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It is with great pleasure that I submit the proceedings from
"The Media Program and the Utilization of Instructional Materials for
Minorities Workshop," The experiences of the workshop defies the
written word; the real success of the workshop remihs, however, some=~
thing of a private sharing. Nevertheless, I hope that this report
will convey something of the more public exchange that took place
during those two aﬁ.

The speeches demonstrated that each child must be provided
axple opportunities to explore all kinds of ethnic literature. Your
careful reading is invited. Not only will you find each speech
informative, but you will also enjoy the style.

I hope that you will consider these suggestions so that you will
exercise more sensitivity in choosing medim sbout Blacks, Chicanos,
Inddans, or whatever ethnic background you may be serving.

I would like to thank the many people who helped in the prepara-
tion of this workehop. Unfortunataly, they are too numerous to be
singled out by name, but I would like tc give special thanks to
David R. Bender, Assistant Director of the Division of Library

Development and Services, for his advice and encouragement.

Sincerely,

- . L
(K o ’J{ %’.J-‘J,é,pd »»1»«/

Rosa L, Presberry
Specialist, Special Programs
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Ghildren's Materialas and the Black Experience

Augusta Baker

I would like to share with you some thoughts about the "Black
Experience in Childrenfa Booka,";byt before I do, I would 1ike to talk about
our attitudes towards Black chiidren and other minority groups. I feel
very strongly that all the bibliographies in the world, all the books
published on the subject, all of the conferences and workshops we attend
mean nothing if we do not exining desply our own feelings and prejudices.
Our attitudes toward others are of the utmost importance. We cannot
work constructively uith Black children if we conaider them 1ntorior, aocond

) clasa citigens, How we truly feel about othera is a private nattor to bo “
explored and examined by ourselves. We must decide about ocur own attitudes.

One of the finest books written on the subject is Ann Nolan Clark's

Journey to the Pesople: The recollections of an inspired educator and writer's

experiences teaching Indian cliildren, Mrs. Clark spent the greater part of her
professional 1ife working with American Indian children whom she loved and
respacted, You know har as the author of a number of children's books,

especially In My Mother's House. Annis Duff said, "The publication of this book

in 1941 was a literary landmarks it was the first children's book written about
Indian children of the American Southwest from the viewpoint of the Indian

H
children themselves.,” I coneider Journey to the People of equal importance

in its discussion of people's attitudes toward those with cultures different

ffom,their own, Where Ann Nolan Clark refers to American Indian children, we
£




ro-

have only to substitute the minortty in which we are interested, whether it's
Blacks, Spanish-speaking Puerto Ricans, Chicanos, Japanese, or Chiness. I would
like at this time to share with you the first paragraph of the book. Just
listening to it will give you & real feeling for the entire book., Her first
chapter is titled "Cultural Differences,”

I was once asked to talk to a group of librarians about the
culturally disadvantaged children who stand before the books on
their bookshelves and walk through their libraries, I thought
about this topic for a long time and decided, at last, that I
could not talk about culturally disadvantaged children because

I do not think of them in this way. I have spent my adult life
working in one field or another with children of different
minority groups, but nsver have I thought of them as disadvantaged
culturally, Rather, I think of them as children whose culture
patterns differ from my own, In my thinking the word "culture"
does not mean the educational a%andard of my group but rather the
behavior patterns of any group. o - ,

She speaks of the need to respect other people's traditions and customs for
each group has its own,
Our white American culture has a tendency to set up its traditions
and cultures as the norm, the principle of rightness which guides
and regulates acceptable bsliefs and acceptable bshavior., Strange
traditions and customs, especially those of other races, we tend
to dismiss as peculiarities or superstitions. This feeling of
our group makes impsnetrable barriers to harmonious relationships
- with others. These barriers must come down, and each member of
each group must do his part to bring them down,2
I would recommend that we all read this book and think seriously about
what Ann Nolan Clark is saying to us. A little soul-searching will help us
to think clearly on the subject of prejudice and discrimination - and culturally
different childpgn. I would also like to talk about the Black child and how

to reach him through books,

1

Clark, Ann Nolan, Journey to the People. New York: Viking Press,
1969’ po 18. T

2 Ibid. pp. 27-28,



First, we must remove the labels from him. Fortunately when I came to
The New York Public Library in 1937, the educators had not begun to categorize
children. We didn't havs "culturally! disadvantaged" children -they could
read or they couldn't read. It was our business to make /them like reading.
Anne Carroll Moore, our Head of Work With Children,told us, "Get out there
and inspire and motivate those children who can't read." We knew there were
reasons for their lack of interest in books and reading. Many of these child-
ren wWere not exposed to books and art in their homes. Their parents were
too busy earning & living and too tired to share books at night, so we
librarians had to substitute for the parents. We told stories, we read
aloud, we shared books whenever the opportunity prepented itself. Moti-
vation was our key word. We felt that these children were not a breed unto
themselves, but ratlier, capablie of responding to good books and stories if
given proper understanding and properly motivated, But we must believe that
these boys and girls do have potential and that they are not 8o Houlturally
disadvantaged" that they cannot respond to the best. OGive them something
to reach for rather than coming down to their level.

It is important to respect their cultural differences and not be
patronizing. You have failed if you sse yourself as the one who brings a
"great something" to these "poor little underpriviledged children."” TYou are
doing them a great disservice with this pat on the heads These children's
cultural patterns are -different. and they will respond to respect rather than
a "socia;L worker's approach.” Such a respect for different cultural patterns
will help us to understand the éhildren as we work with them. I feel this
is coming out a great deal in the new books that are published on the Black

Experiencs.




June Jordan is going to islk to you about Black English. She has written
an excellent article in the May, 1973, issue of School Library Journal. Black

English is a manifestation of a culture pattern, one which we have been ine
clined in the past to look down on and work hard to change. Now there are
those who point out that one's speech pattern is part of one's cultural pattern.
Who are we to say that the child who eays,v"I be going down the street" must
say "I'm going down the street." Young Black writers of today are able to
pu% down on paper the rhythmic speech of Black folk, Arna Bontemps gaptured
this in his early books, and such writers as Lucille Clifton and John Steptoe
are using 1t today. Read Stevie aloud and you will get the difference be-
tween a regional pattern of spesch and dialect. Dialect is ster?ogjgpd,

~ author-created speech, such as one finds in Joel Chandler Harris' stories.
It is old-fashioned, out of date, minstrel-type speech. I believe that

it takes Black writers to capture the real rhythmic speech patterns of

their own peoplq.

There are those who feel that only Blacks can capture the true Black
experience. This is the difference between Steptoe's Uptown, Deveaux's Na-ni
and Keats' Snowy Day. Keats' books, like Steptoe's Stevie, have universal
themes while Deveaux and Steptoe reflect the Black child's special experiences
in the inner city. Both types of stories have their places in the child!s read.
ing. Jack Keats' stories about Peter and Willie and Amy are greatly loved
and children don't question the author-illustrator's skin color. All of
these stbries could happen to any child and any child can relate to them,
regardless of whether he is Black or white. Speech patterns and {llustra-

tions must be true¢ to their characters and their locale. It is important



that we éhare these books with our chiidren and make them exciting and in-
viting.

How do we do this? firat of all, we buy the books and put them on the
shelves for all children, regardless of their race. "The children coming to
my library are predominately white, so I am not going to buy all these books
on the Black Experience. I have a_limited budget.” Don't sell yourself on
the idea that you only buy books on the Bluck Experience for Black children,

I have often said that if I had only one copy of such a book, and I had

to choose between giving it to a Black child or a white child, I wouldd give

it to the white child. The Black child is exposed to the Black Experience
svery day, whereas this book may be the only introduction to Black people

that the white child has. Don't cheat the white child out of his experience,
even if it is coming through a book.

Having bought the books don't devote the rest of your life missionary-
style, to the use of them. Be natural and‘relaxed and make the books excit-
iﬁg. Don't go after the children with a sledge hammer in one hand and the book
in the other determined to force them to read the book #t that particular
moment, This brings out natural reactions. |

"Well I won't read it."
"Just try and make me read ‘that book."

"I'1l not touch it now, I may come back a few days
later when you aren't looking and take it out.”

Because you are frustrated, you say to yourself, "Well, it just goes to show, they
are not interested in this material, so I won't buy any more." You have
pushed too harde Just be as natural and as relaxed as you would be if you

were "selling" Little Women.




Give the best book talk or tell the best story you can. Transfer
your enthusiasm and delight to the boys and girls by telling them you hava
found a wonderful book on Harriet Tubman, You have an integrated group =-
Black Johnny and Sally and a few others = with the rest of the class white
~children. When you begin to talk about Harriet Tubman, you speak directly to
the Blacks in the class because you are anxious for them to get a ssmse of pride.
As you plek out these Black children, the rest of the class 1qoks at them and
they become very uncomfortable, You are anxioﬁa that these Black children read
the Tubman book so at the end of your book talk you immediately press this and
other Black books on the Black children. They rastgt because you have made them,

and the white children as well, self-conscious. "Well, Sally, since we have only

this one copy of Harriet Tubman, I'm sure that you would like to read it first, =~

wouldn't you?® "No.” Now your reaction is that Black boys and girls are
not interested in books about the Black Experience, but you don't recognize the
fact that you misused the book by turning it into a spotlight on the Black
children. Don't pursue the children. Make the books accessible, have attrac-
tive exhibits, inspire the children as well as you can - and then relax. They
may come back for the book two or three weeks later. It is important to get
them the materials and to get them to use the materials wisely by having as
many programs as poaeible and by being as relaxed as possible.

These are Jjust a few random thoughts which have come out of my experience
in using books on the Black Experience. I would like to close by sharing two
books which I especially like. The first is Na-ni by Alexis Deveaux published

by Harper and Row, She was discovered by the same editor who gave us John



Steptoe and Ursula Ncddstrom, You will recognize her as a leader of the publica=
tion of fine children's booku? especially the r;aliatic Aﬁd the different,

She has long besn a pionesr in the publishing of Black experience books in

the 1930's and 1940's. It was she who published Margaret Wise Brown's Brer

~ Rabbit, still the best edition of the Uncle Remus stories - modified dialect

| and straight animal tales without the piantation locale, Ursula Nor.istrom
recognized the talent in this young Black woman and published this extremely
realistic, sensitive story. Though it is in the format of a book for young
children, I think it is more for the middle-aged child. The second book I

wish to share is Walter Myers', The Dragon Takes A Wife, published by Bobbs-

Merrill, Walter Myers is a Black author who is also a senior editor at Bobbs=
Merrill, The beautiful illustrations are by Arne Grifalconi, author-illustrator
of City Rhythms,




What the Appalachian Child Brings to Your Classroom
Rebaecca Caudill

Only a few days after Mr. Bender invited me to mest with you today and to
share with you soﬁe of my Appalachian background and my knowledge of
Appalachian children, I received a letter from a librarian in a junior high
qchool in Clevsland,

She wrote, in part: "Ours is an interracial school, with the majority of
students being Appalachian whites, We have done much research in the black
area; the Puerto Rican area and other ethnic areas, but we have next to nothing
in the Appalachian area.

"We were recently given a grant to gather as much information as possible
for student use. The ﬁame of our project is 'An Appalachian Self-Awareness
and Self-Pride Experiment.' The prooram is designed to give the Appalachian
white a sense of pride in his heritage and in his origin. But because of the
Appalachians' constant migration there has been very little material that is
available,

"Our kids are deprived of many things. Consequently they are filled with
social, cultural, and identification problems., They are desperately in need
of an example to follow, of someone to look up to. . « « They are also facing
constant struggles =« for survival, for raising themselves above their
environments, and to realize the valus of their worth., . . .

'"We are trying to get the program underway as soon as possible, It is one

of the first such programs that is bsing tested in Ohio, . .

-



"Since vou were horm in the South and have written many books ahout the
South, I thought you might have some suggestions on what measures we can take
to succeed in this program, . « . Any comments or ideas you may have to offer
will be greatly appreciated."

I presume that many of you who are participating in this workehop are faced
with problems similar to those outlined by the Cleveland librarian, I piesum@,
ton, that, like her, you are looking for answers to these problems and for
instructional materials you may find useful in giving to whatever minority group
you serve help in facing "thelr constant struggles for survival, for raising
themselves above their environments, and for realizing the value of their worth."

This is a very large order -- larger certainly than I can fill, But I
hope that by drawing on the expariences of my own Appalachian childhood and on
later experiences with Appalachian people in many different situations, I may
glve to you a better understanding of the problems vou face, and, hopefully,
point out some ways in which you may be & helpful guide to the particular
Appalachians you serve.

Let me point out in the beginninz that there are Appalachians and
Appalachians, and that they differ one from another as much as some Baltimoreans
may differ from other Baltimoreans. At the same time, it is certainly true that
thoss Appalachians you have found on your doorstep in the last two decades have
come, by and large, from homogensous backgrounds and present to you, to your
schools, and to your communities p:oblems that are striking in their similarity.
But let me again point out the vast difference between some Appalachians and
others. One boy, "educated" in a mountain high school, may enter your jumior

year unable ﬁo read, let alons comprehend what a printed page puts before hin,

«]lQe



Another, the sameé apge and "educated" in the same mountain school may write a
letter, as one boy actually did write a letter to my husband. In the first
sentence the boy is discussiné the possibility of attending a summer session
at a private academy in the East.

"It would be a wonderful school to attend,"” he wrote, "even for a summer.
A summer course called 'Twentieth Century Concepts! is especially appealing
to me,

"' T have finlshed reading Gibbons'! Decline and Fal. of the Roman Empire now =-

long ago. Once having started, the drama of the story nsld a strong fascination
for me and I could not put his books down until I had finished all them., His

style was a hit dry, though.

"Now I am reading Will Durant's The Reformation, the sixth volume in his

famous series, The Story of Civilization., Some day I shall read the first five

books. Last week I finished his first work, The Story of Philosophy."

I am not a teacher nor a librarian, and I have not kept abre-~st of all the
wonderful new media devices available to you who deal with Appalachien children.
You will remembsr the Cleveland librarian referred to them as "Appalachian whites."
There are very, very few that are anyvthing but white, and amgng them are more
Caudills than I like to think, Moreover, so far as I have been able to deter:'ine,
we are all akin, I think I can serve vou best by sharing with you what I know
of the backqround of the children, to explain to you the best I can why they are
as they are, and whv thev hehave as they behave.

Certain forces, working in conjuction, have made Appalachian children what
they are. And what théy are i3 different from what anyv other athnic oroup is.

These forces are history, geocraphy, and economica.




Where the ancestors of vour Appalachian children, the first Appalachians,
came from, and who they were, are moot questions. Levi W, Powell in his book,

Who Are These Mountain People, writest "The settlers in the wilderness and

foroests of the mountain highlands were descended mainly from rural Englishmen

who came voluntarily to America =- not generally under the influence of political
or religious persecution, but with a view to tﬁproving,their condition as tillers
of the soil. It was doubtless on the whole a selection of the best blood in
Mother England, None but the vigorous, the enterprising, and the liopeful
undertook such a chanpe of life in those days. From these pegple, after

& century or more of development in Virginia, a second selection was made to
found the New Virginia of the West in the highlands of the southern mountains.”

Harry Caudill in his definitive book, Night Comes to the Cumberlands, asoribes

to the Southern highlander a far different origin. His forebears, says Harry,
wera not the landed gentry of England, They were, instead, orphans who roamed
the streaets of the cities and greater towns of Britian which, unlighted by night,
swarmed with footpads, pickpockets, thieves, robbers, and prostitutes, and were
"nausaous hell holes of crime and venality."” To these orphans were added the
inmates of deb*ora' prisons who festered away in filth and wanton neglect.

This motley group of perscns, according to Harry Caudill, were cranted a
reprieve in the form of indentured servitude proffered by plantation owners of
Oeorgla and the Csrolinas, These plantation owners had introduced tobacco to
Englishmen and Europeans and later could not import enough slaves to supply the
insatiable demand for tobacco, which thev had created, and for cotton, which they
also erew, So they sent agents to England "to paint glowing pictures of the

wonderful new world waiting bpevond the Atlantic, where the weather was sunny, and




where men might perform honest labor under wholesome conditions," The result
was a series of Parliamentary acts "making it possible to transport street
orphans, debtors, and criminals to the New World," their transportation to be
paid by the planters, their term of indentureship usually seven years.

"And so for decades," writes Harry Caudill, "there flowed from Merry England
to the piney coasts of Osorgia, Virginia, and the Carolinas a raggle-taggle
of humanity -- penniless workmen fleeing from the ever-present threat of military
conscription; honest men who could not pay their debts; pickpockets and thieves
who were worth more tc the Crown on a New Vorld plantation than dangling from
a rope, and children of all ages and both sexes, whose only offense was that
they were orphans and without guardians capable of their care."

Somawhere between this grandiose claim of Levi Powell and the ignominious
counterclaim of Harry Caudili lies the truth, but I suspect that Harry Caudill )
is much closer to the truth than Levi Powell, At least, I h;ve never known
an Appslachian who could trace his ancestry beyond the arrival of a great-great-
great grandfather on the shores of the tobacco and cotton producing states. ‘

My own oreat-great-great grandfather, Stephen Caudill, “r,, arrived in
America from Scotland in the year 1763. In my ancestry are Meades and Meﬂcalfea,
Browns‘and Adamses, Eldridges and Cornetts. But beyond knowing their names
and that they arrived in this country from England or Scotland, I have no further
knowledze., Of ancestry on my mother's side, I know even less, since the family
bore the undistinguished name of Smith, Such, then, is the history of the
Appalachian child.

It was in the 1770's that these immigrants, freed of their indentureship,

moved away from the tidewaters and the plantations. They were seeking land
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where thev could he veally free. In the Appalachians, which up to that time had
been traversed by only a few explorers and hunters, they found land for the

- taking, and they took it., True, only u relatively small portion of it, the
bottoms lying alons the many creeks and rivers, was valuable for farming, But
game abounded in unimagined plenty, and the steep mountains were covered with
vireain timber of a size to awe any onlooker. It was a wild and rugged land;
but a land of indescribable beauty. So these former Englishmen claimed the rich
river bottoms and the mountainsides, cleared patches of land, raised crude
cabins, planted com and potatoes, hunted deer and buffalo and lesger same, and
gettled down to a good,if rigorous, life. And they begat many children.

During each generation, upon the death of the patriarchal landowner, the
land was divided among the children, even down to the fifth and sixth génerationa,
so that eventually each so-called farm, 1n most cases, contained only a few
acres of land, much of that untillable, Farther and farther up the hills and
back into the hollows, families were pushed to make their way the best they could.
Isolated in mountain coves and hollows, cut off from the rest of the world that
today goes rushing by on super highways, many Appalaéhian children today are
ignorant, except for what théy see on television, of the existence of life beyond
trie mbuntain ridges., This is the geography of the Avpalachian child,

When the mountain family reached the third and fourth generation phase,
another transformation, that profoundly affected Appalachia's children, took place
in the Kentucky hills,

Late in the 19th century, it was discovered that Appalachian Kentucky was

rich in coal deposits, At the World's Columbian Exposition held in Chicago in

“1}-



1893, a Kentucky mineral exhibit was arranged and displayed by one Colonel M. H,
Crump of Bowling Oreen, Kentucky. At the end of the Exposition, Colonel Crump wrote
an enthusiastic report to the Inspector of Mines.

"This exhibit," he wrote, "attracted great attention, and was excelled by
no state in the unton, and was only equalled by Hést Virginia in its quality
and excellence. . . « More than thirty awards, carrying medals and diplomas,
setting forth the varlous qualities of the coal, were received. In cannel coal,
it far exceeded any other state. . . . No less than 50 papers from Maine to
California, reproduced the . . . description. Not less than L,00,000 visitors
passed under the arch and inspected, more or less critically, the exhibits of
these, more than 75,000 left their names upon the register."

Among the 400,000 people Colonel Crump counted as passing under the arch
were men with shrewd eyes and fertile 1maginatiohs. Shortly thereafter exciting
information now and then passed by word of mouth among the kinfolks living in
the coves and hollowst MOne of them city fellers is around, I hear." Everyone,
immediately upon receiving the words, knew what the city feller looked like and
what his businese was., His business meant money in their pockets, and to a
people who managed practically all thelr meager worldly affairs by means of
kbarter, money was a maglic, an almost too-good-too-be believed concept,

And vwhere did these city fellers come from? From London. From Boston.
From New York City. From Philadelphia. From Cleveland. Frgm Chicago.,

And, ~-- excuse me, I'm only quoting the record =~ from Baltimore.
And what did a city feller have to offer these people, isolated for

generations from the world outside their mountains? He was just out looking

.15-




over the land, “e told the rmountainecr casnally, (I3 had in nind buyin: up some

of it, if the onrice was ritht, Well, net the land, he axnlained casually, He

was only interasted in rishts to Ui tlsber on the land, or to the coal under
thgﬁ%and. The surface would balong exclusively to the mountaineer. The mountainser
could 70 right on livinz as he had alwars been living., (la could continue to nlant
his crops on his acres and to harvest t:en as i1e had alﬁays done, The only dif-
ference was that now he would have som: cash money in his pockets,

Undar the spell of the outlandar's affabiliity and charn, the mountaineer
saw mdden visions of new shoes for his brood of ciildren, or a naw rifle,
or a store-bought dress for his wife, or vert:aps even a lsvel bluegrass
farm on the other side -, the mountains, such as he had heard‘tell of .

Knowing nothing of the worth of nis possessions -- he hadn't seen Colonel
Crump's exhibit in Chicago == he was led to ba;gaining away stately tulip poplar
trees, many of ther a hundred and fifty feet tall, hurly white oaks five feet
in diameter, red oaks, black oaks, chestnut oaks, hickories, vuckeyes, hasswoods,
mountain and hard maples, black zums, ashes, cedars, vines, hemlocks, And chestnuts
for anvwhere from forty to sixty-five cents a tree,

From timber rishts the azent turned o mineral rights, for wiich he offered
the naltry sum of fifty cents an acre., Then and there was drawn up that astounding
document known today as the long-fora or h»road-form deed. This deed gave to
thie corporation, reoresented by the azent, exglusive ri-ht not only to the coal
bt also to every sort f mineral %t it >o lving underneath the soil, It
;7ave the cornoration the ri<h* to 4o as it »leased with the timber on the land;
to build railroads, trom roads, and haul roads through the farmer's property;

to drill for oil and gas; to use, divert, dam, and pollute water coursesj and
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to dumn, store, and leave upon the land any and all muck, bond, shale, water,
or other refuse. And the deed specified that the corporation was, througn the
signing of tie daed, released.fro~ any and all liabilities or claims of danaze
occasioned b the exercise of all these rights and nrivilees,

What th.se de ds verae careful not tn menti-n was the "wrivileje" ratained by
the nountaineer, his heirs and assinsg foraver to nar the taxes perpetually on his
nroperty, taxes bYeing levied on surface land only, and none on whatsoever of
rictes that might be extracted from helow ihe surface.

It stagsers th: imagination -- T balieve bn3r1les is the word now in vogue --
even to attempt to ferret out the damaze done to ‘he mountaineer, his family,
and his heirs through ulese.transautions. Adi:d to them since 1950 has baen
the strip mining of coal, a nrocess of extraction never dreamed of when the broad-
form deeds were sined, but, nevertiieless, claimed by the coal coupanies as legal
under the doaeds and uphald by state lesislatures. As a consequence, the
mountains, nartic:larly of Kentucky and West Virzinia, have been raped and left
naked of tielr now third--rowth forests, their streams rolluted witk acids,
their farmlands ani even their howes covered ~ith boulders and trees uprooted
by *he huze bulldozing process.

For seventy-five vears, coal nas bsen the one comnercial comiodity of East
Kentucky and vest Virrinia, T an not fariliar with the west Virginia law, but,
until 1972, millions and millions of tons of coal were removed from the
mountains of Xentucky while Tentucky receivad fror the conal companies not <re
cert in th wrar of a severance tax, At the san2 time cor orate 'rofits §nou:ted

in some instances ko 61 nercent mer vear., Tris, t.2n, is Lie ecconomics of Appalachia,

ERIC
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What!s wrong with Appalachian cﬁildran? In a very real sense, for 75 years
they have been subsidizing the children of the industrial no?th and east while
tﬁey have gone without.

After many yagrs of prodding by concerned citizens and in spite of the highlye
skilled and highly-paid lobbylsts for the cocal companies who have always controlled
the county court houses and the state leg{dlature, a law demanding a aevérance
tax of li percent of the gross value of the coal severed or 30 cents per ton,
whichever is greater, was passed by the Kentucky legislature in 1912, In the
twelve-month period ending April 1973, this tax amounted to $36,126,000, It was
paid into the State's fGeneral Fund and is expended by the staie without any
particular portion being allocated for the Appalachlian counties from which the
coal is taken.

Since the monies that pay for schools come from taxes on real estate, and
since the real estate, owned by Appalachians, is nminimal in value, and since
the coal companies who, until recently, have been able to control politics and so
kesp their own taxes at a minimum, Appalachian schools'must operats on a
financial basis that is skinny indeed. In Harlan County, Kentucky, a teacher
with an AB degree but no experience receives a yearly salary of $5,703. A
teacher with a Master's degree plus 30 hours and 11 years of experlence receives
a salary of $8,535. These salaries are from 25 to 33 1/3 percent lower
than the national scale for teachers., It is reported that Kentucky ranks L7th
in the nation in the matter of teachers! salaries,

A few years ago a five-year surwy was nade of all graduates of the
Department of Education at Fastern Kentucky State University in Richmond, It
was found that all "A" and "B" students were teaching in Ohlo or Indiana, and all

grade "C" students were teaching in Kentucky.
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Statistics snow also *that 20 percent of Harlan County teachers are nattvekto the
arca while only 10 percent come from the outsides, In fact, some Eastern Kentucky
vollegas extract from their students a nromise to return to 4heir mountains to
serve in their chosen professions, and most of them choose to teach,

The overvhelming prevondarance of native-born teachers is due, in part, to
the fact that the teacher may live at home ard, therefore; need not na& for room
and board out of her mea7sr salary. This situation is a comfortable ons for
the mountain chiliren, The teacher is one of them. She is no doubt akin to
nany of th2 chillren she teaches. At the same time, she inevitably perpstuates
the culture in which the children live and exposes them to little that might
prepére tien for life in the larger, more demanding world outside the mountains,

Ths 7rzat wave of emizration out of the mountains came during World War II
when there was a crying nesd for workegf in war industries, Statistics vary,
but, accordinz to wWbhert Coles who has studied Anpalachian children and written
extansively about them, during this period more than 1,000,000 persons left the
southern Appalachian rezion and moved themselves and their families to the
industrial cities north anrd east of them, Ohio has absorbed the greatest
number of these, Indiana the next areatest.

As T have stated, there are ~reat dissimilarities among Avnalachians., 3ut
more nrominent are th~ similarities,

First, Appalachians are noted for extremely close fanily tles and a strong
dependency on th-ir kin,.

In most industrial cities where Appalachians have bean drawn, you will find
them clustered in one particular area, —any of them related by blood. At the

beginning of the exodus frori the mountains, the mduntaineers readily




found work in Ctnctnnatk, the industrial city nearest them. Foremen in factories
and plants found them, thougﬁ unskilled, able and eager to learn, hard workers,
thoroughly dependable, an& willing to work for smaller wages than Ohioans
demanded. Naturally, when a vacancy occurred, word was passed to the Appalachians,
who 1mmediately alerted their kinsmen still in the mountains, to come quickly.

In some factories as many as LO Appalachians might be working, and all of them
relateds The only trouble the foreman had was when great-aunt Letitia back in
the mountains became 111, all his workmen took off in a body to go back to the
mountains to see her since she was related in some way to everybody. This meant
the entire operation of the factory had to close down until the worlmen decided
to come back,

One transplanted, lonely, old woman declared she was pining away for a hill
or a kin up the road.

A socond similarity is the Appalachians' love of their mountains which they
never relinquish nor outgrow, It is a traumatic experience to transplant a child
from the hills and the hollows, glorious at any time of the year but esmpecially
so in tha spring when service trees, dogwood, redbud, wild azaleas, mount~in
laurel, rhododendron, and lady slippers are in bloom and in the fall when the
whole earth looks like a vast Persian carpet spread on the mountains -- it is a
traumatic experience to transplant a mountain child to a city apartment in the
slums where he never seces the sun and to an asphalt jungle that serves as a
school playground.

A young manléf my acquaintance, from Harlan County serving in the army, was
killed in a motorcycle accident in California. A buddy wrote to his mother: "I

have seen him cross the street just to stand under a tree."
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It 1s the dream of many Appalachians caught up and hemmed in by city streets
to save up enough money to go back to the mountaina, to buy themselves a little
farm in the land of thelr ancestors, to live out their lives there, and eventually
to be buried in some lonely graveyard in Appalachian soil. Even some children
grow up with this in mind. |

If that seems strange to you, it seems no stranger to me than a statement
made by former mayor of New York, Robert F. Wagner, in an article in a recent

issue of The New Yorker,

Mr, Wagner was asked by his interviewer, "Do you ever think of living any
place elsel"
"Vell," sald Mr., Wagmer, "I think we all think, once in a while, wouidn't
"1t be nice to be able to retire and live in the South or the Caribbean, or some
place like that. And when you get tired sometimes vou think that would be
great., I think that would be grest =- and I think I could take it for about a month
or two at a time., But I'd always want to come back to New York."
Why, for pity's sake, should anybody want to spend the rest of his life
in New York City?
A third characteristic of the Appalachian is his conservative, prudish,
puritanical, fatalistic, fundamentalistic religion. Whatver happens, be
i1t ever so evil or so tragic, is God's will, But I am not sure the Appalachians
of thess days could make it through life without that belief to sustain them.
As one mountainﬁninister said of them, "They live so close to the bone, 8o close
to death, so close to the skv." Teachers who attempt to open the minds of their
Students to new céncepts and ideas draw, in some instances, a tragic response.

One teacher in a junior college in Harlan County told me he had students =~

O
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good students ~- who left collese rather than consider the fact that one micht
read poetry apout such intimate subjects as a man's relation to his wife,
regardless of the aim of the poem or its purpose, pimply hecause thoir religious
orlentation was such that poetry of this sort couldn't be tolerated.

One young teacher I knew in the samevcollege succeeded in opening up the
minds‘of his students Lo the extent that many of them wrote poetry questioning
the religion of their fathers and posing diffarent religious concepts. Some of
these poems found their way into the local newspaper with ‘he result that the
young teacher had to pack up and leavea town in a great hurry,

Another student, described by her teacher as very sincers and hard-working,

found the tension aroused ny readiny Narwin's Theory of Evolution so unsettling

that her mind became deranged and she had to leave school,

Naturally, Appalachian childrem imbibe the religious beliefs of their
parents., On migrating to the'city, they come in conflict with unsettling ideas
that sorely disturdb them in their school work.

A fourth characteristic of the Appalachian is his tendency toward non-
verbality. Perhaps he does not talk becauss he has so little to talk about. He
may have a‘television set in his home, but nauseous spap operas and violent
movies prdvide him with little to talk ébout. lHe seldom has a newspaper in his
horme, and hooks are a rarity. Children in such homes do not hear their élders
defining problems, asking questions, weighing alternatives. Never hearing the
language of problem-solving, they never learn its technmiques. Nor are the children
encouraged in the home to learn to read. Many of them who, by some strange
system of grading set to college and may he intellectuslly capable as

far as reasening is concerned, are pushed to the edge of desperation to read
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through their assignments. The Department of Education in Kentucky reports
that approximately LO percent of the elementary children in the 49 Appalachian
counties of the commonwealth are snrolled in remédial,reading classes,

When the Appalachian child enters your'SEhool, it is likely he comes from
a little world of his own where his experiencec have been intense but not
extensive. In his learning, particularly in his learning to read, he needs some
subject matter to which he can relate. Dick and Jane did nothing at all for
the Appalachian child. When the teachsr teaches something that has a bearing
on the world in which the child is living, it matters. When the teacher leaves
that, what she says is likely to be dismissed as irrelevant and unimportant.

I have been fortunate to have had an interview with a young Appalachian
student at Berea College who, as a child, moved to Chicago with his parents and
entered school there, |

One voint he stressed is that Appalachians abhor being in debt. That, he
said, is behind the child ‘s reluctance to accept the teacher and the teacher's
initiative in the classroom, If you want the child's cooperation, ho stressed,
let him do the talkinz first., The teacher's attitude, at fifsg,‘should be passive,
not active. Once the child is sure the teachser is ready to receive from him,
he is wiiling to try to see what her thing is, and, at that point, the teacher
can expect cooperation. The children want to give as well as take. Thev don't
~ want to be in debt, )

Appalachian children, he stressed, grow up independently in the home. They
have their share of the work to do, and they must make decisions about it. Thie
is perhaps training foir not settiing down to something to which they have notl

given thelr assent while, on the part of the teacher, it 1s seen as stubbopmess

or ormeriness,
\‘l
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Mscipline in study such as is found in some city schools is foreign to
Appalachian children and, when thev g0 from a mountain to a city school, they
often feel inferior because this is something they haven't mastered.

Language 18 a decided barrier. The language of the Appalachian child,
soft-spoken, often slurred, contains, to be sure, words carried over from

Elizabethan culture. The child often says holp for helped, and knowed for knew.

He says yander for yonder, and hit for it, and he often gives his words an
Elizabethan pronunciation. But does this make his speech quaint? Quaintness

is in the ear of the listener or, as has basen pointed out in the case of the
Beverly Hillbillies, the sales-managing producer who can only depict a qu{te
drastically different way of life by converting it to a farce. Too often, we

ride roughshod over and treat with contempt the specific meanings of specific
phrases and their roots in history and culture. We value highly antique furni-
ture. Why not set a class to studying the highly-respectable origins of the words
and phrases in the speech of an Appalachian child?

The Berea student told me of his enrolling in a Chicago school. The things.
that impressed him were not friendliness and a welcoming smile but the sise of
the building and the noise of so many people, like a hundred radios playing
different tunvs at the same time. He couldn't understand what the loudspeaker
said, and his mother didn't know how to fill out the form that was piven her.
Maybe, he philosophized, the opportunity the mountains offer to work things out
for one's self, by one's self, has a lot to do with the resistance to regimented
activity in a crowd.

It was something like this that the old woman, living on Pine Mountain and

called affectionately by everyona "Aunt Sal," must have had in mind when she said,
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"We 'uns that can't read and write have a heap of time to think. That's why
we know more than you all.”

Mavbe, too, it is this aloneness and time to think that gives to the
Appalachian often the most uncommon common sense. As an example, I cite the old
man who had neverrbeen out of the mountains, but uhd decided one day he wanted
to see how hias boy in Chicago was getting on. So he boarded a bus and made a
trip to the big, sprawling, noisy, dirty city, with its shiny, pretentious
Michigan Avenue facade. While in Chicago, he was taken on a tour of Marshall
Field's store. At the end of the journey, he declared, "I never knowed they was
so many things in the world a hody could get along without."

The student pointed out also that, in Appalachia, youngsters hoe fields with
the family, draw water, hang out the wash, mop the kitchen. Théy are needed and
depended on, but in the city they find themselves in sharp contrast, a belittling
contrast, I might add, to much city culture where the‘kids are in the grown-ups'
way, have no fﬁnction in the family, and are paid to keep themselves husy and
amused. | |

The student remembers vividly one of this teachers and how noisy and bad-
mannered he felt his clacssmates were. He remembers that the teacher would
sometimes put her head down on her desk and, since he thought she was crylng, how
he felt he wanted to put his arms around her. He wishes now he had.

The role that the parent of Appalachian children in the city play is a
significant one in the development of the children. A lihrarian in an Appalachian
area of Chicago reported to me that parents are ambitious for their children and
anxious for them to succeed. Success is vaguely defined as "toeing the mark

and not making too much noise." Infractions are met with severe reprimands, but

O
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1ittle explanation is givan as to why it would be advisable to ceass and desist.
The parents svend money on new clothas for their children, especially during the
early primary grades hut, after the third arads, parental interest lessens rapidly.

In the third grade, as I leaimed from my own children, the horizons of the |
child's world are suddenly pushed backe. In his studies he meets new challenges,
encounters new and enlarged ideas, becomes more of a personality in his own
rizht, sometimes in sharp contrast to the notions his parents have always held.

He bagins to ask questions -~ hard questions his parents have nevér thought
about and, therefore, cannot answer. Horeover, third graders begin to take their
cues from their peers. Conflicts between parents and children inevitably follow.
This conflict, in Appalachian families, often resolves itself in a strange form.
After the third grade, the grooming and the clothing of the children deteriorate
drastically, possibly as a parental punishment, of children who have grown beyond
them and,thus, out of control,

Another contradictory pressure amonp parents who desire to help their children
is their fear and resentment of the child who learns to read. Often the parents
cannot read, are self-conscious ahout their illiteracy, and feel threatened and
antagonistic because of the child's greater skill. This conflict with
parents natiwrally creates tensions in the child who, in turn, creates problems
in the ciassroom.

In many cases, the parents tend to become more isolated the longer they stay

in the city. They are proud and, therefore, ashamed of their ignorence in public,

They are reluctant to ask questions of the bus driver, the sales clerk, or the

librarian because they do not understand the matter-of-fact, impersonal attitude

which is the modus operandi of service personnel in city jobs.
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This impersemality, T think, is one of the trademarks of our present
civilization, a disheartening, downgrading trademark. Qe hurry past one another
on the street without even looking at one another, let alone smiling or saying
"good morning,”" In his homeland, the Appalachian speaks to everyohe he meets,
and, even in a noncomnital howdy, recognition not only of the presence of the

~stranzer 1s acknowledged but also something of his worth as a human being. No
wonder the mountaineer transplanted to the strange, busy, bustling, cruel,
impersonal city strikes fear and a feeling of ostracism in him,

This fear,and this feeling of inferiority and the reluctance to venture
about 18 undoubtedly passed on to the children who‘spend all their time at
school, on the stcop, or in front of the TV,

Added to this, energy is at a prémium because most adults, both male and
female, must work lono, monotonous hours, often on the swing shift, in factories
al great distances from home. They are tired, irritable, and discouraged by
their inability to escape this routine because of the zeneral high cost of urban
living, further complicated by bills that arrive everyv month, by craedit problems,
and by door-to-door salesmen who take advantage of the Appalachian's friendliness.
Add to this parental fear of evil, real or imagined, that surrounds their
children in the cit¥, and vou have an unhappy situation indeed, because
these fears, expressed or unexpressed, are infections, and the child appears
before you in school ridden with fear, |

Take then the damage done by well-intentioned parents and add the damage
done by well-meaning but impersonal teachers who carry too heavy a teaching load,
and you have left one other 2roup which may, and often does, do more damage to

the Appalachian child's ego than both the others togzether. This group is the

pPeer zroup,
O
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I think T can 2Xplain hest, what I maan by drawing on my own experience. '

I was ona of eleven cﬁildren, nine of whom lived to maturity. We moved
out of the Kentucky mountains when I was five years old, the reason for the move
was my father and mother's deep determination that we should hagg-#n education.
Cur first move was to Fast Tennessee, near Kingsport, still in the mountains.
After two years, we did what all Appalachians on the move do =-- we sought
out, kinfolks., One of ny father's sisters lived with her larze family in Middle
Tennessee, north of Nashville and just nhelow the Tennessee~Kantucky State line.
One other Appalachian family lived in the neighborhood -~ twc brothers, one a
doctor, and the other a very intellisent, very shrewd farmer and his wife.

The cash crop in that faming communitr was tobacco. At that time, there
were no effective spravs ajainst the injurious and insatiable worms that fastened
themselvas to the underside of the leaves and ate ireat holes in them, thereby
ruining them for market, The énly mathod of ridding the tobacco of them was to
turn back each leaf, find each worm, pull it off,.and rinch it in two with the
fingers,

A one-room country school near tha farm my father houtht opened soon aftgr
our arrival, and on Umnvfirst da*- the Caudill tribe was enrolled. I was seven
years old then,

At lunch timas on that first warm day, we students jathered in a circle
on the grass on the playrtround, onhened our lunch buckets,.and ate our lunch.
While we were eating, one of the boys referred to us as hillbillies, I had hevar’ff
‘heard the word hillbilly., I had no idea what it meant. 3ut I knew from the scofﬁff
in thé,bby‘s‘vbice that, it meant nothing 700d, and that, SbmehOH, my.brothgr £ﬁdi ;;

‘sisters and T were, for some reason, inferior £o the others. Fortunately for me,
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‘one of my older sisters retorted, "I'd rather be a hillbilly any dav than a
tobacco worm." That, I felt, put the boy in his place and restored the Caudills
‘to theirs, but what those places were T wasn't quiEe sure.

Another episode happened the following Sunday, our first Sunday in our new
home., Muring the week before, the superintendént of the Sunday school in a
Methodist church that stood on a lonely country road at the edge of my father!s
farm and his wife called on us and invited us to attend Sunday School, I
had never seen a church and I was agog with excitement over the prospect.
Accordingly, on Sunday morning, we all donned our very hest clothes = aeven my
father and mother who belonged to no church and were not, church goers - and
walked across the fields to the church. 'hen we filed in and sat down, we,occupied
two pews -- quite an addition to any Sunday schooll

It happened that, a young man living in the community was studyinz for the
ministry in some distant city., He was home for a few days and that Sunday he had
bes:n asked to preach in the church. I have no idea what 1is rotivation was,
‘whether the hlerarchy in the church had decreed this was the day for such action,
or whether the overpowering Caudill presence inspired him, At any rate, when the
vonng ﬁinister had finished preaching, he énnounced that the coniresation would
now take up an offaring for the poor thtes in the mountains of Xentucky.

I didn't know whom he was talking about. We weren!'t poor. At least nobody
had ever told us we were poor, Wé were never one penny in debt == my father saw
:  +0 fhat - even thouqh Wwe rarely ever saw a coin and traded matn;y in oarter.
 ;  As a resulb of this episode, when the service waq endod, we filed out of the
n}*:church and, althouzh our ﬁarents allowed us children to attend after that,

,fﬁfthey ﬂwemsalves were throuqh with such ridiculous nonsense and such crass i




superiorityv,s ZIventualiy my father got revenge on the young minister in the very
swestest sort of way, This aminister fell verv much in love with ny oldest sister,
and my father wouldn't let him come into the honuse,

Hy sister, just older than I, and [ were in the same class in school, and
until we were ready for high school, we attended each :ear a one-room country
school for the five months it was in session.

T was 12 when my sister and I entered hizh school, walking three miles each
morning into town and ‘three miles back in the late afternoon, ‘e entered the
freshman class alony with two cousins, a boy and girl. As far as the other
nupils in trhe high school Qere concerned, we might as well not have bsen
there at all, The four of us were not only iqnored, hut we were also shunned,

T remember today, as distinctly as the day on whicih it happened, arriving at
school a bit early on a very ¢old morning and joining a 3jroup of zirls around a
pot-hellied coal stova in one of the class rooms Lo get warm. Soon I noticed one
nirl standing with her back to the stove with smoke boiling up from her dréss.

"0l" I called to her. "You're about to catch on firel"

She moved away from the stove, then turned and looked ét me with the utmost
scorn in her face.

"It's none of vour husiness," <he said haughtily,

I think that scornful remark probably affected me ﬁore than anything else
that happened'éuring ny four vears in high school, It's true}the cut has long

- since healed, but the scar reméins. I wanted friends. I wanted them desﬁnratélv'?f
"But I was so afraid of another rebuff that I could Ve no advances. Hy naturally
: warm feelings toward people turned to feur of them, and went through high |

‘~school alone and oractically 1riendless, except ‘for my two coustns and one




celassmate whie, fertanatels fop me, hecama my friend, Today, she is still a very
dear friend,

Still another incident reveals vwhat damase the loss of self-esteem can
inflict on a vmunester, Ve freshmen were seated on the recitation bench in a
class called Physical Teozranhy. ‘“‘utside it was raininz cats and dogs, The
teacher asked me a question: "ahat isg the condition of the atmdsﬁnere outside?"
It looked rmighty wet to me, hut just as I started to answer, the town boy sitting
next to me whispered in my ear, "Dry." For a fleeting second I clung to my
original observation, Then, fizurinj that town students sursly knew more than I,
T answared "ﬁry."‘ Naturally quffaws greeted that answer and I retreated farther
into my shell, .
I have often wondered ahbout these experiences and what might have been doqe

to salvagze ny self—resbect or to avoid the incidents altozether, Perhaps some

of rou have read a book I wrote called Did You Carry the Flag Todav, fharley?

liittle School was a real school for four- and five-year-olds to jive them
some orientation into an actual school situation when they should start later.
The teachers realized they needed extra nersonnel, so theyv invited all seventh=
and eighth=zraders who wished to Join them to serve as aides. They would need
probably seven or eight, they announced. The aides would receive no vay, hut
. thay would have a not lunch with the children. Their ﬁuties were to be present
in the classrooms and to help the childran in any way they éould. That meant
- fetching them down fbon th.e mountain Lf they escaned, seeing that they'knew

kat all times wher\ to 10, heloinr bhem whenever they needed help; There were

 ?some thirtv seventh- and eighth-ﬂraders. All thirty volunteored. To their 'reat  1Q7“n

Ekfhelp more than two days a week.j
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Even among adults, I have never encountered a more dedicated, more useful, or
more responsihble group of people, than those thirty Loys and zirlss Punctual
and diligent, they dealt gently but firﬁly with the children, and related to them
in an intimate, friendly, and persuasive way that no teacher could have done.

Maybe thesy Appalachian children entering city schools today, bewildered,
terrified by noise and impersonalit:, mieht be assigned an alde from among
dependable students who could orient them, be a friend to them, and see them
throush without traumatic experiences. '

One thing happened during my hish school days that did more than anything
else t~ restore my selfe-esteem. The princinal of the high school decided the
town should have an old-fashioned spellinz match. On the night of the match,
the whole town, and quite a bit of the country, including the Caudills, turnéd
out, Those selécted to choose sides were the town banker and the wealthy
Appalachian farmer. !Money can't necessarily spell, but it can placg one in
conspicuous positions,

The banker and the farmer drew straws to determine which should have first
choice. The farmer won and, even before he could stand arect, he called the name
of my father. Somewhere way down the line the banker chose me,

Back and forth we spelled, back and forth,lfor more than an hour, and every
person who missed a word sat down, Finally, two neople were left sﬁanding, ny |

'~father oh the farmer's side, I on the banker's side. Back and forth, back and
| forth we Spelléd. Finally, I was qivén a word that was my undoing, The wdrd ﬁg§‘  
3 ﬁqbéccb and‘I gpelled 1t with one “c;“‘ My fdthéf, of couréé, was the hero 6f,£h§ f£

 As we went home that night, I was literally bursting with pride because my .
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father had spelled down the whole town, I am sure my father was feeling Jjust

as much pride in me because I had held out against him so lonz. But Appalachians
do not readily express words of appreciation or affection., They are like that
child who wanted to put his arms around the teacher because he thought she was
crying, but couldn't, Neither my father nor I ever mentioned to one another
what we were feeling that night, But this prestige honestly won by my father
and openly exhibited before the whole town, together with what I knew to be my
fether's unimpeachable character, did more than anything else, perhaps, to
restore my self=-esteem and to help me grow into a better person in my own right.,

BEver since Mr. Bender asked me to speak to you, I have be:n wondering
what -- what in the world =- can we do to bring into the mainstream of life not
only Appalachians hut blacks and chicanos and Indians and all other'minorities.
I can come up with only one answer. We will have to change our pirlorities,

On the TV news only a faw evenings ago, I heard oeported thet a Central
Illinois town had decided on the projects on which their Federal Revenue Sharing
funds would be spent: improvement of streets, improvement of sidewalks, and
the building of tennis courts. Not one cent was allocated for social programs,

On the Federal level, as Norman Cousins nointed out in.a recent issue of -
World, the President has asked for a mlitary budget of more than $80 billion
representing a $5 billion increase over the previous year when the Viet Nam war

‘kwas being waped; But he eaid no to mxllions of school children who will not
“' ehave new textbooks or audiovideo equipment or new 1ibrarv books.

The President has asked taxpaxers == You and Mg ~= to foot the bill for i

;5if >25 billion in salaries alone for almost 1 700 000 officers or noncommissioned off ,{ff

:oei,officers out of a total military force of 2 300,000 men. ?B“t~Hh9 has 3814]22,_f‘;,“’o’ﬁ
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to millions of people living in slums, in little Appalachians, the victims
of poverty, malnutrition, undereducation, and violence. He has said no to the
mentally 411 who, in eight years, will no longer have the benefit of local
mental health programs; no to scientific and medical researchers; no to
handicapped children;.ng to preschool children,

What then can we do for transplanted Appalachians? They are my people
I ask at least that you give them the gift of yourselves. And with your ziving,

give understanding and compassion. They will respond.



Black English: The Politics of Language
. June Jordan

I have made the assumption that most of you have seen the essay I wrote
on Black English in the School Library Journal, so I'm not going to go over that.

Well, I seem to be gaining some kind of dangerous notoriety in connection with
Black English, . «

Since arriving in the Capitol I have been so severdy attacked at the expense
of Black Language that what I tried to do for today, was to write some, brief
notes that I want to share with you now, =, Then I will throw the diséussion
open and let anyone who wants to ask questions or attack me or any of my ideas, do
0. rhis is really rather serious.

What I am calling for is:

- The immediate acceptance of Hlack English &s a language system,
a communication system as legitimate as any other., This will re-
quire the recruitment of currtsulum development specialists who will
concentrate their enggip.g‘ var the next year at least, on the
creation of teacher-education mat.orials, enabling teachers to under=-
stand Black Englieh and, therefore, to teach Black English, |
~ = The immediate acknowlbdgui;;: B’f’(’Black English as a legitimate hnguago
eyutem will !urthemom require the developmont of curricuhn matoruls
to educatb Black children in thetr languages t.ha'o 15, thk childmn, o .
.‘ on entering the pubnc ochool eyat.en, wtn mceivo ordorly 1netruc-
o tion aa to the structure, the rules, au:l the mgular'lties of thei.r
o‘m lanetmgoo i '
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- In short, I am calling for nothing more or less than what is given
automatically to white children in relation to the language they

have acquired as pre=-school people living in America.

Accredited steady course revisions for the creative use and literesy atudy

of Black language will proceed naturally in a fashion parallel to the studies
not reserved for standard English, i am not calling for the elimination of
language skills in sténdard English in regard to Black childrenj on the contrary,
I am calling for the elimination of the traditional teaching process which
begins by réjecting the first language skills of Black children., It is demon=-
Stratively clear that you cannot expect.totnach a child a second language, for
example, the second langﬁage of standard English by destroying the child's
original lanyuage, by condemning his languag; as sub-standard, as inferior, as
wrohg. That is as absurd and damaging as the condemnation of Puerto Rican
kids because they speak Spanish, What I am proposing is the formal acknowledg-
ment of Black English as I have Just outlined for thess reasonas

~There 18 no 1intellectually sensible reason to do otherwise. Unless

these changes occur in the regular experiencé of Black firat and second

graders, We will have to deal with the continuing failure of Black

childreng 1.e., or that is to say, the continuing failure of public

schools to enable Black children to systematically increase their language

and reading proficieﬁcy.

-0nce we provide for the assured increase of languaze proficienéy in the

- first language of whatever Child sits in front of him, he or she will bgk,{ 

~ able to successfully undertake & second, third, or even a fourth language,




- The point is that this is not now ths case. The point is that publie
school education, where language is oconcerned, has failed Black children.
There are no figures to contradioct thts‘ assertion, On the contrary,
less than three wseks ago the front page of the Sunday New York Times
described the uninterrupted lowering of reading. scores achieved by

"innerecity" children across the country. Reading scores have everything
to do with language skills, Language and/or reading abilities are the
basis for academic performmce per se, Moreover, low reading scores
and low hnguage skill scores racked up by Black students across America
are interpreted as evidence of limited intelligence and a sericus lack
of cognitdve potentiality. All of this underlies a national tragedy that |
evolves, I submit, from a fundamental error or two, First, a fundamental
misunderstanding of language, per ss, it,‘a functions and its nature,
Second, there is a :undamentél error of failing to seriously undertake
aitemativea to the techniques that have produced catastrophic, dysfunc-
tional illiteracy and alienation from all language skills among the
majority of Afro-American children. Ses, it is not working, It is, ‘
therefore, time to try something new. I am quibe simply proposing some=
thing new; namely, & radically different approach to language proficliency;
that is, formal instruction in the first language of every child., He
or she may then undertake a second language afterwards, without the
humiliation.
What 48 langusge? .
It is, f.he main means of social cMion. It is the naming of ex-

ﬂ,:,,...i_pe;jievnc‘e.ﬁam,..uu‘re'bj,ﬁ.th‘e‘pgsgqlagionﬁot,.gxporienge. : L;ngmggia; ,W
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social an: o coriadisiag vrocess whereby we lewrn and wa tell who We
are, wherh wo onnme fron, wd vhat wa want,  Fra bz Fanon nasg written,
1 aserion a basic importarce bto the phenomenon of lanruaze."

To speak means aocove al) to assume a culture, to support the weiqhﬁ of a
civilization, BEBvery dialect is a way of thinking, In their recently published
book, Jinm Haskins,‘a 3lack educator, and Dr. Hugh Butts, a Black psychiatrist,
writes "Lansuase oroduces and stimctures thousht. What 1s particularly damning
for the Black man is that while the linquistic deviations of other sthnic groups

are seen as natural and changeable in time, the White society has invented a

theory of racist inferiority to sxnlain Black lancuaze differences,” The name

of that boor, incidantally, is tae Pgvchology of Black lLanguape, published

by Rarnes and lioble, 1772, 7T3d 3nst like to ad! that 3lack opno-'tion to the
legitimate acknowledement of 3lack language is probably the result of two thingst
self~hatred, that wiatever is distinctively non-white is, therefore, not qood;
and secondly, a fear tihat failure tg ce white in lanyuage, and in every other
feature of cultural expression, will lead eventually to failure on the job
narkaet, in social éitnatfcns, ani so forth, This is perfectly tre, and

will remain so unless we will bond tozether aund lstitimize 3lack language on a

nationwide scale.

“hat is lacy lavwiria e?
v Tt “ 2 lanzua e in waich there 15 a remarkaole consistency
of smtax, Tor exanple, the intprrowatlve, the 1npwrat1v9, and
‘the sirple declarative idea can he carried by exactly the same

words xl de;end;n; 1non *nflection. You aoin'! to the store'>

ik o v o i
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2. It is a language which uses a minimum of verb inflection:
I go, you 30, We go, they go. |

3. It is a languaqe distinguished by the absence of what is
called the linking verb., Instead of saying you ig wrong, or
you are wWrong, or you be wrong, you just say=-you wron3.

L. It is a lanmarve characterized by the infrequent and highly
irregular use of the possessive case.

5. It is a language in which use of double and triple nezatives
occurs as & matter of logic, Indeed, Haskins and Butts write
that, "The Black English rule of negation is that a negative
is attached to all negatable elements within the same simple
sentence; that is, for a'negative sentence to be grammatical
according to the rules of Black Bnglish, all indefinite pro-
nouns, all indefinite articles, all indefinite adverbials;
and the verbal auxiliaries must be méde negative." (That
ist nobody ain't never met no ghost novhere),

Beyond everytning else, RBlack language is at least as ccmprehensible

to all (white or Black) as standard fnglish is to both white ee Black,
What's more, Black languagze is as communicative as standard English and,
most importantly, Black languagé is the language deriving from our Black
experience in Africa and in America through hundreds of years, It is
.avidently a successful system of communication used by millions and
"millions of Black folk every ninute of GVOPJ day of their Black lives.,
‘ It is, if I may repeat mvself, a lanauage.

U But, meanwhile the 3°h°°13» the libraries, the personnel officers, T

 :and the powerful goneraﬁbta,denv the validity of this languaae. Tht?;j.ffifff




| moans & calculable, irreversible psychological damage to Black
children, aand 1t means academic failure in school, It means

these statisticss as of 1971 there are three times as many Blaock
male students - three times as many as white -~ 22 percent as against
T percent who are two or more ysars below normal grade level at

age seventesn, I am citing the national 1971 statistics. My
source ist DBureau of Census, U. S, Department of Cormerce -
Publication Social and Economic Status of the 5lack Population in
the U, S,, 1971,

So I'm just quoting from an undisputable source. Here is
another terrifying facts twice as many to four times as uny
Black male students are drop~outs. That is up to Lk.l percent
of all Black males in the U, S, are either not or}rollod in high
school or are not high school graduates, as against a maximum of
12 perc\ant for white students. These figures describe a destiny
of certain fatlure in American society for an unconscionable
number of Black kids. These figures follow, as the day, the night,
the first grade and seconi grade encounter with the systematic
deni'gratior; and ridicule and arbitrary negative evaluation of Black
language skills,

I am one of the growing number of writers and linquists and
parents who are seeking an alternative to this lifox'iéatroying ;
pattem of national failure. We are writing stories and book
" revlewa and hiatoriea, apeeches, and aonga, and seimtiftc e

""traatius and, I truat, toxtbooke and gramrs, nnd rallying criea
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in our Black language. We will not divorce oursedves from our
experience, We will not deny the history of our life as a people.
Nor will we permit the definition of our future to take place in
the terms of and the lang\xage of those-who do not love us, who have
never loved us. There can be no right or wrong words to express
our experience and our dreams, There can only be problems of
undsrstanding, We, Black folk, have perforce striven to underastand
the words, the terms, she language, the verbal expression of white
Amarican experience values and drem. A‘I'c is now time for white
America to turn around and learn to understand us Hack people: our
words, owr language, our history, and our goals as we will state
them, without fear, and with love,
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