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ABSTRACT .

This paper discusses the philosophy, objectives, and
evaluation criteria of a competency-based teacher education progranm
in early childhood education. The program was established in the
belief that a good teacher education program should develop a new
view of what the schools are for, a new sense of personal worth and
personal control in the teacher, and a new vision of a more humane
society. The course work in this early childhood teacher education
program is defined by the following features: students direct their
own learning; courses are practicum-centered, performance-based, and
developmental; and the classroom supports the development of teachers
vho are open to change in themselves and others, Built into the
teacher education model is a support system for teachers in the
community consisting of graduate fellows in the program who teach
part time in their home schools. Program evaluation consists of
reqular feedback from staff ard students, comparative evaluation of
~the new teacher education courses as compared with more traditional
courses and use of an Open Classroom Observation Inventory designed
- to document the degree of openness in a teacher's classroom. (CS)
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For those persons who don’t know where Cortland i3, I'd like to
provide a little background, Cortland is a quiet town restled in the
8leepy hills of Central New York -~ about 35 miles south of Syracuse
and 20 miles north of Cornell Un!vers!ty. It's in tha heart of the
Finger lakes rezion, a very protty area of the State -~ a lot of
good wina comes out of those parts, Cortland {s also a conservative,
old-fashioned kind of town; the people there like to say that Cortland
is a place where sex is still dirty and the air is still elean,

About two years ago, the State UniversltyICollege at Cottlaﬁd had
the good fortune to be seleated by the Early Childhood Branch of the
Office of Education as a sité for akregiohalygraduate prograi in early
childhood education, Oufjéiit was to develop from scratch a Master's
Degree program for te#chers of 3-9-year-old childten.‘o ur second
;bjective was to wofk with school prog:ams for yodng children in an
8-County area that wanted to chanée. wanted to moée in some new direc-

tions, So Erom the outsct, a measute of our performance as a program

- ,has been our succeus or ahortcominga 1n butldtng tome bridges between   5 =
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Oent;r that helps teachers out on the firing 1ine and helps schools
efeaie good progf;ms for young children,

Over the last two years we have devoloped a program for early
childhood teachers on which we think we can hang the shingle
"Performance-Based,” although ft hangs a little crooked from some .
“points of view, We decided somewhere along the way that changing teacher
education and changing cléssrobms'for cﬁildren rcally meant only one
kind of change, applicd to two kinds of situations,

We decided that th: same principles that hold for children's
learning and aevelopment also hold true for teachers'learning and
‘development.‘ Teachers, 1like children, learn at different rates and
in different styles, As Ruth Flurry, Chief of New York's Bureau of
Chfid Davelopment, wisely points out, they tend to learn new things
bast when they get soume concrete experinces before lots of abstract
_reasoning, when what they do is largely self-initiated rather than
laid on, when Eﬁgz,are in conﬁfol of their learning rather than
someons else.‘and when the risk of failure is low and the chance of
success high, Adult learners, like children, should be actiye rather
than passivé;‘pooling their resources rather than competing; experi-
wonting and creatingj making choicesy taking a good deal of reébonsi-
bility for their own learning, In short, we decidedithat a good
' tegcher edueatién program should be like a good dpen_clasaroon for

children,
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~ This straightforuard notion is the broad philosophical base on



sket;h soue of the'otheé gencral assumptions or objectives that define

our educational world view,

(1) We believe that a good teacher education program should help
teachers develop a new view of what schools are for, We agree
with James Coleman that the primary purpose of schools should
not be to teach children «- in the sense ot.didactically transe
mitting information and skills, We are much closer to Dewey's
notion that truc education is not teaching, but providing the
‘conditions that support the development of the child -~ through
stages of fntellectual and social-mofal rcasoning‘that ate . part
of a natural growth pattern in all children,
We agree with Bronfenbrenner's notion that schools should be a
major forece in imp}oving the human ecology -- {n better integrating
the lives of children and adults, That means a real effort to
bring the community into the school, and the school out into the
community, ‘
Ve believe that schools should be organized to support the develop-
ment of the child's sense of personal control over his environment
~= the extent to which the child feels that he is in control of

- what happena to him, that he can mako an impact on his environment,

that he has the resources for success within himself, This is
slmilar to the feeiihg thatfyou are captain of yout'ship, maéter

of your fate, and the opposite of the Eeeling that personal effort ’;,i  j

- f“ff}fidoeo ‘t pay otf, 1t'§ mostly,;‘matter“ot luck, other people call




‘school, and that students who fuel externally controlled are
very likely to fail, - \
(2) We also think that a good teacher education program needs to be

parson-centered first and performance-based second, Coleman has

also said that the troudle with schools is that they always try to
solve problems directly, If a kid can't do math, you step up the

math lessons; {f ho can't read, you work 1like the devil to teach

him how to read,

The indirect approach is to try to support the development of the
person as>aomeone who sees himself as cSmpetent; then the competencies
will come, (Obviously this is an interactive procesé: one dooesn't feel
competent L{f one has never done anything well,) In teacher éducation.
this means creating thé condit fons under which teachers will develop
a different view of themselves and their profession, a nev sense of
the poqsibilitles. a feeling, as one teacher in our program expres=-
sed it, that "1 as a teacher can try alwost anything Iwant =« 1

don't have to sit back and take anyone's word fot anything."
Increasing>the teacher's sanse of personal control becomes, from

this perspective, a basic objective of teacher education, This fs
“a kind of change that may take;longer to create than speciffe
performanees on specific teaching tasks but the effects of a

. change in the teacher as 2 person ean be prozound and far-reaching.-, -1@ 

"'T:ifAs some sage has written. ”ro,be edcceted is not to have arriwed,f:




(3) Pinally, we believe with Silberman that th§ ultimate goal of

~ education should be to create a more humane society, This
belief is a return to the theme that a good teacher education
program n.eds-to consider ends, not just means; it needs a
vision of what it's all about, I think there fs a growing
recognition among people in tho performance-baﬁed teacher
education movement that teachers need this existentfalist vision
of learning,and that the opportunities to develop it need to be
part and pércel of any good competency-based program, Without
that kind of vision, performance-based teacher education can

. becoms a kind of sterile IPI for teachors, with the whole being
less than the sum of its parts, As Arthur Combs has put it,

what education and society both need is not more Jefticiency,

but more humanity.

The early childhood program in practice consists of the follow-

ing coursesy

SUMMER INSTITUTE IN OPEN BDUCATION ,

LEARNING EXPERIENCES FOR YOUNG CHILDREN

PROGRAMS AND THEORIES IN EARLY CRILDHOOD EDUCATION
COPING WITR INDIVIDUAL DIPFERENCES IN THE ClASSROOM

N PIAGET AND EARLY CHRILDHOOD EDUCATION
RIS AR INTEGRATED APFROACH TO READING, COMIUNICATION SKILLS, AND

Ly THE 1ANGUAGE ARTS e
oK TEACHER TECHNIQUES FOR CLASSROOM EVALUATION .
Ay  TBACHER STRATEGIES FOR DEVELOPING A TOTAL EDUCATIONAL ENVIRONMENT
¢ ‘,, :  ENVIRONMENTAL SYSTEMS AND THS GHILD

i

s ‘ INDEPENDRNT bTUDY IN EARLX GHIIDHOOD EDUCATION




behavioral compatencios the onea-wh;ch be;t tit their interests and
n@edﬁ. Iﬁ the course "Coping with Individual Differences," for example,
& student first chooses the content areas (e.g., psychomotor Aevelbp-
wont and self-concept development) in which to do his competency -
projects, Ha then ée)ecta a particular problem within each of those
areas (e.g., a child he has observéd is a sociometric isolate), and
proceeds to do a refined diagnosis of the problem, design a strategy
for coping with the problem, implemant the strategy with the qhild.
and evaluate its effectiveness, This comprises a "behavioral compeé
tency,"” project, As a corresponding "knowlodgo competency'project,

the student might choo;o to prepare an aﬁnotated bibliography role-
vant to his content area that would be useful to other teachers, Or

he might opt to prepare a booklet of suggested coping strategies

that could be enployed'by a parent or teacher, or conduct a workshop~
‘seninar in his behavioral cdmpetency for members of the class or his
homa-gchool staff,

#2, Courses are practicum-centered,

The vast majority of persons in the early childhood courses are
part-time students who are full-time teachers in an area school,
Most, therefore, have their‘owﬁ El&s;;oom as a daily pragtieuu site,
Class lectures and discuasions are £requ§nt1y organtzed'around the

, »eontent areas in which atudents do t\air £ta1d competency projeets.

.  ,There 13 an effort,to integrate the practieum experienco vlth
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projects, e,.g., developing a psychomotor program for an individual
child, retting up an open classroom interest center, generating and
using Piagetian learning materials, or launching a parent volunteer =~

program or a teacher resource center in a school.‘Since the students

are spread far and wide throughout the region, the four-person program

staft is able to directly observe .t'he performance of only a small
percentage of the graduate students (nawely, th§ full-time students
vho are supported by fellowships), Typically, we rely on a form of
ituden\: self-report: a slide presentation, a talk to the class, or
a detailed written description of the project that is submitted to
the 1nstructc_>r. The commnon denominatop is that credit ia earned by
planning and carrying‘ out som kind of educational change, There
are no examinations or term papers, -

Moreover, there is no predeterminad criterf.on of "performance
succese™ in the competencias that students choose to acquire, Our
feeling fs that not only would it be impossible to specify in -
advance a success criterion for all the varied projects that students
do, but it would most likely be stifling if we tried, The program
at Coitland strongly 'encourages teachers to break new ground in their
ovn development, in soms cases to.go out on a linb and risk tailure,

Beghming an open elassroom 1n a aehool that has nom or giving one's

«ﬂrst uorkshop at a conference for teachars are behaviors that would _‘,  -
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competonce as willingness to undertake somathing significant and new

and seo it through to soma level of development, 1f not completion.

#4, The program is davelopmental,

In keeping vith the conception of an open classroom as sclf-
developing and open to multiple possibilities, tho program {s con~
ceived as organic, with growth and change defined as absolutely
central, This”means a lot of staff soui-searching, or what the
evaluitors call "procees evaluation,” It also means aoking students
to share the responsibility of developing a good teacher education
program, We find, to paraphrase Ford, that somowstudent has a better
{dea, One staff member reacts this way: "It liberates all kindspf
resources, and it takes tha instructor off a hook he shouldn't be
on, You are no longer solely responsible for making a course a good
experience; everybody is responsible," A student's reaction: "The
. 'cfoation of a free atmosphere in which students feel they can wake
criticisms and contributions s a marvelous achievement,"

Out of this shared responsibility for tha quality of the program
comes a mutual respect and a collegiality botween studeﬁts and staff
that are based on sczething real, Under condftons of mutual esteen,
4t {s natural for people to be on a first-name basis, and they are,
As Dorothy'Cohon has recontly said, whorc there is respect in a

o relationship. affeotion often Eollows.

";v #5. Tho program eeeks’to develop teaehers who arehopen to ehaqg_ , iji5*°iji
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lg Ruth Nickse's chapter on 'Teachers as Change Agents," The objective

of this course is io help the teacher davelop into a leader of change

in tho school «- to become effective in dealing with everyone who

affects the educational expeéience of children; fellow teachers,

_barents, the principal, the school-psychologlat, yho Board of Education,
The emphasis on change is really the hearf and soul of the

program, Underlying this emphasis is a belief ghat it should be possi-

ble to create the conditions under which change is a natural process ~-

in persons and in schools. As Ruth Flurgy has pointeq out, that {s
ths way we start out «- the developing child is not oply open to chaﬁge.
but reaches out for it, It ought to be possible}tor people to recapture
this kind of growth coppetency -- i€ the conditions are right,

The teachers who shouldér the heaviest responsibility for chang;
ing the {r schools are ten outstanding teachers selected from the
‘- region eacﬁ year as graduate fellows in the program, At the same tima
that they are £u11-time graduatc students, tfey are part-tima teachers
in their home schools, The sinjle most important thing thase teachers

do, we think, is to create a support systcm for teachers within their

schools = and competence in doing this should be a hajor objective,‘
we think, of any performance-based teacher edueation program. Josaph

Foatheratone has uritten that teaching is a lonely protession. and a

 :‘,§ te&char trying to- introduce ehanga bears a double burden of loneliness. 1:"

= '1r41‘cacbare nead_ aupp: t-fthey need4 lt £rom their_zpvi" ‘:lpals. and they 7




10

know what to do when you face a room full of kids, Performance-based
teacher education runs a grave risk of giving the competence myth

new 1ife -- four years of performance-based teacher educat ion and

. you'll bo competent to solve all the problems thobe 30 kids present,

The truth, as we see it, is that people develop most of their
coupetences on the job, and it's on the job, in the schools, that
teachers most neced a support system for their orngoing professional
and personal development, Teachers who leave a college program with

soms skill in developing such a support system have left with the

‘most erithgl competence of all, The college, moreover, has a respon-

sibflity to actively support the developmant of such support systems
in schools; it needs to £0llow-through uith {ts graduates as they
undertake change within and beyond their clasarooms. Too often

teacher education programs have been like/lleadstart programs- there

is no follow-through and consequently no lasting growth,

What does evaluation look like in an open, person»centere?.
performance-based program ? In our program it takes three forms,
(1) There is the constant process evluation already mentioned --

feedback £froum stakf and students and ongoing change, There are -

course qvalua;ldns; written and veibal both durtng and‘at the

‘ cnd of coursos, Much ot the most valuable £eedba¢k comes through |

' fthe;one-to-one meetings that eaeh~£u11-time student has regular1y~fjjf~f

© that holds everthing elss together in addition to providing tor

| REST W‘ﬁumgam -
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' of
nonitoring/the studont’s learning,
(2) There is a comparative evaluation underua9 ~= gomparing tha naw
early childhood education courses with more traditional education

courses at the College, This study examines three dimensions of

student learning and behavior,

(a) The products that students produce: the: behavioral
compatencies they perform, This kind of evaluation simply
polnts to the obvious evidance of tasks completed, work
done, It recalls the story about the British head who was
asked by two American psychologists for sows.data on the
effectiveness of the open approach as practiced {n his

} school, He got up, walkad to his files, pulled out a
huge leather portfolfo filled with children’s paintings,
essays, poems, and plays they had written, plopped the
portfolio on the table and said,"There, gentlemen, are
wmy dats,"

(b) Student attitudes toward various aspects of their experience
- in a course (was it relevant, well-organized, open to student
fnput, etc,) and toward their own sense of competence in the
courss content area {can thoy ask intetligent questions,
discuss major issues, apply knowledge, ete,).

(¢) Teacher behavior bayond the classroom, as measured by an
{nstrument we developed called the Total Teacher Profile,
It's designed to get raw descriptive data -~ in the form of
simple frequency counts -=- on all of a teacher's professional
activities that extend her sphere of influenca outsids her
own classroom; conferences attended, workshops given,

~ comnittees chaived, wmeetings with the pr1n~ika1. any kind of
informal sharing with colleabues.

(3) The third nhase of ths program evaluation uses an Open Glassroom

,Observation Inventory developed by uatlberg and Thomaa to doeument,‘

' :"ltho degree offopenneas in,a_teacher_a_ciassroou. Here we»ar 1ook—~  ]
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In the end, of cource, it is what students say about thefr
exporience in a program that counts the most, cne_ofsour graduates
recently said that the program helped ter develop because “there
were people who cared, who allowed me to learn invmy own way, and
Anho‘expected exéellence.“ While she was in the program, that same
teacher wrote, "I am having great difficulty charting my growth ah
& teqcﬁer apart froum my grbwih As a person,,,I have~discov§red
talents I never knew I had," That kind of ‘statement veaffirms
our belief in the Socratic notion that true educatfon, with teachers
or children, i3 not putting in, but drawing out, In the wqtds of
the Prophet, the wise teacher "doss not bid you enter the house of
hia‘wisdom,~but,rather leads you to the threshhold of your own mind,"

I would like to close with something from Buckminster Fuller

"thgt returns to the idea that pér!ordance-based programs:heed to

~he ﬁersoh centered,  Duckminster Fuller uri‘es in a beautiful |

jpbotographlc essay on children that \

’ ' A child thxnks 1n terns of uholes. Ke has Lig questlons...r
he wants to understand the universe,,.But school tells him
be has to take the parts first...A..B..Cesel,, 2, .3... And
be nover gets back to the wholes, ;

Teachers - 311 adults «- also tend to think in terms of wholes,
.given the chance. Thzy. too. frame questions that aweep across many

realma of experlence. given tha ehance - queations like Hhat 13

5 fﬂ;education for? and what kind of a society do ve want to. build ?




