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~  The substamce of this lauual centers onnrhe 2 T ,
_ri__ldetelopnen;,and implementation'of the Bowling. Greenr_xentuckymcareer-4w~f—f
' education program. Preparing students. for- life-cehtered*careens, the
' school system has developed./through a three 'year process, a program
that involV¥es every teacher, guidance counselor and adqinistrutor and
permeates the fabric of the K through 12 ‘curriculum. The manual-
discusses the role of the superintendent, supervisor, principal, and
librarian-and - the specific ‘steps taken in’ ‘implementing the progral.~
‘The development 'of community support, 'inservice training, .
establishing an organizgtional center, the utilization of resource
- persomns, .and interviewing as a. learning tool are dealt with in
detail. A uniform.format for unit ,development and planning is :
ipresented,” and two exaqples of unit writin offered. The section on
elenentary education discusses auareness, counselor role, record
- keeping implementation and interviewing. The junior high section - .
details the -guidance program, offers splple surveys, intervzeu forns,(-
outline of the 8th grade orientation 3n1t and saaple career units in
—  mathematics,’ political science, Engli h ‘and business. The high school
" section offers.a list of occupations felatedftp subject areas, four
sample units, a ‘job fact sheet, and a %ist of goals. An 18 page -
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appendix offers a primary gquéstionnaire, evaluation sunveys, sample S
prograns and a hihliography. (uw) ,‘\\. T R e
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DEDICATION

_This manual is based oni the genius, creative .'effort, and experiencee of ehe
teachers, counselors, md sdminiscrators of the /Bowling Green City

Schools. -

Ie represents much more than simply a  “manual for career educmon "1t
signifies the diligence- and dedication of a staff that, over the years, has
endured behavioral labs in: Inter-Action Anulylh Humn Potential De-
- velopment, Research Utilization, and Problem Solving, Self-Bnhmcing
~ Education and Writing Behavioral Objectives: A staff willing to involve -
~ the community in. the educational process and to do whatever necessary
to bring about more effective teaching and improved learning opportus
nities for their students. Further, it delineates this- staff as one.that
‘wishes to make the Bowling Green School Syntem one of the very bcst

anywhere

~Therefore, be it resolved that the Bowlmg Green lndependent Board of
Education recognize and commend our staff- #or designing and imple--

' menting an outstanding career educatfon program, and continuing to
carry out board policy 3170 that states “Career Education shall be an
integral part of instruction in all gndee and subject areas. And further,

v takes this oppottunity to express its pride, and honor beyond words by
S dedicating this-manual to the wonderful teachers, comuelors, and admin-

. “istrators of our Bowllng Green City Schools

| _' ' | B ~ Subseribed to on this &'\y of Pebruary 11,1974 .

o o e o Holdexﬁeld Y}
- ; . . : ,4.. / / ;

_' Charles Hume .
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.PREFACE _'
This manual is our attempt to show and share wrth others the way
. that Career Education has been designed, developed, and i ple-

mcntcd into the fabric of the Bowhng Green educatlona] programs

it is our observation that fany of the approaches, concepts, and
ideas in this manual misror good educational practices of long
_ ',"standmg and that other successful Careér Education programs are:
-~ using similar approaches . : '

.." - Understandably, we are proud of what the Bowlmg Green staff has been able to

~ accomplish, but transcendlng this pride is the knowledge that other teachers and school

. systems can do as well as we have, and can do it without trauma, dramc change or great
amounts of. money - : :

... support the nced. When onc asks our business, industrial, and government leaders, as well

‘We subrmt that Carecr Education programs in the schools of Kentucky are tco reawn- .
ablc to iglore. A cursory examination of the Kentucky Needs Assessment Program will . .
as the-parents, of what a child’s cducation should consise, the prcscription they gwc trans- .
lates into Carcer Educatson This accounts for the wide cnmmumty acceptancc in Bowling

" . Green,

It must be clearly understood from the outset that Career Educaf ion is for all students R
"ind all techers regardless of their area of congentratlon We respectfully ask the reader to -
/
““approach the content of this manual with a positive attitude, willing to listen; wxllmg to.
relate it to his assigned teaching task, and wﬂhng to gtve it a fair try. ’

' This manual hasébeen developed T o
~ in cooperation with the S
Kentucky Department of Education - . o
Dr. Lymian V. Gmger. Superintendent of Public lnstructxon :
and :
.The Buréau of Vocational Educat:on

Dr. Carl F. Lamar, Assistant Superintendent of Vocational Education -_ '
. o A . , )

a

&



INTRODUCTION

While the substance of this manual centers on how to devclop and
implement vocational career development, teachers in Bowling
Green see Career Educatiofiasfiuch more than “teaching about
“jobs.” They feel that each student preparés for four carecis; a voca- -
tional career, an avocational career, a family career, and a career as
a citizen, In- essénce, our teachers are concerned with the devel-’
oping “life-style” of their students. Some might call this “life-
centered” education. By building the program around people in
the commum'y they are able to achieve an edticational cohesive-
ness which heretofore had been impassible;- Through a three-year developmental process
. our teachers have-desrgm‘u/npllcmemed a Career Education program which involves
~ every teacher, guidance counselor and- admimstrator It permeates every classrcom by

1mnactma on every qmdpm

The sutfacmg of career education is the result of social and economic forces, as well
as decades of effort to make education relevant. Despite our concerted attempts in recent
years to make editcation more relevant, the record is still not: very encouraging.

First, dropout rates have reached unacceptablgpmportmns Each year in the United
States nearly 2.5 million students leave the formal education system without adequate
preparation for carcers. The:statistics for the 1970-71 schodl year appess rather grim:
850,000 elementary and secondary school students dropped out; many found school -

“irrelevant. 750,000 general curriculum high school graduates did not attend college.
850,000 high school students who entered college in 1967 did not complete tl?c bacca-
laureate or an organized occupatlonal program. . . . L

Second, thousands of young people who are products of the general educatlon cur-
riculum are underemployed or unemployed. The gap between youth'and adult unemploy-
ment rates continues to widen. At the beginning of the 1960s, youth unemployment was
3.3 times that of adule unemploym\ent At thc end of the decade, it was 5.5 times greater.

. Youth unemployment is a challenge for: the 1970's, since the numbcr of teen-agers
~ in the labor force will continue to be large. Though the rate of growth in the teen-age labor
~ force will slow dramatically, approxrmately 15 million rqgre people, most of whom’will
be young, will have to be accomodated in the labor fo.ce by 1980, when more than 100
million Americans will be worklng or seeking worlc
~—
- Third, povérty remains a severe problem for many pEOple in many areas of the nation.
Its increasing social and economic costs have brought too many of our cities to the brink
of bankruptcy. LN

Fourth, the United States is finding it more and more difficult to compete effectively
“in the mternatlonal market because of labor costs, job attitudes, and s'hortage of techmcally
trained workers. The rate of increase in productivity has diminished in recent years. Its -
restoration to higher levels is needed for economic growth lower costs and prices, and a
hlgher lmng standard _ v . :

~

- .



Fifth, women will continue to enterand reenter the labor force in mcreasmg num-
bers. They will participate more fully in the economy as broader opportunities become
available to them and the nceds for day care, retraining, and part-time qmployment are
met. . ‘ . . i .

Sixth, the gencral pubhc is ber.ommg disenchanted with a system of education that
keeps reporting more student apathy, more absenteeism, more academic fadures. more
»maults on school personnel and more vandal:sm. . _ R SR ‘

Finally, the “now" gencratlon more mterested in roles than in vague goals'that may
~ never be attained in a rapidly changmg technology, is giving impetus to curriculum restruc-
turing. The concent of work is being viewed by youth as the expenditure of time and
energy. for the benefit of self, family, and society. These social and economlacondxtxOM~—-—~ e

~

~lénd credénce to the necd for educational reform and to the attractiveness of caseer
education.




WHAT IS CAREER EDUCATION?

Educators throughout the Umtcd States are attempting to formu- .
«-Iate and clearly concepcualizc a deﬁmtmn of career education. There
llave emergad as many definitions as definers and the matter of a

* 'precise definition has been open to extreme dulogue across the
Nation, : -

Many proponents of carecr education have devcloped deﬁnitiom
_ which merit consideration.

Onc author of the book, Career Educations What It Is and How To Do It, ‘has de.

fined carcer education “as the total effort of public education and the community aimed

at helping all individuals to become familiar with the values of a work oriented society,

. to integrate these values into their personal value systems, and to implement these values

" ifito their livesin such eraythat work bewmrpbwtlrmtmmgfﬁt'ﬁihiﬁifyiﬁg—t‘r

each individual.”

In Bowlmg Green we have not attcmpted to.come up w1th a hard and fast deﬁnmon '

. for career education. During our initial experiences some of us might have said that “It’s

teaching about jobs.” Neddless to say, w: have gone far beyond this simple concept.. As /"/

~_a matter of fact, the Bowling Green staff has just about gone full circle. and seem to bc /.

saying that Career Education is Educanon-that it’s the way we teach.

!

Be this as it may, we are quite satisfied with the definition dcvcloped by | thc State
Department of Education. While this is in the “for discussion only” stage and does not

carry the approvhl of State Depurtment it certamly reflects the Bowlmg Green phllosophy.

| “Carccr cducatxon is a comprchcnsive systematic educational program which provndes
relevallt\and cumulative experiences designed for all individuals, ali lcvcls, all ages, to

~achieve maximum success in preparation andperformlncc of various life roles:

(1) a prodicer and consumer of goods and' services; (2) a member of a famlly

B group;(3) a partmpant in the social and political life; (4) a participant in avocational
* pursuits; (5) a participant in aesthetic, moral, and religious concern. Career education is -

the total effort of public education and the community aimed at helping all individuals to.

become familiar with the values of a work-oriented society, to integrate these valuesinto . -

their perscmal value systems, and to implement these-values in tHen‘ lives in such a way -
that work becomes possible, meaningful, and satisfying to each individual. Career educa- .

~ . tion will obhterate the false dichotomy between the academic and the vocational aspects

of the school curriculum. Career education is lifelong and all encompassing, permeating

- the total education program,:focusing on the concern for the fully capacitated, self.

motivated, self fulfilled, conmbutmg member of society.”



N
Princnplu of Career Bducatlon ' s ‘
. The basic prmc:ples which support the operatlonal deﬂ:dtxon are:
!
| .1, Career education is:a comprehensx e educational enterpnse for all learners, begin- .
' ning with their entry into school and followmg a mever-ending .continbum.
2. . Career education is a strategy for te ching and a vehicle by which artxculatlon a
I — and unification of the curriculum m y be established. ™" T

3.  Career education is the niting agent 'of the schools, communmes. tbe family,
" andemployersin a cooperatwe educational venture.

4, Career education ptovxdes systematic mformation expenpnces. and guidance } N
 congruent with Career development which allows the learner to make a realistic - _
carcer decision consistent with needs, abiiities, aptitudes; and personal goals. /

5. Ca:eeuducatmmasystemamppmach,which:emﬁncmhexueadevdon-

- ~ment process from initiaktareer awareness, theagh carcer expleration, career -
e | preparation, and career placement.- - ‘ '

6. Career education is not a synonym for vocational edpcatwc; however, vocational
education is an mtegral ll‘ld important part of a total career educatxon program

| Concepts of Career Educatlon -

Fundamental areas of concern in career edulcation include human. growth ‘and develop-
ment, vocational guldance. work adjustment, self-concept, career-dévelopment, vocational
education, economics, and employment and labor market information. Through the far
ther examination of these fundamental areas, eight aress of educational experiences-can be
identified which constitute one set of educational experiences.that are basic concepts. of
career education. These concers are: Self Awareness, Career Awareness, Appreciations

_.and Attitudes, Economic Awareness, Skill Awareaess and Beginning Competence, Decision-
maklng Skills, Employabthty Slulls and Educational Awareness. ” -

- These concepts are not mutually exclusive and may contain certain overlaps.

For aset of concepts of career education to Have meanlng, they must lead to specxfic
outcomes. A more complete explanatlon of the concepts is ab follows:

BASIC CAREER EDUCATION ELEMBNTS

Career Educatlon Elements . _ - ' Element Outcomes
CAREER AWARENESS . CAREER lmzm‘rrv - )
" Knowlédge of the Total Spectmm of . Role or Roles Wxtfnn the World of Work
Careers
SELF _AWARENESS . SELF-IDENTITY -
Knowledge of the Components that Know meself—Consxstent Wﬂlue System

"Make Up Self o 4 : |

I




APPRECIATIONS, ATTITUDES ¢

Life Roles—-Feehng Toward Self and i
Others in Respect-to Socxety and
Bconomlcs .

~Applying . Information to Rnional Pro-
©, cesses to Reach Decmons

- ECONOMIC AWARENESS
Perceptlon of Proce:ees in Productlon', :

oottt

- DECISION-MAKING SKILLS ~~ — —

SELF-SOCIAL FULFILLMENT |

Active Wor': Role .
 Satisfying Work Role

CAREER DBCISIONS

Career Direction, Has a Plan for Caréer

Development

ECONOMIC UNDERSTANDING °

- Solve Personal and Social Problems i in an
.. Economic Environment

SKILL AWARENESS AND BEGINNING
- COMPETENCE | | :
Skills—Ways in Which\Man Extends
His Behawor '

EMPLOYABILITY SKILLS
Social and-Communication Skills Ap-
propriate to Career Placlement

|
L

N EDUCATIONAL AWARENEss

Perception of Relationship between.
- Education and Life Roles

. \
q . \
(R .

may help clarify the total picture.

1. The classroom teacher and subject-centered teacher contmues 'to teach basic acade

. Abllxty to Select Educational- Al'enues to- .

nt-,«w—~vvn>..: SN §
PLOYMENT SKILLS N o
npetence in Performance of Job-related
Tasks -y

; \\

' \
: CARBER PLACEMENT :
Employed in Line with Career Develop«

ment Plan . [

e ~

EDUCATIONAL IDENTITY

: \Develop Career Plans

\

\

|

icskills, -

The chart on the followmg page encapsulates the Bowlxng Green concept for Caree{'Educatlon and

2. Through the years these teachers integrate career awareness into the fabnc of the subject area.

3. During

. f“pr?ctlcal arts” teachers give hands-o
“sampling” type pro am.
the ftlll y%ar ybe proBF

the 8th and 9th years, in addition to the regular classrootn gareer: actmt!esl a special group
n instruction in ten:different cluster areas, Thisisa
n his 9th year, the student selects one area to ccﬂcentl'atlon in for

4. The student enters high school with a three- ear plan dn'ected toward hls tentative career choxce
. lﬁ year pl

He ma change this
is by choice.

oice at speclﬁed times. He is never “loc \

:into” any single plan unless it

- 5. The chart shows he may move freely among college prep, technlcal or vocatlonal areas as he

firms up his decision.

6. - After high school, the chart 1ndxcates that the may re-enter dlffer nt areas whenever the need arises. -

. Educatlon is a life -long process.
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© tive'to concrete. cumcular suggettxons and changes. : E \

" broadened exposure to a wider variety.of occupations. The need for j
follow-up for puplls has intensified wit wpoint that interest in,.

. . , =
i . ‘ Lo
‘ . C .
v Lo ) ) .

THE SUPERINTENDENT

-

Paramount and a first atep toward the continuing success and
. implementation of the Career Education project was the commit-
. ment and the high priority emphasis by the board, administration,
and staff to the concept. Board policy No. 3170 states that .
Scareer education shall be an.integral part. ofiinstruction inall .
grades and subject areas.” This committed endorserent evoked -
" withinthe staff a sense of dedication and forged a mutual “trust
_* level”, positive attltudes. a wholesome climate, and atmosphere
: H for experimental efforts.’ A mutual interchange of ideas'and sug-
. gestions prompted ehewenf to emphasize the crucial and invaluable component to the on-
. going and continuous progress of the proposal—a viable in-service traming program
and further development f in-houte ltaff capabilitiee. S o

The pro_)ect was dcvqloped from within, the district with few: eclectie featueu thereby " B
generating a sense of pride of ownershrp and an “eeprit-de-corps” which has proven tobe .
a mong incentrve toward unplementmg the program in the claatroom. : ~ o

i
a

_ The Career Bducatron program igrelevant, pupxl orierited, commumty centered O ‘
stressing pupil goals and &bjectives and engendenng a sense of direction.. Purposeful visit- - -
ation to the schools by hundreds of patrom representing a cross section of career clusters e / :
has improved the teachmg-leammg process and has strengthened school community rela- B o
tions and provided an avenue for pupils to re-enter the community for first hand exper- 4, o ‘

- ences, thus, reinfogcing the open school concept. Parents have become moi-e involved

and more knowledgeable about education and:the teachmg staff are more open and recep- '

There is the reahzatxon that total educatxon mvolves the total resources of the com-
munity. Course sequénce, pre-requisites and units of time seem to be diminishing in-value
; and importance. Curricular articulation and rntegratron are absolutes. (Credencetothe -~ . . = .
phllosophlcal confept thatpupds learn to do by domg has been furthen' venﬁed T ST

More frequent relatronshrps- vnth other educatronal and communr 'y agencres have ,
' strengthened over-all planning efforts. Guidance and counselmg personnel perceive the
"need for cotnselors to have broader pre-service experiences in the world of work and.a ,
placement and _
d assistance w1th

o job. placement improves the self—rmage of pupxls and afar greater zole toward th@‘end o/ .

. must be assumed by the school

. Efforts to reduce and/°or eliminate the b
~and to create a oneness of educatron have w1tne

‘ by ‘both mdustry and educanon o

- AN . 5 . -

\\ . -
The program has made mandatory a crxtrcal review of some ‘hard and fast standards y
rrier between general and vocatrona.l education "
a measure oﬂ progress ' o

Project expenences have broad 1mplrcat1ons for revising, the ‘ttendance calendar and
schao‘i day via the open entry-exrt approach to learmng and sho‘ d. recerve consnderanon




' Performance based criteria for cemﬁcanon of staff members seem to be a comlng
rcahty The mxémuon of competcncy based ceacher education is not too remote.

Viewpoints are always subject to dchmxtatxons and restrictions because of the many
inherent variables, some of which-are prcdctcrmmed None of the statements enumer-.
ated have any absolute validity or high reliability. Only a brief time has elapsed since the

- inception of the project. If we haye instilled in the minds and hearts of pupxls the dignity

. eternity.

-of all work and restored to a minor degree the work ethic:in society, all the investment of
time, effort and money shall have bccn repaid a thousandfold, and success.will have
crowned our efforts. Rcmcmber, an’ mvcstment in human resources is an mvestment in
/ - \'

- ¢

Let me take this /opportumty to welcome you to the wonderful world of Carcer

' Education. Itis one of the most significant innovations to come on the educational scene
" in years. It has cert inly brightened the'educational enterptise in Bowling Green, It has -

improved our publj¢ telations. Our entire teachmg staff has adjusted to it without trauma:
And finally and rost happily, it does not require huge expendxtures of funds.

.,,»Y.T



THE SUPERVISOR

The successful implementation of career education requires local

school systems to rethink their missions and refocub their curricula.
. Educaqonal personnel face the process of effecting cHangeyand this .

mvolve& all individuals associated with the educational system.

"The accteptance of career educatxon as a viable goal having top prior-
. ity is fundamentally dependent upon change in people’s attitudes,
- understanding and curriculum development skills. Career education
required a reordering of' priorities, refocusing in the educational pro-
_ grams, new v role relatxomhlps. and community involvement. If the educational enterprise is
. to change, so must the personnel in the systém. And this carinot bé accomplhhed without
sound, energetxc and enthummc leadership,

Instructional supervisors play a major leadership role. They serve asa change agent
and must work positively and cooperatively with teachers and principalé to design and
lmplement a comprehensxve career education program.

2

The development and mstallatxon of a-career educatxon system nécessitates a refocus.. -

ing of curriculum, changmg some educational agencies’ pnonties, reahgnment of educao

tional goals, and. commlttments o ' DO -

A Supemsors have four major respon bnlmes as they assist in the develo yment and
installation of a career education system: (1) To serve as a coordinator of the career educa:
tion program and activities. (2) To help sét up and design the teachers’ in-service, and act -

as.an interpreter of the school instructional career education system to administrative per-

sonnel and the public. (3): To coordinate and make available the instructional services of
the school system o all personnel. (4) ‘The responublhty to give mdmdual help and stimu-
" lation to the teachcr R _ _ ;

In order'to o adhere to these major responsibilities in a competent manner, the super-
 visor must perform many meaningful tasks, First, they will aid the teacher in havmg a
better understanding of student needs, interests, antl readiness for given activities, Exper- .
iences must be provided which will enable students to relate information to living, to the -

 real-life roles which are part of living for all individuals. The teacher must demonstrate how = =

\

career eduation makes school relevant to the total'personal need. The curriculum will be..

| v‘functlonaﬁy related toward the range of life-roles in which the individual may participate..
- A teacher must, believe in equal educatxonal opportumty for each individual to dcvelop to
his fullest capac:ty B _ _ _ - S

: Second the supervxsor will assist the teachers in &kmg more mterestmg and effectwe
uise of career education materials and audio-visual aids. This task is one which the super}
“visor will be called upon'to.perform by both experienced and inexperienced teachers. In

fact, ;he supemsor should be available to demonstrate some of the many exciting miotivats:.

. ing classroom activities. This is an area which may be of maximum lelp to the beginning.

teacher whoris insecure in a first Job anxious to succeed and lxmxted in famlhanty with the

career educatlon concepts ’ R S R
“

/ Thu'd the wise superv:sor can help the teacher see more readily mte:-relanonshxps . / '

/ becween sub;ect-matter areas and the mtegratxon of career concepts.
g :




Fourth to assist the teacher to make maximum and effectlve use of speclahzed per-
sonnel. In addition to units prepared by the classroom teacher, career units may be pre-
pared by the special teachers which are correlated with classroom activities. ‘Music, Art,
Physlcal Education teachers and others can work WOnders .

Fifth, the teacher should be able to obtain asslstance from the supervisor in the eval-
uation of the prcgress of the pupils. Maj’or emphnsls should be to evaluate the affective, as .
well as the cogmtive domain, 2 :

.Sixth, the supemsor wil enthuslastxcally stimulate faculty groups to contlnuously
plan career education curriculum. lmprovements,,and assume a major responsibility in co-
ordinating this work and improving teacher i 1n-semce ‘ ,

In-service trarnmg of personnel for car/eer éducatlon must be a part of each develop-

--mental stage with a series of planned, sequent17 activities. The supervisor will work co-
 operstively with the instructional | personniel to correlate many of the followlmg career
education tasks: e

. [Assessing the needs of learners and the community

. .Formulating objectives for career education :

. .Focusing curriculum and instruction around ‘an occupatxonal cluster system .
. .Secufing and utilizing community resources

.Analyzmg clusters to. determme leammg modules/ elements for mdmduahzmg in-

struction

. Integrating and cortelatmg subJect matter

. .Designing student personnel services

. .Evaluating and measuring achievement . :

. .Selecting, collecting, and dlssemlnatmg career education matenals and medla

. .Articulating curriculum and instruction vertically and honzontally ,
. . .Counsaling for occupational preparation '

. .Managing things, data, and ideas

. .Placing students once competency leveis have been reached

. .Involving volunteer helpers in the educatlon process.

_ The successful 1mplementatlon of career. educatlon depends on “people” and in large
measure on leadeiship. The educational leader\slup must be challenged to provide career
education for youth and adults in the community and initiate a long range developmental
system that exemphﬁes concern for maximizing the potentlahtles of people in that they _
may live productlve and sewardlng llves o _ \Z

To achieve atruly career-onented educatiori requires new: emphasls and mnovatloris,
& new relationship between academic, general and vocational education and a greater inter-
action among home, school:and community. It requires more specxﬁc objectives, a change
" in philosophy and a new set “of values. Career Education’s goal is to make work possible,
meaningful and satisfactory to every individual, for the best'measure of a man is what he
achieves and how he serves. The supervisor must serve to prowde positive leadershtp to
attain the goals of a “people” centered program.

i v
. ) [
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THE ROLE OF THE PRIN(.IPAL

The mcccuful implementatron of Career Education depcnda in large
measure on the leadership of the bmldmg principal. As the educa-
tional leader for his school, the principal is responsible for coor-
dxnating the total Career Education program. and for its integration

change through the attitudes, understanding, and curr’xculum deve-
. lopment skﬂls of his staff, :

The development and rmplementatron of Career Edz{lcation in Bowl- '

. ing Green has been accomplished through the cooperative role relatlonshlp between the

- principal and his staff. A systematic unification of each school’s personnel has been estab-

. lished through the supportive role of the pnncrpal in mstrtutronalizing Career Education at

all levels. A diffusion strategy for reaching and impacting Career Educition upon all staff
members in each school has been uutrated by the principals; thie mostmdely practiced sys-
tem in Bowling Green has been the’ assignment of in-house consultants to small groups of
teachers in their own schooh, preferrably teachers of a grade level the same as, or near their
own. Through this approach, articulation is assured as the: prmcrpal counselas, and in-
house consultants share the responsibility of c&ucatmg the teaclzen—m effect, “teachers
trammg teachers » : ‘)

By servmg asa consultant-for his staff (each pnncrpal is an in-house consultant), the

. prmclpal is able to supervise the progress of in-service activities with his cadre of trainers,

articulating the curriculum and instruction vertically and herizontally. For the new staff
member, the principal may assign an in-house consultant to work exclusnvely with the -

.“individual to assure that all teachers have experienced adequate training through in-service’

wrthln the school.

As the prmcrpal taps more of the human resources of the parents and’ commumty to~
accomodate Career Education, volunteers are mcreasmgly mvolved in the schools. More
and better home-school and commumty-school communication will result as parents and
others are oriented to Career Bducatlon :

- The professronal responsrbrhtrcs of the principal may be llsted as:

(1) Coordination of the total Career Educatlon program thhm the school
(2)" Provision of positive leadershrp / .
(3) Establishment of a cooperative working relatxonshrp between the classroom :
teacher and the guidance counselor - '
(4) Provision of supportive services ,
(5) Maintenarice of the program from year to year .
(6) Provision of liason between student, teacher, parent and commnmty
(7) Provision of leadership in orienting the community to Career’ Educatron
_.(B)- Provision for adequate training and planmng time for the staff -
(9) Coordination of sckool and commumty resources co
. (10) Establishment of a cooperative working relationship bitWeen and among the
‘ academlc skllis teacher, the guldance counselor, and the vocational skills teacher :

11

into the total curriculum. The principal is responsible for effe ecting - -



THE ROLE OF THE_L:B’MNAN |

~ The school librarian serves as a resource person and media lpecialist :
~“for both teachers and students by providing Career Education mate-
rials, and by suggestions for obtaining dau arid information.

Working cooperatxvely with in-house consultants dunng in-service,
_* the librarian assists teachers in developing infusion strategies for
- Career Education resources: through unit xmplementatxon.

, Provrding luts of library materials related to Job clusters has been one method utilized
by librarians in Bowling Green. Surveying teachers periodically to determine inits in pro- -
gress and\materials available has grven unpetua to unit development. _ :

' The Bowling Green Career Education program hal not relied on purchase of packaged .
or prepared Career Education materials for resources; rather, better use of available re- o
“sources-is\stressed. However, the librarians have served as researchers for the teachers in
surveying the literature and materials available and in including appropriate and-informas
tive Career Bducation publicattons in ordering for-the library, Career Education is now
institutionalized to the extent in Bowling Green that the librazians perceive career-related
‘materials as an integral part of library’ resources, and include these in their regular orders.

In the Junior and Seriior High School the lrbranans hoitsé & Career Education Re- _
source Center, and orient students to the use of the Kentucl: IEW microfiche printer-. -
reader in obtammg career mformation. B :

. each school, a Career Bducauon Resource File is housed in the library, complete
- with a list of names and. occupations of those workers interviewed by students. A slide

- file of students’ unit activities has been catalogued according to the 15 job clusters in some
schools as a visual reference for sharing activities, Another useful resource, the Conference - -

Telephone, 1s housed in several libraries in the Bowling Green schools so that stndents may
‘ mtemew resource persons by a local or long distance phone call. L

- Bach hbramn in Bowlmg Green has become a Career Bducatlon media spectallst by
continuous contact with the claséroom teacher in followmg and contributing to unit pro.,
gress and by updating existing resources to include an abundance of career-related mate- -
" -rials, 1ncludrng references to human resource talent aVallable for the individual schools

3 The role of the school llbranan includes:

 Serving as a resource person for students and teachers
- Serving as a specialist in Career Education materials and resources :
Providing lists of hbraxy materials a@mlable by a systematlc method (1 e., the 15 Job
~ clusters) -
~ Updating exlsting matenals
. Serving as'a consultant for the classroom teacher in unit development

. Researching materials and correlatmg resources with units in progress -
Including Career Educauon resources in ordermg for the library



‘PBOMOTIO'N’-'-MDIFFU‘SION - DlssrstAﬂon,,

Promotion of career educatlon as it is concewed in the Bowling
Green City Schools is a buxlﬂ-ln activity. By virtue of the adoption
of the persorj-in-the-job a3 the organizing center of all career edu

\
ln the sc ool year. 1972-19(73 alone, more than 1400 citizens

occupatiops. This talent, as they are identified by school staff mem-

bers, also responded to questions posed by students from the intérview format. descnbed

in another section of this publica ion. _ '\ .

-,

As is usual of most presentations by 1nd1v1duals\. the presentor usually receives as much -

as those to'whom his presentation is made. Consequently, while giving much, the talent

also carries away with him a feelin & about the classrogm, the teacher, the students, the
school and the school system. He talks about this with friends and neighbors. Through
such conversations a positive image appears in the public vision, an image of deﬁnxte expes-
riences and citizen involvement in the learnmg process.\ :

Although the talent-centered approach is probably the most direc€route to citizen
orientation and participation, it is not the only means u&ed to inform the community. A

relponde to requests to vx.ht the nine local schools to describe their -

cation activities, the variops publics served by the system’ participate :
Anand’ receive first hand mformation and orientatxon to the program. *

wide variety of public information programs is used utnlunng radio, television, and the news-

papers as well as teacher, student, parent, and talent partncxpatlon at meetings of civic clubs

‘and parent-teacher arganizations, /

/ .
Radio broadcasts three times each week are a regular part of the dlstnct s schéol-corﬁv '

munity relations program. These five-minute broadcasts ave heard simultaneously on all

three local radio stations each Monday, Wednesday, and Friday throughout the year. Inter-;.
 views are an integral part of the program format. These ar¢ often with teachers, students,

parents, and citizen-talent who have partlcxpated ina caree} education activity. They also

include reports on project progress and accounts of visits by project personnel to other dis- -

tricts as well as stories of local staff members hosting visits from representatwes of other

- -.'dlstncts

Televxslon is uullzed to present career educatlon activitiesithat lend themselves best
to a pictorial presentation. Having been involved as talent themielvés in the communica: -
tions cluster, television personalltles are responsive to opportunities afforded them to pre-

- sent the program to the community. Numerous two to three minute segments have been
‘presented-on the regular 6:00 P:M. and 10:00.P.M. newscasts. Inladdition, %

roject partx-
cipants a,nd staff members have made appearances on the Nooh Day show for i interviews

i
- related to a specific careér educatlon actmty of proposed artmty ‘ : }

Another part of the district school-communlty relations program has been ‘the produc* -

tion of a nnewspage appearing in alternatg montls. in the Daily News, Bowlmg Green’s local

" newspaper. -Articles and. pictures on this page are“related to all activities in tHe\dxstrxct and

many are speclﬁcally descnptlve of career education activities, .

.

. x %;._
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Appearances of project staff members, teachers students, and parents on the programs ‘
~ of various local associations’dnd organizations has done much to promote the career edu-
cation concept in Bowling Green. Such appearances have invariably led to invitations to
appear before other groups. The question sessions following these presentations produce
hvely and enthusiastic exchanges of a very posrtxve nature, . |
Publication of a Project People brochure, a series of monographs written by a local
newsman, displays at various locations, a Job-placement service for high school students, = -
sales of student-produced products, and in-service prograrris for project participants have
all added to the promotion of career awareness, orientation, and preparatron asa vehrcle
for educational achievemen. :

w

Effect'of Community' lnvolvement -

"*The use of citizen talent in the dcvelopment of the career cducatxon program in
Bowlmg Green has led to more awareness on the part of citizens of all things happening
-~ in the schools. The first-hand contact afforded by participation of the many individuals
. 'who come into the schools annually provides opportunity for them to observe teaching
" . methods, use of facilities and equipment, general behavorial atmosphere of students and
other activities. Such direct contact does-much to allay fears born of rumors often circu-
 lated in the district. Partrcipants become key communicators of what is really happening
~and act as counter-agents to distorted stories of events.

Of interest to local school adrmnlstrators is an upsurge in attendance, pamcularly at
the qecondary level. The percentage of increase in one year (1972-1973) was 1.7% higher
than in the preceding year. This factor will be observed to note- whether or not it is a trend
or only a one-year mdlcaton C gl e

L. - o for

Teachers report pupil interest and motivation hrgher One parent, speaking voluntarily -
ata commumty gathering stated, *“Whatever it is, keep on-doing it. Last yearT couldn’t get
my son out of bed to go to school; this year he is leaving home enthusiastically each day, -

: ‘lodkmg rorward to school " Slmrlar statements have come from other parents.-

Parents and' non—parcnts who have partrcxpated as talent in a career eduatron activity
are'very receptrve to 1nv1tatrons to serve in'an adwsory capacrty when xnv1ted to do so.

The involvement of citizens in the educatronal process appears to produce a more
positiva display of public confidence in the schools of the community.. There seem to be
fewer complaints and an increase in calling school officials first when reports of one type

" or another ~op upin the communlty The credibility of staff members appears to be im-
proved th both the community and the news ‘media. , f

g

e As a result of visits to school as talent, many citizens return in volunteer roles in-

. cludlng such thrngs as tutonng, painting and repairing of equipment, and other services.

LR A v 7 Providod by ERIC . TN \



A primary value in commumty involvement is that cmzens are appearing in the schools
to render a positive service rather than for a negative contact. Such contacts make: for
reasonable solutions to potential problems, because of the development of a coopcranve
attitude between school rcpresentatnvcs{ and citizen part:cnpants. :

Therc is no cncrgy crisis in the positive people parnc:pants in the Bowhng Green
Carcer Education program. Talent comes back again and again, and rarely, if ever, do teach-
“ers and students receive a tirn-down on invitations to make a guest appearance. The feeling
of this is “our program ’ is prevalent, and it is, indeed, our program. -

/
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v IMPLEMENTATION: A GOOD IN-SERVICE IS THE KEY TO A GOOD PROGRAM

It has been our observation that there are many good career educa- -
tion programs funded, well-staffed, and that exhibit a plethora of
.. ideas-all good. The problem that many experience is simply that of
getting the program into every classroom in the system-in other
_ words. lmplementatron

Bo‘wlmg Green's task was to deslgn and tmplement a model career
education program on a systemwide basis in one year. Frankly, we
. were apprehensive about our possible success becausé we've had
some other good “papet programs”’ fall short of full 1mplementatlon T

Therefore. what we needed was a destgned strategy that would guarantee pro_;ect suc-
ccss. The fact that our entire career education staff consisted of a director and a secretary %
seemed to make prognosis-for success rather bleak. In retrospect, however, the small staff
worked to the advantage of the project. It was obvious that one person could not “do’it ~ -+ -
all.” As a result--by involving as many teachers and administrators as possible~an cffective

 strategy for implementation was desxgned Most of the funds were delegated to teacher-
tr.umng activities. :

From the onset, the program received strong support from the S: vpermtendent and
the Board. They made their support visible by sebscrlbmg to the following statement and
entering it into the board recbrd ~

“The Bowlmg Greén Board of Education recogmzes a need for
expanded curricular opportunities providing career orientation = R
and marketable skills for all students. Therefore, the Board ={ o /
Education hereby commits its efforts to complement the pursuit =~ . //
of academic excellence/with a world of work curriculum designed . = " ,,/.;
to develop a respect for the dignity of honest labor and to satisfy L / -'
an. mcrmmgly greater demand from students, staff, and the com- ek
munity for an occupational program, one designed to provide for - . - |
‘the achievement of these goals. We further pledge out efforts to 4 N A
‘the-implementation of this curricular expansion and have directed o

_the adminisgrative leadershtp to utilize the provided facilities by ]
‘engagmg and training a staff, designing a program and acquiring . L
the equipment necéssary to facilitate the best results possible for . S / -
the youth of our community.” : ‘ '

It was. recogmzed that some method for perpetuatron must be assured, and that re -/
gardless of future fundmg a staff of specraltsts must remain to train new teachers and to o
— keep the program operative. - s :

, It was decided that a cadﬁof teachers and administrators would be given the respon-
sibility for designing and developing the program. It was explained that their additionai-
_task would be to act as trainers (in-house consultants) in-their respectrve buildings. In

effect, they would be “teachers teachmg teachers ” : :




Each principal and guidance counselor was  automatically considered to be a part of
thi§ cadre. Each clementary school was asked to provide four of their teachers; the Junior
and Senior High, to provide six tcachers from cach building. All teachers were volunteers.
From the clementary schools, we wanted teachers who would represent both primary and
intermediate levels. From the Junior and Senior High, we sought tcachcrs rcprcscntmg the -
four basic dncnphncs. - v :

It should be pomtcd out that our lmtml concentration would be on the regular class-
room, or “academic,” teachers at all grade levels, We rccognize that the vocational, indus.
trial arts, and home economics staff werc already involved in career-directed activities, and
that, if any divisiveness betwcen Vocational and Academic people was to be chmmatcd
that we must start with the *academic” community. The result of phase one has been a
carcer cducation program designed and_implcmented.by academic tcachers.

Durlng a four-weck sumgher workshop, (two wecks would have been cnough, had we
known what we know now) the cadre of forty-four members approached career education

~as a problem to be solved. The workshop began’ with the use of a singl¢ consultant— Dr.

Walter Wernick, of Northern {llinois University. It was his tcacher-oricrited thinking which -
stressed the profcsslonahsm of the staff that gave the cadre the 1dcas and confi dcncc it

nceded to proceed.

During the first wcck the c.ulrc was t.,lvcn an overview of carcer cducation and intro-
duced to the “organizing center concept.” - (Sec p. 20) The participants were given certain
documents to fead, including the United States Office of Education’s cluster system .

(Sce p. 24)and papers by Keller and ‘Taylor from the Uniiversity of Ohio. Most of the docu-
ments, and Dr, Wernick, were referred to us hy Dr; Floyd McKinney of the Kentucky .
Burcau of Vocational Education. \

The second weck consisted of guidance-oriented activitics conductcd by Dr. Emmett -

Burkeen and his staff from Western Kcntucky University. Thcy concentrated on various

: aspccts of counseling, including testing, improving the students. scu—nmagc job classifica-

tions, and the gundancc functlon of the teacher

The third weck wis “gettmg it all together." it was during this time that thc ovcrall
plan for Bowlmg Green was developed and that the universal format for unit writing was
agreed upon:"This was done on a vertical Ievel (1 through-12.). The format was then refined
by grade level and finally, by schools. Umts were developed for all grade levels and sub_]ect
areas. These- would be the pilot activities for each building consultant (trainer).

/ : . . :

Dur1ng the final week, the staff developed teaching manuals for conducting in-service:

' activities at their respective buildings.. It was during this time that each building principal,
‘ hlmself a trainer, asengned his in-house consultants to work at certain levels with his staff.

Q
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Implcmentatlon for cach building was under the direction oflts principal. “ach was:
permitted to move at his own pace. Since all teachers were scheduled to reccive forty ,
- hours of instruction the first year, it was a matter of schcdulln}, y the time. Some worked - * -
- after qeluml and some on Saturdays. - B -

“The approach developed by the in-house consultants pcrmlttcd considcrable ﬂcxlblllty_
and creativity on the part of the teacher. Because the consultants conceived both program -
design and teaching procedures, implementation went smoothly By the end of the first
semester, over 85% of the teachers had taught their first units, and by the end of the year,

[ lmplcmcntatlon was 100% completc , A

We had successfully solved the problcm of systemwide lmplementatlon But, more
than that, we had created specialists. Specialists the equal of consultants anywhere who
-could maintain the cffort regardless of what happened to project fundlng or its dlrcctor
The program truly bclongcd to the teachers. )

Dunng the cnsumg years, career cducatlon in Bowhng Grecn has become more and o
more lnstltutlonahZed Now it is S|mply “the way we teach,” ~ ‘
, -
The four week workshop Just dcscrlbcd could havc bccn done more cffcctlvely in
two. ltmust be remembered that-we were scarching and we nceded the extra timie to
“muddle through" until our plan could materialize. We know now that a two week -
workshop is ample if it is properly utilized. The following gcncral statements represent
our recomménded plan for establishing, dcveloplng and implementing a good Carcer
) . Education program. The most important work is done during the summer workshop :
(point 5 below), - : o : . : o

(1) Use your preferred procedure for generatrng general interest in career educatlon wnthln
. your system. - You have probably done this before when introducing a new program Joint
meétings with administrators, teachers and with the board of education are most effective,
" Use your best spokesmen Break into small groups for dlscusslon sessions.. Center the
discussion around pages 2 through 6 of tllls manual.

(2) Strong publnc endorsement by the Supermtendent a d the Board of Bducatlon

(

(3) Designatea person or persons who will be responsible for leadershnp (Supemsors are
the most loglcal since they already have systemwrde responsibility).

prifcipal, and guidance counselor, from .
each elementary school the pnnclpals and four to six teachers from both Junior and Senior

~ ‘High Schools. Inform all other teachers that these colleagues will be their in- house consul-
tants. Place complete trust in this cadre. : _ .

. (Sa) Wlth one prlnclpal outside consultant (t’/ere are several whose names we w:ll be happy
to furnish) begin a two week summer workshop for the cadre. This pérson will act asa
keynoter and will set the “tone” of the in-service. His presence may be necessary for one to -
three days dependmg upon how he is to- be used x

o (5b) During the first week (about the second or third day) the cadre may be orgamzed into
Q several vertical grdups for the purpose of reading special documents and dlscussmg them. ~

ERNIC s




Possihly you would prefer to set up lcarnmg cells. Each cell would consist of differen: aspects
of the program. o \

(5¢) Our experience has Ied us to beheve that by the third day, no later than the fourth,
experienced Career Education teachers should be brought in to work directly with the cadre. A
recommended minimum for a smaller school system is one primary consultant teacher, one
intermediate, two Jlllllol’ high and two senior high. The reason for the recommended minimum
of two each in the junior and'sepior high is that secondary teachers are subject centered. One

_specialist can work with the Sci:Lce Math tcachers, while the other warks with the English-

= Social Studies tcachcrs. If yours is a 6-6 system then : your «‘umdary consultant teachers may
' rcprcqcnt one of cachiof the four dlsmphncs
i \

,\\

Note: ln the event that during your first year you wish to develop a Junior High Practlcal Arts
Program a seperate sct of consultants will be needed. Mr. Doug McKinley of the Practical-Arts
Unit in the State Department has some good ideas in this area.  Procedures are as those above.

(6) Prepére the cadre to act as in~house consultants in their respective buildingsi

(7) - Authorize the building prmcnpal to coordinate the school i in-service activities and to
_schedule the training sessions. : . N

(8) Authorize guidance counselors to act as resoure persons to the teachers, to be respon-
sible for inserting developmental data for each student in his cuinulative folder and to design
or decnde on what instruments to usc in helping the student understand his strcngths, values,
needs, and ﬁnally giving personal positive help where needed in aldmg the student to make

. decmons :

(9) The staff in cach building reccives an overview of the career education concepts and
the approach designed by their collcages. This may be don~ by the project director, the
prmcnpal or an in-house consultant. :

(10) Each in-house consultant introduces career céhcatlon into his teaching as a pilot
dcmonstratlon unit for others to observe. - L

|
(11) Each staff member should receive a minimum of twenty hours of i instruction. Ten
“hours inight be enough to get started. Let cach principal determine how many units his
staff will conduct the first year. :

(12) The supervisor and superintendent must visit the classroom frcqucntly in order to sce
what the teachiers and students are doing. At the same time, they should assist the teachers,
but above all they should reinforce the good work each is doing.

We are reasonably certain that thls plan for implementation will work in most
situations. A visible example is Region 12's. Kcntucky Valley Educational '
. Cooperative. This region consists of 12 LEA's. Following a'two week, 1973,
summer in-servicc the cadre bc%;an work in their respective school systems. The :
, results by the end of January, 1974, werc as follows: 1,205 units were taught -
g' 755 different school teachers. These units reached 20,689 different school
ildren. And in an arca considered short of resources, they had 1287 resource
persons.in their classrooms.-
Owen Collins and his fine staff added their own creative thinking to this
‘ basic plan with considerable success. They arc to be congratulated and can be
Q@ ‘reachedat 606-439- 2311 9
ERIC - | R

 CEEm - -
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TH'E‘UNIVERSAL'ORGANIZING CENTER

in order to make a career eaucatlon program more personal and
more meamngful to the student, the ORGANIZING CENTER
CONCEPT is used K through 12.. By using the person-in-the-
occupation as an orgamzmg cenn:' education can become more
meamngful to each student

The use of centers is wndesprcad in education, and the concept of a
. center as a mcans for organization is not unique. Learning centers
. are common in most schools, and activity centers also arc used as a
method of classroom management. The organizing center is an’
ideational tool and should be considered as a means of planning actmty-ccntcred teach-

 ing units. By -utilizing the imagination and creativity of the classroom teacher in unit

planning, it is not necessary.to expend vast amounts of moneyon additional tekts, work-

books, films, filmstrips, and other “packaged” career educatlon materials and program: -

med approaches asa llbrary of mstructlonal resources. .

" Because career educat!on is a strategy for teachlng and utlhzes the mdwidual teach-

- er s skill with ideas, it is more easily mtroduced than a program with extensive matenals :
~and gletatled teachers’ guides. _ .

.. The teacher may think through and plan specrﬁc actlvmcs, using specific content .
areas, specific objectives; career education is not a separate program that the teacher sub-
stitutes for whatever she is doing now; it is developmental emphiasizing the teacher’s
creativity and encouragmg new 1dcas It fits into the existing cumculum with no major
restructuring requrred : -

By provxdmg a framework for the teacher’s own ideas, the orgamzmg center ap-

. proach frees individual talent and encourages its growth The teacher is freed from the
limitations of textbooks as individual planning skill increases and as other resources are
mare easily considered through the use of the organizing center. Because the method is

.~ teacher-oriented, it can be seen as an opportunity and a challenge rather than a threat;

. its organizational power aids planning and management for the teacher, the admmlstrator,

the curnculum planner, and the developer of career educa,uon programs.

PR
Bt N

The career education concept enables teachers from a wide variety of school environ-
ments to discuss the work that teachers must do in order to plan for effective learning ex-
periences. It can be used to develop planning and 1mplcmentatlon procedures at all grade
Tevels and in all areas. As channels of communicatidn increase among teachers, planners,
and administrators, more and better support systems can be provided by a school and
greater use can be made of those systems already available.

Career educatlon means a refocusing upon people. People become the basis for alife-
centered program; people become an organizing center far instructional creativity and plan- -

ning; people become a vehicle for learning. This method helps the teacher to plan for learn-
ing activities relevant to the:student’s life and their contemporary culture. :
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. INTERVIEWING AS A TOOL OF LEARNING . Lo Tl

Interviewing human resource talent is a natural means of teaching

part of the skills needed for productive inquiry. -The ability to L.
*locate information in available resource materials and the ability to :

inquire directly from people have bécome more important than ever

‘ ‘ I before. Interviewing is a personal means of practical inquiry in an
. NS -age when memorization of facts is totally inadequate for handling '
i, "“ the amount of information a student may need Juting his lifetime; e
_ he mug‘t se’ck_othcr_mcthods' for ggthering information. - . _ N
Through this approach, the student will be made aware of the pcrsd\n’»in-the-;' 3 )

* occupation and how the indjvidual’s life is affected by his work. He will develop values
by seeing what a person has/made of his life and see the possibilities of whkt he might
accomplish with his own life. . S » '

By nature, students are inquisitive; the process of inquiry. comes easilt\; and naturally
to them. Once students understand the process of interviewing human resource talent,
the door is opened to life-centered education through the utilization of parents and other.
community persons. o S ‘

- A - -0 : .
- Perhaps the most usual setting for student-talent interviews is the classroom; resource
persans are almost always contacted by the teacher; a personal touchis added by this ap-
proach as oppesed to the invitation to visit the class being relayed through a third party. k
Students may sometimes contact the resource person if parents or others in whom they '

arc especially intercstéd are to be interviewed. - ‘ ;

Often, interviews take placé during field trips to on-the-job.sites, if workers can take.
“time of " to answer questions. Interviews-at-a-distance can be accomplished-through the
-use of the telephone or, ideally, a conference phone. For older students, a tape recorder ‘
comes in handy:for interviewing on-the-job, whether one student or a small group partici-
pates, The student(s) can' then report back to the class, utilizing the taped interview; this
can serve the purpose well when large groups cannot visit, or when a worker cannot be
absent from his job to visit a class. ' : ' R -

If no resource person is available, alternatives to “live” interviews might include thesc
approaches: Students can research an occupation and report to the class, answering inter-
- viewing questions or role-playing the worker researched by responding to the questions;
surveying parents, civic club members, or other community people might reveal an inter:
‘esting hobby or second occupation—even a past occupation which could be utilized in
© . unitwork. . . L S - :

[ . -
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SAMPLE SURVEY FOR RESOURCE PERSONS:
. i ,/'

In the Bowling Green City School system, Career Education is included in the
instructional program. Because people are our greatest resource, we maintain a “Human
Resource File.” Since you are involved in the World of Work, we feel you are our best
source for occupational information. ‘

We hope jou will help us make this a reahsnc and meaningful experience by sharmg‘
your occupa;xons, hobbies, or travel with our students. Please fill out the following qucs-
tionaire and return to school by your child or to the Career Educatnon Office, Bowling

-Green ngh School. : / o

NAME:
.ADDRF§9~ 2
TE 7"?3"‘ INE;: (home) - —— (busincss)
OCCHATION: -

"Interesting hobbies or collections:

Other. occupational experiences (Previous occupations, Military expcrience, etc:)

Would it be possible for you to come to one of our schools to talk with a group of stud-»"

. ents about your occupational experiences?  Yes : No
Please list the states or countries of which you have first- hand knowledge

Follow -up of the interview is s made relevant to sub_]ect areas as students utilize spe]
lmg vocabulary lists in report writing, experience stories, illustrations, thank- -you letters, or
in verbalizing on their expericnces. Career and self-awaréness and: positive attitudes are de-.
sired outcomes, not memorization 2nd recall of job requirements, working hours, and sc or.
if carcer education is to be thoroughly infused into the curriculum, the interview will’
become an integral part of the subject areas, not an extra activity. -

Fnllowmrr the interview, the teachpr might complete a referance card to be filed in the
school library for reference by other saaff members in sec‘unng human-resource talent:

Pt




CAREER EDUCATION TALENT REéOURCB RECORD

Name of Resource Person . L I
Occupation: ' :

Address: ’ Phon~:.

Please leave this card on file with your librarian for each. resource person interviewed by
| your students, either in school or. out of the classroom .

Teacher: —Grade:
kY R

Date: T Comments:

- &

* Presenting the visitor with a token of appreciation for his or her interest will serve
. ‘as an cxamplc of good public relations; a studcnt makcs a good “presenter”’: ’

’,

-PROJECT PEOPLE
A CAREER BDUCATION PROGRAM

has contributed significant talent to .

CAREER EDUCATION
~ in Bowling Green Schools |

School ... _ - Date.
Teacher Principal !

In cooperation with The Kentucky State Department of Education -

Y
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mHE JOBCLUSTER

While these are other systems, the Bowling Green plan for studymg
about the roles of warkers is approached by organizing around the

job cluster concept of the U. S. Office of Education, which divides
the 22,000 (+) jobs into fifteen categories. Taking into consider-.

- ation the content of subject arcas and student interests at various

the clusters into this pattern. N

."\ "»
%% .
v 2 . s

GRADELEVEL o ASSIGNED CLUSTER
First ’ ‘ Publie Scrt'ice;Health Ocenpations
Second " -~ 'Consumer and Homemakxng Related Occupatlons. L

Agn-Busmess and Natural Resources

Third ' - ‘ Hospxtahty/ Rec_ljeatl_qn; Personal Services
- Fourth : - .. Construction; Manufacturing’
Fifth - S _‘Com'munication and Media"Transportation
Sixth o : Marketmg and sttrxbutlon Envzrohmental
' Control o /
. . /
Seventh . e ~ Business Office; Fine Arts and Humadities;.

 Marine Science

Eight and Ninth lndmdual rcvncw and “Hands-on exploration; |
. Practical Arts : \\_ :
Tenth, Eleventh,and - Free choice of clusters accordlng to academic
. Twelfth ' ‘ S area; spec:ﬁc trammg

This approach has been an ‘effective method of assuring that all students have mmxmal
exposure to all job clusters by the end of the elementary years. Elementary classroom
teachers have found that by assigning the clusters to grade levels, relevance to academic
areas is achieved through the correlation of appropriate workérs and their training to the
subject matter taught at that level. At the first grade level, a stady of the home, the school,
and the community is conducted; therefore, the public service and health occupations will
be included as the traditional curriculum materials are utilized. Students may suggest re-

ource persons for the appropriate ciusters; utilizing the expertise of parents whenever:

' posslble

In the Jumor and Senior High Schools, the cluster conccpt is handled in a differ

manner, Through their Soclal Studles class, all 8th gtade students are given a short -~ w

- grade levels, teachers in the: Bowhng Green Cxty Schools organized



.

Aruntoxt provided by Eic

e _ >

course which syntheslzcs all the clusters. Each student (even new students) are guaranteed

at least a minimum understanding of how jobs are classified. All Junior Hrgh teachers in-
corporate job areas as thcy relate to their subject area, and students receive exploratory
“hands-on" expencnccs in several cluster areas whlch are dcscrlbed later in greater detall

ln the hlgh school specific vocational offenngs are a part of the regular program.

~ Inthe Bowhmv Green Crty Schools, all teachers prcsent four or more career educatrun
~units during the year; two units from the job clusters assigned for their grade level, and two
units from other clusters of their choice. The soplustlcatlon of the students and the subject
matter content at the grade level prevents repetition; however, care must be taken to avoid
providing students with the same resource person from one year to the next. ‘A systematic
method for recording resource persons interviewed from year to year will'serve both'as a
resource file for other teachers and also as a means of avoiding repetition.

. /-. 4
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UNIT WRITING--THE UNIVERSAL FORMAT

By approachmg career education unit activities. through a systematlc :
plan, contxnuxty between grade levels is assured'since. teachers are
aided in internalizing the program according to ‘their underst..ndmg
of stud:nts’ needs and prevnous experlences

A uniform format for uhit devclopmcnt and planning will provide
articulation of the program between and among grades while pro-
vxdmg a commonality of coinmunication for the.teachers. In organ-
© - izing for unit development, outlining a plan by a s:mple format wﬂl
_show the idea as it progresses.

The following consxderatrons for unit devclopmcnt serve as an cxamplc for planmng
carcer education activities:

Career education unit writing begins by answeri'ng’ three basic ques‘ti_ons: o
*(1) What conteut am I teaching? ' ‘

(2) What are my available résources? s . - y
(3) What do I expect my studcnts to accomplish? Lo -

These questions can be expanded so that they will read as follows

’ 3
(1) What subject area or 1dea can relate to the unit study? v

(2) How can textual and other reference materials be utilized, and what human re-
sources and school-community. resources are avallable to humamze and to show -

. relevance to the curriculum? :

(3) What will the students _accompllsh how w11l thenr progress be evaluated and what -
products will result?

. Now we can rcﬁne thc'p_roccss even further so that it will look like this:
CONTENT:
List the subject area(s) or concept(s) you wish to teach:

Here are some questions you may ask yourself about what you want to teach:

.. Can'the idea meet or generate the interest of the student? -
. . Can the reasons for instruction.and their clarity for the learner and the! parent be
. evident?
. - Can the force generated by the ldea pull together new relatlonslnps from past
studres. and contribute to new learning in academic areas?
> ...Can the student work at his own pace and at his own accomplishment level? -
..Can the. student learn to encounter the fundamental life actl\htxes of his com- -
munity, and the contemporary world?
.. . Can the student learn to search through time and cultures to bmld an abpreciation
~ of his hentage? :
. ... What effect can the content have upon ‘the student’s self-:mage asa person who is
o creatmg his human bxography each day?

o s
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Aruntoxt provided by Eic:

N

RESOURCES: ]

There are some questions you may ask yourself about available resources:

... What human resources are avaulable?
. Will the student have the opportunity to find out about the resource person ’s Job?
. What tools can the student use to uncover information?
.+~ .What physlcal facilities cai. be available for the student's use to study alone, to
work in groups, to observe, to practice? "
- What materials czn be avallablc for the studcnt s use in the daily course of instruf.
tion? : :
. . . What sensory stimuli can the student encounter?
. ... Can the student’s own thoughts and feelings be utilized as a basis for his own
rcﬂectlon or action? :

List resources available in your community and check the ones you can use:
(People, places, materuls others...)

PERFORMANCE: =

- These are questions you might want to consider:

. Can the student’s achievements, and the feedback he can receive, be v:slble?
. In what ways can the student be encouraged to use different resources?

cipate in a simulation activity? :
.. Will the student in some way be able to apply aspects of the resource person’s
/ work to his own school activities? '
"...What opportunities can there be for the student to cxpress hlmself and what he
is learning to the teacher, to his peers, to his parents and to the commumty? ¢
. In what ways can products of Icarmng be stored, reviewed, revrsed?

" Hereisa possnble check list of activities you might use: _ N
e
", Oral expressron. reports, telephone interviews, mtroducmg speakers, interviewing,
tape recordings, other. (List):
. Written expressron. reports, spellmg lists, letters, lessons related to basic texts, .
individualized booklets, other (List):

. Sharing activities: small group reports about trips and mtemews, presentatlon

to other classes, projects 1nvolv1ng other students as customers, open house,
other (List):

- ' ) : o . N

. Displays: bulletin boards; experience charts, visible performsnce, other (List):

. . . Will the student have the opportunity to role-play the resource person or to partr-



EVALUATION:

What mcans can there be for evaluatm\g the student’s lcarmng and achlcvcmcnt includ-
ing. contrlbutmns that the student can make'to the evaluative process?
| AN o
Attitudinal expressions, participation in group work.and class discussion, demon-
stration of skills and/or the. ablhty to relate and to apply knowledge gained, other
(list):

+

There are three approaches to career education unit writing, They all involve human
resource talent. One method utilizes the-human resource talent as the organizing center,

building the skills and drawing from subject matter relevant to the person and the occupation.

- The second method focuses upon the occupation, using the subject matter to dictate the
resource person and the occupation(s) studied. The third approach follows the job cluster-
grade level grouping plan as outlined on page 24 to plan and 1mplement units of study related
to the clusters assrgned to each grade | level .

/ . . _ |
Thc most 1mportant consideration in devclopmg a unit aslde ‘-om the orgamznng center,

is the format for writing the unit. By adhcnng to a simple, open-erided format, the teacher is
free to develop the unit as she sces nceds and interests of students expressed; others wishirig to
implement a similar unit need not worry with mechanics or intricate details which suit some-.
one clsc s sntuatron, but not their own.

By orgamzmg a career cducatlon,unlt by CONTENT RESOURCES and PERFORM.
. ANCE, continuity of the format among schools and grade levels is assured while simplicity
is establlshed

Flnally there are six facets of unit demgn necessary in each unit. developed in. Bowllng
Green. These too are universal and permeate all grade levels. - '

1. VISIBILITY (of plannmg, teaclnng, and evaluation.) _ . .
The old adage, “‘seeing is bclneving'"‘Js seldomm Kedrd but probably apphcs to school acti-
vities now more than at"any time prevnous _

akmg our plans v1s1ble at all times to thexeacher, the cluld and to anyone else who
comes in the room will not only keep the program moving in an organxzed manner, but every-
oone will understand *‘what’s gomg on” at all times. ,

Teachmg procedures should always 1nclude real objects and expenences as well as ab-

stract language and figures.

Parents need to sec evidence of what their children are domg Many activities may be

planned for children to share with the “fold” at home to carry out learning experiences. Open"

house, coffee hours, parent-teacher conferences and other get- togethers may become vcry

.28
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important by using letters to parents, stories and pictures about visits thh talent and ficld
trips, experience charts, finished products, and many other things that makc the program
appealing.“These things also serve as very good visibllity as well as satlsfying culuations.

© 2, THE PERSON A8 A nzsouncn ‘

i
The child is as intescsted in the real v'orld as represented by an adult, as he is in the
" world of fantasy. Although preparation for adult living starts at birth, it is with enrollment
in school that a structured program begms In order to make this program more personal

and more meanxngful to the student, in PROJECT PEOPLE, the organizing center concept -

.is being used, By using the person in the occupation, rather. than the occupation itself
as an organizing center, education can become more personal and more meaningful to
each child. ~ y

T‘xrough this approach the child will be made aware of the person in thc occupanon
~and how the individual's life is affectcd by his work. He will develop vaiues by seeing what
- a person has made of his life; and see ‘the ‘possibilities of what he might accomphsh with

hls own life.

The followmg qucstlons may be used in planmng a unit of study usmg a person as
the organizing center,

Accssibility: What matcnals and services are
(Resources)  available to the learner?
Mobility: What content areas (subjects) can
(Content) enierge from this idea? . =
Accomplishment: ¢ What performance cpportunities g
(Perforrnance) : _ . arc open to the learner? '

3. AC ADEM[CALLY ORIENTED

The PROJECT PEOPLE curriculum is not a separate entity from the acadcmxc world
The average person devotes most of his time to a vocational career, but one must not lose

 sight of the value of the academic skills needed in all vocational areas. Through this project, -

- the child will receive the basic academic skills with the vocational skills integrated. The
child must be made aware that his success or failure in vocational areas will depend to a
great degree upon his acquiring the basic academic skills. Advancement within his chosen

' profess:on will be reﬂected by his academic background

4, CLASSROOM MANAGEMENT

Management is one area which makes it possible for the teacher to reach his or her-
goals while working with students. The teacher must make sure that every child is in-
volved in work and activities which the child can be successful in doing. ‘Career education

/
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in Bowlmg Green schools is highly activity oriented. With this concept in ‘mind; the -

teacher could possibly begin an activity by a short introduction followed by dxscussxon

RN
4‘.‘;

-1 PARENT COMMUNICATION

M

}

_the responses are skctchy

‘6. AFINISHEDPRODUCT .

and research work. Followmg the introduction, the teacher and students cuuld invite
reprcscntatrvcs from the various areas of work to discuss their jobs. After this has been
done, visitation to dtffcrent job locations could be done as a culmmatmg acttvity This
is only one way that management can be used by the teacher to insure that his or her ob-
jectives are reached and all boys and girls have had an opportumty to gain frqm the
activities."

lt is casential that parents know what 8 happcmng in the classroom. [Mote often than
not, the pareni receives little, if any, information fi from thc chrld unlcss ‘1/4 asks. Bven then,

.’ £y
f Al

E 3 ’ . . . /'

' Lctters to parents are valuable but not nearly as effective as dlrcct parent mvolvcmcnt N
“The parent as a resource person can give much more mcamng to any program

School activities should be vrsrblc to casual vmtors A plannc pre..cntatmn of
acnvmes and then- relevance to the total cumculum should be an m egral part of each unit.

Wl

"The end prodhct should be what happens to the child. Thls is determmed by both
visible and oral activitics engaged in by the child and the child’ 3 achievement as seen by
others. There may be a variety of these accomplishments, such as performance, a play,a
diorama, a display, a mural, a model, a report for parents or other members of the school,
a newspaper, or a product made by the student. These actxvrtics should synthcsuc the skills

and information gained by the child so as to. be,mcanmgful to him at the time, as wcll as
to provide a basis- for futurc performancc :

30
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THE ELEMENTARY AWARENESS PHASE

In the usual comprehensive career education program outline the
awareness phase is related to the elementary level; however, in
Bowling Green/awareness of the world of work is not liniited to the

~ elementary years; this phase extends throughout all twelve years
and into nantinuing education, Carewr education is a lifelong -
process, all encompassing, permeating the total educational program
and focusing on the concern for the fully-capacited: self-motwated :

- self-fulfilled, contnbutrng member of soclety

* The.major goal of a career educatron program in the elementary school is to create an
awareness of the world of work within the student and to provide him with a variety of

- experiences which will help him to:

~ -developa posrtrve self-image based upon the knowledge that he will be a useful contnb.

uting member of society . ,
-realize that work has dignity and is a socral necessity
-come into contact, whenever possible, \(lth real work sltuatlons withln the home, school,

~ and community setting.

wY .

. .<become acquainted with the broad scope of possible career opportunrtres
-realistically appraise his own abilities in the selection of his career . v,
~ .be aware that he is a consumer as well as a producer in our society: ‘

EE

realize that the process of education is not terminal, but that he must continue to study to
remain abreast of new ideas and innovations of his chosen career :

ln the primary years, the student should be made aware of the roles of workers in hls |

' home, school, and community. During these formative years, emphasis is placed on the
' drfferentutron of the work of his parents and the work of others. Outcomes of the first
. three years of school should include:’ : :

~ -knowledge. that many people contribute to hls well-being and the welfare of the sohool

communlty '

"~ .recognition of workers in the schoof

-knowledge of a variety and range of occupational skills
-ability to differentiate job requirements E y
-ability to share individual perceptions of the meanmg of work
-recognition of services provided, .
-awareness and knowledge of the parents’ occupatxons :

. -respect for honest work having dignity

-abili rry to interview human resource talent in respect to thexr occupatlons

The role of the tmher in the primn.ry years is to:

provxde caree'f onented experiences

~ -develop an acceptance of responsibility wnhrh the student

!

-develop an awareness of self wrthrn the student

3n



devclop an understanding of the dlgmty of work
-develop an awareness of job roles within the family and the community
-develop positive attitudes toward work

In the latter part of elementary school, the child is introduced to the basic concepts' of .
career development During this time, the student begins to explore more occupations, and

his attention is turned to preparing for the future. Outcomes of the mtcrmedme years of
school should result in:-

-respect for teamwork on the job -
-cooperation with others in.order to reach a common goal

-ability to discuss the relation of school sub_]ects to work (jobs)
-awareness that knowledge and skills acquired in school are used on the job

. -knowledge of language art experiences as preparation for public and elective _]obs
-knowledge of responsibilities and occupational activities of elective and civil officials
-ability to identify occupational roles and work responsnblhncs within the local sphere
-roleplaying of occupational roles observed

The role of the teacher in the intermediate years is to:

-develop concepts of career devclopment

-develop career orientation and an awareness of the great variety of career opportunities
~-develop research skills which are necessary for the study of careers

-develop an awareness of the interdependence of jobs

-to humanize existing subject matter

. B B . ’ Al
R Cge g s .. . . R Al
~The career education strategy of teaching brings the traditional curriculum alive wigh--
the inclusion of human resovsces; it is a process of “rethinking” or “refocusing” the tra
itional approach to achieve relevancy to real-life situatiohs.

An integral part of the career education program is bringing human resource talent

into the classraom to talk about their job.. This provides an opportunity to involve the ‘
- patrons of the community in the schools. Good public relations and good teaching result. -
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THE ﬁOLE OF THE ELEMENTARY GUIDA'NCE. COUNSELOR

Strong coordinating factors are present in the professional respons1 ’
bility of the elementary guidance counselor. The role of the coun-
selor is'a supportive one; by supporting the classroony teacher, the
result is increasing unity and communication.

“The clcmcntary guidancc cauiiselor will act as a resource person for
the students, the teachers, and the administration. The counselor .
- will act as'a liason between the school and the home.

The role of the counselor in the primary years is to:

-help the child develop a sense of belonging

-help the child develop a sense of personal worth

-encouragé the student to identify with occupational images

-develop the idea of the dignity of work

B show interdependence of work roles and the responsibility toward accomphshmcnt
e -cxpand the studcnt s concept of the world of work

The rolc of the counselor in the intermediate years is to help the student to:"

-develop a positive self concept ' T - \
-determine hisiingerest and concern v
-accept-gome work role

-enhance occupational #wareness

The Elcmcntary Guidance &Mdmmmtus the Kuder lnterut Inventory.
All counselors and teachiers are responsible for keeping the

A Studmt_kgm:d np-datcd and in the student’s cumnlatwe folder. (See p- M4AandB)

.



Iowlh. Green City Schools

GAREER DEVELOPMENT STUDENT REC&‘,RD
" (please print or tyPe.see other side)

NAME____ - ; —_ DATE OF | BIRTH
' SOCIAL SECURITY NO., . _

Grade Schaol Year \Tenative Career Chaice | ;'t;(\.i,ﬂity Level* 1. Achievement 'Lev(l‘
; Level (Write UN if unhown) “  (Stanine) - (Stanin¢)

1 \'\ . \ ) \\ : .
I \ N

N K

3 :

. -

» ‘.\

7 .

. \

\sr.
8 9 ! ‘ ‘~

10 “ .

. —— * "_5 -
1 . | o | R
12 R ]

* Use Stanine scores if avaiiable’, otherwise leave blank.

- Placement upon leaving school (after age 16). check areas applicdble: ,.

To be completed by Employed in full tlme job.
High School Guidance Office
or Placement Official - E‘mployed in part time job.

Entered Techmcal Training Program.

___En"téi'l_:d Bac. ..'lauieate Program

P b Unplaced
- _Unkndwn

»  ——— "h‘"..e&" ’

Other

34A
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~ “Career Develo;amem Studem.Recor-d con'te : . | ‘
OCCUPATIONAL CLU’TERS STUDIED

Pleau Check Code as Follows
v =4 uwareness (| thru I2)
= Practica arts pméram {Jr. High)
v{/’= Preparation, specific skills' ( High School)

" GradeLeveld 1.2 [3 [4 |5 |6] 78| of tosfr1e]12¢| "

Clusters

Pul;lic Service

Health

Consumer Homemakmg i
and ‘Related Occupations . ¥

Agri-BusineSs and Natural Resources .

Hospit_ality‘ and Recreation |

.| Personal Services - T S T ' | e

' Construction

| Y

Manufacturmg/ o

Commumcatlon and Nedla :

—

Tra’ngportatlon .

Wketing and “Distributiéé'; 5

.Envirqnmental Control .

"lBilsinessAOfﬁcg‘ T~ SIS S

& F_inc Arts and Humanitied

Marme Sclence o |

o . When chart above is not appl:cable for grades 10, ll and 12 list prepnratory program (this mcludu pre-professlonal)

seperately. When applicable list Major Course of Study.

Grade ' | . Preparatory Progam - -Ma_pr' Course of Study :
10
. . — ' ra— ,
12




A

“school yeats vmh a general awarencess of careers in all clusters..

.

IMPLEMENTATION AT THE ELEMENTARY LEVEL '

lnstitutionallmng career educatian at the elementary levels is accom-
plished in Bowling Green through xmplementatxon of units according
to the job-cluster grade level grouping idea. ‘This approach provides

continuity between grade levels while aiding teachers in internalizing

.previous career education activities."

o .By cstabllshmg an organized plan for exposure tomlusters’ nnng
the elementary years, students will enter the junior and senior hlgh

A creative teacher, dealing with ideas, can unlnze the students’ interests to teach

varicty of units. For example, a teacher at the third grade level used the idea of the roles of
restaurant workers as an oraamzmg center for involvement of students in role-playing the -

workers while gaining significant experiences in relanng school activities to the world of
work. Students used Language Arts skills in interviewing resource persons frog the restau-

rant and in report and leter writing; a Spelling vocabulary of related words wakutilized in

prepuring a menu of foods prepared by the.students and in: developmg experience charts,
Math skills were developed in computing the cost of menu items, shopping for the groceries,
and in figuring profits. Science and Health areas were studied in relation to the four food
groups and the value of various foods to the growth process; Social Studies was brought
into focus as students studied the relatxonslup of geographical regions to food production

" and dxsmbunon

As the unit progressed, students becameg;re of the 1mportance of skill development P

and application in practical situations as well as the need for coopération and interdepend-

ence of workers on the _]Ob and the peed for commumcatxon slnlls in order to pcrform a job
well done. - : o : e

The orgamzmg center approach enables the teacher to expand her instructional tech-

_nique to includé *“doing” activities, utilizing s:gmﬁcant printed matter, visual i imagery, and
direct experience from the real world. With organizing centers forthed from life's activities,

teachers can plan, itnplement, and evaluate relevant i mstmctlon

‘Traditional subjects can be learned effectively by mvolvxng students in the work activi- -

ties of the adult world because the content of an occupation gives the téacher a variety. of
instructional choices and allaws focusing upon life-centered activities. Introducing the

~ human'element into instruction through focusing upon real people mfuses the curnculum

- with active knowledge . - '

.:"
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the program according to their understanding of students’ nezds and .

~
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INTERVIEWING AT THE ELEMENTABY LEVEL

1 *i
At the elementary levels, interviewing resource persons can be ap-
proached asa language-arts-commumcation skill: :

“If you (thc student) wanted to find out some thmgs
about the work a person docs, what qucstlons would
you usk?”

By, mmulating the studcnt to think for h:msclf and pcrhaps ﬁeldmg :
questions from the students about the teachicr’s work as a starter, 2
¢ the teacher pmvndes the apportunity to capltahzc on student suggestions for appropriate

mtcrv:cwm[., questions. The interests and maturity of students determine the sophlstncatnon :
.of the questians; following are some cxamplcs of the most frequently asked questions by
clcmcntary students: N . .

. ...What do you do on thc job? .
.. .Why did you choose thISJOb7 i
.. .What do you like bcst and least about your _]Ob?
.. .Was this Job your first choice?
. .What tools do you dsc?
. .Who is your boss?
+ .Does your boss cver compliment you?
. .What training or sc‘hoolmg do you have?
. .Do you have to travel? .
. .Does your family tike you to have thnsy)b’
.. .Do you have to work at night?
. .What are-your working hours?
.‘ .. .Do you work alone, or with others? :
.. .About how much moncy ¢ould a beginner of‘your joh carn?
. Have you had other jobs?
. .Can you do another job because of your training for this _]Ob?
.. Would you like to change jobs sometimes?
. .What arc your frmgc benefits? (Primary grade children mighe ask, “What are the good
things, such as vacations, that you get from your job?") _ .
. » .What school subjects help you the most on your job?
. .Do you have to be quiet on your job? :
.. .What are Jour w work “rules?” :
' .. .Do you have to wear certain types of clothes on your job?
Lo -.Do you work. al‘ year? Inall types of weather?

lntermedlate atudents generally are more concerned with economic aspects of jobs and
more specific information; often;, they might utilize questionnaires of their own making i in
recording responses to the interview. The information can then be referred to in reportmg
“to others; or-in writmg reports for research purposes.

' Use of the interview tech nique is probably the most effectlve dcvlce we have for teach

B ing, both speahmg and hstenmg skills.
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vO EXAMPLES OF UNIT WRITING |
Following are two ex: [mplcs of career education units at'the elemen-
tary level; the first example follows the pattern of usi g the resource
person(s) ~ workers in the movie theater—as the organizing center for
. unit development. Al subjcets are related, to thehighest degree pos-
sible, to the work roles in the theater and their application in real- !
" life situations, The unit is written on a primary level (third grade) L
according to the job cluster-grade level plan referred to in the

section, *“The job Cl,ustcr Concept.” (Thtrd gradc-—Hospltahty and

: Rccrcatlon) ,. ,
: 1 /

L 7

- The second cxamplc utilizes the ;dbjcct arca as the first consideration in unit plannmg-
Scicnce taught through the use of a Science kit and its rc/l‘txonshlp to the grcenhousc and

the flofist. Other subjects are relatgd to the study of the greenhousc; the unit is written on
an intermediate (sixth- gradc) level<(Sixth Gradc—-Envtronmcntal Control)

Considerations and clements 4f unit writing are dcslgnatcd in the unit forrnat both
units were dcvclopcd and taught by Dianc Sharcr, L.C. Curry School > ,

job Cluster — Hospttahty and Recreation - o

. Organizing Center — Workers in the Movne 'i_‘hnter

Occupations: ~ Manager

Cashicr o S .. : ,
Concession Workers ' . . ' |

Ticket Taker . | | ' |

. Ushers - S ' A S

‘Janitors 3 ; o . .
Film Technician - ' . -
Public Relations

“The Movie ’Theatc;'”"

© What: a way to spend a relaxing and enjoyable afternoon or evening together. Smell
 the aroma of fresh popcorn; share the excitement with your elbow—touchmg neighbors.

“Oops-sorry I spilled my coke down your leg!”
- The movie theater study can branch into so many exciting d directions for the children. o

Teachers may involve all subject areas, from the money angle to the manners and social- -
science-concept.
All can take part and who knows. ..you may have opened anew expenence for some

of your pupils. . :
’ Ckkkk




| ' RESOURCES:

CONTENT:.

3 ‘ PERFORMANCE

Ll

Local Movie Thcater.
' Managcr. Cashier, Techmcnans, l
~ Ushers, Concession

Workers; Movncs-‘Opcratlon of ' . g

Classroom Theater

_ lerary Materials:

Film library
Books and filmstrips

Mathematics:
Prlcmg and .ulmlsslon chargc,
income (tickets and food), costs

and expenditures (food and.f ey

rental) _ -
Language Arts: )
Vocabulary-spelling words, letter
writing, conversation skills, composi-
tion {film topics of interest), movie
script writing (acting)
Social Science: = |
‘Manners, empleyer-employee
relationships, public re‘latlons
Art: :
Advcmsmg—-bnllboards I\\d
marquce, expression ofia \
particular movid throug .
drawing, concession sxgns, tlck\cL
booth construction

VISIt to a local movie theater-—
projection room house, operation
of concession stand .

Interview manager, cashier, techmc:ans,
concession workers, ushers, janitors

" Write letters of appreciation to’

"ERIC

Aruitoxt provided by Eric

those who contnbuted to visitation
and interviews’

‘Discuss manners in a movie theater

Set up movie theater “vocabulary”

_Role-play a classroom-theater:

Assign roles—-manager, concession
workers, cashier, ushers, ticket-

_ taker, film technician, janitors,
 public relations

~ Ordering of films—using film catalogue

Advcmsmg-makc marquee and coming

Person in the Occupation

Visibility

i

e

‘| Academic Relevance

Management of each
child’s interests

Finished'Products |



attraction posters

Use play money--sct admission
. price and concession. prices.

Use math practice sheets for -

_ totaling:itcms purchased . )

: Settmg up concesslons-estimatlng
ifpod necded for class (popcorn.
tandy, coke)

Have a detailed expense report-
Output and income (films and
tickets), output and income
.(concessions)"

. Write ncwsletter to parents; .
' inform them of activities—

© invite them to visit the class

and come to PTA

: Pa_rent Commun'ication' _.

CR

']ob Cluster:- 'Environmental Control

B ()rganuzmg Center: The Flonst. The Greenhouse and, -
SCIS (Sclence Curriculum lmprovement Study)

‘ ()ccupations: v Managcr
: Bookkeeper -
‘Greenhousckeeper
‘Potters -,
Arrangers
Maintenance
e . . . Lo I
“The Greenhouse and Florist”
~ Objectives:

- Students will study thc greenhouse opcratron through the coordination of the Science

Curriculum Improvement Study (SCIS Life Cycles Kit) and the two grccnhouscs observed »

" at Bowling Green ngh School and Deemer’s Florist Shop. - o

Each child will participate in the classroom greenhouse and will carry out his responsrbrhtrcs y

as assigned. . - o

The students will plan and work together throughout ‘the unit, stnving for a successful
eenhouse. .

- Each child will have the opportumty to posmvely or negatively deﬁne his role at the end éf l

a the unlt and voice any other reactions toward the greenhouse study. ' o ’{ITT

CHL

ok oKk ok

I .



RESOURCES:

|

CONTENT:

‘Mathematics:

Local Greenhouse and florist
Manager, Bookkceper, Keeper,
Arranggr, Salesmen, and Distributors

Actual operation of the greenhouse

Bowling Green High School Greenhouse

Library m.lf(.rl.lls »

- films; books and filmstrips .
Classroom greenhouse : N
SCIS (Life Cycles Kit)

Person in the Occuﬁatidn

Pricing of sceds, fertilizers and
materials nceded in greenhouse
,opcrdtmn
Keeping daily logs of pl.mtmg,
- sprouting, and production of beans
“Graphing the number ¢f sceds found
in various fruits and vegetables
Cost of floral arrangements (profits)
Language Arts:
Vocabulary words using greenhouse and florist
terminology
Letter writing skills |
Conversation skills
Listening skills
Language experience charts
Social Scicnce: .
Employer-cmployce relationship
Public relations (florist) .
Hecalth: - i ' \
Nutrition from dlfferent fruxts and ‘
vegetables -
Dishes which can be made from
dlfferent vegetables and frults ‘ ,
Life Science: —_— g : . i R
Setting up environmental 'cnntrol groups '
with seed planting (sun, water) _ _ :
Study germination of seeds A Visibility ol
Chemicals used to protect plants =~ , . : iy
~ Logging all scientific results ' -
Studying the biet}c pqtemxal of the
pioducmg plant -\~ ", —
Art. . .
Flower arrangmg
' Drawings and paintings of flower ,
arrangements B

i rma——
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o
X

Aruitoxt provided by Eic:

PERFORMANCE:

Visited a local greenhouse and florist
Opcratlon of grccnhousc :
Floralarranging opcratnon
Clerical work
Interviewed both managcrg

Visite T a school operated greenhouse
Saw preparation before planting
Interviewed both the teacher and
students involved
Informed about all mechanical .
operations nccessary to run a greenhouse

Wrote letters of appreciation to both
greenhouse operators who contributed
tovisitations and interviews

Discussed operation of a classroom green-
house and materials needed
Uscd a SCIS Life Cycles Kit
Sct up environmental control groups

Using donated materials (From Bowling -
Green High School), set up a winter
growing project (tomatocs)

Logged a" results from control group )

findings C .

- Studied germination of secds with oasis cups. .

&

Worked with floral arranging using
plastic flowers _

Bvaluation: / :
- Class discussion on how tlu.y felt about
the class greenhouse operation; hnw it
could be improved

~—t

- One to one (teacher - pupil) communication

" to determine child's positive and negative
feclings toward the unit
- Written communication to parents
informing them of the classroom
greenhouse; invitation to them to visit
the class ‘

41
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Praetieal Artc (the explomory phue)

.», N
\

BOWLING GHEE?UNIOR HIGH -

~ Academic: o !

- After a child completes the elementary awareness (k-7) phue of
Career Education in the Bowling Green City Schools, he enters the
Junior High where he expands his Career Education expenences in
the world of work.  To synthesize the awareness of the clusters -
taught at the elementary school and to infuse knowledge of the clus-
ters the students mlght have missed, the social studies teachers pre-
sent an orientation unit at the begmnmg of the 8th grade. Thisis™ .

the first time a formal study of the cluster as a means of organizing man’s work is studied.

The cluster concept is defined and each area investigated. A sample orientation unit is in-

cluded for examination. The introductory unit. provides a basis for correlating the student’s

past clementary school awareness phases and becomes a frame of reference for his future

Carcer Bducatxon cxpenences (See units pp. 50-62. )

Even though the awaieness phase of Career Education is contmued in the academic

~ classes at the Junior High, the program is not limited to this atea. The expanded efforts in-

clude emphasis upon appreciation and attitudes, self-awareness, decision-making, educational
“awareness, economic awareness, skill awareness, and employability skills. Departing from .-
“the assxgned grade level cluster concept at the elementary school, the Junior High academic

teacher is free to relate an academic concept being taught to any cluster in which the con\
cept is utilized as a skill on the job. The classroom tescher does not write Career Education

units, but instead writes dcademic umts with specific ob_]ectxves and acttvitxes relating to the
career elements o :

, Sample units from scxence, social studxes, English, and mathematlcs are included. At
this point, Bowling Green Junior High is in the process of studying whether or not specxﬁc -
career elements should be assigned to an academic area. The purpose would be to insure ‘-

~ the development of a coordinated program and avoid repetition and/or.omission. The
Career Education concept is developmental within a school and its staff, It evolvés through
a growth process which ecemtates continuous evaluation and change, Our program this
year is an adaptation, refinement, and expansion of last year, and our:program next year .- '
will be an outgrowth of fe Iback, experience, and evaluation: The Career Education pro- -

- gram in the Junior High is a teacher developed program designed to fit the neéds of our
individual school. The Bowling Green Juruor High program has been three years in the

. making and is ndt a ﬁmshed product now, .-

The unique aspect of Career Education at bowlmg Green Jumor High is the explora- _
tory phase called Practical Arts. The opportunity to experience hands-on-activities thata

~ pérson uses on the Job in a particular cluster expands the students’ frame of reference from

awareness to experience. Given this additional knowledge, the student has a soundet bms
for making a tentatxve career choice for high school’preparation. '
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csts and aptltudcs from among the broadest possible fange of occupatnonal areas;

(2) every junior high school student should see clearly the r I.momhlpe between the
academic content he is bcmg asked to master and his tentagive occupatnonal
choices;

(3) as many junior high school students as possible should acqulr ‘some rcal work
experience; -

(4) junior high school students should be provrdcd with some basic vocational skills -
which they can usc as building blocks in their later carcer cducati dcvelopmcnt; :

(5) uccup.monal choice options should be kept open for all j junior highschool stud-
ents, while cach should be simultancously encouraged to make tentative personal
commitments to onc or more broad occupational arcas at some broad level of -
competence; : ' »

(6) junior hlgh school studcnts should be provided wrth sufficient knowlcdgc about,
* and experience in, the various vocational education areas open to them at the
“senior high and post-high school level so that these students can rcally choose -
from among them;. : :

(7) those students who express an 1 intention to leave the formal educational struc-
turc, at least for awhile, near the end of the junior high school years, should be
provided with a set of salable vocational skills that they can use in obtaining
employment; and v

" (8) - vocational cxploratory programs should be provided in such a way that academic
learnings in traditional junior high school areas will be enhanced rather than de-
cmphaswcd S o 5 ~

"The mechanics of the expluratory phase are determined by the numbcr of quallficd
staff, materials, and schedules. The ideal situation would be to have opportunity for ex-
plorat!on of all cluster arcas; however, because of staff limitation, facilitics, and cquipment,
it is riot always feasiblc to attempt all at first. It would also be the ultimate goal for stud-
ents to be able to experience all clusters for a brief period of time, and then choose the

 cluster/s which interest them for a longer period of exploration. Again, though this might’

~ be-determined by outside factors: staff, schedule, etc. Following is a presentation of how
we are presently handling the explorat__B' phase at Bowlmg Green Junlor Highand is to
serve .only as an‘example at this point. S .

At Bowling Green Jumor High School, we offer hands-on experiences in-ten (10) out
of the fifteen (15) clusters as defined by the USOE (United States Office of Education).
“The ten clusters are Agri-Business; Biisiness-Office; Communicdtion and Media; Construc-
tion; Health Services; Homemaking and Consumer Occupations; Manufacturing; Marketing
and Distribution; Natural Resources and Environmental Science; and Transportation and.

. Power. We have combined Business-Office and Marketing/Distribution into one Practical

. Arts class and Agri-Business and Natural Resourges/ Envnronmental Science into one class,
also.

“ERjC

Aruitoxt provided by Eic



The exploratory classes are called Practical Arts. In the cighth grade all students go

_ through five (5) Mini Classes (of 7 weeks duration) in the arcas of Business/Office-

_ Markctm;,lDlstnbutmn Construction, Homcrdakmg and Consumer ()ccupatlons, Manu-
facsuring, and Transportation/Power. The homerooms arc divided into five equal groups
(mixed sex) and rotated through the areas. In addition to these Mini-PA Classes, the 8th
grade student meets onc day a month with the Health Practical Arts teacher and also onc
. day a month with the Communication and Media Practical Arts:teacher. Because the '
. Agri-Business/ Natural Resource/ Environmental Science teacher is only ¥ time, sched-
uling of 8th grade students intozthis area for a glimpse of the program was impossible,
and, thercforc, it is the only arca that the students cannot experience for a short period of
. time in the 8th gradc Hence, the 8th grader has experienced bricfly activities and skills
which a person in the cluster would be expected to do on the job, and the student’s
knowledge of his own intcrests, abilitics, and aptitudes has cxpanded. :

With this expanded knowledge, the 8th grader now makes a choice for his 9th year.
From the five Mini-Practical-Arts-Class (Business/Office-Marketing/Distribution, Construc-
tion, Homcmaking, Manufacturing, Power/Transportation), he now chooses one of these to
explore for a year's in-depth study. He also has infused into his 9th grade the state required
health class exploration of Health Carcers. In addition to these, he has the choice of % year
in Communication and Media gnd 1 ycar in Agri- -Business/i4atural Resources/Environmental

Science.

Thercfore, it is possible for a 9th grade student to be exploring from onc to four clus-
ters. Even though the other five clusters (above the ten Practical Arts classes) are not
taught scparatcly as Practical Arts classes, these can be and are jncluded in other depart-
ments. For example, exploration of Fine Arts and Humanities is handled by the combined
cfforts of the Choral Music, P.E., and Art departments. A musical is produced cach year
which involves proguctlon dlrcctlon scenery, lighting, acting, chorcography, ctc., and
cvery aspect of this phase of Finc Arts and Humanities.

Recreation and Hospltahty is lntcgratcd into thc Physical Education and Home Eco-
nomics department, Marine Science info the science department, and-Personal and Public
Services, for instance, into the social studies department. With the student’s knowlcdgc of
self, interests, abilitics, and aptitudes cxpanded through the cxploratory experience, he
lcaves the 9th grad better knowing who he is, where he is going, what it takes to get there,

“and he has a planned three-year high school program. The key part of this planning is-
completed in the guidance component during \he 9th grade at Bowhng Green Jumor High.’
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BOWLING GREEN JUNIOR HIGH GUIDANCE PROGRAM
At Bowling Green Junior High the guidance courselors work with
 three separate groups - students, teachers, and parcntsL These groups
- will be disucssed separately cven though the activitics and results are
frequently overlapping, : e ~

(.uunsc.lurs work with c:ghth and mnth grade students in two typcs
. of scttings - small groups.and individual counscling. . Each student is

scheduled into at least four sessions of group guidance. Groups are. -

relatively small (14-20) and girls and boys are grouped scpdratcly,

but schcdulcs arc made so that it is possible for groups to be combined. A scheduleis -

a -

“planned for the entirc year and a copy of the schedule is given to cach teacher on the first - R

. day of school. This is to be posted so both teachers and students can plan their time in
advancc : :

The group guidance program is one cxamplc of how carcer guidancc can be cffectlvc]y
prcscntc(l through the regular curriculum as a supplementary program and not as an *“add-

. By utilizing existing small groups, not only can more students benefit from a career-
cducatnonally oriented guidance program, bist more open lines of communicu.tion can be *
established between the counselor and students. 1f a student is receiving basic career in-
formation in the group setting he will have a better reference point for seekmg assistance
from the counsclor in individual sessions. The followmg is a plan of activities for each gm&
ance session for 1973-74. .

EIGHTH GRADE
SESSI()N i

Smce _this is the: ﬁrst opportumty for counsclors and students to meet in a new school
%ttmb, session | is an introduction of the counsclor as an tndlvulual and an cxplanatlon of
the dutics and rcsponslbnlmcs of the counselor’s job

Lists of guldancc scrvices are presented to cach student and an cxplanat:on is given as
to how these scrvtccs can best be \mhzcd

An cxplanatlon is mad of procedures to be followcd for an appointment with the
guldance counselor, and copies of reﬁerral shps are given to students. . |

Questlons are dlscussed concerning the satellite leaders, social worker, sccretanes, '
assistant principal,principal, supermtendent and board members, a bnef job descrip-
"tion of éach posmon is given.

P,rocedures to be followed dunng ﬁ'e dnlls are discussed and. questlons are answered
concerning controverslal topics in thie: handbook (dress code, chewing gum, smokmg
~etc.) : - :

The session ends with a survey of thenr feelings about attendmg school-whether they :
mnt:ctpatc commg to school or dread attendmg

.

Elk‘lc Thcy thcn attcmpt to analyze why they feel : as tl;cyndo
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No signatures are placed on the slips.

" This is a part of a continuous check of attitudes toward school, how they change as
students grow older, and why.

SBSSlON 11

Discussion of how people differ in thelr personal values, needs and expectations from
life. .

Jobs are one means of satisfying some fundamental needs.

The counselor explains the difference in an inventory and a test, and the Work Values
Inventory is administered. ~

The session ends with a discussion concerning when career choices should be and are
made. ‘

Students who feel they already know what they will be domg in the world of work tell |

> their career choice and why they have made this decision.

- Bach student is asked to give serious thought to a future career as he will be asked to
make a tentative career choice before the end of the school year.

y

SESSION Il - '

Students list examples of ocCupatlons normally held by men or women that are now
being entered by members of the 6pposlte sex.

They discuss why jobs have been stereotyped accordmg to sex and the &fﬁcultles one:
may encounter in breaking down existing social barriers. ’

Students are asked vo begm a collection of news items, pictures and articles discnbmg .
such situations.

Students their opmlons of advantages and disadvantages of various occupations
- and explain how jobs influence a person’s way of life.

Questions of the following type are asked:

Why do people work?
What does the expression “women’s lib” mean to you?
. Are there jobs women can’t do? Shouldn’t do?

" Why do you feel women want to do what has traditionally been men’s work-
why do you feel men want to do what has tradmonally been considered women’s
work?

What things should be considered in selection of a career?
Is this the way most people decide upon a job?
When should a career choice be made? Why?




yo
L

What qualities does an employer look for?
How does a person’s work effect his self-concept?
What is success? R | ;

~.

SESSIONIV L N

e R
e
RS

A group interpretation of the results of the Work Values Inventory is given. "~

Students are urgedto arrange mdmdual conferences for more detailed and penonal ‘
~ explanation. o e

The logical steps of the decmon makmg procea?. are ulscuued and the following are
hsted
Recognize the problem '
_Gather information
‘Seek advice from others
Make an estimate of powble solutions
Take appropriate action -
" Bach student is asked to make a tentative career choice and give his season for
N ' this selection

\ This is followed by information conceming thier options in course selection in
: ' 9th grade
NlNTH GRADE

SESSION I VALUE OF lNVOLVEMENT

Students are asked to tell what the word value means to them and to list:what they
value. This ranges from the rangible to intangibles from money to friendihip to school.
Stress is placed on value of involvement. An article on involvement is read to them and the
students are given a worksheet on which they give their unmedlate reactions to the article.
Questions such as the followmg are duculsed‘

What would you have done in the same su:uatton?

What are the basic underlying factors?

Do you agree with the analysis given? - :

What can you (you, the government, anyone) do about the problem?

. How does this involvement relate to you as a student and later as a worker?

(e

' SESSION I SCHOOL INTEREST SURVEY

Students are asked to identify famous people who failed but dnd not give up. They are
given clues to their angwers. The correlation is shown between perserverance in personal
 life and success in the world of work. Students are atked to rate in order of importance to

employers.the followti'lg traits - honesty, punctuality, industry, loyalty; initiative, cooperas
tion and the ability to get along mth others They then discuss why they rated t.hem R
as they did.
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. A ‘school interest test is given with thxrty-exght statements to be answered yes” or’
“no,” Students who have more than twelve negative responses are seen mdwidually ata
later time by the counselor.

(In addmonal lengthened gmdance sessions held dunng the ﬁrst semester, the Ohio
Vocatlonal Interest Survey is administered to all mnth grade students ) :

SESS!ON it

‘ A guidance associate film, “High School Course Selection”” is shown explaming why
some courses are required, and why all students have a need for basic background informa-
‘tion in the four academic areas of English, Math, Science and Social Studies. This is done
in a manner easily understood by teen-agers who see themselves depicted in situations that -
are relevant to them. This film explains the difference in required courses and electiver and

shows how electives are used to build a-course of study that prepares you for advanced
academic training, post high school, vocational training, on the job training, of job place-

" ment.

~ Students are given a course descrxptron handbook pubhshed by the Senior ngh listing
offerings in each area and course offerings categonzed into career ﬁelds (See the Seﬂior
' ngh Section for detalled mformatlon ) : :

State and local requxrements for hxgh school graduation are discussed and a review of I
the steps involved in decision making is held. Questions are answered and students are .
urged to come to-the counselor for individual help in pldnning a program for 10th grade and,
if pomble, the followxng years S

SESSION IV - | - S L

A group interpretation of the Ohlo Vocatioral Interest Survey is glven and students o
. are urged to follow-up with individual sessions wiih the counselor. Buch seudeic is asked to
record his tentative career cholce and list hxs reasons for malung this decmon

_ The s survey forms used by the Senior High are explamed and students are assisted in
transfemng their course selection for 10th grade to this survey form. ' :

Individual ‘counseling sessions are mxtxated by students, counselors or teachers Career
development records are checked to compare ability, achievement and career choice as re-
corded in the seventh grade. Students are scheduled for individual sessions when their inter-
est, achievements abilities and choice of a career da not seem to coincide. Underachlevers
are told of the discrepancy between their ability and thejr achievement and of requizements

~for entry into careers of their choice. Individual counseling sessions are held with all stu-
dents who wish to discuss the correlation of their future plans with their interest, ability -

7 and achievement level. Students confer with the counselor on an mdxv:dual basis while

makmg their decmons on courses to take in high-school.



TEACHERS

Various approaches are utilized by the guidance counselor in working with teachers.
At the beginning of the school year each teacher is provided with current test information
and personal data concerning each student in his satellite. This information is interpreted
with emphasis placed upon the correlatxon of ability and achievement.

~ Counstlors compile an alphabetical file listing the occupaz;g}hs of the parents of junior ﬁ
high students. This file is utilized by both teachers and studentstn oui program of commu-
mty lnvo]vement - o

, Counsclors collect and distribute current information and material relevant to each
academic and practical arts area. In addition to this the counselors assist in the develop- -
ment of the resource center for Career Education to be housed in the library and they fur-
'msh some sources of information from their personal files. - :

Counselors mect at least once weekly with the teachers of each satellite. Discussions
are held on existing activities and ideas and materials are exchanged Counselors meet with .
xndxvidual teachers to assist with problems that do not cancern the entire group.

" Teachers are members of the guxdance committee on'a voluntary basis. They mist in
- developing and i improving the existing program. All teachers at the end of the year evaluate
the guxdq?ce program as it has functioned for the current year:and submit ideas for improve-
‘ment for the following year. Their involvement in the total guidance effort broadens tﬁe
' scope of the program and enriches the opportunities open to students. - A

PAR.::.NT S

‘Parental involvement is sought by the guidance counselor. In the first weeks of school
parents are informed of the services available to them from the guidance department.
Parents are urged to talk with the counselors concerning ability, achievement, interest and
carcer choice of their student: Parents are members of the guidance committee and meet
with teachers, counselors and students throughout the year to fevise, refine and i improve

the exlstmg program.

Parents are surveyed at the end of the school year to determme how effective they feel
the guidance program has been and to incorporate their ideas into development of a pro-
gram for the following year. By mvolvmg patents in the development and implementation
of the guidance program, the program is strengthened and parents are better quxpped to
discuss future plans with their chtld .

.

AN
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BOWLING GREEN JUNIOR HIGH SCHOOL :
8'l'H GRADE ORIENTATION TO CAREER EDUCATION CLUSTERS -

- A STATISTICAL VIEW OF THE WORLD OF WORK | e

Given that mformatlon is a necessary mgredlent for makmg wise career choices, you
will gather and analyze facts and figures concerning careers using your parents as a sample
- from which to collect data.

ACTIVITIES:

1. You will interview you parents using interview for no. 1.
2. When all information is compiled you will record total data in statistical form usmg
datasheetno. 1.
3. Construct a graph showing what per cent of jobs of your parents belong in'each of 15 -
job clusters.
4, Construct a chart showing educational level compared to > the amount of money bemg
earned.
5. Check the reliability of your findings by completing the same actwmes (1-4) buticol-
lecting data from adults other than your parents. :
. Interview one person from each job cluster using interview form no.2.
. Construct a poster that you feel shows the role work plays in a person’s life.
. Based on all the data we have gathered what occupation(s) would you consider for. your
life’s work?

.00 N O

23

A teacher taught unit presenting the cbncept of Job Clusters is to be taught before com-.
pletion of Activity no. 3. . :

CAREER lNFORMATlON DATA SHEBT NUMBER 1,

How many dlffetent occupations were listed?
‘What is the average age of those persons interviewed? -
Give the number of persons working in each occupation
What is the total of hours worked? ——— the average per week?
What is the average per hour? ——-average educational level? . s ;
What per cent f:ﬁ their jobs were important?>—— What per cent would choose the wme job again?— -
In what per cent of the homes do both parents have jobs outside the home?
On the average, how much timé does a person devote to hls Job per week?
Reasons for selecting jobs: -
number who answered A,

percent ‘of total

i

mMmOO®s

WOMEN: | MEN: \
- number of different occupations o

" average educational level __
felt their job was important____.______
would make the same choice again

-
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CLUSTER ORIENTATION (CONTINUED)

WOMEN: . - " MBN

average number of hours worked
average pay per hour '

lNTBRVlBW FORM l

‘ Dear Parent or Other lnterested Adult. :
We are asking your help and cochranon in the completion of this interveiw sheet 0.
that we may gain information that will help us make. wise career choices. We do not wish
to know the names of those persons being mtennewed : :
Mother’s _(if housewnfe use interview form No. 3)
or
. Pather’s occupation _ . N :
a brief description of the occupation: S S L S s TR

Sk

average. ﬁq;ﬁber of hours'worked per week ___.__ pay per | hnur — :
“number of years of formal education—_- your age —_—
What problems does your occupation present: .

-

What do you enjoy about your occupation:s .

Is you JOb 1mportant : : Would you choose the same Job agaxn —_—
Please sclect the best answer, why did you choose your job? :

- A. Money 'B. security - C. advancement D. enJoyment .
E. no other job choice F. no answer apphes

What "do you feel should be taught in school to prepare student to make career choxces?

‘INTERVIEW FORM 2

Job Cluster represented
Specific Occupation

P ce of employment .

' Name of person beingintcrviewed

Give a brief descnpnon of the occupatxon

| - N
Would you select the same occupation again?. (Why or Why not)
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INTERVIEW FORM 2 (continued)

What are the opportunities for advancement in your occupation?

~ What do you feel should be taught in school to help prepare young people for work?

INFORMATION SHEET 3 |
Please give a brief description of what it’s like to be a housewife:
Do you feel being a housewife is a worthwhile occupation?
Would you work outside the home if you could?
Should young women be trained to work outside the home?

How many hours a week do you work at being a housewife?
What kind of career education would you like to see our'schools offer?

In what ways can a’housewife use a good.education ?

R i
' EIGHTH GRADE ORIENTATION UNIT
" Rationale: - : : .
This unit is desigrféd to introduce the cluster concept to the Jr. High student. It
- will emphasize the exploration of many occupations and self-awareness.

~ Purpose: , :
o 'll‘o qsrovide knowledge of self-awareness, job families, and skills required at various
evels. : . :
Objectives: : B . :

' 1. After viewing filmstrips “Who Are You?” and “What Do You Like To Do?” -
(S.R.A. Kit), the student will fill in.record sheet No. 1 and No. 2 to get an
in-depth view of himself. _

2. The student will use the recotd sheet.No. 1 and No, 2 to_-»malke significant
~ observations about his personality-and life style and relate these observations
to possible choices of career and leisure-time activities, . -~ S
3, The class will view the filmstrips “What is a Job?” and “What are Job Families?”
and fill in record sheets No. 9 and No. 10 to explore a career choice. -
4, Bighty per cent of the students will locate five references to occupational choices .
for future exploration. ' ‘ o C
5. Eighty per cent of the students will find information concerning required a?-
titudes, salary, training, job characteristics’and advancement opportunities for
five occupations, : A T
6. 1?‘11 students will _'ntérvie;v their parents or :loaneone holding the occupation that
they are investigating. (Form rovided). - :
7. Eighty per centg:??ﬁe s(tudents-wi]" fift che 15)c_1usters and name . five occupations
~that could be found in_each cluster offered at the Junior High. - :
8. Ninety-five per cent of the students will define the cluster concept.
9. Ninety per cent of the students will corectly identify nine of the following:
- . a. Occupational skills, requirements, personality traits, salary, aptitude,-
occupation, employer, emyiloyee, tringe benefit, trade union, apprenticeship,

and cageer. ey T . L
10, Seventy-five per cent of the students will make a survey of the occupations in

o Bowling Green and Warren County. (This will be a class project). .
© 11, After viewing the filmstrip, “What Good is School?”. the students will fill in rec-
* ord sheets no. 5 and no.7 and reassess their occupational choices. -
12, Eighty per cent of the students will list four training institutions in their county
and name two occupations for which they could be trained at these institutions.




Activities: o : -
' 1. The teacher will have available for showing all the filmstrips listed in objectives -
also'the record sheets. - ) B
- 2. The librarian will explain the occupational references contained in the library,
location and general information fgund in these references. o
3.-A committee will interview the cluster teachers at the Junior High and bring o
_ findings to classmates. . o . A
4, Students make a bulletin board showing industries in community and list
- available occupations in each.industry. ~ , .

5. Pair students off with classmates that they feel they know fairly well - each person
will jot'dow=n notes about what the other is like (his interests, activities, hobbies,
likes and dislikes, talents, skills, strqn‘ghpersonality traits). At the end the studen

. is to.predict the career his partner might be likely to choose. : :

6. “TheMe Nobody Knows” - student could record their activities, hobbies, -

" friendships, pets, thoughts and feelings by taking snapshots of themsclves in
and out-of school. They can also take or collect pictures of possible future
careers and leisure-time activities that interest them. The snapshots might be

_ afranged in an annotated scra‘fbook titled ‘“The Me Nobody Knows,” =, -

7. Other students might like to keep a log or diary of their activities, thoughts, and
feelings for a week.  They might elaborate the log by drawing cartoons or writing

poems, limericks or narratives. - ; S S
8. Ask each Iperso‘n;to bring to class an object that represents some aspect of a career
he might like to follow as an adult, Have him pizsent his object and explain its
- significance for him. = - - '
9. Have a gucst speaker to explain what jobs are available now and will be in most
- demand for the future, : o , -
* 10, Play the game “What’s My Line”’ (Place occupation in career cluster). ,
11, Make a chart showing the size of industries in the Bowling Green area as to
number of persons employed. o : :
12, Desi%\eand develop a career folder. Include the following:
. a. Definition of career cluster B
b. A list of the 15 career clusters -
¢. Description of my. ideal job : : ‘ ,
d. Paragraph describing the things to consider before making a decisicn aboiic- -
acareer o -
‘2. All work sheets completed . -
f. Pictures and clippings from newspapers about your career
E. Phot a?hs o pco?le on the job R
. 10 to 15 “write-ups” of the occupational briefs using the SRA kit.
: i. Titles and summaries of films or tilmstrips you have viewed
Evaluation: o . _ f ; :
" Teacher made test v o s .

—_—

Materials: o S _ T
: Library books, SRA Work Kit, filmstrips, films, record sheets, telephone books,
, - pamphlets from Chamber of Commerce. )

Skills: ‘ _

Interviewing skills, role playing, reading, recording, writing, oral presentations,

v making charts, designing covers for folders. . ] '

Career Elements: ' ' ' :
Self-identity, caréer awareness, skill awareness, decision-making skills, social and
communication skills appropriate to his age, educational awareness, respect for
self and others and economic awareness. ‘ . -
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JUNIOR HIGH SCHOOL UNITS . - B )

ARITHMETIC & GENERAL MATH ]

JUNIOR HIGH SCHOOL
Insurance
I. Rationale - . :
: This is the third in a series of units on the practical application of mathematics
f in'relationship to the business world. ' '
I1.” Purpose: : - _ .
To investigate possible jobs in insurance. To instill an awarenessof the importance
-of insurance. To obtain a working knowledge of determining cost of insurance.
1. Pretest: o fo-
'Have students name as many types of insurance as they know. Ask 3 practical
‘problems involving determining insurance premiums, '
IV. Objectives: . - : -
: A, (ﬁv‘gn four types of insurance, the students will be able to name and discuss
all four, - : o
- B. Given a packet of work, including: problems, research questions, and an inter-
view sheet; the students will perform with 80% accuracy.
C. Upon completion of the given unit of work, the students will sce correlation
- between mathematics :msl the insurance field. : |
V.  Activities: : _ , . _ ‘
' A. The class will be given a packet containing problems involving Life, Fire,
Health, and Automobile gnsurance. . A . '
- B. Students will be asked to discover through research other types of insurance
' not mentioned in the packet. ,
C. Students will be asked to discover through outside resources: (1) The 4
major types of life insurance; (2) Two major types of automobile insurance.
- D. Interviewan insurance agent. - 5 ’ ’ ’
B, Class discussion of what students have lcarned. :
F. Raesarch other jobs in insurance field <:har than agent, in which math is
involved. e ' R :
VI. Bvaluation: v 4 : - :
' A. Name and discuss 2 of the four types of insurance mentioned in the packet
of activities. R ‘ : T o
B. Solve ten given problems involving computations that would be performed
by an insurance agent. ' '
C. liscuss the interview of the insurance agent. (2 paragraphs.)
-VII. Resources: , A ,
A. Health workbook &959): Hart, Schult, Irvin, ' :
“B. - Refresher workbook in Arithmetic (1968): Allyn & Bacon. S :
C. Health textbook (1966): Hart, Schult and Irvin, - B e
D. Gen. Mathematics (Text-1964): Laidlaw, Brown Simon, Snader. T o
VIIL  Skillss | |
R A. Reading
B. Writing _
“C. . Listening >
D! -Discussion
X E. . Analyzing
IX. Career Elements: :

A. Awareness (Career, Educational, Economic.)
. B. Decision making. « ’

C: Skills.

D.

 Attitude.
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Junior High Units (cont'd.)

Insurance (continued) |

X. Attitude: _ .
Positive response toward insurance, and job opportunities in-the-insurance field.
- Also an accurate evaluation ® here-mathematics belongs in the insurance field.

SOCIAL STUDIES
JUNIOR HIGH SCHOOL

Political Science. - )
The Post Office

. Rationale : ~ N : S
In a democracy the purpose of government is to serve'the f)eople. Government
rovides us with many services which we could not possibly provide for ourselves.
n presenting this unit on postal jobs, we are going to study what services the govern-.
_ ment performs for us - stressing postal jobs ( postmaster, postal clerk, mailman, and
truck driver,) - ' R ‘ -

L 'Purpos.e: . ’

. To promote awareness of government jobs through services that the gdvernfn'ent '
: pergorms for us-especially postal jobs. ' . : - :
I, obgcﬁves . ; o o
' iven a list of postal jobs, the student will select one and interview a person holding
. that job and report to class. e : o o _
Given a list of postal terins, the _sttidgrfr?t will write a story or essa* on the postal system.
Given a list of report topics about our postal system, the student will select one and
write a report--the best will be presented to the class. - : '
IV..  Activities: - ' : - o : :
1}‘ pa?el will research and bring the history of postal service in the United States to
‘Guest Speaker - invite the postmaster to tell about his job; also postal clerk, mail-
man, and truck driver, _ S . R ‘
Take a field trip to post office to learn operation procedures - see people on the job.
Research services offered by post office to citizens. '

Role play the services performed by postal clerks fselfing stimps, money orders,
postal-savings, parcel post, sorting and routing mail, keeping records of postal
savings accounts and tabulating money - order receipts.

V. Assign special reports on:
- How are post offices classified?
How do postmasters get th:eir jobs?
Careers in handling direct mai :
Careers in supplementary mail-service jobs
Functions of post office : :
Recent developmen ts in the post office
First regular airmail service
Postage stamps desi.%ns L
- Motto of the post otfice department '
Beginnings of public mails o 4 ) I
Organization of the post office department :
Ciﬁ Service Examinations _
Work of postal inspector : .
Franking privilege of government officials

L
4
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Junior High Units (cont'dt) |

. Political Science - The Post Ofﬁcc (continued) .

VL. Evaluation:
Written test - tcacher made ‘
VIL. * Materials or resources:
: Gucst speakcrs, library books, filmstrips and ﬁeld trips, -

VIIL  Skills: - E S
Listening, note-taking, rcscarchmg, oral reporting, rolc playing, poster makmg
and interviewing.

IX:  Career Elements: . )
Awareness of government services through post office .
Decision making
Skills involved in postal jobs ‘ '

X. Actitudes: |
' Cooperation with government to receive full benefits of services.
Respect for person on the job.
Responsibility of individuals oni the Jobs

XI.  Terms to be tau ht:

Rural free delivery
~ Metered postage

Precanceled stamps
P:u'ce‘li ost
City deliver
Staz-’-route Jehvcr
General dchvcry
C.0.D.
Insurance on packages
Certificate of mailing
Dead-mail office
uU.s. savmgs ‘bonds
Postal savings:
Franking

~ ENGLISH
. JUNIOR HIGH SCHOOL

Health Careers - The Physxcally Handxcappcd

‘L. - Rationale: '
B This is the t}urd in a series of units on practxcal Enghsh

II. ©  Purpose: '

: o acquaint students with the conm‘\utmns of the physicall  handicapped ard those

! individuals and organizations that are responsible for their adjustment to life.

‘ A. To make students aware of the many trained and active handlcapped mdmduals
in our cit

B. To exposZ to the students some of the individuals and organ.eattons mvolved in

the’ tralnlniprograms of the physlcally handlcapped

eech therapists (

Physical therapists

. Braille writers ‘

. Surgical suppliers and. manufacturers

. Sponsors og “Hire the handicapped” contests -

. Business firms that hire the physically handlcapped

- The Goodwill Industries

~ o\.t.n'Ji RYNY
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Junior High Units (cont'd:)

Health Careers - The Physically Handicapped (continued)

Iv.

VI

vil,

: Obxectives: ‘

C. _ Toillustrate by reading ‘‘The Miracle Worker,” a biography of Helen Keller,
who was blind, deaf, and dumb, how proper traini?, though difficult, can make.
life more productive for the physically handicapped.

D. To recognize the following literary terms taken trom, “The Miracle.- Worker”

1. Theme - : 6. Unity

‘2, Climax 7. Subplots

3. Complication ‘ 8. Conventions -
‘4, Reversal | 9. Expositions
5. Dznouement ' 10. Falling-Action

Pretest:

Students will be administered a teacher-made test to determine how well they are
aware of the business firms in our city that employ the physically handicarped and
the organizations that train and promote programs relating to the physically hand-

icapped.

Having made a careful study of the business firms that hire the tphysically .
handicapped in our city, the students will write a description of the jobs
_performed by the physically handicapped. :
g‘he st:\dents will also be able to identify those who specialize in the training
_ of the handicapped, and the organizations and programs that are responsible
for their training; A : S »
C. Having studied, ““The Miracle Worker,” the students will be able to identify
the literary terms designated in this outline.: - :
The students will discover the importance of pronunciation, word association,
and vocabulary in mastering the language skilﬁ.

B.

Activities: -

A. " The students will read, “The Miracle Worker," a play by William Gibson, pages
323-421 in Literature 11, the Ninth grade text. o

B. The students will do research and will interview persons associated with the
hysid’ill{ handicapped.
- C. They will read other biographies and autobiographies of the physically
handicapped. :
- D. The stugcnts will dramatize parts of ‘““The Miracle Worker.” in class. -
E. They will hear lecturers and consultants discuss the contributions and
training of physically handicapped. : ’
F. They will make posters, perform skits, and write compositions and training of
the physically handicapped. .. ... " .
- Evaluation:

A. The student will list at least’twénty business firms and organizations that employ,
train, or promote programs for the physically handicapped in our city.

~ B. The student will be able to summarize the life of Helen Keller, showing how the.

mastery of pronunciation, word association, and vocabulary contributed to her
© success, . . : o~
C. They will be able to define and illustrate the literary terms stressed in reading,
“The Miracle Worker.” ‘ o , :

- -

Materials and Resources Used:

A.Textbook

B. Pamphlets - .

C. Newspapers and Magazines
D. Special reference books
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Junior High (‘Jnitl '(cont'd.)‘v \\
' |

Health Careers - The Pﬁyuically Handicapped (continued)

E. Audio-visual aids
F. Lectures and co'nsultants_

VIL.  Skills:
. A.Rcading
B. Writing
C. Listening
D. Speaking
E. Acting
F. Discussing

IX.  Career Elements:
: A. Awareness
, B. Attitude
. C. Skill .
\ . D. Decision making

X.  Attitudes: . G
" A, Positive attitude in evaluating the physically handicapped
B. Favorable reaction to the need for mastering the language skills

JUNIOR HIGH SCHOOL
 Engineering

L Rationale: :
It has been said that we live in a society that depends on technology. This may be
: gesg'ribed by saying technolegy is the method man provides for his daily needsand
esires. : : \
Engineering is the process of converting scientific knowledge into technology or it
is the process of applying science for man’s use in an economic manner.

1. : Pufpose: N _ :
: To expose the student to the basic areas of engineering and the effects that science
and technology have had on modern life. - _ ' o

III. -~ Objectives: , o :
' f‘ Given background information, the student will prepare a written and/or oral
“report explaining and discussing the general responsibilities of cach field.
2, The student will make a written and/or oral report on the relationships between
‘ Engince”ring/Techno]axand modern society within a predetermined period of time.
: N .

IV.  Activities: o o0 ,
. 1, Worksheets on the four main branches of engineering. :
L2 Com‘pj'le al ‘lést_of ways that engineering and technology affect your household and
everyday life. ‘ : Lo :
3. Chgk | );pers, magazines, and baoks for pictures of these areas at work. Take pictures
_ of local on-the-job work situations in these areas and use as visual aids. '
4. Lab exercises involvin§ general principles of the four main branches of engineering. *
5. Make a list of famous feats in your state resulting from engineering technology. ~
6. Written and/or oral quiz on the function of eac_hgbranch of engineering.
7. Engage in research on one occupation of your choice related to engineering and
technology and preparé an information file on that job. ' '
(to be kept on fSe_ fl::; future classes) o

“ 8




| Junior High Units (cont’d.) “

Try to include the folloWing as a guide:

A. 'JOB DESCRIPTION: _
1l _What type of work can you expect to be doing specifically?

B. JOB REQUIREMENTS:

1. Educational :
a. High School; if any, and probable courses. L
b. College; if any, and areas of concentration. :
c. Execrience Requirements.
1. Years of experience required, if any.
i 2. On-the-job training required, if any.

C. JOB PLACEMENT:

1. What to apply for.
2. Where to apply.
3.. How to apply.

D. ECONOMIC ASPECTS:
1. .. Salary Range. . L
a. *b]’on"%aduatc (high school)
b. "'Hiﬁh chool graduate
¢ *College graduate
~d. *M; S. or M. A,
e. *Ph.D :
 *NOTE: All entering this job for the first time.

E. OPPORTUNITIES FOR ADVANCEMENT:

1.  Efficiency related aspects. "
2. Years of service or Seniority related aspects.
3. Otherrelated aspects. ' '

F. 510 YEAR PROJECfED VIEW OF POTENTIALLY AVAILABLE JOBS &
DEMAND FOR PEOPLE IN THIS AREA’ . ' L

' G. INTERV!EWS_. s «
H. PERSONAL COMMENTS '

V. EVALUATION:
1. Reports and posters.
2. Worksheets, .
3. Information File :
4, - Display in room of tools, machines, and materials used by engineers.

© VI. RESQURCE MATERIAL:

Audio-visual aids,

Library resource material.
_ Interviews,

Loca! personnel.
- Simple machines kit.

Field trips. ‘

AL
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. Junior High Units (cont'd.)

ViI.  Skills:

1. Decision making. 6. Forming conclusions.

2. . Observing 7.  Following instructions.
3. Writing 8. Applicati%n of principles
4, Estimating. 9. Readin

5. Research 10. Recording

VIIl. Career Aspects:

1. Career Aspects.

12,  Self-Awarcness.

3. Skill Awareness.

4. Decision-Making Skills.

IX.  Attitudes:

1.  Appreciation and understandingas to how engincering and ~tecﬁnbldgy provides
for man’s nceds and desires. '

BUSINESS/OFFICE AND MARKETING/DISTRIBUTION

Banking Skills

L Rationale: .
W.i(hlli:lf. is the first in a series of units on Business/Office and Marketing/Distribution
skills. :

II. Pufpose:

To learn how to record receipts, payments, and savings.

A. To learn the correct methosf of recording receipts and payments,

.B.  To learn the correct procedurés in opening and keeping both a checking and
savings account. _ : o '

C. Tolearn how to complete a deposit slip and reconcile a bank statement.

D. To introduce job opportunitics in banlfing.

1. Objectives:

A. Having learned the correct procedure of recording receipts and payments, the
student will list the five major sections of a receipts and payments form.
B. Having studied the correct procedures in opening checking and savings accounts,
the student will list the steps taken in opening both accounts. -
C. Having been iitroduced to a deposit slip and a bank reconciliation form, the
~ student will list ten occupations available in these areas. :
IV.  Activities: —_

A. The student will see and discuss the film “Fred Meets a Bank.”

B. The class will discuss 1) the correct steps to take in opening a checking and
savings account; 2) the correct procedure of recording receipt: and payments;
3) the correct procedure of completing a deposit slip and a bank reconciliation

* form;and 4) the job opportunities in%anking. : :
The student will keep a record of check stubs and checks.
« The student will complete problems involving deposit slips and bank reconci-
liation forms. ' '
E. The student will record transactions on a receipts and payment form.

oo
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Junio- High Units (cont’d.)

VI

Vil

| VIII.

IX.

F.
G.

The student will visit a local bank.
The student will hear a guest speaker.” (Local b-nker) ..

Evaluation:

moo v »

Materials and’ Resourccs Used: '

The student will list the five major seztions of the Receipts a and Payment form
studied in this unit.

The student will list the stcps taken in opcnlng a checking account and a savings
account.

The student will complete a deposit slip.

The student will reconcile a bank statement.

The studcnt will list at least 10 job ogportumtlcs found in banking.

[

.A. Reference books R
'B.  Bulletin boards . ;
C. Banking personnel
D. Film
E. Mimeographed forms.
Skills:
A.. Reading
B. Writing
C. [Listening
D. Identifying
- E.  Discussing
F. Analyzmg

: Carcer Blcmcnts

A. Awareness (self, career, educational, ew\mmlc)

B. . Attitude

C. .Skills

D. Decision making

Attitudes: |

A. Potitive response toward the undcrstandmg of correct bankmg and budgeting

tcchmques



CAREER EDUCATION:  Sample of Interviewing Questions Asked
_ ' Frequently by Junior High School Students

 OCCUPATIONAL OPPORTUNITY OUTLOOK

~ 1. Name of occupation?

t

- 2. What type of work is done on this job? ' S

10, Is there a uniform ‘system of licensing at the local, state, or nation

3. What type of education and/or training is necessary for this kind of work?
Apprennccshiﬁ ‘ . ‘
Vocational School
College

. Advanced Degree :

4, What is the estimated cost of this education/training? : '

"5, What aollams in junior high or high school would you recommend for persons entering

our tield? ) ‘ - : o .

) 6.‘;YAre there any personal qualities for this job that are more important than diploma?_
7. What provisions are made for updating your training? '
8. Who bearsthe cost of your cducation and/or training? -

9. Is it necessary for you to belong to a union or other professional o aP

: rganization?. - ,
leve! in.your occupation?
..

11. Is there a special vocabulary used in gour work?

-12. What tools do you use in your work

13. Are you required to purchase these tools? - - .

"14. What type of clothing do you use on your job?

15. What is the estimated cost per.year for clothing and care of clothing?
16. Who pays for this clothing and its care? ' '

© 17. Are'there any limitations in your job? .i.e., age, sex, race, height and wei ht,-marital

18. What experiences and training on’this job might prepare you for some other kinds of jobs
ou ever want to change? '- ' : ,

' if .
19. _\VKattaus,e‘d you to enter this field?

20. What steps did you take to get this job?

- 21. Is anyone else in your family employed in this area?

- 26. What gm of your work do you wish you did rot have to do? e
%. What d A "3
- 28. What do you consider the greatest disadvantage in your work?

© . 22, Is this your first job?

23. What othez jobs have you held prior to this one? - »
24. When did you first decide you wanted this type of job? -
25."What part of your job do you like best? -

t do you consider the greatest advantage irt your work?

© 29, Are there any hazards in your work?

_yourjob? . ¢ ,
-33. ‘r’_hat‘-‘hours do you work?, R
" 34. Do you have to work nights? Holidays? -

.30, Are you expected to work overtime?
~ 31. Are you paid for this?. -

32. What e:‘;tr_a’ activities are you expected to 'barticipate in that:are not specifically a part of
J P N : . . R . . i)

f—

35. How does your job.affect your personal life?
36. When does’your boss compliment-you?

| -37. When are people fired?

43, Uponw

38. How much money cana perso'nlea'm in this kinld bf,worfc?
39. What is the beginning wage? ' .
40. Do you get a bonus? .

42, Who dcg‘ends on your work?- .

41, What kind of fringe benefits do you hav:ébin:‘you'r work? - . L

om do you depend for your Wor]E? T

.44, I3 noise a factor in your work?

. \)‘.

- 45. Does your dl?)b'reqme"that you be nice to pébp‘e all .day' - even people who are crabby and ., -

- ill-tempere

46. Is capital necessary to begin in your work? 'How much? .

47. What changes have taken place iri your job recently? -
R B
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- exrst because it has a functxon

THE HIGH SCHOOL AcAEMic PROGRAM

To make the High School program a little clearer, a brief review of
what has happened to the Junior High student is necessary. *

1. All academic classes contained many of the career elements that
‘were designed to create career awareness and an extremely broad
view of occupatxonal opportunmes

. 2. All students are exposed to hands-on (exploratory) activities

! which gives the broadest opportunity.to exaniine (sample) occu- .
patlonal skills in many areas. This meant giving each student an opportunity to make deci-
sions both positive and negative regardlng occupational choice. o
3.-And finally, an éxtensive program in career guidance counsehpg through Evhrch he under-

~ stands his interest, his abilities and his tentative career direction.' Most students enter high
s¢hool with a planned three year program that is based on a career goal. This gives the stu--
dent concrete identity with the high school and gives him a reference point from which to
continue or change dxrectlon as his needs dlctate ‘ ©od :

\ : .

The high school program begins from this pomt rather than as in the past, a feehng '
that. the student is “starting all over again.” He operates from a more matyre polnt of view
as he continues to grow through exposure to new skllls and 1deas ' - '

 You will note that the academlc, exploratory and counsehng areas
interrelated in the Junior High. In the high school the same is true, how ver, the prepm-
" fory area replaces the exploratory. In this regard, the student, rather than samphn

' _slnll area, actually begins the task of learning a specrfic skill, !

A srmple example of this process will be that ofa student who discovered that whlle
samplxng “marketing and distribution” in the Junior High. that he of she wished to make a-

" tentative career choice in this field. This student would then enroll in Distributive Education
_ (whlch is the same thlng) in order to acqulre the skills necessary for employment. ’

It must be made perfectly clear that at no time is a studen “locked into” a career
choice once it has been made. The student has the option to change as his interest, needs,
- "and direction change. It is important to understand that it makes a lot more sense to -
. change from “something to somewhere” than- it does to chan from “nothmg te nowhere?’
'l‘he process is tg message. : . :
_  The reader will notice that Bowling Green’s initial Career Education program tends to
center arount the classroom and subject centered teachers. The rationale behind the strategy.

should be clear. We have forever neglected these teachers when it came to helping them in

 synthesizing the bqslc skrlls for which they are responsible into the world where these skills
. w:ll be used :

_ For some people art may exist for its own sake, and learning may exist for its own sake,
- We'll not quarrel with this. But for most people who use their art and their learning it must

i \.
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It is to the everlasnng credlt of the Bowling Green academic faculty that.it embraced
the concept of Career Education and set some goals and have.developed, without doubt,
‘one of the most complete programs in the nation. They did it by showing their students |
‘that what they were teaching was related to- the world whlch these young, . people were
.aboueto enter. :

UNIT WRlTlNG IN THE HIGH SCHOOL
!
Operating on a phase-electwc program there are 234 course offcrmgs in Bowllng Green
“High School. Practically every course has a Career Education unit built intoit. A few -
. examples are on p.p. 70. In writing these career units the high school staff uses the Unlversal
- Format described on p.p. 26-30 : :

" The secondary teacher belng subject centered does not view Career Education through
the “cluster” concept as does the elementary teacher. On writing a unit the teacher can ap-
proach the career concépt from two directions: * Either by asking, “How does my subject .
matter relate to the job?” or “How are various life styles related the the snb_;ect matter 1

‘teach?” Examples of each are 1ncluded on pp. 70-74. :

Thls isa rather handy list of occupations related to interest and ablhty in certain sub-
ject areas:

- NATURAL RESOURCES _(Agriculture, Forestry, Hortici.xlture)

Forester . Vcterlnarlan ‘
Fish, Wildlife Management -~ Agriculture Journalism
Soil Conservation - . Agronomist
Agriculture Extension o  Agriculture Enginecr
Vocational-Agriculture Teacher ‘ : 'Range Management
~_ Landscape Architect - Soil .
- 4-H Agent ' . Agnculture Economist
. Hatcheryman ' Farm Management [
" -Farm Financier. - , . County Extension Agent
. Truck, Fruit Farming = - i - Livestock Marketmg
Livestock (Rancher) . Tree Surgeon: . -~ = -
-Meat Cutter , : "~ . Farm Machlnery Mechanic
Farm Service Worker ., Poult : :
‘Farm Products Sales ' - © - Food ales
Farm Machinery Sales - _ . Meat Packing Worker |
Farm Machinery Service - -~ - “General Farmer
Anctxoneer Lb - ' - _
SOCIAL sTuplges.- -~
Editor . e ” - . Labor Teacher ’
ergyman -  Piiblic Relations Director
~ Clinical Psychologist - Geographer ,
' Gene ogm / *° Actuary -
' -/ . Archivist
‘ Pubheoxummrstrator R . Librarian -

Social Psychologrst o _ ,Cartographer
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Experimental Psychologist
An‘t,lﬁropo ogist 81
Archacologist
Ethnologist
Historian

Author _
Script Writer
Foreign Correspondent
Lawyer

Politician

ART

" Artist

~ Sculptor ,
_ {’r}l‘tenor Dicorator
.Photographer
Dent?sgtr :
Cartogra her
Wxndow rimmer

" -Dancer

thhograoher
Beautician

" Advertising Layout

Tailor -
Jeweler o
Cabinet Maker -
. Sign Painter
" Stage, TV Screen Designers

PHYSICS -

' Engxneer
Navigator .-
Nuiclear Engineer
: Forester A
Ophthalmologist
“Pharmacist
Photographer -
Flrcmanf eﬁghtcr)
Patternmaker
Teacher .

Sheet Metal Worker :
Geneticist
Veterinarian
Radio-TV Repau'man
Atomic Physicist
Electronics Engineer .
... Geophysicist .

BIOLOGY

onchemrst .

Fnh & ledhfe Semce
etol
ropo

' Reporter

Social Worker
Paleontologlst
Economist
Educational Psychologist
Industrial Psycz

Teacher
Statistician

Personnel Manager A

’
/

‘Mechanical Engméer |

Mechanical Draftsman
Architect
Commercial Aftist

. Architectural ’braftsman

Painter { '*‘f

Constructxonal’UFTt’s;nm
Cartoonist
Fashion Designer

" Art Teacher

Dental Technician’
Catrpenter-

~ Watchmaker

Displayman
Photographer

: Meteorologut \

Acronautical E}tgmeer

Electrical Engineer

- Architect .
. Mining Engrneer

ot

Electrician

Draftsman .
Civil Engineer
Seismic Observer
Optometrist
Physical Chemist -
Dentist .

Plumber -

. Mechanic
" Lithographer

Home Economist

‘ Botanist

Landscape Archltect

Vetennanan
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Farmer or Rancher

" Science Teacher

]

Forest Ranger

e Curator Game Warden
- Mcgistered Nurse ‘Occupational Therapist
' Teacher oo ‘Biological Aide
Horticulturist Zoologist :
Medical Secretary Laboratory Technician
Dental Hygienist Dietician -
Bacteriologist Dental Assistant
~ Immunologist Nurseryman
. X-Ray Technician Teee Surgeon
Physican Surgcon * Practical Nurse
Forester ‘ Gardener
.Bi’ologist
MuUSIC
Composer Teacher
Clergyman Arranger of Music
Music Librarian Organist =
Music Critic . Orchestra Leader
Radio or TV Announcer Pianist
Concert Singer Religious Director
Character Singer - Choir Director .
Comedian | ’ Music Director
Actress : Recreation Director =~
Dramatic Reader Recreational Therapist’
Impersonator Radio or TV Director
Proprietor Music Store Dance Band Player
Piano Tuner ‘ Sales Clerk
Occupational Therapist Musical Specialist
ChorusGirl - Actor
Dance Band Leader Dancer
Orchestrator
CHEMISTRY . .
‘Surgeon Physician ‘Geologist
Chemical Engineer . Chiropodist. -
Vetcrinarian - . Biochemist
- Atonic . T ~——-95¥0098ﬂ1“ : L -
, - ~~Metallurist o Zoologist . L o
' - Foreéstry - s ‘Research Chemist ‘L
Laboratory Technician : icultural Research: :
Photographer - _ : B Pharmacist '
~'Criminological Chemist : [ Dentist. =~
Chemical glalcsman o ! Paint Chemist
- Chemical Processing Plastics ' Ceramic Engineer
... Bacteriologist . .~ Annealer Welder
. Assayer - - Dietician Home Economist
" Electroplater, Lithographer Exterminator ;
- Stationary Engineer . ‘ , Detective =~ =
Artist : - 'X-Ray Technician




MATHEMATICS

Architcct.u'ral Engineer
Navigator

_Physician
Statistician

Accountant-
Surveyor
Banker

~ Insurance

Actuary

Secretary
Mathematics Teacher
Electronic Technician
Plumbers

Carpenter

Electrician

- Broadcasting Technician

Dentist S

Forester -
- Biological Science
All Engineers
Architect
Chemist
Aifplane Pilot
Economist
Draftsman
Optometrist
Dental Technician
Bookkeeper
Bank Clerk

Technician (Science & Engineering)

" Machinists
Commercial Teacher
Business Worker

COMMERCIAL AND DISTRIBUTIVE EDUCATION |

Certified Public Accountant

‘Medical Secretary

Stenographer
Bookkeeper

Salesman

Salesperson .

General Office Clerk
Grocery Checker
Stockman

Telephone Operator
Service Station Manager
Waiter; Waitress

‘Salesman-Business Machines _

Buyer .
Advertising Copy Writer
Teletype Operator

~ Department Manager
 HOME ECONOMICS

Dietician

~ Research

Psychiatric Social Worker
Interior Decorator
Clothes Designer
Homemaker

- Registered Nurse
. Clothing Sales

Governess

. Beautician

Waitress

- Cook

Food Sales
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Display Manager
 FileChrk & |
~ Office Machine Operator
* Stock Clerk

* Social Service Worker

Adv,ert[ising Manager -

Teacher-Coordinator—D.E.

Banker '
. General Accountant

Bank Cashier

 icgal Secretary

Commercial Teacher
Accounting Clerk - -
Typist . E

Credit Manager- ;
Sales Promotion Manager

Service Station-Attendant

Child Development
Occupational Therapist

" Vocational Teacher

Author
Flight Stewardess
-Institution Management
xtension Service
-:Nutritionist * ;

.Home Demonstration Agent -

Advertisin

PY

P

Food Processing (test kitchen)

Home Economist



- .S orts Writer

. Historian -
- . Travel Agent

Re orter

Milliner :
Physical Therapist

Practlcal Nurse

ENGLISH

gflitor

e

Lecrt‘u}rer

Poet ‘
Radio or TV Announcer
Librarian

Script Writer

Social Worker

- Personnel Manager
Receptionist

Retail Manager
Auctioneer

Sales Manager

YMCA Secretary
Vocational Counselor
Politician

- Stenographer

HEALTH AND PHYSICAL EDUCATION

Physician; Surgeon
Bacterlologxst

Dentist

“Veterinarian

Dental Technician
Business Administrator
Public Health Nurse
Model

. Sw1mmmg Instructor
Professional Athlete
Coach -
Recreation Leader

eacher -
Speech & Hearing Therapist
Occupatlonal Therapist

" -FOREIGN LANGUAGE

Composer
. Lawypo
: Ethnologlst
Librarian
Author

Flight Stewardess
Stenographer

Teacher

v})Fhrmce Sales
alter
Baby Sitter

Forester .
Judge
Engineer -
Author
Scientist

All Teachers
Lawy :

: Reporter
“Pharmacist

Typist

A{tress, Actor
Interior Decorator
Proof Reader
Salesman

Sales1person 4
Employment Manager

Public Health StatlstiClan
Virologist

Chemist

Osteopath

Public Health Engineer
Sanitary Engineer

" Public Health Educator

Chiro ractor

'Denta Hygienist

Physical Therapist

;Dental Assrstant |

Social Worker
Practical Nurse

. Laboratory Technician

Lifeguard
" Refer‘le:r

_ Dramatic Coach.
Salesman

Information Clerk -

- Tutor

Medical M.mslonary

- Social Worker ° -

Immigration
FBI Agent Diplomat
Foreign Services

’Muslc Teacher



Interpreter; ; Translator Reporter Foreign Corp

Physician Missionary
Courier o _ Guide

Singer Receptionist

- Ant ropologtst , ’ Export Clerks
Customs : : Actor; Actress

.~ GENERAL SHOP AND INDUSTRIAL ARTS

Draftsman Architectural . Tool Designer

Aircraft Mechanic - Electrician

Auto Mechanic \ Engineer

‘Gunsmith : Draftsman Electrical -

Farm Mechanic Engineer Aide '

‘General Mechanic .. Diesel Mechanic

Planer Operator . " Electrician Helper

Logger - " Draftsman Mechanical

Log Grader \ - Auto Body & Fender Man

Painter P Shop Teacher

Welder - ' Farmer

Service Station Attendant . Cabinet Maker

Machinist , : } Wood Turner

Plumber - - Shcet Metal Worker

.Carpenter ' . - Log Sawyer
. Instructor - Mechanical Drawing =~ Blacksmith _ -
' lndum-al Arts Teacher _ » S : - i

;- The academic secondary teacher sees not 2 series of job clusters, but those specific
occupations directly related to his subject. Sometimes the study of a life'style emerges
from the subject matter suggesting another approach for mtrodncmg career concepts.
Regardless of the approach chosen, the organizing center of the unit is the resource person
or thc person on the job. |

. As the faculty and staff became more involved in career educatlon ideas for new ap-
proachcs in teaching old.courses and ideas for creating new courses emerged. For.example,
the format for teaching Research Techniques has been modified to accomodate career

- research. Students select specific careers for research topics. A new course added to the
curriculum as a result of career education is Vocational Psycholcgy. This course was de-
slgned to provide the student with information, experiences, and activities in human behav-
jor that will Bt\: advantageous in the business world and on the _]Ob

e In addition to the awareness stage, cusriculum changes have been made in the explora-

 tory stage. Through the use of field trips and cooperative ventures with local industries and

 citizenry, we have attempted.to introduce students to actual working situations. For
example, students in Mass Communications visit and investigate operations of radio and
television stations. In Blolo Today, a recently developed course, hands-on experiences
and skill related exercises ar?;ntroduced in the fields of environmental and recreatlonal

" wild llfe :
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BOWLING GREEN HIGH SCHOOL UNITS

Cluster: FiﬁeA#ts&Humanities .

Unit: ©+ Math

Bowling Green High School :

Title of Course: Atithmetic (1-2) - : .
: Advanced General Mathematics (2-3) :

Occupation:  Restaurant Management

" Phase Elective Level: 1-3

Resources:

Goc, William E. and Francis G. Lankford, Jr.
Consumer Mathematics, New York, New York

Harcourt, Brace, and Jovanovich, Inc., 1971.

Mr. Don Alexander, Manager
Jerry's Restaurant ’
Russellville Road . :
Bowling Green, Kentucky ' '

Mr. Hulsle =
Area Supervisor
Jerry’s Restaurant

Contents:

1. Mathematics used to determinc.salaries of employees.
2.  Mathematics used to insure profit on food served.

3. Mathematics used in determining quantities of food to buy.
4, Mathematics used to determine overhead expenses, ‘

Performance:

1. Computed to determine salarics of employces.

2. Computed to insurc profit on food served.

3. Computed to determine quantitics of food to buy.
..4, "Computed to determine overhcad expenses.

‘Name of Unit:  Infectious Disease
~ Grade Level: ~ 10-12

Objectives: : : : : S

1. Thestudent will have a knowledge of the various ways in which infectious

organisms spread from one person to another. ) S
2. The roles of immune therapy, chemotherapy, and antibiotic therapy in -
. greventing and treating infgctious diseases. -~ = : : :

3. ontributions made by scientists about pathogenic organisms, of public health
.measures in the prevention of disease, and the role of the average person in-
. helping to carry out community disease control. '
. 4. Measured by a teacher-made test, 60% accuracy.

‘Rcsou'rces: R - i
1.  Modern Biology (Textbook)
2.  Filmstrips, movies T .
3. Mr, Lovell, Health Dﬁrartment Representative -
4. Lab technicians and Mr. Sisney ' ,



- Bowling Crccn High Units (cont’d.) '

Content:
Study the following: ‘
1. Ways to identify a discase-producing organism -

2. Ways organisms may sprcad
3.  Mecthods of control against a discase

Performance:

1. ‘Speaker : _ .

2. Demonstration of antiseptics on growth of bacteria; bacteriological analysis of
' “water and milk ' _ , :

3. Study of prepared slides of diseasc producing organisms

4,  Usc above resources in class room’

5.  Grow penicillin in the laboratory

Evaluation: .
1. Teacher-made test, 60 percent accuracy.

_Ur;it: Great Books and Ideas -
: -When Change Affects our Life Style -

: Subjcc‘t.v English - . v : C
 Objective: o '

The student will be able to identify elements of typical individual life-styles and show'
how these factors along with change episodes influence career decisions.

A

I.  Resources:
. A. Pcople: _ , .

1. A person from the community who has worked in one location all his life
2. A person who travels in hi§ work _
3.- A person who has changed dccupations ' :
4, A woman who found a job after ycars of housckeeping and caring for a family

B. Library ‘ ' : »

C. Textbooks and reference materials

D. Great Books of the Western World

E. - Information on adult training programs

"H.” Content: T »

A. Concepts of Career Education: . o .
1. Every individual develops a personal style which he can fulfill in a career
- which suits his style. o . -
2. A person may be suited for several careers. v -
3. People change, societies change, and sometimes careers must change as a result.
4, People must adapt to all soc:igl change. ' :
5. Changes in society affect careers and life-styles—

B. Academic Concepts: . _ : .
1. Desire to develop latent aptitudes and abilities and to put them to use--

Ibsen’s Doll House /

2, Pressure from society—Ibsen’s Ghosts _
3. Student ideas about the concept of life-style o
* 4. Laws nertaining to' women’s rights in the (J.S. -American Women
5, New technological developménts—yariodS"n’fgazines ' '
6. Principles of discussion ‘ o L ,
" 7. Group discussion of the factors that contributed to the unemplo; mentf)roblcm :
~and tﬁe retraining nceds that exist so that society can best use al(the talents of

. 'hath.women and men. | -
ERIC men and men. | e
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Bowling Green High Units (cont’d.)

I11. Performance:

A.

.

Displays
1. Bu"ctin boards
2, Charts

Written expression

1. Themes .

2. Paragraphs

3. Letters of invitation to resource persons.

Oral expression

1. Class discussion

2. Group discussions

3. Reports from rcscarch and from individual rcadmg
4, Intervicws

5. Tape recordings

Sharing activitics

1. Students interview (and sharc) parents and persons who have experienced
charniges in their life syles. For instance, many familics have made changes
because jobs are not to their-liking. Many women have changed jobs because
they wanted to find out who they arc and what their place in society is.

- 2. Class develops a working definition of life-style.

3. Class develops a survey of occupations of local customs as they affect
jobs for women. :

S~
~

6 .
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C Bowling Green High Units (cont’d.)

Unit:  Judges
.+ Course: Legislative, Executive, Judicial

.. | Occupations:
B Federal Judges
i State Judges

" County Judges
Local Judges
Law Professors

) '-i’i {.  Resources:

1. Local Judges
2, Courtroom
3.  University Professors
g 4.  Federal Judges
: 5. County Judges -‘
6. Library
7. Law Library
II. Content:
1. Terminolo
2.  Types of judges
3. . Qualifications
4, Duties of Judges .
5. Study of different court systems
6. Terms of judges

i1, Performance:

Interviews . -

Observe and record obscrvations of judge
Rale playing as judges

Group discussions -

bl ol 2

‘Unit:©  Newspaper
Course: Current Affairs

R e T el

. Occupations: . f
[ Editor h
Reporter

-Writer . o
Linotype Operator
Printer -

Print setter

Paper Carrier

L Resources:
1. Newspaper
2,  Newspaper employer

i A 3. lerary
IL.  Content:
1. Terminology
4 2. Park City Daily News
, 3. The Courier-Journal
' 4. . News Services :
{ . 5. . Nashville Tennessean
o 6. The New York Times
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: Bowling\‘irecn High Units (cont'd.)

lIl. Performance:
1. Identify parts of newspaper - L
2. Select one specific part of paper for special study
3. Interview various workers on newspaper
4,  Select one occupation for an in-depth study
5. Group discussion '
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5. Earnings:

6. Hours of Work: :

¢ 7. Health and Safety.

1

/

HIGH SCHOOL JOB FACT SHEET - Questions Moct Frequently Asked By High School Students

Interviewee . Date
Complete the blanks or underline either yeaoimo =~

1. Classification of the job:

Geperal _ -
.8pecific branch o v
~ Name of the particular job

2. Description of the work on the job (list a minimun of five duties) -

- 3. Bducation or training needed for the job: - -

What skills do ycu necd? S
What courses in high school would help to prepare you for this job?
Where can you get the training needed for this job?
4, Promotion: ' : i ‘
Arc there opportunities.for promotion?
What appear to be the steps of promotion? -
Must one get additional training to qualify for promotion? Yes or No

Formal “Yes or No . , e
Informal /. YesorNo ' - e
Apprentice training Yes or No AR : -
Are there related occupations to which this job may lead either with or witWorc '
training? Yes or No : e -
" What are some of these? _— - /

> -~
e

Beginning wage (Underline per hour, per day or per week) -~ ‘ | : \
Wage earned by most of the workers? |~ 7 S .

High est wage? - T
Is there usually a vacation with pay?
Other benefits: cE
How many hours on the average would onc work in this job? Daily? Weekly?
Is there ac{ditional ay for avertime work? : . .

Arc there scasonal lay offs? -

/”_-_

Arc there health dangers involved? . If so, what kind?
Is there a high accident rage on this job? -
. What safety precautions must be tal!
Wear protective clothing? - .
Check guardson the machines and equipment?
Obey safety regulations of the firm? R
8. Fl:rms) in our town or county where this type of job would be available (List,a minimun of
three , oo \ - .
9. Length of time before skill is attained: - ' ) : .
(Include sgecial regulations rehgarding union or other apprentice rules. Instruction may cover
a period of 1 week to 3 months. How soon is the maximum rate of pay reached?)

en? : \,

. [
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10, Advancement:
- Line of gzomotion, (The bs front which m/ dto whtch the worket may be promoted.)
Oppomimitiefor advancemcnt (State dafﬁculty or certainty of promotion and on what
- motion R S
S P B R?l:ted occupanons Yo which job may lead:

12. Barnirigs: . - A ‘
(Includs statements s of deductlons forcumforms, eqmpment etc., and *ddltxom because
© . of tips, commissions, etc.) |
-, Beginning: (Wage or range of wages received by begmners ) ]
" Most common: (Wage or range of wages received by st number of workers )
Maximum: (Wage or range of wages received by most highly skilled workers. Gwe
‘ : ‘information per hour, month or year according to common meth
payment. Reduce to. weekly rate; state number of scheduled hours pcr o
unemployment compensation regulation of\union, of laws. Indicate
.. whether worker would norma]ly receive beneﬁts of ocial Sectmty Act.).
Regulmons Lam, Labor Board Union, etc.. _

! 13. Hours .

l ? ' o
?V:;::lrml?x hf?i lh tator) \ ‘
riegular hours or shifts? ( i.c., telephone opetator
Vacation? (Include only 1(f allowedpwnth pal;; '
. Reguhtxons Laws, Labor Board, Umon. etc. ST
. MR ity of empioyment: -
’ (When occupation is regular, omit the ﬁu: thrt;c and state regulanty Gnve reasons for
regullrity or irregularity.)
gormal mo'r':ths
months:
' m“l'{month: '
-Shut-downs of plant:
Cyclical unemployment: ' '
(indicate- number of worlters employed durmg thesc various seasons.)

Do Pianu shut down entirely duting dull months? ‘What per cent of the force is retamed?

What per cent added as extra workers during busy months? Cite attempts fo regularize
empioytncm and the effect of aea.tonal emp oyment on the worker. :

15. Health and accident hmrd: ' '
_ (Cite-special health and accident risks connected with the occupatxons and the ways these

may be guarded against. Refer to any State legislation, compensation for occupatio
% yr example, which may have special beanng Mental health hazards should be :

inclu
16. Omnmanom : .
: Emp oyers functwn, , size of concern, etc. - AR
Bmp 3‘ function. ' (Skate activities, purpose and strength, e.g., , does union hava
ployment bureau, bentfic fund? If so, what? Cite any difficulties of entrance
‘or esp y large fees and ducs. Where there are two or more unions. state size of
. ‘Q. B mem ip of each, if possible, or other mdence of relative, strengt )

17. Typical places of employment:
( or example, electrician may find employment in electrical rcpau' shops domg wiring
* with construction companies, with & gas and electric ¢ gany, in a power house, in the
maintenance department of !'actorics using electrical mac inery, etc.)
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' 18. Supplementary information: -
: Sgggestedtgzyoh: o
Magazines . o
 Pictures: | | S S
Other sources of information. (Govertimental departments - Census Reports, U. S.

- Employment Service, or Bureau of Statistics. List of key firms and persons who
may be contacted for further information.) | '

Physical Demands .
Physical Activities (required on the job) -
Walking ' Carrying -
Rmping o - Throwing
unning I Pushing
Balancing Pulling: : ' /
~ Climbing - | . Handling -
. Crawling . . Fingering :
- Standing B B o Feeling
. Turning e ee T Talking
Stooping L T . Hearing
.-Crouching B Secing ‘
~ Kneeling " L Color vision
. Sittin ‘ ‘ ~ 'Depth perception
Reaching : | : Working Speed
Lifting o . ,
) [
-~ Working Conditions (on the job) .
Inside - : - _ Vibration ‘
Outside : ‘Mechanical hazards
Hot - o Moving objects
Cold : Cramped quarters
‘Sudden Temperature Changes High places
Humid : ' ‘ Exposure to burns
Dry ' : - ~Blectrical hazards
- Dusty ' ' iant ent
' Dirty . ' Toxic conditions
- Odors _ ' . Working with-others . :
Nqisy ' Working around others \
Aﬁequate lighting Working alone ;
Adequate ventilation :
Worker Characteristiss :
Work rapidly for long periods -
-StrengthP:;f Iands B pe .
Strength of arms .
Strength of back
lS)vterengt.h_ offl :
- Dexterity o rs ,
Dextcrit; of hl:xﬁs and drms.

Dexterity of foot and leg
Eye-hand coordination
Foot-hand-eye coordination
Coordination of both hands
Estimate size of objects

. Estimate quantity of objects
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Perceive form of objects
Estimate speed of moving objects
Keenness of Vision

~ Keenness of Hearing

Sense of smell

Sense of taste .

Touch discrimination

Muscular discrimination -
Memory for details (t &hmgs)
Memary for ideas L stract)
Memory for oral directions
Memory for written directions -
Arithmetic computation
lntell nce S

tabnlit o

Abx ity to make decisions
Initigtive ' ' | Al
Ability to s

Understanding mechanical devices
Attention to many items

Oral expression

Skill in written expression
“Tact in dealing with people
Memory of names 2nd persons
Personal appearance
Concentration amidst distractions
Emotional stabilit

" Work under h ous conditions

Estimate quality of objects :

Un|p easant physical conditions _ ,
discrimination - RS R

Ability to meet.and dezl with public oL

Height ,

\Ve:ght

A mnmmum age o" 16 yeats for the apprentice.
'?prennmble occupation requires 4,000 or more hours to learn, :
. dule of the work processes to be learned on the job. ' :
A g ogressively increasing scale of wages for the apprenttce that should average apptox:mately
0 per cent of the journeyman's rate over #v‘ ’l‘xriod of apprenticeship.
Provision for related classroom instruction urs per year of such instructionis normally
considered necessary.)
The terms and conditions of the cmglo yment and training of each app! ntu:e to be stated in
a written agreement and with the State A rmceslnp
- Review of local apprenticeship by a State Apprentices Counc
sprenncuhxp should be jointly establwhccf gy the em ; oyer an the em aI{&loycc.c:
Adequate supervision.and the keepmg of tccotds shoul be requu-ed for apprennceshlp

progmms

4
i
|

t
{
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Here is an excellent list of goals for a high school. ! Wlnle we have not achieved all of
these, we’re picking them off one at a time.

Technical Outcomen
1. All students will develop technical knowledge of materials, tools, machmes, and
products of industry. b '
2. Albstudents will become active in and maintain an interest in searching for better
~ ideas and better ways of worlung with these matcnals, tools machines, and
. products.
3. All students will have an understandmg and apprecmtlon for contemporary tech-

- nology and realization of their roleasa contributor to the advancement of

technology. .

4. All students will be familiar with the ways in which people earn thetr lxvellhoods
in occupatlons wnthin the lndustnal technology.

Occupational Outcomes: - / " . B ‘ P |
1. Al stuuents will be familiar thh the waye in which pcople carn their livelihoods
~ in occupations within the industrial technology.

2. All students will be familiar with the nature, qualtﬁcatlons, purposes, and values
in such occupations.

3. All students will be able to see possible occupatlons for themselves.

4.  Allstudents will be able to weigh the pros and cons of such occupatlonsl lxght
of their own abilities and interests.

5. All studentswill be able to evaluate these pomble occupanom/ from expenences

' gamed in exploration and try-out expenences in the occupational training.

l, \ - //

Consumer Momu: - - i

. =,Allstudenn will be able to select purchase, use, and evaluate the products of
industry wisely.

2. - All students will undeutand the materfals, processes,- stfucturea. design, and
aesthetics of the, products of indus

3.  All studentswill be able to evaluate the products of industry as to functlon, dura-
bility, quality, and economy.

4, Al studeneswill respect and care for the products he has secured.

5. All students will be able to contribute, at a level consistent with his maturity
level, to the selection and utilization of the materials, processes, structures, ...
deslgn and aesthetics of industrial products :

Recreation Outcomes:
1. Allstudents will make effective and intelligent use of his leisure or recreational
- time through recreative and constructive experiences with materials, information,
tools, and machines. -
2. Al smdentsw:ll have a desxre to explore, experiment, and to dcvelop their 1deas
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Cultural Outcomes:

1. All students will be familiar with the culture of which they are a part.
2. All studentswill have an dppreciation of the great material achievements of the.
past\and the persons who made them. ' ~ ,
3. All students will have developed standards of quality by which to understand and
enjoy the finer material things in living, ' ‘
o 4.  All students will have an understanding of technology as it influences civilization.
K (As a great civilizer). . . : '
5. All students will have a feeling for or will sense the spirit of the technology that
N, has made and is keeping America great. : .

|y

I

) ‘ . L ,
The Social Function: : : B -
1. All students will be able to work effectively with others as an individual and as
part of a group, S '

2. All students will realize the importance of and in turn erhploy cooperation, toler-
ance, leadership, and followership when workin&\:rith others. j
" 3. All students will transfer classroom and laboratory social experiences into daily
life and particularly into the occupational situation. ,
4. Al l#tug(ents_ will become aware of thelr own interests, thus finding purpose for
<t their existence, and as a result be better equipped to deal harmoniously with
“others. - v L ey
5.  All stadents will contribute to their social competence and abilities in adapting to
a technological culture by arriving at social understandings, appreciations, an
~concerns. . - ' ;

Recently a clear example of how Cirger-\l’;duéation as a strategy for thinking has made
itself manifest. The reader will recall that we mention 234 course offerings available to the
students in Bowling Green High. Obviously this is a formidable number of offerjngs with

- which toconfronit 9th grade students and simply say “choose.” Recognizinga pced tohelp ~~~ ~

students negotiate the maze of offerings, the staff organized an “Academic Council.” This

council consists of membership from all instructional areas, includin acadenité;militz\ry, .
~ fine arts, technical, trade, physical ¢ducation, foni@r&ﬂmﬁflﬁﬁa‘n. and all others.

It’s authority was patterned ather like that of the academic deans at the University level. ~ ~

‘ The council agreed to-have two student repre.2nkatives with voting privileges and full
membership. Administrators are ex officio members withayt voting rights. Everything that
~~ ~has to do with the instructional program must clear this Colml 3 SR

One of the first tasks was to organize 27-three-year sample programs of study which -
placed in some sort of order this large number of 234 offerings: Each program cleared the .
Council after several revisions. Each program contains the best professional advice available
and are now being;uscd in registering the incoming 1974-75 sophomores. Since there are so
many the appendix will contain only a few samples. (See App. page ' .) ‘But we do strongly
recommend this organizational pattern to others who would like to add a new dimension to
their high school program. We feel strongly that students who know where they’re going




| breaking Bowling Green from a typical College Pre

‘with their hlgh school programs are much more receptlve to good teachmg and are certamly

not behmnor problems.

" Career education at the secondary level in our system does not exist as a separate

entity. We are aware that the student’s success or failure in vocational choice. and life style |

will depend uspon his acquiring the basic academic skills. By fusing career educasion with -
the academics, we feel that we are developing a positlve self-lmage in our students anda

+- respect for the dignity of work. B
-'me mcu SCHOOL PREPARATORY P'nOGRAM

The Bowling Green High School Vocationa! Program f; not but very llttle different
from others in the state. At present we are a reimbursable rogram but chances are that -
this ntuation might change ,in the near fpture IR P

tory System was as a result. ofa
Model Cities grant in 1970. With these funds we were able to construct an on campus,
High School Occupational Training Center. In effect what. this new facility did was permit
more visible on campus alternatives for our students. It helped our entire staff see more
clearly the need for and the directlon in which to develop a Career Education program

Howevet, the most signiﬂcant event to take :gnand the course. that had the effect of

This facility is essent:ally a trade and industrial.center in whxch we teach the heavier -

trades: Welding, Automotive Mechanics, Small Engine Repairs. and Building Trades. We

feel that as time goes on they will grow to meet available space. We will have on campus ’

courses ,in Commercial Foods, Vocational Home Economics, Distributive Education, Bus-
iness and Office Practice and Health Careers, in both the DistnbutnpeBducation and (fo ice

.~ Practice courses the students are in paid work experience programs. :Our Health: Carejn
. students-are receiving a considerable amount.of work experience at local haspitalen

nuning homes. Other courses are taken at the Westem Area Trade and Technical Center

“Plans call for us to develop work experiencc programs for studmts in-other career
areas, among them; Real Estate, Law, Shoe Repair, Insurance, and Watch Making. This
would be done by establishing community work centers. That.is, cooperative business
industries and governmental as well as educational agencies that will let us bring our schools
into the commumty : EEE

; I'HE HIGH SCHOOL GUIDANCE PROGRAM"

A thorough review of the intensive gutdance program duting the eighth and ninth

grades will demcmstrate the articulation necessary.in a good high school program.

Our counselors are hxghly career centered and do a lot more than simply help students

'decxde on “whnt college they want to select.”

By the 10th grade each student’s camulative folder contains a list of scores and pro-
files beginning with the first grade ( see pp. 34a-34b ). This career record shows his
tentative career choices at all levels and the clusters to which he’s bech exposed, the practi-

~ cal arts programs he has-experienced, his Kuder interest survey, a work values inventory,




'l\is achievement and aptitude scores, and his OVIS interest scores. “Asa sophomore and

~ "senior he receives.the Amed Services. chatnonal Aptitude Test, The counselor has all this

' plus his three year high school program of studies available for each counseling session..
After they say “hello” they have an awful lot of tlnngs to talk about in the area of careers,
and career problems are bxg with students today. .

. The Bowling Green Counselmg Office has just completed complhng all offenngs in

catalog form. This catalog numbers, titles, levels, and explains every course in the system.
In addition it contains the Yellow Page section mentioned previously which describes 27
Programs of Study which serves as orgamzatxonal guldelines for the students,

Al

: PLACBMBNT OFFICE

To top off our entire Career Education effort we have a permanent ‘Employment Ser-
vice. This service is available in helping youngsters locate part-time, summer and full-time
employment. It is unique in the state and coulcl well serve others as a model.

"This service is furnished through the Model Cities program and is operated by personnel
 from the Kentucky Department of Economic Security. The office is manned for one hour
a day. Located in the “commons” where all students pass by its constant presence, it serves
to build a positive image of the Employment Sérvice with those most in need of its service,
both employer and employees. What better place to locate an employment service than at -

" the fountainhead of the labor market? ; \ - t
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Youf Name - . ' "+ Your Grade

l‘rimury Gra

Yoﬁr School

GENERAL QUBSTIONS ’I'O AOCOMPANY ANY CLUSTER*

1. . Should boys and girls have jobi?

2. "'Do ‘you feel good when you have done a Job thc best you can?

3. Do we depend on the work that other people do? "

4. Do you like some kinds of work better than other kinds of work?

5. Do you think you will like to work and earn money when you grow up?
6. Do you think you can get a better job if you graduate from high school?
7. Do you think every person’s job is |mportant?

8. Can more ‘than one person want the same job?

9. Isit important to follow directions to do your work well?

10. Have you enjoyed the “World of Work" in your classroom?

11, B - ’

12,

13.

14,

15. . y

* To all primary tcachcrs This test is to be admmlstcrcd orally to your class. Please
addupto 5 qucsnons of your own invention. Please tally the rcsults and report them

in the box below.

Number of students ir your class

Toal

- Questions 1-10 . Total  yes
Your quéstions: 11, Total ycs - no
i2. Total yes no.
13. Total yes no..
14, Total yes _ ne
15. Totalyes ____  no:

no




Your Name

'Yo‘ur Grade ~ C Your School

Student Survey
HOW I FEEL ABOUT CAREER EDUCATION

Directions: Read each question carefully. Circle Yes or No. (You will not be graded on
your answers--just answer according to how you feel.) 7

Yes No 1,

Yes
Yes
Yes
" Yes

/chs

Yes

,ch .

Yes

- Yes

No

No

No

No

w

v

N 8

o -]

I have enjoyed studying Carcer Education this year.

" 1like to interview peaple about their work.

I have leérned new things al.out workers and their jobs this year.

I have learned many things this year whxch‘ wllﬁiél'p‘me later when I choose
a job. :

My studies this year have helped me to think about thc kind of job 1 mnght
have later on.

I hope 1 will hav~ a good job when I grow up.

}L

. . Going to school will help me to be prepared to have a good job. -

. I have had fun studying about the World of Work this year.

-1 want to learn more about Career Education next year.

My school subJects seem to “fit n” with Carcer Educ:mon

If you have any ideas or suggestions about Carcer Bducatton please write
them down in the space below. Thank You!

J
)

G T——
R SRS



_ Your Name - B Your Grade

Student Survey
BOWLING GREEN JUNIOR HIGH SCHOOL ,
CAREER EDUCATION

1. Studying about occupations is interesting.

2. Learnin_ about jobs I am interested in, is
worth using school time for.

3. Everyone’s job is important,

/s

4. 1 see a need for school, because the subjects

I take will help me in preparmg for my Job
in the future.

5. 1 know m_ore.thin'gs about peoples’ jobs now
than I did when school started.

6. School is helping me to prepare for the job
in the future.

7. E.armng a large sum of imoney is the most

important ‘consideration; when you are

choosing an occupanorltJ

8. In school we e learn many thmgs whnch we
- will use latcr on.in'a job. - o

9. Because of school I am thinking more and
more of ‘what I want to-do in life.

SA

Your School

A D
2 3
2 3
2 3
2 3
2 .3
2 3
2/ 3
2 3
2 3

IS
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BOWLING GREEN SENIOR HIGH SCHOOL STUDENT SURVEY

CAREER EDUCATION

Name

Sophomore——
Junior
Scnior—

. K . .
During the past two years an clement known as Carcer Education has been introdeced

into the Bowling Green High School curriculum. The purposc of this survey is to'determine
your respons, if any, to this new approach to tcaching. - Please check your responsc in the

appropriatc space below. -

Yes _ Na__ Undecided___ 1. l_rit'ervjewing people about their work has been beneficial
' " to me. o

Yes __ Na___ Undecided___ 2. My subjects in school scemed to “fit in” with my intended
carccr. ' :

Yes __ No___ Undecided___ 3. - I have been bettér able to relate school to the “real world.”

Yes __ No___ Undecided___ 4. Caree: ~ycation has hclped me decide on'my career.
Yes _ No___ Undecided ___ 5. My teachers scemed to be able to make their subject more

5\

meaningful.

) \,’ Yes __ No____ Undcudcd___ 6 Intcrvtcwmg pconlc h'as hclpcdmc better undcrstand th(.

~ relationship that cxists between the school and my future:
life style. ' '

Yes __ No___ Undecided___ 7. I would like to have more of my academic classes presented
~ in such a way as to make them more relevant to my needs.

Yes __ No.__. Undecided___.& I plan tc continue myl education after high school.

‘Yes __No___ Undecided___ 9. I plan to entera full time job after I complete high school.

GRADUATING SENIORS ONLY: ‘
Next year I plan to: (Check as many areas as apply)

~ Get a full time job (1f checked, what job) :
—— Enter a technical school, Area Vocational Schoul (If checked, what field)
i Enter a University pmgrar;x (1f c/:i;ecked. what major area) - .

e—me  Get married . Enter the military

’

|
A4

Work part time




[

“Your Name . ‘Your Gradc . Your School

x
Teacher’s Survey
CAREER EDUCATION EVALUATION
1. Has the Career Education program in any way benefited the students?  Yes No
2.  If so, list what you believe to be the benefits. '

Have you, as a teacher received any benefit from the Carcer Education program? Yes  No
Has the program contributed to the home, school, and over all community?  Yes  No
5. If yes, list how the program has helped.

bl

6. If no, why hasn’t the program contributed?

7. In your opinion, has the program made school more meaningful, purposcful or relevant
for students? Yes No -
8. Iftheanswerisno,canitbe? =  Yes No '
9.  Are field trips valuable?  Yes No '
10.  List in what ways field trips arc valuable or are not valuable.
Yes , No

)

11. Do students benefie by using the “Person-in-the-Occupation™ as a focus? . Yes. - No

12.  Have students been made “AWARE" of the working world? Yes  No

13.  After being involved in Carcer Education this ycar, can you see an advantage of using’

this program ncxt ycar?  Yes -No

14, Do the students like the program’ Yes No _

15.  Have students contributed in arranging for talént to be interviewed? Yes  No

16. Does the talent seem eager to visit and participate in the program? Yes  No

17. Do you feel that there are materials or services which we do not currently have access to
_ which could be of benefit to the program? Yer  No

18.  Can the present curriculum be related with Career Education? Yes  No

19.  Suggest ways in which you have found success in making the curriculum relevant.

A-5



PROJECT PEOPLE ‘ .
Career Education Survey for Visiting Talent

We smcctely appreciate your contribution to our Career Education program by
visiting our school. Would you please help-ust6 cantinue our efforts to provide the best -
educational opportunitics possible for our children by completing the followmg opinion
survey? Pleasc return in thc addrcsscd cnvclopc Thank you - your signature is optional.

-

School visited hl . _ b Grade ______ Teacher
1.  Did the students seem eager to ask questions? . | Yes No
Were the students good listeners? ™ - Yes No
3. Were the questions the studcnts asked rclcvdnt toyour  Yes No
job and interests? .. ' , v
4. Did you cnjoy being mtcrvtcwcd by this particular age g Yes  No
group?.. . . {see No. 5) ' *
5. Waould you prcfcr to work with a youn;,tr( ) oran Yes No o ST
older ( ) group of students? ; L o
6.  Would you be willing to visi our schools agam for an Yes No
" interview? :
7. Do you feel that the students are bcneﬁtmg by bcmg Yes No _ N
{nvolved in Project People? - o '
8. Did you see visible evidence of learning activitics in  Yes- No
the classroom? . ' o
9. Did the teacher seem genuinely mterested in the Yes No .«
. program? .
~ Name

A6



PARENT SURVEY

Career Education

(Pleasc fill out and return with your child’s report sheet. Thank you for your
cooperation. The results will help us in planning good educational programs for your

child!)

1. Have you heard about the Carcer Education Program at your child’s
school? Yes———  No

2. If so, did you first hear about the program from:
. Your child '
A P.T.A. mecting
“ —— A teacher or other school personnel
Radio or T.V. school report
Newspaper
Other--please list:

3. Docs your child talk about his or her Career Education activities with you?
Yes No '

4. Do you feel that the Carcer Education program has helped or interested your
child this year? Yes No :

5. Would you like to hear more about Career Education program at your child’s
school? Yes No

6. Which of the following d& you feel is the best way for parents to learn about
school activities, such as the Career Education program?
Your child’s schoolwork brought home
A visit to the school
P.T.A. meeting
A newsletter from the school to you

Radio or T.V. school report
Newspapgr
Other--pléasc list:

7. Do you have any suggestions for improving our Career Education program?
If so, please list: :

Optional:

8. The Bowling Green City Schools welcomes your visits. If you would like to visit
your child’s class to talk with his or her friends about your job in the World of Work,
please check below and list days that are most convenient for you to come:

[ would like to visit
On
Your Name
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Your Naine Your Grade Your School

PROJECT PEOPLB
Career Education Survey for Student Teachers

We hope you have found your Student Teaching experiences valuable and enjoyable
this semester. In order for us to evaluate our Career Education program and to provide
better educational opportunities for .our.students, we are surveying the Student Teachers
who have worked with us. Would you pleasc complete the following questions and return
this to your cooperating school? Thank you--your signature is optional. '

Cooperating School - Grade Teacher
Scinester Year
1. Do you fecl that the students arc benefiting by being involved in Project Pcople? Yes No
2. Did the students scem to enjoy the program? Yes No
3. Werc the students involved in planning their daily activities and unit work? Yes No
4. Was there visible evidence of learning activities in the classroom? ' Yes No
5. Did your cooperating teacher make Carcer Education activities and experiences
relevant to the subject(s) which he or she teaches? Yes No
6. Did your cooperating teacher seem genuinely intcrested in the program? Yes No
7. Did your cooperating teacher provide you with sufficient background information
about Career Education for you to integrate it into your Student Teaching
activities? Yes No
8.  Having been involved in Project People, would you be able the begin your
teaching carcer by focusing upon Carcer Education as part of your instruction?  Yes No
9. Do you plan to make Carcer Education a part of your teaching carcer? Yes No
10. At the college level, do you see a need for more Career Education courses
for future teachers? - ~ Yes No
11. Do you see Career Education as a strategy for,teaching? Yes No
Comments:
Name:
A-8



This section represents a listing and some sample programs from the' new BGHS catalog.
It is a product of career education thinking which is based on organizing the 234 course

offerings into meaningful three year *programs of study.”

How to use the yellow pages..........ccccovuiiiiiinniieneenniinierennsenciscnsnen, 70
Planning Page: i.....ocvvecivesuniiiininmninmisiniesitsiissssseetsnnannsassssssssesssnsssessiossssanns 72
Auto Mechanics .....coooevverniiieiieecnneeenieeecesnioscensintsonerseesionees verereineserasessnnne 73
Building Trades .....coccveeiniimniiiinviinininn o snss .. 74
Business and Cffice Practice ..........cceceieiiiveericerererninnsnessssessesssssseserssssssssnnne »
Accounting and Junior Management .......cc.cceevnrinuveniennicineinenenisencranns 75
General Clerical u....ocvrouivivinireeiceirie e veeteennr e sstsasessenns erereaees 76
Key Punch Operator .........cccivimmnreiiceininnimnniiinnisrssssessseessssisonens 77
ReECEPHiONISt ..c..cvvrereiiienitniinin sttt e e 78
Stenographic - Secretarial .......cooueueiiiiiininini 79
COMMETCIA AT oeveveenieeeeeiitinrenreentesieeeiesereasiceennesssrassesssssssssassstosssessans 80
CommErcial FOOUS .....ccoevvveierruiirnrerrrensssresissressssessnnssssessssssossssssssssstsssoras 81
Distributive Education - Marketing and Merchandising .............ce0.nv... S 82
BlECITONICS ..vvvvvvveerrrvvenrirrrsvnnrersssrssrssssntssensssesse tetotorserassssensnsassssssssssssesssssssas 83
Fashion Designer / Interior Design .......ccccocveveriveeinirininiosnsseseesnniseisescsnns 84
Graphic Arts ..cccovveennrieenennnnn Levserssasasssarsssassrtossssassssssnsssetssetsssessarinstsnsaseas 85
HOME BCONOMUBE ...ooveneiriiinirinrereenisiereeiisensensssiersiimmsiseeamasessosssssssssssesessssnses 86
Industrial BIECLHCItY .o.cvrvvvivinnnrnriitrintsniniiese st ssesenas 87
 Machine Trades ........... eetureistesessesssesaaeaate s e ee s e teatte s s et sesat e Rt esaseatereeseaeas 88
Marketing and Merchandising - Distributive Education ...........ccccovvvevnnennn.. 82
Mass Communication and Media ..........ccoeevvereeccimnniennnnnnreiseeercesiimneriiessiens 89
Mechanical Drafting ...........cooovvvniinmniniininrinsiie s 90
Medical Arts: Non-technical and non-professional .................... bevreenrereieens 91
Medical Arts: Professional ...........ccccevveeerererueeeecnnsenneessseesseirssessesiscsnnnns 92 -
Medical Arts: Technical .....ccccoovvvvevrrirrrciiirreccciriinrirnr e s srsreseesesteeerirenas 93
Military Training ........ccceveevmieriniennierininnitiennnese st isesssnsssesssesssssssnas 94
MMUSIC vevvvveveverenneeneseesnserresssssssesssssssstossersssssiesessetossssnsannssnssnissasansssssisssssroneanss 95
Physical Education and Recreation .............ccoeenee rvteernteeesenteesreatenastesetnnas 96
Pre-Engineering ...cc.evveeieeeieiieniiinnnieniiiniiientitisiniens e snennssssnnonisissationees 97
PUDLIC SEIVICE «evvireieiereeeeiereetnrisinieeentrsssitneee s etesoteeeanneserestasssteesnsesssssonnene 98
WeldINg ...cvivevirrrinneicti e st e s 99




HOW TO USE THE YELLOW PAGES

This section of the B. G. H. S, catalog is designed to help you plan your high school |

program. It contains instructions, sample programs of study, and fascimile planning

page.

Here are some things you should know before you begin planning:

1.

During the 9th grade you should have received one credit each in English,
Social Studies, Math, and Science. Most students received % credit each

in Health and Physical Education. The sample programs are L.sed on your
having these credits. Any credits not completed must be added to your
High School program or taken during the summer.

A maximum of 5 credits may be earned during any school year (not

including summer school.)

All programs of study meet the requirements for continuing education after
high school. However, some colleges and universities require 2 years of

a foreign language. Consult your guidance counselor for entry require-
ments into the college of your choice.

English courses (grouped) below are sequential and should be taken in

the order suggested.

(Basic Composition, Advanced Composition, Research Techniques)

(Grammar I, Grammar II)

(Mythology, Humanities)

(Theater Workshop I and 1I)

(Journalism I and II)

(Advanced Composition, Great Books and Ideas)

(Speech Techniques, Debate)
Students who plan to attend college\are advised to take the courses in
Grammar, Composition, one course in American Literature, and one in
English Literature, Word Study/ Semantics, and one course from Humani-
ties, Shakespeare, or Poetry. Try to schedule Grammar II in the 12th year
so that it will be fresh in your mind when you begin college.

"A10



HOW TO PLAN A PROGRAM

1. During the 9th grade you will have had several meetings with your guidance
counselor. During these meetings you will have gained some understanding of
your interests, abilities, and aptitudes. You may have made a tentative career

choice. Plan your program with these factors in mind.

2. The library contains a lnrge'arriount of Career information including th~ Kentucky
View Program. Use this service to help you find out more about career oppor-

tunities and the training necessary.

3. Now examine the programs of study included in this section of the catalog,
These are samples preparcd by the faculty. They serve as models which demon-
strate purposeful organization of B, G. H. S. offerings.

4. Consider all factors. Talk things over with your guidance counselor, tezchers,
parents, friends, and others who may be able to help you plan.

5. Select a program of study that most nearly meets your plan. Your guidance
counselor will give you several planning pages similar to page 72.

6. If necessary modify the program you select or plan a completely new program
of study.

7. Most programs leave room for electives. Choose courses that suit your needs

and interests.
8. Follow the directions on the planning page.

9. Remember, you will have the option to change your program at times designated
by the guidance office.

‘ | : A-11



B.G.H.S PROGRAM OF STUDIES Name
Career Chaice
Date
10th year 11th year 12th year
Course Course Course
No.| Course Name Credit No.] Course Name Credit No.l Course Name Credit
TOTAL CREDITS .__, TOTAL CREDITS — TOTAL CREDITS ___° »

Each year should total five credits. Remember to "plan for the required credits: Two in English,
.one each in Math, Science, and American History. Include % credit each in Health and Physical Education
if you did not get them in the 9th grade.

A

Make two copies of your final plan, have them signed and give one to your guidance counselor and

keep the other for future planning.

Parent’s/Guardian’s Signature
Guidance Counselor’s Signature
Student’s Signature

A-12




STENOGRAPHIC - SECRETARIAL

Description:

A stenographer - secretary schedules appointments, gives information to callers,
takes dictation and transcribes, and otherwise relieves officials of clerical work and
minor administration and business duties.

Employmcﬁt Opportunitics:

Local requirements are that applicants be able to take dictation at 80 words a -
minute and type at 60 words a minute, Beginning salaries arc $350 to $400 per month.

Program of Study: ML
10ch year 11th year 12th year
063 BASIC 064 ADVANCED 061 GRAMMAR II Y% cr.
» COMPOSITION Y% cr. COMPOSITION % cr.
084 EFFECTIVE 089 ENGLISH ON THE 068 RESEARCH
COMMUNICATIONS Y% cr. JOB Y% cr. TECHNIQUES Y% cr.
DVANCED GENERAL 062 WORD STUDY/
127 QATHI-\'I cr.* . SEMANTICS Y% cr.
053 TYPING I 1| cr. 048 PERSONAL 030 ACCOUNTING 1 1 cr.
(or 0NS Inter, Typing % cr.) DEVELOPMENT Y% cr.
156 EARTH SCIENCE 1cr.* 054 TYPING MU fcr. 052 SHORTHAND I} 1 cr,
(or General Biology) . ' (if Elective of Shorthund il
Awas taken in Grade 11)
051 SHORTHANDI 1 cr. 032 BUSINESS COMMUNICATIONS Y cr.
gor Shorthand 11 if : o
horthand I'was taken 046 CO-OP OFFICE PRACTICE 2 cr.
as elective in Grade 10.) :
[

ENGLISH 2cr.* Bight\ppiase-elcclive courses of ¥ . - esch are to be taken during the 10th, Flth,
or 12th years. Select from courses 060 through 100 on the basis of peed and/or interest. Refer
to pp. 28, 29, and 70 for detailed instructions. See your faculty advisor or guidance counselor
for-assistance. . : .

AMERICAN HISTORY 1 cr.* Four phase-elective courses of % cr. cach arei to be taken at any time
during the 10th, 11th, or 12th years. Select from courses 160 through 182 on the basis of need
and/or interest. See your facuity advisor or guidance counselor for assistance.

Electives and/or required courses to total § credits each year.**

* Minimum academic requirements for graduation.

*# Electives:  Home Economics, Filing, Business Math, Art, Physical Education, Music, Human Behavior,
The Group, Machine Transcription, Recordkeeping, Business Machines, Data Processing,
Sec. Office Practice, Personal Development, Specialty Typing, Business Law, Economics,
or other academics. Select your electives on the basis of need and/or interest. You
guidance counselor or faculty advisor will be happy to assist you. '




MASS COMMUNICATION AND MEDIA , 3

Description:

Among the occupations included in this arca are: Television broadcasting announcer,
producer, cameraman, photographer, Radio announcer, Radio pnnluur newspaper writer,
editor, and .advcrtmn;,,

Employment Opportunities:

The employment outlook for these ficldswill be increasing moderately through the
70's. A limited number of jobs are available locally.

Program of Study:

10th year 11th year c 12th ycar
'AMERICARN HISTORY 1 cr.* J194 MODERN AMERICAN 199 OCCUPATIONAL
Choose 4 of the following: GOVERNMENT % cr. PSYCHOLOGY Ycr.
164 Great American Documents % crj ‘ 01 MAN AND HIS ,
¢ 169 Biographies of American 192 STATE AND LOCAL 2
Statesmen ¥ cr GOVERNMENT % cr. ENVIRONMENT % cr.

167 Big Business and Labor % cr.

203 SOCIAL PROBLEMS Y% cr.
161 Controversy in America % cr.  }193 THE COMMUNIST acr

172 Colonial America % cr. WORLD %ecr. 100 ?gﬂliﬁ?usna e
! , T.
125 GEOMETRY 1 cr.* 195 ELECTION AND VOTING (Purple Gem)

(or Advanced Gen. Math) BEHAVIOR Y cr. 091 T.V. PROGRAMMING ¥

\ t . ¥, s VaCI.
066 JOURNALISM 1 % cr. 210 CURRENT AFFAIRS Acr.,r/ | |
212 HISTORY OF -

085 MASS . PHILOSOPHY Y cr. I N IGRoy OF HUMAN

COMMUNICATIONS “%ecr.  byg (STORY OF ETHICAL

151 GENERAL THOUGHT Y% cn
BIOLOGY 1 cr.* , 7 JOURNALISMII Y%ecr.
RADIO PROGRAMMING % cr.

92 NEWS PHOTOGRAPHY Y% cr.

ENGLISH 2 cr.* Eight phasc-clective courses of % cr. each are to be taken during the 10ih, Fith,
or 1 2th years. Select from courses 060 through 100 on the hasis of nced and/or interest. Refer
to pp. 28, 29, and 70 for detailed instructions. See your faculty advisor or guidance counselor
for assistance. :

Electives and/or required courses to total 5 credits each year.**

* Minimum academic requirements for graduation. : s
**  Electives: ROTC, Art, Music, Physical Education, Driver Trammg, Home Economics, Typmg.
Business Manugement, Accounting, or other zcademics. Select your elsctives on the

basis of need and/or interest. Your guidance counselor or faculty advisor will be
‘ ‘ ~ happy to assist you.
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MEDICAL ARTS-TECHNICAL

Description:

Among occupations in the technical area of medical scrvice are: Emergency
Medical Technician, Medical Assistant, Technical Nurse, Dental Assistant, Mortician,
"X-Ray Technician, Laboratory Technician, Respiratory Therapy Technician, Surgical
Technician, Prosthetics Technician, Medical Records chhnigian, and Optometrist.

Emlploymcnt Opportunities:

The outlook for employment in this occupations arca is predicted as excellent
throughout the next decade.  Although the number of technicians in all medical
ficlds has increcased, there is = continuing shortage.

\ Pré)gram of Study:

10th year 11th year ' 12th year
125 GEOMETRY 1 cr.* 200 MAN AND HIS 156 PHYSICS 1 cr.
/ S ENVIRONMENT Y cr. R
151 GENERAL BIOLOGY 1 cr.* | 123 “ALGEBRA 11 1 cr. 225 'HEALTH CAREERS 3 cr,
152 GENERAL 197 PSYQHOLOGY OF 203 SOCIAL PROBLEMS Y% cr,
CHEMISTRY 1 cr. HUMAN BEHAVIOR % cr. 7 :
| | 198 "ABNORMAL |
PSYCHOLOGY % cr. |
200 PSYCHOLOGY OF
THE FAMILY % cr.

ENGLISH 2 cr.* Eight phase-elective courses of % cr. each are to be taken during the 10th,
11th, or 12th years. Select from courses 060 through 100 on the basis of need and/or
interest. Refer to pp. 28, 29, and 70 for detailed instructions. See your faculty advisor
or guidance counselor for assistance.

AMERICAN HISTORY 1 cr.* Four phase-elective courses of % cr. each are to be taken
at any time during the 10th, 11th, or 12th years. Select from courses 160 through 182
on the basis of need and/or interest. See your faculty advisor or guidance counselor -for
assistance. : :

.- Electives a/lnd/or required courses to total ;S credits each year.**

“*Minimum academic requirements for graduation.

** Electives: ROTC, Art, Music, Physical Education, Driver Training, Home Economics, Typing,
Foreign Language, Accounting, or other academics. Select your electives on the
basis of need and/or interest. Your guidance counselor or faculty advisor will be
happy to assist you.
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PUBLIC SERVICE

Description:

Occupations in this group include ..ositions in the areas of : government, Law, social
work, education and related fields.

Employment Opportunities:

Outlook for employment is generally favorable. Some fields of teaching are temp-
orarily crowded, but there is always a need for dedicated people in all fields. The program
outlined below is “‘general” in nature, and should be adjusted to suit the student.

Program of Study: -
10th year 11th year 12th year
063 BASIC 064 ADVANCED 062 . WORD STUDY
COMPOSITION V4 cr. . COMPOSITION Y cr. SEMANTICS Y% cr.
084 EFFECTIVE 086 SPEECH J098 DEBATE THEORY Y% cr.
COMMUNICATI S Yer. TECHNIQUES Y cr.
164 GREAT AMERI ' ANCIENT HISTORY 1 cr.® 201 MAN AND HIS
- DOCUMENTS Yicr. * Choose 4 of the following: ' ENVIRONMENT Y cr.
173 %sgmﬁglgﬁi cr ® 183 Ancient History % cr. 203 SOCIAL PROBLEMS Y% cr.
e 185 French Revo)utior;} . '
161 CONTROVERSY IN . Napoleanic Wars % cr. 197 PSYCHOLOGY OF HUMAN
AMERICA Y%cr. * 188 Latin American History % cr BEHAVIOR % cr.
"162 U.S. CONSTITUTIONAL 189 Modern Asian History % cr. | 199 OCCUPATIONAL
‘ HISTORY Y cr. * 190 ModernGerman History % cr PSYCHOLOGY Ycr..
. GEOMETRY 1 cr.* 194 MODERN AMERICAN
1S O Goneral iath) 210 CURRENT AFFAIRS Ycr. | '@ GOVERNMENT ' cr,
' .+ | 211 KENTUCKY 192 STATE AND LOCAL
151 GENERAL BIOLOGY 1 cr HISTORY % cr. A e NMENT ider.
* 193 THE COMMUNIST WORLD Y% cr.
195 ELECTIONS AND VOTING

BEHAVIOR Y% cr.

ENGLISH 2 ct.* Eight phasc-cle‘i:.livc courses of % cr. each are to-be taken during the 10th, 1th,
or 12th years. Select from courses 060 through 100 on the basis of nced and/or interest. Refer

- {0 pp. 28, 29, and 70 for detailed instructions. See your faculty advisor of guidance counselor

for assistance.

Electives and/or required courses to total 5 credits each year.**

* Minimum academic requirements for graduation.

** Electives: ROTC, Art, Music, Physical Education, Driver Training, Home Economics, Typing,
Foreign Language , Accounting, or other academics. Select your electives on the
basis of need and/or interest. Your guidance counselor or faculty advisor will be

happy to assist you.
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"ELEMENTARY CAREER AWARENESS  (K-7)

In the clementary grades, students have the
opportunity | to gecome acquainted with a
variety of occupations, -using the U. S. Office
of Education’s 15 job clusters as a reference
‘point for career education unit studies. All
schools and all staff members use carcer edu-
cation as their strategy for teaching; one or
more resource persons are interviewed by the
students as part of the unit study in an effort
to humanize the curriculum, Relevancy to : /
subject matter is achicved as students aid in

planning their work, using traditional texts

and reft:erence materials to relate their appli-

cation to the world of work and the resource

persons interviewed,

iy
0
=f

mr-oomvy

JUNIOR HIGH CAREER EXPLORATION, (8-9)

The Junior High students build upon their
awareness of the world of work with the
opportunity to experience ‘‘hands-on” acti-
vities in the Practical Arts program. This area

. affords the students a selection of ten of the
fifteen job clusters: for in-depth study and
manipulation of the basic tools ased in vari-
ous occupations, Career curriculum units are
presented in all classes; resource persons are
interviewed as part of the continuing aware-
ness of the world of work. Intensified guid-
ance at the junior high level assists the
student in assessment of himself and his
capabilities in order to plan and prepare for
his career.

SENIOR HIGH SCI-IO/'OL CAREER
PREPARATION (19-12)

During the high s¢/hool years, students pursue
their tentative caréer choice with a program of
studies which will prepare them for future
work. An on-campus high school vocational
program provides the students with a variety of
experiences for skill development. All academic
areas include career education unit studies;
again, the relationship between the subject
being taught and its use in the rpdl world is
stressed as human resources are”utilized. An
on-campus placement service /offers students
mFloyment positions in eigher part-time or

QO e
ERIC full-time job situations.
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