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Abstract

This {s a report of an EPDA sponso;éd project which trained program
directors (coordinstors}, administrators, (principals, assistant super-
intendents), teachers, parent educators, Policy Advisory Committee chairmen
and parents, as well as Task Specialists, Comprehensive Services people,
evaluators and other key staff to {mpiement the Florida Pavent Education
Follow Through Madel.

There are two major parts to this report. Ths first part (VI) describes
the summer training programs from 1969 through 1972. The cecond part (VII)
describes the academic year project in Alachua County,

_The Alachus County Project was used. ir two ways: as a site for the
devélopmént and testing of training procedures and materials as 20 parent
educators were being trained in the local school system; and as a site
to observe the day to day implementation of the Florida Training Model.

In both parts of the report there is a discussion of the training

methods and materials which were developed and uted in this project.
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Forms Developed in 1971-73

Parent Educator Job Folder

Teacher Aide Interview used to hire parent educator at the
beginning of the program.

Parent Educator Interview for Career Exploration used in
spring, 1973. -

Parent Educator Exit Interview, June, 1973. Excerpts from
these interviews are found in Appendix B,

Assorted forms carried on home visits by parent educator
(Next Visit, Sorry 1 Missed You, Video Release Parent
Signature Slip.) ‘
Expectations for Parent Educators in Alachua County.

Parent Educator Homa Visitation Records--(1), (2), (3), 4),
(5, (6), (73, (8}, (9), (10)

Parent Educator Milage Record--(1), (2)
Home Visitation and Classroom Schedule
Follow Through Team Log

Individual Student Task Record

Progress Report--Feedback from Teachers

Educational Progress of Parent Educators by Santa Fe College
Instructors

Evaluation of Santa Fe course work

Materials Developed in Workshops 1971-72

Tentative Outline for Parent Educator's First Home Visit
Role Expectancies of Follow Through Principals

Role of the Follow Through Parent Educators

Role of the Follow Through Teachers

Role of the Team Leader

Role of Task Specialist

Suggested Flow of Task Developme: t
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Suggestions about visiting "hard to visit” homes
Suggestions on how to use parent volunteers
Methods to get parents to come to school

What to do after you meet with parents

Human Relations Problems

Guide for Teacher P.E. Planning

Information Sent to Parents 1971-73

a.
b.
C.
d.

Introductory letter sent to Alachua County parents 1971
Introductory letter sent to Sidney Lanier parents 1972
Introductory letter sent to Lake ?orest parents 1972
Alachua County Follow Through PAC explanation

A sample letter of appreciation sent to parents at the end
of each school year 1972, 1973

Task Specialist Materials 1971-73 (see Role of the Task Specialist
and Suggested Flow of Task Duvelopment in section 3 e and g)

a.
b.
c.

d.

How to Develop a Home Learning Activity
Task Forsat )
What are the steps in writing a Home Learning Activity?

Sample tasks from the 422 tasks developed in Alachua County
1971-73

B. «aterials Used in Training Project Participants

1.
2.
3.
4.
5.

Appendix

PEWR (Parent Educator Weekly Report)

HER (Home E.ivironment Review)

1FMF (1 Feel Me Feel)

TCA (Taxonomy of Classroom Activities)

TPOR (Bacher Practices Observation Record)

A, Florida Parent Education Program Description
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A Suggested list of tasks that a paraprofessional might
be able to perform to aid a teacher in the classroom
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(2} Reading Area

Comments from teachers

Math Course

Reading Course Goals and Final Exam

Summary Evaluation of Santa Fe Course Work
Summary of Educational Progress of Parent Educator
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Final Report of the
Institute for Training Follow Through Personnel

in
Parent Participation and Education

1. Enrollment for each of three years--Summer Program

. 1969 1970 1971 1972
A. Individuals already in education So 200 210 125
Individuals entering education 130 50 40 0
B. Categories of trainees and nunber
Teachers 46 6 56 11
Aldes 92 128 111 41
Others
* Program Coordinators 11 11 11 11
Principals -0 6 10 10
Task Specialists 0 11 11 11
' PAC Chairmen 11 11 11 11
Parents 20 20 20 20
Comprehensive Service Personnel 0 0 20 20
{School Psychologists, Social
Workers) o
Research Specialists 0 0 0 11
C. Categories of training
Full-time 0 0 20 20
Part-time 180 250 230 108
Preservice 130 50 40 ’
Inservice 50 200 210 125
Summer 180 250 230 105
Academic year 0 0 20 20

D. Placement of training graddates

All people trained in the summer workshops in 1969 and 1970, were
eﬁployed in the public school systems which adopted the Florida PE Follow
Through Model. In 1971 and 1972 all were employed except for 20 trainees
who worked in the Alachua County School System and received the stipend
payment. These 20 trainees upon completing the program were placed in th

following positions:

ERIC
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Ten were employed as Resident Trainer: to teach méntally retarded
children at Sunland Training Center, Gainesville, Florida.

Three were employed as Home School Cordinators in three Alachua
County schools. These schools are participating in a federal program
which employs one home school worker in each school to work with parents,
with a special emphasis on low income parents.

One is working as an Educational Aide in Santa Fe Community College
program entitled "Career Planning for Disadvantaged Women."

| One became a Parent Educator in the Tampa, Florida, Fiorida Follow

Through Progranm.

Three trainees are continuing their education.full time and plan to
become teachers.

One trainee is employed as an Aide in the Training Center for
exceptional children at Sidney Lanier Elementary School.

One is a dental assistant in an Alachua County health program which
is working with children in the county schoois.

in summary, 17 are employed and three are continuing their education
with plans to become teachers.

E. Other trainees

A majority of the other trainees in the eleven public school systems
adopting the Florida PE Follow Through Model continue to be employed in
Follow Through (1973-74) or have been employed by their school systems
in other programs. Some have moved into various jobs--secretarial, bank
enployee, computer programmer, etc.--which they were able to get because
of the training Follow Through helped them to receive (COP) while employed

in the program.

O
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11, Project personnel

A, Administrative
1969 One person fullftime in summer workshops; also acted
as an insttﬁctor.
1970 sane as 1969.
1973-72  One ﬁ:gzbﬁnkull~time, during summer workshops.
Alachua Project
Two people one-third time during academic year.
One person full-time during academic year,
During the academic year the administration also
conducted instructional and supervising activities,
8. Instructional
Summer 1869-70-71-72
On the average three full-time instructional salaries were
alloted. Each summer the silary allotment was divided differently
o purcﬁése the tiﬁe of one full-time instructor, one half-time, or
one one-third time. We had a number of volunteer instructors during

our summer programs. No paid consultants were used.

111. Financial support

EPDA paid the major portions of the summer workshops. During
the year-round training program in Alachua County half of the on-site
coordinator’s salary was paid by Follow Through and one graduate

student's time.

ERIC
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~I¥. 'Allocation of firancial resources by percent

A, Summer Workshops 1969-70-71-72

Staff ~ . 30%

Consultants none

Su fﬁlies and Materials, Travel 10% ' =
tipends 60% : '

B. Academic year Alachua County Project

Staff ‘ 30%
~Censultants none
Supplies and Materials, Travel 10%
Stipends 60%

Vf Rationale

The Institute for Training Follow Through Personnel in Parent

Participation and Education was designed to train program directors

FullToxt Provided by ERIC.

(coordinators), administrators (principals, assistant superintendehts),
teachers, parent educatérs,l PAC chairmen and parents to implement the

Florida Parent Education Follow Through Model.2

parent Educators {P.E.s)} are usvally women from low income backgrounds
(although w2 have had a few men) who have a dual rolé: They act as teaching
assistants to teachers in Follow Through classrooms and as home visitors,
on a weekly basis, to the homes of children in that c¢lassroom, The home
visitation process is the heart of the Florida Follow Through Model. It
is on their weekly home visits that the parent educator téaches an enrich-
ment-type learning activity called a 'task" to the child's mother (who L
later teaches it to her chiid), then acts as a liaison between the school 2

and home, the home and school, alsc home and community. The training l E
conducted wnder tho EPDA grant concentrates primarily on developing the . L, .
garent educator's role as a home visitor. Parent Educators have been the
asic tralnees in the 1969-70-71-72 workshops. 4

2gleven communities have adopted the Mudel: Chattanooga, Tennessee; L1‘
Houston, Texas; Jacksonville, Florida; Jonesboro, Arkansas; Lac du Flambea®j .
Wisconsin; Lawrenceburg, Indiana; Philadelphia, Pennsylvania; Richmond, i
Virginia; Tampa, Florida; Winnsboro, South Carolina; Yakima, Washington. ,
Our training concentrated on people from those communities and Sfrom Alachua
County, Florida.
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The Florida Follow Through Model was developed by Dr. Ira J. Gordon
based on research which began in 1965, The research and implementation of
- the Model has been continued by him and his assoclates at the University
of Florida to the present time (1973). To understand the trainlng prograns
‘conducted in this project lt is necessary “to understand” the Florida Parent

Education Follow Through Model (see Appendix A for an in- depth discussion

1, of the Model) The EPDA sponsored training programs were an integral part
Cof the Florida Model.

Briefly, the basic concepts of the Florida Model are: parents must -

 be involved 1n the educational l1ife of their child--they must see themselves .
k ":;as,teachers of their child; and, parents must have the opportunity to
‘ fpartic}pate in the educatlonal decisions which will affect their child,
The raﬁiohale for parent involvement in their child's education is derived
from early childhood research which states: "A major source of a student's
pattern of achievement and motives for achievement, as well as his personal-
ity structure, is the home in which he grows up. The behavior and attitudes
of ﬁis parents, as well as the nature of the physical setting add materials
k provided, have a direct impact on his behavior‘before and during the school
years."3 k :
E The goals of the Florida Parent Educator Follow Through Model are:
N (1) To develop a partnershlp between home and school.
o (2) To help parents realize the importance of their role as teachers
C\:}ff their children.
) ~ (3) To help parents become more effective teachers of their children.

; &[?\!?

jgc ;) 3Greenwood, et al, Follow Through Project Annual Report, Lecember, 1972,

A FullToxt Provided by ERIC
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{4) To help parents realize that they are capable of influencing the
program of the school.

(5) Te help parents learn how to influence the school through the
Policy Adviso;y Committee (PAC).4

To implement goals related to parent involvement, the Florida Model
uses a home visitation system with parent educators as the basic element
in that system. Since the Florida Model was addpted by communities which
did not have a weekly home visitation process, our training was concerned
not only with the skills to lhplement the progranm, bui with changing
attitudes and roles of administrators and teachers. Our training program

was an integral part of the implementation of the Florida Model.

VI. Description of the Training Program

Our training program, although it was an integrated package, will be
subdivided into two parts for the purpose of description in this report:
(1) the summer workshops at the University of Florida during the summers
of 1969, 1970, 1971, and 1972; and (2) the academic year Alachua County
Project (during the 1971-72 and 1972-73 academic years).which grew out of,
extended, and supported the summer workshop activities. In the summer
training programs, program directors (coordinators), principals, teacher-
parent educator teams, task specialists, research direqtors, comprehensive
service personnel, PAC chairmen and parents from 11 Follow Through communities
in ten states werc trained at the University of Florida, The academic year

Alachua County Project was used in two ways: as a site for the development

4PAC--Policy Advisory Committee. Each community is under a legal
obligation to have a PAC consisting of parents of children in the progran.
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and testing of training procedures and r.. .rials as 20 parent educators
were being trained in the local schoo! :ystem; and as a site to observe
the day to day implementation of the Florida Training Model. After
stating our training goals, we will describe the summer workshops and the
Alachua County Project in greater detail.

A. Florida Training Goals

Qur training programs were designed to‘help school personnel do
the following!
(1) Develop an understanding of the value of helping parents to
accept and/or improve themselves as teachers of their own child.
(2) Develop an understanding of the value and the need to involve
' parents in educational decisions which would affect their child.S
(3) Develop an understanding of the Home Visitation Process:
(3} the planning needed by the teacher/parent educator team
which precedes bome visits; ‘
(b) the home visit--what the parent educator does on the home |
visit;
(¢) the follow-up to the home visit--the debriefing of the
ﬁome visitor by the teachet;
© (d) data collection activities related to the home visit.
(4) Develop and/or expand the roles of school personnel who help
implement the home visitation system:
(a) Téachers: to expand their role from working only with

children to tratning/supervising paraprofessionals as teaching assistants

SFederal Guidelines for the kollow Through Program which was funding the
communities sending people to our workshops, specifivd ihui parents must
be invelved in educational decision-making,

O

ERIC

PRI A .1 Text rovided by ERIC



8.

in the classroom, and as home visitors to each child in the classroom;
to help teachers learn to use effectively parent visitoss and volunteers
in their classroom. )
(bzﬁ Paraprofessionals (called pareﬁt educators in the Florida ‘

Model): role is defined as a teaching assistant, someone who works with

children undor the direction and supervision of the classroom teacher.
Howéver, the role is expanded, and a high priority is given to the home
visitation duties which are basic to the Florida Model.
{c) Program director: called a coordinator in the‘ﬁlorida
‘Model. In addition to the many typical duties an §dm1nistrafor performs, . .
the coordihator's role is expanded to include all those activities related
to the home visitatlon process and a high priority responsibility to
involve parents--through the PAC--in decision-making and in the day to
day program of the school either as visitors, volunteers, or as employées.
(d} PAC chairman and members of the PAC (parents of children
in the program) were new roles. An effort was made in our Florida work-
shops, and during consultant visits to the communities, to acquaint parents
with the various elements of the Florida Model and with thelr opportunity
- and responsibility to take part in the educational decision-making process
in their communities as specified in the USOE Follow Through Guidelines.
PAC chairmen in particular were invited to our workshops and given training
in that role. The Follow Through grant made it possible for the model
sponsor to employ a former PAC chairman as a consultant to the PACs in
tho eleven communities. He also was used as a trainer of the PAC chairmen

and of parents in our summer workshops.

'ERIC |
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B. Chronology of Development

following is a time-line of the development of this training project:

1. The Education Professions Development Act grant made it possible
to bring to the University of Florida campus during the summers of 1969, 1970,
197l and 1972, coordinators, parent educators, teachers, PAC chairmen, and

- parents from Follow Through communities. Follow Through teams (teacher and
v pé;%nf educators) were trained to implement the Florida Parent Educstion

~ Follow Through Model which focused on involving parents in their ﬂéﬂe in
= :the bducatlon of their child and in the educational decision-making process
ﬁglh;school. The major thrust of the treining was in preparing and supporting
phrentkeducators to make home visits toslnplenent the objeétlvds‘of the model.
| "' 2. In the 1970 EPDA summer workshops, administrators (principsls
and coordinators) and PAC personnel (chairman and ;enbers) participated
in discussions of problems faced in their communities concerned with the
implementation of the model. A major emphasis of this workshop was on ‘
the iole of PAC in Follow Through and how the model most effectively could
be impleﬁented in;the community.

‘ In addition to training in home visitation techniques, team building,
use ofapatént educators in the classroom, and techniques of observation, we
‘concsntrated heavily on home iearnlng task development, In the 1970 summer
workshops we were able to use the University of Florvida laboratoi} school,

P. K. Yonge, as a major part of our training program. P.-K. Yonge had a
summer program for children that year and teachers and parent educators at
P. K. Yonge‘who had worked in the model over part of the past school year
(1969-70) .invited us to visit their program and teach children the home
learning tasks which the workshop participants were developing. Another

ol sis of these workshops was the extensivc :raining give to teachers and PEs
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in the operation of videotape equipment. One of tha data‘collection;

features of our model was a videotape of the preparation for the home

visit (teacher and parent educator interaction), the home visit of

the parent ¢ducator (interaction between parent educator and mother),

and the follow-up session between teacher and ﬁarent educator'as the}

reviewed the home visit, The teachers and.pareﬁt educators were given
training in producing videotaﬁes as their colleagues role-played home

visits, k ‘

(3) 1In addition to the people invited in the 1969 and 1970
workshops, in the 1971 summer wdrkshop we began the training of a project
coordinator, 20 parent educators, and 14 teachers to become trainers of
other teachers, parent educators, parents and adolescents in elements
of the Florida Model approach to early childhood education. The training
of these people continued through school year 1971-72, 1972-73, and was k
referred to as the academic year Alachua County Projé%t (Gainesville,
Florida). ‘

' We also invited teachers and parent educators from four Planned

6

Yaiiktion Head Start Centers® and teachers and parent educators from

e

Nfﬁé Duval County (Jacksonville, Florida) Teacher Corps7 and TODS8

program to take part in these workshops as they did in summer, 1970.

. 6qur-Head Start Planned Variation Centers sent teachers, parent
educators, and directors to our workshops--Chattanooga, Hous.on, Jonssboro,
and Jacksonville, :

"Teacher Corps funded a project at the University of Florida. Dr.
Len Kaplan was director and also had been a trainer in our workshops and
a consultant to the Follow Through communities.

810DS - -Teacher Development for Desegregating Schools Project--funded
by EPDA--under the direction of Dr. Athol Packer which was located at the
University of Florida, Dr. Packer was a trainer in previous workshops
and a consuitant to the Follow Through communities.
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(4) In the 1972 summer workshops the major focus was oa preparing
people to act as disseminator trainers. At that time (summer, 1972) the
topic of discussion in Follow Through was the Five Year Plan. Follow
Through will eventually be phased out. The Plan was developed by USORE

to heip people plan how they would continue to implement the Follow

: Through Model in their district using Title [ and/or local money. In
‘addition to the Five Year Plan there was a change in the Follow Through

‘ evalqatioﬁ Strategy. More responsibility was being placed on the local
community and model sponsor. We therefore invited a new group of people--
evaluators--in addition to other groups we had been inviting to previous

 ;workshops; There was much emphasis on the evaluations of what had to

~ be done by the locallconmunity.

Another area which received attention from participants (program
diroctors, principals, teachers, parent educators) was the definition of
(he roles of people in the program, Everyonertsgifpart in defining their

~own role and getting feedback from each other (see section VIII, A, for

role definitions).

C. Description of Summer Workshops
1. Criteria for Eligibility of Participants

Selection of members of Follow Through'teams was made by the'
coordinator of each local Follow Through community since she was obviously
in a far better position to know who would be working in the local program,
where each would work, and what responsibilities each person would hold.
Since this was an innovative type of program combining professionals and
paraprofessionals who would be making home visits in low income- neighbor-
hoods, the usual criteriz of educational background and amount of prepara-

tion did not legitimately apply to the paraprofessional. It was expected

O
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&
that the classroom teacher would be certified at the appropriate

kindergarten-primary level and would have ﬁad successful teaching
experience at fhis level. It was expecte& that the teacher would be
ewployed in a Follow Through classroom in that particular school to
which she would return after participation in our workshops. This did
_n_gg_ always happen for many reasons. MWe expected the p;rent educator
to be a mother who lived in the comnunity being served by the schoolv.,_
Nc;;gpdemic requirements were set for paient educators but literacy,
inteliiggnce, and a background of interest in the affairs of the local
comﬁuniiy were expected, The final selection as well as all preliminary
steps in selection were the sole responsibility of the focal school
administration in cooperation‘with the PAC. The training was available °
only for people in those selected eleven communities which adopted the
Florida Parent Education Follow Through Model as well as for Alachua
County participants.

2. Trainees

Our summer training programs were designed primaril? to help

participants implement the Florida Parent Education Follow Through Model
in those eleve? communitiés which adopted the Model. To do this, we
began by training a team consisting of a teacher and two parent educators.

The teacher was trained as a team lgader responsible for th;
training and use of the parent educators as teaching assistants in the
classroom, The teacher was also trained to collaborate with the parent
educators in the development of tasks (teaching materials) which the
parent educators were to take into the home of each child in that class-
room to teach to the student's mother; the mother in tura latér would

teach the task to her child, In addition, the teachers and parent




"kk[zlz\v

Aruitoxt provided by Eic:

13.

educators were tralned to use and interpret various observation
insttuments and scales used to collect data in the home and classroon.
(See section VIIL, B.)

The parent educator’s primary training in the summer workshops

was designed to help her function in the role of a home visitor. To

assume the role of a home visitor, she was trained to do the foliowing:

‘ (8) To approach the home and explain the Florida Follow
Through program to the mother and/or father or mothering one (contact
person in that home other than the parents). Part of the summer ‘training
had as its goal, helping the parent educator to overcome any anxiety .
about making the home visit--how would she be received, would she be

able to establish a relationship with the mothers? Role*playingkana
videotape techniques were used to help facilitate these procedures.

(b) To collect data based on what happened during the
weekly home visit. The parent educator was trained to use the Parent
Educator Weekly Report (PEWR) as a structured report to be filled out
following each home visit (see s:ction VI1I, B, for instruments).

(¢) To collect data relevant to the evaluation of the Florida
Follow Through Model--The Home Environment Réview (HER), the I Feel
Me Feel (IFMF) (see section VIII, B).

(d) To design and present a learning task to the mother.

The parent educators and teachers were trained to work as a team in
the design and delivery of a learning task suitable for each child in
their classroom. These tasks were taught by the parent educator to
the mother in the home during the weekly visits, The mother was

encouraged to teach the task to her child. The parent educator was
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trained to answor questions the mother might ask about the task: how
it related to the education of her child, how to do specific things
listéd 1n~iﬁe task. The parent educator was also trained to t;ke
suggestions made bybthe mothers for tasks which she felt would help
her child. ‘

In addition to the teacher and the parent educator, the
following people were invited to our workshops so that they might
be trained, informed and/or that we might gain their support to reach
our goals: 4

(1) Administrators: princlpals of schools in which the Florida
Follow Through Model was being impiemented, assistant superintendents
and directors of federal programs who were directly or indirectly
responsible for the Follow Through program in their community. It
became very clear after the first full year of the model's operation
in the conmmities that without the understanding and full cooperation
of the principal we were dead. The principal was the person who could
block or support us, He or she was truly a ''gatekeeper" for this
particular innovation. Our major responsibility in the summer work-
shops and during on-site visits was to get the principal to understand
and to see the value of our program. If we.could get them to permit
us to operate the program without roadblocks being thrown before us
we had accomplished something, Once we were able to get principals
to support us, there were very visible differences in the operation of
the program. In those schools where the principal did not {ypport us--
or was neutral--the program was not as successful. As for é;her

ederal "

admini strators--assisiant superintendents and directors of
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programs--our goal was to inform them and try to get their support
from another level of administration in the school dls;rict. Qur
thinking was: if these administrators support us, they might be
able to get principals involved in our program.

{2) General Consultants: Each of the eleven Follow Through
communities has a general consultant. They were paid by a consulting
firm which received a contract from USOE Follow Through office. Their
role was not always clear to the communities or to the model sponsor.
Ne viewed their role as observers (for the USOE Follow Through Branch)
og how and whether the community was implementing the model. Our
purpoée in inviting them to our workshop was to get them to explain
their role and to help them understand what our nodel was trying to do.-

(3) Department of Education personnel: We invited a DOE person
from each state which had a comﬁunlty that adopted our model. The
DOE people were either in early childhood programs or responsible
for federal programs related to elementary school. Our purpose was
to acéuaint them with the model in order to get their support and to
be able to disseminate information about the model to other communities
in their state.

(4) Early childhood professors, students and Florida teachers:
We invited University of Florida professors in Elementar& Education who
were not part of the workshop staff, but who were interested in using the
model components in their teaching. Early Childhood Education students
were invited to give them an insight into this new role for teachers
as were teaéhers from P, K. Yonge (the University of Florida Laboratory
School) and other Florida elementary teachers--especially those from

the counties which surround the University of Florida.
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(8) USOE Follow Through personnel: We were fortunate in being
abie to get people from Nashington who were able to give us {the model
sponsor) and the Follow Through community staff insight as to what was
happening in Follow Through from the national level. It also provided
us with an opportunity to let them know what we were doing--as model
sponsor and as communities--implementing the model.

(6) Teacher Corps* project and TDDS* pioject'partlcipants
were also invited to our workshops.

{(7) Head Start Planned Variation* participants were also
trained under this grant.

3. NWorkshop Training Strategies

a. Team Building Techniques

Beginning with the 1969 Summer Workshop, teachers and
parent educators were teamed in most laboratory exercises. We believed
that you build a team by keeping people together. By building teams
at the workshop it was assumed they had a better chance of continuing and
being successful in their home community, Therefore, we did everything
possible to keep teachers and parent educators together during workshop
time and even in living quarters. Teachers and parent educators were
separated very few times in all the workshops and then only to give them
an opportunity to express problems they felt might come about during their
team relationships at home. The basic aims were to have teachers and
parent educators learn to work together, to have a common }anguage, to

have cosmon understanding and to establish communication patterns.

*See footnotes at the bottom of page 10 of this report.
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The teaching technique we used most frequently with

the teaws, perhaps as much as 50 percent of the time, was a role-

playing cycle: a teacher and a parent educator might role-play a

home visit where the parent educator demonstrated a teaching task
to the mother who in turn would teach it to her child.

b. Task Development

The training for teachers concentrated on helping

teachers learn to work with parent educators to develop and to test

','Jt#sks. Ideas for the development of tasks were derived from class-

_room observations of the child, from the mother in the home, and

ideas generated by teachers and/or parent educators. An attempt
was made to develop a background in the theory of Piaget and to
indicate what types of tasks might evolve from his developmental
stagés of children. There were a great number of tasks developed
that used classification and seriation.

Another source for the development of tasks, or
criteria to measure tasks, were items from classroom observation
instruments which we had exposed teachers and parent educators to
in previous summer workshops:

(1) Teachers Practices Observation Record (TPOR),
developed by one of the Institute members and summer trainers, B.’é.
Brown. This instrument is based on John Dewey's philosophy of teaching.
(See section VIII, B.)

(2) Taxonomy of Cognitive Behavior was developed by
Brown, Soar, and Ober, and is based on the work of Bloom, et al.,

and Norris Sanders. (See section VIII, B.)
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In the summer workshops, once tasks wore developed
they were tested in role playing situations by a teacher and parent
educator team. Observers--other teachers, parent educators and
University of Florida traineces--then critiqued the task. ‘Io the
1970 sunner workshop we had access to P. K. Yonge, the University
of Florida laboratory school. There were elght parent educators
working there under a Follow Throuéh grant and we asked then (o

role-play the mother as the workshop parent educators presented

- them a task, They (P. K. Yonge parent ‘educators each role playing

a‘mother) then presented the task to one of the children in the

P. K. Yonge summer school as the teachers and parent educators observed, '

~ In the 1971 sunmer workshop we took one more highly
important step to perfect the task delivery process. After having
selected a task, teachers were asked to teach the task to the parent
educators, a pattein they were asked to use in their classroom T0
prepare the parent educator for the home delivery of a task to a
parent. The teacher then had the parent educator present ’the task
back to her (the teacher) as she role played a mother receiving the
task in the home. Other teachers and parent educators in the small
group (a group consisted of two teams: one teacher, two parent .
educators to a'team) and a University of Florida trainer-observer
observed the preseritation. Once this part of the preseatation process
was completed,an evaluation of the presentation was made by all the

observers who used the Desirable Teaching Rehaviors as criteria
Le s S

(see page 179). Following this phase, a mother and child (brought

in from the local community) were used to complete the cycle. while
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the child was kept outside of the teaching area, the parent educator
who had been prepared by the teacher to teach the task presented the
task to the mother as the members of the group (two teachers, three

parent educators and a University of Florida observer) observed. The

mother was then asked to present the task back to the parent educator

who rale played tha chitd  Once ths mother folt comfortable about the

- presentation of the task, her child was brought into the teaching area

and she then proceeded to present the task to her child as the group

observed. When the mother completed the presentation of the task to
her child, the child was taken out of the teaching area and the mother
was asked quastions from the PEWR (see section VIII, B) cdncerhing how

shé perceived the task had gone with her child. Following this, the

~ mother was taken out of the teaching area and the observers, using the

Deiitabxé Teachihg Behaviors, discussed what had taken place. This
cycle was repeated with each teacher and the‘two parent educétois on
her team, Our objective was to get the teacher to see inka‘shdrt

space o} time--wé did fhis cycle in one day, the ﬁorning for preparing
the parent educator, the afternoon for the parent educa;or to teach the
mother, the mother to tecach the child--that there is a need for the

teacher to prepare the parent educator very carefully to perform her

_ role as "teacher" of a mother in the home and of a child in the class-

room. Thore are many communication breakdowns between the teacher!'s

initial presentation of the task to the parent educator and the mother

- finally presenting the task to her child.

¢. "Interest Groups

The organizational arrangement planned for teaching
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the various observation instyuments and data collection instruments

was the "Interest Groups." 1In the afternoon of each day the partici-
pants were given the opportunity to go to one of three or four interest
groups. These interest groups were conducted by the staff and were

set up to provide training in the use of systematic observation instru-
ments (IUA, TPUR) and data collection instruments (HbR, VEWK, 1rMF)
(see section VIII, B). Interest groups also were concerned with task
development and the development of the role of theiparent educator and
the teacher. The interest groups were conducted in two and/or three-
day cycles allowing the participants to move from group to group and
permitting various sized groups to operate.

d. Proposed Five Year Plan, 1972, "trainers of others"

The major goal of the five 1972 workshops was to prepare
personnel in the eleven communities adopting the Florida Parent Education

Follow Through Model to implement the USQE's proposed Five Year Plan--

-which never materialized. To implement the Five Year Plan it was

O

necessary to prepare personnel in the eleven communities to become

"trainers of others." A major portion of the five workshops was designed

to do the following: (1) help communities see themselves as demonstra-
tion centers of the Florida Model for people in their cwn and neighboring
states; (2) to carry out this objective (#1) to make them more indepen-
dent and self-sufficient; materials and videotape modules were demonstrated
and feedback was required; (3) to prepare personnel to become more

responsible for evaluation of their own program; (4) to help PAC become

gore effective in each community. PAC was a key element in all the

workshops.

RIC
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The first workshop was designed for coordinators
and PAC chairmen. A basic procedure which was used in previous summer
workshops was followed: review the provious years' progress in the
communities and plan for the coming year. The major concern in this
first workshop was for implementation of the Five Year Plan, In the
four workshops which tollowed details were given about the Five Year
Plan and the implications of implementation. The following questions

were asked:

(1) What parts of the Florida Model can you continue

in your community? .

o,

(2) Costs?
(3) What will Florida's role be?
. k (4} What role are you willing to take?
| (5) %ill communities agrea to serve as demonstration centers?
(6) Will coordinators agree to serve as consultants?
(7) What are the essentials of the model?
(8) wWhat are local school situations governing the above?
Videotape Training Modules were used and the following
questions were asked:
(1) .Can you use this module in your community workshops?
(2) Do you think another community, not knowing anything
aboutr Foiiow Ithrough, could use this material in a workshop?
(3) What should be modified, changed, oi-added into this
module?
(4) What kinds of inservice training materials need to

be developed both locally and at the University of Florida?

ERIC
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Lists of teicher, parent educator, team leader, and
task specialist competencies were distributed and examined in terms of
the following:

(1) Implications for inservice training
(2) Information for public relations
. (3) Dissemination to new projects

~ The second workshop was for task speciali: s. In Y

-

previous years the workshops for task specialists were designed to-
teach them the techniques of developing tasks. This workshop (19725
concentrated on developing the task specialist as a trainer of others,
The objectives were: (1) to prepare the task specialist to teach
others to develop and write a task; (2) to learn to use the criteria
for knowing when you had a good task; (3) how to teach a task to
the mother--use of UIB's; and the emerging role of a task spgcié!igt.

Theie was also additional training given to the task
specialists to help them learn to develpp tasks.

In summary, the preceding points were presented to
task specialists:

(1 Ro%e of task specialist

(2) Teaching others to tell a good task

(3) Teaching others to write a good task

{(4) Teaching others to teach a task

(5) How to work with PAC curriculum comﬁittee on home
learning materials

(6) Conferences with individual task specialists

(7) Desirable Teaching.Behaviors

ERIC

Aruitoxt provided by Eic:




,ﬂ
-

23,

(8) Evaluation of PE performance and tasks (by parents etc,)

9) Teaching’teachets how to plan for the development and \\
teaching of tasks ;

(10) Emeiglng role of task speéialist.

The third worf;hop was for principals and focuséd on their
role in the Foliow Through program. In this workshop the fol]oﬁing topics
were presented:

(1) Principal's role in integrating program into the

»
school. (Principal as a key to the success of the prciram,)

(a) Orientation to the madel

(b) Five Year Pian‘(use of Title I money)
(c) Accountability
(d) Evaluation (local responsibility)
(e) Sharing of Florida data and our impression of
program effcctiveness.
(2) AdministratorstRelationship to Program Personnel.
(Cxample: Relationship to project coordinator, task specialist, compre-
hensive services, PAC, and 1dentification'of issues that principals wish
to discuss during the workshop.)A
{3) 1Issues Related to the Classr;:m: What 1is the
principal's 1esponsibility in the following areas?
(a) Planning time
(b) Classroom voluntecrs
(c) Classroom activities
(d) Interpersonal relations in the classroom--Teacher-
iPE role relations {(who should handle these, etc.}

{e) Rewards for teachers

ERIC
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(f) Principal's role in social reinforcement

(8) Use of PE as teaching assistant

(h) Use of Follow Through classroom as dumping
ground for problem children

(1) Use of psychological services component of
comprehensive services in classroom

(J) Use of local resources to handle curricuium
and instruction issucs

(k) Use of PE as substitute teacher

(1) Follow Through teacher role description,

(4) Home Visitation Issue: What is the principal's

responsibiTity?

(a) Should principal go on home visits with PE?

(bj Administrative procedures for PEs tn terms of
their reporting in on time, calling in when }afe. etc.

(¢) PE use of teacher lounge?

(d) PE attend faculty meet}ng?

(e} Salary schedule as incentive for PE

(f) Creating supportive atmOspﬁere. (Example:
getting to know PE, inclusicn in meetings, some knowledge of their job
or interest in their job, .asking for PE's opinion, etc.) '

(2) Contingency management--social and non-social

(h) PE role with regard to home visit

{i) Tasks and Desirable Teaching Behaviors

(j) Data collected and reported by PE. How i; it
used? Should the principal check with parent educator regaiding how

many visits ave completed successfully?

Ric |
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(5) Parent Rélations: What is the principal's
responsibility?

(a) Impoitance of parent involvement

(b) PAC committee relations

{c) PAC--what is principal's role?

{d) Good local press--newspapers, radio, T.V.

{6) School as a demonstration site:

(a) What is it going to do to YOur program?

(b} Are you willing to have your bullding serve
as‘a demonstration site? ‘

(c) Administrative procedures for dealing with
visitors in school |

(d) How many visitors per month to see the Follow
Through program seems reasonable? »

(e) Who in the Follow Through program Qill do this--
hiring of public relations person (for example: graduate student in
residence), development of demonstration materials, scheduling, visiting
of Follow Through classrooms, waking of home visits, etc.?

(£) Demonstration to another principal--develop a
Follow Through principal role description,

(7) Evaluation: What does it ﬁean to the principal?

(a) Necessary for local evaluation effort

{b) Difference between research and evaluation

(c) Evaluation of PE and evaluation of tasks

(d) Interviewing technique as one way of looking

at program, PEs, and tasks affect on parents

O
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(e) Task check ideas using the critical incidence
recording approach
(f) Performance-based approach to teacher and PE
evaluation: how and why? .
(8) Inservice Training: What is the principal's role?
(8) What is the best way to conduct inservice meetings
to implement the model? (Large group vs. small group or teams)r ‘
(b) Going on home visits as an inservice training
technique.
(c) Who should conduct inservice training?
(d) Role description of team leader and task specialist,
How will they continue training in the local community? »
(é) Use of inservice training materials.
£) _Scheduling for inservice training. .
(9) Summary: What is the role of a Follew Through prlnclpal,‘
based on the discussion of the previous topics?
The fourth workshop was for Facilitator/Trainers--those
people in the local community who would be responsible for explaining
the program to visitors and training those people who adopted the program,
The following topics were presented: o
(n IRole of Facllifator Trainer:
(a) Conduct worksheps
(b) Work with new teachers and PEs
(c) Demonstration center duties f(mention local

evaluation pressj.

(2) Role Definition of Follow Through Teacher and PE

ERIC
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. (3) Human relations--Teacher and PE Role, Communications
(4) Lists of skills- Role of Follow Through Teacher and PE
(5) Training Issues Related to the Classroom

{a) Teachirig teachers how to plan

(b) Teaching teachers how to manage the classroom

() Promoting human relations between tecacher and PE.
(6) Training Issues Related to Home Visits

{(a) Teaching others to tell a good task

(b) Teaching others to write a good task

(¢) Teaching others to plan for a home visit

(d) Teaching others to teach a task o

(e) Promoting human réiations between PEs and paienfk

(f) 'Overview of Home Visit Cycle" module.

Parent Relations

~
S

(8) Emphasis on Local Evaluation
(a) Standardized Achievement Tests--are they the answer?
(b) DTBs

(¢) Anecdotal record type of task evalugtion

(9) Emerging Role of Facilitator/Trainer--role definition

The fifth workshop was for teachers and parent educators
from the Alachua EPDA sponsored academic year project. The following
topics were presented:

(1) Review of parent interview data

{2) Role of Follow Through Teacher and PE

(3) Development of Evaluation Criteria

(4) Overview of Home Visit Cycle
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(§) Feedback on evaluation criteria and methods of
evaluation

(6) Classroom contracts using evaluation criteria

(7) Plan for planning--work out weekly schedule

(8) Module on Developing Tasks

{(9) Classroom Managément

(10) Paraprofessional classroom teaching skills

(11) Parent Relations--PAC

(12) Use of classroom volunteers

(13) Reaching hard to visit, resistant parents

Idéntifylng.tﬁege patents'and generating techniques

for working with them.

4, Project Modification

Our basic cbjective from the beginning to the end of the
training program was to train teams of teachers and parent educators
to implement the‘Florida Parent Education Follow Through Model. A
major emphasis in the early deve}opment of our progrém was on preparing
the parent educator to make the visit:

(a} Reduce the anxiety of the parent educator concerning
the héﬁe visit.

(b) Help her to know how to approach the home to explain
the program to the mother.

(c) Structure the home visit as a learning experience for
the parent educator and mother--the visit should go beyond the social

call stage.
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As we moved through the years our focus moved to improving
the quality of home leaming materials (lasks) and the teaching delivery
process. A task specialist role was defined and pebple were hired to
fill this role in the 11 communities which adopted our mudel.

Wo became aware of the need to help/encouragé coordinators
and parent educators to take a more active and supportive role in PAC
activities which are a basic requirement of all Follow Through funded
projects. We invited PAC chairmen and parents to our Florida workshops.
A former PAC chairman (Mr. James Bracey, Richmond, Virginia) was employed
with Florida Follow Th;bugh Model funds and he became a consultant to
PAC chairmen and parents who came to summer workshops. He alsc made
on-site visits to the Fnllow Through communities to work with PACs.

We constantly expanded the type of participants invited
to our sumﬁer workshops. Administrators--assistant superintendents,
principals, directors of federal programs--were invited each year.

We found without the principals' understanding and support of our
program no amount of training would overcome this deficiency--the

program coasts along being implemented in a perfunctory fashlon in

those schools where principals do not take an active role.

State Department of Education personnel were invited and
some did come. General consultants and other people who work for or
with the USOE were also invited.

Teachers, preservice and inservice, from Head Start, TDDS
and Teacher Corps, and counties in Florida were also invited.

$. Workshop Planning-Role of the Florida Consultants as Trainers

Members of the Institute for Development of Human Resources

O
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'((DHR) who acted as consultants to the eleven Follow Through communities

O

fiff,"‘ElQC‘
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which adopted our model took part in spring planning meetings in prepar-
ation for the summeér workshops. It was during these planning meetings
that the feedback we received from the community coordinators, adminis~
trators, teachers, parent educators, comprehensive services personnel,
PAC chairman and personnel, and the personal observations of the
University of Florida consultants who visited these communities over
the past year were summarized. Projections then were made for changes
in the model. It was on the changes made in the model that we based
our summer training program. Committees were formed aud alteinatives
to the ways we had been operating were explored. During this planning
time new instruments were developed and old instruhents were modified
and/or dropped completely. Various training procedures were proposed
and discussed which would help us attain the goals of the model. New
training materials were developed (video tapes) and materials and
techniques developed throughout the school year were packaged for use.
in the workshops.

It should be added that we;qet on a weekly basis throu%h-
out the school year and reviewed what progress was being made by the
trainees in each community, what problems were being identified by
them and by us, and how we would go about solving them.

Although a great deal of discussion about -the goals of
the Follow Through summer workshops took place over the months prior
to the actual workshops only ; tentative outline of activities was
actually spelled out for each of the workshops. The consensus of

the professional staff was to get the participants to reveal or for
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us to discover their néeds. Before we introduced our input we felt it was
necessary to meet the needs of these people. To carry out this plan the
staff met at the end of each day to discuss what activitiés had taken place
during that day, what feads were indicated during various activities, what
feedback we were getting from the participants, and what appeared to be the
next step. HKe also involved coo;dinators in these planning sessions.
Performance of a role has been the focal point of evaluatlion
in our summer workshops., We have had a unique opportunity to observe/
collect evidence of the workshop participants' performance. The perfO{mance
evidence was gathered in three ways: (1) Florida Model trainers observed ’
coordinators, teachers, parent educators, PAC chairmen, and parents engaged

in the simulation of various roles at the University of Florida summer work-

shep; (2) These same trainers acted as consultants for the model sponsor..

" They visited and observed the trainees at work in their communities;l4

{3) Observations werc made and data were collected as ws implemented the
Florida Model in a community (Gainesville) surrounding the University of
Florida. (See 1972 Follow Through Annual Report.) This unique opportunity
and arrangement for having consultants visit the communities was made possible
by funding from Follow Through. The on-site visits gave us feedback on what
skills had or had not been taught successfully--or had not been accepted

and therefore were not being implemented. The on-site visits also gave

our trainers an opportunity to reinforce, support, re-explain, and

1consultant's basic role on community visits was to observe teachers
and parent educators engaging in the various elements of the Florida Model
for which they had been trained. A two day site visit was made each month
(September-May). On these visits additional training was provided to teachers,
parent educators and task specialists, and consultants also worked with PAC,

O
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vetrain people. In addition to observing teacher and parent educator
teams planning for tpa home visit and going on home visits with individ-
ual parent educators a portion of the consultant's time uﬁs devoted to
group training and ;orking with PAC. Observations of how elements of
the training were beingvinplemented in the day to day work in the Alachua
County project also provided vatuable feedback fo;limprovlng our training
program. ’

6. On-Site Follow-Up Training

In addition to the teachers and parent educators who came to
the University of Florida summer workshop for training, we sent our own
staff to conduct on-site workshops each summer for all teachers and parent
educators in the eleven communities who were unable to come to the
University of Florids workshops. We also sent University of Florida
trainers to the eleven communities on monthly visits (two days each
month) throughout the school year. On these visits, the University of
Florida trainers conducted additional training for teachers and parent
educators who had attended the Florida workshops and were able to work
with three teachers and parent educator's who did not attend the Florida
summer workshop. The Florida consultant cbscaved the teacher-parent
educator planning sessions,made home visits with the parent educators,
and, after the visit, discussed what was observed with the parent educator,

Our University of Florida training consulting staff used
the planning time previocus to the summer workshops, the weeks in between
the workshops, and the workshops themselves as an inservice training
period for themselves. Each year we refined the Florida Model., We

learned what techniques were most affective and least effective.

e
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Various instruments were developed, refined, tested, or dropped, during
the inservice periods, New personnel coming into the Institute for
Development of Human Resources were trained during this planning time

to become participants in the summer tralning sessions at the University
of Florida and to act as on-site consultants to the eleven communities.
There was a great deal of time volunteered by these new people to each
workshop over the past four summers,

7. Workshop Evaluation

On a site visit to the Richmond Follow Through project,
members of the National Leadership Training Institute in Early Childhood
Education and Development received the following feedback From teachers

and parent educators who had participated in the Florida Summer EPDA

~ Workshop.

One kindergarten teacher described her training in Florida

.

as instructive in four ways:

(1) She became conscious of planned involvement with
parents. She came to ask, 'What can I do to work with parents?!

(2) She received specific training in the use of the
rating scale instruments developed at Florida and used in the home and
in the classroom, '

(3) She received training inufhe development of "thinking
tasks' for mother and child, and in the evaluation of the success of the
tasks.

(4) She tearned how to use parent aides in the classroom,

All of the people who had been to Florida agreed it was

the best place to learn about the program, and that in addition to the



VII. Description of Academic Year Alachua County Project
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benefits deriving from instruction by the large staff at Florida, g::re

were benefits from meeting and discussing problems with people from

15

other Follow Through sites., %x

1
i

A, Rationale

The academic year project was an extension of the activities
involved in the summer workshops. It soon became apparent to the workshop
staff that a year-round training program located in Alachua County
{which surrounds Gainesville and the University of Florida) would have
many advantages. Such a locally-based project would permit us to develop,
try-out, and disseminate new training materials and procedures on a
regular basis. By operating such a program curselves, we conld develop
a8 better understanding of the training problems faced by the regular
follow Through coordinators in the various Florida Model communities.

Further, it could serve as a demonstration site for those

interested in viewing the Florida hodel in actloﬁ. including the
training materials and procedures developed., It could even have an
impact on the local College of Education and Santa Fe Community College
as faculty »nd students from these institutions visited and participated
in the Alachus County Project. Finally, the Alachua County.Project
staff (teachers, parent educators, task specialists, principals, etc.)
and the training materials and proccedures developed could directly

improve the effectiveness of our summer workshops, Since each regular

lsibdges, Walter L., Project Development Visitation Reperts, National
Leadership Training Institute, April, 1971, p.4.
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Follow Through community could only send a small portion of their staff

to the summer workshops, the availability and participation of the Alachua
County staff in our workshops both as participants and trainers turned out
to be invaluable.

B. P. K. Yoenge Laboratory School

The impetus for developing the Alachua County Project prew
out of a’small research and development project oﬂerated by Follow Through
at the P. K, Yonge Laboratory School during 1970-71. The valuable role
that the teacher: and parent educators played in the 1971 summer worke
shop has been indicated elsevhere in this report (see page 9 and 18.)

C. pProgram Disign

Our decision to relocate this project in the Alachua County
Scheol system wue based on the dosire to obtainm a pupll pupulaiion that
more closely resembled those found in our regular Follow Through communitiés.
The result was a year-round program partially funded by EPDA and partiy by
Follow Through which involved two elementary (K-6) schools and 28 (20 EPDA
suparted and 8 Follow Through supported) parent educator trainees who were
trained to participate in our workshops as trainers of others.

During 1971-72, the Alachua County Project operated in 14 K-6
classrooms in two elementary schocls which contained approximately 35 perceht
low income populations. In order to explore the implications of using one
parent educator in a classroom as well as examining the effect of team
planning procedures upon the Florida Model, the project design changed
during 1972-73. One school continucd to operate with two parent educators
in each of seven K-6 classrooms. The other school placed one parent educator
per classroom in 14 K-5 classrooms operating on a team planning by grade

levels model.
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D. Gbjectives

The Alachua County Project focused upon the following:
(1) The development of inservice training materials for staff
development in implementing the program,
(2) The development and testing of actual sample task materials
for distribution to Follow Through communities,
(3) The development of new assessment materials to measure
the impact of the Florida Model and to point to new directions,
(4) The demonstration of the Florida Model to observers
- along with tﬁe opportunity for participation in the classroom by parents,
prospective parent educators, prospective teachers, etc.
(5} The extension of the Model to grades 4-6.
E. Accomplisiveenis
The accomplishments of the Alachua County project are many.
The variety of forms, instruments, and training materials and procedures
developed are so numerous that they will be described in the next section
i of this report. Also, the impact of the Alachua County Project upon
improving the summer workshops has already been mentioned. A partial
sumnary of accomplishments follows:
(1) Inservice materials development produced one film (in
cooperation with Teacher Corps), five videotape modules, and one set
of slides. The latter was designed to present an OVervie; of the Florida
Model. The film depicting the goals of the Model is a 15-minute color
production called "Home and School--Getting Together."
» The videotape modules were developed around the following
topics:

(a) "Overview of the Home Visit Cycle"

A FullToxt Provided by ERIC
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b

(b) "Teacher-Parent Educator Home Visi: Planning Conference"
(c) How to conduct a PAC meeting
(d) "Effective Use of Paraprofessionals in the Ulassroom'
(in cooperation with Teacher Corps).
(e) "The Seven Desirable Teaching Behaviors"
(2) At least 422 sample home learning tasks were developed,
(see Section VILI, A, 5 for sample tasks), tested and disseminated to
regular Follow Through communities. Such tasks were often used by both
Florida consultants and local task specialists as examples of good tasks
- during inservice training sessions. In addition, we developed sample
_tasks for grﬁdes 4-6 (Foilow Through exfends only to grade 3).
The format for new tasks (see scction VIII, A, §) was

developed in Alachua County along with the developnent of the role of

the task specialist (VIII, A, 5). It should be noted that the task

specialists' duties include inservics training and that our summer work-
shops for training task specialist§ focused on the trai;ers of others.
All of the regular Follow Through communities used. the Alachua County
tasks and all but one {which was very small) made the task specialist
a central role in program leadership and development,

(3) Sevéral new Follow Through assessment instruments were
developed and/of tried out in the Alachua County Project: (see section
VIII) ‘

(a) An interview schedule which was used to assess parent
attitudes toward the program on a home interview basis;

(b} A questionnaire which was sent to all project
coordinators and parent educators to assess changes in parent educators

as a result of their participation in the program;

ERIC
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(c) A PAC activities questionnaire which was sent to
each PAC to obtain information on the kind and extent of PAC activities
during the school year.

(d) Teacher and Parent Educator Conference Guides from
role descriptions were developed to focus evaluational conferences
between teachers and parent educators upon role performance and self-
evaluation, »

(e) The consultants’ Home Visit Observation Report was

designed to permit consultants and local staff to evaluate the perfor-

. manco of a parent educator in making a home visit.

(f) An instrument entitled the Purdue Elementary Problem
Solving Inventory was examined and tried out (and ultimately rejected)
as a possible substitute for the Cincinnati Autonomy Test Battery.

(g) The Cincinnati Autonomy Test Battery.‘a measure 6f'
autonomous functioning in pupii problem-solving was tried out and data
collectors were trained tu visit regular communities.

(h) The Mother as Teacher instrument, which was developed
to assess chahges in the teaching behavior of parents, was tried out and
tested in Alachua County.

(4) As a demonstration site, the Alachua County Project was
visited by a Florida House of Representatives member and his research
advisor, the dean of the College of Education at the University of Florida,
members of & ciiizens lay committee on education, the director of an
early childhood center in Utah, a consultant in early childhood behavior

from Michigan, a primary supervisor and assistant superintendent from
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Arizona, a social worker from New York, the director of an ARC funded
‘program in Ohio that eventually implemen:ed the Florida Model, two
college professors from Australia, a superintendent and principal from
Arkansas, six doctoral students from the University of Georgia, and a
director of federal programs, a member of a CAA executive board, and
a school psychologist from Florida. In addition, graduate and under-
graduate students enrolled {n courses at the College of Education and
participants in two federally-funded projects made home visits with
parent educators and visited the project.

In addition, the Alachua County Project influenced the
development of the Florida Model in other ways.

(5) 1t inffﬁénced local inservice training approaches--

using part of the inservice day for teachers to make home visits with
'§arent educators and making substitutes available for teachers to visit
:rlth parent educators during a regular school day; although many teacheérs
preferred to make the visits after the school day ended. Inservice
training materials encouraged teéchers to find new ways to use para-
professionals in the classroom. . We moved from our structuring of the
inservice days to asking each teacher to identify her own needs during
“inservice time and then helpiny her to implement those needs in the
light of the goals of the program; and so individualizing the training
of teachers.
(6) An arrangement was worked out with Santa Fe Community

qulege for parent educators to take course work toward the associate
arts degree, including the opportunity for»them to receive course credit

for their regulaf inservice training activities. An attempt was made to
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offer course work which would upgrade personal skills of parent educators
as well as ;o help them to teach basic skills to children. Included was
instruction in learning ways to enhance self concept of children. There
was a movement from structured course work, which administrators and
teachers saw to be most important to the parent educator, to‘individuaI;
ized instruction to meet each parent educator's personal and career
needs, Counseling was provided by the Guidance and Assessment Program

at Santa Fe Comnunity College. (See Appendix C for additional references
to Santa Fe training of parent educators.)

(7) Day to day contact in the Alachua County Project
increased our own understanding of administrative and classroom problems
faced by other Follow Through communities., Having a local project to -
operate alerted us to the kinds of problems that regular Follow Through
centers encountered in terms of staff selection and inservice training.
In addition, summer permitted us the opportunity to experiment with néﬁ
ideas to use in the summer workshop and to develop model material for
dissemination and workshop use in our other Foliow Through communities.

(8} As a result of the opportunity to test or to réfine
the Florida Model in Alachua County, decisions were made which affected
children, (8,035 in 1971-72, and 8,150 1p 1972-73) in the other eleven
Follow Through communities.

(9) Experimentation with the Florida Follow Through Model in
grades 4-6 (with the assistance of EPDA funds) allowed us to answer
questions that communities and states raised about the problems of

extending the model upwards. Tasks were developed and tested on these
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grade levels. (See section VIII, A, S for sample tasks.) We now feel that
it is possible to implement the model in grades 4-6 because of our experience
in Alachua County.

(10) A rather thorough evaluation of the Alachua County Project
was conducted by "outside the project" interviewers who administered a struc-
tured interview schedule to a.10 percent stratified sample of parents. The
instrument and results are presented in section VIIF, A, 1. Generally, the
results indicate th#t the parents' attitudes toward the program were favorable.

(11) Finally the training ¢.' placement (see page one) of the
20 EPDA parent educators as well as the impact this program had on them ‘
should be especially noted. Appendix B contains quotations from taped inter-
views with these parent educators at the end of their participation in this

program. "‘hese interviews contain many references to ways in which they

.- felt that their attitudes toward children, parents, teachers, schools and

~about themselves were changed as a result of their being in this program.

- (See also Changes in Parent Educators, section VIII, A.)

fj\VIII. Forms, Instruments, Training Materials and Procedures Developed in Project

ERI

Tho purpose of this section is to present the numerous forms, instruments,
and training materials and procedures developed and used in the academic year
Alachua County Project and the summer workshops. Section A represents
materials developed in the project. Section B represents additional forms
and items used as training materials in the project. Accompanying each item
presented is a brief history of development, purpose and use. It is the

authors' hope that they will be of value to others.
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A. Materials Developed in the Project

1. Instruments Developed 1971-73 '

a. The Survey of Parent Perceptions is an interview schedule

~ which was used to assess parent attitudes toward the program as a home

“ERIC
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interview basis. The interviews were conducted by students at the Univer-
sity who knew little if anything about the program so that the interviews

could be conducted as objectively as possible.
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.Parerital Attitudes Toward the Follow Through Progran*

Intfoduction _

* The Fr$i1da Parent Education Follow Through Program, adopted in
eleven communities in ten states, was implemented as a sponsor research
and development program in two schools within the Alachua County, Florida
Public School System for the school years 1971-72 and 1972-73. A total
of 22 classrooms were involved: eight ¢lassrooms, K-6, at Lake Forest,
and 14 classrooms, K-S, at Sidney Lanier, Paraprofessionals living in
the community worked in the classrooms and visited parents in the home
on a regular basis. ‘

A survey conducted at the end of the 1971-72 school year assessed
the attitudes of parents involved in the program (McDowell report). In -
May, 1973, a similar survey was conducted which not only provided data
ﬁbout parental attitudes but also offered an opportunity for comparison
between the original Florida Follow Through Model and a model variation..
At Sidney Lanier School the use of team teaching procedures led to the
assignment of only one paraprofessional to each teacher, while at Lake
Forest two paraprofessionals worked with each teacher in self-contained
classrooms. Thus at Lake Forest, the model was implemented as it usually
is in regular Florida Model communities throughout the country, uhilé at
Sidney Lanier, the variation of the model allowed for a comparison of the
effectiveness of a one paraprofessional per classroom model in which the

paraprofessional visits each child every other week.

*Betty Bozler, Doctorial Student, University of Florida and Judith
McMurray, Graduate Student, University of Florida, Institute for Developnent
of Human Resources, College of Education, Under the directorship of Ira. J.
Gordon, Director, Institute for Development of Human Resources.

RIC
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‘The socioeconomic level in Alachua County is not typical of that
found in regular Florida Foliow Through programs. In regular Follow
Thfough communities the proportion of lower to upper socioeconomic families
represented in Follow Through classrooms varies from 50 to 90 percent,
In Alachua County the upper socioeconomic families outnumber the lower
socioeconomic families approximately 66 percent to 33 percent. This
situation then, provides a basis for examining the generalizability of
the model to other socloeconomic populations. More specifically, will

the model be as effective with an upper income group as with a lower

income group?

I. Development of the Questionnaire

The original 1971-72 interview questionnaire was revised in May,
1973, by Dr. Ira Gordon assisted by Ms. Judith McMurray and submitted
for final approval to Dr, Gordon Greenwood and Ms. Dorothy Sterling.
A copy of the questionnaire is included at the end of this report
as well as suggestions for revision for future studies. In actual
field Qse, some of the questions proved unwieldy and required

‘clarification by the interviewers.

1I. Sampling Pro;edures

The 22 classes involved in the program included 609 children. Of
this total, 327 homes were above poverty level and 282 were below the
poverty level. The ratio of above poverty to below poverty homes was
found to be two to one within each classroom as well as within the total

sanple.
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Within each classroom a stratified sanple (delineated by economic
level) was chosen using a table of random numbers, A sabple size of 64
(10 percent of the total population) was chosen; this consisted of two

upper income level children and one lower income child from each class,

One additional upper income level child was included in the sample from

the Lake Forest kindergarten due to the fact that there was a team

teaching situation resulting in a larger ratio of upper to lower income

level families, In this manner then, the sample reflected the greater

number of upper income level families., .
The total sample from Lake Forest consisted of 22 families: 15

upper incomé and seven lower income. At Sidney Lanier, the total sample

was 42: 28 upper incbme and 14 lower income. Following the interview,

it was discovered that five college student families had been included

in ths lower income group, These five families could not be identified

since the names of interviewees were not recorﬁed to insure confidentiality.

Thus the Sidney Lanier results may be siightly skewed as these student

families, while definitely having low incomes, fall, on the basis of other

criteria, into the upper socioeconomic group.

III.  Field Interviews

[E

An appointment was made with each family by phone, with the exclusion
of those faﬁilies vithout phones, prior to the interview, A standardized
guide for phone calls was devised to ensure that parents
understood ' the purpose of the questionnaire, the research group conducting
the evaluation, and the confidential treatment of all interviews. For those
families selected for the interview who did not have telephones, an

explanatory letter and short appointment form (see pages 70 § 71) were devised

O
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and sent ocut. The parents were asked to indicate a convenient time of
day for an interview and return it in the self-addressed, stamped envelope
provided. This method did not resp much response; in fact, only two out
of 10 families that received the letter responded at all,
The interviewers were informed of the appointment and interview
v procedures and were acquainted with the interview instrument. In addition,
a letter of 1ntrodﬁctlon (see page 72) signed by Dr. Ira Gordon, was taken

into each home and presented to the parents before the interview began,

IV,  Results

Since the sample was delineated by school and along economic lines
several coaparisons may be made from the data. Questions answerable by
a simple yes and no response, are prosented in terms of the total number
of yes to the total number of no and undecided responses.

Similerly, yes, no and undecided totals across the whole saaple
have been analysed for upper and lower income parents. In addition,
within each school, the responses to the questions have been tallied
and further divided to indicate responses from upper and lower incoﬁe
level families. All of these totals, including percents are included:
in Table I,

Questions that did not lend themselves to yes/no responses, are
presented separately in Table II. The data is again tailied across schools

and economic lsvel, as well as within schools and economic levels.
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V. Discussion of Results

A general overview of the questionnaire responses indicates that
parents were favorable towards the Follow Through program in both schools,
Question 1, requesting initial reactions to the program revealed 52
positive responses to 11 negative and one unanswered response. Similar
findings were noted when parents were asked for thelr present reactions to
the Follow Through program (Question 2) which elicited 52 positive, six
negative and four undecided responses. The same questions were contained
in’last year's unpublished study and the same favorable outlook on Follow
Through was noted (32 responses of a total sample size of 42 were positive
with eight negative responses).

Another quesrion {#41) which gave the parents an opportunity for
further comment confirmed these positive outlooks towards the program.
0f the 39 interviewees who commented, 30 parents strongly supported the
program; 10 of these specifically vefbalized their desire that the progrém k
continue; other comments included expressions of “delight" and “enjoymentd
with the program. Of these 30 parents three commented that although their
parent educator was not doing her job, they realized the potential of
the program and wished its continuation. There were nine negative comments
about the program. lowsver, three of these liked the program and restricted
*their negative comments to the lack of individuality in the home learning
aztivities.

Goal Verbalization

We were particularly interested in the parents’ ability to verbalize
the goals of the program; the supposition being that if the parent could ~

verbalize the goals there must be definite understanding of the program aims,
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Question 3, examines this area of goal understanding. In analyzing

the responses, it became apparent that there were two levels of goal
understanding. The highest level of understanding included an awareness
of the importanc: of the parent-child interaction. The second level of
understanding was more limiting in that the parent focused on only one
significant portion nf the program rather than the totality. Included
in this category were responses which limited program objecgives to
"'parent-school cooperation,' "helping the child," or "enrichmentiof the
child's learning." Of the 51 out of 64 parents who could verbalize the

goals, 35 were included in the higher level of goal understanding and
{

16 demonstrated limitéd understanding as illustrated in Table III.

O

When asked to verb&lize.goals, seven parents stated that they had no

idea, or merely said that they hoped the program would continue. Another

six parents stated a goal but their response was indicative of a mis-
understanding. Such responses included: "help the teacher know the child
better," or "the program was geared to underprivileged children."” This
was in contrast to last year's study which found 28 of the 42 families
unable to state appropriate program goals. Only 14 of the 42 parents

of last y;ar's study could verbalize any goal compared with 51 of 64

parents in this year's study.
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TABLE 111

Question #3--Goal Verbalization

SIONEY LANIER LAKE FOREST SCHOOLS COMBINED
Lower [ Lower § TTover &
Upper Upper Upper -
Lower |Upper |Com- |Lower | Upper |Cor- |Lower | Upper |Com-
- Income [Income{ bined |Incomel Incomelbinéd | Incomel Incomey bined
High Level | NoY o 14 23 [ 7 |12 14 21 | 35
Goal ¥ 64 50 | 54.8( 71 47 | s4.5 | 66.7 48.8 54.7
Verbalization
Low Level Nol] 4 7 11 1 4 s S 11 16
Goal 4| 20.6] 25 26.2 14.3  26.7] 22.7 23.8 25.6| 25
Verbalization
Higher § No.| 13 21 34 6 11 17 18 32 § st
Luwer Level ${ 93 79 81 86 73 77.3 90 77 80
Goal
Verbalization )
Combined .
Goal Misunder-| No.| 1 7 8 1 4 S l 2 11 13
standing k) 7.11 25 19 14.3  26.71 22,7 l‘ 10 25.4 20.3
O
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School Program Differences

We were particularly interested in comparing parental response from
the two schools. Sidney Lanier classrooms had only one parent educator
who visited the homes biweekly while Lake Forest had two parent educators
who visited homes weekly. A greater percent of the Lake Forest parents
(36%) indicated that the program had a greater affect on their inter-

actions with their children than did the parents from Sidney Lanier (19%)

(Question 32, Table I1). However, 38% of the Sidney Lanier parents reported

that the program had a small effect as compared to 18% of the Lake Forest
parents. The summation of lesser and greater effectiveness scores indicates
that 57% of the Sidney Lanier population and 54% of the Lake Forest
population agreed that there had been some program effectiveness.

’ A greater proportion of Lake Forest parents report behavioral changes
in their children due to the program 50% (11 parents) than do parents from
Sidney Lanier 31% (13 parents).l Within each school, lower income parents
more strongly related child behavior to program influences than did upper
income parents (Question 34A).

Nine (21%) of the parents had difficulty communicating with the parent
educator at Sidney Lanier while no Lake Forest parents had communication
problems. Responses to Question 29A would seem to support the position
that more frequent home visits result in fewer communication problems.

(See Table 11, #29A for further breakdown.)

Parents at Lake Forest felt they understood school academic expectations
for :heir chilaren to a greater extent than did Sidney Lanier parents, 20
parents (90%) to 33 parents {79%) respectively (Question 12). Similarly,

Lake Forest parents more strongly indicated that they were learning about

O
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théir children 19 (86%) as compared to Sidney lanier parents 33 (77%)
(Question 13). Most parents indicated they liked home visits as noted
in Question 21 {see Table Il).

Seventy-seven percent of the Lake Forest parents were visited weekly
while 71% of the Sidney Lanier parents were visited biweekly. This was in
keeping with the program variation at each school. It is especially
noteworthy that most of the parents across schools felt that the number
of visit; per month was just right (Question 268): 34 (81%) of the
parents at Sidney Lanier and 16 (73%) of the parents at Lake Forost.
However, five (23%) of the parents from Lake Forest felt the home visits
were too frequent as compared to one parent (2%} from Sidney Lanier.

Along these same lines, five (12%) of Sidney Lanier parents indicated
that they were visited too little while no Lake Forest parents so indicated.

School Program Similarities

An overvheiming majority (100%) of the parents interviewed responded
positively to the suggestion that the goals of the program were valid
(Question 4}, Similarly, a large majority felt that their children
enjoyed the parent educator's visit to the home, 52 (81%) of the parents
responded pesitively to this question (#40). In addition, most of the
parents felt it extremely important that the parent educator work part
time in the classroom. Parents also strongly believed (100%) that the
school and home should work together in the education of the child
(Question 11). A majority of parents felt they were also partners
with the school but to a lesser degree (Question 14) with 54 parents
responding yes (84%). Last year's study found 100% parental agreement

of home and school cooperation with 91% of the parénts seeing themselves

ERIC
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as partners with the school. This trend then has been consistent over
the two years of the program's duration,

The teaming between school and parent was also borne out by the
rosults of Question 16. Forty-three (67%) of the parents believed that
an advisory council composed of parents and other interested people should
be set up for each school. Of those in favor of this advisory council,
15 (35%) strongly stated that parents should play a large role in educa-
tional decisions. One parent stated, "There is no such thing as parents
being too involved with schools." Nine (20%) of the parents who though>
the advisory council was a good ideé, did caution restraint on parental
control, - Some of these comments included: "Parents might cause more
trouble than good because these are areas where parents have no expertise,"
"Parents should know what is going on and have some say, but school personnel -

~ know better about children and discipline. Parents cah speak about subject

matter in 5 limited way. Parents should be advisors and not have the
authority to change things."

Parents in both schools (81%) were in agreement that the schools had
a better understan&ing of their children as learners due to the home visits
(Question 10). Similarly, 52 (81%) of the parents roported that they were
learning more about their children through the increased contaét with the
school (Question 13). These findings are consistent with last year's study.
With the school program variations, it was interesting to note that parents
from Lake Forest, with the weekly visitation, more strongly resﬁonded yes‘
to Question 13: 19 (86%) of the parents as compared to 33 (79%) of the

parents from Sidney Lanier.

O
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Question 30 asked what else parents discussed aside from tasks with
the pﬁrent oducator. Only three pareénts sald they didn't talk about
anything else and eight did not respond at all. All of the remaining
$3 parents who responded positively, indicated that the topic of
discussion centered around the child and how he was doing at school, or
how to deal with the child’s problems™at school. Three comments bear
inclusion as they reflect thé attitude of the parent towards the parent
educator with regard to the latter's knowledge of the child, "The
parent educator knew a lot about the child and did wonders for him and
the parents."” This was from a Lake Forest upper income parent, Another
Lake Forest upper income parent said, 'We discussed activities in the
classroom, reference materials and activities at school--it was very
enjoyable." A Lake Forest lower income parent added, “We discussed
our children. It was valuable to compare with another parent." And
a Sidney Lanier upper income parent indicated that they discussed

"bringing up childrer. It was helpful that the parent educator was

‘a parent horself.'

Parent and Parent Educator Relations

The following group of questions focuses on parental relations
with the parent educators. In response to Question 5, the majority
of parents from both schools, 49 (77%), sald that the parent educator
need not come from the same neighborhood as the paren;s they serve, while
11 (17%) said the parent educator should ceme from the same neighborhood,
There was no apparent difference between schools nor by economic level

(as indicated in Table 1V).
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Should the parent oducator come from the same neighborhood?

1. This year's study

Sidney Lanier Lake Forest
Upper Income  Lower Income Upper Income Lower Incoze
Yes _No Yos No Yos No Yeos No
3 11 4 20 1 6 ’ 3 12
21% 79% 14% 71% 14% 86% 20% 80%

2. lLast year's study

Sidney Lanier

Lower Income

Lake Forest

Upper Income Upper Income Lower lnconme
Yos Mo Yes No Yes No Yes No
3 10 7 2 11 3 4
21% 71% 100% 4% 78% 43% 57%

Lastyear's study also found it was unnecessary for the parent educator

to come from the same neighborhood as the parents.

Question 6 asked if parents thought the parent educator should come

from a similar economic background as tha familias sha sewvved., The

overall response suggests this was unimportant, as 47 (73%) of the parents

gave negative answers compared to 15 (25%) of the parents who felt that

the parent educatcr should come from a similar economic background

(Table V). We found that the lower income parents more often reported

in favor of parent educators coming from a similar economic background,
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~ TABLE V
Is it fmportant for the parent educator to

come from a similar economic background?

"1,  This year's study

Upper Income Parents Lower Income Parents
Yes No Yes " No .

9 34 7 13

21% 79% 33% &2%

2. Last year's study

Upper Income Parents Lower Income Parents
Yeos No Yes No
9 15 s’ 10
32.1% 53.7% 28.6% 71.4%

Recasting last year's data in an upper-lower income comparison, reveals
simiiar results (#¥2 of Table V). Both studies seem to indicate ecoromic
background of the parent educator is not detrimental to a program that
cuts across economic levgls.

Question 27, which asked if the parents had any problem communicating
with their parent educator, also pertains to family, parent educator »
relations. The findings here indicate that parents had little difficulty
in this area with 54 (84%) of total interviewees reporting no conmunicat;on

difficulty. While some parents felt there was 8 problem in communicating
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wizh eithg;wthe teacher or the parent educator, only one parent of the
total sample indicated that he thought the teacher and parent educator
had problems communicating with him. There were 58 (91%) of the parents
who sald there were no problems and five parents who did not respond to
~-the question (#29). Last year's study reported 36 (86%) of the parents
indicated that parent educators and teachers have no problems taiking
with them. The report also found only one parent having communication
difficulty (2.4%) .
Parents! rosponses to Quastlons S and 27 strongly suggest tbat parents
B mh’;;dﬂ;arent educators oE similar or different economic backgrounés and
‘ neighborhoods can work well together and have few problens communicating;
Adding more weight to this idea are the results from Question 22 which
asked if parents felt comfortable having someone from school visit in
their homes regularly. Ninety-five percent of the parents at Sidney
~Lanier and 91% of the parents from Lake Forest indicated they were
comfortable in these circumstances. Thls is interesting in light of
the fact that the parent educators were all from lower fucome level homes
and it does suggest the wide applicability of the program, Last year's
study found 39 (93%) of the parents in agreement siith regular home
visitation.

Parent Participation

4

Questions 7, 8, and 9 dealt with parent participation in the classroon.
Of the total sample 15 (23%) of the parents actually spent time in the .
classroom; 11 (26%) of (hese were upper income level parents and four
(19%) were lower income level parents. When asked if they felt accepted

by the teacher and the parent educator when in the classroom (Questions 8

O
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and BA) only two pa}onts answered positively and one did not answer
either way, Question 9 which looked at reasons for not being visited

or not working in the classroom found that 30 of the nonvisited parents
(60%) were working and thus feit that they didn't have time. No parents
froa Sidney Lanier indicated that not beln%_invited prevented their
participation in the classroom and only two parents from Lake Forest
cited this as reason for not going to the classroom. Interestingly,

no parents chcse Option ¢ which stated that parents should not go to
Classrooms. Question 9 d, which asked for any other reasons why parents
had not visited in the classroom, elicited a response from two parents )
at Sidney Lanier and two from Lake Forest who all stated that the reason
for their non-participation in the classroom was a combination of their
working was well as not being invited. In total, there was 22% partici-
pation in the classroom by parents.

Parent participation lmproved with regard to Follow Through parent
meotings. A total Sf 45 (70%) of the parents sald that they had been
notlfied about parent meetings (Question 17). This included 31 (74%) of
the parents from Sidn?y Ianier and 14 (64%) of the parents from Lake
Forest. Of those notified, 18 (40%) of the parents attended meetings
(Question 194). The breakdown by school shows: 13 (42%) of the parents
from Sidney Lanier and five (36%) of the parents from Lake Forest, One-
half of these parents thought that the meetings were of value (Question 19B)
bhen sked if the parents had a volce in the program, 12 (67%) of the
parents who attended the meetings answered positively (Question 19C).
When asked specifically to describe the manner in which parents had input

into the program operation, eight of the parents attending meetings made
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additioral comments (Table V1), Parents indicate& that they could make
suggestions, ask questions, and actively participate. One parent said
that she had suggested new ideas for tasks and was encouraged to write
her own home learning activities, It is interesting to note that 56
(88%) of the total sample responded to Question 20: Parents should have
& voice in program operation. This high percent of positive responses
was consistent within the schools and across economic 1ines. There
were then, more parents who agreed with the idea that parents should
participate in various phases of the program than were willing or able
for whatever reasons to put their feeling or idealization into practice.
This was an increase frOm last year's findings. Last year's study
indicated 17 (40%) of the parents were not notified of parent meetings,
while this year 15 (23%) were not notified of meetings.

¢ Achieveément

Ne were interested in knowing if parents thought that participation
in the program had been beneficial to the child in terms of academic
performance (Questions 33 A, B, C). Parents from‘both schools found
the program a contributing factor in their child's improved school
achievesent. Seventy-two percent of the parents at Sidney Lanier and
55% from Lake Forest answered positively to Question 33A.

Similarly, $3 (83%) of the parents reported they had a better
understanding of school expectations dus to the program. Last year's
study revealed 32 (75%) of the parents had a better understanding of

school expectations.
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-and three lbwerbincome, described ways the program helped improve
behavior in their children. These reports fell into three groups: (a)
twe (15%) of the parents reported the child behaved better in school
because of contact between parent and parent educator: the tone of
these responses involved child's knowledge that his behavior would be
reported at home; (b) five (39%) of the parents indicated that the
child had learned to finish activities, to work more diligently, or
to pay attention; (c) three (23%) of the parents felt the program
improved social skills,

Forty-four (69%) of the parents thought their children had learned
to relate more adequately to their teachers and peer groups this past
year. Of these, 23 (52%) felt that this improvement was due to the
program in the following ways: (a) language expression igproved;

(b) child feels appreciated or special so he wants to do more; (c)

child has learned how to share; (d) child receives individual help from
teacher, parent and parent educator; (e) child is more relaxed, less shy )
because he knows parent educator. Table VII indicates the distribution

of these responses by school and income level.
TABLE VII

Sidney Lanier Lake Forest

Upper Income Lower Income Upper Income Lower Income

; g
e i 15;
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Home Learning Activities ’

Questions 36-39 specifically dealt with home learning activities
{tasks). The analysis of the respohses revealed that the majority of
the parents thought that the tasks were suited to their children, 37

(88%) from Sidney Lanier and 18 (82%) from Lake Forest (Question 36).

“Reanalysis of last year's data reveals 28 (67%) of the parents reported

tasks were suited to their children. This year S5 (86%) felt that their
children enjoyed doing the learning activities (Question 39). Not only
did the parents report the tasks were sultable and enjoyable for the
child but they also felt the tasks were valuable for the child (Question
37). Thirty-seven parents (88%) from Sidney Lanier and 16 parents (73%)
from Lake Forest commented on the positive value of the tasks; only four
{6%) of the parents thought the léarning activities were of no value
while 14% of last year's parents reported the activities of no value.,
Eight parents made suggestions for changes in the home learning activities
calling for more individualized task selection and one parent pointed out
a lack of creativity in the activities. Five of the eight parents commented
on the lack of challenge in the tasks. s

Thirty-seven (58%) of the parents felt that the parent educator had
taken steps to individualize the home leaming activities for their
children while 22 (34%) commented on the lack of such individualization
of tasks by the parent educator (Question 38). This was an improvement
from last year's findings when 21 parents (50%) indicated the lack of
individuality in the tasks.

This questionnaire was developed to evaluate the program and not

the effectiveness of particular parent educators. However, since the
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parent educator is the primary link between home and school, and because
many parents reported thelr positive and negative reactions to the parent
educators the following responses have been included: In total, eight
(13%) of the parents had negative comments, while 20 (3i%) of the parents
had pbsitive comments about their parent educators. This is in comparison
to last year's data revealing 10 (24%) of the parents responding negatively.
Some of the negative comments from this year's study were: ''The parent
educator only came a few times and broke many appointments," "“The parent f
edusator has not had an environment which prepares them for working with
children in learning situations." "The parent educator was irregular
with visits.” "6ne parent educator was helpful but the other was no gooq;"
"Parent educators have trouble reading tasks. The child's reading surpasses
the parent educator's at times." The positive comments revealed: *Children
loved the parent educator." "Parent educator gives the child approval,
praise and lots of of attenation.”" 'The parent educator had good suggestions
about understanding behavior, emotions of people, how to relate these to
T.V. shows." “I could ask the parent educator many questions about school.
The child 1iked the tasks and P.E." "I learned what my child needed to
benefit his learning from suggestion of the P.E.' "The P.E. brought my
girl out a lot." "Child adores P.E., she trys very hard at her tasks;
1 am very proud.”

It should be emphasized that no question specifically requested
parental opinion of parent educator effectiveness. The above comments

were initiated by the parents during the interview.

O
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- Conclusion

1. GCenerally, parents were favorable towards the Follow Through
program in the regular model at Lake Forest as well as the model variation
at Sidney lLanier. At Lake Forest two paraprofessionals worked with a
teacher in a self-contained classroom, while at Sidney Lanier, the use
of team teaching procedures involved only one paraprofessional per
classroom. In keeping with this positive outlook, parents from both
schools strongly voiced their desire that the program be continued.

2. The situation within the university community of Gainesville,
Florida, has provided an opportunity to assess the generalizability of
the Florida Follow Through Model. In this community, only one-third of
the families fall within the lower socioeconomic bracket while regular
Follow Through comnunities are composed of at least 50% lower income
families. There were no real differences between parents of either
socioeconomic group.  Most parents felt that they had gained insight
ahd understandlng of their children from the visits with the parent
educator. Dé;ing the home visits the major toplc of parent educator-
parent conversations wés discussion of the child,

The possibility of wide application of the Florida Model is further
supported by the fact that lower socioeconomic paraprofessionals were
able to serve lower and upper income groups equally well. Neighborhood
locale and socioeconomic grouping of the paraprofessionals was not a
major concern to most parents. However, parents were disconcerted when
paraprofessionals did not keep regularly seheduled visits or could not

adapt the home learning activities to the family. This pertained to

“only a few paraprofessionals.

O
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3. Most parents were notified about parent meetings (70%) and
expressed desiré to have a voice in the program (88%). However, only
18 (40%) of those notified attended meotings. Most of these parents
attending felt they had input in the program. This may suggest other
techniques are needed to get parents and program personnel together.

4.V Parents from both schools considered the program a positive
factor in bettering their child's academic performance, Parvents felt
they could better understand school expectations and similarly that
tﬁe school had greater insight into the individual child,

5. Over 80% of the parents felt home learning activities were

suited to their children. They agreed the tasks were valuable and

child-oriented.
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Permisgsion to Interview and Appointment Form»

NAME

Do you consent to be intorviewed? YES NO

What time of day is most convenient for you?

What day of the week is most convenient for you?

If you prefer, you may call the University of Florida at 392-0741 and
set up an interview appointment,

We shall send confirmation of date and time for interview by mail.

*Sent to parent with letter explaining the Interview,
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Interview Confirmation Letter

May 7, 1973

Dear :

The University of Florida is once agaln attempting to
evaluate the Follow Through- program at

School. Since is involved in this
program, we are interested in getting your feeling about
the program,

You have been randomly selected as one of 64 representa-
tive parents from a total group of 400 parents, If it is
acceptable to you one of our interviewers would like to come
to your home and interview you. This.interview would take
no longer than thirty minutes and, of course, would be
confidential; your name will not be used with the data

collected. Your child’s principal has reviewed and approved
the list of questions.

Please fill out the enclosed short form and return it in
the self-addressed, stamped envelope included.,

Thank you for your cooperation.
Sincerely,

/K/\/\J?/L/C’\ 6/ 6\
Go

Ira J. rdon, Director
§ Graduate Research Professor

. 196/ bw

n
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~ COLLEGE OF EDUCATION
INSTITUTE FOR OLVUELOYWMENT

1571 R . .
. C g - anivartity ot florida :
R NUMAN RTSOURC: sainzaville floride - 226])

513 Weil Hall

May 7, 1973

Dear Follow-Through Parent:

As you know from an earlier contact, this interview
is to provide you with a chance to evaluate the Follow
Through program now that you and your child have been
involved in it for the full school year.

) Your interviewer will be one of the following

" persons: Ms. Imogene Lee, Ms. Millie Combs, or Ms. Judith
McMurray. The questionnaire which she will be using has
been approved by your school principal.

Your fullest cooperation will be greatly appreciated.

Sincerely,
" | 5;21;,;§¥l/)6%¢7‘652f‘-

Ira J. Gordon, Director
§ Graduate Research Professor

1JG/bw
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University of Florida
College of Education
Foundations Department

Survey of Parent Perceptions
of :
Alachua County Follow Through Programt

*This interview was developed by Nilliem Burke snd Lynn
NcDow:ll as {ndividual study in a course with Dr. Irs
J Gordon

Revised by Dr. Ira J. Gordon end Judy McMurray

Institu;e for Development of Human Resources

Spring 1973
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QUESTIONS

1.* What were your fnitisl resctions toward the Follow Through Program?

74

2, * What are your present reactions toward the program?

—3.' khat do you see as the goal(s) of ths progran?

*See Revision Section
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YES NO UNDECIDED
* The purposes of having the P.E. work in the
classroom are to afford to each child
greater individual attention and to help
the P.E. to better understand the child so
43 to be able to relate with the parents.

[

s.

6.

7.
8.

. & Are these valid purposes to yout

b. Should the P.E. work part time in
.. the classroom with the teacher?

If the answer is no to either a or b
or both, please list our recommendations
for a and/or b.

* Should the P.E. come from the same neiglibor-
hood or living area as you do?

* Should the P.E. be of the same or similar
economic background as vou?

* Did you spend time working in the classroom?

If the answer to number 7 is yes, did you
feel accepted by the teachsr in the classroom?

a. Did you feel accepted by the P.E. in
the classroom?

If your answer to rumber 7 was no, why
didn't you visit the classroom?

&. working - didn't have time.

b. not invited

¢. don't feel that parents should go
to classrooms

d. other (please describe)

*See Revision Section
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11,

12.»

ls‘

14,

15.*

16.

*S

As a result of ths teachor and parent educator
visiting with you ard you with them, does the
school have a better urderstanding of your
child as a lear.isr?

Should ths schaal aud'the tone work together
in the educatica of your child and other
childrent ' g

Has the program helped you as a parent better
understand what the school expects of your
child in the academic aress (reading,
mathematics, etc,)?

Are you as a parent learning more about your
child from the P.E. and the teacher?

Do you as a parent consider yourself as a
partner with the schuol in tems of your
child's learning?

A. Do you think there are other ways that
parents shoulG bo included in school
sside from PT , working in classrooms,
snd serving as class mothers?

B. If the answer is YES, then what ways
would you suggsst?

There {s prosently a bill before the Florida
Legislature which calls for the creation of
& Citizens Advisory Council for each school,
composed of parents and other interested
people,

A, What do you think of this idea?

Favorable *  Unfavorable ~ Neutral

B, Please make aiditional comments:

ee Revision Secgtion
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UNDECIGED
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YES NO UNDECYDED

17, Sidney Lanier - tere you notified in advance
about tho meetings of the tiuman Relations

group of the PTA or ¢'.e PAC?

Lake Porest - Were you notified in advance

about the Follow Through parent meetings?

18, If the answer is no to number 17, did you

know that these were parent meetings?

19.+ Do not answer the next three questions if
your answer was no to number 17:

8.
b,
<.

d.

Did you attend parent meetings?

Here the meetings of value to you?

Did parents have a voice in how the
program operates, etc.?

In what way did parents have a voice
in how the program operates?

20. Do you think parents should have a voice in

the program?

21. Should the visits by the teacher and/or the

P.E.

—

be mads at your home or at the school?

home
school
eisewhere (please specify)

22, Do you feel comfortable having someone from
the school come to your home on a regular

basis?

23." Did

as well as the P.E.?

24t A

the teacher visit with you in your home

If the teacher werc alone in the class-
room, do you think the teacher should
make regularly scheduled home visits
doing things like your P.E. has done?

*See Revision Section
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YES N0 UNDECIDED

24.(contd,)
1f yes, then:

25.

6.

27!

18,

B,
C

How often should thbse visits be made?

How do you think the school system should
handle thist? C

AI

Did you make suggestions to your P.E.?

1f the answer to A {s yes, then:

Bl
Al

Bl

A,

B.

A,

ifere your suggestions followed up?

How often were you visited in your home?
once & week, once every two weeks, less (pleaca specify)

Was this:

too nuch, too little, just right

Do you have problems communicating with the PE?

If yes, please explain.

Do you have problems communicating with the
teacher?

If yes, please explain.

’.’)




YES NO
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UNDECTDED

29. A. Do they (the teacher and/or the P.E.) have
problems communicating with you?

1f yes, please explain.

B.

30. Apart from the tasks, what do you and the P.E.
talk sbout that you consider valuable?

31, that kinds of things did you do with your child
that were holpful to him in school before this
program started?

32.* A. Has this program had any effect on the kinds
of things you do with your child?

Yes, a great deal of effect Yes, & little effect

B. Please give specific examples if answer is yes.

*See Revision Section
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33. A,
sl
C..
ul' A'
8.
c.
35.% A,
Bl
cl
36, Are
37. A,
BO
s
Rerrre
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YES NO UNDECIDED

Has your child's achievement in school
improved this year?

1f so, do you think this due to the
program?

How?

Has~your ¢hild's behavior improved this
year? :

1f so, is this due to the program?

How?

boes your child relate to his teacher as
well as to his peers more adequately now
than at the beginning of the year?

If so, is this due to the program?

How?

the tasks suited to your child?

Are the tasks‘of value to your child?

If no, how should the tasks be changed in
order to make them of more value to your
child?

Revision Section



38,.* Doas the P.E.. attempt to individualize the
tasks for'your child?

.39.* Is your child pos{tive toward tho tasks?

40. Does your child like having the P.E. and/or
the?teacher cone to the home and visit with
you

41. If there 1is anything elso on which you wish
to ¢omment, please state!

*See Revision Section

YES

NO

81
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Proposed Revisions for Questionnaire

QUESTIONS

1. When someone first came and oxplained the Follow Through Program,
what did you think gbout it?
Was it a good idea?

2. What do you think about the program now that you have been in it
for a year?
What are the good things?
What are the bad ‘hings?

3. What do you think this program was trying to do?

4, The reasons for having home visitors work in the classroom are:
(a) to give each child more attention, and; (b) to help the home
visitor talk with the parents about the child.

a. Are these good reasons to you?
b. Should the home visitor work part time in the classrcom with
the teacher?

If the parent says no to either a or b ask them what they would change
to make the program more meaningful to them.

5. Should (name of home visitor) come from the same
neighborhood or living area as you do?

6. Should (name of home visitor) be of the same or similar

econonic bacEgrouna s you?

7. Did you ever go to the classroom? (¥hat did you do when you went to
the class?)
Were you a classroom volunteer?

12, Has the program helped you as a parent better understand what the
schogl expects of your child in the academic areas (reading, mathematics,
etc.)?
If no, why not?

ERIC
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B.

83

Do you think there are other ways that parents should be included
in school aside from PT, working {n classrooms, and serving as
class mothers?

What ways do you think parents should be included in schools?

19. Do not answer the next three questions if your answer was no to
number 17:

23, Did
as
4, A,

32, A

a. Uid you attend parent meetings?

b. How many meetings did you attend?

¢. Were the meetings of value to you?

d. Did parents have a voice in how the program operates, étc.?

¢. In what way did parents have a voice in how the program operates?

{name of teacher) visit with you in your home as well
(name of home visitor)}?

If the teacher were alone in the classroom, do you think the teacher
should make regularly scheduled home visits doing things like your
home visitor has done? .

If there are no teacher aides, do you think there is a way the
teacher could visit you? How?

Do you spend more time with your child now?

33. (Clarification of question is needed. Kindergarten parents can not
answer this question,)

34, (Similarly, clarification of question is needed.)

35. {Similarly, clarification of question is needed.)

38. Does the home visitor attempt to change the tasks for your child?

39. Does your child like the tasks?

O
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b.c, The Parent Educator Conference Guide and the Teacher Conference

Guide grew out of defining the roles of the parent educator and of the
teacher, These guides were used approximately every six weeks or two
months as a basls for self-evaluation, or as an evaluation by the team, or
with the principal and the coordinator to examine areas of {mprovement,
These instruments were quite valuable in focusing on job performance and

away from personalities. .

O
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POLLON THROUGH
b, Parent Educator Conference Cuide

Parent Educator

Date
Teacher

1, PE administers the HER, IFMF, and the PEWR.

Yos Mo Unable to Rate

If no, indicate specific course(s) of action agreed upon.

2. PE plans with the teacher for a home visit,

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon.

3. PE develops tasks with the assistance of the teacher.

Yes No . Unable to Rate

1f no, indicate specific course(s) of action agreed upon.

4. PE plans with the teacher for classroom instruction and
instructs individuals and groups in classroom under teacher's
direction.

- Yes No /nable to Rate

If no, indicate specific course(s) of action agreed upon.

ERIC

Aruitoxt provided by Eic:

85



s.

7.

O
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PE teaches task to parent as planned,

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon.

PE knows the purpose ard nature of the Follow Through Program
in her particular scheol and her role in it,

Yeos No \nable to Rate

If no, indicate specific course(s) of action agreed upon,

Teacher has been abie to devote more time to pupils who need
individual help as a result of the PE's presence {n the classroon.

Yes No Unable to PRate

1f no, indicate spocific course(s) of action agreed upon.

PE has good rapport with children.

Yes No _Unable to Rate

If no, indicate specific course(s) of action agreed upon.

PE has shown initiative in helping in the classroonm,

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon,



10. What are this PE's strong points?

11. Are there areas in which this PE needs to improve?

87
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¢, Teacher Conference Guide

Teacher

Date
Parent Educator

1. Teacher interprets the HER and PEWR data collected by PE,
Yos N Unable to Rate

1€ no, indicate specific course(s) of action agreed upon.

2, Teacher plans with PE for a home visit.

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon,

-

3. Teacher develops tasks with the assistance of PE.

Yes No Unable to Rate

1f no, indicate specific course(s) of action sgreed upon,

4. Teacher plans with the parent educator for classroom instructions}
sctivities {e.g.: goes over daily lesson plans and helps PE leamn
teaching skills).

Yes No Unable to PRate

1£f no, indicate specific course(s) of action agreed upon.
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6.

7.

§
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TeaCher supervises the parent educator's classroom instructional
sctivities, ‘

Yes No . Unable to Rate

If no, indicste specific course(s) of action agreed upon.

Tescher knows the purpose and nature of the Follow Through Program
in her particular school.

Yes No Unable to Rate

If no, indicate specific course(s) of action agreed upon.

Teacher communucates with PE (e.g.: considers her comments and
suggestions).

Yes No Unsble to Rate

If no, indicate specific course(s) of action agreed upon.

¥hat are this teacher's strong points in working with PE's?

Jre there areas in which this teacher needs to improve in working
with PEs? -




O
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d. Consultant's Home Visit Observation Report 1972-73

Gordon Greenwood, Betty Bozler, Nancy Bear

The purpose of this instrument is to determine whether
or not the parent educator engages in certain behaviors when
making a home visit and in completing the PEWNR. In order to
use this instrument, the consultant should ask both the teacher
and the parent educator to provide him with the following
prior to going on the home visit: (1) copies of last week's
and this week's tasks; (2) the numbers of the Desirable
Teaching Behaviors that they feel are appropriate to this
week's task; (3) information on how much time they spent
in planning for this week's home visit. It will be necessary

- for the consultant to have his own copy of the PEWR and he may

find it helpful to take the PEWR manual along with him,

Having obtained the above information, the consultant N
should use this instrument as follows. First, the parent SRR
educator should alert the mother in advance that a consulsant
working with the Follow Through Program at school, Mr,"" ,
will be coming in with her during the next homs ¥isit to
observe the parent educator doing her job. ~Sécond, immediately
after the home visit the consultant should summarize the
parent educator’s behavior on this:instrument. Third, after
the home visit, the consultant ‘and parent educator should sit
down together and, without talking to one another, independently
fill in a PEWR on the home visit. The consultant should then
compare his PENR Item by item with that of the parent educator
and ask her about any differences that exist and make item
adjustment$ in his PEWR if the parent educator makes a
convincing case,

The parent educator's performance will be scored as
follows. A total of ten points are possible if the parent
educator successfully performs all possible behaviors under
each numter. If the consultant does not consider a certain ‘Q
behavior appropriate to the home visit (e.g.: having the ‘
mother role play the task back), he should draw a line through
it to indicate that it does not apply in this particular

* situation.
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PE ) Date Score

Consultant Community

Directions: Check "yes'' or 'no'" as appropriate for each item.

1. In asking the mothering one about last week's task, the parent educator
gathered sufficient data to fill in the PEWR items on:

__yes, ne Whether task was attempted
yes, ___po Child's success

__yes, _ no Child's interest

__yes, no Task's importance: _

__yes, no lask's level of dxfficulty
yes, __no Who presented task

___Yyes, no Time spent teaching task

o Time chlld spent doing task

2. The parent cducator presented this week's task to the parent by:

yes, __ no tellihg
yes, no demonstrating
yes, ___no having mother role play task back

3. Did the parent educator adapt the task? yes, __no
yes, __ no If "yes" was the adaptation appropriate?

yes, __no If "no" should the task have been adapted? (Consultant
- should discuss reasons for adapting or not adapting with
parent educator and teacher before marking item.)

4, :
yes, __ no Did the parent educator spsnd an adequate amount of planning
txme with the teacher prior to the home visit?

yes, __ no If "no" was the inadequate planning at least partly the fault
of the parent educator?

5.
yes, __no Did the parent educator discuss in detall the last PAC
meeting with the parent and/or tell the parent about the

next PAC meeting {discuss agenda, transportation, time and
place)?

6. .
yes, ___no Did the parent educator obtain suggestions about new tasks
from the parent?

O
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. yes, no If 'yes', did the parent educator attempt to get the parent

to expand on the task idea?

yes, __ no If "yes", did the parent educator write down the parent's

7.

task suggestions and explain them to the teacher?

yes, no Did the parent educator attempt to relate to the mothering

8.

10.

O

A . 70x provided by ERIC

one in a warm, friendly, and positive manner?

what Desirable Teaching Behaviors did the teacher and parent educator
agree were appropriate to this week's task (write down numbers from
attached list of Desirable Teaching Behaviors).

What Desirable Teaching Behaviors did the teacher and parent educator
demonstrate and explain to the mother (write down numbers from attached
1ist of Desirable Teaching Behaviors).

After the consultant and the parent educator independently fill in
PEWRs on the home visit and discuss differences in marking, the
consultant, should place a checkmark (on his copy of the PEWR) beside
any iten that the parent educator marked inaccurately and attach his
copy of the PEWR to this instrument.

yes, _ no Were there other behaviors that the parent educator should

have engaged in that were essential to the effectiveness of
the home visit or to filling in the PEWR that she falled to
perform (e.g.: failed to discuss comprehensive-dgrvices

when parent indicated that she needed help or failed to .
find out whether the mothering one visited school last week)?
If "yes' please explain:

92
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learning
1)
2)
3)

4)

5)

6)

7

O

DESIRABLE TEACHING BEHAVIORS

e teaching behavibrs'should be incorporated into all teaching-
situations, and not confined only to formal "task-time".

Elicit questions from the learner.

Ask questions that have more than one correct answer.

Elicit more than one-word answers from the learner; encourage the
learner to enlarge upon response and use complete sentences. |
Praise the !earner when he does well or even takes small steps in
the right direction. Let the learner know when he is wrong,

but do so in a positive or neutral manner.

Get the learner to evaluate or make judgements or choices on the
basis of evideqce and/or criteria, rather than by random guessing,
chance, luck, authority, etc,

Give the learner time to think about the problem; don't bo too
quick to help,

Give the child some time to familiar’ze himself with the task
materials. Before proceeding into a structural learning situatioﬂ.

give the leagger an introduction or overview.

ERIC
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e.f. The Parent Educator!'s Perception of the Program and the Teach-

er's Perception of the Program were used as interview instruments at the

end of our first full year of operation to assess how things were going.
The results helped us to focus on our strengths and weaknesses and formed

the basis of some of our workshop planning sessions.

ERIC
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e. Parent Educator's Perception of the Program

NAME

How does PE feel about:

1. Program

2. School

3. Teacher

4. Grade level

o
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5. Education at Santa Fe Junior College

6, What changes does she wish to make in the above?

7. In her own personal situation?

8. ULoes she wish to participate in the program next yeﬁr?

o
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£, Teacher's Perception of the Program

NAE

. How does teacher feel sbout:
1. Progran

A, PE in classroonm

8. Home visits

C. Task development

D. Inservice training

B. Other (specify)

97



2, Parent educators

3. that changes does she wish to make in the program?

4. In her own personal situation?

51

Does she wish to participate in the program next year?

.

N s A Bt A

[ St

98
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Overall, how has participation in Follow Through affected her morale as
[ } telcher?

Years of teaching experience? Years at this school?

o

2.
3.
4.

6.
7.

Highest it has ever been.

Very High in comparison to prior teaching experience.
High in comparison to prior to?lching experience,
Fairly High in comparison to prior teaching experience.
Undecided

Fairly Low in comparison to prior teaching experience.
Lovw in comparison to prior teaching experience.

Very low in comparison to prior teaching exparience.

Lowest it has ever been,
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g+ Mother As Teacher

The Mother As Teacher instrument was developed to assess the nature
of a parent-child teaching situation. The procedure for the MAT begins
with teaching the parent how to sort a‘set of blocks varying on four at-
tributes into several successive sets of mutually exclusive groups. For
each set of mutually exclusive groups the patént is asked to state the
rationale involved. Following this first step, the parent is asked to
teach his (her) child this same sorting task. The finallstep is thq test-
ing of the child to assess his mastery of the ﬁrinciples involved in sort-
ing the blocks.

Both live and audio-tape observation data are collected on such areas
as (1) now the parent corrects the child when he (she) makes a mistake,
(2} the kinds of questions the parent asks, (3) the amount of talking by
both the parent and child, and (4) the coatrol strategies used by the par-
ent. ‘

Administration manuals, scoring manuals and materials for the Mother
As Teacher may be obtained from the Institute for Development of Human Re-
sources, University of Florida, Gainesville, Florida 32611.

A more detailed description of the instrument plus a discussion of
data obtained with it can be found in:

Olmsted, Patricia P, and Jester, R, Emile

Mother-Child Interaction in a Teaching Situation
Theory Into Practice, Volume X1, Number 3, June, 1972,

ERIC
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INSTITUTE FOR DEVELOPMENT OF HUMAN RESOURCES 101
: College of Education
. University of Florida
" Gainesville, Florida 32601

h. A Brief Description of the Cincinnati Autonomy Test Batteiy*

Witliam B, Ware
VJohn H. Litcher

As the major contractor for the Florida Parent Education Program (FPEP),. ‘

. the Florida Educational Research and Devélopment Council (fERDc) has pro-~

poged to the Bureau of Elementary‘and Secondary Bducation, Division of

Compensatory Education for Operation Follow Through three categories of

‘ objectives the Plorida Parent Education Program hopes to accomplish during 2
-1971-1972, These categortes of objectives relate. epecifically to (1)

_patents, {2) children, and, (3) classrpom and school.

The purpose Oof this paper is to discuss the implementation of the

Cincinnati Autonomy Test Battery as a device to measure two of the six

‘objectives that are listed under the category "for children.” >Spee1£1cally,

these objectives are:

1, Increase cognitive development, ability to ask‘questions,
to know evidence, manipulate materials, use absiract lan~
guage, solve concrete problems and organize information.

2.  Increase initiative and self-direction.

The Slotida gtaff has experienced difficulty in the past in the

selection of measdres for children which assess these abilitfes and- N e
“attributes that the FPEP is trying to strengthen. Sume achievemeat data

are aVailable, but the types of abilities mentioned in the objectives

£

above are not necessarily reflected in standardized achievement testsr .

. While the FPEP is certainly interested in having children show progress

on,echievement tests, the measurement of the objectives above neceseitates'

~ the collection of additional data. This type of data should be valuable

*The Cincinnati Autonony though‘hot developed in Alachua County was modified
and test®rs were trained in Alachua County.

[mc
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in deternining whether the FPEP ig accomplishing these specific objectlvés

and might also suggest modifications in the program which should enable

the accomplishment of these objectives,

- Faced with a need for this kind of data, the FPEP has been con-

fronted with the problem of selecting some measure that is appropriaste

for these objectives.

In the search for such a measure, the Cincinnati

Autonomy Test Battery (CATB) as developed recently by Thomas J. Banta,

Ph.D., wag identified. -

The CATB is a series of tests which are administered individuaily to

a child. While the length of the test 1s a function of the pace. set

by .the child, a Egalistic estimate of the test length is forty-five

minutes to one hour. The various parts of the test are designed to

measure autonomous functioning in problem solving. "Autonomy" as used

in this sense may be defined as self-controlling behavior that enables

the child to work efféctively tqﬁptbﬁlem solving situations.

R The specific abilities qéésured by the CATB are ds follows:

1)

2)
of
3)

4)
5)

ERIC
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Curiosity ~ the tendency to explore, manipulate, inveatigate
and discover when faced with a new situation,

Innovative Behavior - the tendency to generate a wide variety
of solutions to probleés.

Impulge Control - the tendency to restrain physical and mental
activity when the task dem;nds it. ’
Intentional Learning - the ability to learn a sﬁecified task. ‘ ,

Incidental Learning ~ the tendency to learn things other ;hén

‘the specified task while working on the specified task.




6) Petsistencg - the tendency to maintain goal directed behavior
when thé goal 1s very difficult to achieve.

7) Resistance to Distraction - the tendency to persist on a task
when a distraction is preseat.

8) Fileld Independence - the sbility to focus on something and

separate it from the visual field,

Following two days of discussion with Dr. Banta and a considerable
‘amount of reading, the staff at the University of Florida feel that the
CATB 18 an appropriate measure of the above listed two objectives. For
this reason, the FPEP hopes to use the CATB in four Follow Through

. compunities next year. In each of the communities a small sample of
children at each grade level will be tested four times during the school
yeér. The sample wil; be diffetept at the time of each testing so thst

no child will be tested more than once. Hopefully, a positive trend

relating to these identf{fied objectives will be noted. If such a trend ;

is not apparent, then the FPEP must take a serious look st these
objectives with the thought of modifying the program so that such changes

will take place.
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i. Changes in Parent Educators

In order to gather new data on changes in parent educators, members of
the Florida staff developed two questionnaires, .one to be filled in by the
parent educator and one by the project coordinator (see Appendix F) and ob-
tained returns from 535 parent educators and all project coordinators in
the eleven regular centers plus Alachua, The findings ‘may be summarized as
follows:

1. Fifty-eight percent of the parent educators responding were Black, 
34% White, 3% Mexican-American, 2% Indian and 3% other. Less than li are
males and the average age of parent educators was 33, Seventy percent of
the parent educators are married, 10% are divorced, 9% are separated, é% are’
unnarried, and 4% are widowed.

Most of the respondents come from educational backgrounds in which their’
own fathers (49%} and mothers (41%) completed only the eighth grade or less,
Twenty percent of the fathers and 27% of the mothers completed some h@gh
school, while 20% of the fathers and mothers graduated from high school (see
Table X1V),

How do parent educators get their jobs? Twenty-five percent said they f
were active PAC members and 42% said they were active classroom volunteers ‘:?
before becoming parent educators, , ’

The parent educator drop-out raté has been as follows: 1968-69 = 34%; ~;
1969-70 = 24%; 1970-71 = 18%; 1971-72 = 20%. Their salaries averaged $315 .

per month across all communities (excluding Alachua).

ERIC
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2. Before becoming parent educators, the majority of the respondents
(51%) had completed high school and only 15% had completed some college (up
to two years of college). Twenty-two pacrcent had some high school but did
not graduate and 6% completed eighth grade or less. Only 4% had completed
two years of college, another 4% had completed more than two years of college,
but not four years, and less than 1% had completed four years of college.
3. After becoming perent educators, 43% of the respondeats had com-
pleggd some college (up to two years), 5% completed two years of college,
_aﬁé?ﬁer 5% compléted two years, but not four years of college and still less
‘4 2355”13 had completed four years of collége. Tuenty-seveh percent completed
" high school, 17% completed some high school but did not graduate and 3% com-
ii:] _pleted eighth grade or less.
B Table XIV summarizes the data concerning changes in the parent educa-"
to;s‘ level of educational attainment and their educational backgrounds in
- terms of their parents' level of educationsal attainment. ‘ |
4. The majority of respondents (77%) have continued to live in the
'sane house since becoming parent educators but 59% have made major changes
in the house such as painting, repairs, new furniture, appliances, etc, Of

the 23% who moved to a different house, 71% said they had moved to s better

house and another 26% moved to a housé that was about the same as.their oid,"

“house, - Oniy 3% said they moved to a poorer house,
; 5: Several‘different kinds of educational opportunities'hlve been made _
+ _ivailable tokPE5s by the program, Sixty-ihree percent of the parent educ;totsiif f 
:ii ~fih£ve taken college coursés, In 1968-69, only six PE's took 20 semester hours _KT 
;“;ff of credit, 1In 1969470. 66 PE's took 544 hours credit. By 1970-71, 190 PE's
took 2,239 hours credit and by 1971-72, 203 PE's took 1,889 hours credit.
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Educational Levels of Parents of PEs and
Changes in Educational Level of PEs

Father's Mother's PL's Before PE's After
Educational Educationsl Entering Participation
Level Level FT in FT

% Completing Eighth 49% 41% 6% 3%

Grade or Less
- % Conpleting Some

liigh School But 20% 27% 22% : L 17%
Ngt Graduation

% Completing

~ High School 20% 20% S1% 27%
% Completing Some )
College But Not 2 5% 5% 14% 43%
Years
§ ] Cbmpleting Two
i Years of College 1% 2% A% 5%
| C
% Completing Two :
Years But Not 1% 2% 4% 5%
Four Years of
College
% Completing Four 3 2% <1% <1%

Years of College
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Fifteen percent of the PE's have taken basic education courses, and
12% have taken refresher high school courses, and 7% have taken refresher
basic college courses. Sixteen percent have taken the GED (high school
equivalency) éxam. Six percent took advantage of other educational oppor-~
tunities, k

6. Follow Through has affected the PE's knowledge in other ways.
Eighty-seven per cent of the PE's feel their knowledge has increased signifi-
cantly in certain areas: the availability of medical, dental, and social ser«
'vices - 87%; legal assistance to low income parents - 77%; workmen's compensu-.
tion - 48%,

Fifty-one percent feel that they speak "school type" English "much bet-
‘ter' as a result of their participation in the program. Another 31% feel they
speak "a little better" and 19% "no better,"

7. Sixty;four percent of the respondents feel that they have changad - |
"a great deal' in their attitudes toward understanding and managing chilQren.,
- Twenty-five percent feel they have “changed a little" and 11% feel that they
"have not changed. k

Thé parent educators- also feel that they have changed their attitude to-
'uard’understandihg and managing their own children with regard to the five
areas reported in Tabls XV, |
; Further evidence of change was provided when PE's were asked if theykhjd
related to their own children at home in certain ways. Ninety-three percent
said they read books to tﬁeir children; 96% talk more with their c¢hildren; 96%
work with their children; and 91% play with their children. ‘

When the parent educator change data obtained from the two questionnaires

is examined along with the SRI and HISM data that has been collected since the
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TABLE XV

Changes In Parént Educators' Attitudes Toward Understanding
and Managing Their Own Children in Five Areas

No Changes Changed a Little Changed &

. Great Deal
Reasoning 19% 34% : 47%
Spanking 34% 34% 315%
Talklng | s 29% 50%
Explaining Why o 15% 27% 54%

Asking Whai
Child's Problems Are 18% 25% ) 57%
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beginning of our program, it seems more than safe to say that Fcllow
Through has had a definite and profound effect upon parent educators and

their lives, Such changes may turn out to be among the strongest and lon-

goest lasting ones produced by the program,

o

ERIC

Aruitoxt provided by Eic:
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2. Forms Developed 1971-73

a. The Parent Educator Job Folder was kept in the program director's

office for easy reference. The following is an itemized list of the kind
of information found to be most helpful to the director. These materials

may be found in this section of the report.

O

ERIC

Aruitoxt provided by Eic:
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Parent Educator Job Folder*

WHVR - Weekly Home Visitation ecords.
Number of homes fefng visited and not being visited with comments.
Notes recorded during conferences of problems and recommendations,
- Schedule - Home Visits: parents names, addresses, telephone numbers, and
times of visits.
~ Classroom activities

Conference Guides - used as a basis for discussions of job performance and
an opportunity to discuss personal considerations:

General attitude
Cooperation
Punctuality
Attendance

Interview Forms - with personal data: address, telephone numbers, former
exper{enqe. educational background, etc.

Contract or Agreement of Job Expectations - to be reviewed during periodic
"~ conferences.

PR

\
v
%
kY

‘Foldersigontaining the above information were kept in the director's office
for immediate reference.

ERIC
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b. TEACHER AIDE INTERVIEW*

ADDRESS PHONE NUMBER

INTERVIENED BY

1. Low income background? Does she live in the Lake Forest or Sidney Lanier
School District?

2, Experience working with children.

3. Experience working with other adults.

4. Educational background (high school education is desirable but not Mandatory).’
5. Speaking vocabulary (between black dialect and standard English is desirable), -
6. Motivation to participate in program and to be an’aide in Alachua County.

7. Will she be able to attend Workshops and will she be here during school year?

8. Does she understand that she needs car and is she willing to make home visits
sometimes after hours? Can she attend in-service sessions? Can she work 8-4?

9. What are her career development plans? (Is she interested in going to Santa Fe?)’
Does she plan to live in Alachua County for next few years? Would she accept a
teacher alde position in Alachua County? '

10, Would she be willing to take a physical if these were required?

*This form was used to interview prospective parent educators, 1971-72.

ERIC

Aruitoxt provided by Eic:



I1. Experience
A, Public Schosl (non Follow Through)

113

State specific job. How many months?

Pre Schoot

Years?

State specific job, , How many months?

. B, Parent Educator? ‘ How many years?

Years?

—

———

€. Other experiences:

"1, With children:

2. With adults: _

IIL. - Expectations

A, What career most interests you now?

B. hhere would you prefer to work?

Kould you move to another location for a job?

Do you have a car if & job requires one?

IV, Other comments:

V. Summary or Recommendations:

ERIC

Aruitoxt provided by Eic:
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c. Parent Educator Intérview
for Career Exploxation*

Name ‘ Date

Home Address ' ' Telephone number

Interviewed by

{. Training

A. Follow Through Workshops

1. Summei S How maﬂy?
2. Weekly inservice ___ How many? (approx.)
3. Monthl; all day inservice ___ How many? (approx.)

B. Educational Background

1. Attended Santa Fe Community College,

a. How many terms?

b. Have you been tested and counseled at the Santa Fe Gap Center?
¢. Do you plan to complete a degree at Santa Fe? _ :
d. If so, when do you expect to firish? ___ What degree?

o 2. Attended other fraining programg; colleges or universities.

I

a. What program or institution?

b. Where?

¢. Number of months or years?

d. Did you earn a certificate or degree?

What certificate or degree?

3. What are your educational plans?

¥

*This was used to begin career exploration for parent educators as the training
program drew to an end, Spring, 1973.

ERIC -
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d. Parent Educator Exit Interviewt

Name Date

Has all of your data beon turned in? ~ PEWRs 1FMFs HERs
Travel

1. Since this was a training program; what do you feel better able to do
as a resuit of the training? (Inservice and preservice workshops, Santa
Fe course, teacher directed activities, other?)

II. During your participation in this program has your attituds changed about;
‘1. Yourself?

Exptain .- ‘~»:=
2. School
Explain
3. ﬁérents
: Explain

4, Children -
- Explain

klII. What career plans do you have?

what definite job do you have?

- '*This uas thé'fina1 exit interview for parent educators, June, 1973.

ERIC
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e. Assorted Forms*
Carried on liome Visits by Parent Educators

1 understand that I may be videotaped in connection with the Follow Through
program and consent to the use of this tape for educational and research purposes.

Date .Signature

. +During registration, parents filled out these 'blanket! releases for taping
. their children,

Dear

My next visit will be on

at .

vg}, " Parent Educator

*Parent educators carried these on home visits, filled them out and left
them with the parent,

Date

Dear H

I an sorry that I missed-seeing you today. Please call me

at

*

Thank you,

Parent Educator

*If the parent did not answer the door, the P.E. could fill this out and
leave it in the mailbox or in the door,

PARENT EDUCATOR 1871/72
P.E. NAME
DATE f72 TIME. AM, P.M.

PARENT NAME

CHILD NAME

TASK NUMBER

: PARENT SIGNATURE
" *p.E, attached these filled out slips to the PEWR which were handed in weekly.
(1971-72 only) - .

Full Tt Provided by ERIC.
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f. Expectations for P,E. in Alachua County

The following was déveloped in Alachua County to be used as a contract
with parent educators in 1972-73. During 1971-72, it became apparent that
these particular items may have been unclear or misundeérstood as these ex-

pectations seemed to be misinterpreted.

. " During the summer workshops each item was discussed with the parent edu-
‘éators as a group. They were given the opportunity to question and then to
sign a copy of these expectations.

Because we tried to give all participants in the program copies of memos
or other informa{ion which may affect them in some way, we gave copies of this
form to the teachers as well as to the principals,

These items were also used in periodic evaluations or conferences with

the parent educators.

ERIC

A FuiToxt Provided by ERIC



118

f. Expectations for Parent Educators in Alachua County*

1. To be at school at 7:40 A.M. to plan and prepare with the
teacher.

2. To put in an 8 hour day moving between the classroom and
home visits,

3. Sick days will accumulate at the rate of one a month.

4. To notify the teacher immediately if she cannot be at school
at the appointed time.

5. To make home visits on a regular basis to every family as-
signed to her.

6. To make a module when asked to do so.
7. To attend and work in training sessions and workshops.
8. To take visitors on home visits when asked to do so.

9. To fill out PEWRs carefully as soon as possible after a home
visit and to turn them in on a weekly basis.

10," Will beccome so well acquainted with her job that she can teach
. another person how to do it,

11, To continue to sell the program to parents including support of
the teacher ang of the school to the best of her ability.

12. An EPDA parent educator should regularly attend classes at Santa
Fe Junior College and perform to the best of her ability.

13, Will notify parent immediately if she cannot make a scheduled
home visit,

14, To gather data with HER and 1RMR as carefully as possible and
turn it in on time.

I have read the above information and understand that to ignore these
statements shall necessitate an evaluation of my position and could
be cause for dismissal,

Signature

Date

_ *This form was used as a contract as well as during evaluations or conferences
with the parent educator. This was also useful as an interviewing technique.

Aruntoxt provided by Eric
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TEACKER'S -NAME P.E.*'S NAME

Homes being visited

Homes not being visited ‘ ye

COMMENTS :

- ety

*This form was given to each teacher and parent educator as feedback. It was
sometimes used in conferences with teacher and P.E.. ’ i

CERIC :

A FullToxt Provided by ERIC
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g.(3) Summary of Home Visit Reports*

Date

P. E.'s Name Not Visiting Reason Comnents

?Tﬁis form was designéd to ald the coordinator in seeing the overall homs visit picture.
‘A copy was given to the principal.

Aruitoxt provided by Eic:
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g.(5) HOME VISIT REPORT*

H.S,C. TEACHER
Name of Visit ¥
Parent Visited Child's Name Number Date Purpose For Visit*
T
*CODE: HER TASK NO. P.E. Signature

FOR PURPOSE OF VISIT

g *Some parent educators preferred to use these to keep their own records of home visits.

[AFuiToxt Provided by ERIC
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g.(6) OBSERVER HOME VISIT REPORT*

DATE TIME

NAME OF P.E.

NAME OF OBSERVER

- NAME OF PARENT

MILEAGE

TASK and/or INSTRUMENT

COMMENTS :

*When a visitor or teacher accompinied the parent educator on a home visit, this
form was filled out and filed with the coordinator.
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§.(7) Home Visit for a Visitor to the Project*

Dear

¥ill you please arrange a home visit for

)
£rom on ?

As soon as you know something definite please tear off the attached slip
" . and put it in my box,

Thanks,
Dot
I have srranged to take . on & home visit on :
‘nt ' o'clock,
I will moet her at at o'clock,
(signaturo) -

*This form was filled in and given to parent educators as a reminder for them to set
up & home visit for a visitor to the project or for a consultant to accompany the
parent educator.
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g.(8) Home Visitation Progress*

O oy

Teacher's P.E.'S Homes Being ' Homes Not
Name Naze Visited Being Visited

——

*This form was used to feedback to sdministrators to keep them informed of Houe
visitation progress. )




g.(9) Home Visit Report*

PARENT EDUCATOR

127

HOMES

TOTAL

VISITING  NOT VISITING

School Total

e e 5 At e S

*This kind of information was periodically given to the principals and filed in

the coordinator's office.

O

ERIC
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g.(10) Home Visit Reminder*

T0: Parent Educator
FROM: Director
You have a home visit scheduled on with

at o'clock. Please meet in my office at .

This visit is scheduled to see if there is some way that we can be of help
to you in doing your job. Every one has a busy schedule, and we will need
your h::p to make sure that the parent is notified and reminded that you
are coning. :

Please try to help the parent to fesl corfortable about your visit, assuring
her that the Florida consultant is coming to help you and the rest of us to
find ways to improve our progran. .

-

128

*Reminder to the parent educator of a consultant visit for them. (Copies are also

given to the teacher,
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Signature of Traveler Soclial Security Number

h.(1) VOUCHER FOR REIMBURSEMENT OF TRAVELING EXPENSES*

i ' On Return Auto " Namo of
Travelod | peBiiPE R | ofirearS. | Spesagesterl Mileage Fanufy

*parent Educators used this form to record their travel from the school teo
homes they visited and back to schoel again., (Our P.E.s received 10¢ a
mile for travel,) These forms were then given to the coordinator once a month,

e

BRI A v e provided by ERic




h.(2) MILEAGE+

FARENT EDUCATOR  SEPT. OCT, NOV.

DEC.

JAN,

FEB,

MAR,

130.

APRIL

MAY

o

JUNE

A r17ext provided by ERIC

,*This form was an aid to the coordinator in evaluating the amount of travel money used.
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i. Parent Educator
Home Visitation and Classroom Schedule

The rationale for using the following Parent Educator Home Visitation
and Classroom Schedule is:
1. To help the program directors and/or principals know what activity-
classroom or home visit is being performed by the parént educator.
2. In an emergency where it may be necessary to get in touch with the
parent educator we thus have a8 record of where she is visiting.

‘3. If a home visit 1s cancelled by a mother through a phone call tb the
school, the schedule would have the information of how to communicate
with parent.educators regarding the cancellation.

The schedule is given to the program director, principal, teacher,

parent educator, and secretary in the office.

ERIC

Aruitoxt provided by Eic
B
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i. Parent Educator
Home Visitation and Classroom Schedule

Teacher - Instructions to Teacher § Parent Educator:
" Name _ Following the development of your class-
room activities plan and the development
School of the home visitation schedule, please
: - indicate in the proper space the address
Room No. of parent who i3 being visited by the par-
ent educator and her classroom activities.
Grade
. TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

7:30- 8:00 a.m,

§:00- 8:30 a.m,

"~ 8:30- 9:00 a.m,

©9:00- 9:30 a.m,

- 9:30-10:00 ‘a.m,

2 10:00-10:30 a.m. *

10:30:11:00 a.m.

: ,11:00-11:30 a.m, ’

- 11:30-12:00 a.m,

©12:00-12:30 p.m.

- 12130~ 1:00 p.a.

i

.-1:00- 1530 p.m,

1330 2:00 pum,

~ " 2:00- 2:30 p.m.

2:30- 3:00 p.m.

.]EIQ\L(:‘

[AruiToxt Provided by ERIC
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5+ POLLDY - TUROUGH TEAN LOG+ (P Dont, i) 133.
MEHNBERS
~ PRESENT DATE ORJECTIVES EVALUATION

*Follow Through Team log. One technique that teachers developed to evaluate
their inservice component [for E,I.E. (Educational Improvement Expense)
peints towards renewal of teaching certificates] was to keep a log of
teacher participation "for task development and learning',

. To facilitate this record keeping one teacher at Lake Forest develcped
this log which was then adopted by all of the Follow Through teachers.

(Sece following of this log.)

ERIC
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k. INDIVIDUAL STUDENT TASK RECORD *
STUDENT: P.E.:
TASK
Namo § Number DATE COMMENTS EVALUATION ¢

*The Individual Student Task Record is a teacher developed form to record

tasks that each studeat had received with space for appropriate comments
These forms could then be filed in students' cunmlative
folders so that a teacher may review which tasks wero previously gliven

and evatuation,
to each child,

;?:7»._EMC

Aruitoxt provided by Eic:

3
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I. PROGRESS REPORT*

1. Do you need E,I,E, points? How many? _ What kind?

2. The in-service time decided upon was 2:00 to 3:30 P.M. Is there a problem?

3. What concrete suggestions do you have for in-service workshops?

4. How is Follow Through fitting in? 1Is all this integrated into your
total program?

*The form was used to get feedback from teachers soon after the beginning
of the school year Sept., 1971,

ERIC

Aruitoxt provided by Eic:
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Parent Educator

-Semaster
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n. EDUCATIONAL PROGRESS OF PARENT BDUCATOR'

Course

Grade

Y
*

Date

1. Please indicute this parent educator's strengths and weaknesses in mesting the
objectives of the course,

: “Al, Please rate the follcwing characteristics of this parent educator by eltclingIOﬁi

of the following choices:
X - Unable to rate.

Initiative

Motivation

Intellectual competency
Potential ¢s Teacher
Cthers (Please specify)

U - Unsatisfactory; § - Satisfactory; O - Outsttnding{

cCcocCc
‘aann
[« = Na X
R X

1,  that are your reccnmendations for this parent educator regarding future course
' work, remediaticn, needs, etc,?

*Santa Fe College instructors evaluated parent educators on these forms.,
See Appendix for more information about Santa Fe College training for

parent educators.

O

L sl
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n. EVALUATION OF SANTA FB COURSE SORK *

Parent Educator Semoster Date

- Teacher Course

1. Please list the strongths of this course,

2, Pleass list the weaknesses of this course.

3. Vvhat changes should be made in this course?

- ‘4. Should you have taken a different course? Yes No Plesse explain:

*Parent cducators used these forms to evaluate their Santa Fe course work,
See Appendix for more information about Santa Fe College training for parent
education, .

E

r

FullToxt Provided by ERI
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3. MATERIALS DEVELOPED IN THE WORKSHOP

2, TENTATIVE OUTLINE FOR PARENT EDUCATOR'S PIRST HOME VISIT

This 18 & SUGOBSTED outline for parent educators to follow on their
M,fr‘lut home visit, The thinking behind this is to glve the parent educator
soMe type of systematic guide to provide information to the parent thet will
explain vhat the Pollow Through program is and other pertinent information
to the progras, Again, this is a SUOGESTED outlime., It 1s not something
the pareat educator would read to the perent but that she would put into !;or
own words, Also, after the parent educator had pre;tnted this fuformation
verbally, she voqld have 8 copy of the sape information which she could lnvi

< in the howe,
;

If there are any ftews on the outline which sre not satisfactory
to you, you are certainly tree to elingnate them or for that matter, to
throw away the whole ovtline, I am sure on the other hand, 1f there are

. t

Addittons that you think would be valuable, you are certainly free to add thew,

July, 187t

ERIC

Aruitoxt provided by Eic:
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TENTATIVE
OUTLINE FOR PARENT EDUCATOR'S FPIRST HOME VISIT

My name is (Mrs, Henderaon) ., Y ni one of the psrent educstors

in (Billy's classe,
~.—L-

(Miss Casper) s (Billy's) teacher at (Quentin) school,

{Mr, Dougles) 1s the principal, The school phone 19 (382-6018) ,

The Policy Advisory Conmittee chairman 1s (Mrs, Jacobs) , phone
{382-3417) ., ‘The PAC regular meeting 15 (aecond Tuesdty) ot o
¢sch month at  (Civio Oenter) ‘ ot

(The parent group at our school will meet Tuesdsy, September 14, VN1,
in room 218 st Quentin School,)

Pollow Through Coordinator is (Mrs, Minford) , 8She and her staff
are loosted in  (central buildin s phone 5382-88411 N

(Description of Follow Through Program,)

I will be rakiog weekly vigits with you, On these visits we will
discuss (Billy's progress in school, tasks that you will tesoh
éhtnz and information on health services, sccisl services sid
educational services, There will be sone information collected

for use at .the University of Florida, '

ERIC

Aruitoxt provided by Eic:



140

b. Role Expectancies of ths Follow Through Principal

(Developed by participants in the
Follow Through Principal's workshep, July 12, 1972, Gainesville, Florida)

1. Principal should have a thorough knowledge of the complste prograﬁ.‘

#, The princlpal should become familiar with the Federal guidelines of
the Follow Through Progranm.

b. The principal should become familiaxr with the tenets of the Florlda
Hodel by acqualnting himself with tha annual "Florlda Follow Through
Proposal." ,
c. It is suggested that the principal read the book "Experiments in Primary ..
Education' by Maccoby and Zeliner, )

d. It is recommended that the principal confer with the local project
coordinator in order to more clearly establish his role in Follow Through, -

© 2, Principal ~hould e;tablish personnel selection procedures that:

a. will insure the selection of Follow Through teachers and parent educdtotsﬁ
who have the unique qualities that would enable them to succeed in the
program (ses Role of Follow Through Teacher and Role of Parent Educator).

b. will insure the involvement of the PAC personnel selection committee. @ '

3, Principal should make sure that all personnal have a thorough knowledge of
the progran {e.g.: through inservice training activities).

4, Principal should help bring about a school-wide understanding of the progréa;' 
§, Principal must help sell the program to the parents and community.

6. Princlpal and Project Coordinator must develop a workable relationship to putﬁ
across the program.

7. Priacipal should be aware of changes that take place from time to tlie in
ths progran,

8, Princlpal should invite conmunity to a meeting to explain what progran is all.
about,

9., Principal should attend all PAC meetings.
10. Principal should help prepare the staff development progranm within his bullding.
11,  Principal should make homs visits with PEs. '

12. Priaclpat should meet supportive personnel {e.g. task specialist) to leam what
thetir role i3 in the program, o .
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15,
16,

7.

218,
10,

‘20,

2.

2z

23,
25.

- 26,

27.

141,

Principal must help schedule and organize the supportive staff for effective
use (e.g. schedules for psychologists, social worker, etc.).

Principal must realize that-his school will have many visitors end experlence

& great deal of evaluation and testing.

Principal must be sensitive to lifo styles and values of many groups.
Principal should meet with supportive staff frequently.

Principal should get to know city-wide PAC chaimman,

w“

Principal should make sure that Foltow Through classes reflect the minimum of
50% low income pupil composition required in the Follow Through guidelines.

Principal should maintain close contact with all classroom teams to make si-e
they are functioning properly.

¥rincipal should help evaluate Follow Through teacher and parent educator per-
formance (See Role of Follow Through Teacher and Role of Parent Educator).

,Principal should oversee the establishment of an administrative and evaluvative

structure to monitor home visits (e.g.: schedule of home visits, number of

‘horme visits per month by parent educator and family, determination of compqpsz-' ¢
tory time off, etc.). He should be aware of home visit problems that teachers '

and parent educators are unable to solve even to the point of making home visits
himself, -

In planning the schedule for Follow Through classes, the principal should
establish that sufficient time bs set aside for planning.

a, Either build the schedule so that an hour a day be set aside for
planning, or

b, Shew the teacher how to find planning time.

Principal should oversee the evaluation of the Follow Through program in his
school, t

Principal should make provision for parent educsiors to take part in sociasl
affairs (e.g.: luncheons, picnics, etc.).

Principal should attempt to provide some type of material rewards {(e.g.: money
or materials and equipment) for Follow Through Teachers as an incentive for
them to meat the extra demands that the program places on them.

Principal should oversee systematic feedback to Foliow Through teachers and
parent educators on how they are performing their jobs. - Feedback should not
only come from the principal and project coordinator, but also should occur
regularly (c.g.! monthly or bi-menthly) within the teaching team,

Principal should oversee the esteblishment of administrative procedures to
monitor parent educator activities (e.g.: keeping commitments, tardiness,
calling in when delayed, showing up on time, ete.). .
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£. ROLE OF TASK SPECIALIST

1. §Spend time in the clsssroous interviewing and working with
Teachers and P.E,'s on Task content ideas, ¥hat classroom
teem wants and shy they want it, May include some obairva-
tion of clamsroom activities to get tdenas. ' Spend sbout
1/5 time oa this, :

2. Spend tiwe on home visits, seeing how the tasks are sctuslly
delivered, and work with P, E,'s on both development and
delivery, Spend about 1/8 time on this, :

3, Task writing, belng involved in the video-taping, mainteining
1idrary, distributing taaks, comaunicating with Florids, Spend
2 days 3 week on this,

4, Neeting with PAC curriculum committee, and/or in-service
treining of Teechers and P,E,.'s, Spend sbout 1/% time on this,

“i~‘El{lC
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g. Suggested "Flow of Task Development”

Basic Flow

1, Taak origivates in one of the following ways! Tescher-Parent Bdueator, PAC
Curriculum Conmittse, Parent, Task Specialiat, or Univarsity of Florida,

2. Planning sesaion for use in pearticular hoae, {Tescher-Parent Educstor)

3, Teak goea to individusl home and simultaneously goes to task specialist and
is assigned & temporsry number,

4, Task specialist and teacher get feedback from PE on task, (PEWR as guide)

S, Tesk spectalist rewrites for genersl use, and assigos & final number,

6. ‘Task specislist distributes to all classrooms,

7. Teak specialist presents monthly set to PAC Curriculum Committes nt a -ntuc
snd sends to adwicistrators (principsls, coordinator) o

8, Serd tasks to University of Plorida monthly,

9, University of Florids cosaents based on logical (8 Criteria, 7 Desiradle Wesehe
ing Behaviors) and espirical (PEWR) information sent to community,

10, Task specisliat gives feedback to teachers and PE's on PAC coaments snd
University ot Plorida comments, {at in-service meeting or in writing)

Starting Points

All of the following wmetlods are intended to help facilitate developing
tasks, Starting point A involvieg the teacher and parent educator is ¢he bestio
opproach and will no doubt be the one most commonly usad,

A, Teacher-Parest Blucator
1, Teacher and/or parent educator originate task idea in the classrooms
2, Teacher and/or parent educator develop (write) a round drsft of the
task,
3. Then follow steps 2-9 in Basic Flow

B, PAC Curriculum Coomittee

1, Task gosls origimate 1o PAC Curriculum Coumittes (we want our children to
be able to add) _

2, Task specialist works with Curriculum Committee to broaden and deepen tdis
goal {(pot desy but go beyond = what sre ways children learn how to ud, i
what use for addition)

3, Task specislist has to exanine existing library for tasks that matels PAO )
goal and explore with PAC how they match gosls jdentified by PAC,

4, Task specialist rewritea tasks or createa new tasks,

5, Prasents these to Teacher and PE in individusl conterencc related to
"3" above or in in-service group sessions.

6. Then the task follows steps 2 ~ 9 of basic 1lovw,

¢, Parent
1, Parent oviginates task idea
2. PE reports idea to Teacher
3. 8, If teacher csn use immediately with another child, she goes to
step 3 of basic flow,
b, 1f not developed enough, goes to step 5 of basic flow,

e
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D, Task Spectalist *
1, Task specianlist originates task idea
2. Takes it to & classrooa
3, Goes to Step 2 of bansic flow

B. University of Florida
1, University of Plorida originates task,
2, Goes to talk specislist,
3. ‘Takea it to a classrooa,
4, Coes to Step 2 of basic flow,

, Qo
- ERIC
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INSTITUTE FOR DEVELOPMEMT OF IMAAN RESOURCES
College of Lducation
University of Florida

1972 Follow Through Summer Workshop
August 3, 1972

h., Susgestions from Lake Forsst teachers and parent educators about
visiting "hard to visit” homes.

1. Put your feelings aside and try to think of the child and
involving this family, '

2, Reach child in ¢lassroom first and then go to the honi.

3. Sometimes the mother has problems and you do have to try harder to
< win her. Can't go through the child. ,

4. Switch to othsr parent educator if personalities conflict,

S. Try to go in as a friend; be a friend first and then you will
nzke it as a parent educator in the home,

6. At the beginning, take in a letter - very short and to the point -
about the program. )

7. last resort - "let him miss the bus". 'hen you take hin home,
you may get to talk with the parent,

8.. ‘Be sure to keep telling the parent about ths program, Lut do not
throw all of it at them at one time,

9. Think of something positive to tell the mother each time you go
to the home, ‘ '

10. Build up a good rﬁpport with the child in the ¢lassroom and hs
will take this feeling home. :
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1972 Follow Through Summer Workshop
August 3, 1972

i. Suggsestions on how to use parent volunteers,
PE's halp locate pecple who could help:

1. Arrange field trips )
2. Speaksrs with slides and collections - records

Children identify resource persons and teacher or PE follow through,
Parents locats otiwrs who could helo,
Ways volunteers can help:

1. Read stories

2, Help with are - s

3, Fathers would help with Physical Ed. for boys.

4, Parties

§. Snack time for K

6, Phoning

7. Field trips - volunteers could arrange with place
to be visited. .

8. Different occupations can be explained.

9. Transportation for PTA, ete.

10, Baby sitting when necessary

Hake sure other grades know about rescurce persons avallable, Xeep
& type of file. ‘ '
Get to know parents by personsl contact; make them feel wanted.
Gat the parents to help with bresk time:
1. Bring snacks .
2, Take the children for walks
3. PRead stortes, ate.
Clerical work
1. Tyning stencils
2. Grading papers

3. Filing
4. Passing out assignments
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Monitoring:
1, Assisting with bathroom privilegss
2. Helping with bus children
3. Assisting on the playground

Aren of Spectal Interests and Resources

1. How not to use a volunteer:

a. Don't use the voluntaer as a maid

b, Don't give the volunteer problem children

t. Don't abuse the voluntser

d. Don't show favoritism
2. How to use a volunteer:

a, Find out what they would like to do
-~ b, Find out what thsy can do best

¢c. HMake a list for parent to sign at registration
1. Take time to find out the talents of the parents and volunteers,
2. A way to exchange information about volunteers and resource peopls, k‘
3. Parent with art talents was used at Lake Forsst in 5th grade,

4. Alr Force Captain used at Sidney Lanier in Sth grade to discuss
job opportunities in Air Force and otier services.

5. Banking and Finance people were used at Sidnay Lanisr. Thls lead
to a 5th grade bank tour.

6. Other tours and field trips: Burgerking, Publix MHarket, Univarsity
of Florida Horticulture and Aninal Experiment shelter, Bell
Telsphone Company, etc.
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. pothods Used to Gobt Parents to Coma to Schoot

A date should ba set prior to vegistration for the first mesting of tho year
i grade levels then brezk up to individual classrtecoms. It probably should

.be -a night m2eting. Talk with parents and give them a written irvitation to

the meeting ot rogistration. If parents don't come to reglstration, children

will write notes and tuke home to parents. Annocunce date for next nesting.

E

Have the parent danote ons hour a week at her own coaveniocnce through the PE.
Send daily reminders from the PE.

Invite parents on their birthdays.

Provide a lounge for the parents,

Organize 2 parent club for each classroom; home room mother for chairman.

_ Car pool for phrents to attend meetings. 4
EXpiain the Follow Through program to the parents as they register their children.

’ Stress the importance of their child in the progran.

Don't labal it as "Mzeting;’ call it a “gat together,” etc.

;4;t§t rothers do the calling for the "mesetings."

© Take a roon count and award a banser to the room that produces tha most parents.

Principals, PAC chairmen, and teathers should invite pareants individually.

Time consideration - keep the meetings short and interesting.

O
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¥. Human Ratations Problens .
ldentified by Follow Through Teachers and Parent Educators
July 19, 1972

Tha following statezents were taken from groups composed of teachers and
pireat educators from various communities who discussed what human relations
problens were known by thea to exist in ths schools in which they worked,
There has been no effort to edit these statements. They are being handed
back to the group for consideration. At a later time, based on tha feedback
we 3ot from thsse zroups, wa will rewrice those statements.

1. Younger teacher working with PFs with axperience, How to work with
t:achers without taking over? -

2, PE taking incorrest information into home.
3. How to help PE or teacher who nseds help but refuses it?

4. How can teacher help PE with subject matter skills without making PE
feel inferior?

§. that are soms hurman relations skills PE needs to help in making home visits?
5. Hou can you make PE feel worthy und comfortable?

7. Yu+ to deal with feelings of jealousy or personality conflicts between PEs -
or conflicts between PZ and teacher?

8.,  Techniques used at haginning’ of school year to help establish 3006 working )
r2lationship between teachar and PE, )

9. Problem of teacher not ailowing PEs to work.
10. 2acial probless between parent and PE.

11, ‘%2ro on2 PE doesa't carry har full load and teacher doesn't do anything
- ahaut it.

12, Borier comawunication batween Follow Through classes ond other classas in tha
sehoal, ‘

“ERIC
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15.

16.
17.
18,

19.
2.
4
22,

23,

24.

[E
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PE having to explain and justify teacher's action to parent.
Inability of PEs to keep confidential information.

Coordinator teing partial to one PE even though she does not do the job
(Ex. - adsentee- not making home visits).

Fazling of rivalry between PEs in the program.

A PE that degrades a teachsr and the classroom sttuations, and gives informa.
tion that does not need to be rsvealed to the parents of particular children. -

fhen a PE discusses the classroom situations and events with another tescher
in a degrading manner.

When teachers discuss PEs with other teachers.

Cossip element.

Favoritism towards one PE over ths other.

How can the teacher make the insecure PE feel more secure.

How can the teacher tell a PE that she is doing something wrong without
offending her or letting the students know that she told her.

Teacher does not allow PE to assume many responsibilities which PE could
assume.

Hany teachers don't rotate children. PE keeps only one group all the time.
Tcacher pot being able to communicate with the PE.

Tha prircipal should get with tha teac\er and- PE every week to evaluate
waak's pxonress

O
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1

28. Tcacher, PE and Principal in the Follow Through progran without choice.
(For cpy prograa to work thess pe2ople have to bzlieve in it themselves,)
There should be a screerning for these pzople for the bettermsnt of ths
progran,

28, Parent wants PE to tell how child is doing in school. PE taken by surprise
gives no information. The child does poorly on report card.

O

ERIC
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k, hhat to do Afrer you leet With the Parcats at the Msoting

Exnlain tha Follow Through progran to the porents.

Hava cxpsrienced pareat, teacher, and PE speak to group,

Invite parent to have luach with child as often 25 possible,

Ask parents what they want of the teachsrs and PEs.

Piscuss forming a car pool for evening or afternoon meetings for parents.

Suddy systea among two grads levels. Exaaple: K team with 4th grade,

. Parents meet togsther to meet cheir child's buddy; grades do things -

make'things for each other.

familiarize parents with the tests -- get them involved, Be sure thay:
are given a chance to express themselvas; anxietiss, questions, ate. -

Include parants with PEs and teachers in planning and conducting ths PAC
meetings.

Invite parsnts to submit ideas and suggestians. Recruit older parents to
speak to younger parents. Discuss developing tasks with parents,

Ask for comments and criticisms from parents,

lork out languazs barriers; have a social period; provide entertainnment
by children, film strips, etc.

Ask parants what it would take to gat them involved?

Full Tt Provided by ERIC.
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1. Suggested Solutions to Human Relations Problems

July 19, 1972

The following statements represent tentative solutions offered by
the groups who had suggested what human relations problems Follow
Through teachers and parent educators observed as they worked in
schools. There was very little effort made to edit these stategents.

Gossip

Sone people involved in gossip because of misinformation.
React to gossip by ignoring it.
When confronted with gossip, nip in bud, in the beginning.

Set up rules and regulations at first of year - written down and
posted, If problem arises, refer them to the list of rules.
3 :

Define role of each person at beginning.
Refer parent to‘someoni to get correct information.

Arrange conferences if problem arises to air gossip with all
involved - perhaps principal, PE and teacher,

Jot down instances where person might not be following guldalinei
to use as reinforcement if needed for evaluation.

Inservice programs of sharing sessions concerning problens.

Observe in classrooms for new ideas. If you criticize, offer
constructive suggestions,
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Cormunication

Take tine to dafire clearly.

Leave note in speci€ied place asking what you might not understand
{suzgestinn box?), .

Take nothlng for granted,
Write notes for suggestions for ourseslves and PEs.

Halp for those who nzed it - won't accept it.

Techniques for sstablishing working reiationships.

e . Lt
M roy

Learn each-others strengths and weaknesses, likes and differsnces.

imi

Introduce PEs by name to children.

Batter Commuaications

1. Mset together for get-acquainted sessions at the beginning to
develop understanding to avoid problems.

2. tMonthly problen-~-solving sassions,

A. All teachers meet together.
8, All PEs meet tozether.

C. Both groups rizet togather to attenpt to solve problens.

1. How nuch should PE tell parent about child's progress in school?
How will she (FE) preseat the infowmation to the parent?

PE sheould Telate only as nush iafornmation 2s the teacher tells her.

R A i Toxt Provided by ERIC
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How - 1. Through wecekly folders containing children's vork.
PE shows: thegs to parent.

2. Through résuzes prepared by teachers.

3. by inviting pareat to come to school to watch child's per-
formance hersalf, :

4. By talling parant she (PE) will check with teacher and come
back to tell parent.

.

2. ¥What to do abouttteachers and principals who don't care about being
in the program? \

PR |

«

Taks survey of all teachers and primcipals in district. Presont
‘facts concerning the progran and then let them decide whether tiay
want to participate. Place all participants in certain schools

or areas - switch off schools or grades - just ~on't have pzopl:
vho arer't interssted in the program.

1. How to solve gossip?

Group conferences between gossipers, principals, social workers, etc.
Co to the source of gossip.
Don't follow-up gossip (never repsat what you hear).

2, Communication between teacher and PE.

22 open with each other.
Praise each othsr.
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m. GUIDE FOR TRE TEACHER-P,E, CONFERENCE
Dnte

Pu E- —’ o

¢hild

The purpose of this guide is to structure the Tescher-P,E, Planning Conferesce
prlor to the houe visit,

Check the itens that applys

1., Write the numbers of the iftems on the PENR that were used {n reviewing the
last howe viait,

I

3, In reviewing the last home visit d{d the PE report problems in tesehiony .
the task to the mother?

In reviewing the 1ast home visit did you suggest alternative teaching
styles the PE could have used?

4, Durtag the conference, which oims were achieved when the teacher showed
the PE how to teach the mother the task?

YE§ 50,
Getting the lzarner to ask queationa? —
Askivg the learner questions that have more thon

e arsver?
S, S —

A FullToxt Provided by ERIC
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Asking the learner questions that have answers
longer than cne word?

Using praise and encouragements when the learner
did well?

Getting the learner to make choices on the basis
of evidence or standards?

Giving the learner time to think sbout the
problem?

Intrdducing new materials and letting the learner be-
come familiar with them bafore teaching the task?

—— —

5. lihen the PE taught the teacher the task (with the teacher role ?lzytng
the nothering one), which of the following techniques were used

Y8 Mo

Cetting the learner to ask questions?

Asking the leamner questions that have more than
one answer?

Using praise and encouragemeni when the learner did
well? -

Getting the leamner to make choices on the basis of
evidence or standards?

Giving the learner time to think about the problem?

Introducing new materials and letting the leammer
become familiar with them before teaching the task?

6. then the conference ended and the PE asked the teacher to role play
the task, would you have been able to?

a. Yes - b, No
7. bthat was the relative contribution of the PE to the conference?

a. None b. Minimal ¢. Moderate d. Consideradle

:, :I,EMC
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4. Information Sent to Parents 1971-73

a. Introductory letters sent to Alachua County parents 1971+

LAKE FOREST ELEMENTARY SCHOOL
Gainesville, Florida 32601

November 2, 1971

Dear Parent:

At Lake Forest during the 1971-72 school year we have one Follow Through
classroom at each grade level, Kindergarten through 6th grade. Your child
will be a member of one of these seven Follow

Through classes.

The Follow Through program is designed to open communication lines be-
tween the home and school, and to actively involve parents in their child's
school experiences. Enclosed you will find a more detailed description of
the Follow Through project.

We are looking forward to getting to know you and to working with you

during this school year. If you have any questions regarding this program,

[E

please feel free to call me or Mrs, Dorothy Sterling, coordinator of this
program,

Sincerely,

Michael Fratella
Principal

Your Follow Through ChIld's Teacher

*These were introductory letters sent home to parents with parent educators
or given to parents during registration to introduce them to the program.
The paper entitled Follow Through was stapled to each letter,

O

RIC

BRI A riText Provided by ERIC

e



-~

b. Introductory Letters 1972 *

Sidney Lanier Elementary School
312 NW 16th Avenue
Gainesville, Florida 32601

September 5, 1972

Dear

Sidney Lanier is very fortunate this year to be one of the two
Alachua County schools to have the opportunity to participate in the
Florida Follow Through Research § Development Program. This program
is funded by the U.S. Office of Education. [t has been developed
and is being administered through the Institute for the Devetopment
of Human Resources at the University of Florida.

The two main features of this Follow Through Program are
as follows:

1. One professional (teacher) and one paraprofessional
(parent educator) in every classroom, kindergarten through
~the fifth grade. These persons will work in teams on each
grade level.

The parent educators are being trained as teaching assistants
by the teachers with whom they work, by taking course work at Santa
Fe Junior College and through additional training by staff members
from the Institute at the University of Florida.

2. The heart of the program is parent involvement in the
education of their children. Parents have a special knowledge of
their child which when combined with the skill of the teacher and
with the aid of the parent educator working with both combine to
enrich and reinforce the educational growth and experience of each
child.

The parent educator will try to visit each home weekly for
S approximately one-half hour. The two of you will discuss ways in
! which you and your child will work together on an assigned learning
task. Also, you will be encouraged to attend periodic meetings of
Follow Through parents to discuss ways of improving the program
for your c¢hild.

*These were introductory letters sent home to parents with
parent educators or given to parents during registration to introduce
them to the program, 1972.

O
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Page 2

Because we need to measure the effectiveness of our program,
we will be asking certain questions at the beginning of the school
year and at the end. All such information will be sent to the
University and will be held in strictest confidence with only group
information being reported.

Our program will serve as a demonstration model and from time
to time the parent educators will be asked to take a visitor on a
home visit. Of course, this is not required of you, but if you feel
that you could participate in this learning experience, cur visitors
would be most appreciative of the opportunity to visit with you.

Dr. Gordon Greenwood and Dr. William Breivogel are directors
of the Alachua County Follow Through Program. Mrs. Dorothy Sterling
is with the Follow Through coordinator. We look forward to working
with you and with your child during this coming school year,

Sincerely,

Christine Clark
Principal

cc/db
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¢. Introductory Letters 1972¢

Lake Forest Elementary School
427 SE 43rd Street
Gainesville, Florida 32601

Son

September 5, 1972

Dear

Lake Forest is very fortunate this year to be one of the two Alachua
County schools to have the opportunity to participate in the Florida
Follow Through Research and Development Program. This program is funded
by the U.S. Office of Education. It has been developed and is being
adnministered through the Institute for Development of Human Resources
at the University of Florida.

The two main features of this Follow Through Program are as follows:

1. One professional (teacher) and two paraprofessionals {(parent
educators) in one class each, kindergarten through the sixth grade.

The parent educators are being trained as teaching assistants by the
teachers with whom they work, by taking course work at Santa Fe Junior

College and through additional training by staff members from the Institute'

at the University of Florida.

2. The heart of the program is parent involvement in the education
of their children. Parents have a special knowledge of their child which
when combined with the skill of the teacher and with the aid of the
parent educator working with both combine to enrich and reinforce the
educational growth and experience of each child.

The parent educator will try to visit each home weekly for approxi-
mately one-half hour. The two of you will discuss ways in which you and
your child will work together on an assigned learning task. Also, you
will be encouraged to attend periodic meetings of Follow Through parents
to discuss ways of improving the program for your child.

*This is a copy of an introductory letter sent home to parents with
parent educators or given to parents during registration of their
children to introduce them to the program, 1972.
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Because we need to measuré the effectiveness of our program, we will
be asking certain questions at the beginning of the schdol year and at
the end. All such information will be sent to the University and wili be
held in strictest confidence with only group information being reported..

Our program will serve as a demonstration model and from time to
time the parent educators will be asked to take a visitor on a home
visit. Of course, this is not required of you, but if you feel that
you could participate in this learning experience, our visitors would
be most sppreciative of the opportunity to visit with you.

Dr. Gordon Greenwood and Dr. William Breivogel are directors of
the Alachua County Follow Through Program. Mrs. Dorothy Sterling is
the Follow Through Program coordinator. We look forward to working
with you and with your child during this coming school year,

Sincerely,

Mike Fratella
Principal

MF/db
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FOLLOW=THROUGH 168.

Project Follow-Through is an experimental program that is
firanced by the Department of Health Education and Welfare, It is
called Follow—ThrOUgh because the orlginal intention of the program
wha to "follow through” on the work begun by Project Head Start, a
federally financed project designed to help disadvantaged children
achieve in school, One of the model Follow Through programs is
sponsored by the Institute for Development of Human Resources at the
University of Florlda, The Florida model program is beginning its
fourth year of operation in schools located in ten states., Alachua
County's rote in the Florida program will be two-fold: (1) to see if
the program works with all children, regardless of their economic
backgrounds; (2) to help develop and disseminate new materials for
the progrom, t e

The main difference between a Florida Follow Through ¢lasse
roowr and a regular classroonm lies in the work performed by a speoially
trained tcacher nide called a "parent educator." Not only does the
parent educator assist the teacher in the classroom, but she also
visits the homes of the children in her élass, She will schedule a
half hour meating with you approximately every week,

¥hy does the parent educator visit the home, and why does
gshe try to visit so often? The main vcason why the parent cducator
viusits homes is because of a long~held cducational belief: that

1onrning takes place at home as well ag at school, Parents are likely

to be the most tmportant "teachers" that a child has during his
lifetime, Attitudes and values, including those held townrd education,
ore anong the things that parents teach their children, So the main
reason why a parent educator makes a home visit is to bring the

Favent a learning activity that she and the teacher have carefully
planned, ‘the learning activity is demonstrated to the parent and

the parent later teaches 1t ¢> her child,

The learning activities that the parent educator brirgs inte
the home are not homework, nor is the parent expected to do such things
08 correct reading deficiencies, Instead, the learning activittes are
designed to stimulate the child's thinking, to cause him to ask
guestions, and to actively explore the world about him, It is intended
that these activities he fun as well as stimulating for both the
parent ard the child,

A second reason vhy the parent cducator makes home visits s
tn h2lp the tcacher become more ¢ffective in promoting the tndividusl.
growth of cach child in the classroom, She and the teacher want te
find out things like how far the parents expvect their child to go in
school, what kind of reading materinls there are in the home, what
kind of tripa parents take with their children, ete, All such infortase

ion lielps the tcacher and parent educator plan learoing activities for
the child,
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At the beginning and again at the end of the school year, the
parent educator will heed to gather certain data to déterntne what
effect the program is having on parents and their children, The parent
educator will explain the nature of the tnstruments that she will be
using before she gives them, If any parent does not wish to answer
aby of the questions, he 19 not required to do s0, All such informa«
tion will be sent tO the University of Florida and will be held in
atrictest contidence with only group dats being reported.

Parent educators receive special training for their jobs
at the University of Florida and engage in continuvous in-service
traintng under the direction of University of Florids faculty associeted
with the Institute for the Developwent of Human Resources., Dr, Irs
Gordon ia the Director of-the Institute, and Dr, Gordon E. Greenwood
and Dr, William ¥, Breivogel are Directors of the Alachus County Follow
Through Program. Mrs., Dorothy Sterling is the Follow Through Program
coordinator, We look forward to working with you and your child,
Please bring your questions to the meeting,

July, 197
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d. Alachua County Follow Through *
PAC

The Follow Through Program Advisory Cormittee (PAC) is an organization
of Follow Through parents. PAC grows out of the idea that a child's home
life and neighborhood contacts influence him. It is important that the
home and neighborhood work together for the improvement of the child's learn.
ing and to promote all areas of his development. Paraprofessionals (pavent
educators) trainad in the understanding of this idea, with the teachers and
parents, work together towards this goal.

In order that parents can be fully informed and invelved, parents are B
urged to attend PAC meetings. The purpose of these PAC maetings is to inform
the parents about the program and to give them an opportunity to express ideas
which will make the education of their children more effective.

PAC must always represent how parents think or feel about the
education of their children, It has the right and the responsibility to
ask questions about any part of the Follow Through Program.

The PAC elects its own officers, makes its own mesting plans, organizes
fc¢s own activities, and makes its own rules. .

" To work 1ike it should, PAC must have a cormitment on the part of
parents to actively participato and on the part of project-school staff
to actively involve them in the educational program.

PAC can develop a variety of ways for parents to become involved i{n :
the project. For exsrple, parents may become involved in the following wayss

1. Program - to becoms more informed about the program and to make
known thelr needs, interests and ideas,

2. Curriculum - to comment on, develop, and to understand the learning
activities brought into their home.

3. Human relations - to work on problems or misunderstandings which
arise between parents and all other project personnsl,

4. Parent volunteer program - find out what parents would like to
do together with what needs to be done or might be dons in the
school,

5. Parent Interest groups - parents may form special interest groups
for elther social or instructional purposes.

*  This was carried into the home by tha parent educator as she ex~
plained what a PAC is and then left this information with the
parent.
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e. Letter of Appreciation to Parents *

LAKE FOREST ELEMENTARY SCHOOL
421 S. E. 43rd Street
Gainesville, Florida

Dear

32601

May 14, 1973

We at Lake Forest Elementary School want to thank you
for your participation in our Follow Through Program during

the past school year,

Your helpful cooperation in the home visitation part
of our program, as well as your valuable ideas and suggestions,
have been very much appreciated by all who have worked with

the program.

Teacher

Parent Educator

ERIC
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Sincerely,

Michael Fratella,
Principal

This is a sample of a
letter of appreciation
sent to parents at the
end of each school year
to thank them for their
participation in the
program.
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5. Task Specialist Materlials 1971-73

a+ HOW TO DEVELOP A HOME LEARNING ACTIVITY
by: Ramon Garcia
IDHR

- Objective of this paper:

To present the five steps needed in developing a homa learning

activity.

Assessment:
After reading thls paper you will be able to develop a home tearn-

Ing actlivity on the sample format (Appendix A) provided.

Materials:
Appendix A (Task format)
Appendix B (B Criteria)
«ppendix C (Desirable Teaching Behaviors)
Appendix D (Task Category)

Appendix E (Task Development Assessment)

It I's necessary that the term ''learning activity'' be defined and
made meaningful to everyone active in Follow Through. The terms ''task'
and ''learning activity' mean the same thing; however, learning activity
Is preferred,

Learning 1s defined as "'the act or expzrience that involves
acquiring knowledge or skill by instruction or study."

Activity is defined as “"an organizational unit for performing
a specific function."

Together, learning activity is defined as an organized unit which
dllows the learner to have an experience during which acquisition of
knoaledge or skills take place. While this experience can involve

acquiring knowledge or skill it can also involve other levels of the
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cognitive domain,

In layman's terms a home learniny actlvity is an opportunity for
the mothar and ¢hild to do something together that will result in the
child acquiring knowledge, skllls, or cognition, and the mother
rcalizing that she was responsible for such learning.

A learning activity can be Separated into two major areas:
development of the learning activity and the delivery or presentatlion
of the learning actlvii} . This paper will be concerned with the former.,

There are five steps to be accomplished in order to develop 3
here learning activity. These are:

1) The ldea

2) The Why

3)  The Mhat

4} The How

S} The What Then/What Else

Tha ldea

This first step asks you 'what are you going to write s learning
ac{ivity about?'' It can be a puzzle, coloring, reading, looking,
recognizing, telling the difference between, remembering, applying
something learned before to a new sltuaticn, comparing, contrasting,
feeling, smelling. As you can see, the idéa can be about almost anything
you think the learner should exparience.

The idea can core froa the hore, the schoel or the comnunity, It
can be provided by the parent, the PE, the teacher or any other source.

(PAUSE: Allexy yourself 10 seconds to think of an idea.you viould
lite to dcygjop into a3 learning activity, Now write the idea on the top
of tiw task foritat.)

Q

o
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The Yhy

This stép asks you for the reason you want the learner to

experlence the learning activity based on your Idea., What will this

!

learning activity do for the learner? What deoes It have to do with
‘ .

school?

+ For example, the reason for such activity could be to allow the
Ie;fner to experience talking about somethlng, reading, thinking,
bullding, playing or llstenling - or you can state the concepts, skills,
understandings you are trying to help develop In the Iearnaf.

Now take your fdea and determine what a fearning activity using
your ldea will do for the learner. Also determine what 1t has to do

with school,

The What

This step requires you to list all the materials needed to perform
tho learning actlvity. When possible home materfals should be used.
Indicate number, shapa, size, color, of the materials.

Now list under The What sectlon of the task format the materials

needed to perform the learning activity,
The How

This part asks you to describe the action required to successfully
accomplish the learning activity.

In describing the action necessary to complete the learning activity,
give step by step directions so that the parent can gulde the activity

of the child. This section tells the actlion to be performed by both

the parent and the thild.

7

RIC

Aruitoxt provided by Eic:



175,

As you become more famillar with the parent and your “'delivery
technique! tecomes more effective, you can reduco the s<tep by step
directions and substitute, Instead, action cues. *

These "cuas' are vumids placed to 1emind thae parent to ask the
chlld questions or to do certain action. Question cues can be:
why; how; how come; can you tell; compare; contrast.

Actlon cues can be: pause; listen; ltook; point; show; guide.

Now pause for a few seconds and write down the step you want
the parent to follow in guiding ths learning activity, IJnclude "cues"

which you want to use in reminding the parent to perform certain

actions or to ask certain types of questions,

What ThenMhat Else

This step allows you the opportunity to extend the learning
ectivity to another activity of the same difflculty requiring
different actlon or to a similar activity which is slightly more
dléficult.

Give yourself a few seconds to think up.an extension for your
tearning activity. You might even include extensions that will be
useful for othar children In the family.

Now that you have developed your learning activity ltook at
Appandix B, "8 criteria", and determine If euch of these criteria can
be answered ''yes."

Next Jook at Appendix € - '"Dasirable Teaching Behaviors! - and

determine uhethar you have allcwed "cues," or actions to accomplish

these teaching ichaviors.

ERIC
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Finally, look at Appendix D and Jetermine the category of ycur

learning activity. This wil] help you keep track of what type of
learning activities you are developing.

I you have any questions go hack to the appropriate step. | e

Q \ , .

ERIC
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APPENDIX A

TASK FORMAT

Number

Nare
Why? What child will gst out of 1t?
Vhat does It have to do with school work?
What? Speclfic description of materials needed.
Hew? Actlon involved in teaching task. Question cues (what?

why? How come? Contrasted with? Compared with?)
rather than sp2cific questions should be indicated?
{cues indicata type of questioning behavior)

What Thea? Extenstons of the task upwards {in terms of grade levals)

or as well as adaptations and variations at approximately
What E¥se the same difficulty level. i

O
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APPZIDIX 8
8 CRITERIA

How Do You Know You Have A Good Task?

When:

1.

2,
3.
4,
5

The learnerI does a lot of talking llke: he tells about things,
glves reasons, asks questions, tells you why, what, where, how.

The learner has fun doing it; there's a lot of Interost and action,
The directions are clear enough that It can be taught.

You and the learner understand why you are doing it, what it's for.
[t encowagis the touc’sr tu uso o Tul Uf ways tu teach, and the
learner to try different ways to do it. That Is, it's not cut and
dried, but takes thinking and swinging with what happens.

If possible, home materials are used.

The learner knows he has learned something; he can see it right away
and feels good about it.

The learner Is encouraged to think up new activities or things to dn
which grow out of the task.

}

The learner, depending upon the setting, can be teacher, parent

educator, parent, university professor, or child. Each at some time Is
in the learner role,

ERIC
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APPENDIX C
DES IRABLE TEACHING BEHAVIORS

The comnittee has selected the following as teaching behaviors or

Important foci In teaching style. These teaching behaviors are not

confined to the'Mother-Child Interactions, but are also appropriate for

Teacher-Child, Parent Educator-Child, Parent Educator-Mother and Teacher-

Parent Educator Interactions. In general, these teaching behaviors should

be incorporated into all teaching-learning situations, and not confined

only to formal "task-time'.

)]
2)
3)

4)

5)

6)

7
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Ellicit questions from the learner.

Ask questions that have more than one correct answer.

Elicit more than one-word answers from the learner; encourage the
tearner to enlarge upon response and use complete sentences.
Prailse the learner when he does well or even takes small steps

in the right direction, Let the learner know when he is wrong,
but do so in a positive or neutral manner,

Get the learner to evaluate or make Jjudgments or choices on the
basls of evidence and/or ¢riteria, rather than by random guessing,
chance, luck, authority, etc,

Give the iearner time to think about the problem; don't be too
quick to help.

Glve the learner some time to familiarize himself with the task ~
materials. Before proceeding into a structured learning situation,

give the learner an introduction or overview,



APPENDIX D
TASK CATEGCRIES

MHico Liylt Categoryi--=-«- s v oman s,

Broad
Category

BROAD CATEGCRIES:

1. Communications
2. The physical development; Health/Body Care . -
3. Soclal Retations

4, Ethical 8ehavior, Standards, Values
Individual Social & Emotional Development
Esthotlc Development

5.
6‘

7. The physical world

Plagetian-type Mental Operations

1. Conservation

1.

~

3.
b,
S.
6.

NumBer

Welght

Time

Continuous matter
Discontinuous matter
Qther

3. Grouplng

Color
Shape
Material
Texture
Size
Other

5. Spaclal Reasoning

ERIC
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Under
Over
On
Above
Here
Other

2,

b,

6.

180.

Piagetlan
Type

Plagetian
Sub-type

Discrimination

i. Audio

2. Visual

3. Tactile (Louch)
., Smell
5. Taste
6. Other

Seriatlon

1. Size

2. MWeight

3. Length

L. Shade

5. Texture

6. Other

Yemporal Reasoning
1.. Before
- 2. After

3. Now

L. Ltater

5. Yesterday

6. Other
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APPENDIX €
TASK DEVELOPMENT ASSESSMENT

List three sources of ldeas for tasks.
a.

b.

C.

List two sources for getting materials required to perform the tashs,

a,
b.

What is the purpose for placing ‘‘cues” In the HOW of tasks?
List five "cues' that can be placed In the HOW of rasks?
TASKS WERE OEVELOPED DURING THE VIDEO-TAPE PRESENTATION ANSWER THE FOLLOWING:

What does your task contaln which allows for the child to do a tot of
tatking? (Criterion #1)

what home materlials are suggested In your task? {(Criterion #6)

How did you ensure that the teacher and learner understand WHY they're
doing the task? (Criterion #k)

KEY: 1. Home, school, and community, parent, P.E., teacher, another child.

2, Home, School,

3. To help the teacher remember to ask questions and perform
certain actions such as pause, praise, etc.

L4, Praise, pause, what, why, how, compare, contrast, how can
you tell, quide, point, cirect.

Answers to #5, 6, and 7 will depend on the task developed. The

objective is met if ALL questions are answered.

O
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What?

How?

What Then?
or
What Else?

b, TASK FORMAT

182.
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¢, Yhat are the Steys in Vriting a Home learning Altivily? »

a., The ldea
The first step asks you 'Mhat are you going to write a learning
activity about?” [t can be about a puzzle, about coloring,
regding. looking, recognizing, telling the difference between,
remember;ng, applying something learned before to a new situation,
comparing, contrasting, feeling, smelling, etc. The idea cen be
about almost enything you think the learner should experience,
The idea can come frem the homs, the 5choo), or the community. ;
The idea can be provided 'y the narent, the parent-educator, :
the teacher, or can be ohtained from any othar source.

b, The thy
‘This step asks you for ths reason you want the learner to ex-
perience the learning activity based on your fdea, Ghat will
this learning activity do for the leainer? Vhat does it
have to do with school? For example, the reason for such activity
could be to allow the learner to experience talking about
something, reading, thinking, building, playing, or listening--
or you can state the concepts, skills, understandings you
are trying to help develop i.. the learner,

¢, The !Mmat
This ster requires you to list all the materials needed to
perform the learning activity, “hen possible home naterials
should be used. Indicate nunber, shape, size, color, etc, of

the paterials.

#This was written to help parent educators and teachers to write on houe
learning activities.

ERIC
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The tiow 1

1hi§ part asks you to describe the action(s) required to
successfully accomplish the learning activity. In describing
the action necessary to complete the learning activity, give

step by step directions so that 'the narent can guide the

activity with the child. This step tells the action to be

performed by both the parent and Ly ‘the child. As you become mporo
familiar with the parent and your “delivery technique! becomes
more effoctive in teaching the activity to the parent, you

can reduce the step by step directions and substitute, fnstead,
action 'cues,"” These “cuos' are words placed to remind the parent
to ask the child questions or do certain actions, Questions

cues can be: why; how; how coue; can you tell; compare;
contrast. Action cues can be: pause{”iisten; look; point;

show; guide,

VYhat then/!hat else

This step allows you the opportunity to extend the home

learning activity to another activity of the same difficulty
requiring different action or to a similar activity which is
slightly more difficult. This is necessary when a parent

fecels that the child should have more than one activity per

week or when there is more than one child in the family and

the parent wants to involve everyone,

October 1972

1 Adapted from tiow to Develop a Home Learning Activity Module
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d, Sample Tasks

The following tasks are a selected sample from the 422 tasks developed
in the Alachus County Project 1971.73,
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Alachua County
~ Task No. 1210

DT8s. 1,2;314osl7

Cartoon Caper

Why: This home learning activity will give your child an opportunity
to express himself through art and language and be more observant
of sequential events,

What? Newspaper, scissors, paper, pencil, crayon, magic markers.

How? 1.. Tell your child that together you would like to make up some
original cartoons. Let your child show you sore of his favorite
comics in the newspaper. Find out what he especially likes about

the comics. Together talk about kinds of cartoons you each like.
What makes them funny?

2, Let your child cut one of his favorite comic stripes apart,
See if he can rearrange the pictures. Does the new arrangement
make sense? If so, how; or, if not, why not? Does the comic make
sense if one or more pictures are removed? Why or why not?

3. What else could be added to the collection of pictures to make
another funny story? Let your child draw additional pictures and
show you how these now make a different story. Together find sev-
eral ways to arrange the pictures. Does the story change? How?

4. Now try to make your very own comic. Decide on a topic ard
make pictures and captions for the cartoon. Explain and show the
completed cartoons to each other. o

What then? 1. Share the comic strip with other members of the family. Display
or additional home made cartoons on the wall, refrigerator or other
What elso? convenient place. ’
2. NWrite a story using a comic strip as a start,

3. Look at a8 comic strip and tell how it is similar o different
from your own experiences.

ERIC

Aruitoxt provided by Eic:
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BEST COPY AVAILABLE Alachua County
_Task No. 1161

that Happesned?

This activity will give your child experience in describing what he
sees or doss. This will help hit share hls expsriences with the
classroom, especially in science.

clear jar, gravsl, sadd, tiny psbbles, water and flower (or dmdoltqn) -

1. Tell your child everyons seas things in his own (umique) way., then
we look very carsfully at something we notice moxs detell. Have hia .
find a flower. Ask hin to describe the flowsr. FPor exampls, What
color 1s Lt2 Iy the tenter of the flower a different color? What
color s the stem? How many petals are thers? Are there any lsaves? -
Is the surface of the leaf smooth or rough? Is the edgs of the leaf
toothed or smooth?, ete.

2; Now that your child has described the flower, show him the clear
jar, gravel, sand and water. Tell hin to mix these together and to
watch vary carefully to ses what happens,

Directions for mixing: take the clear jar and £ill it 1/4 full of
sand, add 2 handsful of gravel, add water
until jar is almost filled. Put 1id on
tightly and shake very hard.

3. Now put the jar back on the table and watch it. lave your child
explain what happened. Pthat do you think happened before- the sand
settled? Why did.it happen? ‘

4. Now let your child tell in order the steps he took to mzke the
exporiment work. Help him 1£f necessary until he- cen tell you the
steps in oxder.

Add sone oil, or other material, to the mixturs. Ask him what hsppened?

Ask him why-he thinks it happened? Have him tell you step by step what

he did.

Later you may want to ask your child to describs an activity that took
place at scheol, or to explain some other event that happened during
ths day.
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Observing the VWeather

.

This home learning sctivity will help the c¢hild recognize and record
dl fEaxences in weathsr conditions.

Paper, mnagasines, crayons, scissors, and glue.

1. Tell your child that you would 1ike to make a weather calendar with

a magazine and see if he can find a picture that reminds him of today's
weather, Oy let him draw you 2 plcture of today's weather, (Give hia’ -
cues, such as hot, wam, cold, sunny, rainy, cloudy, wlndy, as appropriate.‘

2. Talk with your child about the different kinds of weather. Is the
weather different sovetives? low? Togethsr look through a magazine and
find pictures showing different kinds of weather. Find out what kinds of
weathar your child likes least and bast, and vhy he has thase profcnnccs.

3. Ask your child 1€ he can think of & way to record eack days weather, 3
Using his suggestions help him make a weather chart {such as the attached
;heet)&a Lot him draw his own pictures of suany, cloudy, xainy, windy and
oggy days.

4, Every day for a week help your child record the weather conditions for
the day. llote that mors than one condition way exist...it may be sumy ».
cold, znd windy.

§. After dolng this for 2 waek, ask your child 4f he can tell by Ioo'king
at his chart what the weather was like most of the week,

- v

6. Fava child dxaw a plcture showing the weather conditions hs obserud
nost often for the week. (Praise child for his effort.) o

1. then going on a walk or riding in the car, let ysur c¢hild be the waathah
man and tell you what the weather is like,

2. Let your child bring his chart and picture to school to shara with his ',
classmates,

3, This activity could be extended to include a longer poried of time and
child could be encouraged to make predictions about the weather,

q. l‘elp your child record the temperaturs by using a 'thermcmeler as well
as the weather coandftions,
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Alachua County
Task No, 1647
A Different Way To Tell Time

This activity will help your child become more famlliar with ways
man told time thousands of years ago when there were no clocks ox

‘ watchu.

)

One plece cardboard about 12 inches square; one piece of cardboard
about 8 inches long ant ivo inches wide; scoteh taps, scissors,
ruler, creyon or pencil.

1. Tell your ¢hild that you are going to be making a clock that
people. used many years ago to tell time. Ask your child how people
night have told time long ago when thare were no electric or self
winding clocks? Encourage your child to think about this and share
his ideas with you. Ask your child if he knows what a sun dhl 13? ’
Tell him it is & way to tell time by using the sun, ‘

2. Go outside in ths sun and watch shadows the body makes., Ask
your child how this shadow could be used to tell time. Let yowr
thild explore many possibilities. Together place a stick in the
ground, Watch it st different times during the day. Does the
shadow change? How? Could this help tell time? How? =

3. Now let your child make a sun dial. Let him cut a circle out of -
the square piecs of cardboard for the dial. Make a slit about ons -
inch tong in the othér piece of cardboard, fasten it upright in the
center of the dial using scotch tape. This upright plece is callod P

‘the gnomon (no mon) and is like = clock's hour hand,

4, Place your sun dial in the sunlight. lshon the sun shines on the-
gnomon it will cast a shadow on the dfal. Watch where the shadow = -
is at a certain hour and mark the time on the edge of the dial, For:
instance, 1€ it is ten o'clock in the morning, put the numeral 10
on the edge of the dial where the shadow is. Then wait an hour apd
mark an 11 at the place where the shadow has moved, Continus marke
ing hours as long as the sun in shining.

1. Discuss with your child what will happen when Fiorida is on day
1ight savings time.

2. Use Roman Numerals on your dial,
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Spending Honey

This home learning activity will help your child understand money
exchange and how it works.

10 pennies 4 quarters (or whatever change you
10 diwes 1 dollax bill have handy)
5 nickles

1. Tell your child that together you are going to learn about -
noney exchange so you will know how much money to get back from

a stors clark after a purchase and what one would do if money

had not been made. Ask your child how he thinks psople bought
things before we had money? Give your child a chance to answer
and encourage him by telling him how Indians traded thair crafts
of rug making and pottery, etc., for horses and other nacessities,
hat else do you think pecpls could have tradsd? Would trading
bs easiar than using money to buy things? thy or why not?

2, Now tell your child that you are going to play a money gane,
Cive hin the change and tell him he will be the clerk in a
departiment or grocery store. Tell him you are going to buy some-
thing from him that is less than a dollar. The iten is

(tooth paste, candy, newspaper, comic book, ete,) Let your ch{1d
tell you how rmuch it will cost. Thea, glve him a dollar and have
hin count out the change that you should get back? (Praise his
accomplishnant.) Ask your child if there is another way he could
givs yau the change using different coins?

3, Now it is your child's tum to buy something from you and your
turn to count back the change. Keep playing the game until he
feels comfortable with giving back change.

1. Lot your child work ths attached ditte.

2. Go to the stors and buy an item. Check to see that he recelves
thas right changs.

3. Rzad about the U.S. Mint. Find pictures showing how morey is
wade. Find information oncther cowntries' currency.
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BEST COPY AVAILABLE Task No, 1041

bihy?
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How?

" Phat then?

or
~.. that else?

Cooking

This learning activity will help your child become familiar with using
and handling the kitchen utensils,

Vaxious kitchen utensils, such as:

soup ladls frying pan

spatula pots

potatoe nashar silvervars

peasuring spoons (spoon, fork, knife)

cheese grater

1, Tell your child you are going to learn about the different.things
Found in the kitchen and how they are used,

2, Lay out all of the utensils on the table In no spscial order. As
the child 1f he can identify any of the things on the table and have
hinm tell you how they can be used, Pralse him. .

3. Have him pick out one item at a tine and talk about vhat it is
used for. Let him show you how it is used, Help him, 1f npcessary,
Talk about the different kinds of ways you would use the utensil,

4, Rspeat number 3 for each urensil,

()
.

Lat the child group the various utensils togsther.

Let hin help mothar use some of the utensils whils cooking » meal,
and set the table.

~
.
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BEST COPY AVAILABLE Droe a5

What Is Ic?

thyt This hode tearning activity will help your child use his
Imagination to find different usas for an itenm.

that? 01d sheet, old men's shirt or square of cloh.,

How? 1, Tell your child that together you will play an imaginatfon
: game. In this game the child will tzy to think of different

Ways to use a plece of cloth. Show your child the old. sheet.
Lot hin move freely about and experiment with the cloth.
Ask him what.vays he could use the sheet? (l'or exanple, to
make a skirt for Mother, a tent to sloep under, a towel to
dry with, ete,) Give the child plenty of time to answer
and expericent with the sheet. Praise his appropriate remarks,

2, OCnce the child gets the idea, have him clap his hands each
tine he thinks of a new way to use the sheet. This is a cue
for tother to watch, praise the child, and ask about its usa,

What Else? 1. Play the game with 2 or 3 children. The first child to
or think of a way to use the sheets claps his hands, demonstrates
Ihat Then? 1its use and gets a point. Vinner is the first child with §
points,

2. Allos the child to bring his cloth to 3<hool and dranatize
using his cloth,

3. Play the gama with other items, such as a cardboard box,
a chair, a soft pillov, a straw hat, etc,
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Texture Hunt

thy? This hone learning sctivity will help your child becose aware of
how things feel. .

What? Construction paper, glue, scissors.

How? 1. Tell the child that togsther you are going to hunt for things

with different texturss and make a touching sheet with the ftess, .
Before golng on the search ask the child what are some of the '
different ways objects wight feel, (For exampls; name something
that is hard, smooth, rough, soft, sticky, spongy, slimy, etec.)

2. Together 20 on & hunt around the house and yard to collect
odds and ends: that would be interesting to fsel and make into a
touching sheeat. (These are some itens you pight collect: sand,
bark, leaves, nuts, buttons, cottea cloth, sponge, sandpapsr, taps, -
rics, nalls, etc.)

3, lhen saveral iteas have been collected ask the child to tell ;
about the texture of each object. (Is it smooth, soft, heavy, ete.?)
Give the child plenty of time to think and answer., Prajise his B
of forts. After he has described each item, ask him shich item is ,
hardast?, softest?, roughest?, etc. Pralse your child when his answer
is acceptable. Let him then glue the objscts on a sheet of con-
struction paper for his "touching sheet". '

- ¥hat thea? 1. Let your child bxing his 'touching sheet” to school to share.
or -
ifant ylse? 2. Hang the touching shest in a convenlent place end let your child
couwpare tha items on the sheat with other itoms in the house, Let
hin sdd different texturss to his sheet, _

5. Your child might 3ike to make a book and have all smooth objects
¢h one pags, rough on another, etc.




195,

BEST COPY AVAILABLE Alachua Cotnty
Task No, 1213

'

Exetting 1oip

Why? This home learning activity will halp your child to be ob«u 1
on trips, and to take pzil in the planning of an exedting : -.

What? Placo to go, pencil and papor

Hou? 1. Tell youe child you imuld like him to plan a trfp wiv,
Togather nick a place, (porkaps a nicnie trip to the par!
evean 2 waekend trip somevinre spactal).

?. Talk about vhat you will nesd to teko on tha trip. Lot
your child naka a list, Afror a day or twe, ook &t the . .+
8nd see what alse should ba added, o2 what §s not needed,

‘ 3. Once ths iist i3 compiuts, gather the naterials togett. -

' which ara necassary for che tyip. let your chidd plan cach
part ¢f the trip and decouwine how ach time widl be necdse 5. -
each activity.

fhat thea? After the trip, have.your «.itd compare notes to sta &5 ha aia
. oY vhat he had planned to du. ould he changs anything for rhe
Fhat els»? next excursion? bhy or why nut?

ERIC
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B, Materials Used In Training Project Participants, ' .

1. PEWR. Parent Educators were trained to fill out the Parent
Educator Weekly Home Visit Report after each Home visit.
This instrument served as a monitoring instrument and yielded
considerable data for Project’Follow Through. Parent Educators
needed to learn to be sensitive to certain cues and then to
mark the instrument concerning parent reaction to the learning
activities or tasks, home-school relationships and to other

more general information,

O

ERIC

Aruitoxt provided by Eic:
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1971~1972 Form
Parent Fducator Weckly Home Vistt Report
(Please Print)

Name: Parent ) “Child N
e first last first last
Cley . . Child's Sex______ Race
Teacher_ o School

Parcat Educator

12 3 4 s & 7 8 9 10 1 12 13 14 15 16 17 18 19 20

vy

DO NOT FILL IN -- FOR DFFICE USE OMLY |Month | Day |¥r.| Vialt |Time in Min

21 22 23 24 25 6 27 28 29 30 31 932 33 14 35 36 37 18 39 40

ENEEREERRE! Tl

THIS WEEK'S VISIT QJHAIN TASK NO, THIS WEER'S TASK LAST TASK No, -

L] ] |

LAST WEEK'S TASK HOME~SCHOO!, INFORMATION

41 42 43 44 45 46 47 4B 49 S0 51 52 53 S4 55 56 57 S8

59 60 61 62 63 64 &% 66 67 65 69 70 1 72 I3 4 15 Ip

] 1 REREEEERERD

GENFRAL _J TEACRING DO NOT FILL IN

ERIC

A FullToxt Provided by ERIC
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" Col, 2%

" Col. 24

Col. 25

Col. 26

- Col. 22

198,

July, 1972

This Booklet to be retuined by parent educator

PARENT EDUCATOR WEEXLY HOME VISIT REPORT
197241973 School Year
THIS KEEK'S VISIT

How many times was the visit attempted this week?

1, one 4. four : .
2, two 5, more than four
3. three - 6., not attempted

The visit was:
1.  completed
Not completed because: ‘ v
2. it was cancelled by mothering one with no reason given
3. it was cencelled by nothering one with reason given
4, 1t was cancelled by PE with reason given .
S. mothering one refuses participation in the Florida Model
6. other (weather, car broke, death, schoo) holiday, ete.)

Rith whom was the visit made?
1. mother

2. father

3. other aduit

4. brother or sister

5, other minor

. . - -,
During the home visit, the mothering one: » ; i
« Went out of her way to make me feel welcome (laughed, joked, éte.)
2, made mo feel confortable (smiled, talked openly, etc.) - ST
3. went about the visit in & business-like way (cooperated;..gniwereq
questions, did the task, ete,) e
4. would not cooperate (did not answer questions, would not pay
attention, was busyiwith other things) :
5. actively resisted the visit (was discourteous, said bad things
about the program, asked me to leave.,.)

During the visit the Follew Through child was:
+ avallable and was taught the task

2. availadble and was not taught the task

3. not available
During the visit there were disturbances in the room such as other
adults, loud TV, crying baby, ete,, which:

1. were not serious

2. caused some problcia to the home visit

3. completely disturbed the home visit

4. there were no disturbances

Institute for Development of Human Resources, College of Education, University of

thrida,

Gainesville, Florida 32601
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THIS WEEK'S TASK

- Cols, 27, 28, 29, and 30
e ¥hich main task was presented (or re-presented) today? Place the
four digit task number in Cols. 27, 28, 29, and 30. If you present
task 0006 mark 0 in Col. 27, 0 in Col. 28, O in Col. 29, and 6 in
Col. 30. If no rain task was presented, then colu=ns 27 through 36
should be filled in with 0's.

© tol. 31 This week's task kas developed by:
e 1. University of Florida

2: school
3. a parent
4. other

Col. 32 How did you present the main task?
: 1, toid her
2. told her and showed her
3. told her, showed her, and had her téll me in her own words
4, told her, showed her, and did it together
5. told her, showed her, did it together, and then reversed
roles of teacher and learner

How did th sothering onc react to your instructions for the n2in task?
1. interested - reacted positively (nodded, smiled, asked questicns,
etc.) .
2. neutral - listened but showed little positive or negative respcnse
3. disinterested - reacted negatively (frowned, objected, belittled)

" Col. 3

(%]

- Col. 34 What kind of variations did the mothering one do when presenting
. task back?
1. presented it back exactly as it was presented
. used different words in presenting task back
. extended the task in presenting it back
« did not prescnt it to me

- Col. 35 Fhen you watched the nothering one tcach the child the task:

h
1. the notherinz one used all the DTB's which I stressed to her
2. the nothering one used some of the DTB's which I stressed to

her
3. thc nothering one used none of the DTB's vhich I stressed
4. the mothering one did not teach the task to the child

- Col. 36 Did you adapt the task for this particular mother?
~ 1. no-did it exactly as written
2. yes-after discussion with teacher .
3. yes-after finding an unexpocted sitvation or resource in the Lone
4, yes-after nothering one made suggestion during presentation

Aruitoxt provided by Eic:
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LAST WEEK'S TASX Page 3

Cols, 37, 38, 39, and 40 .
Which main task was presented, re-presented, or simply left in the
home last week? Place the four digit task number in Cols. 37, 38,
39, and 40. If you presented task 0006 mark O in Col. 37, 0 in
Col. 38, 0 in Col, 39 and ¢ in Col. 40, 1If no main task was presented -
then columns 37 through 40 should be filled in with 0's.

Col, 41 Last week's task was:
1. attempted with the Follow Through chitd
2, .not attempted with the Follow Through child ;
If 2 in Col. 41, then enter 0's in colunns 42 through 49
Col. 42 Mothering one said that the child was
o in the task., Choose one to fill in the blank.
1. highly interested
2, middly interested
3. not interested
4. this infornation not requested
5. this information requested but not given
Col. 43 Mothering one said that the child was
in the last task, Choose one to fill In the blank.
1. highly successful
2. mildly suceessful
3. not suzcessful
4. this information not requested
5. this information requested but not given
Col. 44 The mothering one said last week's task was:
-1, important
2. of some importance
3. of no importance
4. this information not requested
5. this information requested but not given
Col. 45 The mothering one stated that the last task was:
1, too difficult for the child
2, just right for the child
3. too easy for the child
4. this infornation not-requested
5. this information requested but not given )
Col. 46 Kho presented 12st v 2¢k's task to the Follow Through child?
1. mother S. other
2. father 6. two or more of the atove
3. brother 7. information not available or
4, sister no one presented the task
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Col. 47 How-much time during the past week was spent teaching the task to
the child in the home?
1, more than 3 hours
2. from 2 to 3 hours
3. from 1 to 2 hours
4. less than 1 hour
5. this information not requested
6. this information requested but not given

Col. 48 How much time did the mothering one say the chlld spent on the
task last week?
1. more than 3 hours
2. from 2 to 3 hours
3. from 1 to 2 hours
4, less than 1 hour
5. she did not say

HOME - SCHOOL INFORMATION

Col. 49 How much time was spent with the teacher in planning this week's
home visit? ‘
1. less than 15 minutes
2, 30 minutes
3. 45 minutes
4, one hour
S. there was no planning period

Col. 50 How much time was spent with the teacher in talking about the
vistt afterwards?
1, less than 15 minutes
2. 30 minutes
3. 45 minutes
4, one hour
5. there was no follow-up conference

Col. 5! Did the mothering one visit the school last week?
1. yes
2. no
3. PE does not know

Col. 52 bid the nothering one work in the classroom last week?
1. yes :
2. no
3. PE does not know

Col. 53 Did the mothering one attend any parent group meeting at the
school last week? (not counting PAC)
1. vyes
2. no
3. PE does not know
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Did the mothering one or any of the child's relatives attend
the last PAC meeting?

1. yes

2. no

3. PE does not know

Did you discuss the last PAC meeting with the mothering one?
1, yes
2. 1o

-Did you.tell the mothering one about the next PAC meeting?

1. yes
2. no

Was the child's school behavior discussed during the home visit?

- 1. yes

2. no

Were plans discussed or made for the mother to visit the schaol?
1, yes
2, no

GENERAL INFORMATION
Were songs, nursery rhymes, toy making, rhythm games or 1.
other enrichment materials presented to the mothering
one for any child in the family (not including the task
or task materials).

Did you discuss comprehensive services? 1.

Did you ask notherlhg one for suggestions for tasks 1.
Were suggestions for tasks given to you? (Please 1.

wvrite on a sheet of paper and give to your teacher.)

Did the mother suggest a prob&em snd ask for a special 1.
task tv help her child in a special skill?

Did the mother assign any spacial duties to the child 1.
during the week? {clean room, set table, rake yard, etc.)

Did you see the child's work displéyed in the home? 1.

yes

yas
yes

yes

yes

yes

no

no
no
no
no .
no

no
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TEACHING BEHAVIOR

_During the home visit did you both show and tell -the mothering one how to:

>C6!, 66 Get the learner to ask questions? 1. yes 2. no

_Col. 67~ Ask the learner questions that have more than one
EEn answer? 1. yes 2. no
°Col. 48 Get the learner to use more than one word when ,
' answering questions? 1, yes 2. no
€ol. 69 Use praise and encouragement when the lesrner did well? 1. yes 2, no
Cbl. 70 Get the learner to make choices on the basis of evidence s
; or standards? ‘ 1. yes 2. no
Col. 71 Give the learner time to think alout the problem? 1, yes 2. no

Col. 72 Introduce new materials and let the learner become
- familiar with them before teaching the task? . l. yes 2. no

k
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o

HER or Home Environment Review is a structured interview sche-

dule designed to inform parent educators and teachers about

actual home conditiohs which should influence the development
of tasks and to serve as a measure of change in the Ieaining

environment,

YA basic premiSe of the Florida Model is that the home is a key
learning environmeﬁt. Research has indicated that ceértain as- -
pects of the home learning environment are related to pupil

achievement," *

Parent Educators were trained to understand what the HER was
designed to do and then to interview the parent and score the
form which was then returned to the Institute for Developmant

of Hunan'Resources--University of Florida,

* Greenwood et.al. Florida Follow Through Annual Report, 1972,
p. 36, .
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THE HOME ENVIRONMENT REVIEW
by
Malcolm Garber
Institute for Development of Human Resources
College of Education
University of Florida

Gainesville, Florida 32601

: July, 1970
This questionnaire and rating schedule is designed to be administered
‘dand scored‘by parent educators. Information derived from this Home Environ-
-ment Review (HER) may be used to determine what happens in a child's home

which may affect the way the child learns at school, Tasks may be developed
to change some of the conditions in the home which are reflected by this
: scale.
The HER has nine (9) sections, each of which is divided into two
ﬁarts. Part one is a questionnaire and part two is a rating scale., The
parent educator first asks the parent the questions and records the narent's‘
answers in the home, Then upon leaving the home, the parent educator rates
these responses from a low score of 1 to a high score of 5. Nine ratings
are made,
The original answers given by parents ‘are retained by the teacher

- and parent educator and are used as an aid in task development, The nine

ratings are sent to the University of Florida,

31772vfg
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Page 1
HOME ENVIRONMENT REVIEW (HER)

' ,‘Farent's Name

Child’s Name

206. .

HER

Parent's Name

P;ﬁe~l

Parent Educator's

Nanefﬁﬁ

Teacher's Naxe

City Date

Child's Name

"ﬁsk these questlohs of Mothering One:

- EXPECTATIONS FOR cmw-s $CHOOLING MARK ONLY ONE BOX WITH AN "X o

'1. How much schooling do you expect
your child will recedive?

Expects child to finish 8
collepe

Expects child to complete 4
high school -

L ' Expects child to finish 3
2. How well do you think he/she elesentary. school - ‘

“7 wi1l do in school?

Expects child to coaplete 2
some elementary school -

Not much expectation for 1
child to receive schooling

oy




 AVARENESS OF CHILD'S DEVELOPMENT

. 'At home did/does your child learn
uickly to do anything? I

{5is yéur child good at anyfhing?'
- 1f yes, what?

i r— et

:fBased on what your child can learn quickly,
© what would he be good at in school?

At home did/does your child have trouble
_learning to do anything? H
glf yes, what? -

i—Afe there things that your child is not

- 80°good at? If yes, what?

.. Based on what your child found
fidifficult to do at home, what
subjects would you think he might
j;find troublesome at school?

207,

MARK ONLY ONE BOX WITH AN "Xn

Mother understands that
both the child's strengths
and weaknesses can be re-
lated to his school
behavior

Mother understands that
child's strengths may be
related to school behavior
but she does not see weak-
nesses are also related to
.school behavior

Mother can see the child
has both strengths and
weaknesses

Mother can see the child
has strengths but no
wéaknesses, or weaknesses
but no strengths

Mother doe$ not seem to

be aware of any particular
strengths or weaknesses

in her child
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:-'Pige 3 Page 3

- RENARDS FOR_INTELLECTUAL ATTAINMENT MARK ONLY ONE BOX WITH AN "X

1 Nhile téaching your ¢hild when

- do you reward him/her and when do A clearcut system for giving

“you punish him/her? rewards and punishment is

e o : ‘uged when parent is teaching §
child :

Mother is aware that it is
important to reward chiid 4
when he is correct

22, How do you reward him/her? Child is often punished

S for making mistakes, but
seldom is child rewarded 3
for being correct:

Inconsistent! Mother

rewards one minute,

o ~ punishes the next 2
i3, How do you punish him/her? minute ,

Child is seldom rewarded
when being taught : 1

4, 1f you were given a report card
.- showing how your child worked at school,
how would you use 1t?




1, How welt do you feel your
child is learning to speak English?

;'2;“00 you find it necessary to help
“"your child learn to speak better? -

-

%

. If so, what ways do you help him/her
. speak better?

MARK ONLY ONE BOX WITH AN "X"

A great deal of
attention is spent
developing child's
correct use of English

A consctous effort is
made to improve
child's language

Corrections in child's
speech are sometimes
made

Mother is aware that
language development

is important in child
but does little about it

Mother pays little
or no attention to
the way child speaks

209,
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AVAILAB!LITY Akn USE QF ScrPLIes Fow
YCUAG A

71, Do you get.any newspapers or
© magazines?

a1 $o, what are they?

2. Do you buy any books for your child?

What was the last onc you bought?

b et b o

3. Have you a dictionary?

-2 What kind?

Has your child a dictionary?

How often is it used? .y

RS A i Tox Provided by ERIC
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MARK ONLY ONE BOX WITH. AN "XV

Dictionaries, books,
children's books,
newspapers and
magazines are in the
home

Books, children's
books, hewspapers
and magazines are
in the home

Children's books,
newspapers and
magazines are in
the home

Vither newspapors
or magazines are
in the hnme

Nelther newspapers
nor magazines are
in the home

Page S
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Page 6 Page 6
" LEARNING OPPORTUNITIES OUTSIDE THE HOME MARK ONLY ONE BOX WITH AN “X"
" $ 1; Do you evér get a chance to take :
“a vacation? If yos, do you go : . S
_anywhere th t might help your child Parents make a clearcut , S

7 .to learn?_ If yes, give example. - effort to teach child S
i T outside the home :

Parents make much S
effort to teach child -4
outside the home

“7-2y: Do you or your husband play with Parents make some :

vt child outdoors or. anywhere outside effort to teach child 3
“the home? *  If yes, do you try to : outside the home -

- teach-him/hér anything when you sre ' o
-fplaylng with him?_ ,

R . Parents make little
1f yes, give example ) . effort to teach child 2
; outside the home

- Parents pay no
attention to teach- 1
ing c¢hild outside home

3. Have you ever felt that you have
 taught your child something while you
" ‘wére outside the home, in the store
" church car or anywhere

else Tf so, what?

How did you accomplish this teaching?




A Fap

* MATEKIALS FOR LEARNING IN THE HOME

¢ J;T’Do you let your child opérate any
“rappliances? - If yes, which ones?

-

How 1dng have you allowed this?

What are your reasons for having your
- ¢hlld operate or not operate appliances?

’52.: Has your child a place of his own ta do
-.$¢hool work or play at doing school work?

3. What kind of supplies are available
:for him to work with? (Observe and piace
X on appropriate lines) ‘

~ Coloring books Paste i
uiCrﬁyons Paper
,JPélnts Ruler

;'Other (specify)

AFulToxt Provided by ERIC

212,

Page 7

MARK ONLY ONE BOX WITH AN »X"

A systematic attempt is
made to provide materials
and situations for
learning in the home

Many attempts are made to
provide materials and
situations for learning
in the home

Some attempts are made
to provide materials and
situations for learning
in the home = .

Few materials or situa-
tions are made available
for learning in the home

No materials or situations
are made avallable for

learning in the home




TR

_"EADING PRESS

1. Do you ever get anything to read
. for your child from the library?
If yes, why?

< 2., Do you have your own library of
_ books?

: 3. Have you bought any books or
- other reading materials for your
- ¢hild recently? If so, what?

4, Do you read to yosur chitd?

.- 1f so, why?

-

BRI 11 7ex: Provided by ERIC
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MARK ONLY ONE BOX WITH AN '

A systematic effort is
made to use reading
materials to teach
child

Library books and other
reading materials are
available and used to
teach child

A library book has
been brought home

Books are in the
home - none from
library

Not much reading
material in the
home

Page 8
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T TRUST IN SCHOOL

1. 1f achild begini school poorly
:-do you think he could get a bad

- reputation?

< Yes No

-2, Could a bad reputation which
-a child gets at first last all through
~$chool?. .

‘_Y‘és . No

7%, Wnat can be done to prevent &
s ¢hild from getting a bad reputation
- 1n school?

3;"A3§£

4, 1s there any way that your child
uight not benefit from going to
;- school

o 5. When it comes to treating your
-¢hild fairly, how reasonable are the
‘people who Tun the school?

214,

MARK ONLY ONE BOX WITH AN X"

A great deal of trust
of school

More trust of school

Some trust of school

Little trust of school

No trust of schoot

Page 9
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I Feel Me Feel (1FMF)
Parent Educators were trained to administer the I Feel Me Feel
to preject childeen at the beginning and at the end of each

school year.

The instrument measures changes in sélf-concept yielding five
factors (general adequacy, peer, teacher-school, academic,

and physical).
The IFMF is available through:

Dr. Ernest Bently

2436 Pangborn Circle
Decatur, Georgia 30033
404-266-2342
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.. TCA

" The TCA or Taxonomy of Classroom Activities is an observational

instrument designed to measure the number of times that teachers
and parent educators engage in certain classroom activities over

a period of tinme,

In the Florida Model, teachers and parent educators fofn a team,
The teacher plans with parent educators for both the home visit
and the parent educatorﬁ‘classr;om activities. Since the parent
educator must show the mother how to teach a task to her child,
the parent educator should have the opportunity to engage in
classroom instruction herself. The teacher should not only give
fhe parent éducator an opportunity to teach but should also show

her how to teach in both the home and in the classroom.

In some of the workshops both teachers and parent educators

were taught to use this insturment and then to observe each
other as they checked the appropriate behavior; whether it was
housekeeping, clerical, instructional or evaluation. It then
ylelds a picture of the activities that consumed most of the time
for each team member. We e*pected that the parent educator
would leafn to engage in instructional activities under the
direction of the téacher. wé also expected that teachers

would learn to become more skilled in teaching parent educators

to do rare than "houskceping" chores.
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TAXQNONY OF CLASSROCM ACTIVITIES

Teacher-Aide Instructionsl Activities

Housekeoping
1, Dusts, cleans, etc.
2, Holps children with clothing
3, Arranges furniture e
4. Keeps order (babysitting)
8, Posts bulletin board
8. Takes monitoring responsibility
(bus, lunch, snacks, lavatory, recess)

Clerical

1, Collects monies

3. Collects papoers

3. Takes attendance

4, Duplicates materials

5, Distributes materials

8, Fills out routing reports
7. Gives teats

8, Maintains inventory

9. Maintains instructionsl material tile
10, Keeps records

Natorials

1, Locatos materinals

3. Makes bibiliography

3. Sets up displays

4, Sots up demonstrations (prepares naterials)

tnstruction
4.1 Teaching
1. Tutors individual
2, Organizes play activity
3, Selects materials
4, Develops matoerials
5. Teaches total group
6, Teaches small group
7. Disclplines
8. Organizes group for inatruction
9, Makes judgments
4,2 Planning
10, Plans, organizes meeting
11. Plans bulletin dboard
12, Plens lesson (small group,large group)

Bvaluatton

1, Grades papers

2. Makes anecdotal records

3. Uses Systematic Observation S8chedule
4, Orgsnizes csse study .

8, Bvaluates paterials

6. akes test

7. interprots test results

ar.

[
!':{“

Parent Bducator

A%

13 8 4 8
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5 HANDBOOK
for
TBACHER PRACTICES OBSERVATION RECORD *

The Teacher Practices Observatinn Record 19 sn instrument for

systoematically observing teschers' classroom behsvior, Its use enables
the observer to snslysze Eho methods of instruction employed by the teacher
in the classroom, It 18 designed to bo_uaod to record teacher boblvlof
88 1t ocours, The observer is to score the instrument from the behavior
observed at the poiit in tine of the observation; not from what gnp pro-
ceded oi will follow the observatioa period.

The TPOR consists of sixty-two items which desoribe teacher behavior, o
Each item identifiea ; procedure shich would find support and npprov;lyby ’
& large group of educators: and which 1s in widespread praotice. There
are no "bad" items, every item has its champions; however they do reflect
differing philosophies and theoretical orientations, ThorotorO,'you will
find yourself making judgments as to the desirabiiity of the practices
these items reflect, This {a unavoidable, However, your tamk in learning .
to use a classroom observation system is to sse and record the behavior,
a8 it occurs, regardless of your judgwents of the value of these practiceos,
Tae purposc of your training 1s to enable you to nake discriminations, to

"see" tescher behsvior as it happens within the framework of the TPOR,

*Bob Burton Brown, University of Florida, Gainesville, Florida, developed
this instrument. L

ERIC
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"A, MNature of the Situstion

.

The first ten items of the TPOR indiocate the nsture of the
classroon situstion. The even-numbdered items indiento a situstion in
which s pupil is given an opportunity to have an "experience.' He does
sonething sud has somvthing done to him in return, He sots, undergoes
tis consequences of his action, snd notes the consequences, 'The odd-
nuibered items indicate that instead of something to do, the pupil is
given somothing to learn, Direot experience is negleoted in favor of
2 more formal instructional situstion,

1. T makes sel? center of attention

Focus is on what T says or does, - -

T leotures, gives directions (written or oral).
T directs discussion, "runs the show,”

P follows T's lead,

200

o3

makes p center of attention

Foous is on what p says or does.

P leads diocuooion, prooonto inforaation,
T follows p'as lead,

P permitted to follow his owm laad,

T s &3

< douom

3, makea something itself tho center of p's attention,

[ ]

P attends to some objoct-~toxtbook, chalk board, map, globe,ete.
P plays a passive role, concentrates on scme cbjiset =2 a3

_end in itself. :

No action, telk only.

Emphasis is on nouns rather than verbs, N

Look but don't touch.

[ - -] os
[ »

4. T makes doing something center of p'a attention,

a = Talk or writing is about “How to do it" rather than just some~
thing to watch, admire, possess, or simply to "ikmow about,"
= P puts object or idea to use, with focus on the process
of using it.
¢ < Action or process as the end-in-view, rather than as
means to some other end.

-4

5. T has p spend time waiting, watching, listening, This one is
eaay; no further explanation needed.

3., T has p participate actively.

a ~ Oppogite of #5

b ~ P assumes aotive rather than passive role, .

0 ~ Roading, writing, or talking ordinarily do not trigger
this item. Partioipation must be direct rather than
vicarious or secondhand.

AFullToxt Provided by ERIC
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7. .T remalns aloof or detached from p's activities,

8 = T Ignores p, shuns hls requests, walks away.
b = T sits at desk correcting papers, atc,, whilte p reads,

reports, or studles.
¢ = T stares ovut window while student talks, works, performs, etc, -

8. T JoIns or participates In p's activities.

& = First of ali, there must be pupll activity. .

b =T joIns In p's play, songs, gemes, etc., as somethling
of an equal rather than as ‘‘boss.'" -

¢ « T gets down off his horse to do something with p,
T gets his feet wet, his hands dirty In chlidlike
student pursuits.,

9. T dlscoursges or prevents p from expressing self freely.

a = T Interrupts or cuts off p's contribution by word or
gesture.

b= T balittles (puts off or puts down) the verdal or
graphlc contribution of p. :

¢ = T "hogs' the discussion or dominates the activity.

d = T controls things so that p may respond only In
prescribed ways, enforcing conformity.

10, T encourages p to express self freety.

8 - T asks or permits p to respond as he actually feels

or believes.
b = T accepts argument or dlsagreement from p,
c = P uses 'creative' or 'emotlonal" tadguage wlthout

alarm or rebuke from T.
B. Nature of the Problem

The second sectlon of the TPOR consists of ten ltems which
describe the types of questions, problems, or toplcs around which pupi)
activitles are orgenized, The even-numbered ttems Indlcate there is a
problem of genulne concern to the pupll, that it ceuses p real trouble,
makes p stop and think, make cholices, investlgate, and go beyond mere
memorization of some asslgned lesson. The odd=numbered Items Indicate
that study problems stem from tedcher or textbook, that answers rather
than questlons asre emphasized, that acquisition rather than Inquliry s
the purpose of the actlvity,




12,

14,

El{lc

Aruitoxt provided by Eic:

T

o0

Lo

o

a0 To

©

(3

Q.

organizes learning around Q posed by teacher

« T inltiates the problem, topic, or project,

« T makes assignment, glvas directions,

= Problem Is scholastic in nature, something no child
would be caught dead with outstde of school.

organizes learning around p's own problem or Q.

= T permits or requires p to develop his own Q or problem,

« P Intiates, adopts, or puts hi$ own slant on study
problem, Q, or toplc.

« Problem would Interest p outside of school.

= T who allows p to choose which natlon Is to be
studfed next, which poem he will present oraily,
and so forth, Is pot organlzing learning around
p's own problem; Instead, T is simply glving p
a cholce within the problem the teacher has
developed for the purpose of convaylng lastruction,

prevents situatlion which causes p doubt or parplexity.

« T discourages p from taking action that wiil Involve
him In difflculty or place him In a quandry.

= T anticipates and supplies answer for questions which
might lead to confusion, doubt, perploxity.

« T extricates p from ambiguous or uncertaln learning
sltuation.

= T provides answer, model, dlrections which qulckly
remove all doubt,

involves p In uncartaln or Incomplete situatlon

T responds to p's Q with a Q.

T rofuses to sclve problem or answer Q for p.

T leads p to muil the Q to flnd answer for himself.
= T leads p to problematic situation In which p

must make cholces or decisltons.

T puts p In a quandry.

steers p away from "hard" @ or problem.

« T discourages p from tackling problems or toplc
which T conslders over p's head.

< T turns p away from Q which p cannot answer easily
or quickly.

= T discouroges @ which cannot be answered conclu-
slvely or "for certain.”

« T turns away from problem, Q, or toplc with such
remarks as '] doa't think you're ready for that yet,"

welll get to that later," etc, '

221,
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17.

'd = T pours off on tro

222,

T teads p to O or problem which "stumps™ him,

a = T asks Q which cause doubt or perplexity, which
cannot be answered without p taking time to think
and investigate.

b » P pauses, scratches hesd, grimaces, holds his chin
In response tu T's Q or the problem at hand,

v « P Is §n & dllamms or quandry, has difficulty
decliding among alternatives,

d « This ltem does pot Include problems whose difflculty
overwhelm or threaten p, but rather those problems
which challenge him, cauge him to stretch a bit
intei‘sctually. ‘

T gnwphaoli'es gentle or pretty aspects of topics,

o = T portrays an 1deatistic, trouble~free view of
the toplc under consideration. ’

b = T wreps the Intellectua) activities of p In cotton
batting, carefully protects p from investigating the
sesmler side of the sibject ‘

c = T Jooks (and encourages p to look) at problem, ¢, or
Issue through rose-colored glasses which fliter out
all but the good, the pure, the brave, and the strong.

ubled waters, discourages or

prevents argument, disagreement, controversy, conflict,
In effect, T says,'There Is enough misery

struggle.
and trouble in the worid without bringlng It vp In

school " N
T extolls Pollyanna=lsh virtues (and encoursges same

from p), Focuses on gentle, pretty, leasant, reassure
Ing, conventlonal, safe, uncontroversial aspects of |lfe.
Stresses comfortable m)dd)e-class stt)tudes and values.

¥ cMaal:os distressing or ugly sspects of the topic.
8 « T Insists that the subject p Is dealing with be
viewed reallstically. .

b « T asks that p face problem as |
outside the ¢lassroom in Neaw't
that may be disconcerting, upsetting, or even

to some tender souls.

nd encourages p to look) at problem, Q, or
it ls," Including the bad, the ugly, the
cowardly, and the wesk

t would be experienced
resl )ire~~even when
shocking

¢ » T Jooks (a
1ssue "like
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“d - T encourages argument, disagreement, controversy,
conflict, struggle on the grounds that such are
essential Ingredients to stimulating interest,
Inquiry, reflective thinking.

@ = T deiiberately ssks that p explore and contemplate
minority or unpopular polnts of view,

f - T plays the ""devil's advccate,'" deliberately assumes
& dissenting position to create controversy and
consideration of alternatives and to postpone easy,
early, convenlent conclusions on part of p,-

19, T asks Q that p can enswer only If he studled the lesson,

8 = T asks @ on some assigned lesson or task.

b - T asks ¢ to see If p has made preparation prior
to discussion or recltation.

¢« Tasks @ to find out If p understands what has
been read, told, or shown,

d - T asks p to recall specific information.
20. 7 asks Q that Is not readily snswerable by the study of the lesson,

T asks Q which goes beyond the lesson.

T asks p to locate, synthesize or apply Information
~«. or princlples, .

T asks p to form opinlons or develop hypotheses
regarding the toplc at hand,

T behavior requires p to go beyond recall of
oreviously Ingested information,

T o
| I

4]
]

(- N
.

C. Development of lIdeas

This section of the TPOR s concerned with the generation or
creation of ldeas, guesses, hypotheses, suggestlons, etc., and thelr
refinement and elaboration. PQoes the teacher encourage or discourage
hypothasizing on the part of the pupil? The even [tems says T does;

the odd Items say T does not.,

21, Y accepts only one answer as belng correct,

a « T does not accept the possibllity that there Is more
than one possible answer to Q@ at hand.

b =T rejects all answers except one.

¢ » T refuses to seriously entertaln alternative answers
and supporting argument for them.

d « T accepts an answer as belng correct without further
qualification or question.
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22. T asks p to suggest additional or slternative answers

8= 147 is merely 11shiny for the ane correct answer
he has In mind, do pot merk this Item.

-

« T implfes that the Q may have more than one correct
answer, nore than one qood solutinn.,

¢ « T #ncourages debate ragarding the ralative merits
nt slternstive suvyestions or preposed solutlons,
withhnlding uls own €inal tudgment.

d « T entices, pushes, or goads p '"to think of another
way t> do It," ar '"to {magine other possibllities."
23. T sxpects p to come up with answer T has in mind,
4 » T fishes or hunts srnund until some p glvas him
the ane answer lie was looking tar.

® » When T gets the snswer "ie wants, he, In effect, says,
HEurekal™  YHooray!! ar '"Wery Good!"

« T Lawls p out for nnt getting tha answer the T wanted,

a

d = Twill nnt accept & ''near miss" as satisfactory answer, but
irsists that It le exactly rlaht nr "on the nose

-f

2b, ssks p to Judgs comparative value of answers or suggestions.

= Thit Item nften acepanies [tem #22, particulerly §f T
encourages argument regarding relative merits of ldess,
suggestiong, or solutions

b = T asks p to compare alternatives an thelr nerits or with
supportin: evidence and argumente-going Heyond mere '''tis
end *talnt! quarreling,

¢ -~ T asks p to project propnsed sucgestions toward their possible
future consequences and 8 comparison of the relative vaiue
nf those consequences nr results,

d - T asks: "How do you think A and B will turn nut?' "Do you
think the rrsuits of A will Le Dbetter than the results of
B "Why?' Why not?! ''ls there a solution C which would
produce even hettrr resyits?!

2t T expects p to ''know'' rather than to quess answer to Q

a8 » T tells p to stap cuessing, or seys, "If you don't know the
answer, don't raise your hand and keep stitl."

- T rejects or Lelittles p's guesses or errént ''stabs In the
derk, "

ERIC
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¢ = T rewards only enswers which are precisely "on the
button," and Ignores all others,

d = P never responds unless he has an answer he Is sure
will be accepted by T,

Y encourages p to guess or hypothesize about unknown or
untested,

a4 « T puts p In situation In which there are no known and
tested solutions, no 'right!” or 'wrong! answers,

b« T tots p know that p's guess or tiypothesis Is appropriate
to the Istuation, in effect, the only way out of the
present predicament.

¢ = ¥ says, ''Your guess is as good as mine In this cese."

d = T says, "It is your problem; fligure It out the best
way you can, Struggle with It, and wfll admlre your
effort If not your resulis."

o = T says, "Teke a chance. Risk something. It fs a)l right
if you fail, You have nothing to lose, and you might win."

T accepts only answers or suggestions closely related to toplc.

8+ T rejects contribution of p as Inappropriste for this
time and place.

b - T says, ''"Not now, maybe later,' or “That's off the
subject.”

¢ = T lgnores or forestalls all responses of p which are not
closely related to the planned purposes of the class
activity.

T entertalns even "wlld'' or farfetched suggestion of p.

a - T accepts (even rewards) 'creative’ responses and
suggestlions of p.

b = P ventures suggestions without fear of rebuke by T
If he happens to be '"of f base."

¢ = T encourages p to offer "'sIlly" suggestions with such
renarks as ''That may not be 8s slily as it sounds" o
1gehind the humor or facetlousness of that, there l! an
element of tfGth or serious possibility,”

e, wEe
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29, T lets p “get by'" with opinionated or stereotyped answer,

a =~ T accepts (without question or qualification) such pupil
responses as “The Dutch wear wooden shoes," "Arabs steal s
Iot "Little boys are bad,” "Girls are tattletales,”

"people vho drink beer won't go to heaven," eto,

b = T makes over-generalisations, snd accepts as "ri;ht”
snpvers from p such trite generalizations ass '‘Monday is
vash day," "Everybody goes to church on Sunday,"” “The sky
is slways blue," "Eskimos live in igloos,” "Ducks go
‘quack qusck,’'” “"Chosts and goblins come out on Halloween
night," eto,

30. T asks p to support answer or opini&n with evidence,
& = T questions opinionated or stereotyped answers by asking,
"Is that always so?'" "“Are there exceptions to that?" "Does
- sveryone agrae with that?” "Can you support that?"
b - T asks, "How do you know?" "What are the fscts?” "Did you
- 86e it happen?” "Really?” "Is that good eénough reason or
basis for believing that is true?”

¢ ~ T says, "That is only your oplnton," or "Puoplo say that,
but is there any truth to it?

d=-17 quouttonn p's evidence, insists that p's srgument "hold
water," that-p tollow rules of evidence and rules of logie,

D, Use of Subject Matter

The next ten items of the TPOR are related to the role given subject
matter, The even-numbered items indicate a toacher who engages pupils
with -ubJoct matter, who emerses them in it to sctively struggle with
it, collect it, analyze it, deal with it~-sll on as broad a basis as
possible, The odd-nunborod items indicate a teacher who makes himself
the active "pitcher"” and the pupil the passive “"catcher” of subject

 astter, This teacher tightly ocontrols, struotures, and predigests the

subject matter for the pupils, Other even items indicate faotually
correct information which is dealt with logically, while other odd itens
indicate inaccurate information, misconceptions and over-generalizationa.

31, T collects and analyzes subjeat matter for p.

s -~ Subject matter is neatly proarranged and presented in a
woell-organized and efficient manner for quick and easy
ingeation by the pupil,

b ~ A1l the fun, struggle, excitement with the subject matter was
done, finished, concluded by the teacher prior to and spart
from this particular classroom situstion. Pupil sees und
hears only the finished product,
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¢ = Pupll Is expected only to recelve, accept, and acquire the
packaged contente=pot to help make It, find it, put It

together, or do somathing with it,

‘T has p make his own collection and analysis of subject matter.

a - Pupll Is at work, not at carrying out the speclfic in-
structions of the teacher, but at seéarching and sifting
through Information for the clariflcation and solution

of some problem he has taken for his own,

b = Pupll contributes Information he has discovered on his own
rather’ than something parroted back from teacher or

textbook,
Having pupll read In some assligned textbook or storybook

should not trigger this item. Pupl! should use a varlety
of source materlals or some sourcé extarnal to the class=

room to qualify here. It must be hls own doing.
T provides p with detalled facts and Information.

8 - T makes a present of facts and Information to pupll;

hands it to him on a platter,

b = T lectures or demonstrates to provide p with the desired
subject mattér,

¢ = T provides a textbook, workbook, or study sheet which
contalns the Informatlon naeded for the lesson.

T has p find detalled facts and information on his own,

n asslgnment or problem which can be dealt
king in Immedlately avaliable sovivas.
multiple sources, experimental

h for and put togother the in-

a~-Tglves p a
with by reading or loo
T drives p to }lbrary,
equipment, etc., to searc
formation needed.

he whole answer prepackaged anywhere;

b = Pupll cannot find t »
y from Isolated pleces from various

he must put It together

sources. .

c « Use of standard textbooks and other classroom materials can
trigger this Item If they are used In a non-parroting manner,
{.e., If the p searched through them to find obscure
patterns, pleces of & puzile, hidden meanlngs, subtle
explanatlons, or "puts 2 and 2 together to make 4.

nd Information {from any source)

d « P flnds detalled facts 2
to support an Inference, an argument, or a concluslon,
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T relics heavily on text' anl: as source of Information.

3 - Infrimati-n broudit forward is ' arned," or limit~d to
secondary s urce matrrials af text ank or standard reference
materiats tvpe,

" = Teacher linlts tie scsnr of Information by tight structuring
~f the lessn, which permits naither time nor apportunity to
utilizs & wide tange of subject ratter,

t =T adds 11ttlr ar nathing to Infarmation which Is In the hands
~f o in the {crm of texttook or prepared lesson or study
materiats. T sticks tn 8 script or su ject matter pre=
scription -

T makes & wide ravce nf informative materisl avalliahie,

8 = T provides, refers to, and encourages p to use (1)} more
than one »ook., (2) audio~visual snurces, (1) Yahorstary ar
experimental equipment, (4) resource people, (S5) flrsts
hand oxperiences etc.

h e The key here is 'ark nf strurture nr assenrs »f
restrirtion with respect to Informatinn sources and

exporlences,

¢ = |f the question of Information sources Is overtly open,
then mark this item. 1s there evidence that multiple
sources, or different and differing sources, are being
used.or referred to? Is there argument or disagreement
over facts and thelr sources? Is there Indeclsion
about which of several avallable sources to use or rely.
wvpon? |f so, mark thls Item.

T accepts and uses Inaccurate Information.

a « T parmits o mistake or Inaccuracy (his or p's) to go
unchatllenged or unnoticed.

b = T mispronounces or misspells a word without later
correcting himsalf.

T hélbs p discover and correct factual errors and lnaccuracies.
8 = T asks Q which leads p to discover his own error.

b« T has p try out or test his suggestion to discover its
lack of vaiue or tnappropriateness.
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e = Qs ek 0¥ Ltaw IF ¥ moraly corrects!! errors for
p by saying, 'Wrong'' or "No'' or "Try agaln,"’

d = Do got mark this Item If T merely shows or talls p the
correct answer,

LU 39. T permits formatlon of misconception and overegenorallzation,

a « Very simllar to Item #29, except that this one emphasizes
subject matter content rather than the styls or panner
of the statement. .

b - T dbullds a misconception or oversgenerallzetion #n'the
course of hls lecture, explanation, or I1lusgration
of the subject matter,

¢ = T repeats (hammers homs or drills I[n) factus) Inaccuracles
Into a larger misconception. ‘

d = T grossly oversimplifies a concept, or "cuts corners’
with respect to the precision and completenass of
concept formation,

T commits or permits the use of faulty reasonlng to

reach unwarrgnted conclustons; f.e., T fs gulity of
bad thinking or fuzzy thinking and turns out a wobbly

produst.

i 40. Y questions mlsconceptions, faulty loglc, umvarranted

B conclusions .,

T uses standards of sclentific thinking or rules of .
toglc as criterla for accepting conclusions or summary
statemonts .

4 -

b » T does pot confuse folklore with fact, and points out
the difference to p.

T attempts to establish reason rather than falth as the
proper basis for determinling the truth of subject matter,
d = T ldentifles superstitlon or propagands for what they
are, cuestions their use, challenges p to see them

as such.

E. Evaluation

The Issve In thls section of the TPOR Is between external and
internal evaluation, tescher evaluation vs selP-avaluation, whether
or not p Is forced to rely on outside authority to evaluate himself

or his work,

Full Tt Provided by ERIC.
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T passes judgement on p's behavior or work.

a = T tells p he 1s ""good'! or "bad,''or that his Ideas or
behavior is ‘'good'' or “bad."

b« Y assumes the role of judge In the situatlion,

¢ = T encourages p to go ahead with nods and smiles, or
discourages him with faces and frowns.

T withholds Judgment on p's behavior or work.

a8 = T refuses to act as Judge, avolds comments of elther
acceptance or rejection, remalns noncommittal.

b = T, when asked for evalustion, says,''What do you think?"
or 'hy don't you declde for yourself?! or “Try it and
ﬂnd out."

¢c~*7 forces evaluation back onto p.

d =T asks for a suspens lon of Judgment pending additlonal
evidence,

T stops p from golng ahead with plan T knows wi1) fail,
a = T prejudges p's efforts.
beT says "Pontt do thatl" or “If you do that, such snd

such ln sure to happen’ or "'You wouldn't want to make a '

mistake, would youl!!

¢ = T shows dlsiike or intollerance or fear of errors,
mistakes, acclidents-~and trles to provont their

happening.

d = T disconrages risk-taking. Prevents actlons which are
n.t likely to succeed or turn out well., T Is no
gambler and will not permit p to gamble elther,

Y encourages p to put his ideas to a test,
8 = Y says,''You'! 11 never know unless you try It."

b e frr;aites the sclentific test the basis for truth finding
rather than the word of authority.

c = ¥ glves p 8 chence to discovar by experiencing actual
effects, whether his cholce of thls rather than that

was 8 Judicious one.

230.
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d = T permits p to go ahead with plans based on foresight,
observation, and consideration of several alternatives— A
even when sure thelr judgment Is mistaken. -

. @ = Guesses or [deas are tested by acting upon them,
45. T Immediately reinforces p's answer as ''right' or 'wrong."

a = Distinguished from item #41 by the difference between
'good and bad" end ''right and wrong.'

b « T quickly evaluates p's work as correct or incorrect,

¢ ~ Never leaves any room for doubt-=-or thought==as to how
well p Is doing or whether he Is on the right track.

U6. T has p decide when Q has been answered satisfactorily,
a = P evaluates his own answer or work.
b = P decldes when work is finished,

¢ = ¥ asks, '"Are you satisfied with that answer?" or '‘[s
there more that needs to be done with Ft?

47. T asks another p to glve answer if one p falls to answer
quickly.

a « T moves from p to p in search for the right answer.

b = T does not walt to give p time to mull thing over;
instead, Insists upon an immediate response.

48. T asks p to evaluate his own work.

a - Similar to #42 and #46, with emphasis upon evaluation or
Judgment with respect to ''goodness," ''adequacy,” or
appropriateness .’

L
b« T asks p to say how well p thinks he is doing or has done.
¢ = T asks p If he '"l11kes" what he has done.

49. T provides answer to p who seems confused or puzzled,

a -7 tells p how to spell, pronounce, or say a difficult
word p Is stunbling over.

b~ T corrects p by substituting rlghf answer for p's
wrong answer.

ERIC
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¢ - T expléins or illustrates corract answor to olear up
confusion for p. .

d - T gives answer to p "on a.platter,”
830. 1T gives p time to sit and think, mull things over,

a2 - T waits pationtly for p to respond, doesn't rush him
or move quickly to another p for right response,

b - T lets p struggle or "sweat it out."
F. Difforentiation
) The next seven itews indicate the extent to which the teacher
provides for differentiastion of tasks to meet the interests snd
abilities of pupils.
81, T has all pupilr working at same time.

& = Attontion of the group is focused on T, or on the
same object, question, or lesson,

b - Group watches or listens while p or T ‘tslks, reads, .
or denon.trltes for the group..

© = The idea, topio, assignment, or lesson is tasicelly
the same for all pupils, even though one p is singled:
out -from time to time to recite, perform, eétc.

2. T has different p working at different tasks.

8 = Pupils work in small groups 6n different problems.

b « Pupils work alone on different assignments, problems,
or tasks,

¢ - Do not mark when pupils are simply working quietly at
thelr desks on same general assignment--such as arith-
sotio proble-., or next five pages in a book, -

83. T holds sll pupils responsible for certain material to be
lesrned.

& = T reminds group that they will be tested on such end such,

b - T sots o time limit or "due date" for finishing sn
assignment,

¢ = T reminds p that he is only one who hasn't finished his
assignment. .

[-9
[ ]

T scolds p for not learning material assigned to the group,

: e
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T has p work Independantly on what concerns p.

a = Another expression of Item #52, with speciel emphasis
on latérest or goncern. - P

b = Based on the assumption that no more than a handful of
youngsters can ever be ganulnely Intarested In or '
concerned with the same thing at the same time.

¢ = P Is permitted to ''go hls own way,'' withdraw from meln
group and ‘'do hls own thing."

T evaluates work of all pupils by & set standerd,

o = Often accompanlies Items #k), #45, AuY, ¥49, #51, H#53.

b « Often accompanles Items #21, #23, #25. '

T evelustes work of different puplls by dIfferent standerds.

o = T accepts work of varylng quantity or quality without
negatlve comment or comparison.

b = T obvlously or delibsratoly pralses & ‘'slow" pupll for an

achievement which would go unnoticed when done by
brighter puplls.

¢ = T pushes some p beyond standard accepted for other
pupll or pupils.
6. Motlvaticn, Control
T motivates p with privileges, prizes, grades .
8- T tells puplls they wil) lose rlghty prprivileges 1t they
don't do what T wants them to do.
b= T bribes p.

¢ - T awards or offers privilege or prize for success, or
daprivation of seme for fallure.

d < T glves p's work @ rgrade' or ‘mark."

T motivates p with Intrinsic value of ideas or activity.

o < Opposite of #57.

b « T shows anthuslasm for Ides or activity, and encoursges

p to share It with him.
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¢ = T focusss attantion on the worth or value of an ldea
or sctivity [tself, rather than Vsugsr coating't It
or making {t merely a mesns to something the pupl!
does value or prize.

T approaches subjsct matter In direct, business]ike way.

8 = T makes ''tearning something'’ or "lesson gatting' the
cbvious purpose of an sctivity.

b = T brooks no deviation from preplanned purposes of the
daye=goes for it In ¢'beeline.”

¢ = T says, ""Turn to page so and $0," “Begln hare and do
this until...," otec, stc.

T approaches su.bj.ect matter In Indirect, informal way.
| » T provides a nunber of alternative approaches to

subject matter, gives choice, provides time to explore
or itfiddle around with It :

2 « Often goes with Items #12, #1b, #iS, #20, H22, #28,

#32, #36.
3 = Do pot mark this item simply because T's manner, dress,

‘or ‘speech is relaxed or casual. Remember only infor-
mallity with respect to use of subject matter counts here.

T Imposes external disciptinary control on p.

s = T scolds pupil or otherwise admonishes p's behavior.
b-T tells puptl to M'sit down" or ''be quiet.”

c » T shakes finger at, grabs, or even strikes pupil.

d « T “blows the whistle on' p's behavior, Invokes &
rule, metes out punishment or consequences.

T encourages self-discipline on part of p.

a = T asks p about his behavior, calls for him to examine
his behavior In terms of his purpose.

b7 provldés opportunity for p to correct or alter his
own behavior,

¢ = T asks,'Is that what you want to do?'' "Does that
pother youl! etc,
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TEACHER PRACTICES OBSERVATION RECORD*
DIRECTIONS

the Yeacher Practices Obsarvation Record provides a
framework for observing and recording the classroom prace
tices of teacher, Your role as an observer is to watch and
Visten for signs of the sixty~two teacher practices Visted and
to record whethsr or not they were observed, WiTHOUT MAKING
gg:g?!::: AS TO THE RELATIVE IMPORTANCE OR RELEVANCE OF THOSE

| . )

There are three (3) separate 10-minute observation and
marking periods [n each 30-minute visit to the teacher's
classroom, These are indicated by the column headings I, 11,
and |11, During period 1, spend the first 5 minutes observing
the behavior of the teacher, In the last § minutes go down the
Ltst and place a check (V) mark in Column | beside all practices
you £8w occur, Leave blank the spece beside practices which
did not occur or which did not seem to apply to this particular
observation, Please conslder every practice listed, mark It

" or leave It dlank, A particular item is marked only once in

a glven column, no matter how meny times that practice occurs
within the 10-minute observation period, A practlice which
occurs a dozen times gets ons chack mark, the same as an item
which occurs only once,

Repeat this process for the second i0-minute period,
marking in Column 1], Repeat again for the third 10-minute
period, marking in Column 111, Please sdd the tota)l number of
check marks recorded in Columas 1, 11, and 111 for each
teachsr practlice and record In the column headed TOT, There
may be from 0 to 3 total check marks for esch jtem.

month :iay year
* Name of Teacher .
city stete
School
Name of Observerejudge
Grade Subject

*Bob Burton Brown, University of Florida, Gainesville,
Florida, developed this instrument.

235,
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TEACHER PRACTICES OBSERVATION RECORD

]

P TEACHER PRACTICES
TO\Jt TINT. A, NATURE OF THE SVTUATION

occuples center of atteation,

makes p center of attention,

; makes gome T [ center of p's attentjon, .
k. T mokes dolng something center of p's attention,

Bl

Ll = -
5, has p spend time waliting, watening, listening,
L. 6, T has p participate actively,
. remains ploof or detached from p's activities,
T .Y foins or participates ln p's activities,
{ 4 . discouraqes or prevents p from expressing self freely,

1 10, T encouragqes p to express sett freely,

8, NATURE OF ThE PROBLEM

N otqaniles learning around Q posed by T,

N orgartzes learning around p's own problem or -

.V prevents situation which causes p doubt or perplexity,

.V Involves p 1n uncertaln or incomplete situation, -

o . Y steers D away from "hard' § or g[‘gbiem,

>, _J 1eads p to Q or problem which ''stumps' him,

}. T emphasizes idealized, reassuring, or Ypretty" aspacts
of toplc,

18,7 T emphasizes reallstic, disconcerting, or Vugly'l aspacts

: of topie,

[ 19. T asks Q that p can answer only 1§ he studied the ,

-—u—-—i-— — lesson. — Coy

20, T asks Q that is not rcadily answerable by study of -
lesson,

:
___4___4__ €. DEVELOPHENT OF |DEAS
21, 7 sccepts onty one answer 33 being correct,
22, T permits p to suggest additional or alternative

o

IJT

. . nswers,

[ 23, Y expects p to come up with answer T has in mind,
2h, atks p to judge comparative value of answers or

L___ suqqestlions,

| . _125. T expects p to '"know!' rather than to guess answer to @,
26, T encourages p to guess or hypothesize aboul the

. L_‘_l_ unknown or untested,
7. T accepts only answers or Suggestions closely related .

_,____L o topic,

| 28, Y entertains even ‘wild or far-fetched sugqestion of p,
29, lets p '"get by" with oplinionated or stereotyped

L | answer, .

. } | 30, T asks p to support answer or opinion with evidence,

O

FRIC
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L, AR D, VSE OF SUBJECT MATTER
31, T collects and enalyzes subject matter for o,
32, T has p make his own collection and analysis of

_ ublect matter, .
33, provides o with detalled facts and information,
15, has p [ind deteailed facts and informetion on his
omn, N
S, rellies heavily on textbook as source of information,
. makes o wide range of information material available
s agcepts and uses Inaccurate Information,
. halps p discover and correct factual errors and
- Inaccuracies, - .
319, T permits formation of misconceptions and ovar=
generalizations,
40, T questions misconceptions, faulty logic, umvarranted
conclusions, ) -
] E. _EVALUATION
bt a8sas _judqment on p's behavior or work, ———
ke, withholds judgment on p's bahavlor or work,
L3, stops p from going ahead with plan which T knows
o will fatl, ——
Bh, T encourages p_to put his Ideas to a test,
45, T immediately reinforces p's answer as 'right' or
"wrong.'!

LE, 1 has p decide when § has been answared satisfactorily
47, T ssks another p to glive answer if ona p falls to
nswer quickly, .

) ) . . a3ks p to evatuate his own work,

. . _ L9, T provides answer to p who seems confused or purzled,
' : 80, gives p time to sit and think, mull things over,

F, DIFFERENTIATION

. Sl has 81l p working at same task at same time,

S2, T has different p working at different tasks,

$3. T holds all p responsible for certain material to bde

- earped, : —

4. T has p work Independeritly on what concerns p.

55, T evaluates work of all p by & set standard

§6. T evaluatas work of different p by different
standards,

—

——

G, MOTIVATION, CONTROL

$7. T motivates p with privileges, prizes, qrades,
58, T motivates p with Intrinsic value of ideas or

activity. -
$3. T approaches subject matter in direct, business-iike

wWaY .

0.1 approaches subject matter in indirect, iafurmal way,
b1, T imposes external disciplinary tonteol on p,
2, T encourages self-discipline on part of p,

- ——

—

i
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Appendix A

Florida Parent Education Program*

Program Description

*Greenwood, Ware, Breivogel, Proposal for Continued Support of a
Follow Through Model Approach, February 15, 1973, p. 1-29.

o
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PART I - PROGRAM DESCRIPTION

.

1. Definition of the Sponsor's Approach ‘

A considerable body of research literature indicates that a major
source of a student's pattern of achievement and motives for achievement,
88 well as his personality stiucture, is the home in which he grows up.
The behavior and attftudes of his parents, as well as the nature of the
physical setting and materials provided, have a direct impact on his
behavior before and during the school years. In particular, three
elements of the home may be categorized: demographic factors (housing,

. inconé, ethnic membership), cognitive factors, and emotional factors "-The
cognitive variebles might be further defined as the amount of acadenic

- guidance provided, the cognitive operational level and style of the
parents, the cultural activities they provide, the amount of direct
instruction they engage in, their educétional aspirations, their language
structure, the frequency of language interaction, and the intellectualigy
they provide such as in books, magazines, and th§ like.

The parental emotional factors may be conceived of as the consistency
of management and disciplinary patterns, the parents’ own emotional
security and self-esteem, their bellef in internal versus extemnal control
of the environment, their own impulsivity, their attitudes4toward school,
their willingness to devote time to their children, and thejr patterns of

1,2

work, These factors operate in all homes, regardless of social class

1Gordon, I.J. (Ed.) Reaching the Child Through Parent Education: The
Florida Approach. Gainesville, Florida: Institute for Development Of
Human Resources, 1969,

2Gordon, 1.J. The Florida Parent Education Program, Gainesville,
Florida: Institute for Development of Human Resources, Aug. 1970, 14 pp.

dupl.




or ethnic group, 1If theso factors contribute to child performance,

then one phase of the educational program should bo the education of
parents to be avare of and use their talents to increase the achievement
motivation, intellectual hehavior, and sclf-csteem of the chitd. The -
Florida Parent Education Follow Through Program, therefore, was designed
to work directly in the home, so that the home situation might lead to
better school and 1ife performance. Most parents are good parents,
interested and concerned about their children, with high hopes for them.
All parents .-n continue to grow and learn ways to work with their children
which helps them in school and 1ife. The Florida Program assumes that
parents are adequate; it is designed to enhance this adequacy.

Not all of the child's behavior, obvléusly, is a function of the
home, The school certainly plays an integral role in the intellectual
8nd personality development of tho child. The same cognitive and emotional
factors listed above for parents apply to teachers. The nature
of the curriculum, the mode of teacher behavior, the classroom ecology,

- all influence not only immediate behaviér‘but also patterns of behavior
for the future. Any program of sound education needs to work not only

in the home but also in the school. The Florida Progranm provides ways

of changing the classroom organization, teaching patterns and influencing
the curriculum in a Follow Through classroom through (1} the use of
paraprofessionals; (2) the development, by the teaching team (teachers
and paraprofessionals) of appropriate home learning activities groaing
out of the classroom program, and the parents' desires and needs: and
(S)lparental involvement. This Florida Program is not, however, oriented
to the classroom in the sense of an organized curriculum, It is not a

prescription for the organization of either the physical setting or the
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chronological arrangement of the classroom ddy, nor does it require

~ specific teaching acts on the part of the c¢lassroom teacher. Neither

does it provide recommendations for classroom discipiine or child manage-
ment. Our.belief is that as teachers get involved in working with
paraprofessionals from the community, interact with parents, plan for
both the dovelopment and delivery of home learning activities, receive
feedback and suggestions from the home, theyibill examine their classroom
practices, curriculum emphases, teaching behaviors and modify these
appropriately. We see teachers as professionals who do not need to be
told every action, but who are able to grow as a result of program
participation.

The program emphasis is on (1) the development of nonprofessionals
as.parent educators, and as effective participants in the classroom
teaching process; (2) the development of appropriate instructional tasks
which can be carried from the school into the home to cstablish a more
effective home learning environment; and (3) development of parents as
partners in the educational program for their children.

The Florida Parent Education Program has as its major elements:

A. The use of mothers from the Follow Through community as parent
educators (see Appendix A).

1. The parent educator functions as a home visitor to the homes

of the children in fhe classroom in which she is working.
a. The parent educator working with the teacher develops
hoise learning tasks which are used with small groups of
children or individuals in the classroom and with mothers

during home visits. During the home visits she teaches the

RIC
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mother how to teach the home learning task to her child{ren).
Part of this parental instruction is aimed at increasing the
quality and quantity of parent-child interaction in an educational
setting. Over the course of the school year the‘parent educator
assists the mother in the utilizations of Desirable Teaching
Behaviors (see Appendix B) while teaching the children. |
Both teacher and parent educztors are taught procedures for
the development of teaching tasks. The parent education activity
consists of periodic (preferably once a week) home visits in which
the major activity is the demonstration and teaching of the mother
. in tasks tliat have been devised in school to increase the child's
intellectual competence and personal and social development, A
set of criteria (Appendix C)} is used by the teaching team in )
both the development and assessment of their materials, Responsi-
bility for task development rests in the local community. In
each community, a library of home learning activities has been
developed which can be used by any Follow Through teacher,
regardless of grade level, when the activity matches the child
and home. A learning activity (task) may be used for many childzren,
or may fit just a few., These tasks are developed to enhance not
only the cognitive or academic development of the chiid, but aiso
to strengthen the arent-chiid bond, to involve siblings, both‘
older and younger, in the Folluw Through child's learning. They
are not "homework', but game-type supplements. They are not
designed as "remedial work" nor are they to be seen as serving
"problem” children. They are for all children in the Follow

Through classroom, As a part of the demonstration in teaching,




the paront cducator helps tho parent understand the purposes

of each task, how to perform it, and how to estimate the abllity
of tﬂo child to complete the task. But tasks are not a one-way
street, The parent educator not only encourages the parents to
develop their own adaptations of the material, she also actively
solicits from tho parents their ideas about activities which
have worked for them, their suggestions for future tasks, and their
vi?ws about scheoling., These, in turn, are used by the Follow
Thfougﬁ teachers and parent educators in the creation’ of new
activities, with credit given to parent-originators. In thié
fashion the school is jinfluenced by the home, and the parent is
enhanced.

b, The parent educator collects data on the effectiveness and
degree of utilization of the home learning tasks.
¢, During her home visits, the parent educator proQides mothers
with information about educational, psychelogical, soclological,
medical, dental, nutritional, and welfare services available to
children and families in the community. She elicits suggestions
for tasks from the parents. She informs the mother about the
Policy Advisory Committee (PAC)»activities, and encourages her
participation in them and in classroom activities.

2. The parent educator functions as an instructional aide in the
classroom.

a, The instructional role of the parent egducator carries with
it technical functions which are designed to supplement the
instructional program in the classroom and home. ‘

b. The parent educator serves in liaison between the classroams

'El{lC
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Insert on Pago § after the paragraph numbered ''C'',

The typical home visit lasts a little over thirty minutes from
the time that the parent educator enters the home to the time that
she leaves (travel ti}ne not included;. In making the visit the
parent educator should engage in the following activities. (1) She
should obtain infor;ation from the mother on how last week's task went
when the mother taught it to ghe child. (2) The parent educator should
teach and demonstrate this week's task to the mother in the same way
_ that she and the teacher have prepared for the mother to teach it to
the child. (3) The mother should then teach the task back to the parent
educator who role-plays the child. (4) Following this the parent
educator should obtain home-school and other information from the parent
(e.g., information concerning PAC, comprehensive services, ideas for

-new tasks) and respond to questions and concerns that the parent might

have. (5) As soon after the home visit as possible but after leaving the '

home, the parent educator should fill out the Parent Educator Weekly
Report Form (PEWR) which summarizes the visit. Upon returning to school
the parent educator should have a brief conference with the teacher
concerning the home visit, thus promoting a continuous flow of current
information between the home and the school. This information should
then be used by the teacher and the parent educator when they plan for

the next home visit.




teacher and the homes in which she works. She will assist
tho teacher during grdhp parent meetings and during parent
conferences, |
In the classroom, the parent educator serves as & teacher
auxiliary implementing 1nstructiosal'act1v1ties through working
with individuals or small groups on various learning tasks. A
basic element in the Florlda Program is the recognition of the
paraprofessional as a member of the teaching team, Unéer super-
vision, parent educators perform a wide range of activities in
the c¢lassroom, and are not confined to housekeeping, c¢lerical or
child care duties. Basic to the creation of sound heme learning
tasks is a knowledge of the child and his behavior in the class-
room. ‘By working with the children on school activities, the |
parent educator comes to know them. She thus can, after planning
with the teacher, inform parents sbout the progress of the child.
The parent educator spends about half her time in home visits;

her load being half the families in the class. Her remaining time
is spent’at school, working in the classroom, planning with the
teacher, reporting to the teacher about her visits, and partlcipating
in inservice education. In several communities, organized staff
development programs in local institutions of higher education
offer the paraprofessional addicional opportunities for personal
career development.

B. A key person in the program is the classroom téacher (see Appendix

D). She suéervises the classroom work of the parent educator and assists

her in planning and implementing the parent education activities, She,
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with the assistance of the parent educators, develops and selects the
home learning tasks. She plans with the parent educator before tho
visits (seen Appendix E), and rcceives her report afterwards, In order

to perform thesu duties, the teacher needs additional planning time,

“and many of the,communities have built such time into their schedules.

Further, the teacher receives effective technical help from a second
or‘third adult in the classroom in cartyiqg out the general goal of
feaching each child, She finds that there is increased parent under-
standing and support for her efforts. She also leafns ways to work

with other adults which increase her professional competence.

C. The task specialist works with teachers, parent educators and
parents in the development and aelivery of home learning tasks. Appendix
F states the role, and Appendix G indicates the various ways in which‘ |
these tasks are generatéd and processed,

D. The Florida Parent Education Program cannot be seen as only felating

to the parental involvement section of the Follow Through Program. It

serves to tie together the instructional section and parent involvement

section. We see parents as working partners in the schools and in the .

development of ‘their children. By using the parent educator in the class-

room and as a home visitor, we hope to establish increased communication.
Knowledge of the home on the part of the school and the school on the
part of the home should facilitate an increase in partnership activities
that enhance both parties.

Parents are encouraged not only to visit the sﬁhool and the classroom,
but to take part in working with children in the room. Parents are not

seen as observers or bystanders, but as people who can contribute to

7
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the education of all children., Thus, in a room the teacher may have
several adults carrying out a variety of learning activities. She bet
then, better able to assess and meet individual needs because she is
freed from the tyranny of large class instruction, and from the myth
that children only fearn when the teacher is teaching. She learns, th
the creation of all home materials, ways to reorganize her classroom fi
individual and small group learning.

Critical to the entire program is the role of the PAC. The Floride
Progran stresses that parent education in its highest form means that
parents share in‘the decision making processes, and learn effective
means for influencing the learning situation in school as well as at
home. As shown in Appendix G, the PAC is involved in task development
process. Also, the PAC is involved in budget activities, afx‘receives
consultant help and information on the regular monthly coqsultant visits
¢0 that they can truly share in decision making processes.

E. The goals of the Florida Parent Education Program are as follows:

1. For parents

a. Increase parents' competence to teach own child.

b. Increase the amount of time spent with the child on
educational-recreational activities.

¢. Increase attendance and participation in school and class
functions.

d. Raise the parents' feelings of interpersonal adequacy,
competence.

e. Increase parents' skill in relating to school, participating
in PAC.

£f. TIncrease the feelings of internal control over one's life.




T

2. For children

a, Ralse the lavel of self-esteen.

b. Increase cognitive development, ability to ask questions,
to know evidence, manipulate materials, use abstract
language, solve concrete problems, organize information,

¢. Increase achlevement motivation.

d. Increase respect for and acceptance of other children,
other ethnic and social groups.

e. Increase initiative and self-direction.
3. For classroom and school

8. Increase teachers' skill in classroom managouoﬁtrof other
adults (paraprofessional and parents).

b. Increase the teachers' skill in constructing focused
curriculum materials (home learning tasks).

¢. More individualized instruction through use of other adulfs.
; and home learning tasks. ,

d.f Develop differentiated staffing.
e. Increase parent educator's skill in working with parents,

f. Increase parent educator's skill in working with individual
children and small groups,

g. lncfease parent educator's skill in‘plannlng with teacher
for both home and school.

h. Increase parent educator's self-esteem and sense of internal
control.

i. Help teachers' morale.

j. Provide a model of home-school relationships for subsequent
use in the school system,

The above goals should be viewed as broad long-range statements

of the sponscr's objcctives. As the pivgiaw has evoived, the objectives

" have been translated into more specific, measurable ter.:. See Part

IT of this proposal for the most current statement of short-term objectives

in measurable terms,
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Appendix B

The following quotations were taken from taped interviews with the parent

educators at the end of their participation in the Follow Through Research and

Development Program,

What changes or effect did you observe in children as a result of their

being in this program?

1 found that since they know they have three people in the clas&foon they
open up mere. They ask for more help than--like Iudid when I was in school
because [ would know the teacher didn't have time. They seem to want to ask
more and want t¢ talk more, and sometimes when I visit a home and the child is

. there, it's almost as though he's afraid to talk, and maybe that's because
- parents don't really understand how important 1t>is to listen to them. They

'are,different in school than they are at home.

You can kind of really tell the difference if the child is working here
at school and working at home too. He just acts differently than one that is
; wbrking here and not working at home. He is more interested in what is going

on at school.

There was this child, this black student who was very withdrawn from the

teacher and 1 guess by me being black I was abie (o cuamunicaty more with him.

We were effective with our program with some middle income people, eSpecially
children that are considered slow learners by working with the parent and with
_the child and the teacher all cooperating together I think the program made a

difference.

O
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I know that there are several kids in our class who last year hated to
80 to.school. The parents were really worried and I received comments like,
- they have never seen them the way they are now because it secems like they enjoy

going to school and they lock forward to my coming to their homes.

The children know that you are going into the home and I think they are
better even in the classroom because they feel like you are talking with the
parents and they feel like the parent is going to be close to you and even closer '
to the school. And I think the program does bring the parents closer to the

school. That automatically affects the child,

Some of the kids come from homes where affection is not shown, and when
they come to school I am there, and maybe I am the person who can give affection

to this child, which I have done.

In the classroom I think it gives the children a good feeling to know that

_there is someone there when the teacher is busy with a group, that there is

someone there they can depend on for help.

I do see a lot of changes because at the beginning of the school term we
had kids who wouldn't talk. They weren't open at all. And, some of them were
very slow and I think through us they have more confidence in themselves, just
from a kind word or a pat on the back just talking to them and getting them off
by themselves, just the two of us mayde, and talking to them and reading them
stories and getting them to talk. This has made them talk more and really come

dut of their shells.
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3.

What changes or effect did you observe in parents as a result of theis

participation in this program?

I think the program has provided a good understanding to the parents
About the school and its teachers. It has improvod the understanding between
parent and child, and it also has prévided a need for participation. Now some
of the parents seem to be more concerned about the child, what the child is
doing in school, and in what ways they could help the child improve in certain
areas, And, with taking a learning activity into the home I think it helped
make the parent become more aware of some of the different activities that were

being taught in the classroonm.

By making visits to the parents' house, then the child knows that I am
_concerned. Then his mother says, "Well, if she's concerned absut my child, I'm

: going to be more concerned about my child too, so I'm going to have to stick in

heie with her in order to show my child that we arv all interested and concerned

" about him."

Parents havea little more condidence in the teachers, and as a whole I think
the majority of them enjoyed having someore come into the home to maybe let them

know what was happening in school if they weren't able to get out.

I think parents kind of feel that the children aren't being neglected--

maybe they weren't before, but they didn't know that.

A lot of the parents more or iess shy away from teachers and classrooms so
"1 feel that Follow Through, parents working with parent educators, and parent
educators going out into the homes has really stimutated a lot of parents to

- feel the need of being more involved.
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Some of my parents said that there ﬁasU§$me.change because if we weren't
taking the home learning activities into the home that they wouldn't have taken
the time that they did to work with the child. They got an opportunity to see
for themselves that the things they took for granted that the children knew,

that sometimes they didn't know them.

Most of the parents that 1 work with really want to see their child get
" the best, and a lot of ;he things that we carried in may have seemed simple but
it was something that the parents really overlooked or they didn't have time or
just didn't think about working with the child, and when we carried these things
" in it was something else they learned and something that they didn't expect to

teach the child.

Some parents want more tasks so they can continue and even make some
themselves and work with the child because they feel it is really helping the
child and it is helping them. It's giving them more patience to put up with
the child.

At one time the parents didn't feel free to come into the classroom, and
if they came into the classroom they would just sit around and do nothing. Now
that we have tried to have something for the parent to do, and eﬁcouraged them
to come to the schools, and listen to them and let them do what they want do do,
they really look at the school a little bit differently like maybe that was the

child's second home.

The home visit helps the parent understand the child better and the school
situation in general better about what's going on in the classroom. So many

times when the child goes home he doesn't tell the story exactly as it is.
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The parent educator going ihto the hoze helps the pafent understand what's
going on at school and our goals too. If the child needs to do homework, the
parent educator can take the message and explain to the parent how to go

about helping the child and as a result the child usually benefits,

One particular parent didn't want anything to do with the program and
she kind of gave me the cold shoulder every time I went there., On my third
or fourth visit she was willing to try one of the kinds of things that I had
and once she tried it, and she did do it with the child because the child came
back to school talking about it--this is how you really can tell just what's
going on--and the mother sent me a note giving me a definite date to come back.
After--at first she didn't know what it was all about and how could it do
anything for her and her child because they were more progressive children
and she talked about her degrees--but once she found out that this gave the
child time to spend with her and for her to spend time with the child, then
she turned out to be really one of the best parents that I had. I think that

was one of the best things that happened to me.

I think the program will affect parents because if they took enough timi
to let us come in they are really going ;o think about it at some point., I had
some parents who were very shy and 1 even offered to go pick them up and bring
them into the classroom to work and they got a different point of view of the
classroom because they knew what was going on and they went on.trips and things;k
and they really did like school. They might think school is something where
you are here and you just have to learn but there are different ways to leam

and [ think they understood more about this.
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Some of the parents became aware--well, really after the Home Environment
Roview'-ﬁan interview form given to the parent by the parent educator) that they
should buy books for the children because some of them answered that they didn't
have tooks in the home, or dictionaries, I think this made them aware that they
really needed some things in the home. Afterwards, in several of the homes, I

did notice books.

In a lot of learning activities that were taken into the home we had to
use books, and we had books in the task library at the school, and we took

books in and asked them if maybe they would buy books,

I've had some parents that I think the program did them more good than it
did the child because some of my parents didn't have friends to come in and I
was just a person that they could talk to. This was something they looked
forward to each week for me to come in and it would just like lift a burden

off of thenm.

One parent that I visited told me she couldn't do the games or she didn't
have the education to do them, I think my best experience was when I was in her
home and could see how much she actually learned because when 1 Qould go back
on my next visit she would have the games all ready for me and she would show
me what she and the child did, From that I really knew that she had learned

from the gane.

We had quite a few foreign parents in the program this year and at first
when I went into the homes they would--when 1 asked a question--always refer
to their husband to answer. They were hesitant about answering bacause they

thought they would misuse the English and by the end of the program I couldn't
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get'out of the homes they were talking so much. I really thought this was good.

Also, some of the parents were taking courses trying to speak English much better.

Do you think that this program made a difference in the school or changed

the teachers in some way?

»
Well, 1 think the Follow Through program has made a great difference because

it has helped the teachers in the classroom to do other things when the parent

educators do certain things in the room to heip the teachers out. For example,

the teachers may have more than one reading group, and the parent educator would
. take a group and the teacher would take a group and that way they could get the

reading groups done.

Another thing about this program which was very beneficial--once you get
in the home you see certain things or conditions that exist and you can see why
~a child isn't putting out as well as you think he might be able to put out, if
' certain conditions didn't exist. This is one way you can really help the child,
For instance, if you go in and see that the child maybe doesn't have proper
¢lothing or maybe some other things that you might observe while visiting, you
could see why this child is not really putting out at school. So, when you go
in, this is one of the things that will give you help in understanding why the
child is not doing what he is able to do. By working like this you come back
and talk with the teacher and many times the teacher will change her attitude

about this particular child.

The teacher feels she has had a lot less problem with discipline with the

children because there are three of us there and we can see what is going on.
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And, just think, if they have a problem they don't have to wait until the
teacher is not busy, they can come to one of the parent educators and we can

help them with their problens,

I haven't been lnvolvéd with kids to this extent and 1 think it's good
. for the school's morale and for the teachers and for the students themselves,
and the administration. [t helps them to get a lot of the information that they
wouldn't crdinarily get and then when those parents can't go on field tfips or
" ‘something like that they look toward that parent educator. And it really makes
yo&'feel good that you can help make a child’s day a little bit brighter and make

the r going to school a lot more meaningful.

Teachers making home visits with parent educators is one of the best
points about the program., It gives the teacher a chance to visit all the homes
whether or not that child is good or bad, and it lets those parents see that the
people at the school really care, care enough to come to their house to sit down
and talk with them, to tell them about some of the things that they can do or ’
how their child is getting along. I don't think that when we were going into
the home it really meant that much as far as discussing the kids abilities or
attitudes. To some extent it did, but to hear it come from the actual instructor fi

meant a great deal more.

1 enjoyed working with some of the children on a one to one basis--like
teaching them different skills, like maybe using sight cards to teach them
words they don't know and maybe helping one or two with different math skills
that they didn't learn to do. And, we have a machine that we call a "Lahguage
Master” that 1 worked with lots of children on to teach them lots of words and
help them out with different reading skills. This was a help to the teacher

" and children.
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Has your participation in this program changed you as a person?

1 have more feeling for people now than I had before, and it upsets me more
when 1 see things happening to people than it did previously. It seems like
other people's problems do woriy me and 1 didn't know there were so many problems
until I started working with the project. I didn't know some people live the
way they do. I don't get angry as quick as 1 used to and I can éccept criticism,
and I also can work with people much better since I have become a parent educator.
I think seeing so many problems in the communities and seeing that people really

just needed a friend or someone to talk to, and not somebody who was very grouchy

Jrp——-

or critizing them--maybe this is all they have ever heard, criticism;léo I think
. being a parent educator has taught me to be a better person and to get alohg with

people.

I feel more confident in myself and I understand the situation that is going

oh in the classroom.

1 think the job has been very revarding to me and my family and for a lot
of the parents and children that I have worked with., 1 have learned a lot. I
feel more confident in myself. Having taken courses at Santa Fe I know I have
more education now, and 1 am able to talk about things that I wasn't able to

~ talk about before. And, as a person I really feel great.

Attending classes at Santa Fe has really given me a different way of thinking
about society, and a lot of things before I might have blown up at or really felt
uncomfortable with, but by going to some of the classes I have learned to listen

and then to think before 1 speak,

As a person the parent education progrim has helped me to more or less think
i o

of some of the things I would like to Houin the future. Since we had to take the
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Sarta Fe course work and we have a'lot of children that cannot read, I thought
maybe 1 would go into the reading prdgram to help some children learn to read
that don't know how to at this time.

I think if I wasn't a parent educator I probably wouldn't have gone into the
reading field because otherwise I wouldn’t have been involved with children‘
to find out some of th> things they didn't know how to do. But with the help

of the program, it has given me some insight on what I would like to do in the

future.
- Now [ am more interested in goiﬁg to school,

I'm thinking about going into elementary education.

‘@

['m in hopes of working this year and saving the money for next year to

go.on and try to get a degree in elementary education or in counseling.

1 would most of all like to continue working with children, normal or
abnomal, whichever way 1 could help, because I know there is someone out there

trying to help mine.

When I thought about the salary and knew that there was something in my
home that depended upon that salary, ] knew that I just couldn't just go on
the job any time [ wanted to and leave any time I wanted to. I had a job and
the job depended upon me and to get that salary I knew I had to be on the ball
one way or the other. For instance, in the morning time 1 have three children,
and I knew I had to get up and get dressed mysolf and get them dressed, and
leave home at 7:00 a.m. in the morning 1 had to figure some way of getting them
up and making sure they were dressed and all ready to go when 1 got ready to
leave, so 1 just had to make myself do that whether 1 felt like it or not; I

knew it had to be done.
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There are many ways Follow Through has changed me in working with the
children, I have neVe} done this type of work before, only at home and it has
glven me ways and means of how to go about teaching my children. And ! am now
able to cope with some of the problems I didn't know how to g0 about, Working
with the children has given me many ideas of going out into the world and maybe

working with other children,

Bofore becoming a parent educator 1 never took up too much time with

children, only my own. Now I enjoy all children. I have also learned new

SR S s e o

""""tedching and discipline methods which I use at home.

1 can sit and Ilsten to my children better now and just don't jump down
their throats anymore like ! did previously if they didn't do teo well in

schooi. [ can talk to them and my children have become more honest with me.

I see now that education is very importsnt. 1 knew it was important,
but now I am helping my children more to get a better education and I am more
‘aware of the type education they need than previously. But as far as being
close--we were close all the time--but I can see how much more important it

is now.

ﬁow I am able to just sit down with my children and say, "Look, you're
not doing too well in school, and just tell me what's going on, why can't you
do this, or why can't you do that.”‘ I don't know whether I would have been
able to do that or not if 1 hadn't had this kind of job, because although there
were times when the children wanted to talk to me about something and I would

put them off and say "no," or "I’1l see you later."
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I listen and try to seoc--especially if the problem is involving someone
6lse--1 listen to what children have to say and I listen to the problem that
they may have caused and 1 try to reason with them and come to some kind of
conclusions that they won't do it again., I think that by giving them a chance

to make a decision about what's going to happen to them really helps.

I used to really get upset with my own children and 1 have learned to
calm myself down and I found that this calms them down and I tealiy get much

more out of them,

I try and understand my sdn more. I tend to listen to him a lo; nore -
even if what he is saying is kind of irrelevant, but he likes to talk to me
and I like to listen to him so I think the program I worked in had quite a bit
to do with that, I think I would have been just like some of the other parents-«
you know--""1 don't have time" or just ''What are you golng to say--go ahead and
get thkough with it." I think it has helped me better to work and talk and

iisten to him.

In some visits 1 have seen parents throw their children's work in the

trash can;the children come to school the next day and talk about why should

I do anything, my mother throws my work in the trash can. Thi§ lets m2 know
that when my children brought something home I would always préise them and we
would talk about it and talk over a better way they maybs could do it, or tell
them that that was very good but maybe she could have done a little better, but
always look at it and keep it, If 1 ever would throw it away I would never let
them see me. So, | feel like this has been a change whereas, I didn't think it
was very important to really keep my kids work, important to know exactly what
they are doing in school every day. When they come home they always tell me

everything that happened all day in school whereas before they didn't,
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You find out that children are all different, quite different. You
also find out that you sometimes have to cater to some of them and with others

you can just give them instructions and they will go on their own. That is

really about the biggest thing I have found.

I know now that education can't be pushed on children. They have to
understand what thoy are trying to learn. And in working with the program

I have learned a 1ot about how to teach children to learn.

Since becoming a parent educator my concept about children has changed.

1 have a better understanding of what a child needs and what it is to be

needed. I mean it is important for a child to get a good education. -

I've found there's a reason for children doing things now since I've
been working around children and having children of my own. All of them
want love and understanding. You must take time with children. That's what

they are asking you, to take time with "me,”

Since I have been with the program all children's problems look different,
Some people say, ''Well, they just canit learn.' But sometimes it is just that
the child needs love and attention and I found that ! give children more
attention than I did previousl;. I would like to find out what the children's
problems are, whereas before I would just think that child has a problem, and
g0 on. But [ really stop now and talk about it. And 1 don't like to see
children really punished. I feel like some of these children really just

need love and this comes through being in the project.

My attitude has changed about parents-I feel that parents should be

involved in whatever is going on at school. Before I became a part of the
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Follow Through Program}l dIint take any part in school programs, but since
Itve been a part of his program 1tve been trying to go to my son’s school
and take part in things that he is doing there. I've been trying to call
the teacher or go over there to help out when I can, I'm busy but I still
find time to go because you must et your child know that you're concerned
because if ho doesn't think that you're concerned he's not going to be
concerned. He's golng to do so many things and then the teacher calls you
and says your son did this, he says, '"Oh, my mother's not going to believe
that because she's never there anyway. The teacher could be just telling a

tale;“

Khen I was home and not working in the schools, my kids would come
home and tell me something and the first thing I would do was jump down
the teacher's throat, but I have learned that the kids cause a lot of their
own problems. You can really see this and if a lot more parents would get
into the schools--get involved in them, or do something in the schools--
they would be able to understand what is going on in the school and with

the child much better.

1 kind of felt before that teachers would sort of want you to stay
away from the school, although I would go and they didn’t really like it.
1 had gotten a recdrd, you know, about being around the school too much, but
now I feel very comfortable about it, (But I think still some of the teachers

don't appreciate me coming in.)

This program has changed me, because you really don't know what it is
until you get involved. And being on the outside it seems as if a teacher

or the administration is not really doing their job. And then when you get

RIC
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in and you see all the problems that they have to face and you're not real}y
obligated or involved as they are you only have a small porticn of the kids
to work with and with those kids you find that you come in contact with a great

deal of problems but the teacher ‘has to work with the whole ¢lass.

I have a lot more raspect for teachers and for the students themselves
because you very often say, "Well, if I was an instructor I could get that

¢hild to do this, I can get this child to do that,” but it's not that easy.

I felt that maybe the teacher should--that it was the teacher's job to
teach the children and not the parents ar home--I mean academic things, bqt_
I feel now that, you know, I can help my children, too, if the teacher would
just tell me--it seems that I know more about what is going on in the class-
room., It seems that when the children bring homework home it seems that I

know how to do it.

I can understand the teachers and the members of a school Program now
since I've been here. When you hear complaints of the teacher you can under-
stand it, you know, because ydu have been working in here and you know what
theyire talking about. Before I usually always thought they'r9 just saying

that, but now 1 say, "Yes, 1 would agree too, becauase I've been here."

One of the biggest things I think that I've learned is how to meet
the public. 1'd had a feeling before coming to the program that I didn't
know how to meet people and talk with them or relate to them but I found
out over this year that people are all the same. We all have problems in

1ife and youwrproblem may seem like it's the heavy problem although when you
go talk to someone else their problem is about as heavy as yours and you

start feeling sympathy for them all.
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I found out that everybody you cameln contact with had a problem in some
way, It might be a problem you were able to help with and it might be a problem

they had to work out for themselves.

1 consider people more and sometimes--I don't know whether it is just
pressure or not--things can just happen to you that make you not really consider

other peoples' feelings. Since I have been on this job I have been able to

" consider other peoples' feolings more. Before I guess I just didn't care.

In dealing with people you have to deal with their personalitiss and each
individual has a different personality. This year we worked with thirty different =
personalities, then you have teachers', the administrations' and yours, plus the
parents' and this would change you because then your personality has to be flexiblé ‘

so that you can mect the needs of all the people you're working with.

Since becoming a parent educator I have learned to work with all kinds of
people. I have learned to understand a lot of peoples' problems and there was
a time when 1 was quite shy of some people and since working with the prograﬁ‘

I have learned that basically people are the same.

Wy whole feelings as far as meeting new people and working with children
havechanged. 1 got the feeling that I could help somebody, and this is the

thing that I had doubt in my mind about.

1 really think I have changed a lot because I have learned to deal with
different situations, with different peoplq, because you have to change your
attitudes. You go to one house and this parent is one way, and you go to
another and you have to change. I'm more understanding and I can talk with

people better.

O
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Appendix C
Santa Fe Community College
Course Work Related to Parent Educators 1971-72

1. First year 1971-72

During the summer workshops the EPDA directors and coordinator met with

.the Santa Fe Director of Programs to Traln Paraprofessionals to discuss the

goals and training needs of th: EPDA training grant. The Santa Fe director
then spoke with the parent educators about Santa Fe registration requirements
and presented a suggested curriculum for fall, 1971. (See below for copy

of the curriculum.)

Suggested Curriculum. Term II Fall, September 22-Decembor 17, 1971

PY 229 Seminar {n Child Study (Scott) 2 credits
ED 231 Readings and Language Arts in the

Elementary Schoo! (Williams) 3 credits
ED 130 Student Observation (Wiliiams)

(Taken with ED 231) 1 credit
ED 291 Educational-Aide Role: Seminar I (Cherry) 4 credits

ED 111 Lab in Communication Skills (Williams)
(and/or elective) 1-3 credits

TOTAL  11-13 credits

ED 291 consisted of course credit for classroom experience plus seminar or
counseling type activities: There were periodic meetings of Santa Fe director,
his teaching staff, EPDA directors and coordinator to discuss the progress of
parent educators and to re -examine their ﬁeeds.

As the first year developed we moved from defining course work (from our
point of view) to letting parent educators pursue their own career (educational)
goals, Counseling became available summer, 1972 through the GAP (Guidance and
Assessment Program) Center through Char Smith, psychometrist and counselor, plus
paraprofessional personnel in the Center who assisted the parent educators with

scheduling.

O
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2. Second Year 1972-73

In response to teacher 'needs" for parent educators with more skills in
math and reading, and also our desire to see parent educators become more
"valuable” to teachers, we began to explore and identify basic skills that
could be taught to paraprofesgionals. o

The directors and coordinatur met with two members of the University
of Florida elementary education faculty who defincd the following basic
skills that they had found to be valuable in training teachers and also

felt would be appropriate for paraprofessionals.

O
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a, Suggested Lists of Tasks
Institute for Development of Human Resources
College of Education
Gainesville, Florida 32601

A suggested 1ist of tasks that a paraprofessional might be able to perform
to ald a teacher in the classroom,

+

(1) Math Area - Dr. Donald H. Bernard

THE PARAPROFESSIONAL COULD BE PREPARED OR TRAINED TO:

1.

2.

A, _Record Keeping and Testing
)

Help give diagnostic arithmetic tests to small groups of children--
score the tests--record the results on proper forms.

Help give standarized tests to large groups of children at the end
of the year--held score these tests (if it is expected that the
teacher would score his own tests). Record results in permanent
files.

Keep records of all students in an individualized math program--
daily checking of practice work, recording progress on practice,
checking and recording levels tests (pre and post).

Kee¢p attendance, health, levels, parent report, and any other
official records up to date in child's permanent folder. Reporting
attendance to office daily. Reporting non-attendance probably

to teacher. (?4 may be questionable, according to “professionalism"
of the paraprofessional.)

Collect monies: e.g., milk, picture, lunch, field trip, ete,

Can be & worthwhile reinforcement of math lessons on making change,
addition, and/or subtraction, with individual children. (Could

be dajly in terms of milk money or lunch money.)

Xeep children's individualized math folders in order--checking
periodically to be sure they contain what they should and that
papers and materials are not being misfited by children. Chacking
for incomplete or uncorrected works of children. (Report to
teacher.)

B. Materials Development

1.

Help 8 seall group of children design and complete the making of
bulletin boards and displays in math.



3.

S.

Follow the teacher's request for the making of large charts, large
newsprint worksheets, sets of transparencies, ditto sheets, or to
put work on the blackboard for children to read or copy. May need
some training in manuscript writing or cursive for children to read.

Become familiar with the materials already available to the teacher
for teaching math. The paraprofessional should find out what films,
books, filmstrips, transparencies, charts, maps, globes, models,
frames, otc. are available from the resource center in his building.
He should become familiar with materials the teacher has in the
closets, desks, and storage areas around the room. If commercial
sets of prepared ditto sheets are available, the parsprofessional
should become aware of which ones would be used by his teacher.

Be able to make consumable or semi-permanent math aids and games

cut out of tag board, poster board or construction paper and often
laminated such as sets of concentration cards, bingo games, tangrams,
geometric shapes, arithmetic scrabble, clothespin wheels, etc.

when given directions by teacher. Some paraprofessionals may be
able to make permanent models, games or other aids out of wood or
other materials if they are available. The paraprofessional should
be able to repair or replace missing parts of aids or games,

Set up a math interest center (or corner).

C. Equipment Retrieval and Use

1.

2.

Fil1l out an order form requesting equipment, retrieve it, set it up
(threading a projector or tape recorder if necessary), show it (or
play it), rewind, and return any piece of A-V equipment that a teacher
needs to use in tedching math.

Care for all equipment that is a part of the teacher's room supplies.
(Keep clean, report any damages.)

D. Supervision of Children (observing, controling, answering questions)

1.

3.

ERIC
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Supervise small groups of students, working individually or together
on math activities, games, workbooks, etc. Give assistance with
location of materials needed, checking of papers, etc.

Supervise children carrying out math activities in other parts of
school year, building, or on field trips into the community.

Supervision of children working on tapes with earphones.
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E. Tutoring or Teaching Children [at teachers prescription and under teachers
supervision or direction--may be presentation of some new ideas--depends
on skill of paraprofessional)

1. Tutor special groups of children giving drill and practice in learning
math concepts; e.g., using flash cards for practice on tables.

. 2, Teach small groups through carrying out assigned activities prescribed
by the teacher; e.g8., developing measurement concepts by using tapes
and rules to measure parts of a room.

3, Teach a new math'game to small groups of children to reinforce
learnings previously taught.

4. Read or tell a math story.

F. Professional Ethics Training

Know what it means to be a 'professional’ in terms of keeping information
about children absolutely confidential, of being critical outside of school
of practices and other teachers in scrool, of being respectful to other children
and teachers (being free with informalities with children).

G. Behavior Modification

Be a positive reinforcer of children's behavior {use of methods and
practices in disciplining children). This might include how to communicate
with children on their level and how to gain support with children.

What other ways can you think of in which a paraprofessional way be of
help to a teacher in the classroom in teaching mathematics to young chitdren?

¥hat categories have I missed?

ERIC
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Institute for the Development of Human Resources
College of Education
Gainesville, Florida 32601

A suggested list of tasks that a paraprofessional might be
able to perform to aid a teacher in the classroom.

(2) Reading Area - Dr. H. Thompson Fillmer

The paraprofessional could be prepared or trained to:

A. Construct Materials

1. Adapt games such as bingo, lotto, checkers and other
games in which players move a piece over squares to
reach a goal, to teach letters, vowel and consonant
sounds, dipthongs, digraphs, blends and sight words.
Devise word games, games requiring motor-skill activi-
ties, puzzles, riddles and matching games designed to
improve recognition or comprehension skills.

2, Help pupils design and complete bulletin boards and
other displdys relating to the development of reading
concepts.,

3. Reproduce and assemble experience stories created by
pupils into individual booklets that may be used as
teaching materials.

B, Organizing field trips

+

1. List various community resources that might be visited.

2, Having been given places and dates for visits, to con-
firm dates, arrange for transportation, guides, per=-
mission slips and parent helpers.

3. Work with teacher in planning with specialists for art,

music, literary and physical activities related to con-
cepts velated to field trip.

C. Working with individuals

1. Assist individuals in practioing reading skills taught
by teachers at their seats.

2. Supervise pupils working with hardwate or equipment.

[




3. Work with pupils in the library, other parts of the
building or out in the community.

D, Observing Behavior

1. Observe and record the behavior of individual pupils in
particular situations.

2. Systemmatically observe the interaction of pupils and
teacher at the teacher's request.

3. Tabulate positive reinforcement of particular pupils by
the teacher.

E. Reading Activities

l. Read poetry or stories to the class or to small groups
of pupils,

2. Read information to pupils practicing various types of
listening activities.

3. Read directions for specific lessons, exercises or activ-
ities and be sure that pupils understand what they are
to do.

4. Demonstrate appropriate intonation by reading aloud.

F. Keeping Records

1. Administer, score, and record diagnostic or reading sur-
vey tests to pupils.

2, Keep records of pupils in an individualized reading
program and mark progress on record forms.

3. Make appropriate entries on pupils cummulative record
folders. ‘ :

4. Record pupils' scores in teacher's record book.

G. Evaluating Performance

1. Score worksheets, practice exercises and tests comple-
ted by pupils.

2, Analyze stanforized or informal inventories and record
areas of strength and weakness,




3. Review pupils performance of a particular skill to
determine whether or not he is ready to move on to
the next skill, ‘

H. Reinforcing Behavior

1. Be a positive reinforcer of desirable behavior.,

2. Maintain accurate records of pupil's performance
with various types of treatment.

I. Stimulation

1. Direct small group dlscussions and help pupils to
practice various types of listening skills.

2. Lead role-playing activities in small groups.
3. Help small groups solve prbblems through discussion.

4. Work with individuals or small groups in selecting
independent projects.

5. Help-small groups or individuals evaluate projects
or activities.
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b, Comments from Teachers

‘Alachua County Workshop - Summer, 1972

In the 1972 summer workshops these basic skills were shared
with teachers who discussed them and added their comments.

Comments from teachers concerning “A suggested list of tasks
that a paraprofessional might be able to perform to aid a teacher
in the classroom,"

(1) Math Area

A. Record keeping and testing - Most agreed

1. Some felt that the teacher should give diagnostic tests.,
2, Help, but not actually administer standardized tests.
3. Teacher recording so teacher can be aware of performance.

4, '"Keep attendance, health,..official records." This is
usually mandatory for teacher to do.

S, One person should collect money; too complicated with
too many hands. .

B. Materials Development - All agreed

5. Set up math center - "by working with teacher.”

C. Equipment Retrieval and Use - All agreed

Addition: Teacher and parent educator care for all
equipment, etc,

D. Supervision of Children - All agreed

E. Tutoring or Teaching Children - All Agreed

F. ;Professional Ethics Training - All agreed

G. Behavior Modification - All agreed

ERIC
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Alachua County Workshop - Summer, 1972

Comments from teachers concerning "A suggested list of tasks
that a paraprofessional might be able to perform to aid a teacher
in the classroom," ,

(2) Reading Area

A, Construct materials - All teachers agreed.

Additions: Experience charts and drawings

develop vocabulary charts on board, etc, *

B, Organizing field trips - Most agreed, Teacher and office arrange

transportation, ~PE can help with other arrangements. (2)

-
C., wWorking with individuals - All agreed,

D, Observing behavior - Most agreed.

Additions: Record and tabulate if teacher® 15 doing it and
feels PE should also,
No time for tabulating unless for special cases,

E. Reading activities - All agreed

F, Xeeping records - Most agreed

Additions: 1}, Teacher should administer tests,
2, Teacher should record tests,
3. Teacher should at least consult with PE,
4, Teacher needs to record in order to be
familiar with performance,

G. Evaluating performance - Most agreed.

Suggestions: Teacher should analyze inventories. (2)
PE should analyze and record with teacher. (2)
3. Review performance with teacher. Two teachers
dlsagreed that a PE should "review pupils'
performance of a particular skill to determine
whether or not he is ready to move on,.."

H. Reinforcing behavior - Most agreed.

Suggestions: 2. "Only special problems."
"If teacher feels it's necessary,"

1, Stimulation ~ Alf agreed,

Additions: 2, Choral reading.

ERIC
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Other suggestions:

1.
2,

3,
4,

S,
6.

Teach PE to use audio visual equipment,

PE learn to work through process with children in
creating bulletin board.

PE learn to assess readlness,

Phonics~learning more about the teaching and sounds
of vowels and consonants.

Formal training in writing and printing.

Reading to young children with feelings being
projected to the child,
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¢, Math Course .

E

With these ideas as a suggested course outline we seafched
for appropriate instructors with the Santa Fe director. We found
8 math instructor who was currently working as an elementary
teacher and also had conducted math workshops for teachers and for
paraprofessionals, The Junior College agreed to work with us on
his appointment to the college for one term when he agreed to teach
the math c¢lass for the parent-educators,

The following outline was aeveloped by the math instructor.

Math Course Outline
Parent Educators' Course in Mathematics MS 200

Goal - To enable the participants to 1) feel that they could
work effectively alongside teachers as the teachers themselves
developed their own math programs 2) have a large number of
teaching &evices to help children in small group settings and on
a one-to-one basis 3} help the participants gain mathematical

competency so they could feel more comfortable with "modern math,"

Course Outline

1, Sets and Set Theory ~ After making 'attribute pleces",

the participants worked very hard at using such pietes to gain

a master} of such concepts as "union' (U), 'intersection,"
""complement ," etc. so that the notations in texts and other manuals
might not seem so strange. In addition, the participants worked to
dgvelop teaching skills so that they could help children do such

things as ciasslfy, recognize shapes, problem-solving, etc.

RIC ’
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2, Using "Cuisensire Rods'’ - Again, after making '‘rods”

(made from tagboard), the participants worked carefully in a labora-
tory setting to a) learn themselves the variety of math skills and
competencies that the use of rods lend themselves to b) learn methods
of teaching beginning number concepts, as well as basic addition,
subtraction, multiplication and division.

3. Making Games for the Classroom - Many, many games were

made to he used in “centers' or on a one-to-one basis, These games
were selected primarily to reinforce basic mathematical skills,

4, Working in the Area of Geometry and Measurement -

“Geoboards," both of the typiéal array variety as well as circular
geoboards were produced, After producing the materlal, we had a great
deal of fun working together learning basic geometric concepts - line,

line segment, area, perimeter, etec,

In general, we explored the normal areas "(including fractions)
that are dealt with in a typical methods course for frospective ele-
mentary teachers. However, the emphasis was very, very heavy on games
and manipulatives. Classroom time was utilized, to make these materials;
and whereas occasionally, I would lecture - the majority of time was
spent in explaining and Quiding discovery in small group settings.
To this end, '"lab' activities predominated. My feeling was that if
the participants get excited about mathematics, they will be eager to

try a lot ¢f activities with children,
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For what it is worth department...

The participants, some 30 in number, were unbelievably faithful in

- attending class. They were the most enthusiastic group of people 1 have

[E

ever worked with -- in fact, they were as eager as my fifth graders.

One further comment -- Prior to the sesslons the participants were
tested as to their own competencies in mathematics (Norm-referenced tests).
Later, on several occasions I tested them myself on mf.own tests, There
was some correlation, but 1 was pleasantly surprised when some of the
participants who did rather poorly on the diagnostic tests did quite
well on my own tests, These ladies especlally seemed to radiate a lot
more confidence. And I felt that tests aren't everything because I'm
willing to bet that, given opportunities, these students will go on and
become exciting, joyful and conscientious teachers.

1 personally cannot see how a more worthwhile program could be
written than that of training parent educators. ‘IE éértainly was and

remains a significant and delightful remembrance for me.

d. Reading Course
A reading or language arts instructor already on the college staff
had been an Alachua County teacher and reading specialist., The Santa Fo
director suggested that this teacher teach the reading course.
A brief list of the goals of this courss follow with the final ex-

amination questions given to the parent educator by the instructor.

T

O
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Parent Educators' Goals in Reading and Language Arts
ED 199

1. Identifying parent educators,
2, Ways to help build positive self concept,
3. Practical applications

Each small group shared their ideas with the class, and then they would
make a 1ist of ways to build positive self concept which was given to
the whole class, )

Simple designations of problems:

Auditdry discrimination
Visual discrimination
Phonics

Reading Activities for Children, book by Evelyn Spache - 1ist of 300
games. This was used as a text. Class time was used to discuss skills
and this was followed by actually constructing and playing the games.

Each group would construct a game and show the class how it worked,

S
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FINAL EXAM - ED 199

Santa Fe Community College
Gainesville, Florida

Situation No. 1: You ars a teacher in an elementary school, You
have been assured you have administrative support to set-up the class-
room for learning in any way you choose. How would you go about
building a good classroom situation for learning? Consider both the
physical set-up and the emotional climate -- in other words, what
would you do in a classroom of your own, if given the freedom and
opportunity? )

Situatfon No. 2: You are in an eleméntary classroom., You have a
boy who has a history of being a behavior problem, He is a severly

retarded reader. What would you do to help him? What steps would
you take? .

Situation No. 3: You have a child in your classroom who has a very
negative self-concept. She's constantly sayiug "1 can't,,., She is
very shy and withdrawn; she is fearful of trying anything new. What
steps would you take to help change her negative self-concept?

Situation No. 4: List and describe the different approaches to

take In teaching or reading we have discussed in class (as well as
~others you have previously learned). Describe the method, the iateri-
al, and the classroom organization, . ) : .
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All parent cducators were expected to take these two coursss for
credit during the 1972 Fall Term. Fees, as for all Santa Fe course
work for parent educators, were paid for by the training grant,
The pa?ent educators were enthusiastic about the work and the in- .
structors reported that due to the current involvement of parent educators
in the classroom where they could try out ideas and receive instant feed-
back which they shared with the class, these classes were éxtyaordi- |
narily exéiting and rewarding, (See f§llowing data---Evaluation of
k Saﬁta Fo Course Work and Educational Progress of Parent Educator.) oy .

-
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Date

Parent Educator Semester
.Teachgr : Course
1. Please list the strengths of this course.

2, . Pléase list the weaknesses of this course,

#

‘3. What changes shoutd be made in this course?

;‘S?e following summary

4§ :Shou1d you have taken a different course? Yes No

y
Pel
B

1

Please explain:
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Eaﬁh parent educator filled out an evaluation of specific courses
that we had planned for them or expected them to enroll in,

Of the responses they indicated mére strengths than weaknesses, The
'~:weakness or change most often referred to was a negative response to the
additional time required to attend classes at the end of their working
day, . ) -

* For the most part, the parent educators often expressed their
gratitude for the opportunity to continue their educitionkand for the
way that it had changed their perceptions of themselves and ihe world

around them.
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EDUCAT IONAL PROGRESS OF PARENT EDUCATOR®

Instructor Course
Parent Educator Grade
. Semester Date

I. Please indicate this parent educator's strengths and weaknesses in
meeting the objectives of the course.

IT. Please rate the following characteristics of this parent educator
by circling one of the following choices: U - Unsatisfactory;
S - Satisfactory; 0 - Outstanding; X - Unable to rate.

. A, Initiative U
B. Motivation v
C. Intellectual Competency v
D. Potential as Teacher U
E. Others (please specify) v

hnnhbnn
OO0O0O0O
D P 2 M

, . L L. ;
ITI. What are your recommendations for this parent educator regarding
future course work, remediation, needs, etc? :

*See following summary of this data
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Santa Fe Training Data 1971-73
For the 20 EPDA Trainees

1 parent educator had an AA degree but took the course work suggested
by us and then atterded the University of Florida for ! term,
3 parent educators received AA degrees during this training period.

3 parent educators need an average of 4 hours to complete reguire-
~ments for an AA or an AS degree.

4 parent educators need an average of 14,5 hours to complete the re-
quirements for a 2 year degree,

-6 parent educators need an average of 27.3 hours to receive an AA or an -
AS degree

6 parent educators earned an average of 19 hours during 1 year of the
program (3 in 1971-72 and 3 in 1972-73).

The average grade point average for all parent educators is 3.4,




