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2 summary of a year long evaluation of the

participants in the 1962-33 Municipal Cooperative Education Progran
(MCEP) is presented. The MCEP is a work~-study program for higk school
students in New York City which affords participants an opportunity
to engage in vocational experimentation under structured and
supervised conditions while contiunuing their eduzation. This
evaluation determines wvhat effects, if any, participation in the
program had on the student, and comments on these effects in terms of
the intended and expected outcome: of program participation. The data
was collected through interviews and yuestionnaires from 48
cooperative and 21 control students. The findings of the study

conclude that:

(1) the MCEDl enhanced the high school curriculum; (2)

the value of the vcocational experience was determined greatly by the
nature of the work assignment: (3) the trainees were at a
disadvantage by beiag placed in special classrooms apart from other

students; and

the progranm,

(4) the trainees reed counseling while participating in
as wel as at the time of study. The appendixes include

samples of correspc dence with respondents, research instruments
used, information a out the data, and tabulated data from

uestionnaires.
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INTRODUCTION

The study reported herein was funded by the Ford Foundation and
administered by the Department of Personnel (the Department) and the
Board of Education (the Board) of the City of New York. The initial
Ford Foundation grant led to the establishment in 1962 of the Munici-
pal Cooperative Education Program (MCEP), and to a concurrent evalﬁa-
tion of this demonstration projett.l One of the basic requirements of
the grant was that the effects of the program were to be evaluated in
a follow-up study. To meet this requirement, in 1966 the Department
employed the services of the Center for Urban Education (the Center).

The following report is a summary of a year long evaluation of the

population of the 1962-63 study.

b
Hamburger, Martin. Report of the Evaluation Study of the Municipal
Cooperative Educetion Program, April 7, 1965.
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OPPORTUNITY STRUCTURE IN HIGH SCHOOL

In academic high schcols of New York City, students can ear.. one of
three kinds of diplomas: academic, commercial, or general. Those stu-
dents who achieve a high enough grade average in Jjunior high school can
start their senior high school careers in the academic track. As required
by the State, students in this curriculum must pass Regent examinations in
courses such as sciences, languages and mathematics, and must maintain a
comparatively high grade average.

If the performance of a student is not high in Junior high school,
and if he or his parents do not explicitly indicate a desire for &n aca-
demic diploma, one of two courses of action is open to him.

He can enter the commercial diploma curriculum in which he tskes such
courses as typing, shorthand and bookkeeping. Because of the course offer-
ings, girls are mcst likely to be enrolled in this track. The students
have certain academic standards to maintain in order to receive a commercial
dip. a, but these are lower than those for an academic diploma.

If a student received poor grades in junior high school, or if his
achievement during high school in one of the two above curricula proved
inadequate, or if he was subject to disciplinary action by the school, he
could be placed in the general diploma track. In this track he is exposed
to an easier version of the acédemic curriculum, with no Regent examinations,
language, or science requirements. Although a grade average lower than is
needed in the academic track qualifies him for a geaeral high school diploma,
prescribed courses for graduation ere still necessary.

If a student lacks a course for an academic or a commercial diploma,

and he does not make up that course, he receives a general divloma. If he



lacks & course for a general diploma, and he does not take extra time to
complete it, he cannot graduate from high school.2

[he three types of curricula in academic high schools of the City have
distinctly different educational offerings and prestige among students,
employers and admitting; bodies of educational and training institutions
to which a2 high school student might apply. 7The decision concerning. which
curriculum a siudent is to follow, thus, is very important, one whose
effects nay we'l extend over the life span of aa individual. Since the
academic diploma ic geared towards college, an individual in possession
of such a degree can, if he meet,s other entrance requirements, continue
his education at an institution for higher learning. If he chooses not
to apply t¢ college, or if he i1acks the means to continue his education,
he can enter any training or apprenticeship program and has a relatively
good chance of obtaining employment because of the prestige of the academic
diploma.

he owner of a commercial diploma lacks the courses and Regent examina-
tions required by most accredited four year colleges. ‘The student is
therefore geared Lo become a clerical worker upon graduation from high
school. The commercizl diploma also c¢nables its owner to undertake a
course of study in some other field, or :o be trained for work quite differ-
ent from his high scnool training because shis diploma is proof of a certain

level of competence. By and large, the commercial diploma graduate is likely

2Vocational high schools apprenticeship programs, adult education and
home study progrems are not considered here.



to enter the labor market, because entrance to a college is not readily
possible for him unless he makes un missing academic subjects.

The general diploma fraduate possesses the least valuable anua least
prestigeous of high school diplomas. He, tco. lacks the formal require-
ments tor entrance intc an institution for higher learning. In addition,
however, he is aczumed to have a low ability level and probable attendance
and disciplinary problems. He is more likely to be a member of a minority
group than are his peerc. On the present public education scene, Irrought
with problems of overcrowding, split session sttendance, and understaffed
schools, he is assumed by the community at large to be undisciplined and
barely literate. Like the holder of the commercial diploma, he also has
to reengage himself in preparation at the secondary school level to offer
evidence of his abilities, before he can compete with his academic grad-
uate peers for entrance into institutions of higher learning. In addition,
his chances of succeeding in the labor market are relatively less favorable
t.'n those of his peers with either an academic or a commercial diploma.
The general track student is, nonethcless, geared to entrance in the labor
market rather than to higher education. His diploma is often inadequate
evidence of ability or competence needed to obtain meaningful advancement
prone positions.

Thus, not only do the three kinds of diplomas differ greatly in edu-
cational offerings and prestige, but also in real value on the educational
and vocational market place. While specialization of secondary education
is defensible in terms of attempting to provide a suitable education to
students with varying abilities and needs, there are serious consequences
of the separatism of the high school curriculum. The problem arises from

the fact that the -hree curricula are not equael in terms of quality and



that they include different student populations. Furthermore, transition -
from one to the other is very difficult. Therefore, the system of separate
tracks effectively acts as & barrier to equal educaticn.

The average educational attainment of the popuwlation of the nation is
rising, as is the level of minimum educational attainment of its young
people. However, de facto criteria of the adequacy of the educational sys-
tem are the demands which applicants to industry and institutions for higher
learning have to meet. Secondary school preparation must aim for and be a
valid index of achievement as defined by the rising demands of these insti-
tutions. Specialized high school education is a defensible practice, yet
because most secondary education is compulsory, all high school curricula
should provide a fair chance of vocational and educational success to their
graduates, regardless of specialty. Furthermore, while not all high school
students go on to college (and perhaps not all desire to or should), the
significant point remains that all high school students should have the
opportunity to try to achieve according to their potential., Even more
significantly, all students should have the opportunity to modify their
plans; they should not be structurally barred from changing curricula, as
is the case now due to unequal graduation requirements supported by unequal
quality of preparation in the different diploma courses.

As mentioned earlier, if a student does not perform well in the academic
course, he becomes a general diplona candidate. Yet, no matter how well =
general track student performs his work, he does not become a candidate for
an academic diploma because of the great qualitative and guantitative 4if-
ference between the two curricula, During his post high school years, a

youngster who may 'iave taken school lightly, and attended in order to be



with his friends rather than to learn, pays dearly for this error -- the
error, in effect, of being young. Chances are that he learns to live with
the consequences of his mistakes rather thain to try and amend them through
repeating part of his seccndary education. In this way, social, educational
and vocational differentiation occurs at high school so effectively that

it i~ likely to persist in later years.

A very important development on the current educational scene'is the
advert of community colleges. A general dirloma candidate can enter one
of these institutions, and if he takes courses credited by four year col-
leges, he can make up for the deficiencies of his high school preparation.
To do this, however, he has to be determined and clear about his goals,
and make the right choice of curriculum. If he may still be subject to
the same lack of information, the same pressures and biases as he was
earlier, he may become a "general track" community college student. That
is, he may find himself taking courses in retailing and bookkeeping instead
of freshman English and chemistry. If he does, he will not significantly
improve his condition through attendance in a community college only es
regards his immediate job getting ability, not in terms of extending the
scope of hiu choice making ability to include academic advancement.

In recent years, a majority of students in some New York City academic
high schools have received general diplomas. The educational and vocational
chances of young adults with such diplomas in an increasingly demanding
labor market are poor. Middle aged women and college students are compet-
ing at an advantage for the same jobs as high school graduates and dropouts.
Since the number of applicants for semi-skilled and unskilled jobs exceeds

the number of job openings, it is the more educated and the more stable



employee prospect who is likely to be hired. Since turnover of personnel
is one of the customary features of low level jobs, applicants for these
positions face the hurdles of the labor market frequently. Those who lack
ecducation (proof of ability) and work experience (proof of stability) are
likely to encounter difficulties in the form of frequent or prolonged
unemployment or employment in unsuitable and unstable positions. The
general diploma graduate is a likely candidate for such difficulties. Mem-
bers of minority groups are likely to be general diploma candidates, and

they have an added problem in the form of discrimination.3

ATTEMPTS TO IMPRCVE OPPORTUNITY FOR THE GENERAL DIPLOMA CANDIDATE

To help the vast numbers of general diploma candidates of New Y.rk
City high schools in their transition from school to work, a number of
educational, counseling, training, and recreation programs have been set
up in the City. The programs vary in aim, scope, duration, sponsorship,
content and success. They try to provide some of the essential tools for
educational, vocationzl and personal success which these students missed
earlier in their lives. Recipients of these services may have been poorly
motivated, unrewarded, or uninformed, or may have had problems of discrimi-
nation, assimilation or languace difficulty, or may have lived under eco-
nomically adverse conditions, or achieved below their actual abilities
during their younger days.

There are many sources of difficulty which programs for the young

adult often specialize to counteract; the problems vary from person to

3

Youth as a whole is a minority group in the employment process.
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person, and the programs are often established to deal with a particular
type of individua). In many instances, programs have been able to help
adolescents Lreak the cycle of their difficulties and produce positive

changzs in thelir lives.

THE MUNICIPAL COOPERATIVE EDUCATION PROGRAM

A Ford Foundation grant in 1961 made it possible to organize Qhe ex-
pertise of two departments of New York City in a joint effort to ©ring
educational and vocational improvements to the life chances of the general
diploma candidates of selected academic high schools of the city. This pro-
Ject, the MCEP, created a cooperative tie between education and work in the
curriculum of the Jjunior and senior years of high school. The program
participants were envisioned as those who were likely to enter the labor
market upon leaving high school rather than to undertake further education
and, therefore, were selected primarily from among general diploma candidates.
The significance of selection into academic and nonacademic tracks was dis-
cussed earlii... This was perhaps more significant than selection into the
cooperative program from a nonacademic course, but the decision concerniig
it predated the decision concerning program participation.

Through the joint intervention of the Department of Persornnel and of
the Board of Education, students in {he general track were given an oppor-
tunity to divide their time between school and job as "cooperative students"
ir order to acquire skills and work habits which would improve their chances
on the labor market. Both the Board and the Department were interested in
providing vocational opportunity to those students of academic high schools

who did not fully benefit from attending such schools.
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Ir the high schools which participeted in the program,u notices appeared
on the bulletin boards and announcements were made on the public address sys-
tem to introduce the program to the students. 1In addition, a teacher in the
school became a full-time program coordinator, 2nd he visited the classrooms
of juniors and seniors to describe the program to the students and to solicit
volunteers for it.

Taking part in the program meant that students worked full-time in a
City department every other week; and they attended classes full time during
alternate weeks. They could work and go to school, and still expect to gradu-
ate with their class, because they took double sessions of the required

courses in specially established "cooperative classes.” As "trainees" in
City employ, they earnel salaries comparable to that of civil servants in
the same positions.

The program offered a change of pace to the students. Students who were
in real nced of moner for self-support and the support of their families now
had access to regvlar income. Students bored with school, poor achievers,
those with attendancz and disciplinary problems, or students anxious to leave
the confines of secondary education could do so without formally becoming
dropouts. The cooperative program allowed students to reduce school time
while they cculd continue wor.cing towards a high school dipl-ma.

By their junior year of high school, many work-bound students felt a

real curiosity abcut the world of work and whether they could be succersful

and satisfied in it. The program afforued these pupils the opportunity to

uBemjamin Franklin High S..00l (BF), Boys High School (B), Morris High
School (M), and Seward Park High School (SP).
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make a partial entry into the labor market without forgoing education, in
order to test themselves and alleviate some of the anxieties about their
potential adult roles.

In short, the MCEF offered an avenue heretofore nonexistent i:. New York
City schools for students to engage in vocational experimentation under
structured and supervised conditions while continuing secondary education
with an increased likelihood of completing it. As a result of a combination
of motives, students in the participating high schools vclunteered to under-

take this facilitated entry into the labor market.

STRUCTURE

According to the statement ~f the Ford Foundation, the goal of the
Municipal Couperative Education Program was to provide improved and remedial
vocational opportunity to some of those high school students of New York
City who would encounter difficulty on the labor market upon leaving high
school. The program intended to improve the comretitive employment status
cf its participants, and to facilitate transition into the labor market.
througn the experience of systematic, long-term employment. At the same
time, the program tried to reduce the dropout rate by makinrg secondary educa-
tion available soncurrently with a chance for regular wcrk and earnings.
Although educational improvements were also hoped for, the program was
basically geared towards occupational success and not hiesher education.

The Joint administratcrs of the proegram, the Board and the Department,
each had an office dealing with cooverative education. Thisg office in the
Department was responsible for solirciting jut ovenines in entrv occupations

in various City detartments. It also conducted a training course for some

O

ERIC

Aruitoxt provided by Eic:
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supervisors to sensitize them to their special role as overseers of coop-
erative trainees, and to offer supervisors suggestions on how to deal with
young people.

This office of the Board participated as a screening agency. It re-
ceived notices of job openings from the Department and submitted them, at
its discretion, to program coordinators of participating high schools. It
also interviewed each potential cooperative student to screen those who
seemed suitable to participate in the program, and offered brief instruction
to the students on how to handle employment interviews successfully. The
students were informed of the program and were placed for particular jobs
through the full-time coordinators in each participating school.

The following diagram summarizes the successive steps involved in

being employed as a cooperative student.



{D‘ 7. OF PERSONLEL

i (solicit jobs,
l train supervisors)

I

[

|

|

N
BOARD OF EDUCA''IOH
(distribute notices
of job openings %o
schools)

14

COORDS, IN SCHOOL

(publicize program)

COORDS. IN SCHOOL

(select qualified
volunteers

OORDS, IN SCHOOL
(assign students
to jobs)

———————y

BOARD Or EDUCATION

(interview students)

SUPERVISORS
(interview
students)

C0-0P JOB
(trainee

employed)




15

Two factors seemed to determine who became a cooperative student: (1)
dissemination of information about the program to the studerts, and (2)
screening of student volunteers.

Induction into the program occurred through volunteering in all cases.
The students were reached individually and in groups through the program co-
ordinator, guidance counselors or an interested teacher -- and through public
address systems and bulletin boards. Informal channels of communication also
existed among students and were functional in introducing the program to them.
On the basis of information received through these various channeis, tﬂe

students selected themselves into the program by signing up with the coordi-

nators. Academic standing, financial condition, attitude toward school,
family and fraternal opinion undoubtedly affected individual decisions to
join the program.

Not all volunteers went on to become cooperative gtudents; they later

were selected by others into the program according to two criteria of participa-

tion: inadequate level of academic achievement, and financial need. Program
coordinators considered school records; volunteering students who achieved
below an average of 7O could be selected into the program. In addition, coor-
dinators weighed financial need; while specific liicome data were not consulted,
students who were financially needy could be selected into the program. Al-
though both factors were relevant, both criteria did not always have to be met.
Students were not selected into the program if they were on police proba-
tion, buv students with police records were not excluded by program-wide policy.
The individual school coordinator had the most significant role in creating
schonl-wide policy and practice with respect to behavior problems. He may have

decided to try to make the MCEP successful in its first year and so to exclude



i

problem youth, or he may have desired to extend the opportunity to youth
who needed rewarding vocational experiences in spite of the fact that some
of these youth were potentially behaviorally disruptive. Once a student
entered the program, two factors ucually determined his placement in a
given Job: (a) the total number end the kind of job openings made avail-
able to each school at a given time, and (b) the achievement, interests and
course background of the students.

(a) The Work-Study Programs Division of the Departmen. solicited jobs
in City departments for the program and submitted the list of available posi-
tions to the Board for allocation among the schools. According to the per-
sonnel of the Field Office of the cooperative program in the Department,
student shortages did exist at times in some work categories but by and
large, more students volunteered to be in the program than there were Job
openings for them. At times, the changeable personnel requirements of the
City caused delays in placing trainees, even after workers were requested
for the program. In some instances, students had to wait in the regular
general diploma course up to six months for placement. Though the delay
caused some disappointments, it is not known how many students rejected the
idea of the program because of procrastination, or changed their minds in
the waiting interim and decided not to jJoin the MCEP.

The traineeship made available to the students were in regularly exist-

|

ing "entry Jobs." As such, these positions required little or no preparation
for adequate performance. There were basically thr=e types of work performed
by members of this sample within the frame work of the MCEP: clerical, hos-
pital and park. In clerical positions, the students were tyvists, filing

clerks, messengers and the like. In the parks of the City they were part of
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clean-up crews. In hospital jobs they were cafeteria helpers, lunchroom
helpers or asgistants to nurses.

The office of Cooperative Education in the Board played a significant
role in selecting which schools were to fill what kinds of positions. The
fact that special traineeships were established in some of the participating
schools, and the fact that the participating schools had different reputa-
tions for academic quality resulted in a nonrandom work assignment rf the
pupils by the Board. ¥or example, in M, a special trainine program for
hospital trainees existed through the establishment of cooperation with a
local hospital. Students from that school were, therefore, most likely to
tecome hcespital trainees than were students from the other schools. SP was
generally considered to maintain relatively higher achievement standards
than the other participating schools and, therefore, its students were more
likely to be placed in office jobs.

The Board conducted an interview with each of those potential coopera-
tive students who were selected in the schools for traineeships. During the
interview, the students were screened f(. poise and appearance, their records
were rcviewed, and they were given brief instruction on how to maximize
their desirability as employees during *+}-: emplovment interview with potential
supervisors.

(p) The experiences of students in commercial or other vocational
training, and their expressed interests were noted at times but usually were
not decisive in rlacement due to constraints in the number end availability
of jobs, and the criteria of screening.

When a student received his work assignment he became a cooperative stu-

dent. He worked full-time every other week in a City department. On his



18

assignment he performed the duties of the regularly existing position, and
received the salary, vacation and workmen's compensation of a civil servent
in that job. That is, since he worked every other week, he received half
of the remuneration and benefits of the position. However, his status was
that of a trainee. Working at a given job for two years did not qualify
him to become a permanent employee of the City. In order to do so he had
to observe the steps required of all applicants: tc take and to pass the
appropriate Civil Service exam, and then to wait to be assigne. to a posi-
tion at the discretion of a central bureau of the Department. However, at
the request of his supervisor and depending on approval, a cooperative stu-
dent could remain in his assignment without any promotions or raises as a
"provisional” employee of the City. The maximum period of MCEP participation
was two years, although the student had an option with respect to working
during the summers.

On alternate weeks the cooperative student attended school full time
and another cooperative student worked in that same job; one of the students
was a junior, the other a senior in high school. Once a job opening was
procured for cooperative students, the City was likely to be able to keep it
indefinitely since when one of the students was graduated in any given June,
a new junior was then added.

During the weeks he spent in school, the cooperative student attended
special classes where he tnok double sessions of the courses required for
graduation with a general diploma: English, history and mathematics.
Physical education was also required, but there was not time left during

the normal school day for elective courses.



An effort was made to explain the naiure and consequences of partici-
pation in the program through all media and personnel who had a part in
registering, screening and assigning volunteers to the program. Students
were told that they were general diploma candidates and that participation

in the program would not cffect this outcome. They were informed of the

19

courses they would take during their years in the program, and of the special

double session classes they would attend. At the same time, they were told
that they were in City employment only provisionally ard that they would
learn skills while earning a salary commensurate with the sslary scale of
the City for their jobs. They were also informed that in order to remain
in the program they would have to observe acceptable standards of study and
job performance.

The program was remedial in the sense that it was created in response
to special needs of varticular young people, and it provided training and
work opportunity where these were not ordinarily available. Er - _.yment
conditions were sheltered to the extent that certain numbers of entry jobs
in the City were to be filled by cooperative students only, and that once
in the job, satisfactor y performance virtually guaranteed that the train-
ees could remain for a maximum of two years. No such guerantees exist in
the open labor market. A special limitation of the program was that it
imposed severe restrictions on job transfer -- restrictions beyond those
operating on an open labor market. Cooperative employment resembled labor
market conditions, however, in characteristics of job duties, criteria for

satisfactory performance, and benefits.
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THE PRESENT EVALUATION STUDY - PURPOSE

The intent of tne oresent evaluation is to determine what effects,
1t any, participation in the program had on the veneral tack student,
and to comment on these ‘n terms of the inte.ded and expected outcomes
ot program participation. The respondents in this inquiry had been in
the program tnree years vdrior to the eval'uation, so that the effects
o1 cooperative education within the structure of the MCEP could be
observed on a relatively long-term basis,and alons several dimensions,
in the course of tne study.

Students wno vlanned to enter the labor market might, in three
yeafs, have looked tor anc tound suitable employment; or they might
nave floundered from job to job without making progress toward a
stable, satisfying position; or they might have persisted in manifestly
inedequate and unsatisfactory jobs. The evaluation sought to discover
whether the MCEP orovided sny insight, tools of self-management or
work skills to cooperative students to facilitate these early vocational
experiences.

Students who seriously contemplated further study, in three years
might have become acquainted with information about schools and training
centers, and might have undertaken preparation for a degree or certificate.
It is also the intent of the present study to reveal whether aspirations
and interest in particular fields of work were enhanced by participation
in tne program.

All respondents have encountered the adult world as well as the
world of work in the interim betwseen their high school years and the present

evaluation. All respondents could be expe:ted to have developed a sense



of self-esteem or of pergcnal failure as a result of the nature of their
encounterz in these worlds. ‘Whether the cooperative program was able to
mide posltlive coniributions to the reward history of the students is an-
other topic which tne siudy sought to explore.

Lastly, a signifiic nt aren of investigation is that concerning the
circumstances under which participants joined the program, their experi-
ences in it, and their cpinion of it. They werec asked to consider what
the program meant. during the period when they participated in it, as well
as in light of the events brought abcut by the subsequent years.

The object of thc evaluation, then, is to gain knowledge of how the
program affected the educational, vocational and personal development of
ccoperative students in terms of bcth motivation and performance. 1In
order to distinguish outcomes attributable to the MCEP alone, former pro-
gram participants vere compared to a control group of comparable young
adults who did not participate in the program, but who also followed a
general diploma curriculum in the same high schools. The emphasis of
the inquiry is on the evaluation of the program by the former partici-
pants; it focuses on participant views and compares them to views of non-

participants.

SUMMARY OF FINDINGS
1. The MCEP made a positive contribution to the curriculum of the
general diploma candidate by providing him with an opportunity for steady
remunerative work experience and on-going association with adults in the
occupational setting. However, programmatic help seemed only to help the
students attain this faster and through fewer trials and errors than they

might have been able to on their own.

2l
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2. In the absence of formal vocational training, the nature of the
work assignment was of paramount importance; it determined the real qual-
ity and value of the veccational experience made possible by the MCEP. A
majority of the former cooperative students held jobs which were unskilled,
and offered no learning or training opportunity, onl& financial rewards
and the vicarious rewards of being removed from school.

3. The general diploma candidate, especially since he is likely to
have multiple problems and remedial needs, depends heavily on education
and a marketable diploma for his future success. In the MCEP, education
remained a component equally important with, and as time consuming as,
traineeship. Therefore, program administrators have a continued respon-
sibility to educate trainees as part of the program. It was indicated
by the evaluation study that most trainees were at a disadvantage by
being placed in special classrooms, apart from other students, as well
as by being given a minimum and non-flexible version of the general cur-

riculum. The immediate benefits derived from work experience tended to

be negated in the long run by the lack of such basic education as would

lead the student to any of several occupational and learning avenues after

high school (data for this study were collected three years after the
respondents finished high school).

L. Trainees as well as control students seemed in great need of
counseling at the time of participating in the program, as well as at
the time of the study. Although they have observed the motions of join-
ing and staying in the MCEP, and later of finding and holding a job, the
students typically did not make choices with full awareness of the circum-

stances, and did not understand all the ramifications of their own actions.
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DESIGN

The population of this study consists of all male MCEP participants
from 1962 and 1963. The cooperative and control members of the population
finished high school during that period. Since that time they have not
been contacted by anyone connected with the MCEP. Therefore, the first
step in the followup study was a systematic attempt to reach the members
of the population and to gain their interest and cooperation'in the pre-
sent study. Table 1 of Appendix D shows the population distribution by
school, and Table 2 shows the distribution of the sample by school.

There is a detailed account included in Appendix D of the design,
methogs and results of the first phase of the evaluation. This account
also includes information on the entire population obtained through
correspondence, telephone calls and door-to-door visits. Informati&n
generated by interviews, questionnaires, school records or obtained from
program personnel and previous research on this population is included
in the body of the report. Appendix A includes sample corresponderce to
the respondents,

No significant differences were found between cooperative and control
students in terms of socioeconomic background, racial, national, educa-
tional and religious background. At the time the program went into effect
and the population for this study was selected, large portions of all the
students in all the participating schools received general diplomas, and
most students lived in residential areas in the proximity of the high
schools.

Members of the sample were considered representative of the whole

population because they attended the same schools, lived (at the time of
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the followup) in similar residential areas, and seemed as reluctant to be
interviewed as those who were not in the sample. Information collected
prior to interviewing revealed no significant differences between members
of the sample and the population =ither -- other than with regard to the
ownership of or access to a telephone where the respondents could be
reached. Although a larger sample may have been desirable, the costly pro-
cedure required to obtain it was abandoned because the study aimed at
revealing a spectrum of substantive data which those members of the popu-
lation who had already been reached could provide.

The analysis of the report is based on data collected from 48 co-
operative and 21 control students who make up the sample.

The instruments and their uses are described below. A copy of each
is included in Appendix B. Appendix C is a statement on a‘l the data
used for this report, including such identifying information as graduation
status, measured IQ scores, work assignment in the MCEP, and race. This
Appendix also includes a tabulation of the number of respondents for whom

data was collected via each of the instruments used in this study.

The Group Interview

The group interview? proved to be an effective research instrument.
It allowed persons with similar experiences to come together and discuss
these experiences: the respondents attended the same high school during
the same years, many had been in the MCEP together, and they hac all been

young Jjob entrants on the labor market in recent years. In the group,

5Merton, R. K., Fiske, M. and Kendall, P. L. The Focused Interview,
Glencoe, Illinecis, 1956.
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juxtaposition of statements of several persons was possible without nulli-
fying individual opinions and experiences, and statements could be verified
vy viuer spea¥ers, Relevant information could be elicited essily in an
atmosphere of spontaneous conversation in whicn the interviewer acted to
direct the course of the discussion and to insure thet all respondents
would have a chance to answer all questions.

The interviews were held in community centers, YMCA buildings or church
rectories in the neighborhoods in which the respondents lived when they were
members of the program. These neighborhoods were also near one of the parti-
cipating schools, and therefore wne location of a particular interview
usually resulted in an overrepresentatton of students from that school.

Most meetings took place on Saturdays and were about two hours in duration.
Although attcndance was poor and unpredictatle ("groups” varied in size from
one to six), most interviews were very suc.escful as data gathering device.
A totael of 48 cooperative and 21 control students attended group intervieus.
Respondents readily evoked their MCEP experiences from a distance of three
years, and relaced their feelings about these experiences willingly. There
was considerable discussion emong participants and questions seemed to
prampt thcm to further deliberaticn. To many young people, thinking about
their lives and vwork seemed natural, although to some of them the questions
caused a mild shock or seemed irrelevant., Data collected through group

interviews rcceived qualitative analysis in the resuli section.

The Planning Questionnaire

The study was concerned with gauging the effect of the MCEP on the

vocational and educational plans of the respondents. For purposes of
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increased comparability, the Planning Questionnaire originally administered
to the population in 1962-63, was again used iu the 1966 evaluation. The
questionnaires were administered at the end of the group interview sessions,
and data from them were assessed quantitatively. The analysis includes com-
parisons between cooperative and control students, as well as between ques-
tionnaire data of the two evaluation studies, and it is presented in the
section on the findings. The complete set of tabulations based on question-

naire data constitute . ppendix E.

The Individual Interview

Individual interviews were conducted with 12 cooperative and four con-
trol students in order to increase the kind of information not usually
revealed in the presence of peers: specific talents and attempts to market
them, reference persons during adolescent years, significant personal ex-
periences relevant to the formation of vocational and educational careers,
income and family data. Respondents were selected on the basis of being
relatively more aware aﬁd verbal than otliers in the sample, and being able
to discuss their experiences of transition from school to work.

The respondents were given an interview schedule to complete which be-
came the basis of an intensive individual discussion, allowing for explora-
tion of the topics included in the schedule. Data obtained this way became

vart of qualitative analysis of the findings.

Individual Interviews fram the 1962-63 Study

Individual interviews conducted in 1962-63, with 28 cooperative and
five control students, were transcribed in the course of this study, and
their qualitative treatment is included in the present paper. This inter-
view series was used for three reasons: it had not received treatment

earlier, it increasea the comparability of the data generated during either

evaluation study, and it introduced a way to measure change over time,
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In the course of group interviews, individual interviews and informa-
tion obtained in a questionnaire, students discussed aspects of the program,
how they jcined it, what experience they had in it, what they roped to de-
rive from it, and what they actually attained through participation in it.
They discussed the image of the program, its educational component and its
role as their first full-time employment experience. All information was
analyzed in relation to tke outcames hoped for by the administrators of the

MCEP aand by the students.

DETAILED DISCUSSION OF THE FINDINGS

Overall Evaluation of the MCEP

The MCEP, as a whole, was well thought of by most participants, and
as veterans of the program, they recommended that it be continued. Even
though this general approval was usually qualified, it seems that nearly
all of ihe respondents felt that they benefited from the work-study pro-
gram in some way and that other high school juniors and seniors might also
derive benefits from it. Thus, the MCEP seems to have reached its target
population: it recruited young adults who were interestad in a combination
of school and work, and it provided them this opportunity in a way gener-
ally held worthwhile oy the students. The following quotes from group
interview material illustrate the general attitude of the respondents.

"Well, it hit me as a great idea. Make money and go to school. You
make money and work for the City you know."

"The program itself is basically a ﬁery good program. It teaches

you the value of money."
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"I think it's something to learn of responsibility while you're young,
to make up your mind about what you want, and learning about how to go

about getting it."

Reasons for Joining the MCEP

Typically, each student joined the program for two or three reasons
rather than in pursuit of a single objective. All students were interested
in achieving earning capacity. To many students the program represented a
respectable avenue out of school, where they were bored and had difficulties.
A considerable portion of the applicants were looking forward to belng em-
ployed by the City. Only a minority expressed interest in specific areas
of work as such, although many looked forward to association with adults
and to the mere experience of full-time employment. This is how some of
the respondents expressed their reasons for joining the program:

"I wanted experience in the outside, sand in employment, thet was onc
of the reasons /for joining/ and having cash in my pocket was another."

"You weren't going to school every day, so it changed the monotony.
It was better."”

"I guess I joined the co-op program because it was the only thing for
me to do. At the time I was thinking of quitting school because I was
doing bad in certain classes, so I still had some sort of guilty feeling
of me quitting, so I felt the alternate thing to do was to join the co-op
and in that way I would finish school, helping myself, and filling my
duties and go to school, I had to do it as far as my family was concerned.
I just couldn't quit.”

"Well, I had a part-time job which I didn't really care for and I

wanted another job, other than being a messenger, and still continue my

studies. So I joined the cooperative program."
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Control Respondents and the MCEP

Control respondents usually heard of the existence of the program. The
primary reason why they did not show interest in the MCEP was that they felt
no kKeen need to alter their status in school. Many disapproved of the pro-
gram which they believed to have been designed for minority group youth, and
as one without relevance or value to students who are achieving well and
have definite post high school plans. The words of some of the respondents
from the control group indicate what image the MCEP had in the participating
schools.

"One reason why I wouldn't recommend it, [Es tha§7 you're not making
that much and if you want to graduate from school, it's hard to get back to
the system of study after you work a week and you have to go back and pass
tests ...classes would become a drag, and money the only thing that would
set in your mind."

"I wouldn't drop out of school for that money."

"Well, I had planned to go to college when I finished high school. I
still haven't gotten there, but I didn't want to split my term up in half.

I knew I'd be missing a lot [Tf I joined the prograg7 ...time was of the
essence. You should get all the education you can get."

"No one approached me to join."

"Most of the people who took part in it /the program/ were either Span-
ish culture, you know, they were Spal.ish speaking, or Negro, so it is prob-
ably a little harder for them to adapt themsél&es. I believe it was Just
money that appealed to them, and no education. That's all. There are
exceptions. You don't get much experience doing what they do; being a mail

clerk or a messenger, what kind of experience is that."



30

Racial Distribution and Status in the Study

Percentage Distribution of Status
In the Study, by Race

Race
Puerto No
Status Negro White Rican Information Total
Ccoperative 63.6 57.1 80.0 L.k 69.6
Control 36.3 2.9 19.2 28.6 30.h4
N 22 14 26 7 69

This table indicates that from each of the racial groups there was an
average of twice as many cooperative students as control students in the

sample.

Adult Contact at Work

One of the most positively wvalued contributions of the MCEP was that
it provided opportunity to associate wiih non-parental, non-teaching adults.
T'or nearly all students, the MCEP provided their first full-time job. As a
result, the rature of personal contacts on the cooperative job was of great
significance. Most studerts sought such contact, because they felt uncertain
about being able to succeed in terms of the criteria of the adult world, as
well as about being accepted as independent, responsible adults. Co-workers
were persons to emulate and to explore as models. Yet they were not as
distinctly authoritative with trainees as teachers in school or elders in
the home. As a result, the students expected to be on a more equal basis in
the work situation, and they were anxious to discover whether the world of

work would be a rewarding one.



The individual interviews revealed that students who received fair
and courteous treatment while in the program seemed to have acquired a
cornersione for improved motivation and stability during the post-high
school years. Nearly all cooperative respondents indicated that they felt
at home on the job. Those students who experienced no evidence of their
worth or who witnessed contempt and disapproval being expressed towerds
their supervisors and co-vorkers, acquired a rather lasting lack of self-
confideuce und sense of discouragement. The following excerpts will indi-
cate the intensity of respondent feeling concerning their work milieu:

"We had a foreman and he's a real good fellow. I remember him very
well, he was like a father to us, He wouldn't be a boss, he'd be one of
the boys. He wouldn't bawl us out or anything, but when we got out of
hand, he would tell us."

"We were treated very nicely. Conzideration wes given to us. The
think I learned was how to get along with people and how tc work with them,
and they advised me many times, and I don't forget this.”

"There is one thing I think is really important about working. You
meet different people and they will always tell you about other jobs and
advise you of the other things you can do., That's what helped me a lot.

If you don't know something they will really help you along."

"If they had come around to see what type of dirty work we were actu-
ally doing there [;n the hospita&7 and the type of people that were working
around the hospitals were not the type of people that high school students
should be working around. The language ...when I went there, I was astounded.

I used to hear conversations about us, the young kids, that if the program

was started it should have started by getting us better jobs."
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"Complain and get fired! ...The foreman was a nice guy, but the others
were there a long time, so he said he would do something about my problem
but he never did."

"When I f'irst got there they tried to take advantage of me, but I could
see why, because they weren't doing anything themselves. So I didn't care
for that too much, till one day I told him Zﬁhe supervisq§7 that he [E co-

worker/ was working me too hard while he wasn't doing anything, so he /the

"Picking up cigarette butts all day, I mean that's embarrassing! But
all you ever heard was 'do your job,' or 'you got to do better.' They sup-
posed to be helping you, and he is telling you, 'Hey, you missed a butt

there!'"

Work Assignmment in the MCEP

Percentage Distribution of Work Assignment
of Cooperative Students, by Race

_ —— ————— —

Racre
. Puerto No
Assignment Negro White Rican Information = Total
Clerical 50 25 L7.5 60 45.8
Park 21.4 -- 23.7 20 18.6
Hospital 28.6 62.5 23.7 -- 29.2
No Information -- 12.5 4.8 20 6.3

N 14 8 21 5 48
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As this table indicates, work assignment occurred on a racially equi-
table basis among members of the sample; about half of the Negro and Puerto
Rican trainees were in white collar Jjobs, while the larger portion among

white students were in hospital assignments,

Vocational Training in the MCEP

A basic objective of the MCEP was to provide students with an opportu-
nity to acquire marketable skills. Since there were no formal provisions
for training classes, the nature of the work assignment determined the nature
and the extent of learning possible for each trainee. Only a small propor-
tion of the cooperative students claimed to have learned occupational skills
or a trade in the program. It was rather the habit of steady work and re-
sponsibility on the job that they seemed to have assimilated. Work environ-
ment, namely physical and personal surroundings, were so important in the
eyes of the respondents that they often overlooked lack of training in an
assignment if the ''place vas nice.” Those trainees who acquired skills were
typically in white collar jobs involving the operation of office machines or
bookkeeping, or in hospital jobs, for which they received specific instructions
in preparing food or handling hospital records.

To a few of these trainees, the work assignment remained a continuous
challenge due largely to their initiative to seek exposure to varied tasks.
Most trainees did not attempt to seek such exposure, however. All park
workers, many hospital workers (especially those with clean-up tasks) and
some office workers stated that what learning opportunity their job entailed,
they acquired in a week or two, and often that there was nothing to learn.

Nonetheless, the trainees seemed to understand the difference between job
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orientation and skill learning. When they found nothing to leern in v=ays of
skills, they still often found the operation of a large agency interesting.
The quotations below indicate the range of student opinion about vocational
training in the MCEP:

"I learned quite a bit out of it, you know, I learned how to work the
machines and how to file and I learned how to work the adding machine. I
learned hov to type. I learned quite a bit there, I wish there were some
kind of a way where they could have worked it out where everyone there in
the co-op program, working, could stay on, on a permanent basis, but thei
is no provision for that."

"As far as I am concerned, I think that they didn't teach me anything
that I couldn't have picked up if I would have been employed directly by the
Department. I find that the program lacked the skill ,,..they didn't try to
give ‘the students special ckills to identify himself ...they placed you in
jobs, unskilled jobs ...lunchroom attendant, tray cleaner, or whatever...I
mean, those are not even skills. I think it's not even training; it doesn't
require any training to do that. So I think for a progrem, that's bad ...I
vasn't able to think for myself. I would have been perfectly satisfied by
Jjust being there all day, and that's it. But when it came time for me to
graduate and go out and get a job, I think it would have been their respon-
sibility to locate this, a certain amount of security and responsibility to
me ...but I doubt that that is what they were striving for. And I think it
wasn't really up to me to complain because I was satisfied with anything
they gave me. I think it was up to them to make sure that I was well trained

for something."
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"When I started the co-op job, I didn't know nothing. Over there I
learned ...not everything but I learned a great deal in the co-op. That's
where I got my idea to do the sort of job I've got now. It was experience,
and you know, every time you go to get a job they ask for experience ...so

I was very happy. I learned there, and to me it was good training."

Salary in the MCEP

Most cooperative students considered their income adequate while in
the program, since their families paid for their daily living expenses.
Acute financial need was rare, but it is noteworthy that those whose fami-
lies depended to some extent on income from the traineeship were not always
holding the most remunerative cooperative jobs.

Continued earning capacity had positive effects on the program partici-
pants -- although the psychological effects of adult contact in the pfogram
seemed to have been more lasting. Money was evidence of worthwhile accom-
plishments; it allowed students to offer financial help to parents, many of
vhom would not accept it, but encouraged their sons to save their earnings
in addition. The money enabled young people to buy clothes of their choice,
and to go out on dates, instead of depending on street corners and school
events for entertainment. It seems that both of these former activities are
important symbols of independence during the adolescent years. Somc typical
conments follow:

"I found I had to go to work. I had to get a job, to contribute some
money to the house and have money for myself. To be able to buy things to
go to school. The salary was only _ dollars a week in the co-op and I was

the lowest paid in my class, but I kept this job for awhile."
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"It [the program/ teaches you the value of money. You don't do it be-
cause you need the money, but because you need money to show your self-
reliance."

"Well, to tell you the truth, this was the first time I worked. It was
enough for me because I'm still living with my parents. You were a student
you know. My mother, she told me, 'You worked for it, it's yours.' So I
vas satisfied."

“Atter I had the money, I used to go oul to dances, I would go to night
clubs, things like that. Before, because I didn't have any money, and my

mother wouldn't let me go."

Preparedness to Join and to Leave the Program

The interviews revealed that in spite of general interest in the world
of work, anticipation of adult responsibilities, and at least terminological
familiarity with the basic features of the MCEP, most cooperative students
lacked necessary elements of informed participation, at the time they joined
the program. Most trainees seemed to lack detailed and thorough understand-
ing of the conditions and consequences of participation in the program.

For example, at the time of joining the program, by far the most stu-
dents were unaware of what their own vocational interests and abilities were.
Even if program administrators provided opportunity for placement on the
basis of student interests, most trainees would have been unprepared to parti-
cipate in this choice. What they seemed to need rather, was an opportunity
to concentrate on and tc ver
be, and to check out these notions with & counselor, and against vocational

testing data. Only after an opportunity tc consider future vocational choice
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and opportunity could a student begin to participate in their implementation.
In the absence of a chance to seriously consider qualifications and interests,
most students seemed to welcome work in a job, any job, and they expected
this one experience to provide an adequate basis for ideas about the work
they might enjoy doing in the future. Only a few respondents had plans for
the future, and even in these cases the plans were vague, and confused in
terms of implementation.

The students did not fully realize, or accept the fact that all parti-
cipants were selected from among general diploma candidates and that parti-
cipation in the program would not affect this status., Similarly, many
students did not understand that the program assignment, and therefore their
Civil Service status, was only temporary. Mauny expected to remain with the
agency and on the job that they held as trainees. In the event that this
proved to be unfeasible, the students expected the program administrators
to take care of their vocational placem=nt problems. Even students who did
not enjoy their MCEP experience were shocked and disappointed to find that
seeking placement services was their own responsibility. The respondents
stated that only upon finishing high school did they realize that they would
have ¢

¢ contact school and youth placement services

~ walar A
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and employment agencies.

Employment History

Through ar earlier exposure to the world of work, cooperative students
began to think aboul employment socner than did control students. Neither
cooperative nor control students believed that they experienced severe un-

employment. In the sample, two cooperative and one control respcndent were
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chronically unemployed, but the mean period of joblessness was two to three
weeks, the range being from a couple of days to six months. Many students
in both groups indicated that they did not work nor did they want to work
during the first summer after high school. About a dozen cooperative stu-
dents worked during this period either in their traineeship positions or in
another job. Both of these types of students began active search for employ-
ment in the fall of the year in which they graduated.

Problems arose not so much from finding employment, especially since a
majority of the respondents in both groups still live with their parents
and are not under economic pressures toward self-support. Rather it was
typically difficult for the students to find suitable employment. Most co-
operative students indicated that their first full-time job had no resem-
blance at all to their cooperative duties. Some respondents stated during
interviews that thevy usually d4id not refer to the MCEP work cxpeoricace on
resumes and did not ask for references from cooperative supervisors. Abcoul
a dozen trainees, however, claimed that they learned a trade in the MCEP,
that the traineeship was directly beneficial to them during later employment,
and they they used reference lestters fram the program supervisors. A few
respondents; who at the time ot the stu still held their original coopera-
tive positiun’s, were in provisional status; namely, they have been retained
as temporary wgrkers without Civil Service status. As a result, they
received no raises, promotions, or any other tangible evidence of advancement.

Respondents of both groups typically did not conceive of joining a
branch of the Armed Forces right after high school, as an alternative to

vocational opportunity. They did not consider the possibility of learning
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a trade while in the Service. However, three young men who enlisted shortly
after leaving school said that they did so because they were unable to find
employment for two or three months.

Control students typically began to think about the worlid of work much
later than their cooperative student peers, although members of both groups
became more concerned as the question of satisfactory employment opportunity
became salient in their lives. Control students typically underwent more
floundering and more frequent job changes than former cooperative students.
Some illustrations of employability follow below:

"Three or four months was the longest that I was ever unemployed. The
program is benefiting moneywise but killing in education. If you don't have
the educational background and don't have the experience, they couldn't give
you a job."

"After I grauduated and went out to look for a job, end when you get
intervicwed they ask you for references as to where you work, and all that,
You get hired because you have already worked, and finished school, so that's
come background.’

"Right after I graduated from high school I was given a job through the
school as a stock clerk.”

"After high school I went down to Mobilization and they found me a job,
thein I was vut for four montns and they found me another job. ‘“hen you go
for a job they want experience regardless of schooling.”

"I worked for the month of July, then I had to quit because I was attend-
ing school."”

"I still haven't found anything." [first job;7



"I showed my zertificate [Sf having completed the prograg7 end I got
hired the same day."

"Well, I didn't have too much in mind, I guess ... I didn't work that
sumer, and when I started looking for a job, there wasn't much to get...
I had my eyes closed all through high school. And after you get out and
you see how it is, they start opening wp pretcy quick... Oh, we had a guid-
ance counsellor. She'd see that you didn't cut, that's it."

"Me, I went into the Service right after I got out of school. That was

just about the only thing I could do."

Otis Intelligence Test, Self-Administered, Gamma, Form EM

According to 1962-63 testing data, the median score for the sample on
the Otis Intelligence Test was in the 96-100 interval, the range being from
68 to 122, The arithmetic mean for the sample was 87, the same as for the
population, Information on IQ scores was missing for 12 persons in the
sample., Since nea.ly a third of the sample was Spanish speaking, and most
of them were only moderately successful in school, it seems probable that
the IQ scores would be higher in the absence of language and reading dif-

ficulties,

Graduation Status

As the folloving table indicates, there is no statistically significant
difference between the dropout rates of cooperative and control students; in
both coop~rative and control groups there are about four times as many grad-
uates as dropouts. There seems to be variation in dropout rate hy school,
however: all control dropouts in this sample are from one school, SP; and
a relatively high proportion of the cooperative students from M seem to be

dropouts.
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Distrivution of Graduation Status of Members
Of the Sample, Based on School Records, by
School and Status in the Study

————— ———————————————  — —  _ __— _ _ _ —_  —_ _ — — — — ——— " ———
Status in Study

Cooperative Control Total

School Graduate*  Dropout Graduate Dropout Graduate  Dropout

BF 9 2w 6 0 15 2
B 1 0 1 0 2 0
M 13 DA 3 0 16 5
SP 16 2 7 L 23 6
N 39 9 17 b 56 13

*A11 graduates received a general high school diploma.
**3chool records were not available,

He¥Including three for whom school records were not available,

It is possible that prior to participation in the MCEP, cooperative
students were more likely to leave school than after becoming *rainees, and
that the program, therefore, effectively retains potential dropouts. How-~
ever, insofar as the program does have retentive ability, and this study
found no direct evidence of it, retention is largely coercive: the struc-
ture of the program requires that a student remain in school in order to
remain working. Furchermore, the interviews revealed tha. students, even if
not officially graduates, did in fact remain in schcol until the end of their
sernior year and, thereforec, did not literally drop out of school. Rather,
excessive absenteelsm and previous course failures negated their ability to

graduate; they came short of fulfilling the course requirements for a diploma




and sometimes were not so informed until the end of their senior year in
high schicol. Although these problems were likely to have occurred prior
to the junior year of high school, as far as this study sample indicates,
program participation did not affect their consequences: control students
were as likely to graduate with a general diplama as were cooperative stu-
dents,

It should be noted that most dropouts in the semple stated that they
had graduated; that many students in both groups claimed to have coammercial
or academic diplomes; and that they associated better education with either
of the two diplomus which, according to school records, they do not possess.
The obvious impli~ation here is that all memovers of the sample are aware of
the importance of a high school diploma as well as the differential value

of the three kinds of high school diplomas,

Educational Aspirations, Expectations and Achievements

The evaluation sought to discover whether the MCEP affected the educa-
tional planning and involvement of its participants. Therefore, the respon-
dents were asked to indicate their aspirations and expectations for schooling
beyond the secondary level.

All respondents in both groups thought that education was a worthy goal,
necessary for vocational success in the world today. About a third of the
respondents stated during the group interviews that, by obtaining a high
school diploma they have achieved their educational objectives. About half
of the respondents felt that schooling beyond the secondary level is desirable,
especially since they placed little value in the general diploma they re-

ceived.
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Questionnaire material partially confirms these statements. Expressed
in terms of number of years in school, 12 per cent nf the respondents indi-
cated in 1962 that they desired only & high school education, and a total of
85 per cent desired to undertake further years of study. Yet, 46 per cent
of the students expected to attain no more than secondary schooling, and
only 51 per cent expected to undertake higher education or training.

In 1966, only nine per cent of the students seemed to be satisfied with
only a high school diploma, yet 35 per cent expected not to attain any more.
A total of 90 per cent desired, and a total of 53 per cent expected to be
involved in further years of study and training. Eighty-four per cent of
the individuals in the sample changed their specific educational expectations
over the three year interim between the two evaluation studies. Three years
after the MCEP experience, 30 per cent fewer respcndents expected to spend
time in higher education than in 1962,

The respondents vere also asked to indicate what kind of educational
in.titution they would like to attend for further education. Analysis of
the questionnaire material indicates that in 1962, 38 per cent of the stu-
dents (4O per cent of the cooperative and 33 per cent of the control stu-
dents), and in 1966, 33 per cent of the students (35 per cent of the coopera-
tive and 30 per cent of the control students) desired to attend a university
or private business school, Expectations for business school attendance
were much lower, however. In 1962, 25 per cent of the respondents (23 per
cent of the cooperative and 28 per cent of the control students) thought
business education probable; in 1966, six per cent (fow per cent of the co-
operative and ten per cent of the control students) did. Cooperative and

control students do not differ significantly in their plans for a business
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education, For the sample as a whole, differences over time were only signi-
ficant in terms of expectations.

Racial differences were more apparent., White students desired to attend
& business school with greater frequency (43 per cent in 1962, 50 per cent in
1566) than did Negro (35 per cent in 1962, 27 per cent in 1966) or Puerto
Rican students (33 per cent in 1962, 23 per cent in 1966)., Expectations of
white students about attending a business school, however, were lower (25
per cent in 1962, and zero per cent in 1966) than those of Negro (25 per cent
in 1962, and five per cent in 1966) or Puerto Rican students (19 per cent in
1962 and four per cent in 1966). Interviews revealed that many respondents
desired to achieve independence through a business education. They spoke of
being their own boss, and of owning a retail store. Business school, as an
avenue to follow towards such independence, became much less salient over the
three years following MCEP participation. Typically, those few who envisioned
working for a large business firm lacked information on what training and
entry jobs would lead to their goal, or what differences there are among
organizations.

Respondent attitude toward liberal arts college was varied. As a desired
educational objecti -e, college became a less favored choice over time, espe-
cially among control students and among Negro and Puerto Rican students. 1In
1962, 15 per cent of the respondents (seven per cent of the cooperative and
33 per cent of the control students) desired to enter college. In 1966, nire
per cent of the respondents did (13 per cent of them cooperative, and zero
per cent of them control students). In 1962, no white students, 19 per cent

of the Puerto Rican students, and 20 per cent of the Negro students indicated
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desire to enter college. 1In 1966, seven per cent of each, whi: and Puerto
Rican respondents, and nine per cent of the Negro respondents, did.

In terms of expectations to enter a liberal arts college, an increased
oroportion of the cooperative and Puerto Rican students, and a decreased
proportion of the control and Negro and white students chose this educational
alternative. 1In 1952, 17 per cent of the respondents (seven per cent of the
cooperative and 33 per cent of the control students) chose college. In 1964,
18 per cent of the resvondents (17 per cent of the cooperative and 20 per
cent of the control students) did. In 1962, ten per cent of the Puerto Rican,
14 per cent of the white, and 25 per cent of the Negro students expected to
go to college, 1In 1966, seven per cent of the white, 19 per cent of the
Puerto Rican and 23 per cent of the Negro students expected to do so.

Interest in trade or technical school and teachers or engineering col-
lege increased over the years, especially among control students and among
flegro and Puerto Rican students. 1In 1362, 19 per cent of the cooperative
and 17 per cent of the control students desired to attend teaching or engi-
neering college; in 1966, 22 per cent and 20 per cent did, respectively.
However, no one in the sample expected to attend teachers college or engi-
neering college during either study periods. Different racial groups again
showed a more distinct pattern of response. In 1962, 30 per cent of the
Negro, 21 ver cent of the white and ten per cent of the Puerto Rican students
wished to study in a teaching or an engineering college. 1In 1966, 23 per
cent of the Negro, 1l per cent of the white, and 27 per cent of the Puerto
Rican students did. Puerto Ricans showed the greatest change over three
years. A5 stated above, no one in the sample actually expected to enter

such schools, however.
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Cooperative students were more likely tc actually engage in training
programs andifurther education than control students. Mest of those who
did were required to attend adult education classes or summer sessions in
order to acquire the academic credits needed for admission to colleges.
Three of these students entered community college without additional pre-
paration at the secondary school level, and one student entered a four year
college through the SEEK program. Altogether, eight persons, six of them
cooperaetive students, seemed to be seriously involved in college work. Those
who have enrolled in a four year college seem to have a good chance of grad-
aating, in terms of achievement level and financial planning. Those who have
enrolled in a community college have already transferred to a four year col-
lege, or have dropped out.

Only 26 per cent of the individual respondents desired to attend the
same kind of educational institution in 1966 as they did in 1962. During
the two study periods only 19 per cent of the individual respondents ex-
pected to be in the same kind of schools. In terms of number of years,
only 16 per cent of the individual respondents expected to spend the same
amount of time studying, when asked during the two evaluation studies. In-
dividuals in this sample, then, typically changed their educational plans
during the period of their early vocational experiences. It seems that the
realities encountered by the students warranted a modification of their
expectations and their desires for further learning.

There were many who ponder alternative avenues for more education or
training, but have not arrived at definite decisions‘about it. A larger
portion of the respondents seemed unable to indicate what their educational

plans were in 1966 than in 1962. These persons often lacked all the
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necessary secondary school credits to be admitted to the institution of their
choice, lacked realistic financing strategies for their studies, or had no
definite commitment to a particular vocation. In terms of making decisions
on the basis of adequate information, as brought to focus by the individual
interviews, these persons were not in a very different position from that

which they experienced three years earlier.

Occupational Planning and Achievement6

The respond;hts vere asked to indicate what occupation they would like
to enter in the future, for what occupation they consider themselves well
suited, and in what occupation they actually expect to be. Through answers
to these questions, it was possible to ascertain respondent ambition and
planning for future vocational success. Desired occupation indicates not
only interest in a particular kind of work, but also degree of ambition.
Dissimilarity between desired and expected occupation indicates degree of
comnitment to attain the desired vocational goal. Change over time in either
of these variables indicates, especially at this juncture in the development
of the respondente, whether early vocational experiences tended to support
or negate the likelihood of attaining a particular vocational goal, both in
terms of knowledge sbout a given career and ability to succeed in the edu-
cational and vocational market place.

A. Professional and managerial occupations. According to questionnaire

data, members of the sample wanted, expected and believed themselves suited

6For the classification of occupations which the respondents considered
desirable, suitable, or probable, job categories were taken, then combined for
this analysis, from the 1960 New York State census. Appendix C includes a
copy of this list of occupational categories.
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for professional and managerial occupations in large proportions, during both
study periods and irrespective of work assignment in the MCEP, status in the
study or race,

a. The cooperative and control groups. In 1962, L§ per cent of the re-
spondents (47 per cent of the cooperative and Uili per cent of the control stu-
dents) expressed a desire to become professional or managerial workers,
Thirty-three per cent of the sample (35 per cent of the cooperative and 28
per cent of the control students) believed themselves well suited for such
work. Eighteen per cent of the sample (21 per cent of the cooperative and 11
per cent of the control students) thougnt it likely that they would enter
these occupations. Thus, in 1962, a much greater proportion of the sample
desired to attain high level positions than expected to be able to do so; this
difference was greater for members of the control group.

In 1966, the difference between desires and expectations for professional
and managerial career increased slightly among members of the cooperative
group, decreased among members of the control group. Fifty-five per cent of
the sample (5L per cent of the cooperative and 55 per cent of the control
group) desired to become professional or managerial workers. Forty-one per
cent of the sample (37 per cent of the cooperative and 50 per cent of the
control group) believed themselves well suited for suct work. Thirty-six
per cent of the sample (37 per cent of the cooperative and 36 per cent of
the control students) expected to attain high level positions. In 1966, then,
cooperative students showed a greater_discrepancy between desiring high level
positions and considering themselves well suited for the work. And control

students showed a greater discrepancy between desiring and expecting to be in
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high level positions. An increased proportion of both groups favored pro-
fessional work in 1966, but the increase was greater in the control group.

b. Work assignment in the MCEP. Almost twice as many hospital workers
desired high level positions in 1966, then, as did in 1962. At the same time,
respondents in the otner two kinds of MCEP assignments showed a slight de-
crease in proportion desiring high level positions. In terms of work assign-
ment in the program, respondents showed the following differences. In 1962,
60 per cent of the clerical, 42 per cent of the park, and 33 per cent of the
hospital workers expressed & desire to be in professional and managerial
occupations., In 1966, 63 per cent of the hospital, 57 per cent of the cleri-
cal, and 36 percent of the park workers did.

In 1962, LO per cent of the clericel, 25 per cent of the park, and 17
per cent of the hospital workers believed themselves well suited for profes-
sional and managerial work. In 1966, 50 per cent of the hospital, 43 per
cent of the clerical, and 21 per cent of the park workers did. Again, the
hospital trainees showed the greatest amount of change over time towards
considering themselves well suited for professional and managerial occupations.

In 1962, 20 per cent of the clerical and 17 per cent of each of hospital
and park workers expected to attain high level positions. In 1966, 63 per
cent of the hospital, 38 per cent of the clerical, and 21 per cent of the
park workers thought it probable to do so. In terms of expectations, sgain
the hospital workers showed the greatest proportional increase in optimism
for high level jobs.

Dif“erences between desires and expectations, as regards professional
and managerial occupations, were greatest for clerical workers in 1962 and

in 196€, indicating that their initially high ambitions were not accompanied



50

by confidence and serious constructive activity in the direction of their
goals. Hospital workers -~ who showed the greatest amount of increase to-
ward choosing high level positions, as discussed above -- also showed the
least amount of discrepancy between their desires for, and expectations
concerning the attainment of high level occupations.

c. Racial grouping. 1In terms of the racial composition of the sample,
planning for a professional or managerial career showed the following patterns.
Fifty per cent of the Negro and of the white students, and 43 per cent of
the Puerto Rican students desired professional work in 1962. 1In 1966, 62
per cent of the Puerto Rican, 55 per cent of the Negro, and 36 per cent of
the white respondents desired high level positions. Change over time was
greatest among Puerto Ricans in the direction of rising ambitions.

In terms of considering professional work suitable, in 1962, 36 per
cent of the white, 33 per cent of the Puerto Rican and 30 per cent of the
Negro students indicated confidence in being able to perform such work, In
1966, 50 per cent of the Negro, 35 per cent of the Puerto Rican, and 29 per
cent of the white students did. Negro students showed the greatest degree
of change over time in the direction of increased confidence.

In terms of the probability of actually attaining high level occupations,
in 1962, 36 per cent of the white, 19 per cent of the Puerto Rican, and ten
per cent of the Negro students responded affirmatively. In 1966, 41 per cent
of the Negro, 39 per cent of the Puerto Rican, and 21 per cent of the white
students believed high level positions probable as occupational objectives.
Negro students again showed the greatest degree of change over time, in a
positive direction; expectations of white students decreased during the chree

year interim between the two studies.
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In 1962, Negro students showed the greatest amount of discrepancy be-
tween their desired and expected occupational goals, as well as between the
occupations they Jdesired and those for which they believed'themselves most
suitable. In 1966, Puerto Rican respondents showed the greatest such dis-
crepancy.

d. Interview data. Most respondents seemed to bec-me aware of the
importance of only thre ;xternal symbols associated with high level positions.
During the interviews it became evident that the MCEP helped, through expo-
sure to the world of work, to sensitize respondents to different reward and
status systems. However, typically, the members of the sample lacked infor-
mation on iiternal characteristics of jobs. They interpreted high level
positions, lur example, in terms of independence, affluence, and a physi-
cally and socially desirable environment. They tended to believe that
seniority in a low level poistion will lead to enough promotions for them
to attain their occupational goals. Few members of the sample knew what
fu-ther educational qualifications they needec for advancement in the more
structured discipline such as accounting or adwministration. There were
several respondents in the sample who aspired for frze lancing occupations
such as writing or art.

B. Clerical, sales and craft occupations. The second most favored

occupatiional category was clerical-sales-crafts, for members of the sample
during both study years, for cooperative and control students, irrespective
of MCEP work assignment or of race.

a. The cooperative and the control group. In 1962, 33 per cent of the
sample (30 per cent of the cooperative and 39 per cent of the control group)

desired to become white collar workers in the future. Thirty-one per cent



of the sample (33 per cent of the cooperative and 28 per cent of the control
group) believed themselves well suited for it. Thirty-nine per cent of the
sample (4O per cent of the cooperative and 39 per cent of the control group)
thought it a probable future field of work. Thus, there was a slightly lower
proportion of respondents who desired white collar occupations than there
were those who expected to attain it, yet the discrepancies between wished
and probable chrices were of smaller megnitude than in the case of profes-
sional and managerial wvork.

In 1966, 26 per cent of the sample (24 per cent of the cooperative and
30 per}cent of the control group) stated that they desired to become white
collar workers. Thirty per cent of the sample (35 per cent of the coopera-
tive and 20 per cent of the control group) believed that they were well
suited for such work. T[wenty-seven per cent of the sample (26 per cent of
the cooperative and 30 per cent of the control group) thought it probable
that they would attain white collar jobs. In 1966, too, there was slight
difference between desires and expectations towards white collar occupations.

Change over time was in the direction of fewer respondents desiring or
expecting to be in clerical, sa.es and craft cccupations in 1966 than in
1962, especially in the control group. The change was slight.

b. Work assignment in the program. Work assignment in the MCEP
affected vocational planning in the following manner. In 1962, 50 per cent
of the hospital, 35 per cent of the clerical, and 17 per cent of the park
workers desired clerical-sales and craft occupetions. In 1966, 29 per cent
of the clerical and park workers, and 13 per cent of the hospital aid.

Hospital workers have come to favor white collar occupations to a much lesser
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degree during the later study, and park workers have come to favor this occu-
pational goal more in the interim t.otween the two studies.

In 1962, 4O per cer* of the clerical and 33 per cent of the hospital and
park workers thought themselves well suited for white collar work. 1In 1966,
L3 per cent of tae clerical, 36 per cent of the park, and 25 per cent of the
hospital workers did. Change over time, in terms of how well suited the re-
spondents considered themselves for clerical occupations, was slight. Hospital
wcrekers tended to choose white collar work in smaller proportion in 1966, than
while they were still in school.

In 1962, 67 per cent of the hospital, 4O per cent of the clerical and
33 per cent of the pa.-k trainees stated that they expected to become white
collar workers. In 1966, 36 per cent of the park, 29 per cent of the cleri-
cal, and zero per cent of the hospital workers did. Hospital wcrkers, a
majority of whom expected to become white collar workers when they were
stil! 4iu school, have -ome, during three years on the labor market, not to
have such expectations at e£11. Clerical workers themselves have came to favor
whit s collar occupations less with time.

Differences between desires and expectations, with regard .» white col-
lar occupations, were greater in 1962, especially among hospital and park
workers: a larger proportion of them expected to become clerical, sales and
craft workers than expressed a desire ta, In 1966, a considerably lower pro-
portion of hospital workers had these expectation: than desired tc¢ do suci
work. It seems that ihe respondents were not interested in white collar
work, or did not consider it as prestigeous or rewarding as some other occu-
pations, yet thought it a probable line of work because of its availability

in the labor market.
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¢. Racial growing. The students responded differencially in terms of
racial group membership. In 1962, 48 per cent of the Puerto Rican, 30 per
cent of the Negro, and 21 per cent of the white students indiceated desire to
become white collar workers. In 1966, 43 per cent of the white, 27 per cent
of the Negro, and 15 per cent of the Puerto Rican students did. Change over
time was great: Puerto Rican respondents tended not to choose white collar
work during the later study, while white students tended to favor this choice
much more ir 1966 than in 1962,

In terms of the suitability of white coliar work, respcinses of the three
racial groups were as follows. In 1962, 38 per cent of the Puerto Rican stu-
dents, 35 per cent of the Negro students, and 21 per cent of the white students
thought themselves well suited for white collar work. In 1966, 57 per cent
of the white, 27 per cent of the Negro and 19 per cent of the Puerto Rican
students did. White students showed the greatest amount of change in the
direction of favoring this occupational goal more over the years.

In 1962, 49 per cent of the Puerto Rican, 40 per cent of the Negro, and
21 per cent of the white students stated that it was probable for them to be-
come white collar workers. In 1966, 57 per cent of the white, 19 per cent
of the Puerto Rican, and 18 per cent of the Negro students did. In terms of
expectations, white students showed a significant change toward favoring
white collar work as probable, while the Puerto Rican students showed a sig-
iiificant change away from expecting to become white collar workers.

In 1962, Negro respondents showed the greatest amount of discrepancy be-
tween desiring and expecting to become white collar workers. In 1966, white

students did.
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d. Interview data. Information revealed during the intervieus contra-
dicted the findings fram the questionnaires to some degree. The respondents
expressed a pervasive and unconditional respect for "clean office work'" and
for the possibility ~f associating with "nice people." To work in such an
environment meant to the students that they have become respected, needed
members of their employing organization. Yet, in questicunaires they favored
white collar work less in 1966 than in 1962.

C. Operative, service, labor and the Armed Forces as occupational goals.
Overative, service, labor occupations and the Armed Forces as a career were
not chosen by many respondents in the sample during either study periods,
and irrespective of status in the study, race or work assignment in the MCEP.
Operative and service jobs were most favored by control students in 1962 (28
per cent), by park trainees in 1962 (33 per cent), and by Puerto Rican re-
spondents in 1966 (23 per cent). This occupational category was least favored
by control students in 1956 (five per cent), hospital trainees in 1962 (zero
per cent), and white students in 1306 (seven per cent).

Armed Forces careecrs were favored by 22 per cent of the control group in
1962 and 17 per cent of each of the hospital and park workers in 1962. Al-
though most respondents thought of possibly serving in a branch of the Armed
Forces, no one in the sample thought that they could choose and pursue an
occupation transferrable tc civilian lite. Some of the respondents who had
completed their tour of duty were able to learn a trade, although unexpectedly
so.

Jobs in blue collar occupations were neither desired nor considered prob-

able by most students, even if their early vocational experiences were
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exclusively with such work. Operative and service occupations, as well as a
career in a branch of the Armed Forces, were more salient choices for the
respondents while they were still in school than three years later.

Respondents were also asked to indicate why they named a particular occu-
pation as desirable, or suitable, or probable for themselves. The nature of
the question effected the answers which students gave. Most students claimed
to possess necessary skills for a given job when they described the motivation
for choosing suiteble work. Interest in the prestige value and in the non-
performance aspects of a joo was greatest among the respondents when they
described reasons for desiring an occupation.

While they were still in school, the students desired given occupations
because of its external rewards. In 1966, they tended to desire a particular
occupation because they were interested in it and attracted to a performance
reiated aspect of it. Respondents seemed to have become more realistic and
relevant, lueu, in this respect.

In terms of suitable work, about half of the students indicated during
both study periods that they had the necessary skills for it -- especially
so in 1966. Uncertainty was evident among a fourth of the respondents, how-
ever, who could not answer this question,

The most salient motive for choosing a probable future occupation was
interest in the work, for both study years. Here non-response and non-

specific response was considerable: a third in 1962 and a fourth in 196¢ .

Self-Perceived Success of the Respondents

Most respondents considered themselves fairly successful at the time of

the study, as compared to their peers and in relation to their own goals in
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life. They felt that they had made small advancements in education and in
work, and that in the future, with more experience, they could look forward
to more substantial gains.

A few respondents, representing the two groups in about equal proportions,
have achieved considerable financial success; these individuals are all in
free lancing positions such as salesmen or stock market clerks. They are
aiming for a middle class style of life, econoamically speaking, for them-
selves and for their children. Educational attainment, as such, seemed to
be of secondary importance to these persons, and they have no real plans to
cbtain further diplomas of any kind even if they return to school for a few
courses,

Nearly 12 per cent of the sample were well on their way towards a col-
lege degree. They felt successful and convinced that four years of college
represent a very good 1nvestment in the ruture. in retrospect, they did
not express bitterness over having to make up high school courses or having
to enter cammunity college before transfer to a four year college. There
are no respondents in the sample who have finished a private training school,
although many have taken training courses in unions or a private business
school. The expense involved in such education, and sometimes the complexity
of material, seemed to have discouraged most respondents who have tried it.

A few respondents believed themselves to be failures. They are very
withdrawn and upset individuals. Some of them seem to be excessively puri-
tanical, considering a good reputation their strongest asset. Alternatively,
some exhibit a great deal of instability in their pursuits. thoughts and
mannerisms. In spite of varied ideas and a relatively high degree of flexi-

bility and entrepreneurialship, they seem to lack adequate information,
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funds or perseverance in their pursuits to take decisive steps to improve
themselves. Both of these types of self-perceived feilures are likely to
feel cheated by someone, somewhere in the educational system or the MCEP.
They feel caught up in a vicious circle and often just wait for a nonde-
script "break."

These are illustrations of self-assessed success or failure by the re-
spondents:

"I think I've been unsuccessful, because when I started getting these
jobs that pay only $50.00, and that wasn't enough for me, and most jobs
that you go for they ask you for schooling and training, and seeing whether
you have some special training in the job you're applying for, and if you
don't, they probably won't hire you. And I was disappointed in that because
I had worked two years as a trainee for the __ Department and I thought
thet was sufficient training for a person."

"I am successful in my present job. They sent me to learn LsM machines,
and now I'm working with these machines, so it's very good. It opened a big
door for me. And that's a good field if you want to keep at it."

"I should have stayed in school, and I found out too late that I showld
have stayed. The program is good only for certain people, but it could
hamper him from further education.”

"Well, I left school three years ago, and I think I have been quite suc-
cessful so far, I'm progrecsing very good. I've still got the samc kind of
work and I enjoy it."

"Right now, és far as being secure and successful, no. Because when I

left the co-op, I worked on stock in a department store and this was very
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boring and disgusting to me, and now I am working very hard. There aren't
too many people who can do what I do."

"I think I have been some sort of success. I am in an Art store, I
met a couple of people in the art field, and had a number of small exhibi-
tions myself, as a matter of fact, as part of my plan.”

"I thought right off that a man in the nursing co-op could get some-
where, a good position in a hospital, that they would gradually teach you
how to be a male nurse and go into this branch and into that hospital. They
said dietary aide ...I said okay. But I never knew what it was...then I
gradually changed my mind about the whole thing."

"I got a lot of experience on my job, which is to my advantage now
that T am out of nigh school and going towards meking a livelihood. I do

printing now for a private firm and when I was in the co-op program, I was

doing printing...and now the experience helped me."

CONCLUSIONS AND RECOMMENDATIONS

The MCEP did indeed make some posiuvive contributions to the lives of
the cooperative students. Most participants seemed to be students who
needed an opportunity to engage in activities in addition to, and different
from, those the school system usually makes available, and most of them
were able to benefit from this chance. Although they were not achieving
well in school, most participants were able to perform adequately in the
MCEP because they were adequately invesied in improving themselves. The
target population of the program thus seemed to have been reached.

An advantage of the MCEP is that it operates through a structure built

into the curriculum of the school and the schednle of the students. This
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circumstance allows for security and permanence in the administration of the
program. The participants can also benefit from this structure because in
order to take part in the program they need not disrupt the normal course of
their lives. Therefore, they do not face the problems of transition back
into their preprogram lives. This difficulty is germain to short, intensi-
fied programs which require students to be exposed to learning in an environ-
ment segregated geographically and socially from activities and pursuits in
which they are ordinarily engaged.

1. Concentration on the content of program offerings.

The MCEP is only as good a work-study program as is the quality of
its essential components, education and vocational training. By making
partial entry into t'ie labor market possible., the schools and the MCEP do
not forego the responsibility to provide quality education to the students.
A limited version of the general diploma curriculum, especially under segre-
gated conditions, is not an adequate basis for an adclescent on which to
build significant advancement. Separate classrooms for the cooperative siu-
dent increase the stigma of the general diploma rather than counteract it.
Since the program exists in order to improve the occupational life chances
of its participants, the responsibility to provide quality education is even

greater than it would be in the absence of ihic prugram. Evidence from the

present study indicates that benefits accrued during two years of experience

in an entrv dob dno not compcnsate for lack of quality education and lack of

a prestigious diploma. This becomes apparent to cooperative students too,

after three years on the labor market.
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The character of the trainee jobs should be reviewed carefully. Wash-

ing dishes, scrubbing floors and picking up cigarette butts or collecting
refuse are legitimately existing tasks in our local economy. This same
economy also includes many individuals who, for lack of maorkctable skills,

or for need of money, will accept these positions. However, the MCEP offers

a promise of vocational training and imposes a limitation on the ability of

the students to change jobs. Therefcore, under the guise of help it is irre-

sponsible and damaging to adolescents to assign them to jobs which they find

degrading, uninstructive, and which they cannot easily leave. The first con-

tact of young people with the world of work and with the adult world, espe-
cially if that contact is entered into in search of an opportunity for self-
improvement, is significant. In the opinion of the writer, the MCEP would
be considerably improved if instead of increasing the quantity of trainee-
ships, it made only those positions part of the program which provide
training for marketable skills in surroundings which are physically, socially
and psychologicelly desirable.

The scope of job offerings could also be widened to include the more
advancement-prone and more meaningful assignments to be found in Civil Ser-
vice. A number of the respondents expressed interest, for example, in
attending the police training academy as part of the MCEP, with an option to
take the Civil Service examinations upon completion of the program, as is
the case at present with other traineeships. Similarly, some respondents
were interested in becoming firemen. Most of them preferred white collar
positions and perhaps more of these cguld be vade available. Often it is
the conditions of work which make an office job attractive rather than its

duties. "Nice people" and a "clean office"” are important signs of becoming
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respected members of society. This desire underlines the disappointment and
feeling of shame which trainees feel in park and some hospital appointments.

Furthermore, entry positions filled by the cooperative student have to
be conceived of as learning situations. Supervisors, co-workers and the
program coordinator can insure that each trainee is exposed to a variety of
skills. 1In two years, there is ample opportunity for this. Perhaps work
assignments on a rotating basis -- with a new set of duties every six months --
could be a workable solution and trainees would experience a wider range cf
duties, institutional settings and people. They could then have increased
information on the basis of which to make vocational decisions.

Another avenue for making work in the MCEP more meaningful would be the
establishment of a promotion scheme. If possible, within the confines of
regulations and limited number of jobs, the program administrators could try
to institute ways tror deserving trainees to advance to better and higher pay-

ing jobs during their second year of program participation.

2. Guidance in the MCEP.

Students seemed to be in intense need of counseling at all phases
of program participation. At the time they first heard about the MCEP and
decided to join it, they made decisions in some instances on the basis of
grossly inadequate and often erroneous information. Typically, the students
did not know what their high school diploma status was and whether entry
into the program would effect such status. Often students believed that they
would automatically continue in Civil Service, although they heard informa-
tion to the contrary. It is not enough to tell the potential trainees about

the program just once; they need to understand their condition thoroughly
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and this requires several discussion sessions with them. Individual meetings
may not always be required. Wwhile the evaluation and discussion of school
records is fruitfully achieved through individual discussion sessions, small
groups are adequate for disseminating information and for vocational counsel-
ing.

Periodical discussion concerning the nature of traineeships and the
possibility of job transfers or promotions wculd be very desirable. The
students seemed in intense need of an opportunity to verbalize their feelings
about school and work and to have access to an informative, respected person
to help them examine the meaning and the import of their experiences in the
MCEP. Too many cooverative students have little respect for members of
their families or their friends, as sources of information and therefore,
have no one to talk Lo. Under these circumstances they often make inadvis-
able vocational and educational choices, or use their opportunities poorly.

Again, at thc time of leaving the program the students need to reexamine
alternative steps to be taken upon becoming independent agents on the labor
market. By the end of the senior year, they hsve a renewed interest in the
future. Yet, most of them have no information about institutions for train-
ing and learning, do not know how to acquire this information, do nct know
the costs involved in attending schoois, and do not know of financial aid
programs., Therefore, ithey are unlikely to implement their plans for further
learning -- even in those instences where such vlans are quite realistic and
quite specific.

Tne need for puidance is paramount in most Few Yurk City high schools

and for most high school students. Even col’ege bound ‘advantaged" students

often make unwise choices due tc lack of information and counseling. Yet,
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the administrators of the MCEP have assumed responsibility towards the young
people they attempt to help and, therefore, they should make every possible
effort to include a combination of information disseminating and guidance
service in the program. Again, a very important consequence of the absence
of such services, or the existence of cursory counseling, is that the co-
operative student feels as if he is not important to anyoue, - is an "out-
cast” (their word). By adding a "guidance-coordinator" to ea  school as
part of the MCFP ste’f, significant ongoing contributions could be made to-
wards alleviating student problems and towards maximizing the meaning and

the benefit which each student receives from the program.

‘3. Contact between the two agencies administering the MCEP.

It is important for smooth, constructive operation of the program,
that the Board and the Department cooperate. The evaluation uncovered no
desire on the part of the students to have the content and subject matter
of school and of work related. For the following reasons, the writer does
not find it to be of value either. On the one hand, education is important
in and of itself. Its beneTits should be manifold and extend beyond the work
experiences made available during the MCEP traineeships. On the other hand,
the cooperative jobs themselves are not difficuic -- objectively and in the
eyes of the students -- and therefore, necd no accompenying instruction;
this program jis not an attempt to supplement vocational high schools. Be-
cause the students are likely to go on to work and to study in fields 4if-
ferent from their cooperative assignments., they need not receive a complete

vocatlonal training course.




What vould be of benefit to the student, in addition to improved educa-
tional background, is o more versatile and thorough preparation for the
pericd of transition and decision making that he faces immediately after
high school. He needs tools for self-management and informed decision-
making. The work bound student needs to know with confidence, what field of
work he would like to encer, with what kind of employing agency he wants to
be associated, what couditions of salary, benefits and advancement possibili-
ties he can expect and how to obtain them. “vhile he is looking ior a job,
he needs to know how to maximize the use of job related information such as
reverences, resumes and newspaper ads, and how t0 make use of agencies,
vocational counseling and interviews.

Students may decide to u;dertake further education or training. They
should be able to make this choice rather thar. be circumstantially barred
from it. If they would like to go tc school, the students should havc
familiarity with the processes and criteria for selecting a school and a
curriculum, procedures for application, with ways to plan and to attain
financial support.

These problems and decisions are germain and inevitable in the life of
all high school leavers. Because the MCEP was undertaken precisely to try
to improve the chances of its participants for educational and vocational
survival, perhaps the most important function of the program is to provide
the student with means to increase his knowledge and with ability to use
information optimally.

The (vo departments, through which the program is administered, could
share the responsibility not only for exposing the student to e variety of

work milieu, but also for disseminating and discussing vocational information



and for interpreting information and experience to the student. Part of
this could take place on school time, part of it on work time, for a total
of perhaps a half a day, every week. “

The student can grow in his ability to verbalize and interpret the
world of work if he has recurring opportunity to assess it. The Board and
the Department co-ild maximize their mutual cooperation along lines of pro-
viding an information disseminating and counseling course to the cooperative
student, and thus assist each other in the effort to guide the vocational
and personal development of the program participants. This "vocational
course” could include field visits to work sites, whether or not to agencies
associated with the MCEY, it could include small discussion groups about
the mearning of school and work experiences, it could include practice test-
ing, interviewing and job application. Most importantly, it could give the
student basic information on the spectrum of his opportunities, and a feel-
ing of perspective concerning hiv present and votential dilemnas and

achievements.
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February 7, 1966
Dear Mr.

A couple of years ago, when vou were still in high schonol, your school
took part in the Municipal Cooperative Education Program. You or scme of
your friends may have been pert of this program in which students worked
every osther week in a department of New York C :Ly.

The City has asked us at the Center for Urban Education to talk to
sane former high school students and members of the prcgram, to find out
how you feel about your experiences and whether you received any benefits
from them. The Center is a university-connected, independent research
institute.

We hope you can meet with us for about a couple of hours to discuss
the progrem and your job searching activities. Anything you tell us will
remain confidential. Ve are able to pay you $10.00 for your time. Ve plan
to begin in the next six weeks. Ve will set the mppointment at a time &nd
place convenient for wyou, during the day, evening or on the week-end.

Please be kind enough 1c return the enclcsed stamped post card at
your earliest convenience. Please fill in the card completely.

VWie hope you will take part in this project so that the City can better
assist other yvoung people to gzet jobs and develop skills.

Sincerely,

Eva Vanbery

EVA:mab
en-.

P.S. If vou have any questions. please call me at 2LL-0300.

s NTER FOR URBAN EDUCATION 33 WEST 42 STREET, NEW YORK CITY 10036  2712-244-0300
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February 23, 1966

Dear

About two weeks ago I sent letters to you and some of your former
fellow students frcem high school. I said in the letter that the City of
New York esked me to find ocut about your job experiences since you left
school.

I hope you can cocperate. VWe need your opinions to get a better
picture of what perts of vour high school experience proved helpful to
you in getting Jjobs. The City is anxious to improve its services to young
people who are trying to get jotr.

T. e following persons from your ,chool have already filled out and
returned heir postcards to me:

Please ccmplete vour postcard and send it beack as soon as possible.
" will write or call in about three weeks to arrange a convenient time and
ice for disecussicn. It will take about a couple of hours and I can pay
u $10.00 for your time.

If you have ary questicns or ccmments please call me st 24L-C300.
Sinccrely,

Eva Vembery

Q
'ER FOR URBAN EDUCATION 33 WEST 42 STPEET, NEW YORK CITY 10036  212-244-0300

IToxt Provided by ERI



CENTER FOR URBAN EDUCATION
33 West 42 / New York City / 10036

——— et s —————————

Tel.: 244-0300

Dear

Thank you for your interest in the Municipal
Cooperative Education Program. Many of your
former fellow students have also sent their cards
back to us already.

Now we work on setting up appointments and
we will call you shortly to talk about a time and
place convenient for us to meet.

Please feel free to call if you have any

questions.

Sincerely,

Eva Vambery




Center for Urban Education
I3 V. 42 St.

Yew York City 10036

Att. Vembery Roca 1726

( THIS 81DE OF CARD IS FOR ADDRKSS )

-
SN

Yes

No

Name:
Address:

Telephone number:
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Evaluation of the Municipel Co-
operative Education Program
Eva A. Vambery, Project Director

Spring 1966

Questions on which to base discussion in the group interview.

Why did you take part in the cooperative program?

Why did you not take part in the cooperative program? (control)
Did anyone suggest it to you? Who?

“hat were you looking for when you joined?

Viere you part of a similar program before or since?

Did your family and friends support or oppose you?

Did you know much about it before hand?

Did you have an occupation in mind for yourself when you started?

Did you show preference for some kind of work in the program or did you feel
that any job would be good experience?

Did you consider the Armed Forces as an alternative when you finished high
school?

Did you have plans for any work or training in the Armed Forces in the event
that you went?

Did you belong to any organizations: social, political, hobby, religious?
Do you still?

When in the program, what did you do?

Who taught it to you?

Did you get much training? Did you learn different things as time went on?

Did anyone tell you whelher you did your job well or poorly?

vWere you familiar with ways to make a complaint? Ways to show your <talents?
w'ere you ''at home' in the office (or shop)?

Did you ever think theat the work was silly?

Did your job give you ideas about work you might do after finishing high school?
Did anyone at, school discuss your experiences wilh you?

Did you feel tne need for such discussion? Vere your friends any help?

liere you familiar with the promotion schedule of the job ycu held in the co-op?




Did you have any idea what went on in the rest of the program or pretty much
the work you did only?

tiould you say that taking part in the program is largely on individual experi-
ence Or a group experience?

Did yvou get any guidance service? Did you want any?

Did you learn about tax returns, benefit programs, union membership, associa-
tions at work? Where?

Did you learn about ways to get a job? Such as agencies, newspaper ads, coun-
selors, references, resumes?

Did you ever go to a youth placement organization for help? Did they help you?
What was the shortest time period you were unemployed? The longest?

Would you consider yourself being fairly successful or rather unsuccessful since
you left high school? Do you think you are getting somewhere, even if slowly?
Do you tend to keep jobs longer than before? Do you tend to get more pay?

Did you stay with the program till the end?

Did you work at something you wanted? Did you like what you did - even if not
your first choice?

Would you do it over again?

Would you tell a younger brother or friend to take part in the program?
Do you think this program is better suited for boys or girls?

How soon after graduation did you get your first job?

Did it resembl: the co-op job you had? In what ways?

Did you get a good recommendation from your program supervisor - for your own
purposes?

Did *he program change your ideas about your plans for work? Did it point to
areas in which you wanted training?

What other work would have been more (or less) of a learning experience?
“hat about the work (or school) would you change?

Would you abolish the program?



C ENTER F O R URB AN EDUCATTION
33 West 42 Street / New York City / 10036 244-0300

Dear Mr

You remember that last Spring you took part in a discussion about
the Work-Study program together with scme of ycur classmates. This was
done so that we can improve on the program for the younger people who are
now in it, and who will join it in years to ccme. You were very helpful
by coming to the interview and telling us what the program is really like.

There are several questions which still have to be answered how-
ever, I would like you to ccoperate again, and I will ccmpensate for ycur

inconvenience by sending you $15.00 after our discussion. Please let me

know your present address:

Your telephone number:

What day and hour of the week you are free for an hour or two:

Please return this letter uhen you filled it out in the envelope I
included. I will call you shortly. If you have any questions feel free
to call me at the Center: 244 - 0300, extension 52,

I hope to hear frem you soon. Thanks,

Eva Vambery

E i Léemfweﬁ:j

ev:la




PROCEDURE FOR THE GROUP INTERVIEWS
Evaluation of the Municipal Cooperative Education Program
Eva A. Vambery, Project Director

Spring 1966
You are mediating a discussion focused around experiences in the coopera-
tive work-study program, and *ts value during post high school years, The
interview is conducted in the form of a group discussion in order to put
the respondents at ease, and to juxtapose a variety of opinions in an
attempt to clarify them. You can mske all the difference: be mediator of
an easy-flowing discussion; this is not a question-answer session.

At the beginning, state clearly what the purpose of the interview i. and how
the interviewee is to take part in it.

We are trying to discover what it is like to be in the program, so that
we can improve on it in the future. If the respondents understand what
is expected of them, they are likely to cooperate. 1Indicate that you re=-
present an independent research orgesnization, that neither schools aor
employees will have access to any written or verbal material the respon-
dents give.' Indicate alsc, that their cooperation is particularly valuable
and importcnt because only participants of the program or those who had
the direct experience of being young adults looking for jobs and applying
to schools can tell us what those encounters are like. Outsiders usually
hold uifferent views from those who participate.
The opening question is very important. It orients the respondents to the time
and place to be discussed. Throughout the interview, try to keep the discus-
sion around the predetermined topics.
Do not let interviewees "get away" with generalized statements or lists;
ask them to specify aspects of experience, encourage them to describe
their reactions to experiences on all questions. If a respondent poses
a question to you, answer it only if it relates to procedure or to the
nature of our research, If the questirn is meant to change the subject,
or 1f the respondent wants your opinion on a topic, dc not answer, but

redirect the question to nhim.




Agreement among the members of a group cannot be expected. We anticipate

variations of opinion within a group, and from interview to interview. Some-

times we will encounter personality clashes. But we want to hear from everyone.
Your function is dual: you listen, much like the tape-recorder in the
room, and you mediate discussion. Interfere only when no one else speaks,
Be sure that discussion proceeds smoothly, that all essential points are
covered by all respondents, that everyone has a chance to speak, and that
any confusing but relevant issues are clarified. Because the respondents
are the witnesses in the schools and on tne jobs, they are in the best¢
position to tell about these experiences. We are also interested in the
outcome of the events, and we want to know their opinions, as well. There
are no "right" or "wrong" experiences, only real, or unreal, beneficial or
not. Do not correct interviewee statements: they were there, you were
not -- they lived with the results and made decisions on the basis of their
opinions, you did not. We are to find out, not to give them advice or

render a service, at this point.

Emphasis is on reporting, not on judgment of interviewees or their opinions.
You are to be interested but detached.

No not show how you are effected by the accounts you hear. Do not inter-
rupt an interviewee, that would cause loss of sponianeity and would put
the respondents on the defensive. The groups meet because we are inter-
ested in all views, no matter how varied, not to pass judgment on them,
nor to tuke sides. Do not challenge interviewees to defend their position,
only try to make them explain what they mean. Consistency or logic are
not the objects of the group interview, effects of respcndent experiences,
as they see them, are. Choose your language to facilitate and maximize

communication in the group and to elicit as much information as possible,




The follewing questionnaire is part of the study of the Municipal Co-
orerative Education Frngram in which many high scheel students in New York
City participate. Ycu have already taken part in a discussicn about this
program last Spring. There are still some questions I would like you to
answer. Please fill out cthis form now as cempletely as ycu can. All your
answers will be cenfidential; none of your employers and no ene from schoel
is going to see them. Your cooperation is important because we are trying
to make this a better program fer the ynung people who are now in high school.
They can benefit frem your experiences.

Please answer in detail and accurately. You can write additional ccm-
ments that you think are important on the margins. I will helr you if you

have any questions. Thank you for your help.

Examples: Did ynu go to high school? (check ocne) Yes

Ne

Which high schncl did yeu go t2? (Answer in your own words)

Name

Address:

Telephone Numoer:

Age:

Date:

3choel:

In the Ccoeoperative Program? Yes

No

B ]



How cld were you when you got your first job?

Did most of your friends have jecbs by then? Yes

Ne

How cld were you when you got the first job you stayed with for more than six

menths?

Why did you get your first job?

How d4id you hear about it?

How did you find out whether this was the kind of job ycu wanted?

What else could you have done tn size up the job better?

How much did you make? Starting salary:

Final salary:

What were your duties on your first job?

What skills did you learn on this job?

What d4id your duties have to do with your education, training or interests?




In what ways was the job different from what you expected?

Hew long did you stay on yowr first job?

Why did you leave?

Did other workers on the job talk to you absut their own

Froblems

Advancerents

Social life (check as meny as needed)

What was the best advice they gave you for advancing yourself?

I'id ycu fellow this advice? Yes

———

No

If yes, did you get a better job as a result?

did yow go back to schocl as a result?

Did you ever have a disagreement with your superviscrs on your first job?

What:

Hcw did you handle it?

How would you handle it today?

Did you ever have a disagreement with ano’ ner worker on your first job?

What?

How did you handle it?




Hcou would you handle it .oday?

Was your supervisor "gcod" in your opinion? Yes

No

In what ways? _

What shoild he have dore co be a better supervisor?

Did you ask for: Did you get:
Promotion
Raise
Recommendation
Lid they ask you to stay? Yes
1o

Did you have sick leave:

vacation:

unicn membership:

nealth tenefits: (check as many as needed)

Lid the jcb satisfy ycu in terms of {check as many as possible):
Yes lio

ray

duties you had

~hance to learn skills

reople - make friends

prcmoticns - chance to advalce

(this questicn countinued on page 5,




benefits - vacations, med.cal plan

environment - nice place

use of education and training

responsibility in your work

interest in the work

independence - light supervision

other (specify)

How important was your first job in terms of your future work?

When you were in the last year of high school, how important did you think

education was for your future?

.oday, how important is education for your future?

What do you corsider most important in a job?

Are you working now? Yes Hcw long are you on this job?

o How long have you been out of work?
About the jod yuu now have, or the last job you had when you were working, if
if you had it for at least three months:

Why did you get this job?®

How did you hear about ii?

How did you find out if this was the kind of job you wanted?




\'hat else could you have done to size up the job better?

How much did you make when you took the job?

Hov much do you make now (or when you left)?

What are your duties?

Wlhat skills are you learning?

What do your duties have to do with your education, training or interest?

In what ways is the job different from what you expected?

Do you plan to stay on this job? Yes thy?

No thy?

Do olher workers on the job calk to you about their own (check as many as

needed) :
proclems
social life
advancements
’ “ihat is the best advice chey gave you in order to advance yourself?
Did you, or are you planning .o follow this advice? Yes

No




tMhat are your RFALISTI? plans for further education or training?

Did you every have a disagreement with your supervisor on this job?

—————

“That?

How did you handle it?

Did you ever have a disagreement with a co-worker on this job?

——————————

What?

How did you handle it?

Is your supervisor 'good" in your opinion? Yes

No

What should he do to be a better supervisor?

Did you asix for: Did you get:

Promotion

Raise

Reccmmendation

Do you have sick leave;

vacation:

union membership:

health benefits: (check as many as

needed)



Loes the job satisfy you in terms of (Check as many as needed):
Yes No
pay

duties you have

chance to learn skills

people - make friends

prerotions - chance to advance

benefits - vacations, medical plan

environment - nice place

ase o1 education and training

rosponsibility in your work

interest in work

independence - light supervision

other (specify)

How important is this job in terms of your future work?

Hew many people lived in your home when you were in high school?

How many people who lived in your home then graduated f-om high school?

lived in your home graduated frem high school

friends

father or guardian

mother or guardian

older sisters or brothers

ycunger sisters or bro .hers

grandparents

aunts or ujacles

other (specify)

(check as many as needed)



Did you talk to them about your plans for the future? Yes

o

Whom did you talk tc:

vYhet did you talk about?

Did you talk to them about school? Yes

No

Whom did you talk to?

Vhav did you telk about?

Did you talk tc them about jobs? Yes

No

vlhom did you talk to?

""hat d4id you talk about?

Can you talk about a problem with them? Yes

Mo

Whem can you talk to about a problem?

Did they ever influence you in the kind of schoul you attend?

Job you got?

Who in your family was able 0 uclp?

Are you married

divorced

separated

bachelor
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Do you have any children? age sex
ace sex
age sex

hat work would you do if you were (not) married?

e father?

How many times did you move in the last 5 years (not including service in the
Armed Forces, vacations or institutionalization)?

Have you lived away from your parents during the past 5 years?(not including
service in the Armed Forces, vacations or institutionalization)?

No Yes : with my own family
with relatives
with friends

alone

tlhat did your father do 5 years ago?

Jhat does he do now?

Did your mother work 5 yearc ago? o

Yes : part-time

full-time

Does your moiher work now? No
Yes : part-time
full-time

How many persons in your household work part-time:

full-time:




How many people 1 ve in your hcme now?

father or
guardian

mother or
guardian

older siblings

younger siblings

grandparents

aunts or uncles

friends

vife

children

other (specify)

Who

11

Hov many graduated from high school?

among these persons contributes money to the household?

How many jobs have you had all your life?

How many jobs did you have for more than 6 mon*ths?

How many of the jobs you had vere an improvement over earlier jobs?

How

long were you unemployed (if longer than one week):

first time

second time
third time
fourtn time
fifth time
sixth time

more if necessary
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Do you have a car? Does your family have a car?

Do ycu have a TV? Does your family kave a TV?

liere there any job oprportunities for you that you did not take? Yes Ne
What?

Why did you not take trese jobs?

Vlere there any Jobs you would have liked but could not have? Yes No

“That?

Thy could you noc haye chese jobs?

Wlere *ere unexpected "lucky breaks" in your life? Yes No

How did you take advantage of them?

What were they?

Did you or do you have special problems tha. keep you frecm having equal

opportunity? Yes No

How did you cope with them?

vihat are these handicaps?

Which of these changed your ideas about education or training?

jobs you _urned down

jobs you could not have

"lucky breaks"

special problems
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What new idees did you ge. from these events?

What work weould you be doing if you had no "lucky breaks" and no special

problens?

Do you think New York City has good opportunities for your kind of work?

Did you ever think of moving? Did you ever move?

How would ycu de cribe yourself-what is your trade?

If you w2re a supervisor vhy would you hire yourself?

thy would you not hire yourself?

Describe in detail the advice you would give a brother L years younger than
yourself (if you had such a brother) about the kind «f education and training
he should get:

‘ho vas the most important person in ycur lite?
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How did this person influence you? by talking with me

ny showing things to me

by his personality

by his success

{check as many as needed)

Did this person influence your education
training
wrr you spend your fre. time
social life
work you did
iriends you have

(check as many as needed)

What was the most important experience in your life in terms of (answer all):

friends you have

education

way you spend your free time

training

work you did

social life

How many very c..se {riends do you have?

How long have you been frionds?




Do you talk to them about (check as many as needed):

15

Other friends money
girls hobbies
family matters politics
Jobs sports
school other

Dc you have friends that you live with

go to scuool with

worx with

go out with

do athletics with

hang out with

other (specify)

“Jhat do you do in yow spare cime? movies
v
read
records
radio
swudy
sports
hanz-out
dates

other (specify)

(check as many
as needed)

(check as many
as needed)

“hat would you like tc do in your spare time tha. you canno: afford?
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Yhen do you think yoeu will have enough money for it?

Are you satislied with the way things are going for you? Yes
No

Are mempers of your family satisfied? Yes No

Are your friends satisfied? Yes No

Is your vife or mirl friend satisfied? Yes No

———— T ——

What school or craining center did you attend for more than 6 months since

sou left high school?

T,hat was your major in those schools?

Did you graduate?

‘ihy 4id you go there?

Do you think the trzining wes good, average, poor? (circle one)

Did you get a job rclated to the learning/craining you got there? Yes

Mo

“/as the training very different frocm wvhat you expected? Yes

llo

—

Could you have changed schools

or najors after you enrolled?

How could you have [zund cut more about ‘he school?
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What did you learn ir this course?

What new ideas did you get about your job r ‘ospents?

Vere you satisfied with homework
grades

expenses

teachers

tests

people

extracurricular activit.es (check as many as needed)

What did you family think of the school?

friends

Ilould you reccmmend it Lo your brother who is U4 years younger than you (if you

had such a brother)?

liould you now g> to that school?

Do you think you got a lot out of it?

What ocher training or studying did you think of trying?

What other training or learning did you do for a short time?




Do you think your future is shaping up

mostly unknowm yet

On your present job can you use your best skills
greatest interests
personality

highest educational qualification

Do you think there is a job vhere you can use them?  What?

18

" How close are you to getting such a job?

What will you do to get such a job?

How Aid you pay for your training after high schcol?

Hov do you plan to pay for future learning?

What [ield of work would you most like to be in?

that specialﬁy of that work would you most like to do?

Have you ever had a job you liked very much? Yes No _
What?
Is this a job someone without any training con do? Yes No
How much planning have you done for your future? Lot

Some

Little
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Would it be any use to do more planning for your Tuture? Yes

Yhy?

No

Yhy not?

Compared to your friends cf the same age, and who do similar work, have you

macde a lot of progress
same amount of progress

‘little progress

Do you think you have a choice about work

scheool

Do you think you have to take pretty much what comes along in work

in school




PLANNING QUESTIONNAIRE

MCEF FORM

NAME (Please Print)

GRADE _______ DATE

DIRECTIONS: 1In this questionnaire, you are asked to think about what you would like
énd also about what you really expect. Sometimes it is hard to think ahead in this
_ Y8y but try to answer each question as best as you can. Read the questions care-
fully before answering: and if you cannot answer, write the words, "don't know."

Do not write "don't know" unless you are sure you cannot answer. Remember, some

questions will ask you what ycu would like and other questions will ask what you
really expect,

1.

WOULD LIKE. If you had the chance to go into any kind of work you wanted as “n
adult, say 15 years from now, what occupation would you choose? Think only of
what you would like to do, what you would be happy at. Do not think about the
abilities required or the training which is necessary to get into this kind of - —~
work. Just write down the name of the occupation you would like to be in. If

you want more than one, write these down, but put your favorite one first.

Now tell why you would like the kind of work you wrote down above.

BEST FITTED. You have given the name of one or more occupations that you would
like more than any others. Now think about your skills and abilities and put
down the name of the occupation that you think you will be best suited for as

an adult.

Why do you think you will be best suited for this occupation?

EXPECT. People scmetimes think about what they would like to be, although they
don't really believe it could come true. They also usually have a fair idea of
what they actually will do. Now think about what you will really be as an

adult, say 15 years from now. What occupation do you actually expect to be in?




~

why do y~u think you will really be in this occupation”?

———

. X L T g e il

. _ . . i
{ou have just put dcwn the name of the occupabion vou expect to be employed in

95 an adult.
(Crerk one )

whe

Do you like tuiis idea?

e}

Yes N

WCUID LIKE.

If you hLail the chance to go to work whenever you want to, how old

woull you like tn be when you begin working at a full-time job? Look at all
the sossibilities, then circle one.

1% 17 18 15 20 21 22 23 ok Older

EXPE(T. Now show in the same way how old you think you really will be when you

begin working full-time.

15 17

18 19 20 21 o2 23 2l Older

wny do you think so?

wCULD LIKE.

(Hunger
Retween
Betwcen
Between
Fetween
_____Between

New

7iil te able

fosunger
Retween
Between
__Retween
Between
Between

e b
way lc

At what age would you like to quit werking:
do anything else that you please?
fits your idea.

that is, retire or
Put a check in front of the age group that
Look at all the answers before you check any.

than 35, Retween 60 and 65
35 and 40. Between 65 and 70.
40 and L5, Between 70 and 75.
45 and 50. Older than 75.

S0 and 595. ____Don't kncw.

55 and 0.

shew in the same way how old vou think veu will reallv be when yon
Lo quit werking and retire?

than 39,
35 and Lo,
4o and hLs,

Between 60 and H5,

Between 65 and 70.
Retween 70 and 7%.

Ls and »0. Older than 75.

50 and 55, Don't know.

55 and 0.

vy u thinlk 5o
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Aruitoxt provided by Eic:

4CULD LIKE. If you had the chance and would 1like tco go tc school or college
atter high school, what kind of school would you you like to attend? Put the
namber "1" next to your first chcice and a number "2" next to your seccnd
chcice. Read all chcices betore answering. If none, check.

None
Just college
Teachers College
Engineering Cnllege
College or University School of Business
College or University School »f Agriculture
Trade School
Two-year Technical Institute
__Two-year Agricultural School
Private Business Schcol
Sere other kind. Urite it here:

A

SAPECT. Now, put a check in front of the school you actually expect to go to.
If rone, or don't know, write it here:

Just college
Teachers Collegze
Engineering College
College or University School of Business
College or University Schcol of Agriculture
Trade School
Two-year Teclinical Institute
Two-year Agri~ultural Schcol
___Private Business School
Some otler kind. Write it here:

WCOULD LIKE. Thinking ab-sut school and college, if yc i had the chance to get

as much educatioln as you want, how much schooling wculd you like? Put a check
next to the amount of scheoling you wsould like to complete. Read all choices
corore answering any.

1ith grade (5th ani Oth terms)

12th grade (rradustion frem high school)

13 years (one vear of college or other training)

14 years (two yrars of cnllege or other training) ‘

15 vears (three years of college or other training)

156 years (pratuaticn from collese)

17 years {(one year z:ter college for additional training)
18 vears or more (advanced educatin)




[
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164.

EXPECT. Some people would like to go to school or college but don't always

get to go as long as they want to. As you look ahead, how many years of school-
ing do you actually expect to complete? Put a check next to the number of
years you expect to attend school.

11th grade (5th and &th terms)
12th grade (araduation from high schocl)
13 years {one year «f college or other training)
14 years (two years of college or other training)
— 15 years (three years of college or other training)
16 years (graduation from college)
17 years (one year after college for additional treining)
18 Jears or rore {(advanced education)

#OULD LIKE. If yoi plan to go to work full-time after finishing high school,
would you like to atrend some kind of school at night?

b PR,

{Check one) Yes No pon't Know

EXPECT. After you go to work, do you think you will really go to some kind of
night cchool?

{fheck one) Yes No Don't Know

Right now, would you rather go to school or work?
(Check one) Schocl Work Both

WOULD LIKE. When you get your first full-time Jjob, how much money would you
like tc make a week?

EXPECT. How much mcney do you really expect to make when you get your first
full-time job?

WIULD LIKE. When you are an adult, say 19 years from now, if you could earn as
rich money as you'd like to have, how much money would you like to make each
week?

EXPECT. Although you have just indicated how much you would like to earn, how
much do you really expect to make a week, say in 15 yeairs from now?

WOGLD LIKE. Would ymu like to enter some kind of military service?

(Check one) Yes No Don't Know

EXPECT. Do you actually expect to erter scme kind of military service at some
time?

(Check one) Yo Mo ___Don't @

By draft
By enlistrent

Cthier

e



22.

23.

ch.

As you gee it, what would military service do to rour plans? Check only one,
out read all the possibilities before checking.

Help me with my plans.
Make no difference in plans.
Upset things somewhat.
Upset my plans seriously.
____Would have to wait until after service to make plans.
I haven't given it any thought.

Now add anything here that woul: give a better idea of how military service
would affect your plans.

WOULD LIKE. If everything could work out the way you'd like it to be, how old
would you like to be when you marry? Write the age here.

ZXPECT. Sometimes people den't get married at the age they would like to
because of different reasons. How old do you think vou will actually be when
you get married?

\Wal



s NTERVIEJU OUTLINTE FOR cc-0FP

Introductory Statementi

I'd like to -alk wi:in you this _ about the coopera*’ve program,
what it is like, and hov y3u have found it. We're talking with. you because
that 1s the best way to {ind out how things are going. Everything you tell
me will be kept confidential, I am not with the civil service or the Board
of Education but with the Manpower Utilization Council, -- they're the ones
who arrange for all these jobs., I'd ulso approciate it if you kept our con-
versation confidential because it works out better if we can talk with each
student thi. way -- if he just comes in and talks with us., I'm nutting this
on tape so I won't have to write everything down while I talk with you (puts
on recorder). Are there any questions you'd like to ask me at this point?
After opportunity, "Well then, how are things going?"

May be followed by Leads L, 2, or 3.
Lead 1. Tell me about ycur job.

Primers:
Tell me abolt your duties, How did you or do you feel about them?
*What do you like best about the job? like least?
How do you find the amount of work you have (stress, strain, hours,
breaks, overtime?)
*What do you think about your boss thinks about your work?
*How do you feel about the way you handle the work?
How well do you feel you were prepared for this kind o work?
*wWhat about the things you've learned at work?
*ihat about the people you work with? Sugpervisor, regular workers?
*Where do you think this job could lead? 1s this a good opportunity
for you?
How do you teel about staying on at this job?
*What do you think of your earnings (pay)? Wwhat are some of the
thir 'c you have bought? How do your earnings affect your life?
*4ill you be zaving very much? Any plans?

Lead 2. How are things goinz in school?

Primers:
*4hat 15 your favorite subject? (What he likes about it, classroom
behavior, etc.)

What subject do you like least? (develop)

Tell me about your other subjects.

what sort of grades are you getting?

Do you think your teachers mark you pretty fairly?

*Do you think you could get higher marks? (attitude toward achieve-

ment in schccl)

*Are you geuting the sort of courses you want?

*¥How do you feel about school in general?

*How do your parents feel about your schooling? Marks?

“ith whom do you usually discuss your school plans?

What do you usually talk about?



*What are the main things you get out of going to school? What
program would you take if you could arrange it?
Suppose you were principal, what changes would you make?

There are other things one cen do in school besides take subjects,
What are some of the things you do?
Whet do you think about the sports program? (Clubs, other activi-
ties?)
Do you plan to enter any new aclivities this (next) year?

BRIDGE AS NECESSARY

Lead . I'd like to get a better picture of you outside of school or work.
Can you tell me about the things you do in your free time? What do
you usually do after school (or work) is over? (Get perception of
his ability and skill - evidence of contin.ing interests - role in
activity - setisfaction derived from activity (mastery, prestige,
belongingness, etc.)

With wham do you spend most of your free time? (develop to find
out more about this group and his role in it.)
Do you have much time for dating? (Get relationship with boys,
girls)

Primers: (briefly, be selective)
weekendas
sports
hobbies
clubs and other organized groups
social activities. dates, etec.
reading, What? Vhere get books?
any shop cr mechanical work?
radio, TV, movies?

#0Of all the things you do in your spare time, what do you like the best?
Why? What else?

BRIDGE

Introductory statement -- Very often one's family has a lot to do with choosing
a career, and so it is of interest to us here. Much of what you learn about
jobs is learned from them, and some of your interests also.

Lead 4. Tell me something about your family.

Primers:
Do you discuss school with your parents? What do you usually talk about?
Do you talk over your plans for the future with any of your folks?
Do you think parents should help a boy (girl) choose a career?
What do your parents think of your job choice?
What does your father think of his job?
What does he think is a good job?
Do you think your folks understand young people?

Do you and your parents generally see things the seme way or
differently?




Introductory statement: Now I'd like to talk with you about your plans.

Lead 5. Let's suppose you are 30 years old. What would you like to be by the
time you are 307

Primers:
*What would ;ou do as & ?
Why do you want to be a ?
How does one go about becaming a ?
*Your job will only occupy a certain part of your life when you are 30.
What else do you see yourself doing at that time?

What would you like t5 do when you are 30 that you may not be
able to do?

Lead 5 B. Now tell me some more about your future hopes? (Discuss plans as they
open, to include further schooling, marriage, residence.)

Now suppose these plans don't work out, what then?

Lead 6. We've talked about your plans scmewhat .

Primers:
*What are some of the reasons other people work?
#hich of these seem most important to you?
*What would you like to get out of work? (Give choices as opportunity

for elaboration - money, respect, usefulness, friends, etc.)
Now I'm wondering about specific situations:

If you had a chance to earn $100 a week next week, would you quit
school?

If you had to travel all the time but could earn $200 a week, how
would you feel about that compared with a job where you earned
$100 a week but could stay home?

Suppose you could have a lot of money, what would you do? (.
with your time? Why?)

(Use other contingency factors as seem appropriate.)
Lead 6 B. What is the most important reason for living?
Primers:

*Hcw does it look these days?

*Specific opportunities for different ethnic groups.
*Handicaps, limitations?
*#Should one plan ahead?

(Then administer Verbal Scale - next page.)



Now I'u like your opirions on a numbcer of different things. I'm going to read
you several statements. With each statement some people agree and some people
disagree, As I read each statement, will you tell me whether you more or less
agree witii it, or more or less disagree with it? For --xample, here is this
statement:

1. These days a person dcesn't really know vhom he can counc on. In general,
would you agree with .nat ciatement, or would you disagree?

2. Most public officials {people in public office) are not really interested
in the vroblems oi the average man.

3. Nowadays, a person hac to live pretty much for today and let tomorrow take
care of itself.

4. In spite of what cor.e people say, the condition of the average man i< getting
worse, not vetter.

5. It's hardly fair to bring a child into the world with the w , things look
for the future.

6. Most peoplc lon't really care what happens to the .ext fellow.
7. You sometimes can't help wondering whether ..ything is worthwhile anymore.
5. Next to health, money is the most important thing in life.

9. To make money, tiere are not right and wrong ways any more, only easy ways
and hard ways.

10. The way things look for the future, most people would be better off if
they were never born.

11. There i3 not much chance that people ill really do anything to make this
a vetter world to llve in.

12, rnverybody isc just cut for himself. DNotody really cares about anybody else.
l,. ‘The thing to do is to live for today rather than to try to plan for tomorrow.

1i. You're a fool if you believe what moust people try to tell you.




APPYENDIX C

ABOUT THE DATA




The 1ist originally received by the writer included the names of
the 210 cooperative end the 133 control students who made up the population
of the 1962-63 evaluation and of the present Ffollow-up study. That
list also indicated the following information which was made use of in
the present evaluation:

1. Addresses last known to the schools: the original list did
not have this datum for 21 cooperative and 11 control students, four and
one of whom, respectively, became part of the 1956 sample.

2. BEthnicity: for eight cooperative and three control students this
information was missing in the original data sheets. Four students in
the sample lacked this information. In order to have as complete & set
of data as possible for the present evaluation, school records and data
on ethnicity gathered in 1966 were also used. Some discrepancies
appeared among daca from different sources. It may be that Puerto Ricans,
for example, were sometimes classified as Negro, sometimes &s Putero
Rican, sometimes as white. The "other" category was used in 1962-63 for
what is possibly Jewish and Italian.

3.. Work assigmment in the program: for five cooperative students
this information was not recorded on the original list. According to
1966 evidence, this datum remained unobtained for three students in the
program. There is also a little variance in some 6ases due, probably,
to the fact that some students hald more than one job and some students
changed assignments within the departments they were orignially assigned.
In 1966, those jobs were recorded which the student held for the longest
time while in the program. A couple of students classified as part of

the prugram, dropped out after a day on the job and a couple dropped out



after two weeks. These students were able to return immediately to
the non--ooperative classes.

4. According tc the original list, tapes o1 interviews individ-
ually neld ir 1962-63, were missing for 13 cooperative and 16 control
students. In actuality, the writer did not receive tapes for 20 co-
operative ana 16 control students. It is possible that some interviews
were not taped or that some oi the tapes were misplaced over the years.

5. Scores on the Otis Quick Scoring 1Q test were missing for six
cooperative and six contro. students, according to the original list.
No intelligence testings was done in 1966.

6. The T.te Pianning Questionnaires were unavailable for six co-
operative and five contro. students, according to the original list.
Tne wr.ter received all but for tive cocperative and three control
students. The discrevancy may be due to a recording error, which was

evident in several cother instances, too.



Number of cooperative and control members of the sample for
whom data are collected through

instruments used in this

report
Respondent gronps

Type of instrument Cooperative Control Total
A. Interviews

1966 - group Lg 21 69

1%6 - indiviaual 12 b 16

19%62-53 - individual 28 S 33
B. Quertionnaires

1966 - LR L& 21 69

1962-67% - LPY 43 18 61
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Occupationel Categories For Role Workers,
1L Years of Age and Over,
in the 1960 NY3 Census

THE STa"g-=TaTa
MALEs 14 YEAPT LD 240 CVER o o o

PROFESSIONAL s TE _MNIL, & K INARED WKAS
ACCOUNTANTS AND AJ"'T"RS. « e
ARCHITECTS. . ., . & e
ARTILTS ANC ART Y[ACHERS. « e
AUTHORS: ECITORS: AND REPORTEAS
CHEMISTS: o o o v v o ¢ ¢ o o o
CLERGYMEN « o« ..
COLLEGE PRES., PROF'P &
DEMTISTS: o o .

.
.

INSTR

z

DESIGNERS AND DRAF'SHEN
ENGINEEASt AERONAUTICAL
CIVIL « & &
ELECTRICAL,
MECHANICAL, .
OTHER TECHNICAL ENGINEERS
LAWYERS AND JUOGES: o o+ o .
MUSICIANS AND MUSIC TEACHEW
NATUKAL SCIENTISTS (N-E-Csl
PHARMACISTS + o+ .
PHYSTCIANS AND sule!ous ..
SOCIAL SCIENTISTS . . .
SOCIAL®* WELFARE: AND r[cnzAYxo
TEACHERST ELEMENTARY SCHOOL.
SECONDARY SCHOCL o+
TEACHERS (NsEoCo) o o o 4 o & o &
TECHNICTANSS MEDICAL AND DENTALe o o
ELECTRICAL AND ELECTRONIC
OTHER PROFESS'L+ TECHN'L+ & KINDRED #ORKER

.
.o
..
. s
.
..
.
.
.
.
.
.

.
.
.
.
.
.
.
.
.
.
.
.
.
N

(=]

o o8 X o o e oo a8 o8 o 8a~s o o s

D

e s N e s s s s e e b s e

b

e o Mo 8% = 8 e 0 e s e e ne = s 8w
o ® s Meo® =980 cececnaoae

.
.
.
.
.
.
.
.
.
.
E

FARMERS AND FARM MANAGERS o + &+ = o o

MANAGERS: OFFS.+ & PROPR!Sy EXCe FARM

.
OFFICIALS AND INSP'S: STATE AND LOCAL ADMIN .
OTHER SPECIFIED MANAGERS AND OFFICIALS: o o &
MGRS.: UPFS,+ & PROPR'S (N,E+C+)~=-SALARIED. .
MANUFACTURING o o o o ¢ o ¢ o o o 8 ¢ o = &
WHOLESALE ANO MEYAIL TRADE: o o ¢ o ¢ o o &
FINANCE:s INSUMANCE: AND REAL ESTATE & o o
OTHER INOUSTRIES (INCi., NOT REPORTED) + o &
MGRS, ¢+ OFFS.s & PROPR'S (N,E,Co)~~SELF-EMPL .
CONSTRUCTION: « = = & o o o o 4 ¢ o o & & ¢
MANUFACTURING o ¢ ¢ o o o o o o o 0 ¢ o o &
WHOLESALE TRADE .+ o P A ]
EATING AND DRINKING FLAC[S. e
RETAIL TRADE, EXC. EATING & DRINKING PLACES
OYHER INDUSTRIES (INCL. NOT REPORTED) + +
CLERICAL AND KINDRED WORKERS. « +» « » o
BOOKKEEPERS + o o + & o o et e e e e
MAIL CARRIERS . . . . .
OTHER CLERICAL AND KINDRED lonxzns. ce e s
SALES WORKERS + + 4 . ..
INSURANCE AGENTS: BROKERS, AND UNDERIRI'ERS .
REAL ESTATE AGENTS AND BROKERS+. « o o o« o o+ ¢
OTHER SPECIFIED SALES WORKERS o 4 P
SALESMEN AND SALES CLERKS (NeEasCuale o o o s o
MANUFACTURING « o o o o o o o 4 o o o o » s
WHOLESALE TRADE o o & v 4 o » 4 o « o + = o
RETAIL TRADE, + o & o o & o s o o o s o s
OTHER INDUSTRIES (INCL, NOT REPORTED) « =+ «
anFstEN. FOREHFN: AND KINDRFD WK3S. .,
BAKERS, + = C e e e .« .
BLACKSMITHS + FoaGEnEN| £ND NAHHERMEN- DR
BOILERMAKERS: o &« + o & o+ o A I
CABINETMAKERS AND F‘TYEﬂNMAKERS et e e e
CARPENTERS: o o o P
COMPOSJTGRS AND YVFESEYYERS N
CRANEMENT DEPRICKMEN: AND HOISTMEN. o « o+ o o
ELECTRICIANSe = & ¢ o ¢ o o« o e e e
FOREMEN (NsEoCuda o o o o o o o o o 8 8 0 s »
MANUF ACTURINGs OURABLE GOODS: o + s o o o+ o
MFG, NONDLR. GOODS (INCL. NOT SPEC. MFG.) .
NONMANUFACTURING INOUS. (INCL. NOT RPTD.) &

LINEMEN & SERVICEMEM: TELEGRAPH: TLLEPHONE
AND POWER: o & & o 5 o o & o o o 8 o o ¢
LOCOMOTIVE ENGIMNEERS: & & o ¢ ¢ 4 o o s &
LOCOMOTIVE FIREMEN: + o o & & o+ o
MACHINISTS AND JOB SETTERS. . . .
MASONS, TILE SETTERS+ AND STONC CUYYERS .
MECHANICS AND REPAIRMENI AIRPLANE. + + »
AUTOMOBILE. »+ «
RADIO AND TV. &
OTHER MECHANICS AND REPATAMEN, & LOOM FIXE
MILLWROGHTS & ¢ o o o & o o o o o o o o &
MOLOERS: METAL. o & o o o o P
PAINTERS (CONST.) ¢+ FAPERNANGERS: [} GLAZ!‘“S
PLASTERERS AND CEMENT FINISHERS o + ¢ o s+ &
PLUMBERS AND PIPE FITTERS & & o & o o o s v
PRINTING CRAFT.: EXC. COMPOS. A TYPESKTTERS
SHOEMAKERS AND REPAIKERS, EXCEPT FACTORY. .
STATIONARY ENGINERAS. & & o o o & o o & o =
STRAUCTURAL METAL WORKERS, . « + 4 ¢ & s o =
TAILORS AND FURRIEAS. + & & & o o« o « o o o
TINSMITHS: COPPERSMITHS: & SHEET METAL WKRS

S

TOOLMAKERS e ANC GIE MAKERS AND SETTERS. .
OTHER CRAFTSMEN AND KINDRED WORKERS . + o

THE STATE==TOTAL==CON,

MALEs 14 YEARS OLD AND CVER=-CON.
OPERATIVES AND KINDRED WORKERS. o
APPRENTICES o o o o o o o o v ¢ o ¢ 0 @
ASSEMBLERS. o o o s+ = o 0 e e e e 0 e
.

.

ATTENDANTS: AUTO SERVICE AND PARKING«
BRAKEMEN AND sleCnnzu' nAanvo. ..
BUS DRIVERS . . .
CHECKERS, :xAnxuzls- AND xusnechls- nra
+ GRINDERS: AND POLISN[MS. METAL «
cuwgEN, SMELTERMEN: AND HEATERS o .
LAUNDRY AND DRY CLEANING OPERATIVES « o ¢
MCAT CUTTERS: EXCe SLAUGHTER & PACKING WOU
MINE OPERATIVES AND LABORERS (NeEJCol ¢ o
PACKERS AND WRAPPERS (NoEeCol o o o ¢ o @
PAINTERS) EXCo, CONSTRUCTION AND MAINTENANC
POWER STATION OPERATORS o o o » o o o = ¢
SAILORS AND DECK HANDSe o o o o
SANYERS ¢ o o . .
.

Ps s o a s 8 o o

| 3

™M o

e s e e s e e 8 s e e e e s e

SPINNERS ANO YEAVERS | YEXYIL[
STATIONARY FIREMENe o o o o ¢
TAXICAS DRIVERS AND CHAUFFEURS,
TRUCK DRIVERS AND DELIVERYMEN
WELDERS AND FLAME=CUTTERS .«
OTHER SPEC. OPERATIVES AND xxnontn WORKERS

..
..
..
..
..
..
L)
KER

OPERATIVES AND KINORED WORKERS {NeE+C4) o o
MANUFACTURING o ¢ o o o o ¢ o o 0 & o ¢ o o
DURABLE GOODS « o « A
SAW & PLANING MILLS: ‘4 MISC, WOOD PROD.
FURNITURE AND FIXTURES. o o ¢ o o o s @
STONE( CLAY: AND GLASS PRODUCTS + & + o
PRIMARY METAL INDUSTRIES: o o o o v o ¢
FABRIC'D METAL IND, (INCL. NOT SPEC.) .
MACHINERY: EXCEPT ELECTRICAL: o o o o o
ELECTRICAL MACH!Y: EQUIP++ & SUPPLIES .
MOTOR VEWICLES AND MOTOR VEWICLE EQUIP.
TRANSP. EQUIP,+ EAC. MOTOR VEWICLE. . .
OTHER CURABLE GOODS o« o + o ¢ ¢ & v o o
NONDURABLE GOODSe o o o o IR )
FOOD ANO KINORED pnoouch PRI
YARN: THREADs AND FABRIC MILLSe + o o
KNITTINGs & OTHER TEXT, MILL PRODUCTS ,
APPAREL & OTHER FAB'D TEATILE PRODUCTS.
PAPER AND ALLIED PRODUCTS « o ¢ ¢ v o o
CHEMICALS AND ALLIED PRODUCTS o & v v »
OTHER NONOURABLE GOODS. - .
NOT SPECIFIED MANUFACTURING INDUSYRIES. .

NONMANUFACTURING INDUS. (INCLe NOT P2TD.)
TRANSPORT .1 COMMUN,, & OTHER PUBLIC UTIL.
WHOLESALE AND RETAIL TRADE. & ..
OTHER INOUSTRIES (INCL. NOT R[PDRYED) . .

PRIVATE HOUSENOLD WORKERS + » = o o o v

SERVICE WORKFRS, EXC. PRIV, HOUSEWOLD
BARBERS « s o o« o o & o » o o ¢ @
~HARWOMEN+ JANITORS, #+0 PORTERS.
“0O0KYs EXCEPT PRIVATE MOUSFHOLD o
ELEVATOR OPERATORS: s o« ¢ o o o
FIREMEN: FIRE PROTECTION. o ¢ & o
GUARDS AND WATCHMEN & o o o o & o
POL ICEMEN® SHERIFFS: AND MARSHALS o« » .
wAITERS: BARTENDERS: AND COUNTER IORKERS.
OTHER SERVICE WORKERS: EXC. PRIV. HOUSEMGL

PR EPERY

.
]

FARM LABORERS AND FOREMEN + o« o &+ ¢ o
FARM LABORERSt UNPAID FAMILY WORKERS o & + »
EXC. UNPAID+ & FARM FOREMEN .

LABORERS: EXCEPT gaARM AND MINE.
FISHERMEN ANO OYSTERMEN o« o o o o ¢ o @
LONGSHOREMEN AND STEVEQORES + o o o ¢
LUMBERMEN+ KAFTSMENs AND WOOD CHUPPEWS.
OTHER SPECIFIED LABORERS: o« o+ o o + ¢ #
LABORERS (NeE«Co} o o 9o o o s o o o o

MANUFACTURING o o o o o o s o o ¢ ¢
DURABLE GOODS + + + ..
FUNITURE+ S4W AND PLANXNG nlLL<
MISCELLANEOUS WOOD PRODUCT>s

STONEs CLAY+ AND GLASS PRODUCTS

PRIMARY METAL INDUSTRIES. o =

FABRIC'D METAL IND. (INCLs NOT S

MACHINEHYs INCLUDING ELECTRICAL

TRANSPCRTATION EQUIFPMENT. o o

OTHER DURABLE GOODS + + = o & @

NCNDURABLE GOODSs s o o s o s = »

FOOD ANDO KINDRED PHODUCTS o o o

TEXTILE MILL PRODUCTS AND APPAREL

CHEMICALS AND ALLIED PHODUCTS o «

OTHER NONDURABLE GOCDSe » [

NCT SPECIFIED MANUFACTURING lNOUSYIX 5

e s s 8 o We o s = .
m

c
.
t

NONMANUFACTURING INOUS, (INCLe ~07 RPTD.)
CONSTRUCTION. + & o .
RAILROADS AND RAILIAV ExPnzss SERVXC[ .
TRANSHORTATION: EXCEPT RAILROAD + « & «
COMMUN.+ & UTIL. & SANITARY SEkv!cE ..
WHOLESALE 4ND RLTAIL TRADEs o ¢ .
OTHER INQUSYRIES sraCL, NOT REPORYEDI .

OCCUPATION NOT REPORTED & & * * ® o v o



APPENDIX D

REPORT ON REACHIWNG THE RESPONDENTS




Reaching the Respondents

The first task in conducting the follow-up study was a multi-
phased attempt to reach the respondents. Respondents attended Benjamin
Franklin (BF) H.S. in East Harlem, Bovs (B) H.S. in Bedford-Stuyvesant,
Morris (M) H.S. in Lower-East Bronx, and Seward Park (SP) H.S. in tue
lower-East Side. They had not been contac*ed by anyone connected with
the program since 1962-63. The distribution of the population is given
in Table 1,

Table 1. Distribution of the Population of Cooperative and

Non-Cooperative Students Who Were Evaluated
In 1962-63 and Who Had to be Followed-

Up in 1966
School Co-0p % of Ny Control 4% of K, Total % of N
BF 35 16.6 32 24.0 67 19.5
B 30 1.2 25 18.8 55 16.0
M 100 L7.6 ko 30.C 140  40.8
SP ks 21.k4 36 27.0 8l 23.6
Total N, =210  99.8 Np = 133 99.8 N =33  99.9

From this population, the sample shown in Table 2 was obtained.




Table 2. Follow-Up Sample for the 1966 Evaluation, Drawn
From the Population in Table 1

% of % of % of
original original original
popu- popu- popu-

School Co-0p lation % of N; |Control lation % of Nz | Total 1lation % of N
BF 11 31.4 31.4 6 8.8 28.6 17 25.4 24,6
B 1 3.3 2.0 1 k.o 4.8 2 3.6 2.8
M 18 13.0 37.5 3 7.5 1,2 21 15.0 30.4
SP 18 40.0 37.5 11 30.5 524 29 35,8 42,0

Total | Ny = 48  22.8 99.9 [N, =21  15.8 100.0 | N =69  20.1 99.8

A comparison of these two tables indicates a more adequate representation
of Manhattan schools in the sample, and an unier-representation of the Brooklyn
school.

The sample was :btained in the following way: A letter, on Center
statiomary, includinc a return postcard (see Appendix A), was mailed tc the last
known address of each respondeat. Through the response to this letter, the
dimensions of the problem of reaching the respondents could be quickly and ef-

ficiently ascertained. Table 3 shows the results of this attempt.



Table 3. Distribution of Correspondence Returned
by the Respondents

Pt o]
First Letter* Postcards»» Second Letterksx
{2 mailings) 1st mail 2nd mail (1 mailing)
Status No. % of Pop. No. % of Pop. No. % of Pop. No. % or Pop.
Co-op 60 28 29 14 33 16 11 7
Control 39 29 22 16 7 5 6 6
Total 99 28 51 15 Lo 11 17 7
Total return for Co-op - 62 Total interviewed Co-op - 30
postcards at the end Control- 29 among those who Control - 10
of the study: Total - 91 returned their Tota . - Lo
postcards:

*The first letter was malled to each member of the population. Thosc whose
letters were returned unopened were sent that letter again.

#%A11 letters included a return postcard. All those who sent their cards tack
received thank you notes,

#%#%The second letter was mailed to the 193 members of the population whose
letters were not returned unopened and who did not send their postcards back; thay
were assumed to have received , but not answered, the first letter. This is what
happened with the second letter, although 17 of them came back "address unknown, " indi-
cating the unreliability of mail delivery in their residential area.

Fourteen percent of the former cooperative and sixteen percent of the
former control students did not receive their letters. These were returned
to the sender due to unknown addresses. Many factors could have contributed
to this low receiving rate, Miil delivery service in residential areas of
the poor tends to be less efficient than elsewhere in the City. In addition,
a relatively high rate of res.dential mobility among the poor, and the failure
to leave forwarding addresses make the tesk more difficult. In the three

years intervening between the cooperative prcgra~ and the follow-up study,

many of the respondents could have moved sav:ral “imes. They may also have




Joinea the Armieda Forces, been institutionalized, or have left the Metro-
politan area,

Yat, for 58 percent of the cooperative and 59 percent of the control
student population, the first letter was not returned to the sender.

Nor did these respondents send their postcards back. It seemed likely that
although some of the letters may have been lost, the majority were received
by the students who treated the letters as circulars and did not respond

to them.

Today, circulars are sent to New York City residents in such profusion,
promi sing remuneration--as did this letter--or bargains for minimal effort,
that the recipient is likely to throw away such mail without reading it or
after glancing at it and discrediting it. It is also likely that students
who were not successful in school, were not adequately trained in the
program, or have not been successful vocationally and educationally since
leaving high school would hesitate to discus. .nese matters with anyone un-
less under pressure to do so. Revealing failure in front of peers can be
especially ermbarrassing. Some of the respondents may te withdrawn and may
not want to take part in unfamiliar, unexpected encouniers. Respondent
sentiment may alsoc be negative toward oae or more of the agencies mentioned
in the letter: the school, the cooperative program, the City, or the Center.

To these individuals, who probably received the first letter but did
not vespond to it, a second letter was sent {see Appendix A), showing the
names of those former classmates who already expressed interest in the study.
By revealing the names of persons whom they have remembered or still be
friendly with, informal channels of communication were liovped to be set in
motion which would reduce the respondents' fesling of being singled out for
inquiry. It was hoped that further information and encouwragement would

Q
IERJ!: Induce these persons to cooperate.

Full Tt Provided by ERIC.



The rasults generated by the second letter bore oat two assumptions
made earlier, as Table 3 indicates. First, mail delivery service in
poor neighborhoods did seem unreliable. Seven percent ot the letters
which were not returned unopened to the sender the first time were now
sent back stamped "address unknown." It is not likely that seven per-
cent of these persons moved in the course ¢f a couple of wecks. Second,
a vast majority of these respondents, who probably did receive both
correspondencas, did not answer either letter, probably because they
discardel the letters as circulars,

Those individuals whose first letter was returned unopened re-
ceived that same letter agaein in the hope that a few more could be
reached,

Correspondences, as a whole, did generate a 15 percent return of
filled-out postcards the first time, and an additional 11 percent the
second time. There were a few telephone calls to the project director
as well, mostly from persons who wanted rurther information about the
study before deciding whether to cooperate. Information ascertained
about the respondents from the postcards is summarized in Table L.

Table 4., Distribution of willingness to cooperate
expressed through postcard responsec

Disposition Co-0 Control Total
o4 v | F 1

Yes ik 70 20 68 6L 70

No* (Cne wes 6 10 2 6 8 8

interviewed)
In the Service 12 9y ekl 19 20
Total Ny =62 99| Nop =29 98 | N =01 98
Q
[ERJ!: #"No" does not include excuses and hesitation. Two said

r

mmme 'definitely no" over the telephone.

\N



Not all persons who returned their postcards, even those who expressed
their willingness to cooperate, could be expected with certainty to partici-
pate in the study, because interviews were scheduled for a future time, and
the respondents remained free agents over whom the interviewer had no control.
Therefore, another method of reaching respondents was initiated, simulta-
ncously with mailing the second letter, in an effori. to increase sample size.
By that time, the dimencions of the prcblem of obtaining a sample, and the
patterns of respondent interest seemed clear.

Door-to-door visils were made to the last known address of those members
of" the population about whom no updated information was available. For pur-
cuses of field survey, seven part-time assistants were hired. Four of them
alco acted as intervievers in a later phase of the study. The three women
and four men each lived in one of the neighborhoods where the high schools
were located and they all had experience with community work, youth agencies,
or with door-to-door outreach of the kind employed in the present study.

One of them was a white Puerto Rican, five were [legro, and one was white.
They were instructed about the nature and the objectives of the program and
of the present evaluation. They knew that the firs. step was to find, and
to gain the cooperation of the respoundents by alleviating their suspicions
and eliciting their interest in the study. In a couple of group discussions
with field investigators, the project director canvassed several different
problems that might occur in the field and discussed ways of handling them.
The field workers seemed to understand the idea that they were to act as
detectives. If a respondent's name did not appear on the mail box or on

the list of tenantc, [or example, then a neighbor, a superintendent, a



local store owner, the housing office or & classmate trom the population could
be contacted for information on the whereabouts of the respondent. The inter-
viewers were told to record all informetion nsceriainable about the respondents
in one or two house vicits, and to be certain to obtain telephone numbers wher-
ever possible. There wac daily contact betwoen the project director and the
interviewers. {hils made it possible to call each resvondent immediately for
an interview. Frequent contact was also essential to relay to each person in
the field all the information gathered by a colleague, in order to avoid any
duplication of effort. GSome community agencies, which were alerted about the
ctudy, offered cooperation, making their tfacilities available.

Ta2h field worker was given the following instrunents to help him reach
the maximum possible number of respondents:
1. A boock of street mapc o! the five boroughs of ilew York Cicy which showed
the block in which a given house number is to be found. ‘he location of each
s~hool was marked on each map. Subway and bus routec, as well as an index of
streets by borouh, were al:to part of the booklet.
2. Each field worker had a signed, laminated, Center business card for pur-
poses of self-identifiication, as well as exira husiness cards to leave with
the respondcnts or their tamilies.
3. A card-size directory which showed strect and avenue numbers for Manhatuan.
4. A copy of the list of names and addresses for the entire population with
updated information wherever available.
Y. A list, in several parts, which indircated respondent: zrouped according to

proximity of residence. This made each trip to the field maximally efficient,

ERIC

Aruitoxt provided by Eic:



The door-to-goor vislt. proved tlwe Couswil.y and, therefore, expen-
sive. At times, and especimlly in Brooklyn, the interviewers encountered
difficulty in some of the slum buildings.* In Brooklyn also, the residential
neighborhood of the school sprawled over a large area which made house visits

time ‘
moreAconsuming In spite of the difficulties, however, door-to-door visits
proved to be a very effective means of contactiug respoudents in order to
increase sample size. Although 30 cooperative ano 10 cuontrol students
interviewed had volunteered to cooperate througn their postcards, and they,
therefore, could be defined as "easy to reach" respondents, the door-to-
door visits also made information available about many respondents who

were not interviewed. DNata about members of the population who were not

interviewed, are summarized in tables 5, 6, b ana Y beiow.

Table 5. Number and Percent orf Respondents who Were Contacted
And Those Who Were Unreachable

Directly or

indirectly

contacted* Unreachable .. Total
Status # % # % 1 # %
Co-op 160 76 50 n 210 100
Control 100 75 33 el 133 100
Total 260 To 88 2h 343 100

*Inciuding the sample.

*This neighvorhood may have been provlematic to cunvass for some of
the same reasons which culminated in the kast New York riots that summer.



Table 5 shows that thres-fourths of the population was reachable,
either directly, or indirectly <th ough correspondence and door-to-door
visits. The term "indirect" refers to speeking to members of the family, to neighbors
or to friends. Some of the information gathered is hearsay, but an
attempt was made to restrict data to factual material. For example, for
individuals in the Armed Forces, the branch of the Service or their sta-
tion and the date of expected leave were recorded wherever possible.

For institutionalized persons, the name of the institution and the reason
for being there were noted. For those who were married, relocated or
working, the name of the employer, the number of children and the new
addresses were sought. A fourth of the pcpulation was categorized as
unreachable at the termination of the study.

The first phase of the study extenced from February to June, while
other phases were also underway. It 1s possible that a further extension
of the search for two more months, for instance, would have resulted in
contact with more respondents, It is also possible that through the uae
of Social Security numbers or the help of local drat't board information,
many of these persons could have at least been contacted. Employer-to-
employer detection was also a possibility in theory, but quite difficult
to trace with so many marginal jobs. A decision was made not to employ
these methods, however, for three reasons. First, it was the experience
of the writer that even when a respondent expressed interest in taking
part in the study, there was a nearly 50 percent chance that he would not
cane to one of the scheduled interviews, Second, data gathered through
the interviews and questionnaires already revealea a spectrum of respon-
dent experiences and characteristics. Since the evaluation sought to

discover the surstance of respondents' opinicns and achievements, it was
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achievements, it was felt that the sample already interviewed supplied ade-
quate int'ormation, and tne expensive and time consuming search for additional
respondents could be abandcned. Third, income Jdata and draft status were of
general interest only since che evaluation focused on self-determined achieve-
ments and satisfacticn, not on the reccastruction of successive stages of
employmenl and their evalustion.

A representative sample of cooperative and control students zould ade-
quately supply the sought informstion. This sample may have been skewed in
the dircction of including mostly the successful and satisfied respondent.
Only interviewi.ug the entire population could definitely prove otherwise.

Yet there were sever:l facts to indicate that members of the sample were not
significantly different fram the total population. First, although 58 per
cent of those interviewed expressed an early interest in the study through
vostcards, when they had to prove their commitment aad actually come to the
1ntervicws these persons seemed no easier to reach than those who were not
interviewed. The difference then may have been in accessibility by mail, by
telephonc and dcor-tc-door visits rather than in relationship to the program.
secondly, ¢~ the basis of informuation gathered from letters, postcards and
dorr-to-door visits, those actually interviewed did not seem significantly
ditferent from those not interviewed. Thirdly, soon after interviewing began,
it became clear that intense effort would be required to gather a large enough
group for each meeting. As time went on, a high level of effort expenditure
produced the same rate of recsult, and reached similar kinds of respondents.
Presumably, prolonging the search would have increased sample size; but there

was no indication that different kinds of respondents would have been reached.



Table 6. Number and Percentage of School Population for
Whom There Were Telephone Numbers Available

Co-0p Control Total

School # % # % # %
Benjamin Franklin 13 37 13 Lo 26 38
Boys L 13 3 16 8 L
Morris 26 26 16 Lo L2 30
Seward Park 20 LY 13 36 33 Lo
Total €3 30 L6 34 109 32
—_—1 S S —

Teble 7. Number and Percent of Respondents in the Sample
For Whom Telephone Numbers Were Available

EST;EV ;Licontrol Total
Scheol # 53 # % # b}
Benjamin Frankiin 9 82 L 66 13 76
Boys i 100 1 100 2 100
Morris 1k 78 3 100 17 80
Seward Park 13 72 8 72 21 72
Total 37 77 16 76 53 76

Tlables 6 and 7 reveal the importance of telephone numbers for con-
tacting the respondents. Though it was possible to contact most indivi-
duals tarough letiers and house visits, the telephone proved essential

for the scheduling interviews, through the repeated reminder calls
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that were required for most interviewees to come at the appointed times.
While the writer had telephone numbers ror only a third of the population,
76 percent of those who were eventually interviewed had telephones. Re-
peated and immediate contact proved to be important in obtaining real, as
opposed to professed, cooperation from the respondents.

Table 8 summarizes available information on the residential status
of the population. All of the above mentioned methods were used to

arrive at these data.

Table 8. MNumber and Percentage of School Populations Who
Changea Addresses Since 1962-63%

Co-op Control Total
School _ # % # % # %
Benjamin Frank!in 17 48 11 34 28 L2
Boys 15 50 7 28 22 Lo
Morris 23 23 12 30 35 25
Sewvard Park 11 2k 9 25 20 25
fotal 66 32 39 29 105 30
—_— —a=

#Those in the Armed Forces or in institutions are not included.

A third of all respondents moved since they left high school, not
including those in institutiocns. A hal® of the cooperative students
from Benjamin Franklin- and Boys high schools nave relocated.

Table 9 is a summary of the contact status of the population. Co-
operative and control students did nct seem different in terms of acces-

sibility for interviewing. About two-thirds of the original population
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was cooperative, and one-third of it control. These proportions are re-
flected among those who were 10t interviewable because of being in the

[ 4
Service ¢r in institutions, or because they moved out of the Metropolitan

area. Agein, those who were unreachable by the methods used in the study

include these proportions of cooperative and control students.
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APPENDIX E

TABULATED DATA FROM LIFE PLANNING QUESTIONNAIRE




Table 1

Percentage Distribution of Desired Amount of

Education, by Year

Desired Amount of Education

11-12 years
13 years
1k-15 years
16 years
17-18 years
DK ,NA

N

Year
1962 1966
11.5 9.1

9.8 1.5
2L .6 16.7
26.2 364
2kL.6 3.9

3.3 1.5

61 66




Table 2

Percentage Distribution of Expected Amcunt of
Education, by Year

Expected Amount of Education l§géyearl966
11-12 years Ls.9 3Lk.9
13 years 11.5 k.5
14-15 years 22.9 16.7
16 years 13.1 16.7
17-18 years 3.3 15.2
DK,NA 2.3 12.1

N 61 66




Table 3

Percentage Distribution of Desired Kind cof Education,
by Status, by Year

Status in the Study
Desired Kind of
Education 1962 1966
Cooperative Control Total Cooperative Control Total
Just college 7.0 33.3 14.8 13.0 - 9.1
Teachers or engi- 18.6 16.7 18.0 21.7 20.0 21.2
neering college . )
University or pri- 39.5 33.3 37.7 3L.8 30.0 33.3
vate business school
Trade or technical 14.0 5.6 11.5 17.4 35.0 22.7
school
None 9.3 5.6 8.2 2.2 - 1.5
DK, NA 11.6 5.6 9.8 10.9 15.0 12.1
N L3 18 61 L6 20 66




Table k4

Percentage Distribution of Expected Kind of Education,
by Status in Study, by Year

e e
—_—

Status in the Study

Expected Kind of

Tducation 1962 1966

Cooperative Control Total Cooperative Control Total

Just College 7.0 33.3 4.8 17.% 20.0 18.2

University or pri-

vate business schooll 23.3 27.8 2k.6 L.y 10.0 6.1

Trade or Technical

School 9.3 -~ 6.0 L.y 15.0 7.6

None 20.9 16.7 19.7 15.2 20.0 16.7

Don't Know 18.6 11.1 16.4 41.3 15.0 33.3

Presently At'.ending -- -- -- 6.5 5.0 6.1

DK, NA 20.9 11.1 18.0 10.9 15.0 12.1

N L3 18 61 Lo 20 66




Table 5

Percentage Distribution of Desired Kind
of Education, by Race, by Year

Desired Kind of

Education 1962 1966
Negro White Puerto Rican Negro White Puerto Rican

Just college 20.0 - 19.1 G.1 T.1 T.7
Teachers or engi- 30.0 21.4 9.5 22.7 14.3 26.9
neering college
University or private 35.0 L2.9 33.3 27.3 50.0 23.1
business school
Trade or technical - 14.3 14,3 27.3 14.3 26.9
school
None 5.0 T.1 14.3 _— - 3.9
DK, NA 10.0 14.3 9.5 13.6 4.3 11.5

)t| 20 14 21 22 1k 26




Table 6

Percentage Distribution of Expected Kind
of Education, ty Race, by Year

Expected Kind of

Education 1962 1966
Negro White Puerto Rican Negro White Puerto Rican

Just college 25.0 14.3 9.5 22.7 7.1 19.2
University or private 25.0 25.6 19.1 L.6 - 3.9
business school
Trade or technical 10.0 7.1 4.8 9.1 T.1 T.7
school
Presently attending - -_— - 4.6 21.4 -
None 10.0 13 33.3 13.6 21.4 19.2
DX 20.0 21.4 9.5 27.3 28.6 k2.3
NA 10.0 14.3 23.8 18.2 14.3 7.7

=

20 1k 21 22 1k 26




Table 7

Percentage Distribution of Desired Kind
of Education, by Year

1962 1966
Desired Kind of
Education Desir=d Kind of Education

Just college

Teachers or engi-
neering college

University or pri-
vate business
school

Technical or trade
school

None

DK, NA

Teachers or University or

Just Engineering Private Busi- Technical or
College College ness School Trade School None
16.7 25.0 1L.3 T.7 -
16.7 33.3 4.8 15.4 -
50.0 25.0 57.1 30.8 -
- 16.7 9.¢ 15.4 -
16.7 - L.8 23.1 -—
- - 9.5 7.7 100.0

€ 12 21 13 1l

50.0

16.7
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Table 8

Percentage Distribution of Expected Kind
of Education, by Year

1962 1966
Expected Kind of .
pEducatiog ° Expected Kind of Education

Just ccllege
University or pri-
vate busineds
school

Trade or Technical
achool

Presently attending
Don't know
None

DK, NA

2z

University or Trade or
Just Private Busi- Technical Presently Don't

College ness School School Attending Know None DK, NA
27-3 50.0 - 25:0 11-1 9-1 -
36.L - 20.0 50.0 11.1 18.2 50.0

9-1 25-0 20-0 - - 9-1 16-7
_— — — » - -— -
18.2 -— 20.0 25.0 22.2 9.1 16.7
9.1 25.0 20.0 - 33.3 27.3 -
- -— 20.0 - 22.2 27.3 16.7
11 L b L 18 11 é

*There can be no consistency here.




Table 9

Percentage Distribution of Expected Amount
of Education, by Year

1962

1966

Expected Amount
of Education

Expected Amount of Education

'll-l2 yrs.
13 yrs.
1L-15 yrs.
16 yrs.
17-18 yrs.
DK, NA

N

11-12 yrs. 13 yrs. 1L-15 yrs. 16 yrs. 17-18 yrs.
T1.b 75.0 33.3 22.2 Lo.o
9.5 25.0 66.7 33.3 20.0
9.5 - - LL.b 20.0
L. 8 - - - 20.0
L.8 - - - -
21 3 9 9 10

DK, NA

L2.9
1k.3

1L.3




Table 30

Percentage Distribution of Desired Occuvation, by Status
in the Study, by Year

Desired o Status in the Study
Occupation
1962 1966
Cooperative Controi Total Cooperative Control Total
Professional-manager L6.s bl.u 45.9 5h.3 55.0 54.6
Clerical-sales-crafis 30.2 38.9 32.8 ‘ 23.9 30.0 25.8
Operative-service 16.3 11.1 14.8 13.0 5.0 10.6
Armed Forces 2.3 5.6 3.3 2.2 5.0 3.0
DK, NA L7 - 3.3 6.5 5.0 6.1
N 43 18 61 L6 20 66




Table 11

Percentage Distribution of Most Suitable Occupation, by Status
in the Study, by Year

Most Suitable Status in the Study
Occupation
1962 1966
Cooperative Control Total Cooperative Control Total
Professional-manager 3k.S 27.8 32.8 36.9 50.0 40.9
Cierical-sales-crafts 32.6 27.8 31.1 34.8 20.0 30.3
Operative-service 11.6 11.1 11.5 6.5 5.0 6.1
Arned Forces 2.3 20.2 R.2 2.2 - 1.9
Labor 2.3 - 1.6 —-— —_— -—
DK, NA 16.3 11.1 1L.8 19.6 25.0 21.2
N L3 18 61 56 20 66




Taple 12

Percentage Distribution of Expected Occupation,
by Status in Study, by Year

Expected Status in the Study
Occupation
1962 1966
Cooperative Control Total Cooperative Control Tetal
Professional-manager 20.9 11.1 18.0 37.0 35.0 36.4
(lerical-sales-crafts 39.5 38.9 39.3 26.1 30.0 27.3
Operative-service 18.6 27.8 21.3 13.0 10.0 9.1
Armed Forces 9.3 11.1 9.8 2.2 5.0 3.0
DK, NA 11.6 11.1 11.5 21.7 20.0 2h.2
N 43 18 61 48 21 66




Tabla 13

Percentage Distribution of Motives for Choosing
Desired Occupation, by Year

Year
Motives 1962 1966
Has skills for it 16.4 19.7
Finds work interesting, attractive L7.5 54.5
Wants rewards, nrestige of occupation 27.9 18.2
DK, NA 8.2 7.6




Table 1h

Percentage Distribution of Motives for Choosing Most
Suitable Occupation, by Year

Year
Motives 1962 1966
Has skills for it 52.5 k7.0
Finds work interesting, attractive ) 1k4.8 21.2
Wants rewards, prestige of occupation 9.8 6.1
DK, NA 22.9 25.8




Table 15

Percentage Distribution of Motives for Choosing
Expected Occupation, by Year

Year
Motives 1962 1966
Has skills tor it 31.1 4a.4
Finds work interesting, attractive 21.3 22.7
Wants rewards, prestige of occupation 13.1 10.6
DK, NA 34,4 24,2




Table 16

Percentage Distribution of Desired Occupation by Yesr,
by Work Assigmment in the Coop

Desired Work Assignment
Occupation

1962 1966

Clerical Hospital Park Unknown Clerical Hospital Park

Professional-manager 60.0 33.3 .7 20.0 57.1 62.5 35.7
Clericel-sales-crafts 35.0 50.0 16.7 20.0 28.6 12.5 28.6
Operative-service 5.0 - 33.3 40.0 14.3 12.5 1.3
Armed Forces - - - 20.0 — - 7.1
DK, NA - 16.7 8.3 - - 12.5  1k.3

N 20 6 12 5 21 8 -1h-




Table 17

Percentage Distribution of Most Suitable Occupation, by Year,
by Work Assignment in the Coop

. most Suitable Work Assignment
Occupation

1962 1966

Clerical Hospital Park Unknown Clerical Hospital Park

Professional-manager Lo.o 16.7 25.0 60.0 k2.9 50.0 21.k
Clerical-sales-crafts Lo.o 33.3 33.3 - L2.9 25.0 35.7
Operative-service 5.0 - 25.0 20.0 14.3 - -
Armed Forces -- -- 8.3 - -- -- 7.1
Labor - - - 20.0 - - -
DK, NA 15.0 50.0 8.3 - - 25.0 35.7




v

Table 18

Percentage Distribution of Expected Occupation, by Year,

by Work Assignment in the Coop

Expected Work Assignment
Occupation
1962 1966

Clerical Hospital Park Unknown Clerical Hospital Park Unkno
Professional-manager 20.0 16.7 16.7 Lo.o 38.1 62.5 21.4 33.
Clerical-sales-crafts Lo.o 66.7 33.3 20.0 28.6 - 35.7 33.
Operative-gervice 20.0 - 25.0 20.0 19.0 12.5 T.1 -
Armed Forces - 16.7 16.7 20.0 -- -- 7.1 --
DK, NA 20.0 - 8.3 - 14.3 25.0 28.6 33.
N 20 6 12 5 21 8 1k 3




Table 19

Percentage Distribution of Desired Occupation,
by Race, by Year

. Desired Desired Occupation
Occupation .
’ . 1962 1966
Puerto : Puerto‘

Negro White Rican Negro White Rican
Professional-maneger 50,0 50.0 42,9 54.5 35.7 61.5
Clerical-sales-crafts 30.0 21.h 7.6 27.3 k2,9 15.h
Operative-service 10.0 21.4 9.5 9.1 7.1 15.4
Armed Forces 5.0 - - .5 - . 3.8
DK, NA 500 7-1 —— h-s lho3 308
N 20 1k 21 22 1k 26




Table 20

Percentage Distribution of Most Sultable Occupation,
by Race, by Year

N Most Suitable Most Suitable Occupation
Occupation - .
1962 1966
Puerto Pﬁerto
Negro White Rican Negro White Rican
Frofessional-manager 30.0 35.7 33.3 50.0 28.6 3k.6
Clerical-sales-crafts 35.0 21.4 38.1 27.3 57.1 19.2
Operative-service 5.0 1.3 14.3 k.5 T.1 7.7
Armed Forces 10.0 7.1 4.8 - - 3.8
Labor 5.0 - - - - -—
DK, RA 15.0 21.k4 9.5 18.2 7.1 34,6
N 20 1k 2l 22 1k 26




Table 21

Percentage Distribution of Expected Occupation,
by Race, by Year

Expected Expected Occupation
Occupation
1962 1966
Puerto Puerto
Negro White Rican Negro White Rican
Professional-manager 10.0 35.7 19.0 40.9 21.4 38.5
Clerical-sales-crafts Lho.0 21.4 k7.6 18.2 57.1 19.2
Operative-service 20.0 21.h 1.3 . ' T.1 23.1
Armed Forces 10.90 7.1 4.8 : 4.5 - 3.8
Labor - — 4.8 - - -
DK, NA 20.0 1k.3 9.5 31.8 4.3 15.4
N 20 14 21 22 ik 26
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