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ABSTRACT : -
_ In terms of training teachers, the Ford Training and
Placement Program is unique. It uses the cadre-model in the
internship and placement year of the training program. The teacher
training is focused on an attempted immersion of the university-based
student into not only the grade level or subject-matter specialty in
which he seeks a degree, but into the entire social system of the
school and the outside institutions which affect the school as it
operates. Thus, an understandlng of the school and the milieu in
~which the student is placed is neCessary as well as an understanding
of the use of tools necessary to operate effectively. Focused
preparation includes training in working with the established faculty
of the school and becoming aware of the policy-making operations and
procedures of the Chicago Board of Education. Cross-role preparation
is provided whereby the MAT and MST students are joined by .
.experlenced teachers who have worked in the schools and the
admlnlstrator of the school in which the intern is placed._ The
cross-role concept includes educational specialists,. adult educators,
soc1al workers and social psychologlcal workers. The entire
experlment is complex, but in its complexity many different
innovative ideas have emerged in almost all areas. deallng with urban
‘education.: (Author/Ju;) .
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"It is ironic that the._present
. structure of cducation seems to
% nrovide children with rcsources
for learning in inverse relations
to their needs."
Jacot Getzels
(Chicago, 1967)



A decade ago efforts to help education were focused on reducing
the teacher shortage. This stimulated creation of the AT and iiST
programs which became a major effort to train qualified teachers.
Today these efforts are being replaced by other devices for helping
schools. The.focus is changing from teacher training to other-
programs designed more particularly to help urban schools. These
.often stress new organizational models rather than teacher training.
Some examples arc Head Start, Teacher .Corps, and Community Schools,
all of which are getting large foundation and government support.

The Ford Training and.Placement Program represents a transi-
tional step in this connection. It is a teacher-training program,
but it is specifically designed to improve urban education. . .

(The ST and UAT) programs could not help the ghetto school be-
cause its product, while often being cffective witnh ghetto children,
was often unable to cope with the social system. Thus, foundations,
seeking the solutions to ghetto education nroblems, turned from
teacher training (sic) other alternatives. ‘

The Ford Training and Piacement Program proposes to make
modifications in teacher training in two respects. It proposes
to give different training to those p]ann1ng to teach in the inner-
city and it proposes to train those in the various fields as a qroup.
In this way it is hypothesized that the professional so trained
will be able to have some influence on the school social system
and thus be able to effect some change where individual teachers
have failed. It is this new focus which is seen by foundations
and government as a hopeful way to help urban education. This
focus is obviously d1rected toward education in the inner-city
and towiard variations of the traditional teacher-training mode1.

]R. Jerrems, C. Spaulding, 'JM“‘cCampbell S. Simeon, and
T. Griffin, "Progress Report: January, 19G9," Ford Training and
Placement Program, University of Chicago, 1269, pp. 21-22. (Duplicated)
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- - | PREFACE

-~ This is an inquiry into what has happenad in the Ferd Training
and Placement Program from the initial stages of its doveloprnent
to the ond of its 1965-1970 opcrational year. Tho sources usad were
~unprintod manuscripts, rescurce papekss staff reports and minutes,
committee reoorts and minutes, Ford Tra%ninq and Placement Program
flawsletters and documents from Rescarch and Evaluation. Records
based on my personal observations of staff.in its pelicy-making
‘activitics and inlits rclationshins with other components of the
nrogram as wcll as staff .member's pzrscnal cbservations of their |
narticipaticn in othur asnects of the nrogram.have also been utilized.
as source materials: A |
This will not be 2 minutely chrionological report nor an ih-depth'
analysis or interpretation of the Ford Training and Placement
Program, but a record of the dominant factors that have characterized
the development of the program. Emphasis is also placed on the
inter-rclationships of the various components of the Ford Training
and Placement Pregram from the Ford Trainina and Placement Program
Staff's ncint-of-view as well as frem the pbint of view of the
dovelopmental and onerational activities cf an experimental nrogram
designed tc improve cducaticn for black students in the urban ccmmunity
through ~ cadrefpracess of training and placing teachers. |
Any historical inquiry bascd cn contemporary events Tends
itself to the use of a wide variety of primary rescurces; nowever,
exnperiences have shown that thesc scurces are neither mere reliable
or have wore validity than-sccondary sources, cspecially scconddry
sources bascd on acccunts by thosc people whe are no longer dircctly
involved in thc proaram or those peeple whe have been non-participating
nbservers of the Program. The Ford Training and Placement Program
is a contemporary on-geing pkoject with mest of the pzople whe are or
were involved still available to give their intorpretation of the
project as wall as their interprotation of thair participatinn in
the project. Utiliaation of thesc rescurces in this phase of the
history will be in limited way conly.
Q :
-ERIC
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- Tarcuahcut thds dncuiry constant reforcnee will bo made to
the cadre approach to teacher training; howsver, 2 systomatic anaiysis
of toe covelepmont of this pans: of the nroeram is being denc by
Rescaren and cvaluaticon which hins boen butter able througn qreatoer
use of the tocls of the sacial sciences to exnlain by dircct
ebservation tais squ-nt cf the Progran, Thrcugh emnirical abscrvation
and by samnling, nolling, ucighing and classifving data in order
te find pottaens of similaritics, Ruscerch and Eveluation can holn
direct thac dovelonment of the cadre medcl in teachcr training and
toacher nlacement.
The nistorical d;vblﬁpmynt of thL cadre mcdel of teacher training
will bo the focus of anotnur phasc of this history when the
informaticn fron otnur comnonents of this collaberative progran
is obtained. So far thore has been no attempt to ccllate, synthesize
and analyze documents from thesc sources viicn are tne Department and
Graduato Scnool of Education, Social Scrvico Administratjon, theichicago
Board of Educaticn anﬁltho.various public schcols in which the program
nas operated, )
The further development of the history of thb Ferd Training and
Placement Proaram will also make greater use of oral sources,
particularly frem the varicus marticipants in the progran in terms
of how thcy dofined their rele and hov it daveloped as their
function in narticular rolo ceracitios. The complcte history will be -
an analysis.and interpratation of the Ford Training and Placemont Program
“from the point-of-vicw of tuc scparate but not mutually 2xclusive
arcas. Onc arca is the theerctical basis of tnis progrdm;'as nreposcd
by fctzels and modificd through the oncration of the Pragram, and
“the other is tho definino, comporinn, contrasting and analyzing of
the Ford Training and Placement Prcagram in terns of its relaticn to
historic_and contemporary patterns of urban educaticn, particularly
from a historical nerspective and its cxperimental nature. _
Ti.e docunants of thc Ford Training and Placoment Program have
illustrated that in its concentual as well as cperational framevork,
it is & microcosm encomﬁassinq the basic idenls, thoorics and practices
Q | |
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that have characteriicd Mmcrican education.  The Ford Training and
Piacement Progrum shows the . dichotomy that exists betwecn teacher-
training institut1ons and teachino in the public school institutions.
Ford Traininq and Placemont Progaram part1c1nants Tike other uducators
viow the schools as a social institution, ‘an ancnt for transmitting
culture. However, not all have agreed that the relatichship between
the scheols and scciety should-be one continous interaction whercby
the scheols dovelen cuericulum matoricls and teaching techniques
that. can impreve cducation to mcet tha nceds of a changing sotiety.

"In the Ford Trainino and Placemcrit Program the clients, who
are thcéstndcnts, schook -nd cormunitics, nr;_diffincnt in that
they arc Black and have bcen outsid\ the area of coné;rn in terms
of urban -aducational programs qcared snccifically te meet the needs
of that community. Alsc the fact that the Ford Training and
Placement Program opurates as an exper1nenta1 program withln the
context of contemporary urban educat1on is not a uniquc ventuve.
.Every major urban’ school gystem has within fts operation various groups
experimenting and secking to prcvid; the answers as to how to.improve
the urban school or more specifically, to find out wh 't to do about the:
cducation of black, students. |
" Thus, in terms of the fact that the program is cxnorimcntal
in nature, any historical gnclys1s of 1ts dLvnlopmental nctivities
should nct be interpreted in totms of aUCCuSSOS or faiiures, but
'on1y in tcims of what nas hanpened, the 1dca19 dnveloped, the technnques
created and thc insights and solutions sugggStcd or demonstrated as
. one answcr to providing & betier nrnqram of tuachgr ‘eduicaticn as
.welt as a better method cf previding quality cducat1on for students
in urban schools.




[HTRODUCTION

In terms of training tcachors, the Ford Training and Placement
Program is uniquc. Its uriquencss Tics net enly in the usc of
the cadre-model! in the internshin and placement year of the training
program but ~Tsc in that the teacher training is focused on an
attemnted immorsion of the univorsityébased student into not only
just the grade lovel ar subject-mattor snecialtty in which ne scoks

A degree in the HST and MAT proaram, but inte the entire social
system of the schecl and the cutside institutions which affect the
schocl as it cperates.  Thus, an understanding of the schocl and
the milicu in wh1cn thr student is placed. is nccessary as wall
as an undcrstanding cf the usc of tools nccessary 1o operate effe ct1vw1y

Focused Proparaticn also includes training in werking with the
cstablished faculty of the schecl and becomina awarc of the prlicy-
meking oncraticns and procedures «f the Chicaqe Board of Educaticon.
Hewever, instead of the HAT and ST concoptuol121nq what these relation-
ships ©i11 be and then putting theery inte nractice, the Ferd Training
and Placement Prcaram provides Cross-role nrcparatyon whercby the

_HAT and i:ST students arc joined by expericnced teacners whe have
worked in the schools and tnb administrator of the schocl in which
tho intern is placed. ' '

The Cross-role concent cxpands also to include educational
spacinlists, ﬂdulf‘Educatcrs Social Horkers and Sccial Psychological
HUorkers. "Thoe snecia]ized training of thesu cadre members cnablcs,. o
the interns and the expe r1unc :d teacher to undurstand and work more
effcctively within the entire schonl sacial systom. -

The Cadre 21s~ includes staff membors., & Aroun Process Consultant
works with the cadre throuchout its dinternshin yeor in providing
the skills wivic iedp 3t 25 & arcun o cperate more offectively in
\ sclving a school-related preblonm.  The Crdea Lindson aelns provide
resﬂurcus from both the University and the sciie] invihich the Ca dre
is p]wcud and helns to resclve scurces of conflict betieon the Ford

E l(: T fnpendix - document iy, PSomc Duscrintive otatcmhnts,”'for
- bricf definiticn of ‘the codre me du]. Fir furthcr Llabc Ot]“h sei Chan.

IV,
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buaff and the Cadre as it ordrﬂtcs within that constraints of thce Ford
Training and Placoment nn11“snnhy “ Curriculum Coordinator in thoe various
subjoct-matter disciplines 2lsc provides resources and quidance;

however, this person is net a reqular cadre member g]though cadre

liaisons with skills in a particular discip]ine-sometimcs serve as

the curriculum cocrdinator or nrovide the same re sources that a

University basad curriculum ceoordinater woula.

Theentire experiment is complox, but in its comnlexity many
cifforent inncvative idcas have cmerqcd in 2lmost 211 arcas dealing
vith urban cducation.  This has been true not only in teacher-training
but a]sc 1n cducational roscarcn which is unique because instead of
fccus1na exclus1vulv cn the traditiconal subjucts of teacher-training
inputs, tn; 3cn1uv0munt of the students invelved, it focuses ¢h the
teacner-training prearam. Rescarch and Evaluation in imnlementing
two of thoe geals of the program, onc boing to study tht nrocess and

“the offects of the procaram in order that the results may bo d1ssem1natud

has fccused its cvaluation on the cadre model as it oncrates.  Wayne
Doyle, the Dircctor of Rescarch and Evaluaticn has stated that:

After arcater clarity in the project nas been acmcved9 it will
bein order to leok directly at tho tcaching behavicr of Ford
Training and Placement Proaoram pcrshnnLl tc see how new knoviledgo
and skills are actually bcing used in the classrcom. Ultimately
vic must bc concerncd d1rﬁct1v in how tnhis program is improving
the learning of pupils. Only aftcr it has been established
clearly how the pupils should be affected by the new knowledge

"~ and skills which Ford Trainina and Placement Program tcachers
bring to the inner-city classrocm can we begin to evaluate
the impact of thz experiment on nupils.t

~ The Chicaao Bcard of Education too is coming tc grips in dealing
with teacher-training institutions in that since they utilize the
products of teacher-training institutions, thoy can alsc make valuable
inputs by being involved in helping training orospective faculty
members. By being invelved dircctly in the trn1n1nq of tcachcrs

it becomes aware of the on-qoing changes in teacaer bduc~t1ﬁn ‘and
bocomes invalved willingly or unwillingly in fostering changes

Ty, 3. Do ayle, "Hethodoleqy: & Crucial Issuc For Rescarch and
Evaluation in Exper1mgntn1 Pragrams, "FTPP, University of Chicago, 1970,

[:R\f: p 12. (Dup11catcd)

wll Toxt Provided by ERIC
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Public scinenl students arc alse dnvelved in the Program.  Some
particinate in the Summer Programs, scmc narticinate as full members
of the cadres and then there are the students who are nupils of the —
teachers whe arc in the Cadres. Tho studdnts recconize that they
are invelvad in a teachcer-training nrogram.  Sometimes. thov scom
to have a more realistic internrztaticn of the social system of the
schools as they opcrate than do some Cadri: mombars. .
The exnerimental proagram is differcnt alse in the sensc that
it rccognizes that nersonalities ara to a'qreat oxtoent yggnohsib]e
for the succoss ¢r failurce of an cducaticnal prograi rathcr than the
cperational structure beine resnensible for the failure of on educational
program. A grcat deal of offert has becn expended te find neonle
vno would roally benefit by tho cadre modal of teacher-training, This
is 2 significant factor which must be taken inte scrious consideration
by'any institution that wishes to usc the Ford Training-and- Placcment
Proaram as a medel for tecacher-training. Rescarch and Evaluation
has alrcady documentoed the offocts and results of the cadre model
working successfully when the participants arevcommitted_to this method
of teacher-training. ' _
Thus, if the Ford Training and Placemcnt Program makes no cther
contribution to Urban Educaticn, it will show that teachers for
urban schnb]s must be hiaghly selected individuats whe are capable
of tecaching the whcle child, The brard of Education must also
take cognizance of this fact in that current placement of teachers
have recognized only onc of the many criterin necessary fur succossfu]
¢aching and that is mastery of the subject-matter that is. taught.
Thore arc cthor arcas in addition to that of competence in the
subjoct-matter which alse must bu considercd. '
ancthor situatirn that dovelens as a result of cxperimental pregrams
is tha less of the particinants invelved in that they de net usually
remain in the classroon. Bucagsd thcre i3 such a shortage of highly
trained toachers whe have buen trained to werk specifically in urban
arcas, tuachers whc hove reccivgﬁ this tyn.. of tr:igjng are-in high
demﬁnd. Jany move un or cut of the nublic séﬁoé]s, up inte educational
QO administraticn positicns or cut inte tcacher-training. Tiis of course

- Y] T g e e
: L e : - -



hos béth nesitive and negative connetations, nositive in thessense that
they are in 2 positicn te influcnca the wiqer use of the cadre model

in the -schaols in which thay arce administraters or-in the teacher-’
training institution in which thay toach. Thoe neqgativa asnect is the
loss of this tecacher in the urban schocls. flevertheless, whercever
these  people are, they ~re moro.récehfﬁvo te new ideas in educaticn and

-pnt only de thoy cncourane imnlementation of these ideas, thay alsn con-

tinuc to particinate in tho dovelanment of them. .
Sc tho FTPP by ccllabaratine with the entire structurc invelved in
the training and placine of teachers, tho Univorsityg the Chicago Public
Scheel System and the nublic schecls and by invelvina as many cducational
prefassinnals that wirk within this. structurc--the prosncctive teachers,
the experiencad teachers, tho administrators, educational specialists,
University teachers, nrincinals and district sunerintendents--sceks to

“provide comnlcte training in the arca of urban cdueaticn thrcuah the

cadre model. ,
The "succoss" of the proorem will perhans not be secen by the students
jmmediately because it is vory difficult to measurc all arcas in
which therc has been 2 change in behavior duc to'hew‘oxperiences. HOovr=
ever, by focusing attention on the necessity for training teachers nct
only in their educational:specia1ity but alss through a focused and
cocrdinated training préﬁ?am, the FTPP can have an impact on Urban Educaticn.
The "success' of the'program can be measurcd in terms'cf how success-
fully & cadre operates within the sccial system'offthe school in which it
works. FTPP vicws itscif as having a sclf-corrocting mechanism[*eSQme‘
participants have diffitulty sometimes adjusting to a program which allows
onc to "back up" and begin agaih if somcthing fails. This attempt at

_pragmatically approaching cducational problems is however not new in theory,

but the practical applicaticn of it has becn somewhat difficult within the
urban schoo]lstructure. o ) '
Some participants accept the theory cf a se1f-correcting mechanism in
the FTPP, but fcel restrained in pursuing activities which they:fecl are
not within the constraints imposcd by_the FTPP and the othor components
onorating in this program. Excoptional cadres for examp]o.such as the

>
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DuSable, Horace ilann and Forrestvillc cadres have enerated differently in
the sensc that they have utilized the rescurces of tho FTPP and have

developed cducaticnal pregrams that have ¢r can contribute te a more mean-

ingful learning cxnoricnce for the studints thoy teach. .

fny cadre member that oneretes within an established sncial systcm
haz to vicw the system rcalistically. Waivote on the part of participonts
whe fail to view the school systom roalistically and who feel that if »
changas arc to be made they must be drastic and immodiate and that the
entire sccial system of the schoo] fust be chanqyd before any succassful
~and meaningful learning expericnees can take place, will cortainly find
themsclves hindered in implementinq.tthr'educationa] nrograms.. The Beard
of Education must als¢ be viawed realistically. It does nct operate in
iszlation and any nrogram that comes intc tho cstablished sccial system .
of the prevailing scheol structurc must contend with this structure. The
FTPP operates within this structure; however, through the cadre method of
teacier- tra1n1ng and placemcnt, it helps to deve1on the preocesses by which
the social systﬂm of an urban schocl can be bettor able to provide quality
gducaticn for students in an urban school.
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THE DEVELOPHEWT/L AlD COiCEPTUAL FR/wiEWORK OF THE FTPP

Ford Training and P]acemeng Pregram began in January,'1968. Its
evalepment can be attributed €6 twe intcrrelated factors. One was that
in January, 1966, the Furd Foundation had oxpressed an intercst in the de-
velepment of & teachcfntraining nr@&?dm which would give specific attention
toc the preblems of tcaching in the inncr-city. Its specific concern was 2
program concentrating on pro-service and in-scrvice trainina for inner-
city teachers, rescarch in toacher oducaticn, and improvement of the qual-
ity of undergraduate instruction as they related te the probloms of
. tecaching in tnc inner—city.] The Denartment of Education and tho Craduate
Schocl of Educaticn cf the University of Chicaqe had developed through its
teacherutraihing programs s educaticnal specialists pregrams oriented to
urban rublic cducaticn, Their trainces in these specialists programs have
most of their nracticum expericences in inner-city school districts of
th Chicago Public Schools.?
| In respense to Ford's interest in inner-city educaticn, the University's
Department and Graduate Schocl of Education had by July, 1966, crganized the
Inner-City Specialist Committec. The chairman was Frederick Lighthall whose
participation in the FTPP to a great extent roflects the development of
the FTPP. Its goal was the develenment of a new pcrspective in the train-
ing, nlacement and sunport cf educaticnal specialists. The membership of -
~ the committec consisted at first of a cross seqment of educators from the
various specialists training nrograms in the School of Education and then
later, public school represcentatives. The program as it was conceived would
. concentrate cn cress-rele training of educational specialists. -These spe-
cialists would include nrospcctive teachers, administratcors, nsychological

]“Raw Chroncloqy of Ford Training and Placement,” FTPP, University of
Chicage, February 4, 1969, p. 1. (Duplicated)

2“III. Develepment of Idcas for Collaboration,” FTPP, University of

Chicago, June 4, 1967, n. 1. (Himeogranhed) Sce also, Inner-City Specialists

Committec, "A Program of Trainina and Placement of Professional Groups  for
Inner-City Public Scheols,” FTPP, University of Chicaqo, (no date),
pp. 6 and 7. (Mimeocgraphed)



Ry

snecinlists, curriculum snccialists, adult cducaticn srecinlists and
| cclucational rescarciers,

The majer focus of this'prﬁﬂram vas te cembat the nreveilina practico
~f teachor-isnlation and the negative conscquences of defeatism that has
charactorized tee many inner-city schrols. The preoram was te bo 2 cel-

laberative effert of beth the University of Chicane and the Chicano Beard
of Education. The aeal of the training peuld be te establish a notwnrk
of relaticnshins wiich weuld dinclude the cducaticnal professional, the
students 2nd the adults «f the urban schrogd ccmmunity;] As o result of _
the varicus activitics of this committee, 2 nrtoran was’dCVEIoned to 1mple;m% '
ment the rrenosed ocals of the Inner-City Srecialists Committec.  The pro-
'ncsa] was nresented to the Chicag:r Beard of Educaticn in Janudry, 1967, 2

and was aprroved (Resolution 67-1271-3, dated December 27, 2967).3

Thus, the FTPP develicnoed as a respeonse to the demand for improved

LdUC°t10n for inncr-city schools through the training and nlacement of

‘quCﬂt1on=1 nrofessicnals whe weuld be specifica 11y trained for weork in
urban schools. The conceptual framework of tho program is based on Jacob
fetzels' article, “Education for thO'Inner-Citv."4 Cenceiving the school
~as a social system where roles never function irn isclation but always in
Cfmﬂ]Lanttu relationshins to other rales, lod Getzels to suggest that under
the present trnd1t1cnu1 structurc of inncr-city schacls the toacher is

~forced into isclation which leads to conscquences that are pervasive and
damacinn.  He added that professionals are forcod to sonse problems from

a single and insufficiently ccmorehensive narsncctive, and that individual
attempts to create cnange ave rarcly sunnorted, and that meeting failure
the individual profassional is given severat dishedartening alternatives:
accept with resianation the status qun, meve from the inner-city scheel, or
Teave the prefession entiré]y. Hc attributes the responsiﬁﬁlity for

’

T, Develonment of Ideas for Cellaberaticon,” on.cit. pp. 1-3.

Z”Rau Chronolony,

3“Fact Sheet: A Proaram of Training and Placement of Professional
Groups for ithe Inner-City Schcols,” FTPP, T\L University of Cn1caqo 1968,
r. 1. (Durlicated) Scc Apnendix d“cumcnt .

4 : . . . . .
"J. . Getzels, “Educat1on in the Inner C1ty /v Practical Prenosal
o an Imhract1ca1 Theorist,” The Schco] Review-Vol.775, wo. 3, Nutumn, 1967.

]: KC 283-299.

on.cit., nr. 3.
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narpotuating this iselaticn net only to the public scheol systom but alsc
to the university's nresent nrocodurcs of trainine education nersonnel,

His conclu%ﬁbn vas that if the schocl is te function pronerly, there
must be communication between these whe train the educational personnel,
those whe utilize the personnel,. and thosce whe are served by the personnel
so that there will bo at least some degree of dinteraction between the school,
the.community, and the university. The four-peint nroposal that Getzels
sunqosted is gearad to facilitate communication among all grouns invelved
in urban education. It is based on focused nrenaration of scheol personnel,
co-ordinate préhééatinn of schnol nersennel, the formation and placement
of cadres, and the establishment of demcns;ratioh and induction schools.|

: The cneraticnal framework of the nrogram that Ferd develeped is a two
ycar scquential training and nlacement nrogram 1ntnrnorating the Getzels .
Theory. It has been modified to seme degrec to meet the educaticnal prob-
lems that had not been articipated at the time the prenosal was written in
1967. The internship year incorporates both the focused-and co-ordinate
nreparation of the Gotzel Theory. Focuscd preparation is when the educa-

“ticnal professionals are trained in their speciality in their respactive
academic courses and seminars with the focus beina on utilizing the tfaining
in an urban schocl. At this time there are six different training proarams
for educational specialists: the secondary teacher training program (1iAT),
the elomentary teacher training nrogram (13ST), nsycholoq1ca1 specialist
nregram, school social worker nroaram, the adult educational specialist

'pquram, and the school administrator program.z Coordinated preparation,
or cross-rele training, cnables each professicnal agroup to gain insight into
the other specialist programs. _

The students in thesc nrograms arc working ordinarily to reccive
degrecs at the master's fevel. Those who arc in training tc become class-
room teachers at the scecondary level are being trainad in the daster of Arts
in Teaching (MAT) nrcqram'uh1cn is a two year program for students who have
a liberal arts Bachelor's dearce. Those who are preparing to become elemen-
tary teachers arc cenrolled in the laster of Sc1ence in Teach1na (iST) nrogram

]Getzels op. €

. See Append1x document 3 for information on the snecialist nrograms.

-
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which is a four-quarter nrogram for training teachers at the elementary
level. The students whe are nreparing tn become social woria's.are re-
ceiving their training in the caiversity's SChcol'of Social Scrvice
Ndministration. The \olcs of the nSJcnr]nq1ca] specialist and adult
cducator arc relatively nevt. These students are beina traincd in novly
develoned programs in the Department of Educat1on.] Emphasis is placed
cn training teacners and snecialists who will work in the urban school.
" This training takes place in both the university and the public schools.
The otner objectives?,qf this nreogram as it now operates, along wi th
that cf placing a professicnal croup or cadro within a schoel, are:
to develon and cvaluate nrograms vnich can be disseminated for the train-
ing and placement of teachers -and other professionals in urban (emnhasis
mine) schools; to assist the scheol staff in developing a sensc of shared

]Rajmond Jerrems, “The Ford Traininq and Placement Program: A Program
of Training and Placement of Professional Groups for Inner City Schools,!
spensored Jjointly by the Chicago Beard of Education and The University of
Chicago, FTPP, The Un1vor=1ty of Chicago, Spring, 1968,-p. 5. (Duplicated)

‘ 2Henrietta Schwartz, "N Program of Training and Placement of Professional
“Grouns for Urban Schools,™ FTPP, University}of'Chicago, 1969, p. 3.
(Duplicated) . These objectives verc stated also in the program description
issued to the public in Movember, 1968, by the first director of the pro-
gram, Raymond Jerrems. He stated thet four scnarate statements of the goals
. for the FTPP had been issued and that, "The goa]s given in all_the statements
may be faulted for ambiguity; however, they are coherent, quite consistent
through the four stages of dovelonnent, and if rcad for 1mp11c1t meaning
rather than for explicit proscrintion, the gozls are. clear.' Raymond Jerrems,
"yhat Are the Goals of the Ford Training and Placement- Program’" FTPP,
University of Chicago,. 1968, D. 1. (Dupiicated) The difference is that the
term "urban schools" is used in the Schwartz statement whereas "1nncr-c1ty
schools" had been used in previous noal statements. _ -

3Henm’etta Schwartz, "A Program_of Traininc and Placement of Professional
Grouns for Urban Schools,” on. cit., p. 3. Henrietta Schwartz said that, "The
term ‘Urban® also needs to be defined. - The maJor elements of th¢ program--
“training at the scene of emplcyment and trainino in a cross-role” group--would
be valuable additions to any educational nrogram for any tarcet schools. ’
Hoviever, since the focus of this nrogram is urban education, the program will
search for schools that exhibit the character1st1cs of the inner-city tha
are interested 1n cooperatina with the program.'
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responsibility for the entirc educational program withfn that school;
help the cadres analyze existing programs, curr1cu1ar texts and teach1nn
materials; and to work to modify them ow’to devo]op new ones which u1]1
be more responsive tc the needs of the students. '

The brogram has been in operation since 1968 and will continue until
1973.  Currently, there have becen six cadres that have participated in this
nrogram.] The training program begins in the summer consisting of a six
- waeks training session. The program has four compenents: -a cross-role
seminar, praCffcé of new teaching methods, a study of "The Learner and
Socicty” and a curriculum seminar. Focus'i§‘g]so'p1aced,on the study of
Afro-fmerican history and culture. The goals of .the summer program are tc
organize the cadrés and to heln the teachers and the educational specialists

. . . . .. , 2
in the cadre prepare for the internship year uh1¢h benins in September.

™~

'See Appendix document C, "Chrono]oq1ca1 Chart of FTPP-in Operation."”

2Schwartz, op. cit.. p. 5.

B LT PP
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POLICY DAKIIA AND ORGAGTZATIONAL OPERATIONS
N -

The erganizational structurc of the FTPP is basced on a committee
svstam vhich determines po]icies'fop the cneration of the nrogram and
the university Ford staff uhich develeps, coordinates and implements
cormittee nolicies. There are four major committees. They are the
Exccutive Committec, the Cross-Rnles Committec, the Curriculum Cormit-
tee and the Coordinating Cormittoc. Sub~committees and ad hcoc committees
“are develeped and in omeration as the nced arises. One important sub-
committee is the Plannine Committee which focuses on cross-cadre activitices,

The Exccutive Committec is responsiblc for broad policy planning in
ralation to cadre opcrations, the selection of public scnools involved in

~the program and the budget. The Coordinating Committec is'responsible
for the formulation, revision or arnroval of major onerating plans that
involve the direct cperations of the cadres as they operate in.the schools.
~The Cross-fole Committee is responsible for cadre training proarams. The
Curriculum Committec is resnonsible for the development of subject and inter-
d1sc1n11nahy curriculum training. -

These four committees, as oxemnlificd by their membershir and respon-
sib111t1cs, are a ref]ect1on and an extension of the conceptual and col-
laborative Lasis of the FTPP. The Cross-Roles, Curricu]um and Coordinating
Committées reflect-through their operations the focus and coordinate pre-
parationigoals of the program. Its members arc all university-based neople
including faculty members involved in training cadre members and various
members of the Ford ‘staff as they relate te the implementation of these
po]icies. The Executive Committee roflects through its membership both
the collaborative nature of the nrograri as vell as the téacher-trainind and
nlaccmeht qgoal of the nroqrai. Its members are from a]] threc components
“of the program--the Chicago Board of Education, the University of Chicago,
and the Ford staff.

One clement that is lacking in the -policy-makina structurc of fhe FTPP
in terms of its role as defined in the conceptual structure of the program
is the community cbmnonent. Getzels said that:

"0 .. the concention of the school as a social system suggests

that if the school is to- function. nroperly there must be commu-
nication between those who cra1n the cducational nersonnel, those

-11~
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vho utilize the persennel, and those rho are served by the per-
sonnel. .That is, there must bg ot least a quicum‘oflinteraction.
baetucon the school, the coumunity and the Univarsity.
Efforts have been made from the very béb?nninq of the FTPP to utilize
community resources2 but sc far as thce rroorani tas develoned, community
involvemﬁnt has been on a limited hasis, and it has been virtually at the
chool level only in the cadre as it has oncrated withiin the %chon1¢ Se
in the on-qcing oneration of the FTPP from its incentions to tlic nresent
onc observation of community involvement has boen that in terms of poTicy
making: |
Planning and decision makina procddures nave left the school peonte
on the periphery and community pconlc over the horizon. On nccasion,
school people are consulted and sometime woizit is qiven to vhat
cormunity nconle migit want, but the actual nlannina is done at
the Upiver§ity and1dec§sions arc made by arouns udvich are dominated
by University facuity.
Thus, although rolicy mekina appears diffused in that the'operaticnal
nolicies and quidelines of these four committees and staff arc clearly @
defined in terms of distribution of dutics (in that the Executive Com-
mittee establishes operational policies, the Cross«Ro]é Committee and
Curriculum Committee sucgests training nolicics and the uses of resources,
the Coordinating Committee develons nolicies for implementing the program
and the Ford staff directs the nrogram) , it is nevertheless concentrated.
Mith the exception of the Executive Conm1ttec there Mis a cross membersh1p
in the other university-cperating committees as well as ‘the Ford staff,
with the Executive Director béinq a member of all five. 0y being a member
of the four committees as well as the direq;pr'bfﬂthe'staff, the Executive
,Direcfér must operate in a liaison canacity to Ffacilitate the joint opera-
.t1ons of this program by helning to focus attention on the development of
nolicies which are nearcd to realistic ccaditiors and to nroblems that de-
velop in the tra1n1ng and nlacing of a cadre in an established social system."
The university Ford staff members bhave as their general responsibilities the-

~ . 3acob Getzels, op. cit., n. 283.

2"Development of Ideas for Collaboration," on. cit., p. 2.

3"Progress Renort . . . January, 1969," on. cit., p. 21.
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tasks of adﬁinistering FTPP nelicies as they relate to their roles vhich
have been copceptual]y cnstructed but ~r. Jdefinci and structurcd throuah
operation. The staff as it operates today consists cf an /ssistant Director,
Director of Research and Evaluation, Resenrch “Ssistants, Cadre Liaisons,
Scheol Liaisow, Commuﬁity Liaison, Ceordinator of Disscnination and Demon-
straticon, Group Process Consultantg and Historian.

fdministrative problems whicn have_charact rized -policy making in thc
FTPP have not changed, althouah various efforts have been made to develop
procedures vhich i1l facilitate the implementation of nolicies. The cen-
dition described here is still tynical of decision making in the FTPP as it
has operated. o

Docisions have usually been made by aareement ameng the nersons
responsible for the nrogram oncration. tlhere therce have been dis-
agreements they have usually been resolved by compromisc. Thesc
compromises have resulted inrcverburdening the intern and the
budgoet, but not in reduc1nq the conflict.

P]anning has resulted in conflict because it has been- d1ff1-
cult to establish collaborative procedures. Each person or com-
mittec has planned separately and then assuméd that the Director
or Exccutive Committee would make a coherent whole out of the
pieces . . . Another disturbing result is that interns and pub-
1ic school necple have been. subjected to too ruch duplicated
efforts and conflictince directions as various committees and
groups -dealt Y1th them directly and without coordination with
other groups.

The organizational structure of the FTPP ékéw‘out bf the policy-
making procedures -established by the Inner-City Specialists Committec:
which later became the Cross-Roles Committec in the FTPP. The Inner-
City Specialists Committee was the group vhich organized the FiPP and
developad the cross-role tra1n1nn nraocess which is the de1S of the cadre
_oraan1zat1on.2 This committec dealt with rolicy issues that vere later
deleqated to the other four comm1ttee as they developed, s e}
For x*mple, in tarch, 1967, before the FTPP vas croanized, Kenwood 1
High School and several schools in ‘locdlaun vere suggested as being schools
in which the procram wdu1d send 2 c_adro.3 This function of selecting

]"Progress keport . . . January, 19692," op. cit., p. 20,

2To review the role of the Inner-City Specialists Committee in
developing the progrem seec  sunra, p. 6.

3”Raw Chronology," on. cit. pn. 3.
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schools was later taken over by the staff with the Executive Committee
making the final decision on the school to be selected. This committee
also drew up a budget proposal, a function later taken over by staff and
submitted to the Execcutive Committee for approval 1 ) '

The Inner-City Specialist Committee had also concerned 1tse1f nith
the length of time thc cadre would be trained and placed under the.program.
A four-year training program had been considered at first but this was
later reuiced to three years. /in examinationvéf the arca of training which
vould have constituted this fourth vear has not been made; however, it is
interesting to note ihat two of the first cadres--DuSable and Kenwood--~
vhich began cperations in thc 1968-1969 training year, with the interns
being in training in the 1967-1968 scheol year, have proposed plans which
would still involve them with the FTPP in its 1970-1971 operational year.
This is also an indication that the cadre model can continue even after
the training and-placement years. flo specific auideiines have been anti-
cipated for the extension of FTPP involvement in a fourth-year training
program. The DuSable involvement was initiated at the school level and
the FTPP was approached for resources to sunport a proposal that the DuSable
cadre had conceived. 2
" the Cross-Roles Fomn1ttee3 and had bequn to deal nr1mar11y with the problem
of cross-role tra1n1ng which would eventually be the specific area in which
they would function in the FTPP once the program began. Some cf the real
nroblems they identified in terms of putting the program ‘into operation were:
What would be the specific inp&ts of the Chicago Public School system?
Hould the MAT coordinators pariicipate in the cross-role program and at
what 1eve1?4 This issue was vitally important because cooperation among
the university specialistﬁ training programs was-essential to cross-role
training. The issue also reiated te the possibility of allowing students
_ to'modify the number of courses usually taken in their subject field in '

]"Rau Chrono1ogy," op. cit., n. 4.

ZHenrietta Schwartz, ilemorandum to DuSabie Cadre, FTPP, University of
" Chicago, February 2, 1970. (Duplicated)

3“Raw Chronology," op. cit., p. 4.
*Ibid.
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order TO aiicw more i@ 2o sheCiciiecd nroJessionai trainina in the
schools during the internship.]

In tovewboer, 1967, Cross-Roles nad rcelingquished over-all planning to
the newly organized Executive Committee. Initially the Cross-Role Commit-
tee acted as an advisory body to the Executive Committee, as it beaan
establishing operating procedurcs not cnly for the program but also in
cihgumscribinq the area in which it would operate within the program. By
Januéry, 1968, the Cross-Poles Committee was nlanning the cross-role train-
ing'program for the Summer‘Proqram.2 3y rebruaty, 1968, the Executive
Committec had become the focal noint of formulating policics for the total
operational procedures of the FTPP and Cross-Roles began to deal specifi-
cally with develoning policies concerning the training of the educational
specialist who would work as a cadre in the school. .

The Executive Committec has reflected through its mode of oneration and
membership the traditional inaccessibility to policy making that charac-
terized large institutions. For examnle, cadre members in the first year
of the procram viewed the three major components of the program--the Chicago - L
Board of Education, the University of Chicaqo and the Ford staff--negatively
in that they said the FTPP w235 making what they considered unnecessary pol- .
icies which they vicwed as being poor]y:plannéd or drcamed up at the last
minute by people who knew 1ittle if anything about the reaﬁities of an
inner-city school.3 Their anger and frustration was directed at the.Ekecutive ‘
Committee since it is responsible for making the policies which guide the
operation of the FTPP. "The lack of visibie structure and plan to cadre m .

members may -be attributed to the Ekoqﬁtive Committce of the FTPP."

]For the development of the Cross-Rele Training Program and how it com-
pares to the University of Chicego's AT Program sce FAppendix, .
document F, "Conflicts." B
. 2 B ™

"Raw Chronology,” op. cit., n. 6.

3Hemorandum from Edwin Bridges of the Rescarch and Evaiuation Committee
to the Executive Committee, FTPP, University of Chicaqgo, January 31, 1969,
p. 3. (Duplicated) (The Rescarch and Evaluation Committee has been disbanded.
Research continues under a Direétor of Research and Evaluation and his staff.)

Mbid.
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The lack of communication and coordination of the program policies
have been one of the onerational problems of this program. Inlan exper-
imental program communication must include not only the request for the
action desired but also the raticnale for the response which.is requested.
Otherwise, the implementation of the action'requested will be met with
resistance as have many requests made by staff in carrying out the pol{cies
which the Executive Committee has made. In most cases the. requests which |
have met vwith resistance are thase in uh1cn the request conflicted with
established procedures: thus, therc is a qreater need for collaboration
of policies so that the cadre as it opcrates in the schools will not be.
pulled in scveral directions at onc t1me while attomptwnn to carry out the
nolicies of tho Executive Committees.

By January, 19GS, the Exccutive Committec was developing ad hoc. It
was suggested that membershin be redetermined on the basis of expertise
with the FTPP goals.2 The membership of the Executive Committee has alvays
bcen characterized by paople who have demanding responsibilities in many
cther areas in their nigh-level positions in the Un1vors1ty of Chicago or
the Chicago Beard of Education.

Between January and June, 1965, the Cross-Role Committee which at one
time was concerned with the functioninq_of the en*ire Ford nrogram became
more involved in the planning and impiementation of cross-role activities
for cach cadre. Cross-roles is designed to build within the cadre a group
which has a thorough knoviledge of all aspects of the school program and -the
relation of each professional person 'to that program. The cadre is ex-
pected to become familiar with the dutics and responsibilities of cach
member and to develop skills and interrelationships so that individuals can
cdoperate effectively and efficiently in dealing with school problems. The
cadre by working together also attempts to extend these new fé]ationships
to the entire schiocl faculty. |

Cross-Role Committee plans are based on the committee's assessment of
the cadre nceds. Attempts are made to'p1an activities which meet the needs
of all the cadres as they operate in the program in their training and

]The problems with coordination and ccmmunication have already been
emphasized. (See supra p. 13 and /Anpendix, "Chart on the Organ1zat1ona1
Implementation of the the Conceptional Goals -of the FTPP.")

2"Progress Report . . . January, 1969," op. cit., p. 1.
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placement year. Since che Droqrdm operates cadres that are in different
stugos of training, the needs ot «ach at any aiven point in time are not
necessarily congruent with each other. Planning a particular set of activ-
1ties-foria]1 cadras would lead to activities that are not relevant to cach
cadre's concern at that mnment.]
"By Jdune, 1964, the development of the cadre in terms of cross-role

training showed that " . . . cross-rols activities are seen increasingly
as an intugral part of the deQe}onmcnt‘cf & cadre and not separate from
'curriculum,' and the niarning Tor and implementation of Cadre activities
is being undertcken by the Committez on Instructicn . . .“2 It was suggeste1
that if the Cioss-Roie Committec is to deal effectively with nroviding

- specific training that meets the need of thé,cboss—ro1e concepts of the
program, then. it would be necessary foi Research and Evaluation to formalize
their method of supplying data so that each training program would be better
able to identify its problems and make necessary changes.3 ;

Continuous reorcanization and reconstruction of the Cross-role training

has been one of the characteristics of thic component of the program. One
of the first efforts to reorganize was in Cctober, ]968.4 This suggestion
vias brought up in a discussion concerning the problems of cadres making
use of the resources of caclh individual cadre member -in. that each did have
snecialist training which couid facilitate as well as complement the re-
sources of other cadre members. It was felt that the'group'proccés consult-
ant should make greater use of the group dvnamics process to give impetus
in facilitating this aspect of cadre training.s- Referonces have already been
made to changes in tha Cross-Reie Committec's functions and goals in Feb~
ruary and Junc of 1960, In Octobar and iovember of 1969, the future of
Cross-Ro]es was discussed in staff with suggestions focusing on the reorienta- }
tion of the committee's sactivities, | | A

]Hemorandum from Kenneth Smith to Cross-Rele Training Committee,
Re: Feasible Plans for Remainina Cross-Rola Seminar, FTPP, University of
Chicago, February 12, 1962. {Duplicated)

2Hemorandum from Havvin A, Brottman, fe: .Future of a Cross-Role Committee,
- FTPP, University of Chicanc, June 11, 1969. (Duplicated)
3bid.

o ™Ray chronology,” op. cit., p. 18.

ERIC s | o

e OIbid.
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By February, 1970, the reorganization of the Cross-Roles was again

an issue of concern for both the staff and the Coordinating Committee.
This was becausc many of the previous area in which Cross-Roles had func-
tioned had by this time become area of concerns for other committees. . Also,
policies concerning cross-roie training were being made by these committees,
specifically the Coordinating and the Curriculun Committec.. TheeDirector
of Research and Eva]uat1on, ”ajne Doyle, suggested that in terms of the
stages irn the develonment of the cross-role concept which he outlines as
follows: one, develepment of knowledge, skill, and favorable attitudes.
| toward the cross-role concept; two, application of the concept in the
school setting; three, an-in-service phase which examines both preparation
and application and moves tovard improved functioning:; the FTPP was weak in
the second stage because the cadre lacks necessary leadership to insure J
“ cross-role activities.) _

The cross-roles concept and the committee must be viewed in terms of its
historic perspective and in relation to its members who in many cases were
responsible for developing and -implementing the cross-role concept that is
the basis of the FTPP. These people whe while contributing the1r‘expert1se
to the concept of cross-role have also continued work1ng in their own spe-
cialist programs developing other ways and means by which their particular
~speciality can be used in urban education.
| The addition of new members to.this committee also reflects the modifi-
-cations of the cross-role concept as well as the expansion of this cohcept.
ot on]y are representatives from each of the specialist training programs
still members of the cemmittee, there are also representatives from staff.
Only the Group Process Consultants, the Coordinator .of Dissemination and
-Demonstration and the Historian are not official Cross-Role Committee members
although these personnel have access to the committee. The addition of the
Director of Research and Evaluation in February, 197G, was suggested in
June, 1969, in response to the necessity of providing a structured method
of feedback which would then allow each training program tc identify its
problems and then utilize the data to structure their discipiines to meet
‘the needs of the total cadre. '

: ]Ford Tra1n1ng and Placement Program, :linutes of Executive Committee
Hpet1ng, Februan/ 9, 1970, FTPP, Un1vers1ty of Chicago. (Duplicated)
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The Cross-Role Committee is still in the process of defining its role.
The issue of the reconstitution of cross-role was brought up again in
April, 1970, with the central purpose being that of developing éwﬁlan'to
assure that cadre members knov of the particular competencies of other
cadre members in solving problems relating to education in their respectrve
schools. ! :

The Curriculum Committce was estab11shed in February, 1968. It was to

. be primarily responsible for curriculum problems relating to cross-role

preparation and was also to plan and coordinate curriculum developmental .
activities in conjunction with the goals of the FTPP teacher-trainihg program.
One of the moving forces behind this committee was ilark Krug vho suagested
as early as Junc, 1966, that curriculum development be one of the major.
components for the teaéher-training prograi that was being develoned by
the Inner-City Specialists Committee.2 |

In its inception,
. . it was g1ven no specific charge as to the way it should con-
tr1bute to the program. The committee in its early deliberation,
identified as onc of its immediate responsibilities, the structuring
of such experiences for FTPP participants as would increase their
effectiveness in the classroom, particularly with respect to the
content ang strategies of instruction appropriate to the inner
city school (i.e., mgre relevant to the interest and needs of the
children attending)
Thus the Curriculum Committee vould have to be involved in he]pjng to.plan
activities for the AT and i1ST siudents during the internship year which
would relate to curricular problems which develop in the teaching of the
subject matter in each discipline.

The Curriculum Committee must'a1so be concerned with other curriculum
problems of a more general nature affecting all subject matter areas as

- . e T4 . . A
well as curriculum matters vmich involve cross-disciplinary interaction.

]“ord Trainino and Placement Proqram minutes of staff meeting (Duplicated)
and notes from staff meeting, ilarch 20, 1970. Sce also "Cross-Role Com-
mittee Proposal," iarch, 1970. (Dup11catgd)

Z“Raw Chronology,

3Pdgcr Pillet, Letter to Curriculum Committee, Re: Consideration for
Long- Ranqe Planning, October 3, 1969, FTPP, University of Chicago. (Dup11cated)

4. "Curriculum Committee--Ford Training and Placement Program,"
JP Un1v;r31ty of Chicago, October 24, 1968, p. 1. (Dup11cated)

op. cit., n. 2.
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Mso, the curriculum material developed or improved are brimarily:

. intended tec focus on practices facilitating learning for all
seqments of the school population. In this sense the adaptation
of materials and strateaies to the inner-city while aimed at in-
creasing instructional effectivencess with this population may be
gonsidered a catalyst for eventual ipnovitions having a potential
impact on the general school populat19n. ‘

The Curricu]um Committee in its oneration has worked with members of

. the Chicago Board of Education's Department of ggrnicu]um,and,peop]ejfrom ,
that department have served as members of that éﬁmmittee. Also, other
public schocl officials sucn as the District Superintendent and hiah school
principals have participated.

Even before the establishment of the Curriculum Committee by the
Executive Committée in Februéry, 1968,'the role of the cUrriculum‘component
was a matter of cxtreme concern for those pcopie who had been involved in
developing thq FTPP. fiark Krug t4io had suggested the need for curriculum
improvement to be a major part of the program in June of 1966, also stressed
at that time the need for intensive research on the content of various
) cdurses béinq taught to inner-city children. He pointed out that what is
taught is as important as how it is taught.2 In'Dgcembef, 1967, hc again
pointed this out in reaction to the Proagram Proposal which he felt should
have stressed " . . . that the cadre program must give EQUAL attention to
the problem of Process and to the CURRICULAR CONTEHT in the inner-city
schools."B'Krug sugdested that thé program proposal be revised to include
the study of curriculum nroblems and that AT coordinators help in the
revision.4

By June, 1968, it was becoming apparent that cross-role activities in
the,developmént of a cadre.could not be separate from curriculum development
By September, 1968, the Summer Program had shown that cross-role training
had focused heavily on curriculum development.

-

' ]Roger Pillet, "Survey of Proceedings: The Curriculum Committee,"
ilarch 6, 1968, FTPP, University of Chicago, p. 1. (Duplicated)

2"Raw Chronology.,”.op. cit., p. 2.
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In retrospect, in reocard tc the develonment of the nrograni, there has
‘been one prevailing characteristic that is roflected in the dialogue of the
role of the curriculum component--and that is defining specifically the
nurnosce of the nrooram,

From the beginning, the rrooram was desianed to focus on the training.

of teachers and other personnel for urian schools. Despite this in-

tent a number of participants saw the proaram as a curriculum improve-

ment project or, cven rore broadlv, as a school system reform move-

ment. To be surc, these purposes are not mutually exclusive, but-

the focus on training requires one set of .procedures and allocation

- of resources, while. school reform seems t? require a.spmewhq}‘dif-J

ferent set of procedures and aliocations.
I raise this issue at this time because it secems to reflect twe patterns
in the stages that have characterized the transitional process of a
teacher-training program in urban education today. One is a movement
from the traditional departmentalized approach of tecacher training to a
cross-roles process of teacher training and the other is the merging of
the traditional gencralist-specialist approaches to classroom teaching.
The cadres as they have operated have moved ahead of the FTPP in thnat
their teaching activitics have incorporated both the generalist-spccialist
approach in the curriculum materials and teaching tecnniques that they
have developed as a result of their cross-role nreparation. Thus as the
cadres operate in the schools tie curriculum component has nriority
vhereas in their FTPP training the cross-role component has priority.*
So as the cadre moves from the first stage of ‘the program to succeeding
stages, cross-roles becomes secondary and curricu]um-bécomes nrimary.

The recalization that specific emphasis needed to be placed on cur-
riculum vas spelled out in the early stages of the program as it went
from oncration and planning from January to June to the Summer Program in
1968. In fwqust, 1962, Krug stated that the FTPP pronosal ought to snell
out what he considered the simnle objective of the program and that .was the
improvement of learning in inner-city schools, so thercfore the program
should be a curriculum development project. He also pointed out that intro-
duction of courses in Heqro or Afro-fmerican history and culture is-more

]"Progress Report, Junc, 1969," FTPP, University of Chicago,
June, 1969, p. 2. (Dunlicated) :

ERIC
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than a demund for improvement in social studies--that it is an a priori con-

dition for the success c¢f the unt1re nrojoect. 1 Hovtever, the Curriculum
Committee of whicn Krug vtas a member said that the focus was to be on cur—
riculum problems as they developed in ihe classrooms. 2 The Summer Program
yh1ch;dea1t viith curriculum in a total group seminar revcaled that there was
a lack of reclevance, lack-or nroblem solvine, and that the discussions
lacked force and were too theoretica1.3 '
In Scptember, 1968, the issue of incorporating specific curriculum

goals into the Ford program was discussed in the Executive Committee which

decided to postpone action on an off1c1al °tatﬂment of the goals of the

program.. The rationale was that any statement of voals jmplies there are
identifiable people accountable for their implementation and that it is
premature. to include curriculum qoals when the curriculum people have nct
said what they want, why they uvant 1t, and how much nersonal time they will
expend in developing and implementing these goals.”

The Curriculum Committee decided that their qoals and nrocedures must
take into consideration several factors. They were the inexperience of many
of the participants with teaching; indefiniteness as to degree and kind of
involvement of the experienced teachers involved; the community has “to be
considered; the recognition of the lack of established organizational pat-
terns within and outside the nrogram; the limitations of time availabie for
botih the participants and staff; and limitations of financial resources.
Because of these constraints, it was suggested that the committee operate

“on the principle that otbjectives 1/il11 avelve. Also, it was felt that it

might be more appropriate to set goals which promise some impact on cur-
riculum vithout commitment through the total phase of implementation. It
was felt that the committee as it worked with trainees and exnerienced
teachers i1l increasingly learn to identify ways in which it could be most

bengficia1 in.improving inner—city'schools.G
]“Raw 1rono]oqy, op. cit., p. 15.
21hid., n. 16
>Ibid., p. 15.
"bid:, . 17.
S1i4c.. 0. 15,
®Ibid., np. 17 and 18
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Nis the cadres operated in the schools there was a qrowing consensus on ™
the mart of some Cureiculum Committee menwers that curriculum was an essen-
tial part of the program and that uniecs the classroaom experience can be
made interesting and useful for the students, the program would bie wasting
their time. Also. as various maubars of the university staff worked with
interns and exn2ienced feachers at the schools on curriculuia development,
especially at CuSable iligh School, they felt that there had to be some
statement of comnitmant of*both the time and resources. It was also
statec that th2 fasi tha® the curricuium efiort is without plan may. not .
be @ wearness in that one of the conceens o7 teacher training is to iden-
tify problems and make suggestions FO“ COU1HG with the nrob]ems.]

in Decenbiar, 19G8, the Curvi cuiuim Committee snonsored Cu“r1culum
Seminar on Afro-fmerican Histoiry. As the program developed che Curriculum
Committee began to stabilize somzwhat in their activities and objectives 1n
that it has moved from a broad iepresentation to a more subject matter
oriented focus. Aiso, it had developed whareby it paraileled the Cross-Role
Comittee's résbonsibi1itjes,2

itost of the activities of the Curiiculum Comnittee can be viewed in
the way in which cadres. have deveionad and utilized the resources provided
by the Curriculumn Committee. Curiviculum coordinators help to serve as a
Tiaison botween the univorsity end the schools in which the cadre is oper-
ating. Imp?ementing curriculum activities can begin with a meeting between
an individual cadre wamber and the appronriate subject-matter coordinator
from the University. As the activity develops more people may become
involved. Sugoested curriculur activities may also come from a group or
“from the FTPP Summer Proaram which provides opportunity for becoming fami-
Tiar with the resources of the university in relation to w. rkino on cur-
riculm in sublaci arsas, .

Usuelly tne curvictium activities develioped dur ing the Surs - r'Program
are used aé a starting-of 7 point wheir the cadre gozs into its inte nship
year. Arter meaving theiy inmediate neecds of becoming oriented to
social system of %ne school Fn which they are placed, the cadre usuali,

Yhia., 0. 13.

2Fo;"d Training and Piacemen®, Program, liinutes of Curriculum Committee
weoting of December 10, 1S6%, FTPP, University of Chicaqo. (Duplicated) -
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beqins to work on curriculum deyofopment in those areas in which it.
feels it can better facilitate learning.- The cross-role organization of
the cadre helps fecilitate a more expans1ve type curriculum development

LSO

because the cadre members can use the resources of their cadre members to
help broaden the scope of the subject matter to be developed."The Ndult
- Educator, the‘Social torker and the Social Psychological Snacialists can
nrovide feedback from non-academic sources which also help in developing
curriculum materials -that facilitate léarning.
- The Coordinating Committee was orqanized in response to the need for
a formal body within the FTPP to organize and communicatc the activities
of all of the components 'of the proqram. This need was recoqnizad in
December, 1968. Ray Jerrems, the Dircector of thu program at that time,
had proposed that a committee be established to formulate ‘policy to be
submitted to the Executive Commititee and to supervise the imnlementation of
approved policy. Its memborshih vas to be composéd of a representative
from cach committee and the Ford staff. However, it was later decided that
the. representative of this committee be the Chairman of the Cross-Role
Committee, the Curriculum Committee, the Résearch and Evaluation Committee
and the Executive Director.1
The Research and Evaluation Committee which is no longer operative was
grouped under an. administrator who was answerable to an Execut1ve Committee
This was the way in which Cross- Roie had organized it in. Hovember, 1968.
By iiarch, 1968, the responsibilities of the Research and Eva]uat1on Commit-
tee had been suggested. It would be concerned with collecting data to use
as guidelines for the'coordinafion of research within the program.2 Later
a sub-committee was to be formed with representatives from each school and
a historian to be emploved to obtain and record data.3 It"waé also sug-
gested fhaﬁ a non-participating observer attend cadre meet_inns.4 Throughout
the remainder of the year the nroblem of the role of research in an action
proaect vias becoming clear in terms of def1n.nq, administering and legitimiz-
" ing this comnonent

1“Raw Chronology," op, cit., p. 23.
2Ibid., n. 4. |
SEQjQ,, p. 5.

*1bid., p., 10,
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The Research and Evaluation Committee in its operation evaluated
the Summer Program of 1938, the cadres in operation in the school, and
examined the goals of the project.

In the summer of 1969 a full-tiine Director of Nesearch and Evaluation
became part of the FTPP, Thc guidelines and purposes of Research and Eval-
uation have changed. The FTPP is not being done just to assess teacher
effectiveness in the classroom. . . . but also to develop knowledge on the
identification and selection of nersonnel for the program the tra1n1ng of
professional personnel for service in urban education, ‘thie placement of
professional personnel as a groun in an urban school, a case study of each
Cross- -roles cadré as a soc1a1 system, and a follow- -unp study of the cadres
in their placement year Because the proaram is problem-oriented and
flexible, research in the beginning is app11ed researcn.]

The Advisory Committee was also one of~therinitial_committees of the .

program. Its purpose was to act as a communication link to the school
system and the university and to give advice and make recommendations on
the development and”ﬁmplementation of the proaram. It began operating in
April, 1968.2 By January of 1969, it was felt that, "The Advisory Committee
has not functioned adcquately because the issues it has raised have not o
been responded,“3 At that time it had not been meeting. - Suggestions were
~made to disband the committee in October, 1969, because its duties had been
“usurped by other committees in their activities.4
Although the policies of the FTPP are suggested by the. Cross-Roles,
Coordinating, and Curriculum Committees and apbroved by the Executive Com-
mitiee the university Ford staff has as its qeneral resronsibilities the
tasks of adm1n1ster1no FTPP policies as they relate to their roles. The-
staff as it onerates today consists of the Executive Director, an Assistant
Director, a Director of Research and Lvaiuatnon, Research fissistants, Cadre
Liaisons, a School Liaison, Commun1tv Liaison, Coordinator of Dissemination

and Demonstration, Group Process Consultants, and a Historian..

.

~

: ]Hayne Doyle, "The Function of Research and Evaluation," Reseé?ch and
Evaluation Papers and Reports 1962-1870, ed. by ‘layne Doyle, FTPP, '
University of Chicago, liovember 24, 1969, pn. 7 and 8.

2
3

"Raw Chronology," op. cit., p. 7.

L

“Progress Report, January, 1969," op. cit., p. 1.

Full Tt Provided by ERIC.

ot Chicaao, 1969, p. 1. ({(iiimeogranrhed)

v ) ) L
IERJf: 4Henmetta Schwartz, "Progress Report: HNovember, 1969,"‘FTPP,_Un1versity
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The Executive Director facilitates communication, integrates all

phaseé of the program, sclects staff members and consults with them on

the implementation and dissemination of the program. The Assistant

Director's work involves budget and the other necessary paperwork involved .

in communications and the coordination of the entire FTPP. | b
The Director of Research and Evaluation establishes and assists in

establishing evaluation guidelines for.the staff and cadres by which they
can evaluate their onerations. The Research Assistants act in two capac-

ities. One is that of a non-pariicipant observer in the evaluation of cadre o
activities and in analyzing the cadre as a sccial system. /lnother Research
Nssistant is university based and deals with describing and analyzing the
FTPP in an effort to actualize the decision-méking process as an exercise
of nower. '

Four sta f roles are re]ated d1rect1v to cooncrat1ons The Cadre Liaison
ro]e nelps fac111tate and coord1nate cadre onerat1ons in the school. He is
also the ‘link between the FTPP staff and the cadre. The <chool Liaison is

a resource person to cadre members’,. the school adm1n1strat1on and the school
staff. He facilitates snecial requests from the cadre which may involve
materials and other resources that are not readily accessible. He also
serves as the staff representative to the Chicaqo Boérd of Education. The
Community Liaison provides consultative assistance to cadres, schools, and
communities as they interrelate into school and community activities. Group
Process Consultants work to facilitate ooperative relationships in the cadre.
The Coordinator of Disseminaticn and Demonstration nlans proqréms vihereby

other educational institutions as well as the community can become aware of
the activities of the FTPP. The Historian collects and records the activi-
ties of the FTPP as they develop.

tthen the program began, the staff consisted of a Director and Assistant
Director. ‘As the cadre model became onerational other staff members were
added--a nistorian as part of the Research and Evaluation, group process
consuTtants,‘groqp_trainers and people _acting in the ro]e'of school liaison,
cadre liaisons, and research assistantz. In the second year of the program ‘
these roles became formalized and the full staff that had prev1ous]y been’ 4
“outlined developed. The School Liaison role has been taken over by one of : P




27

the Cadre Liaisons.' One Cadre Liaison acted as a Curriculum Coofdtggpor.z

The Community Liaison became a cadre recruiter along with his formal duties.
Despite the fact that therc are only four official full-time staff

positions--that of thec Executive Director, the Coordinator of Dissemination

and Demonstration, the Director of Research and Evaluation and the Community -

Liaison~-~-the Cadre Liaiscns and tihc Research fissistants in the performance
of their job do work that amounts to full-time positions. ilany staff mcm-
bers feel that they end up performing tasks which are not part of their role
as they define it. |

The staff is unique in comparison with other teacher-training programs
in the sense that most of the members have been teachers or adm1n1strators
in the Chicago Public School System and therefore have had pract1ca1 exper-'
ience with this system. Others have taught in universitiesxor‘other pub-
lic school systems. A1l of the part-time staff members are ‘qraduate stu- .
dents with most in a PhD program at the-University of Chicago. .

In implementing the policies of the FTPP, the staff has enebuntered
the same problems that have characterized other components of the program--
lack of clearly defined goals, lack of communication and coordination of
activities. This should not be construed in the sense that the cadre method
of teacher treining is ineffective and useless. To the cohtrany, the model
is a feasible one which shows that teachers provided with specific train-
ing oriented to teaching in the inner-city schools can provide quality
education for black children if resources are available and there is a col-
Taborative effort on the part of the teacher-training institution and the
. school system. ' ’ |

The problems that do arise are usually those characteristic of bureauc-

rae1es SO they are imnortant in the sense that inefficiency, ineffectiveness

and failure to implement ‘the operational goals can result if tiere is dif-
ficulty in cdmmunicating and collaborating of the organizational nolicies.

| The experiences of the Nssistant Direcfor who has participated in the

]Th1s was due to the resignation of the School Liaison because of.
- other commi tments.

ZGeraldine Brovnlee, "The Cadre Liaison/Curriculum Coordinator Role,"
Resource Papers: Ford Training and Placement Program, ed. by Sandra
ilcClenney (Tolbert), FTPP, University of Chicage, April, 1970.
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program since 1968 have paralieled my observations as historian of the
program in the sense that:
Everybody's trying very hard, yet the program doesn't seem to cut
through the fog gnd be a Plear (emphasis mine) success. the way
it seems to mc it should. ihat's wronq? I can't seem to put my
finger on it. It scems the-answer I15c the program is diffusc and
complex rather thaan clear and simple.

One of the obzervations that I have made that seems tec account for the
lack of cicar-cut success is tnat the nrogram operates within the context
of cstablished social systems that ave oriented in many cases to a tradi-
tionalist anprosch to teacher training and nlacement. Therefore those
social systems which have resisted or resented the cadre model have made
cadre operations difficult. Also the fact that schools do not act in
isolation and even though the tics to other institutional structures may
be invisible they are nevertheless therc and have nevertheless had an effect

on the school as 1t cnerates and ireretore the cadre as it operates within

the school.

The staff meets once @ Ueel 0 discuss policy making and policy imple-
mentation. Specific issues are dealt with in terms of the evervday operation
of the program. If Cadre Liaisons have problems in-cadre operatidns, these
pkoblems are brought to th2 sta¥f meetings where suggestions are given in
order to help improve the situation. If there are specific problems,
usually staff inaibars d1“ecfly concernad with these areas see each other
nersonally to deal with thosa rintiems,

A1l staff members have the oppovtunity to visit the schools in which R
the cadres are piaced. There is a meeting once a month .for the cadres and
the staff in vhich particu]ar i3sues of common concerns are d1scussed by
specialists in that arca. Issues such as the role of school administrators
4in the cadre and the “TFP, the Black-thite issue, and tne nature of research
and evaluation have been dissusend.’ These meetings are planned by the

1James H"CQWDD€11, Position Tntowpr tat1on Paner requested by the
historian from staff incmbers, FTPP, Univérsity of Chicago, 1970. The
cadre models do onerate and ther are effective cadres; therefore, there
is "success" but continued efforu, need +o be _made. to implement fully
'the ‘operational. goals. - —

2Informatqon on the discussions and topics of the FTPP a115cadke
Q 2tings are available.
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Plann1nn Comm1ttee which is composcd of representatives from the cadres
and the staff. '

The staff begins early to discuss the selection of schools and to
begin active recruitment of {iAT-{IST students for the following year. .This
begins about October and by April, the schools and the cadre have been
selected as well as the expericenced teachers who will work with the cadre.
The addition of a Coordinator of Dissemination and Demonstration for the
first tife in the program in December, 1969, marked the beginning of a
formal attempt to 1mplement one aspect of the conceptual frameuork of
th;els propoéaiZLdenonstrat1nn the activities that develop from the
cadre model. /i Conference was held in April, 1970, with pagt1c1pants com~
ing from teacher-training institutions and public-school syétems both in
Chicago and other arcas. A Demonstration Center waé‘held in June vhereby
" other Chicago schools could see the activities of the FTPP.




IV
CADRES AHD EDUCATICH/L SPECIALISTS

The traininﬁ and placement of educational specialists arc the major
purposcs of the FTPF. This qroup of educational sqecia]ists is called a.
cadre. The cadre is made un of the students at the university who are in

~the training progran plus experienced teachers and an administrator who
work with them. The operation of the cadre in a public school embodies
the concept of the co]labérative nature of the FTPP. The operation of

=1 the cadre in the school also embedics the operational goals of the FTPP.

The uniqueness of the cross-role training process is that it has as
its goal the welding of the cadre inte a gvoup of educational specialists

vho have a thorough knowledge of all aspects of the school program and the
relation of each professional tc that prcgram. This is done by each per-
son or specialist becoming familiar with the duties, responsibilities and
expertige of the other specialists. By beacoming familiar with each other's
role, the individual specialist is more avare of how he can draw on the
resources of other specialists and what is necessary in terms of his input
to make the cadre model work in the schooi.

The group process consultants aid in developing skills by which mutual
support and respect will be engencered. The administrator is necessary for
effective cadre operations in that he is the power of authority in that
school. !ithout his participation and approval of cadre activities, cadre
planning and decisions become ineffectivc and cannot be 1mp1eménted. Also
the administrators help to implement the cadres' goal'of—assﬁsting the :

-school staff indeveloping a sense of shared responsibility for the entire
program of the school. T.

The cadre meets each veek to provide continuous tra1n1nq 'These meet-
ings are designed to nelp facilitate the ‘implementation pf cadre goals.
‘Through shared responsibility and shared problem solving, the cadre also oy
provides support for members who feel thwarted by their duties or who need \
heln in develoning a qyrr1culum nrogram. Despite the theoretical construct
of the mutuality of effort that is supnosed to derive from this type of
model, there was some indication that cn the part of the teachers in the
program in the 1968-1969 operational year that the " . . . training in

]James cCampbell, "The Role of the Administrator in the Ford Training
g id Placement °rogram,“ FTPP, University of Chicago, 1969.

-30-
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group pf0cess skills apart from relevant tasks, does not necéssarily result
Jin effective vorking re1atinnshins.”]

The reasons given reflected on the difficulty of not knowing what ong's
role expectation is as a member of the cadre. The cause of this lack of
role definition has been attributed to the FTPP staff not having formally

~defined a structural framework of role expectations or proceduré of be-
havior whereby the cadre will be aware of its role expectations within the
constraints of the FTPP.2 ' '

Another factor is that the cadre members sometime lose sight of the
fact that they are involved in an c:iperimental program and that they there-
fore. have the opportunity to define for themselves what they think should
_be their role expectations within the informal structural framéwork‘that
FTPP has developed.

The organization of the cadre begins with the selection of, the schoo]
in which a cadre would operate. The criteria for the selection of schools
is based on that area of teacher training in wirich the program wiéhes to
focus in deveioping a model for dissemination. In the beginning of the _
program, the basis for school selection was that it would be a predominantly
black schoo], an inner-city school. However, other schools have been con- .

1dered that are designated inner-city schools but their enrollment is not
predom1nant1y black. Thus the program's basis cf school 'selection has been
broadened to 1nc1ude all schools or urban schools.

~The schools in which the cadres have operated have been all black with
the excention of the Kenvood High School which has both black and white

‘dstudents and the Horace ilann Elementary School which 1is really almost pre-
dominantly black. On several urcas|ons, schools with white students vtho
are not considered middle-class because of their status and schon]s which
have a Spanish-speaking population have been considered.

The basis for selection of a school is determined by the amount of -
student and teacher transiency, the achievement levels -of the students,
location of the school, cdmmunﬁty feélinqs and the degree of tension in the

]Hemorandum from Patricia Edgar to Coordinating Committee, Re: Second
Draft of Ford Proposal, FTPP, University of Chicago, 19€9, p. 5. '

21b1d , Po. 4 and 5. See also Edwin Bridges,- uemorandum to the Research
and EvaTuation Committece, op. cit., pp. 2 and 3.
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school. The administrator also has to give his approval which is con-
tingent on the approval of the District Superintendent, the Area Super-
intendent, and the General Superintendent. Once the principal does approve,
the FTPP approaches the faculty for its approval. Then if this is ob-
tained, faculty members who wish to participate in the FTPP are recruited

to become members of a cadre. |

lhile the staff is involved in the school selection process, théy aré
also at the same time recruiting Educational Specialists from the university
étudgnts in the Adult Education Proaram, the Social Psychological Specialist
Program,gnq_Socia]_Service Administration as well as {INT and (ST students.
Once the school has been selected and the faculty has approved the operation
of the cadre, the staff then selaects the experienc@d teachers who will be-
come a part of the cadre as it operates in the school. The university-
based students and the experiencad teachers come together for the first time
in an orientation meeting <n June and then they train together during a six-
vieek summer program. » , |

Following the Summer Program, the cadre then goes to the selected school
in its 1ntern§hip year.. Then in the Second Summer Program, they develop a
proposal on which they \/i11 base cadre operations in the Placement Year
of their training. According to the FTPP thevP]éceEent Year is the end of
the cadre members' commitment to the FTPP, althcugh two of the original
schools that started with the program are still using resources that were
available to then throuah the FTPP.

In the orqanization and planning stane of the FTPP in the sbrinq of
196G, the schools for the operation of the proqram vere selected. DuSable
and Kenvtood vere the hian schools selected. The clementary school cadre
vas slated to spend their placement year in a new elementary school, the
Kerfoote-Vincennes Sciiool, which was on the drawinn board due for comnle-

- tion in September, 1605. In the meantime an interim school had to bLe se-
lected. It vas done at the last moment and the cadre because it nad not
been previcusly introduced to the faculty through the school selection
nrocess previously mentioned experiencad great difficulties in the begin-
ning of theiv ihternshiplyear.

Kerfoote-Vincennes would have been a unique school if it had been
built because of the nlans the FTIPP had anticipated for it. For one, thg

sl
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Executive Committece of the FTPP appointed staff members to work wivh the
District Superintendont in scrcening rrincipals for the Kerfoote School

in coordination with Board of Education requlations and po]iCies.] Two
persons were recommended. by the Execut1Ve Committee~to be principal of the
schoo].2 In July, the cadre was to1d that they would be civen the opportu-
nity to participatc in the selection of school desigh, grade level limits
~and budget.3 “

After designating the schools, the staff and the organizational com-
mittees began nlanning for the Summer Program. Three areas were designated
for training--qroup nrocess seminars, saturation study of the community
in vhich the school 1s Tocated and micro-teaching. 4 “A11 of the university-
based interns and eoucat1ona1 specialists werc whites. Also the policy-
making committees were predominantly white. So the Executive Committee
decided to add new members who vere b]ack.5 And a special effort was made
to use blacks as experienced teachers.

Plans were also made for an orientation meeting vhereby a format would
be prov1ded to 1nc1ude 1nformat1on from the comm1ttees on their roles in
the proqram in order to ‘generate d1scuss1on and reaction to the FTPP as
well as to acquaint school personnel with the available resources of the
FTPP. llhen the conference was held at the end of !iay, the issues that
viere raised vere the need to define the goals of the program, the need to
focus on communication, the deve1onment of the curriculum component, the
degree of student involvement, b]ack—vn1te host1]1t1cs, the s1ncer1ty of
university questionnaires asking for participant interest. “Host of. the
interest centered on curr1cu]um develonment 6

The act1v1t1es that surrounded the organ1zation of the conference
indicated that in terms of the future opcration of the FTPP orie of the
most pressing problems would be comunication and that better coordination
of plans was needed. The suggestions racc to alleviate these .problems were
a FTPP newsletter, more gencral meetinas, a greatcr awareness of the demands

Tu

5 Rat: Chroraloay," on, cit., n. 7

3Ib1d , b. 8.

Ibid., pn. 6.
51b1d., pp. 6 and 7.
<Ibju., o. 8.
“1bid., p. ©.
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made on the university students so they would‘not be overcommitted. Also,
thg need wras felt to estabilish priorities in terms of the aqcals of the
prdgram and the realization that goals themselves had to more clearly be
defincd. ! o

The Summer Proaram ccinsisted of lectures, discdésions, curriculum
sessions, cross-role sessions and micro-teaching. Participant response
to the Summer Program vias ambiva]ont.2 Based on that experience, however,
changes tmre made for the next summer progiam. Thus, the Summer Program
marked the beginning of the trainina phasé of tne FTPP.

Once the cadres were in their internship year, the second part of
the training program took nlace. The Social Morker was at both the Lewié-
Champlin Elementary School wnd the Kenvood High School. At the Lewis-
Champlin Elementary Schocl the social viorker's act1v1t1es vere vith & Gth
grade unit that consisted of four classes, four teacners and a teacher
aide. She worked with two grouns of students throunhout the year in
cooperation with their teachers. Along with the teacher shc made home
visits which were reported as beino favorably viowed by those parents that
vere visited. Two cadre teachers vorked with the young beys and the social
vorker vias able to provide these cadre members tiith some of the skills
necessary.> %

At Kenwood,_the social vorker concentrated on community involvement
with the school. The purpose for this activity was to make the school
avare of community problems and social problems that interfere with learn-
‘ina‘ﬂfln both schools the social worker acted as a resource person to other

ca re ‘members and to non- cadrn faculty members. At the end of tne 1ntern-

-

ish1p year both scheols viere anx 1ous to retain the services of the soc1a1

'Workers - Kenwood -wanted to expand this procram in order to have a un1t
of social workers.4

The Psychological Snec1a11sts operatcd in two schools Lewis-Champlin
and Kenwood. Their concern was u1uh helping nrouns and 1nd1viduéls in the

1bid.

«Z“Summarv of the Ford Tra1n1nn and Placement Pronran Post Summer 1968
Evaluation Quest1onna1re,“ FTPP Un1vers1qy of Chicago, 1968. (Duplicated)

: de

3uymora1dum from Patr1c1a Edqar, Op. Cit., n. G.
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schools examine their roles. Then they would use their feedback to pro-
vide data to the schdo1~reqard1nn noy these individuals operate within the
school and iow the school affezis the opevatiens of these individuals.

Jn the elementary schoul, there weve difficultias that hindered the effec-
Jtivenass of the pe ycno.oq:b(i speeialist.  The major one vas the way in
which the teacheris time is stiucturcd in that the teacher is in “the class-
room atl day, thus leaving littie time for teacher communication. Also,

there wae sivciy racicl tansion in the scheool which also hindered effec-
, ) _

. :

tive perdommanz oF this apecd

Al

.
o BN
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I

In buth cchools che noychoionizai speciatist operated as a resource
person who was availuble 40 both the studéﬁts and the faculty., At Kenwood
the psychb1cgica1 spacia!iﬁt heiped the jibrarian to obtain students' views
on their use o7 the ?ihtary;z Noth of the psyshological specialists felt
that membership in the cagre facilitated the operation of their roles in
that the cadre gnve supnori in shaving their experiences and information
regarding ent Ly into the soctal system. . Conversely, the psychological
specialist could provide insights that neiped raduce tensions relating to
cadre onerations in the schooT..,3 |

There was ¢nly one Adu1t Educator wic was at Kenwood. She worked with
the cadre as a counsailer and a‘VIJo* The lack of space handicapped ac-
tivitics, but 2 number of COUPAES vere w1anned vor the adults of the com-
munity. The acult educator is urained<t0 analyze the community and to
identify the neees oF the community, na}tﬂruiars/ those of the parents as
“they relate to =he education of their children.

The DuSabie cadre confistnd of on]y PIAT's anu expertenced teachers.
The. DuSab]e sadire because of its curriculum activities and tie integration
of the cadrée into tha ongoing suciel systam o7 +hﬂ chool was identified
by the Coordinating Commiteoe as neing \nCC“bufU] " The Curriculum Com-
mittec had bycitcher ol dy 7.0t & sense of commitmant to the DuSable
cadre because o7 zho curricuiun develcenmental activities of that cadre in
the Summer Program ot 1065 which wore stiii being cariied out in the intern~
sk1n vezi. The Drdable CﬂdYe had dethO'nd o poetry anthology for 9th grade .

I — R -

Q
1££§£é; sen also “'Raw Chronology.," op. cit., p. 24.
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students who were in the Basic and Essential English c]asses, but it was
used by a variety of English classes. 1
In the arca of mathematics, members of the DuSable cadre deve]oped
new materials to be used in the 1968-1969 school year. The focus was on
pre-algebra curriculum materials. Throughout the year, other math units
werc developed as well as high interest qames and math puzzles. !lhen
school began, the lMathematics Consultant worked at the school in the morn-
ings. and eventually the entire department tias involved in the cadre activities.
The DuSable cadre has from the very beginning made use of all available
resources whether in or out of the cadre. During the internship year in
February, 19€2, there was a cadre initiated project. It was a Black Liter-
ature component for grades 9-12. Students participated in this project in
order to give immediate feedback on the literature proposed for inclusion
in this area.3 The DuSable cadre also initiated a tutoring program in read-
ing at which they worked during their internship year.4
However, the DuSable proposal for the Summer Program 1969 reflects to
a areat exfent the problems that the cadre had itself identified. The
nroposal said:
There are channels of riqgidity betueen,new”staff‘andlold-stafﬁ, L
between teacher and counselor, truant officer and principals. The.
cadre members grew in their knouledae of pach others roles, but they
failed to evolve new roles or even use. effect1ve1y ‘the existing re-
. sources in the school. In spite of the creation of the cadre and
“ the resu1t1ng increase in knowledge, very little had changed in the
practical sphere of meeting educational needs in new ways. . The
- existing curricula, textbooks, and other teaching materials have
not been significantly changed, nor has any program for chance been

deveToped. The structure of the schonl forced the cadre members
back intc isclated classrooms and offices . . .

It is unreasonable to exnmect-that professionals aiready trained to
patterns of isolation can in a year's time invent new ways of sharing

Robert Parker, "The DuSable Enq11sh Curriculum Comm1ttee," Resource

Papers, op. cit., pp. 52 and 53.

zdemorandum from Patricia Edaér op. c¢it., pp. 18-21. Pamela Ames,
"A tlathematics Program," Resource Pppers, op. cit., np. 57-59,

3

Robert Parker, op. cit., p. 53.

4Hemorandum from Patricia Edgar, on. cit., n. 18.
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resources and responsibilities in a school where the operating structure

reinforces isolation, and, *hich, indeed f?rces students and teachers

into arbitrary and d1vcrs~ groupirgs . .

The Kenwood Summer Proposal alsc indicated the necessity cf further
training. It concentrated on scihiool pclicies and procedures, curriculuim
and plans for the 196Y placement.? WThe DuSable Summer Program was to es-
tablish an unstructured "mini-school" in order to concentrate on the problem
of teacher rinidity and isolation.3 ' ’ L

‘The internshin year ended‘Vith plans Leino made for the placement year,
M1 of the interns ekpressed a desire to remain in the urban school setting.
The interns at DuSable remained for the nlacement year. Twe,of the interns
at Kenwood were not asked to return.4 The elementary cadre was dissolved
becausc the proposed scnool, Kerfoot E]ementery School, would not be com-
nleted by September, 71969. 5 Some of the cadre members remained at the
unrvcrsrt/ to complete araduate vork and others went into other urban schoo]s.
' The "failure" of thc Kerfoote-Lewis Champlin cadrc could of course
have been anticinated in that in its initial operatrons it did not . correspond
at all to the FTPP school selection process model. This is because: '

. . the cadre was placed in an urban school for 1nternsh1n vhere
tney had had no previous introduction to the principal and faculty--
nor had the school professionals been prepared for them. The
following weeks were traumatic for the cadre mewbers because of the

- black-white and FT3 dissues, and other circumstances that had pre-
ceded them into thc school: such as: teacher-principal relations,
a nigh ratio of ugassiqned teachers, and extremely poorly main-
tained buildings. '” o

Also the FTPP knew in Cctober, 1962, that the Kerfoote School woqu not
be comp]ete.7 So the disbandina of this cadre is no indication that a
cadre-model was unsuccessful, but it does noint out the necessity for a

Ubid., pp. 14-15. 21hid., p. 1.
- 33. Dalton, R. DiOrio, . Kimmons and A. Listonbee, "DuSable Cadre

Summer Pronram,” Research and Evaluation Papers and Reports: 13638-1970,
op. cit., pp. 4-5. : B

4“Progress”Reppr June, 19G8," on. cit., p. 2.

“Ibid.
Cﬁcmoranduu from Ptricin Edqar, on. cit., p. 13.

7

ﬂRéw Chronology," op. cit., p. 18.
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collaborative effort of the three comnonents of the program if it is to
-be imnlemented successfully, R

During the 1968-19G9 operational year, the FTPP had bequn vorking
on selecting scnools and'recruitinq\educational snaecialists, i \T and ST
students and experienced. Yo |

The entire project . . . (had) been affected by the rapid growth of

black separatism. So strono had this movement become that several

~ schools in the spring of 1909 responded nenatively tc the nlacement
cf a cadre, vhercas all of thCSGF§CW001S scemed to be recentive to

such an idea in the snrinn of 1943,

A1 of "the university-based cadre members at DuSable, Kenwood, and
Lewis-Champlin were white. However, the cadres in the FTPP's 1969-1970
onperational year included both blacks and whites with the Forrestville
Cadre having all black university-based interns. “Their analysis of
educational concerns and the srecial concerns of black faculties in
certain urban schools serving black communities led them to suggest FTPP
nlacement of an all-black cadre.”2 The Horace ;lann cadre's university-
based interns were both black and white and the Hyde Rark cadre had one
black university-based cadre member. ' -

So- the Summer Program for 1969 included five cadres, three going into
their internship year and two into their placement ycar. For the new cadres
"The formal phase of the Program-cohcentratéd on 'The Black Learner' and
other issues, particularly related to urban education.” The informal phase
of the program 1as devoted to curriculum planning, micro-teaching and cadre
developmental activities. The DuSable and Kemwood cadres were developing
the pfogram that they had proposed in the spring which would become oper-
ational in their placemént year. . |

Thus the FTPP began its 1969-1970 operational year with five cadres,
two in the placement year and three in the internship year.
he most discouraaina aspect of the prooram was the late placement .
of what is now the Hydc Park cadre. The administrator and the ex-

‘perienced teachers were not able to work wgth the. university-based
Jinterns during the summer training period.

1

]"Proqress Report, June, 1969," bﬁ. cit., n. 3.

ZHemorandum from Patricia Edgar, op. cit., p.'12.‘

3”Progress Renort, Hovember, 19G62," op. cit., p. 3.
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his discouraging note on t:hich the Hvde Fark cadre henan vas reflected
throuai: tiw vear din the cadre's cnorations et Hyde Park.

The liyde Park cadre did not use the resources of the cadre, hor
did thoy workvuithih tic structure of the nroposed cadre mode].] Tuo
of the interns left the cadre. dre of the specialists, a social worker,
felt that the cadru irncued FatILF LHdn aided her. The Hyde Park cadre

decidded to d1sband Lo They mave LHL fo]]ow1nn reasons:

5 a

1. a 1ack of manpoiier to Lo rcsoons1h]c for corroct 1mp1cmentat1on
of our nroject nronosal:

2. a cuestion of ability tc imnlement our nroncsal with a budget -
that is tie-thirds of tie requesicd hudget:

3. a set of forces at Hyde Park Higii School which from our noint
of vic: imnede the frec oneration of the cadre's internal oper-
aticns and the operaticn of the cadre in lyde Park iliqh School:

¢, and a lack of communication betweﬁn tic Ford Training and Place-
ment Proaram staff and the cadre.

The Forrestville cadre's annroach to curriculum naralleled that of
the DuSable cadre. This cadr~ nas also participated in a variety of school
activities and in many cases tias initiated thesc activities. ‘
They have been decisive for the re-organization and development in
the matiy and art departments and for sianificant innovative tirusts
in English and science. In sc¢ience, nhotoaranhy has been used as

a basc for learning invclvement throuct: an entire process ithici
includes making cameras.

Eiaht cadre meribers are involved.in the 'Concerned Tcachcrs of
Forrestville.' Tugy are vorkina in n]ann1nq for a revised rurr1cu1um
for the new school which is te be the lartin Luther King High Scnoo].

]Fnrd Training and Placement Proaram, .iinutes of staff mectina of
* January 3G, 1970, FTPP, University of Chicaco. (Duplicated)

2Jemoranddm'lron the Hvde Park Cadré; FTPP. University of Chicaqgo,
dune 10, 1970. (Dun]1cated)

3Bruce-Thomnsett, "Some Imrressions of thic Cadre's Effect in School
Settings: /n Interim Renort,” FTPP, University of Chicaqo, April, 197G,
10. (Dupnlicated) .

4Hewsletter, FTPP, University of Chicado, fioril, 1970,  (imeographed)
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e The Heorace fann cadrc perhans comes closest to tho FTPP cadre model
1n terms of both the concentua] and the oncratlona] aoa]s of the program.

At Horace flann a Reading Program for the primary qraces vas set-up. A\
Discipline 'orkshen which was a joint project of bothéthe cadre and the
PTA and Black Festival proaram tere aiven, The cadreialso initiated a
student nersletter. The social vorker focuscd hér activities on the
children, pafents and teachers.’ Cadre mcctinns'vevc tﬁé basis of in-
servicce training. Jatnemat1cs, reading and an. Educat1onal Psycholoqist-
mwere used as rﬁfources 1n curriculum deve]onment anJ facilitating learning
skills.] | | |

In the spr1nq of 197u‘ the three cadres vcrked on their Summer Program
nronosals. The Hyde Park proaosél vas not accertable but the liorace iann
proposals and the prdposaTs from various cadre members at Forrestville werc
considercd excentional, "One examn]o vas the enthusiasm generated over
the science proposal from Forrestville.  On the basis of a noll of the com-
mittee in the last few veeks, tne Forrestville science grant vas approved
with Tittle hesitancy and. cons1dcrab1c praise,’ ne LT ‘ : \
Cne of the problems of cadre operations in tne schools in the intern-

ship year is the inteqration of tnL cadre into the on- -going social system,

vuﬁnvtnat one of the operational, ﬂoa]s of the FTPP is to aid the school staff
in develoning a sense of shared resnonsibility for the entire program of
the school. The cadres through their operations have invoIVed themselves
in proqrams which have facilitated this qoal. The DuSable cadre has been
most successful-in ihplementinq this qoal’and it's perhaps becausc this
cadre from the beginnine made use of non-cadre teachers in the nlannina
of their nrograms. /lthough the university interns were white and dif-
ferent, they vere not regarded as unsurmountable obstacles or as "elite”
wheréas celitism uas sometimes a2 problem for black cadre members in schools
with a predominantly black or integrated faculty.3

‘]FTPP Snring Conference, April 16 and 17, 1570, Univérsitv of Chicaao;
FTPP iieusletter, December, 19G9, January, narch Anr11 and nay, 197C; and
Bruce Thomnsett on. cit., pn. 7—9L .

‘ .Zuemorandum from lenneth fiarantz to Curriculum Comnittee, Re: Report
~ of meetina uay 20, 1970, FTPP, University of Ch1cano, flay 20, 1970.

3Bru¢e Thompsett, op. cit., pn. 8, 11 and 14.°
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This is significant in that the cadre is a nroduct of several grouth
“processes throughout its trainina in the. academic year,.tﬁé internship year
and the nlacement year. Throughout this grovth the cadre should develop
nroblerm analysis skills, nrronran development capacitics, and chanae agent
potentialitics in the scihools. "This nrogression implies that the aroup
will have developed the interpersonal relationships and support mechanisms
necessary to full functiconine in the trainino phase and during the begin-
‘nina of the internship year,“] if the cadre is to function effectively.
However, if there is faculty resistance to the cadre as it bedins its
internship year, valuable time will have to be utilized by the cadre in
dealing with this problem, thus retardina the immediate integration of the
cadre into the on-going social system of the school.

The placement year of the nroaram is the most 1mnortant "For what
is the point of preparing personnel for the inner-city if those so nrebaréd
do not enter the inner-city school or, if thoy enter, do not remain long ™~
cnough to make any impressions, as is sc often the case todav'?“2 At -DuSable,
all but onc” “intern becane full-time faculty members. At Kenwood, five re-.
mained of the e1qht
‘ The cadre members are operating as a cadre but they also use the cadre
model in their relationships with other faculty members in terms of school
nrojects and programs. The cadres have been extended to include other
faculty members so in a sense it has become an "extended" cadre.

There is no official staff member who is the liaison between the
FTPP and the nlacement year cadres. In tie DuSable cadre, a former DuSable
cadre member tho was also thc Cadre Liaison for Hyde Park acted in an un-
official role of a Cadre Liaison. The meetinas ‘that Kaffic !!caver had with
the DuSable cadre reflect on thc cadre's perc:pt1on of the FTPP's commit-
mont to them in their placement year. The cadre vias described as wanting
resources to assist in solving their internal nrob]ems.4 The FTPP had

1yames licCamnBbell, “/ Personal Point of View of the Goals of the
Program," FTPP, University of‘Chicaco, October 17, 1569, pp. 1-2.

zdacob Getzels, on. cit., pp. 201-202.

3Henrietta Schwartz, "Prograss Report, ilovember, 1969," op. cit., p, 5.

4Fo.d Training and Placement’ Program, :iinutes of staff meeting,
=bruary 12, 1970, FTPP, Un1VLT¢1tj of Cn1caqo.

(.
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nrovided resources for the cadre in helping implement their math and
English programs.] The BuSable cadre submitted a proposal which will be
collaboratively funded with FTPP nroviding university resources.

-~ The School Sclection Process benan in Nctober, 19C9. This time more
emphasis vas placed on recruitine expericnced teachers thian before. Three:
schools tere selected--two vocational hiah schocl$ and one elementary
school. The elementary schcol will have two social vorkers. Each hiagn

"school will have-an adult educator. The llorace i'ann Elementary School will

have an adult educator whe will be in’ the internship year of his train-
ing vhereas the rest of the cadre will be in tho‘placemeht year of training.

Thus it is evident that as the FTPP onerates new cadre models develop.
‘Hovever, in terms of the conceptual Qoals of the nroqgram, the model as
originally conceived has not been totally operational in the sense that
all of the educational specialists have ndt participated in all of the
cadres. "Also, community inputs vhich were deemed'necessary in contributinn
to cadre operations have been winimal with the exception of the Horace !lann
cadre.

In terms of the total operation of the cadre in the scliools, there is
'evidence‘that suggests that in terms of becoming change agents the tradi-
tional obstacles that have thuarted chanage in the educational system still
exist; however, the very existence of a cadre even one superimposed on a
traditional school System makes an impact in the sense-that it shows that
through commonality of effort a method does exist by which'quality education
can be provided for students in inner-city schnols. 'Even if there is re-
sistance on the nart of faculty members vtho have resented what they con-
sidered as an intrusion of outsiders, these tcachers and administrators
cannot but become avare that something constructive is beinq done.

»I‘ Thus the school in which the interns are placed also is a factor in
determinine the typc of experiences, successis; and failures of the cadre
model. The racial compositibn of_cadre members hes also been a determin-
1na factor denend1no on the school in which the training takes nlace. The
react1on andtthe tyre of cooneration’ of the administrator also determ1nea
the degree of cffectiveness of the cadre. -

]Hemorandum frem Henrietta Schwa}tz to DuSable Cadre, February 2, 1970;
O 'P, University of Chicaqo..

E119
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~ Interns and experienced tcachers in the cadres have expressed the
opinion that in terms of the total school social system they have emerged
as leaders in various school committces, activities and preojects. A1s0,
once the 1nterns‘ao into tue school, their primary commitment and nkiorities
shift to that of the school vhereas before it was to the FTPP. This has
led to a difference in interpreting, formulating and implementing the
coals of the program amonc the staff, the committees and'thg cadre members.
One result has becen a resentment and resistance to rescarch énducvaluation.
The cross-roles concept of thic proaran has to be reexamined also. One
. cadre onerated viithout any educational specialists and was effective in
implementine program aoals. The Social 'lorker has operated more effectively
in the elementary schools. One reason being given is that thc smaller
staff and structure of the e]ementary school facilitates her activities.
On the other hand, the psycholoaical srecialists (there has been one placed
in an clementary school and two in two high schools) have found that they‘
can carry out their role functions more effectively in the high schools;
although, there has been difficulty in defining exactly what they should
do. The Adult Educator has been-in on]y one school; hbwever the community
in‘which she works has had favorable exper1cncc':1th educational insti-
tutions so her responsibilities and role implementation may be less dif-
ficult than in communities which have not had these experiences. The role
of the Aduit'EddCator is new so therefore the activities will have:to be
defined as it develops. s
The program is now beninnina to make areater use of experiencedfteach?
ers vho are already in the Chicago Public School system. This is because
in most cases their-commitment to urban education has already been demon~
strated. Their experiences in the inncer-city have made them awarc that
additional professional training is necessary to provide quality education
for black students and most teachers welcome the opportunity to get this
advance trainina. Because they are already ﬁodfd employees, the nlacement = -
yeér of the program would be equivalent to a return to their school after
a leave. . ‘
Thus some factors seem to indicate that successfu] placement of cadres
with "staying power” is dependent on the ut111za+1on of teachers who are
a]readv involved in the urban school system in which the university specialist

W
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training takes place. This, however, does not negate the relevancy of
the cadre model for training of prospective teachers. '

‘This point of view has been examined by John Sauyer in his article,
"The' Ford Trainine and Placement Philosophy as the Basis for an Alternative
Program to Train Teaciiers at the Undergraduate Level." . His thesis is that:
since the standard traininn methou for teachers fails to formalize and
systematize the varicus inruts vhich can b most bencficial te the trn1nee,
the use of the cadre model sheuld be annlied to underoraduate teacher
tra1n1ng.] The methods by which the cadre model can be used in undergraduate
tegcher training are discussed vith toe emnhasis on the idea that the model
should be flexible enouoh to be adanted to wridely different needs.2

iJohn Savwyer, "Tune Ford Trainina and Placement Philosophy as the
Basis for an “lternative Program to Train Teachers at an Undergraduate
Level," Resources Papers, op. cit., pp. 102-103.

2

Ibid., p. 106.
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THE COiliUNITY AiD THE FTPP
Community involvement which was to be a crucial part of the oper-

ational frameork of the nroaram did not develop as anticipated. The
community component of the FTPP is vieved as having four divisions,

M. . . the school communities, the communities of schools to be sclected

for future participation, the laraer black community and other communities
in which minority arouns reside.“] The stages of community resnonse to

the FTPP have rahqed from onen hostility to the program, a willinnness

to participate in the proaram and various degrees-of’disappointmeht vith
the operation of the program. These who have viewved the _program positively
are, however, not too optimistic because of the fear that once their

school 1is no longer involved in the program, cooperation, support and
university resources will cease.’ '
Community involvement was one of the components of the collaborative

base from which the FTPP model was to be developed.3v The Inner-City

Specialist Committee which developed the operational framework of the
program stated that:

University professors, practitioners i the public schools and citizens
in the inner-city community all have insightful but incomplete per-
ceptions of the facts and potentialities of the inner-city school . . .
The citizen of the inner-city community can speak articulately of his
own aspirations and of his hope for the improvement of community
Tife and yet the ways of the schecol and its vernacular are stiange to
him and his suspicions of theory and the university campus are nany.
Cooperation of these persons in the development of a new annroach to
the trainina and placement and sunnort of nrofess1onals w111 permlt

" us to begin to solve nroblems of inner-city schools.

' ]”The Comunity Participation in The Ford Tra1n1no and Placement
Proqram,“ FTPP, University of Chicago, 1968, pp. 2-3.

2"Post Summer 1968 Evaluation Quest10nna1re Parent and Community
Involvement," op. cit. .

3Jacob Getzels, op. cit., n. 288. (supra, p. 12) -

4InnernCity Specialists Committee, "i Program of Training and Placement
of Professional Grouns in Inner-City Schools, 1967," on. cit., p. 5.
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| The developrent of the nroposal which evehtua]ly became the FTPP
beddn in June, 1966. The Chicano Board of Education vas informed of
the proposal in January, 1967 and a request was made to have Chicaqo
Board Personnel on the Plannina Committee.] In ilarch two people from
the Board werc put on the Planning Committee.2 At this time, the Inner-
City Specialist Committee were in the process of “... . requesting com-
'muhity orqanization personnel to join the committee even though specific
school neighborhoods to be involved in this nroject have not yet been
determined."3
In April, 1968, a suggestion to include community neople and com-
munity agency representatives vias made in an Ndvisory Committee meeting
but no action was taken.4 Later in April, the Director reported that
nlanning for the orientation of community pecple was underway.5 One plan
that was proposed by the Lirector was the establishing of a pre-school
program.6 It was hoped that this project vould involve the community.
This proposal regarding a pre-school program has been suggested earlier.
The purpose was to provide continuity in primary grade experiences but
this proposal was never built into the'program.7
Throughout the operation of the_ program, "The involvement of parents
and community persons has been minimal, which may be attributed, in part,
to the fact that the community's role in the program was not clearly
defined."® Attempts have been made by'the program to involve the com-
munity and the need for community participation was recognized.9 Houever,
the community narticipation which has existed has been on the cadre level

rather than on the policy making committee 1evels.]o .
]"Raw Chronology," op. cit., p. 3.
22
Ibid.. . .
3Inncr-City Speciaiist Committee, "Programs . . . 1967," p. 2.
4"Raw Chronclogy," on. cit., p. 7. -
Sltic. '
°Ibid., p. 8. ...
Mtbid., p. 7.
8

Serorandum from Patricis tdr~r, on. cit., p. 25.
" Jupau Chronology, " on. cit., p. 8.

e e

Q ]ORaymond Jerrems, et. al., "Progress Report, January, 1969," op. cit.,
FRJC 4 and 5. Also, "Raw Chronology," op. cituizpp. 20-21.

IToxt Provided by ERI
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"Atvempts were made to ‘involve' the community (primarily parents)
in the first summer program; hovever, because of the differing  sets
of expectations held by parents and other participants, these efforts
vere somewhat less successfu].“1 One of the attempts made by the FTPP
to involve the community was a Community Saturation Progrém. nis vias
to be part of the summer trainina proaram for the cadres. The DuSable
cadre planned and gave four breakfasts for parents in the community.
The cadre had tioe assistance of five cormmunity people who'participated
in the cadre meetings until, ". . . after the thivrd week, the conmunity
people participated little beyond simply attending and sittino on the
periphery of the qroup.”z They. did, however, point out-that schools and
community agencies make promises and rarely live un to them.3 The Kentood
cadre helped to oraanize parents and comaunity agericies to estab]ish‘a“
coffee house proqram whoreby students and teachers could neet informally.
During its operation it was cons1dered successful, 4

The Kerfoot community was involved with the FTPP. They were concerned
with the nature of the FTPP's rclation to the Board of Education. They ob-
jected to the principal that had been selected for the school who was uh1te
On the part of tihe FTPP, there was the acxnow]edgement of " . . . the
validity of black unwillingness to be nu1nea pigs. u g

In the Summer Program, 1968, the "kerfoote Vincennes" cadre requested
the Executive Committee to give thew 1nf0“mat1on on identifying the legi-
timate voices in the community. and on now the community would achieve a
formal legitimate role ir the FTPP. The suqggestion that a task force be .
organized to identifty or define the community-school-university roles,
responsibilities and re]gtions.6

T (

-

]Hemorandum from Patricia Edoar, op. cit., pp. 25-26.

“Ted 1lelch, “The DuSable Cadre of the FTPP: An Observer's Report of

- Its-Growth and iietabolism,” FTPP, University of Chicago, Februar/ 12, 1969, p.

31bid.

[ ]
4demoranduﬂ from .otr.c1a Edgar, on. c1t , P. 26. omorandum from
Taylor Griffin, Re: Cadre Commun1t/ Nctivities, FTPP Un1vers1ty of Chicago,
December 4, JUD

5"Raa Chronology," op. Cigt, nn. 13 and 14.

®1bid., n. 2.

5.
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The Horace iiann cadre has made great effort to work with the com-
munity. "During the FTPP introduction to the Horace iiann School community,
a areat deal of overt hosti]ity existed between the community and the school.
However, both responded favorably to the idea of the FTPP going into ‘
Mann . . . ol Therc have been difficulties and conflicts but cadre-

community rclations continue to improve.2

The Forrestville cadre has not
heen involved in the community in any oracanized activity per se.3 The Hyde
Park cadre had community representatives, but the participation of some of
them was through the !oodlawn Experimental Schools Proaram; thus there was

. . . : s &
no real active involvement with the community.

]Hemorandum from Taylor Griffin, op. cit. and "A Communi ty Represeniat1ve's
View of the Cadre: /i Interview," as told by Lester Bell to Sandra ilcClenney
(Tolbert), Resource Book, op. cit. . pp. 69-73.

2Ibid. ;

3

Bruce Thomnsett, op. ¢it., n. 11.

B s
Ibid., p. 14.
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THE CHICAGO BOARD OF EDUCATIOM AND FTPP
THE UMIVERSITY OF CHICAGO

The Chicago Board of Education became involved in the FTPP in the
third nhase of the planning. The first staoe vas the conception 6f the
idea of a teacher-training program wiich vould address itself to the
educational problems of the inncr-city. This stage involved both the
University of Chicago and the Ford Fouridation. Roald Camnbell, Dean of
the Graduate School of Education and Chairman of the Devartment of Education,
was onc of the central figures in this stage.]

The second stage was the development of both a conceptual and opcra-
tional framework of a teacher-training program which would meet the needs
of a teacher-trainino nrogram that.v:ould- focus on the education of students
in the inner-city. The _proposal vas develoned by the Inner-City Snecialists
Committee and forma11zed by Jacob Getzels in a paper ent1t1ed “Education
for the Inner-C1tv A Co-ordinated Program of Training, Intervention and
Research.” The gentra] figure in this stage was Frederick Lighthall,

- issociate Prof@sgor in the Department of Education, vho was Chairman of

the Inner- C1ty Specialists Committee. 2

Since implementation of the program was cont1nqent on the col]aborat1on
of resources of both the Un1vers1ty of Chicago and tihe Chicaqo Board of
Education, it was necessary to secure the 1nberest of the Board 1n terms of
the degree of their commitment to the proaram before the un1vers1ty submi tted
the proncsal to the Ford Foundation. This vas . done in January, 1957, at a
meeting in whichﬁRoald Campbell, Frederick Lightﬁa]l, James Redmondg General
Superintendent of the Chicago Public Schools., and other educators were present.

Central to this discussion were the probabilities of successful 1mp1e-
mentation of the program in the Chicago Public School system in terms of

3

and in relation to its organizatienal structure and its educational pro-
grams. Contingent to the successful operation of the program was that

oRaw Chronology," op. cit., p. 1.
21bid., or. 1-3.

3bed p. 3 and Frederick Lighthall, Renort on a mecting w1th,
James ?edmond FTPP, Un1vers1ty of Ch1c*go 19u7\ (Typewritten)
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implementation of it in Chicaco Public Schools. ould necessitatc the

development of new role relationships u1t71n the entire matrix in which

the school system orerated. 1 o .

One of the issues discussed in relaticn to the FTPP was the role of

the administrator in decision makina in that instead of the administrator

making unilateral decisions when he wants something done, he would involve

other people and involve them lona enouah to let the slov process of a

aroup taks its course and not get impatient half-way ‘and seize control again.
~ In discussing cross- ro]e training, the point was brought out that |

the emphasis on this type of trainino vas not to train pcrsona11t1es, but

to put people into an ent1rely néw situation and have them work together

in ways that they have not worked before, that this wou]p ve the catalyst

to change them. And thien after training, after working together, they

will have what it takes to make change. 'fhat the program would do in

‘relationship to.readina vas also discussed as well as the response of the
program to community expectations of it.2

In fiarch, 1967, two people from the Chicago Public Scliool system be-

" came members of fﬁé Planning Committee.3 In Hlovember, 1967, a Board of
Education member became & member of the Executive Committee and in December,
1967, a person from the board was put on the Advisory Committee. In .

- December, the Board of Education apnroved the FTPP, 4

ﬂha, there have beer three years of coliaborative effort between the

. Chicaco- Board of Education and the FTPP. A pattern of complex relationshins

have bggn estab11shed between the university FTPP and the Chicago City
Public Schools. These layers of relationshir are criss-crossed by a net-
rork of line and staff distinctions in the board which have involved the
Assistant Superintcndéht for Personnel, the Vice-Chairman'of the Board of
Examiners, the Secretafy of the Board of Examiners, the Area 4 fissociate
Superintendent, the Assistant Superintendent of Schools in Pupil Personnel
Services and Special Education, the Director of Social Hork in the Bureau
of Pupil Personnel for /irea A, the District Sunarintrnd-nt, .- -Personriel from

LA

]Frederick lLighthall, "Report," op. cit., p. 8.

2ibid., pp. 9-10.
3“Raw Chronoloqy.," op. cit., p.v3.

- *1bid., pp. 4-5. o
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the Dcpartment of Curriculum and hiah school and e]ementary school | ;
nr1nc1pals.] ! |

In a letter to the FTPP, the fieneral Sunerintendent said that the
coard of Lducatior had learned & arcat deal frow the program. e said:

~ouseful start has been nade in the develonment of a neu approach

to the trainino of urhan, educators. iere snccifical]y the nroaran

has made the public, SCJOO]LDLPSOPHL] avare of the iwportance of intver-

narsonai rclations and mutual supports in any éfforts seekiue to

nrovide positive exneriences for beciuning teachers 1A,inc school.

Passing a certification examination does net insure toat gne is-

automatically akle to function as a teacher or princinal.”

(ther arecas in which the aoard of Education las worked with the FTPP
is in curriculum. Cadre wvorlt in curriculuri develomment has been supportec
by thie Chicanc Doard of Education. ﬁon-quofa nositions have been provided
to free tcachers from classrooms teo conduct a snecialized readino proaram
at Horace iiann School. Also, a matching funds arrancement as developed
whereby botii the FTPP and thc Chicaacn Beard of fducaticn contributed monies
to fac111tatc thc in-service develonment of a program in Black Literatura
at buSable H1o Sc”ool as vell as in the uove]opn°nt of basic and essential
math mater1a1. he same tivinag vas done in 1nst1tut1nn an Adult Education
Prograir at Kenwood vhich is nou supperted by the Ccard of Lducatlon.3

The board has alse nrovided the means of secur1n7 pOS1L10nS for tihe
cadre in the coeperating schools, pays the salaries of the W\T and 5iST
~interns durine their intern year. Two nev nesitions have been established
Ly the board--tiiat of Adult Educator and School Sncial ‘forker. 4

The University of Chicaqo has also been affected by its rolationship
with the FTPP. "It is one thinn for academics to declare that they wish
to do more in teacher educaticn for the inner-city; 1t\1s—qu1tc_another

]“Pronress Renoru, June, #1268 ," op. cit., n. 4.

FTPP, "Relat10ns ¢1tn the Teard of Education and FTPP," FTPP, University
of Chicaado, 1970, Jdames F. Redmond aps Curtiz 0. 70 Tuigk, "T% Frped Trodnine

e "1 ocomrt Preepsrm snd th T icten Maide c_“f]q.’ ' iture. Ttnlrs,
on., cit.. nn. 7-13.

"Rel-tions +ith the Board of Education and FTPP," op. cit., nn. 3-4,

g
)
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thina to actually work at it as -1as been required in the Ford nrogram.“]
Uriversity faculty members who are directly dinvelved ir the rrogram as

vell as others who are related to it or interested in it offer their ser-
vices to the procorar. Faculty wemhers in the arca of reading, social ser-~
vices, cnild develonment, adult educaticn and otliers vhio are intercsted -

in urban cducation, rescarch, and evaluation have contributed valuable
inputs to the development of the proqram.z _ _ ' .

Experionce with the FTPP has focused the university's attention on the -
need to establish broqrams for exnerienced teachers who vant retrainina,
Mso, tue cross-role method of teacher traininq, us¢ of special resources,
and thne retraining concent in the oﬁeration of the cadre have been in-
corrorated in the nlanrine and imnlementation of other university training
programs and proposals such as the Traininn of Teachers of Teacliers Program,
the Teacher Leadershin'Trainin Pronosal and the dational Task Ferce on
Geograpiy in Urban }1nr Schools Proposal.

The ‘+dvest Administration Center has introduced a special doctoral
nrograrn for urban administrators in the inner-city. Administration interns
in the /iAC have vorked as Cadre Liaisons in the FTPP: uhercas in 19568,
the i"C had only tvo peonle who vere interested at that point in thce FTPP
and that there vere no 'in-basket' techniques for 'inner-city' situations.3

ne fourth qoal of the FTPP is the demonstration and dissemination of
the nev: curricu jar material and metnods OSUGC1“]]] relevant to the inner-
city schools. The infermation and tecnn1ques that have been developed
have and will be disseminated throuqn conferences, torksiops ano art1cles
by the participants t‘ho vere involved in develoning ther.

D1ssem1nat1on and Demonstration is a complex activity because the
coordinator must be attuned to what is beina donc in the cadres and then
formulate vays in which this information can be siared with public schools
bothr in- Chicago and outside of Chicago as well as with teacher-training
institutions. '

]\oa]d Camnbell, “The Ford Training and Placement Proqran and the
‘University of Ch1chc, Resource Paoers, on. c1t., n. 3.

Pl

‘"Qe]at1ons vith the foard of Educat1on and FTPP," op. cit., np. 5 and 6.

'““Rau Chrono]oqy,f,og. cit., p. 10.
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Vhere is the FTPP qoina?  For the first time since its inception
the FTPP vi11 have some doaree of continuity in staff with the Executive
Director continuing into her second year. FResecarch and Evaluation will
also continue into the sccond ycar ith its same director. Plans for ‘
the Summer Program have Leen made vith attempts to build in self-correcting
controls vhereby arccter freedom is allowed\in making qreater uscs of
training resources. Attemnts arc beina made to pyramid resources by
aiving continuing sunnort tc -Forrestville, DuSable, and Horace “ann. In
the 1970-1871 school vear Ford 1411 go into tuo hiah schoels, Simeon and
bunbar (voth vocational high schools) and one clementary school, Cornell.
Demonstration and Dissemipaticn 11i11 be increased in the 1970-1471 school
vear. Consideration is also heina aiven as to the tyne of sunport and
resources--both human and financial-~-to teacher-trainina institutions and
school systems that wish to model their programs after Ford. /Alrecady
tuo requests hiave come from educational institutions in Philadelphia and
Boston which are basing their nrograms on the cadre model. In planning
for the 1971-1972 school year, there will perhans Le tuo elementary scihool ™
cadres and one high school cadre. This focus on the elementany schools
is one response to data from Research and Evaluation in terms of implementing
the goals - of FTPP. |

o bk
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APPENDIX A

SOME DESCRIPTIVE STATEMENTS*

* ' o
- This was written in 1968; however, the description is still applicabie
to the FTPP as it operates today.

r
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Jui GVERVIEZ OF THE PROGIV'

The aoal of the Ford Training and Placerent Program is improved
educnfionmin"inncrucity schools. It assumes that cducation can
be improved if:
1. Educators havc training in the nrohlems of the inner-city school.
. Lducators work as a tzam, not in isolation, te.solve nroblems.

Tie Ford Training and Placement Proqrar will try to do thesc two things
in a threée-year pariod.

YEAR I
(fal1, winter, -sprinq)

Students arc //
trained in y EXPERIE!!CED
their /o : EDUCATOPS

specialty.

YEAR II (first summer, fall, winter)
(Snrina) Sccond Summer, /i cadre, or
. agroun, including expericnced cducators
and students cnter the school and
arg trained in - =i
| 1. Snecia] problems of the
: inner- c1t/ :
Understandine each otier's . Jobs

2
— . 3. ‘Ulorking as a groun Vo
; 4. Examinine and imnroving
| curriculum : r
|~ —
| ~
| |
| -~ |
_i THE SCHOOL i
j YCAR III: The cadre viorks independently as an official ,
part of thc school staff -to solve problems. The training

| : Staff finds out how 1211 they have done and how to 1morovo }'
the prograrm for oticr cadres te be trained.
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., THE CADRE: FORATION AlD TRAINING

A tynical cadre t1ill be made un of about sixtecn people, eignt student
interns and eighiit exnerienced educators from the schicol. Tihe intern
members i1l be selected -by the special program directors and the ad-
ministrative staff. - The expericnced teachers vill be selected by the
nrincipal and the administrative staff. Both will be selected to
represent many different roles in the schoel. 7 tynical cadre vould
Tool: something like this: ‘

[

CADRE HE:RERS

IHTEPHS , EXPERIEHCED

AT social studiecs Principa]

JAT social’studics | Counsclor

VAT math Librarian

VAT English math teacher
psycihological specialist : biology teacher

UAT chemistry ‘ math teacher

adult educator | _ social studies teacner
vsogia] service worker Englfsh teacher

;

The cadre training uill beain by learning about the thinas that will
neln the cadre oncratec successfully. ‘iost of the early subject matter
v1i11 be planned and prescnted by the University staff. /is the training
continues, less and less i1l be plannad by the staff, more and more
oy the cadre itself. {y the end of the second summer the cadre will be
vorking independently, deciding for themselves what resource people can
neln them in what ways. ' - e ‘ _

b
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CCADRE TRALING:
THE FIRST SUiER PROGRA
(Fo]lov1nq the vear of specialist tra1n1na for sxudents)
The summer tra1n1nq nroaram br1nns together d1fforcnt neople from
ojfforont roles in difforent settings. It is an intensive progran to
prepare these poonlo to work vell toqotnor te improve inner-city cducation.

he first summer program durina the summer of 1968 had four main

.gomponents:

1. Carufu] studvy of the nature of the community
i 2. fnalysis of curriculun rroblems within: disciplines and
; across d1sc1p11nos.
3. Trainina in groun rrocess
©.. icro-teaching as a means of studying thie process of
instruction.

THE SECOIID YEAR PROGRA:

As the cadre begins 1its wtork-in the school, it will become more auton-
omous. During the month of September as members are beainning the

school year, there will be no active program. Late in Sentember or
early in October, the .cadre will beqin its work as a qroup. That

vtork will be under the umbrella of a University course (in 1968-G2
numbered cducation 438, 461). Students will be formally reqistcred

vith tuition paid by the FTPP. Experienced teachers i1l be .paid for
the course as inservice training; if they desire University credit

for the course they must pay for it at tie extension ratc of 1/2 tuition.

The nature of the course will be determined by two sources: norms
defined by the staff; nroblems and actions determined by the cadre
members. ilorms def1ned by the staff for the 1968-G9 cadres included:
1. Cross-role
a. Continuina analysis of qroun process under the direction
. of a grour process obscrver
b. Sr“c1f1cat1on of individual profLss1ona1 problems
c. Octermination of common problems. viithin the cadre
d. Determination of in-cadre and out-of-cadre resources
for problem attack.
2. Curriculum
a. In-rolc cooncrat1on and critiauing between interns and
-~ experienced toachers.
b. Identification and attack of curriculum problems common to
the cadre and the inner-citv school
¢c. Continuina studyv of curriculum nroblems within cach
discipline
3. Time commitment of annrox1matolv four hours per veek for
- formal -groun activities

THE SECG:iD SUunER PROGRA

The nature of this program will be determined from the evaluation of
weaknesses and strengths of the cadres in the schools this year.
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SPECIALIST PROGRAIS
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NADULT EDUCATIOH PROGRA:

This two-ycar program is for students with a Bachelor's or a :
haster's degree. One can work toward a flaster's deqree (the first one
or a second one), and/or & Certificate of Advanced Studies, and/or a
Ph.D. It prepares thom to become adult education specialists.’ During
the f1rst year, they take courses and seminars in adult cducation,-
courses in the major disciplines of education and the social sciences.

- During the sccond year, they work in the schools half-~time, continue
the seminar in adult cducation, and continue to meet deqree
roqu1rements

o

[ASTER OF ARTS Iil TEACHING PR ROGRAT

This two-year proaram is for liberal arts graduates. Thc program
prepares them to be secondary teachers in ficlds of Enq11st, social
stud1es, art, foreign language, mathematics, qeoqraphy, library
science, ohys1cs, chen1stry, or biology. During the first year, they
take academ1c coursés in their teaching field and specially designed
courses in education. During the second year, they teach two-fifths-
time as interns, take a seminar in education, write a ilaster of Arts
in Teaching paper, and work as cadre members. /it the end of the two
years, they receive a liaster of Arts in Teaching degree and are
qua]ified for certification in almost everv state.

[IASTER OF SCIENCE I TEACHING PROGRAI

This one-year program is for liberal arts graduates or
experienced teachers. The proaram nrepares them to become elementary
teachers. During the first year they take seminars in the
discipline of education, seminars in subject matter, a practicum, and
student teaching. During the summer of the first year they write a
riaster's thesis which completes the requirements for the llaster of

~ Science in i2aching degree. During the second year they teach half-
time, take a course in discipline, and vork as cadre members. ..

PSYCHOLOGICAL SPECIALIST PROGRA!I

This two-/ear proqram is for liberal arts graduates. The program
prepares them to become social psychological specialists to enhance
interpersonal and cooperat1ve communication and to facilitate inter-~
aroup problem management in the school. During the first year they
take courses in general education, courses in educational and social
psychology, and carry out observations in schools. During the second
year they work in the schools half-time, take a course and practicum
each quarter, and viork as ca:re members. After completion of a
ccmprehensive examination and a flaster's thesis, they receive a
itaster of Arts degree in educational psychology. Chicago Public
School certification reguirements for the ro]e of psychologicai
specialist are not as yet prepared.




SOCIAL SERVICE PROGRN:

This two-year prcgram is for liberal arts graduates. The program
prepares them to become case, qroun, or community social trorkers.
During the first ycar they take courses in social welfarc policy and
services, personality, basic methods of social vork, and field vork.
During the sccond year they work in the school half-time, take three
courses each -quarter and work as cadre members. At the end of two
years, they receive a (aster of /irts degree in social work.
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* CHROMOLOGICAL CHART OF THE FTPP Il OPERATIOI}
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APPEMDIX D

CHART 0if THE ORGAHIZATIONAL IHPLELENTATION
' OF THE CONCEPTUAL GOALS '

5

G3




3

SUOLIVNIGHO0D WAINSINAND

[ 33LLTHW00 -BNLLYNIGHG03 |

- [S3LLTWN03 WAnITY4 |
. IRYLINSNOD SSII0HE dNOUD

HYS0dd IHWNS
NOSIVIT Juays

P

|

J3LLIWHOD 53T0Y-SSOUT |

[
o

 S¥DivEL

SHIHIVIL

NOSIYIT ALINOWNOD
NOSIYIT T00HIS

-43Y¥1S GY¥0d
paseg-A3isdartun

| 33LLTW0D_3ALLNI3YT |

umw~mwumnmcowpmunumupavw,
asiieioads |=oibsioyafsd [Bio0G °
S weabouad yss °
weuboad 1S *
-weuboud iy -

v O O S A

iy,

-
el

"S3UBPNTS SYI 30

" Spasy 8yl 03 -3Ajsucdssa auct se

LLEM Y21ym Sous mau doyassp oa
40 wayy L1100l 53 YUCK 01 puw
s{eiJsjeir bulydrag pum syv¥er
‘einaidans ©swesboud Bupzsixs
3zAlaue aJ4pud ayy djau of

3104 {RUOLSSR 04d YOER

20 suQL3sunl ay) puw weuboud
1c0yas ayx so abpa{mouy proug

2 BARY IL|M Y31ym saupidio

-S1P SNOLJeA DUjIuUSSDAdad JiB25
100YDS 2yl JO SSSQUB [RU0LSSE;
-ouad snid buiuieay vt sjuapnis
AL LsusAiun 40 dn aped suped 46
dnoud |euOlSSajouad @ 33RaLT Of

(¥

L

*5{0043s A310~-43UNL FY1 Up UOLY
-Ranpe u} Swdlqosd Jo S35i{zioeds
{BUCLIONPR AQ UCLJRULMEXS 110D

NOILYYV4Idd 3LYNIOK00D

.  '25u843;34d {eyucsLad
0 95NET3G B4BY]} aq PLNOM $3SE{R1004S
9S8yl 1EyY2iu} spooyss A3id-usuul

UL 314059 [RUOLSSD404d 4073430 dI3H

o *S{00YDS AJLo-aBULL UL U0k 03
Lige

SyM SJ0380NPa 10 Jagunu BUL JSYIYINI

o ; : *£312

4BUUL QU ULl BLLYOwR] Ul pajsadsiul

Kjieaidioads i

- cpinor weaboud S1y3 fsnyy

. 4315 uauul ayz 03 snbiun sucyy

~bpuc> pue swsigodd |eiuol3eanps

. o sndoi 03 weuaSouad Buluiazul

351121085 *s)qeyy ‘4] 22u0z 140y

SJojealSiutwpe puR s3SL50}0ynhsd

100425 °sSaGiasunan “susyoea; ujedy

SijLoads paujpay $1S}ieidads Bde-
2

g

sde oym 21doad jIwyLiy ‘i

- NOILydvd3dd g3snsod

49

STY0D TYNOILVY3d0 SNILNIHITGNT

- LI

SV09 TYNOTLY43d0

RIE

!
i
IR

O

STY09 WNLJIIN0D

R A v 7ext Provided by ERIC

E



NOZ 1YY LSHOWIG
aNy
HOTIYNINISSIA

30 H0LYNIGY00D

WyTA dTHSNYALNI

3430974 ST
3YCYD 4L HITHM NI dm mum

sioouns A3 i0-asuul 4G5
sizucissajesd Jay30 DU SsJsBycEd
40 juawedp(d pur Bujulads a8y
404 £12piM ﬁm,mcpswmwpw eq ues
UILuM uEwLmoxa i 3pou goyaasp af °

5
“podeys s6ULDULY i3 BuE
5318%12A8 3G few si{nsad 2yl JEW:
RELRLIRIT weaboad S1y3 40 $232i4d
oYyl plr SSA204U 2u3 Apnys o

*jo0uas ayy o WeuSoud

¥

3di3Ue ay1 404 AtL{Lgisucdsas

P3LBUS 30 3SUSS @ Duirdoloasp.

Ui g4e3s poo:Un mcu 351558 O}

't

AR

.muquusLm cq Bujuiedy 2043 Aayus jo
ausod 40 95Ny AeMylsy, © S® DALSS Of
"30LU3SED 3BU3 02 JULAD(BL Kiieinsdse
\a\ muokwms PUE 3iR}J4232UW MBY 3I143SLD

iODUDS 3y3 0% DiqellRAR dNEW O}
A351ULWpe pup mum,@oﬁosw>mu {ooyss
©SU01ISUNAD ©SJ4BYIBSL DALYDBASOUG
40} UOL32ALSSq0 "40 snooi e 8praczd cf ¢
. "S30i3084G 21}1o84S

aySiw sbutpuiy (eususb .
U 2428354 ° puLy of i

. ST00HIS NOT1dNaNT
- ONY NCILVYLSNOMW:HG
40 hzmzmmwgm«»nm

w7

4032

‘c4rﬁ ind 8q

1TY3 OF W iuByOew

PR

.a»mumLMlmm.mgw:p

M SI2NDIALPUL 4O Uaqunu

m mpnwwm od 5q pLNCA uBYy3
A00UDS ¥ UC 302450 4319840 s2y BdpED Y C2
“S811LN2L4LP 30 32wy

2%

i
u_:dm 2

Tl

d o
43

g

U3 uf 1

SIYAYI 40 INIWISYd
GNY NOI.LvWOd

¢y 1J0ddns {eninw S2ALS auped Y %

STY0Z WNOILYHId0 qu»zuzwquq

S0 4<zo~»qmuao

AY03HL STY02 WNLdIANGD

O

a3

(32

Aruitoxt provided by Eic:

E



CROS

.*This statement of cross
started and it is the b
modifications but the t

NPPENDIX E

é*ﬁOLE TRATHING AND THE FORHATION
OF PROFESSIQNAL GROUPS

asis of cross-role training. Therc have been
heory is essentially the same.

-role training was formulated before the FTPP
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“ The noal of this nrearam is cellabnration amona nrofessionals in the

public schools to define and solve educat1ona1 nroblamss collaboration
amonq. the professional tra1njnq nrograms -in tne University for the training
of such professionals is the means. Through' cross-rolc training cach
professional groun will gain new nerceptions of the roles. of the other
grouns and new knovilodge about ways to communicate and to work with them.
Through nlanning for cross-role training, the respective staffs of the
nrofessional training programs will gain nev insights into the essential
catholicity of their intentions and the comnlementarity of thecir efforts.
These nerr perceptions imply modifications of training plans, methods,

and ‘qoals. Specifically, commitment to cross-role trainina for collabora-
tion involves some loss of nrogramatic autonomy,

The sequence of training to develop competent and collaborative
behavior among professionals has three phases (see Figure 1). The first
stage-is one of snecialized role training. llere a teacher trainee, for

- example, learns some important épecialized functions of the teaching
role. Trainees in adult educetion, psychology, and administration also
receive their ovn specialized'tkaining during the first year of the
program. The first phase of'training is the phase of specialized role

training.*

The second phase brings the four professional role grouns together
for cross-role training. Cross~-role seminar-practicums occupy eight
of the twelve quarter courses dufing the second year, after an initial
quarter course in the ﬁast part of the first year. This phase of
trainina is the phase of cross-role traihinq i §7

Tne third nhase is a p]acement phase, vhere cross-role profoss1ona1 '

grouns (sometimes referred to as "cadres,') of from eight to twelve
menbers are employed and nlaced as groups in a school. In this phase
each member of the group assumes full professional responsibility in the
school. The University continues consultative and_educafional supnort
“only to 2 limited degree; the cadre is now assumed to be on its own

*Because conceptions of nrofessional roles in schools will undoubtedly
change as a result of later, cross-role and group placement experiences,
the nature of specialized ro]e trainine will also be mod1f1ed from year to
year.
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resources. This phase is the phase of cadre placement.

Phase I: Snecialized Role Training

In preparation for the cross-role experience, each of the spec1a1
programs will focus on three kinds of role training. First, each will
provide special traininq, c.9., cour$es in the disciplines for AT
students. Second, cach will providqftrajninn in the foundations of
- education, e.q., nsychology, socio]dgy, history, etc. Third, each will
offer opportunitics for appropriate,skill training, e.q., student teaching
in the MST program, practicum in the psychological specialists program.

Phase II: Cross-hole Training

Cross-role seminar-practicums 11i11 have (1) substantive. content--c. a.,
theory of classroom management; -theory of jnquiry; communication patterns

across roles and social strata; conceptua11zat1on of the formal properties
- of problems from scveral philosophical viewpoints; social systems theory;
and interpersonal theory; (2) data-gathering and data-interpretation ™

.exerc1ses——e g., observation of cross-role communication patterns in
“local schoo]s, Flanders~Amidon analyses of classroom interactions; inter-
viewing schoo] staff members, parents, and children as to the key
difficulties standing in the way of better education; observation of
crisis management in schools; (3) intefpersona] and professional skill
training--e.q., the interview; microteaching; observation and practice

in the helpiho relation; role playing, simulation, and in-basket
exercises in sunervision, ‘negotiating a role and providing confront1ng
feedback in ways the feedback can be useds; (4) both between- ~qroup and
.,-1nterfgroup

within-group process analysis and conflict management--e.g

4

competition and negotiating exercises; t-group training; observation and
practice at work-group member and leader functions in work groups; and
(5) comprehensive projects for in-service and oiher,traininq purposes--
e.g., videotapes of the cross-role tecam's dramatized portrayal of the adult
social system in a given schoo1 and school commun1ty, a training interven-
tion by one team for other teams: a curr1cu1ume1nstruct1ona1 package for a
particular classroom, derived from a diagnosis of the requirements of that

?

classroom as a social system.

--n--,-,»';r,un‘-\w.n#
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Cross-role exneriences will involve participant observation in the
concentric settings of school, community, and city. Participants in these
nrenaratory cross-rdle.seminars will have been selected from students wdrk—
ing fof déqrees in the several role training programs. An additional source.
of recruitment, especially for the administrative components of the cadre,
is the sabbatica]ileave available to staff members from the Chicago Public
Schools. As they work together on educational problems in the concentric
settings, particinants in the seminar will analyze the individual and role
re1atibnships developing among them. Thus, they will learn the rudiments of
- a croés-role approach to problem solving in the'innef-city school. In terms
derived from their study of both themselves and the concentric settings, they
might well begin to develon an understanding of the kinds of flexibility and
degrees of frecdom of action existing in the pub]icmschool; an awareness - ‘
~Qf the resources available within the system and the community for use in
local schools; an understanding of the problems involved in organizing and
maintaining a comnlex system such as the Chicago Public Schools; and a know-
ledce of ‘the formal relationships in the system (suncrinténdent - district
supérintendent - school principal ~ teacher - teacher aide).

As a Phase II measure to prenarc for the inevitable tensions qenerated
in Phase III when a groun (the cadre) with onc history and set of norms be-
comes closely associated with a qroup (piacement school faculty) with another
history and set of norms, we hone to involve cadre and other receiving school
staff members in-the mutual design of and narticipation in activities to
exoand awareness of inner-city school pressures and community life. There
~ have already been rcquests from faculty members from one potential receiv-

/ ing school for this kind of mutual tra1n1no enterprise. Such-activities
'would bo carried out in the latter part of Phase I1. They would include
sem1nar practicums for skill tra1n1nq and prob]em so1v1ng of the kind
doscr1bed above. '
‘Phase I11: Cadre Placcment ,

Two years of upiversity-centeroed training lead to a th1rd year of
training th@t is clearly training in residence. The two years of non-resi-
dent training have as thair whole nurnosc the dcvelopment of cffective pro-
fassional grﬁuos with comnctent qroup members. The third ycar's purpose
is to test and imnrove the group's cffectiveness. Part of the group's
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effectiveness, of course, is the coxtent to which it can rcetain its nrob-
lem-solving power without -bocoming the obiect Of'suspicion, without exces-
sive vlolat1on of norms already oncrating in the host school, and W1thout of
bccom1'g “¢ncapsulated and isolated from the rest of the school staff. R
In order to insurc competent. cadre membcrsh1p, three selection points: :
Cin the f1rst trio years arc contemnlated. The first sclection is our initial
recruitment of students to the educational quadranqles at the university.
The sccond se]ect1on point is in the winter of the first year, wherce cross-
role trainees will be rucru1ted ~ Mot all specialized role trainees will
opt for cross-role training and perhaps not all of thosc who bpt for it
will be selected. A third point of selection will occur in the winter and
-spring quarters of the second, cross-rele phase, in the actual formation of
cadres in preparation for nlacement in the autumn. The spring and summer
quarters of the cross-role phase will be incxeasinq]y devoted to cadre train-

ing. _ ,

Mo should emnhasize here that students (and professionals in service)
from the various snecializations will bc recruited to the nrogram at various
points in timz. A psychological spnecialist, for exampic, may join a cross-
role seminar and a professional groun after two year of spcc1a1 field
tra1n1nq while an elementary teacher in training may make a similar commit-
ment after only one year of studv. Teachers presently at work in receivinq
schools may not participatc in either special field or cross-role training,
vet may join the professional aroup for total faculty training sevcral months
before the profossional group is nlaced in the receiving school. Some par-
ticipants in cross-role scminars mayv cnoose not to join professional groups
for the practicum stage and placement in inner-city ‘'schools.
| Interaction among cadre members will become less and less cadre-cen-

“tered and more and more school-centered as the_Phase 11 year proceeds. Here,
as in the cross-role training nhase, there will be supnorting parsons from
the University to help the cadre understand and deal with the tensions that
arise from placement of the cadre in the school. The initiative for scek-
ing such hclp, however, will be with the cadre jtself. It is cssential
that membors be able to deal with the inevitable aroup tensions associated
with cadre placement in such 2 way as to integrate the cadre into the school
and to prevent—its isolation from the rest of the faculty. It is essential,




72
also, that the cadre have within it the capability of calling for help with
its inter-group problems when it ncceds it. Resources for such help will exist
within the school staff at large, but will be specially available from the
University during the first vcar of Phasc III.

Cadre Operation and Evaluation .
Phase III is essentially an open-ended nhase, heginning with placement

and continuing throughout the life of cadres and‘tﬁeir subsequent transfor-
mations and influences in the receiving school. The first ycar of a cadre's
oncrations will be crucial for its subsequent form and effects. . Evaluation
of the cadre will begin immediatcly unon placement -- concentrating on the
processes and relations among cadre members and on the relation between the
cadre and the rest of the facu]ty --and it will continue. for two years be-
yond the first, placement. year --'conceﬁtrating on attritibn from cadré
ranks, dissemination of norms or tcchniques to othér staff members, and pu-
pil achicvement. \ ' '

Some details about the first,yeak of cadre life may be hazarded. There
will be conflict bétween a nressuro away from interaction among the cadre
members because of role-.oecific tasks and a pressure toward tight, in-group
interaction for supnort of norms and tochniques that are stranqe to other
members. But continuous weckly mectings, interspcersed with more frequent
contact informally, will serve to orient and supoort nractical action alter-
natives for role-specific demands. Such meetinas should also yield the for-
mation of major problems and the development of action proposals for dealing
with them, as the ycar nrocceds. Some collaborative development of curricu-
Tum materials will undoubtedly take place. Ye can also anticipate dissemina¥
tion of materials and practices'from host school staff to cadre staff mem-
bers és‘conscious attempts are made by cadre members to work with non-cadre
staff in the improvement of their (cadre members') teaching, conSu1ting, and
administrative responsibilities. ' '




NPPENDIX F

CONFLICTS*

*"Conflicts was written in 1963. It is an imnortant statement in terms
of the problems which can develon in the concention and operation of an
exnerimental program.
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INTRODUCTION

The foregoing general description of the program suggests that changes
in program planning and cperation.acc needed. In order to accomplish this
it will be useful to describe the difficulties in terms of conflicts. These
conflicts arising from differance in point of view and in qoal direction may
be classified as conflicts in time scheduling, proqram focus, dec1s1on mak1ng,
and budget

PROBLEMS OF TIME CONFLICT

The majority of students who participate in the Ford Training and Place-
ment Program are in the MAT program which pfenares teachers in the various
high school disciplines.. Because of this fact, in o]anhinq the framework of
the program‘with respect to course offerinas and time scheduieé, the MAT pro-

» gram was taken as the model which necded to be modified in-order to develop

one appropfiate‘for the Ford Trainina and Placement Program. It was assumed
that the other trainina programs; which include MST, Psychological Specialist,
Adult Education, and Social Hork; would then adapt their programs to fit this
model. Such an approach scemed practical since the MAT program was a two-y=ar
program while the MST program was a four-quarter proaram and could thus be
- extended to fit the new plans, and the other programs could be planned to fit
the model so developed. It was decided that the first year would be made
up of academic programs devoted to each student's discip]ine:' The summer
after that the ensuing three regular quarters, and the second summér,wou]d
-include the internship, the seminar to develop the cadre throuah the cross-
role concept and the writing of the master's paper. The difficulty with
adding the cadrz activities tothe MAT second year had ‘to do with the fact
that the MAT students already ahd a full work load which included a three-
fifths_feaching‘1oad at a local high school, a continuing seminar which in-
‘cluded Saturday meetings and conferences with individuai subject coordinators,
rescarch and writing of a Haster s naner, ahd, in some cases, tdk1ng courses
in their discinline. The MAT students thus had their time schgdu1es filled
with thrce fifths devoted to the teachina internship and two- fifths devoted
to scminar and academic work. This schedule is 11|ustrated in figure one.

In order to provide time for cadre ECtivities and the Cross-role Seminer =
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it was decided to reduce the time a11ottedAto the internship. This was possible

since the time devoted to this nhase was at least ‘fifty nercent qreater.than
is required for certification in any state. An early plan for this envisioned
reducing the internship to two-fifths and usina the remaining three-fifths for
Cross-role Seminar activities, a nracticum, and work with coordinators. The
two summer quarters were added in order to g1vc more time for this. This plan
is illustrated in Fiqure two.

This plan did not give a clear picture of what time would bc available for
work with coordinators or on the mastor's naner. Thus, a clearer nlan was de-
visaed which rcduced the time devoted to cross-role activities and separated
them from the activitics overtaining to each discipling. ‘This is illustrated -
in fiaurc three. In this plan the two-fifths time for the internship is spread
over the three quarters Makinq¢it’more éomnatiblo with the needs of the
schoo];'two-fifths of the time durina the reqular school year remains avail-
able for work with coordinators and on the mastcr's paper, and one- fifth
of the time plus the two summers is roserved for the work of the cadros includ-
ing the Cross-role Seminar. This was the model under wh1ch specific D1ann1nq
for the first summer nrogram was undertaken.

After this nlanning was undcrway, it was pronosed by curriculum coord1-
nators and anproved by the Exccutive Committce that a snec111 curriculum
component for the Ford Training and Placement Program should be constituted

which would hecome part-of the sccond year program. Through ncgotiation

with those dcveioniné the summor program, it was agreed that half the time
would be given to a curriculum seminar. This became the model  for the entire
year and thus the plan which is being used qives two-fifths of the time to
the internship, one-half of the timegto curriculum and work in the special
field and one-tenth of the time to the cadre qg&jQities and the Cross-role
Program. This is illustrated in Fiaurc four.

To summarize this nrogression, consider the nlan shown in f1qurc two

e o oy R—

which gives three- fifths of the time to the Cross-role Seminar and related
activities which will include activities in .each discipline, but as a part
of the qud Prodram rather than as a nart of phe reqular MAT nroqram. By
the. time it,was.bnerationa], the plan-had become that shown in figure five
where the reqular AT séminar was required of the Ford Traininag and Place-
ment Program students and the one-fifth of the time gained was divided be-
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tween the Cross-role Semihar and a Cukricu]um Seminar. It may be recalled
‘that, A key point of the orininal thesis unon which th1s nrogram was based
TR an assumntion that training for toachcrs in inner-city schools necded
to he . different from that given to those nlannina to teach in tho suburbs.
Instead of giving different trainind'we are qiving the same training to all
and then suncrimposing additional work for those planning to work in the
inner-city. This additional work includes somc cross?ro1e training and
attemnts to huild a cohesive qroun within the school with skills and con-

fidence to work for chanae. NMso added is additional work -tn th; area of

teachina and in qencral curr1cu1um jssues.

The Cross-role Seminar is scen hv cadre members and staff of the Un1—
versity as agreater than one-tenth of the nrogram; this.means that time re-
quirements, commitment, and-exnectations arc arcatcr. It-should also be
noted that for the MAT's in_the Ford Trainina and Placement Program the
internshin:load that they c%f}v is not fifty percent less than that carried
by other WAT s as is sugqested by the usc of two-fifths and three-fifths
time to dcscr1be them. The HAT's in the. Ferd Training and Placement Program
feach two classes instead of three as do the other MAT's, but in addition-
they all have a divisioh or home room which gives a great deal ‘of added re-
snonsibility. The /1ST teachers and tho students in the special fie]ds are
committed to snending ha]f of their time in the classroom or in the field
and thus they too have a.load which is greater than onc hundred nercent.

It might be fair to say that the nroaram expectations of the cadre memb:ers
arc for six-fifths of the nroqram. .
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