reading:

=

Teztd:

On Story Wingsa

On Story Wings YWorkbook

Self~Help Activities

100

Interpret regezrch questions
effoctively

Locare and orpganize relevant
inforzavion uaing dictionary,
encyelopedia, plossary, card
cataloy, almanac, newspapers
and magazines

Select key words to aild in the
location of materials

Underatand dlacritical marks,

schwa, guide and entry wvords,
reapellings and select the
correct definition

Bxtend ability to summarize glving
gpecific attention to the signi-
ficant fact when preparing the
sunmary

Study more detailed organization
of the outline plan

Develop a content vocabulary

Develop ability to interpret
diayrams, charts, schedules,
mapg, graphs zand other visual
alde

Evzluate sources for walidity and
reliability

tdjust rate of reading for specific
DUTDOLE

Bztend skill of cffective delivery
in cral reading

Cavalcades (Scott Foregman)

Evaluation:

Cion Achievement Test
Unlt tests ~ Ginn lanual®
Informal Peading Loventory
Teacher evaluation

* Avallable through the Reading Department



INFORMAL READIMG THVENTORY

(LEVEL 21 - 182 words) Pupil

Motlvation: Can you imagine what it would be like to be a

10
19
24
35
45
56
69
71
81
20
94
104
115
121
132
142
155
167
179

182

maglcian? Read to see how valuable a magiclan
wae to a king in make-believe stories.

It befeli in the days when Uthér Pendragon was king
over all of England, that the magiclian Merlin appeared
before the king one day.

"Sire,” said Merlin, "I fear you have not a great while
to live. With your death great trouble will come upon
the land. Each noble will seek to become king in your
place. I pray you will give heed to the words I am about
to gpeak!"”

"You are the wisest magician in all this land, Herlin,"
replied Uther Pendragon. ''Therefore T will listen to what
you have to say."

"The child your queen is expecting will be born soon,
Since you have not long to live, you must make provision
for the child's safety,"” said iferlin.

"And what do you advise me to do?' asked the king.

"When the chlld is born,” said Merlin, 'have it brought
to me at once, I shall be waiting to receive it at the
postern gate of this castle. I will take it at once to
Sir Ector, a good knight and true, who will rear it as

his own child."

101



COMPREHENSICN CHECK

Fact 1. VUho was king of Enpland? (Uther Pendragon)

Fact 2. What was Merlin's occupation? (magdician)

Fact 3. List Merlin's great fear. (that the king would die)

Inf. 4, How might Merlin have obtained his information?
{people in the court, rumor. etc.)

Inf. 5. How did Merlln feel about his master? (protective)
Voc. 6. What does "befell" mean? (happened)

Fact 7. Uhen was the baby expected? (''soon')

Voc. 8. Name the word that describes the gate where the

baby was to be brought. (postern)
Fact 9. Who was Ector? (a good knight)
Fact 10. Where would the child be raised? (with Ector)

EXPLANATION

Vocabulary

Errors % Level

2 99 Independent

9 95 Instructional
18 90 Frustration
Comprehension

None 99 Independent

3 75 Tastructional

5 50 Frustration




LEVEL 22a
LEVEL REQUIREMENTS
Word Analysis
A. Extend use of:
1. Context clues
2., Phonetic and structural analysis

3. Glossary and dictionary

B. Ability to utllize wide related reading to enrich and
extend word meanings

Comprehension gkills

A, Extend the ability to find main ideas and supporting
details

B. Extend the ability to see and to understand the sequence
of ldeas or events

Study skills for work-type reading
A, Abillity to define a specific purpose for reading

B. Ability to adjust the method of reading to one's purpose
' and to the nature of the material

C. Ability to locate information

Skimindng

Table of contents and index

Dictionary or glossary

. Encyclopedia and other references

. Card file and other aids for locating information
in the library

6. Maps, graphs, charts, tables and pictures

[Wa IR SRR UURS (SR S

D. Ability to use information

1, Evaluating information for its authenticity,
accuracy, relevancy and importance

2. Tollowing directions

3. Taking notes

4, Classifying

5. Outlining

6. Summarizing

7. Oral reporting

8. Listening critically

E. Ability to remember what is read
1. Selecting facts to 'be remembered

o 2. Using aids to retention
IERJ!: 3. Practicing recall

103
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Ability to use S.Q.3R. (survey, question, read, review,
recite) and T.Q.L.R. (tune-in, question, listen, review)
study techniques,. :

=

Creative reading skills
A. Draw conclusions and make inferences
B, Anticipate events and predict outcomes
C. Use ideas gained through reading in a mew situation

D. Select and use several sources of information in solving
a problem

E. Judge the validity of information and identify writer's
purpose

F. Distinguish between the relevant and irrelevant, or the
importand and unimportant

G. Distinguish between cause and effect
H. Distinguish between fact and opinion
Literature -~ Skills and Appreciation
How characteristics of different literary forms affect the

writing and reading of 1literature

Text: DISCOVERY THROUCH READING or other materials appropriate
to maturity of student '

Evaluation:
1. Teacher evaluation
2. Teacher tests
3. Unit tests
4., TInformal reading Jnventory




Informal Peading lnventory 105

Student LEVEL 22 Grade
Section
DISCOVERY =~ Oral - 143 words
Selection read by child Selec¢ion read to child

INITIAL PROCEDURE

With a dozen lively children 1in the family, the Gilbreth
household was seldom without excitement or crisis. Urs. Gilbreth,
a consulting engineer and efficiency expert, had known the Hoovers
well for many years in Californmia where her husband and Mr. Hoover
were engineers. Later, as a widow, she vigited them frequently
in Washington after Mr. Hoover had become President and had
appointed lier to hig national advisory committce on employment.
kead aloud from the following selection to find out as much as you
can about the preparations of the six children when they are
invited to visit the White House.

Mother told Frank she had business in Washington and wouldan't
be able to return to Montclair to supervise the boys' preparations.
They were to wear their best suits and, of course, white shirts
and black shoss. If they took an early morning train from Newark,
they'd get to Washington abcut lunchtime. Mother would be wailting
for them at her hotel, and they could come to her room and clean
up before the reception.

B11ll, who was now a senior in high school and currently in
charge of the checking account, withdrew enouph cash to cover
three full and three half tickets to Washington and return. It
seemedva lot of money, and both Bill and Frank thought it would
be cheaper to make the trip by car. They felt sure that, once
they arrived in Washington and explained to Mother about the

saving, she would approve too.

READING RATE: SYHPTOMS :
. Word-by-word reading
- WPM Inadequate phragsing
geconds _ Reads slowly and haltingly
Inattentlon to punctuatlon
SUITABILITY IN TERMS OF _____Strained, high-pitched voice
WORD ERRORS ___Tenaion movements

l

No. words added
Suitable (1l-17 errors) Finger pointing

Marginal (8-17 errors) .___Ho. hesitations
Tmatidtralhle (TR 4 prrava) HUnlde beoenl +#m00 1o




1. Wvhat were the boys to wear to Washington?
2, About how long would Lt take to get to Washington by train?
3. How did B1ill and Frank declde to travel to Washington?

4, Vhy did the boys feel their Mother would approve the change
in traveling plans?

5. VWhat 18 a receptlon?

s

% readlap comprehension  -or- % hearing comprehension

CYVERALL SUTTABILITY OF MATERIAL VIORD EVROKS
Yiord Context Iso,

Independent or lesg

Jnutructional

__Suitnble

varpinal

Frugtration

Y

Vg
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LEYVLL 22b

LEVEL REAUTKEMENTS

Plon or desipn for story or poen
Sugpense

Conflict

Climax

JMood

Setting

Caupe and effoct

Trony

Tone

Style

Characterization

D,

conflict
Tmayes
Plaslhiback

Undversal of buman nature

The art of wtory telllog

A,

B.

c.

Detalls to creatoe a pertdeular fmpresoion
Writer's nttitude and backyground

Themo

Mythp, fableo and legends

A,

5.

Basic understonding of mythology

Difference betweoen wyth, fuble nod lepgend

One Act play

A.

Teaching the technlque of the drowatdar

L. Character development
2. Character ruelatifonship
3. Mathod of exposing plot

17
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4. Diffarence botwesn comsdy and trapedy

Pontsy
h, Yaandny of pogtry
B, Differencs betwesn prove und postry
. Meaning of the story and stmosphers of poewns
. Underotanding rhythm and how 1€ 1s developed
E. Typts of poetry

. Ballade

. Harratlve poomy
. Lyric poewy

B g

’

=

Tazty  THEROLOUCTLON O LITEEATURE

Hvaluntion:

Lo Teschor tosty
Z. loforunl Tonventory
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Tnforead Mesding Tuveoatory

Btudent LERL 22 (rade
Hection

PUPFEI RN NERE B s

DLECONERY = U3)ent - 129 words
BEAIIHG GELECTION

Thee two oldent boys wars the possessors of o Model 1 touring
ehx,  hn oanthqus when they had acquired 4t the vear before for 420,
1t had gped perceptibly under Lts new cvnership.

The wor had oelther vtop oy fenders, The body wag palnted
alrplmse pilyer. 4 siz-inch red stripy, none too expertly
applied, ran uround the hull waterline~faghiion at o point squie-
digtant from the runndng boards aod the top of the doors.

dtartinyg the motor wag n two=man propoedtion, with ong
person turaing the eronk and Jippling o wire-loop choke whilch
protruded from the front of the radlator, and the other sitting
in tiw driver's seat to retard the gpuark as goon e6 the enplaoe
couphued,  But the three vwners hod done o pood deal of work on

tha motory 1t wons relioble sod purred 1ike o kWitten, only loudar,

RAlt GmIomns,:

Bywmptoms of tension/frustration
notead

- W1

e cotide
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L. What Eind of car 4314 the childran hnvet
2o Mow much had thay pald (or the onc?
. What dous purceptlbily weao?

4y Kfter randing Lhe dageciption of the onrg, do vou think L6
Ig wise bo decldu Lo go to Yiushington Jo 1LY Yhy or why nott

5. Uhere was the red stripe on the card

4 orending couprehenglon =ope

[ T TP AN SRR

A hearing cowp.

Gt Fla b ebisl S5

CYRIALS, SULSRS AT O SRS AL

Andapanduent or lays

. S

Jnstroctdonsl

0 N G A e 5 K SIS P 401 d e,

Butiebbe

P A e o L S e E

HMarpinal

CMrustratdon
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O

ERIC

Aruitoxt provided by Eic:



Hi

LU, 4

LESEL, WS LB psntty s

Yucutmilnry et ls
he  Frtend ute oF
l. Comluzt ¢
Lo Phooetle und struetursd analyals
30 Uhasnory and dleSotnry

.

AbSTLLy o willdss wida ralated readlng o enrloh and
arlund yord meeandngy

Comprubisnaion 8 1ily

b

.

Yorequl tha obt )ity Lo Sind meln tduati and supporcig
disfndly

fevend the sbildty Lo e sad Lo uadaratand the sequance
uf tdwag or aventy 4

Btudy kALl for Yorkstypa Manding

by B LILYy Ga deflng wospuedfle purposa Yor rendiog,
I, AIMAGy o adfunl the mathod of raading to ona's purpone
Gid Lo Ll nattre of the materinl
Go Mt hity b Lotmbe Luformntion
Lo Bk twmlng
2 Mabile 0F nontents sod Andes
4. Glossasry or dletionney
Ao Bucyelopadin and othur reforancun
S, Onrd e awd other alde for Looutdng watapdal,
Lo thier 1Sbrurey
(e Mupw, praphe, charte, talilag and plotueusy
7. Heodlnus and othar typogroghical wide
e AW1IALy Lo use (uformatton
Lo Vwnluating Soformation for 4ty nuthentlelty,
Heaurngy , welavancy and flanportoncy
Ao Vablbemlnyg dbrucglont
3. Orpsolzdugy makearial,
G, Butmmarizlog,
e Bral o rapurtiog
G, bListanlog perespilyaly
e AbLLLLY tu vumanber what is rasd
Lo Balacting foets Lo be rangmbered
Lo Undng wlda o ratentfon
3. Vractleluy racull,
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frudant LEYEL 23 Orade
gection

BAPLOBATION - Ornl = 200 Yords
et lon read by child felection read to child
TRTTLAL PROCELURS
In the fwlas Alpx thera La n very high mountain called the
Cleadal, but most psople of the nearby valley call 1t the Rudisberp~

tudd'y Mountaln, becasss of a boy nnmed Budd Matt, This is part of
his story of the ezplorstion of that great mountsain,

"'one would have pald, seeing him at a

“1 typles) mountadn boy,'
dptones.  but then, coudng closer, one would have geen thot he was
not typlead at all, Psrtly, this was because of his slimmess, his
Iiehtnensr of muscle and bone; but even more 4t waeg in his small,
almost dellcate fouturas %nd his falr, pinkeand-white complexion,
fudd, Mare hatad hin complexdon. In summer he exposed his face for
Nowrs Lo the burning sun, in winter he scerubbed 4t violently with
grury, rtryloy to ks Lt browm and tough snd wenther-stained, ag a
mountain wan'y should be,  Lut no stadn appearsd. Ho whisker

sprovted,  "Anpel-foaca,"

the othexr boys ealled him. Or, rather,
had culled him, untdd they lenrned that his £ists, though umpll,
were ugaiul, Mot of the wen of Kurtal had black hair., Rudi's
was blonde. Mogt of them had dark eyes., Rudi's were light-
though exnctly what color no ong was quite sure. His mother
callad them hazel, but she guw them only when he was at home or
around the village, Yhen hae left the village, when he climbed
ubovis L, they aaemed to change, ns the light changed. Looking
up ot the grant peaks shbove thae valley, they seemed to hold

within themselves the pray of mountain rock, the hlue of mountain

AT
JIADTHG AL BULTARTLIEY TH LEEME OF WORD ERRORS
) Buttable (1~17 errors)
- - WP o Marginal (8~17 e¢rrors)
fecondg _Uopudtable (18 4+ errors)
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1. Can you describe Rudi's appearance?

2, Why did he scrub his face with snow?

3. Vhat had happened when other boys called him "“Angel~face’?
4, VWhy did Rudi hate his complexion?

5, Vhat seemed to make Rudi's eyes change from hazel to blue-grey?

% reading comprehension -or- % hearing comprehension

OVERALL SUITALILITY OF MATERIAL VORD ERRORS

Word Context B80.

Independent or less

. _Instructional

Sultable

Marginal

FPrustration




SYIPTOMS

Word-by-word reading
Inadequate phrasing

Reads slowly and haltingly
Inattention to punctuation
Strained, high-pitched voice
Tension movements

Number of words added
Finger pointing

Number of hesitations
Holds book too closge
Number of repetitions

Number of substitutions

115
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LEVEL 23b
LEVEL REQUIREMENTS
Plot Analysis
A. Review elements of a plot
B. Use of flashback
C. Meaning and effect of point of view
Character Analysis

A. Devices to reveal character -~ speech action thought
description

B. tHtotivation of behavior
C. Meaning of biography

D. Meaning of theme of guthor and setting and how both are
connected with character

E. Dramatic technigue in fiction
Folklore and Tales
A. Review plot techniques
1. Conflict
2., BSelection of detail
3. Point of view
4, A character as symbolic of an idea
B, Meaning and purpose of preface
C. Tunction of analogy

D. Meaning of anecdote

E. Meaning and effect of verbal irony

Material: The Study of Literature
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Informal Reading Inventory

Student LEVEL 23 Grade

EXTLORATION -~ Silent - Words

Rudi had ascended both glaclers. No less than five times,
indeed, he had completely circled the base of the Citadel, crossing
the lower ridges, climbing up one glacier and down another. He
had stared upward until his neck achedland his eyes swam. He had
studied every ridge and cliff and ice-wall and ledge aii¢ chimney
that could be seen from below. He knew more about the approaches
to the Citadel than any guide in Kurtal. And yet he still did
not know enough. Still he kept coming up to the glaciers to
stare again, to study, to measure, To do this, he had played
truant from school - even from church. Now he was running out
on his job. Always it meant tears and pleas from his mother,
often harsh words from Uncle Franz. But he did not care. He
kept comlng back again and again. Nothing in heaven or earth

could have held him from coming back.

RATE: SYMPTOMS ;

Symptoms of tension/frustration
noted

- WPM

Seconds
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1. What does ascended mean?
2, How many times had he circled the base of the Citadel?
3., Why was it important to study the approaches to the mountain?

4, In order to do his careful study of the Citadel, there were
three things he had not done. Name them.

5. Why do you think it wags so important for him to climb this
mountain?

N

. % reading comprehension -or- Z hearing comprehension

OVERALL SUITABILITY OF MATERIAL
Independent or less
Instructional

Suitable
Marginal

Frustration
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COITF:REIICES
Kinderazton

Pareat conferences are held in January and June for Level
1. At this time the teacher and pzrents evaluate the child's
progress. The readiness check list which pertains to the
physical, emotional and psychological readiness ig discussed.
Individual confewences may be held at any time.

Primexy

Primary Level II conferences are held in December and May.
The firast conference is to promote 2 better parent and teacher.
The individual needs and differences of the child are discusmed.
By mutual agreement, tho parent and teacher can work together
toward o wgoal for the child's growith and understanding.

Intermediale

Conferences for the intermediate levels are held following
the first reporting period. At thise times the teacher and the
parents will evaluote the student's progress, his abilities and
other matters pertaining to his scholastic work. (See bolov
for a recommended conference guide) Propexr records on conferences
report form will be completed following each conference. These
forms will be kept on file with the student's recowrds.

It chould be strossed that there is nothing sacred about
thege dates conceraing parent conferences and that teachern
(and parents) should requost conferences be scheduled at any
time duxing the school year, should th: need arise.

To make the conferenco a worthvwhile experience, the
following items moy be discussed;

PAREIT CONTRICUTIONS TEACIGI COUTIIBUNLONS
Reaction to school ., Special abilities ao noted by teachex
Relationship with fadly Adjustment to school
Physical condition Relationship with other children
llegponsivilities Work habite
Cooperation Aweas of weelness
Friendships Attitude toward responslbilities
Activities, hobbles, special Cltizenship

interestas Lffort

Wealknesses and etrengths as Attliude toward group
viewed by parent

Physical, mental, social and
emotional growth
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WPORTING TO PARSHTY

Bveluetlon of oupll colfucosiounnd progresn roquires communienlbion
botweon a minimwe of throo porwons; toacher, svtudent and porent.
Regeaxch indicates that Lour fretors ploy o major paxt in tho
nrocads, Thope sre: ochiovement, ability, offort and ettitude.
To Insure clear cut commmnicetblion 4Lt in lmportant to hove adequato
dofinition of torms. Such o vet of definillonn oro as follown:

I. fchievenont

2. 'The amount ol loswrning that hes ocourred or Iknowlodpo
thot hes been scquired during a cortodln poriod of lilmo.

b icasuwed by performunce on touls, popors, discusolons,
and teccher observationo of thoso tawvlku.

IT.  bility
a. Iwidence of whot the ohild can do if he trios.
b.  Teacheir judgmont as to the amount of ability the student
has Lo gonerally based on teotn, provious records, and

obporvationnl exzperienca.

c. ielated teo growth and emotional fuctors vhich con onuue
it to chango with time.

d. Should always be expressod Iln zolotlion to o swwamnl group
or a ntated population.

TII, Lifowt

ety

n.  The amount of time, wouk and energy pubt lowth hy wu
youugater in attompting to lemrn.

b. Iru hord ox Yo vhat degreo o vbudent twlon be learn,
meaoueed by teacher obaervaulon,

v, Attitude

. The reactlion of the swtudont toward an aroa of wtudy.

b,  Tho amount of ilrtereot bthe pupil shows bamed on the
tencher's entimate.

V. Dinglpling

Dawaarch [lnding, in the awea of dicelpllue, lo not as

clear or exact ap In tho aren of educetionnl growth. Ildghte,
privilegen, and obligations are involved in dipolpline wvhich
are bowed upon and requlroe a cortain mowsure of charactor and
matuxity. loany suthoxltien egroe thot meturlty Lo o proctionl
windom baved on sloaiy and mocinlly soceplable omotlonal bo-
havior., Chareotor tralning noy be defined ns the devolopmoent
of habite, attitudes, valuen, and ddealn through instruction,
guldonce aund oxample.
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h mnjor eopect of discipllne in tho undowsbonding by o ohild

ol the meaning and olgnificence of eodwcatlon., This wundor-
sbending do dosoanbrotod by an nppuociotion Sor nohool.

Moguote dlsclpline wogulron o youngutor to iniorost wvith
obhory fn o meoningiul ood homeonfoun Loshlon.  'Thove Lnbor-
aetionn, hopefully, sowve oo o woy for o pludont lo goin

metued by, undorgtonding of othors ond lnerecsod solf-dlsclpline.

b ohlld's macks dn soli-dioclpline will bo banoed on towchor
obhnorvatlon,

.  Tohevler Lo tho classeoom, tho ochool 1tuelf nnd the
play eound,

b imednedplon of pood uportumonshly,

c. lpplocintion for pchiool propowty and suthontty.

il ‘Raupoct ond. demonurbrwlbion of propoi munowy.
Progrovs zaportn will be dooued povdodionlly during tho yorr,
Pareont conforonces will bo uvchoduled to corrospond with tho

Llest roponting pordod,  Additlonal. conforoncon wlll bo hold
o naodad throughout tho nohool yana.
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Progress reporty for Level 1 oare fesued In January and

June,
The propress report o deslomed Lo bae child orfanted,
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Propress raports for Levela 11~ 411 nre lasued at the end
of the OO0, L20uh and LGS0k days of the seinool year, /\L the
and of the school yare o Level aselpiment 1())' flaptember 18 1asued
to ench ehild,  The pareots are Isforpad of o Level chonges whons
aver 1L weours durfng the sehool yeor,

Thes reporty are not Lhe treelltionnd multdple Luttar proden.
They nra numerals vidleh Indleaten Che ohlld g prowth dn pergondl,
wd soctnd, duvelopront, Lo Lewralng basle aldlle and knowledps,
T followlng kay In pregently lu.,el_,n;f, amployed Lo the nonpraded
program of tha Avon Gehools:

Lo Eng made oxeellent proygrass

4ol mdde hutbor Lhan avarnge proprases
3o Hns made averape proproy

hoo bng proprosaed wlovly

S Hng pevde LIGGLe or no propresg
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Luught to all gtudents, nt the puey that they con learn, nnd
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GLOSSARY

Reading

affix - suffix and/or prefix

congonant digraph - a combination of two letters which when
pronounced results in one speech sound. This sound is
nelther a blend of the two letters not the character-~
istic sound of elther.

dlagnosgtic teaching - grouping and regrouping, teaching and
reteaching on the basis of continuous evaluation.

diphthongs - two adjacent vowels, each of which is sounded.

inflectional endings -~ endings to root words (s, ed, ing).

levels - a block of related gkills taught concomitantly.

metaphor - the application of a word or phrase to an object
or concept vwhich it does not literally denote, in order
to suggest comparison with another object or concept.

phonogrom - word families such as "111%, "am", "ick'".

pltch contour ~ changzing accents in the identification of
nouns and verbs, i.e., con' tract - con tract',

ob' ject ~ ob ject'.

readinegs - the point at which learning can take place with
success at any given level.

reliability - the dependability, accurateness, add honesty
of a source.

simile - a figure of speech in which two unlike things are
oxplicitly compared.

gcanning ~ rapid reading when looking for specific details.
gkimming - rapid reading for main {deas and gencral dimpression.
validity - the acceptability of a material to reason or

judgment because it is prounded on fact or sound principles,

or in accordance with recognized criteria.

vowel digraph - two adjacent vowels whilch stand for a single
sound.



