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INTRODUCT I ON

’

he two purposes for this srudy were: (1) to determine the impact of the
Florida Education Finance Progran 'F.E.F.P.) vpon special programs for
exceptional students in ten selected school districts, and (2) to determine the
capability of F,E.F.P. to generate funds and provide a basis for program
development for students in Florida's public residential institutions. The
first purpose (F.E.F.P., Impact purpose) relates to the Department of Education
(D.0.£.); the second purpose{F.E.F.P. Capability purpose) relates to tle
Department of Health and Rchabilitative Services (D.H.R.5.).

The report of this stucdy is presented in two volumes. 1n Volume Onc,
Chapter Dne-descrites the problems investigated, offers background information
concerning past and present funding of both the Department of Education and the
Departrent of Heaith and Rehabilitative Services, describes the case Study methodology
used to investigate the problems, and explains the method of developing the case
study interview schedules and data report forms. Chapter Two presents the
conclusions and recommendations relating to the Department of Education F.E.F.P.
Impact purpose. Chapter Three presents the concluslions and recommendations of
the Health and Rehabilitative Services F.E.F.P. Capability purpose. In
acdition, somc fisca! data provided by D.H.R.S. arc presented and their
irnplications discussed, Chapter Four contains the summary tables of the interview
¢2ta presented by each position interviewed across all ten districts for 0.0.E,,
and presented by ecach position interviewed across all five institutions for D.H,R.S,
Volume Two, Chapter Onc contains ¢ase study dsta presented separately for

each of the ten districts interviewed., Counties arc designated by letter to
provide anonynity. Chapter Two includes summary tables of descriptive data
relating to the specific interviews conducted in the ten districts, Chapter Three
included descriptive data relating to the specific intervliews conducted far each
of the five D.H.R.S. institutions visited. Also included in Chapter Threce arc
comparisons of teacher satary ranges of D.H.R.5. and seleccted districts.
Chapter Four discusses the limitations of the study. A glossary is included,
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CHAPTER |

A STUDY COF THE EFFECTS ON SPECIAL PROGRAMS FOR EXCEPTICMAL STUDENTS UPCN
THE IMPLEMENTATICN OF THE FLORIPA EDUCATICNAL FIHANCE PROGRAM AND
THE EFFECTS OF THE FLORIDA EDUCATIONAL FINANCE PROGRAM WITH RESPECT TC ITS
CAPABILITY TQ GENERATE FUNDS AHD ,PROVIDE A BASIS FCR PROGRAM DEVELOPMENT
FOR STUDENTS IN pusLIC IKSTITUTICNS.

The Department of Education Problem:

The problem was to determire the impact of the Florida Education
Finance Program {F.E.F.P.} upon special programs for exceptional
students in ten selected school districts,

The Cepartment of Health and Rehabilitative Services Problem:

The problem was to determine the capability of the Florida Education
Finance Program to generate funds and provide a basls for program
developrment for students in Florida's public residential Institutions.




THE FLORIDA EDUCATIONAL FINANGE ACT OF 1973 (FEFP)

The 1973 Florida Legislature passed an educational funding bill to upgrade
the histeric Mininum Foundation Program which is 3 so~-called Strayer-Haig type.
The Strayer-Haig model is:

S$.7e, U, - r¥ v,
P i

0" state support for any school distrlct
an educational program in dollar terms. Under the
FEFP the base student cost times the program cost
factor {weighting) would equal e. Using educable
mentally retarded program as an example, $581 (base
student cost) x 2.3 {program cost factor) = $1,336,30 (e),
u.= number of units of educational need., Under the FEFP
this will be full-time cquivalent students. FTE=
Number of students Number of hours students
enrolled in program attend program
' Humber of hours per week
a full-time student at that
grade level attends school

@ v
1]

ré= local qualifying rate. The ¥ indicated & constant with.
each district levying the same number of mills.
viT assessed valuation of money exempt property in any county,

Msjor features of the new law are (l) 8 change from instvuctional unlts to
full-time equivaleats (FTE) as the basic revenue allocation unit; (2) substantial
school district eaualization; (3) weighted factor for varying costs; and () @
coaprehensive information system with schoal-by-schoo) assessment and accounting.
The legislature budgeted an additional $132 million incresse in state funding to
pay for Lhe progran.

There are four program types under FEFP with cost factois as follows:

Basic Programs Lost factors
Kindergarten, grades 1,2,3, 1.20
Grades 4,5,%,7,¢,95,10 1.00
Grades 11 and 12 1.10

Special Proarams for Exceptional Students
Educable mantally retarded 2.30
Tratnable rentally retarded 3.n0
Physically handicapped 3.50
Physical and occupational therapy | : G.00
Sprech therapy | 10.00
Deaf I, 00
Visually handicasped | ) 10.00
Visually handicapped 3.50
Erotionally disturbed | 7.50
Erationatly disturbed 3.70
Sociatly matadjusted 2.30
Specific learning disability | 7.50
Specific learning dicability 2.30
Gifted | 3.00
Haspital and hovebound 1 - 15.¢0




S$pecial Vocational-Technical Programs Cost Factors

Vocational education 1 TS
2.64
2,18
1.69
1.40
1.17

Vocational education 11|
Vocational education 111
Vocational education IV
Vocational education V
Vocational education VI
Special Adult General £ducation Proqrams
Adult basic education and adult
high school 1.60
Community service 1.30

As we indicated, there are fifteen special programs for exceptlonal
students with cost factors varying from 2.3 to 15, The higher cost factors
result fron standards established in enabling legislation and state board
reculations relative to: {1} special diagnostic procedures such as individual
psycholcgical examination by a school psychologist; {2) a pupil/teacher ratio
wuch leower than that for regular education So as to permit more Individua'ization
of instruction; {3) special equipment and materials such as large type and
braille books for the visually handicapped; and (it) ancillary services to
supplement the regular o Special education class projrams and to maintain
liaison with commuritly agencies also providing services to the child.



Departwent of Education Background

Beginning with the Florida School law passed in 1941 to provide for the
""physically handicapped'' children and extended by an amendment passed in 1945
making provision for the mentally retarded publiic school student, Florida gave
recognition to State responsibility in the provision of instruction and
facilrties for exceptional children in district school systems. ‘Yhen the
Minimum Foundation Progcram (MFP) was passed in 1447, broader provisions were
made foi special education to meet the needs of all exceptional children in so
far as practicable by permitting the .establishment of special instruction units
for excepticonal children from State funds,

The Special Legislative Session on Education in 1968 passed legislation
requiring each district school board to provide appropriate programs of special
Instruction by 1973-72L, The Legislature provided increased funding for exceptional
child instruction units as well as special funds for facilities, equipment, and
teacher training to fully implement the progran in five years.

After four yzars of the legislative thrust to serve all exceptional children
by 1972-73, the siatus of school district programs is outlined in Table 1 below:

EXCEPTIONAL CHILD EDUCATION, 1972-73, STATE OF FLORIDA

Type P:naram _t Tes "hers # Students Maiting List
EﬁE?abIc Hentally Retarded 1,786 25,478 1,993
Trainable Mcntally Retarded 360 3,656 364
Physically Handicapped 137 1,620 --
Hospitalized and Homebound 136% 6,647 74
Speech and Hearlng 500 L7,004 6,392
Deaf R b, 246 16
Vision 703 909 --
Gifted 173 12,585 2,145
Emotionally Disturbed 218 3,633 1,379
Soecific Learning Disability : h22 8,760 3,780
Socially Maladjusted 8o 1,366 56
Juvenile Stelters 61 937 --
Comprenensive 1564
Supervisory and Special Teachers 107
Special Service 30 S _——
TOTALS: 4,677 115,006 16, 204

The Bureou of Education for Erceptional Students requested Title V, Section 503
Elementary and Seconcdary Education Act (ESEA) funding of a contract in order Lo
meet the rcauirencnts of the Comissioner of Education's priorities for 1973-74
and 1974-72 far Department of Ed:cation operations, namely to "improve procedure
for aralyzin: data ard jor moditying policies and practices to achieve
objectives. A contract was effcected betweon the Department of Education and

the Division of Universities on tehalf of Florida Slate University to determine
the impacl of the Florida €ducation Finance Act of 1973 vpon the educational
pro;ram for the exceptional student in ten selected school districts, as related to:
(1) assiznient o siudents, (2) sssigrnents of teachers, {3) identificalion and
clussification of students, (#) cur:iculum adjustacnts, (5) initiation or delelion
of special prograns, and ({) gronraphical factors.




The contractor agreed to; (|} develop a timeline for the activities to
be carried out under the contract, (2) arrange for meetings of the Task Force
and Advisory Comnittees, (3) review amd summarize the historical development
of educational finance as it related to exceptional students in public schools
in Florida, (4) develop case study formats and data gathering forms, } conduct ////
on-site visits in ten School districts, (6) compite information, prepa TN
viorking draft of the final report and submit to the Task Force by March’ fﬁ'lsyh N
for review, {7) consolidate and revise all comments elicited by the working
draft and furnish @ final report to the Department by April 15, 1974,

F

Pepartment of Health and Rehabilitative Services Background

Five divisions of the Department of Health and Rehabilitative Services provide
educational programs for children, youth, and adutts. The Bivisions include
Corrections, Mental Health, Retardation, Vocational Rehsbilitation and Youth
Services, A}l individuals served by DHAS are exceptional in the sense that they
are cither emotionaily disturbed, retarded, socially maladjusted, or vocationally
hzndicapped, - Gne Rivision (Youth Serv;ces) serves children and youth, two
Divisions {Vocational Rehabilitation and Corrections) provides services for
young adults and adults; two Dluusions (Retardation and Mental Health) serve
children, youth, and adults,

Historicai!ly, individual institutions have submitted Legislative Budget
fequests for educational programming. More recently Divisions, and subsequent
to governmental reorganization, DHRS have submitted the Legislative Budget Requests.
The Division of Youth Services, for @ few y2ars, operated its educational proaram
under the funding foraula (MFP) applicable to the public schools but no longer
does 5o, No other Division has operated under an educational funding formula and
all Divisions, at the present time, plan educational programs without a funding
formula.

Chapter 223,051 (Flornda Statutes) indicates that the public schools of the
state shall provide thirtcen consecutive years of instruction beginning with
lLindercarten and shall also provide such instruction for exceptional children as
ray be required by law," In the same chapter, it i$ further indicated that
“sublic schools, institutions, and 3agencies providing this instruction shall
censtitute the uniform free public schools as provided by Article IX of the
state constitution.,."

The Florida Education Finance Plan o7 1973 did not include the institutions
of DHRS as one of its features., Heither have previous State financing plans,
applicable to the public schools, including the institutions of DHRS, though
Chapter 220,001 (Florids Statutes) permits the State Board of Education, upon
reauest of CHRAS, to achieve ¢s to standards. Also in the same chapter, it is
indicated trat "the Department of Education may provide supervisory services for
the vdecational prograzs of all such (DHRS) schools or institutions."

The two chapters cited above a3y result in the conclusion that the rules
epplicable to educational proijrams in District schools are applicable to educational
prograns in institutions because both District and institutional education programs
arc 3 part of the free public schools of the state, If the conclusion is accepted
then it could also be concluded that the funding of educotional programs, wherever
they oucur, should foliow the same plan and that Legislatively-mandated educational
progrevs should be provided whether the student resides in the District or in the
institution.

ERIC ;
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Whatever the merits of the statements in the preceding paragraph,
representatives of DHRS feel that the educational programs of DHRS are Inadequately
financeds The present contract was ‘effected to ascertain the capabllity of FEFP
to generate funds and provide a basis for educational program deveiopment in
public institutions. They recognize that the mandated thirteen years of public
schooling is typically interpreted to apply to persons under the age of 21 and
that other schools, courses, and classes are established at the discretion of
the district school board, pursuant to law or by regulations of the state board--
th, 228,01,(1)(a) Florida Statutes. Moreover, they recognlze that present
mandated educational programming, in addition to genecrally belng interpreted to
exclude profoundly mentally retarded individuals-~i.e., The term "exceptional

- students' Ch, 228.041,(19) Fiorida Statutes, means any child or youth...and
includes the following: the educable mentally retarded, the trainable mentally
retarded.... ’

The concern of DHRS about the adequacy of financing for its educational
program is timely. Recent developments throughout the United States indlcate thag
adequate treatment, including eéducation, is required for institutionalized persons
whatever their age and degree of handicap. Specifically, these developnents are
seen In recent court decisions® and in the actions of State leglslatures®: in
Florida and elsewhere. Obviously @ court decision in a particular state is not
binding on another state, yet in time it may become so. Similarly, legislation
in a particular state Is not binding on another state but such leglislation does
reves] trends or developments elsewhere. The cases of PennSylvania Assoclation for
Retarded Children v. Comnonwealth of Pennsylvania (1971), Mills v. Board of
Education of the District of Columbia (1972) and Wyatt v. Stickney and the State
of Alabara vyield decisions which support the handicapped individual's right to
education regardless of his degree of retardation. The decision in Myatt alse
holds that instituticnalized residents ''shall have a richt to...education, suited
to their needs, recardless of age, degrec ¢ retardation or handicapping :
condition (Ennis and Friedman, p. 320)." {ncarceration requires that individuals
be afforded appropriate treatment, including education.

Five states (Indiana, North Dakota, fhode tsland, Tennessee, and Wisconsin)
have recently enacted 5o-called '"2ero reject" education [aws which establish the
right to education for all children (Ennis and Friedman, p. 836},

#See, Collins, G.D. and Singletory, E.€. Case law and education of the
handicapped. Gatnesville, Florida: Florida £ducational Research and Development
Council, 1973,

Ennis, B.J. and Friedman, P.R. Legal rights of the mentally handicapped.
New York; Practicing Lsw Institute, 1974, 3 Vols.

Friedman, P.R. Hental retardation and the law. A report On current
court cases. Washington: U,S, DHEW, April, July, October, 1973,

*%See, Education Commission of the States. A summary of major state legislation
passed in 1572 relating to the ecducation of handicapped children. Denver: Author, 1973,




A wide variety of individuals reside in the institutions of DHRS. It can
be argued that one cannot legislate a choice among the vast array of educatlonal
procedures for such Individuals in order to assure that adequate educational
pregramming is provided; that is, one might argue that an institutional population
is so unique that a financial formula for certain specified programs would be
unworkable, An educational plan for one Individual might be contraindicated for
another. Plaintiffs in the Wyatt v, Stickney case countered such an argument by
pointing out that any habilitation {education) proqram required a humane physical
and psychological environment, qualified staff in adequate numbers and Individuallzed
trcatment plans. They argued that the Court did not have to chose a specific form
of education over another but only had to assure that 3 number of &lternatives were
available from which direct services personnel can chose (See, Friedman, April, 1973,
p. ). Since the Court did set standards and established certaln staff/resident
ratios, it appears that plaintiffs arguments were presumed Lo be valld,

At the present time, persons older than twenty years and persons diagnosed as
profoundly retarded are seen as falling outside the mandated programs covered by
FEFP, Recent developments, court decisions, and state legislatlon previously
described indicate the need for an adequate financlng plan for educational programs
In public institutions., The present contract was effected to determine whether
FEFP, if expanded t¢ include the institutions of OHRS, is capable of generating
funds for adequate financing of educational programs in Florida's public residential
institutions. The secretary of HRS, on behalf of the Developmental Disabillties
State Planning and Advisory founcil, initiated the contract to obtain a "'fFEFP
Capabitity Study"”. A controct was effected between DHRS and the Division of
Universities, Florida State University, to determine the probable impact of FEFP
if it vere expandcd ta include the institutions of HPS with respect 1o:

{1) teaching staff
{2) curriculum design
(3) edicational asscssmwent of students
- {h) pregram availobility
(5) iventification and classification of students

The comtvactor acresd tor
(1) evelep a tisweline for the activities to be carried out under the contract
{2} coae Tor ocLetis s oAl A Tash Force 2nid Advisory Comnittee
(2} owiew ans sy s e tao Bistarical deve lopment of cducational finance for

e S T A v U I L0 A B IV R RN 2 Fa Tl P I
(V0 s o w0 i L and Laia o aine Torms
(- U on Site vy o its o ir selected H3S cducational programs and to compite

atimn {witt the >ieption of fiscal data lo be provided by the department)

() & . i g wiorying dvatt of the final report and submit to the Task Force for review
(/) Cooniidate and revise all comments elicited by the working draft and furnlsh

¢ Tinal report to the Bepartment by April V6, 1974,




Hethodology:

The case study method was used to determine the effects of the FEFP on
exceptional student programs in the ten school districts and, combined with certain
fiscal data supplied by DHRS, to estimate the possible cffect of FEFP upon
educational programs of the DHRS institutions.

The Burcau of Education for Exceptional Students of the Florida Department
of Education and The Division of Rlanning and €valuation of the Flprida Department
of Health and Rehawilitative Services appointed a Task Force and Advisory Committee
to assist in establishing goals and objectives for the study, to aid in approving
data collection instruments and to review and make reconmendatlions on the
preliminary dra’t of the findal report. The Task Force and Advisory Committees
met with the research tedm on Hovember 20, 1973 and December 4, 1973 to establish
a sct of objectives on which to basc the data collection instruments. Dr. Charles
Forgnone of the University of Florida served as a consultant to the research team
on development of the data collection instruments. The Task Force and Advisory
Committees met with the rescarch team on December 208, 1973 to veview and critique
the tentative 1nterview schedules and data collection instruments. Suggested
revisions were made on the instruments, and a pilot study, using the newly ‘
revised instruments, was conducted in Taylor County. Deficiencies dlscovered in
the interview schedules throuch the pilot study were corrected, and separate
Department of Education interview schedules were developed for cach of the
following gqroups of positions: (1) ¥rincipals, Superintendents, Assistant
Superintendents, Special Education Coordinators, and Finance Officers, (2)

School Psychologists, Guidance Counselors, and Social Workers, (3) Exceptional
Class Teachers, (I) Regular Class Teachers, (5) Spcech Therapists and ltinerant
Resource Teachers. In addition, cach district was asked to complete data fo-ms
describing the various exceptional student programs offered within their district.
Interview schedules were finalized by consultetion with DHRS representatives for
the following groups of positions: (1) Adninistrative interview Schedules for
Superintendents, Assistant Supertntendents, Business Managers, Psychologists,

and Principals, (?) Teacher Interview Schedules, and (3) Student Interview
Schedules. A modified version of financial data reporting forms designed at the
University of Florida for use in studying district schoel financial data was
subnitted by DHRS to all institutions in DHRS. The aim in using the university-
design forms was to obtain comparable data from district and institutional
cducational programns, Unhappily, the aim was not rcalized since financial data are
coded and colleciod diifferently for the institutions and the districts. Each
institution attemated to complete the data forms, but the data furnished were
generally incomplete and internally inconsistent. Different interpretations of the
forms and of ecducational programs as judged by the responses glven were made by the
various institutions. WUnfortunately, timc Timitations were So severe that the data
forms werernot returned until some time aiter the five site visits so that ro
follow-up for clarification of the data forms vias possible even at the five sites.

In an effort to obtain some comparable data, DHRS representatives utilized
budget documents to obtain divisional expenditure levels. Since divisions do not
isolate educational expenditures, a methodology for securing nissing data was
developed by DHRS representatives and budget officers. Indirect costs were calculated
as follows for all divisions with the exception of the Division of Vocational
Rehabilitation which hds no indircct costs. The expenditive base for institutional
administration, plant opecration, and management was taken from the budget or
suppo-t documents., Costs from thesc ilems viere allocated to education by the percent

Q
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of total inmate time spent in educational programs. Representatives of DHRS then
calculated full-time equivalent students (FTEs) by multiplying the number of
pupils instructed by the number of hours of instruction per week by the number of
weeks served per year. Adjustments were made to exclude instructional hours over
25 per week. Since the institutionalized student spends more than 180 days in
the ¢lassroom, the calculation makes provisions for the In¢reased number of
instructional days for funding purposes., Instruction in excess of 900 hours
{180 days X 5 instructional hours per day) would generate proportionately more
FTEs. An institutionalized student would generate 1.25 FTEs In a 12 month period
In contrast to @ FTE of 1,0 for a ¢hild in the regular publlc school.
Computations utilizing the rationale results in an estimate that the
Divisions of Corrections, Mental Hecalth, Retardation, and Youth Services are
generating & total of 7,190 FTEs for the fiscal year 1973-71., The FTEs adjusted
for @ 12 month progrom, are distributed among the following categories!

Weighted

FTE - FTE

Vocational Programs | 671 2,556
Vocational Programs 11 1,940 5,122
Emotionally Distu:bed 212 785
Adult Basic 3,483 5,572
Educable Retarded Ky a| £53
Trainable Retarded 725 2,175
Socially Haladjusted 781 1,812
TOTAL 5,190 19,1717

As can been seen from the cdata presented when the cost factors are applied,
14,177 weighted FTEs are generated. |f $550 were budgeted for each of the FTEs
generated, a total of $11,122,650 would be budgeted. The total contrasts with
the amdunt reported as budietled for the feur divisions--57,157,747. Each of the
S,18¢ FTE students in the four divisicns is currently budgeted an average of

$S?L per year. 1f the appropriatély weighted cost faclors were applied, tiw
student would gencrate an average o $1,250 under FEFP, according to DHRS
renresentatives' calculations. These data were caleulated from budget documents
.in an effort to obtein data couparable to district programs because educational
cxpenditures are not isolated within DHRS,

School districtls were notified both by telephone and letter in advance of the
dotes that the research teom would Le visiting each district. Contact persons
within each district were provided with a list of the positions to be interviewed
and were asked to schedule interviews with the personnel of thelr choice in the
typcs of positions listed above., Principals and teachers were interviewed in their
Gun schools, wenerally in the principal's office or in the guidance office,
Adainistrative personnel were intervicvwed in theor own offices. All interviews were
conducted on @ one~to-one basis, with the exception of two assistant superintendents
and two finance officers vho asked to be interviewed jointly,

The research team conducled interviews for four days in Dade Countly, three days
in Hitlsborough County, two days eaciv in Polk, Brevard, Leon, Clay and Sarasota
Counties, and one day cach in Hamilton, Charlotte, and .aclson Counties.

Task force nembers representing DHRS made initial contacts with DHRS institutions
and arranged interview schedules for the research team. All interviews, with the
cxception of one, were conducted on a one-to-one basis. All administrative personnel
were interviewad in orfices; teachers and students were interviewed in the classroon,



Five institutions were visited:
' (1) The Alyce McPherson School for Girls
(2) The Arthur Dozier School for Boys
{3) The Sunland Training Center at Marianna
{4} The Apalachee Correctional Institution
(5) The Florida State Hospital at Chattahoochee,

Conclusions drawn from the interviews and data collection inStruments in the ten
districts and the five institutions are presented in Chapters Il and |11,
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CHAPTER 2

CONCLUSIONS AMD RECOMMENDAT I ONS
DEPARTHENT OF EDUCATION

The inpact of the Fiorida Education Finance Plan on special programs for
exceptional students is apparent in the following areas: (1) assignment of
students, (2) assignnent of teachers, (3) identificatlon and classification of
students, (4) initiation and deletion o. special p:ograms, (5) provision of
giograms in sparsely populated regions. There was no evidence that, to date,
the Florida Educatior Finance Plan has made any impact on curriculum,

(1) ASSIGNMENT OF STUDENTS

I.(a)

1. (a)

foncluslion: A definite tendency to assign exceptional students to

full time, self-contained classrooms instead of attempting to
integiate them into part-time basic classroom situations when
nossible was reported. When assigned to a self-contalned special
classroom, the exceptional student retains his higher welghting for
the Tull ‘ive hours cach day. Attempts to integrate exceptional
students into basic classes for art, physical education, library,

and music result in loss of the higher weighting. Ffor the period

of tine he remains in the basic class, he Is assigned the basic

class weicghting. Three districts reported that the exceptional

class teach:ers are now or may soon be responsible for teaching art,
nusic and physical education within their own classrooms. Prior

to FEFP, their exceptional students had participated in music,
art, and physical education classes with basic class students under
th guidance of a specialized teacher in these patticular areas.

L3/ of reqular classroom teachers indicated concern over the fact
that somt of the exceptional students who had been integrated into
the basic classes durinyg the p:evious year were now assigned to
iull-tim. special education classes. These students, in the opinion
of the regular classroom teachers, did not requive a full-time
special education program and could benefit from part-time integration
into d basic classroom situation. Florida Statutes, Chapter 230.22,
states that '"No student shall be segregated and taught apart from
normal students until & careful study of the student's case has been
mide und evidence obtained which indicates that segregation would be
{o. the student's benefit and is necessary because of difficulties
invelved in teaching the student In a regular class.”" It would appear
that tke tendency to assign exceptional students, who were previously
intecrated into basic classes, back into full~time self-contained
classzs is contrary to the intent of the Florida Statutes.

Recomnendations: It is imperative that school districts develop
proctedures and criteria for dismissal from exceptional student
programs consistenl with the Staote guidelines of the Department of
Education. District and State level exceptional child adminlstrators
should monitor annually the implumentation of such procedures.

By statute (Florida Statute 230,23(l) (m) (6))''the principal of the
school in which the student is taught shall keep a written record
of the case histor, of each exceptional student showing the reason
‘or tw student's withdrawal from regular {basic) classes in the
public school and his enrollment in or withdrawal from a special
rtass for exceptional students, and his record shall be avaflable
(ur inspection by school officials at any time."
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Conclusion: A trend toward sel f-contained classrooms and away from

resource room programming was reported by 14% of the coordinators,
and 43% of the exceptional class teachers. Self-contained classrooms
for the emotionally disturbed and the mentally retarded were cousidered
appropriate by 71% of the exceptional class teachers, but these
teachers feit that al) other exceptionalities could best be served

In a resource room setting, Of the princlpals interviewed, 12%
reported that they had received direct pressure from "above'® to
retdin children in full-time ¢lasses rather than place them in
resource room Situations, |In those instances where resource room
programming presently exists, the new funding is responsible for

the students being assigned to the resource rooms for longer pertiods

of time than is appropriate and for an increase in enrollment In
the resource rooms.

Recomnendation: A limit should be placed upon the number of days

that @ student can be referred to a resource room, perhaps up to

60 half-days, |In addition, the district's comprehensive ptan should
include provision in the staff development aspect for a three-year
In-service program whereby educational strategists(similar to those
beina emplonsed in the Midwest Educaticna)l Resource Center in lowa
City, lowa} help teachers adjust to the mainstreaming of mildly
handicapped students into the reaular classroom. Students'
experiences in the resource room should be short-term, diagnostic,
and prescriptive,

Conclusiont Class size has increased in all districts, although in
two districts the increase was felt to be primarily due to

normal growth patterns. Class size generally remained at or below

the previcus year's State Board of Education Regulations, however,

324 of the exceptional classroom tcachers interviewed projected

that class sizes will ‘become unreasonably large unless the State

Board Regulations are reinstated. 67% of the speech therapists
reported that caseloads were increased greatly as a direct result of
F.E.F.P, In previous yeurs, speech therapists were able to work with
one or two students st a time, With F.E.F,P., such small numbers of
students are unable to generate enough funds to support a therapist,
and as a3 result, caseloads have been increased. OFf t:e coordinators
interviewed, 27% indicated a need for definite state guidelines
limiting class size, Increases in class size as a result of F.E.F.P,
were denied by 314 of the superintendents who insisted that no

student is placed in & special education progran unless he belongs

in special education. The reason given by these superintendents

for increased class size was that better diagnostic and evaluation
services were now available and more students could be identified.
However, an increase in class size was thought to be a financially
sound ideo according to 2%% of the superintendents interviewed, as well
as 27/% of the p~-incipals interviewed, It was thought to be more
financially practical to assign a large nuaber of exceptional students
to one class and employ one teacher and several aides rather than
assigning small numbers of students to several classes and enploying
several teachers at a much greater cost. 61% of the superintendents
foresec an increasc in the percent of total student population assigned
to special education.

12



Fo(e)

1. (d)

1. (d)

Recommendation: State Board Regulation H6A~6.35 should be reinstated
to assure 3 reaSunable maximum class size for each ares of
exceptiona!ity., Determination of 3 minlmum class size is a8 function
of the Florida Educational Finance Act of 1973 since district
personnel are now aware of funds oenerated for each category of
exceptionality and of funding requlrements to support programs in each
category. Persistent monitorlng should be effected to ensure proper
roles for teacher aides consistent with Florida Statute 231.141.

Conclusions: Oue process procedures were being following for asslgnment
of students into special education in all distrlcts. Copies of
parental notification letters were obtained in all districts,

Al} districts appcared to be in compliance with Florida Statutes,
Chapter 230.22, which states: 'The parent or guardian of an exceptional
student placed or denied pliacement in a program of speclal education
shzll be notified promptly of such placement or impending placement

or denial., Such notice shall contain a statement informing the

parent of guardian that he is entitled to 3 review of the determinatlon
and of the procedures for obtaining such a review."

Staffing committees are used in all districts to determine approprlate
program placement of an e¢xceptional student. 1f parents refuse to
allow placement of a8 student in special education, all districts
indicated that the parent's wishes are respected.

Recommendations: Conslstent with the decislon tn Mills v, Board

of Education of the District of Columblia, Civil Actlion Na, 1969071
(Decided by U.S. District Court Judge Joseph C, Waddy, August 1,
1972}, chanae of placement of a student should be included in a
written notice by registered mail to the parent or guardian. The
notice should descriue proposed action in detail, and clearly state
reasons. In addition, .parent or guardians, should te informed of:
their right to object; their child's eliglbility for free services
of a dlagnostic center for an independent medical, psychological,
and cducational evaluationi their right to representation by legal
counsel at a hearing; and their riqh‘ to eramine the child's <chool
records (see District Procedure for Providing $pecial Education for
Ercepticonal éggggnl Guidelines-137%, Volume 1, Oepartment of
Education, pp. |0-|3)

(2) ASSIGEMENT OF TEACHERS

Conclusions: Prelininary calculations to determine 2 ''break-even
fiure for special education classes wore reported in all disiricts,
Generally, computations included only the number of exceptional
students required per class to genziate a teacher's salary. 65%

of the suncrintendents interviewed indicated that their respective
districts would always hire the best qualified most highly certified
and expericenced teacher they could find, resardless of cost,
Superinteadeats with wore of 8 managenent-sysiens approach to
education (1Y% of those intervicwed) eroressed a totally different
philesophy, including the idea that a3 sound business approach to
public educction would dictate hiring the least expensive teacCher,
one who is minimally certificd and who has few years of teaching
erperience. Because conclusive reScarch does not exist to prove that
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2. {b)

2. (b}
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the | vel of teacher certification of years of experience have any
retationshin to student achievement, 1.4 of the Superintendents that
they would recommend hiring several classroom aides rather than one
expens ive teacher, thereby assuring a greater amount of one i6 onz
coatact. Principals, however, a. e responsible for hiring ¢lassroom
teachers. Of t-e principals interviewed, 27% indicated that they

wo 1d definitely look For less expensive (lower certification levels
and lower years of experierze) teachers to fill any vacancies next
year. Only 574 of the principals assured us that money would not be
a consideration in hiring classroom teaciers. 15% of the coordinators
indicated knowledge of instances in which too many flrst year,
aintmally cectified teachers are presently being employed to fill
mid-year vacancies. The trend, then, scems to be toward hiring the
least expensive teacher--the one who has the lowest possible level of
certification and the least possible years of experience. This trend
will be a definite source of discouragement to teachers to return

te collece for Turther education in their area of speciality--if
teaches increase their 1 vel of certiricaticon, they will be decreasing
their <hances of finding employment.

The lact ofF incentive to employ higher rank personnel may jecpardize
sone proqrams, particularly where the university programs are
attemptlin¢ to produce only masters level personnel such as speech
correction, emotion2lly disturbed and learning disabilities. {t
should be Lept in mind, as one superinténdent pointed out, 1hat
although good teachers cost more, poor teachers cost most,

Recommendations: One legislative goal pertaining to the Flgorida
f£ducational Firance Act of 1973 was to develop unique staffing patterns,
Cautious experimentation should be encouraged, and close cooperation
among eduvcational, financial, and research and development personnel

at the school district lovel should be arranged in order that

adequate monitoring will pbe assured. Appropriate teacher certiiication
levels anc yecrs of experience mivht be adequately monitored through
the mechanism of accieditation. Ffalse eccnomy can lead to a
deteciorat fon of the educational system and must be guarded against.

Conclusiurs: Concern over job security was expressed by J% of the
stpervisory personnel. In view of the facts that these positions do
not generatre £FTEs and that accreditation standards require certain
positions to bDe maintained at t .c expense of others, the concern
ovar the continued existence of these positions does nolt appear to

be unrealistic or unwarranted.

Recommendat ions: Traditional staffing pattesns are not necessary to
be maintained. instructional staff at the operational {classrcom)
level should play a major role in the determination of the mix of
resonrces essentiol for effective instruction. Central manacerial,
inchulina supervisory personnal services, should be "purchased' by
operatiunal personnel. 19 there i< no demand for such services,
positions s ould be eliminated or central manacerial personnel should
be resssigned or retrained.
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. IDENTIFICATION AND CLASSIFICATION OF STUDENTS

3.(a) Conc¢lusions: An increased incentive to identify and classify studeats
as ex.cptional was reported by an average of §3% of all positions
in all districts. 8oerause erceptional students generate more (unds
than asic classrooa students, 227 of the dlagnosti¢ personnel
interviewed reported receiving pressure from the principals to
identify as wany students as possible. The number of referrals for
diagrosis and evaluation has greatly increased over the previous
year's referrals, and as a result, school psychologists feel that
their role is fast beconming that of a diagrosticlan only, leaving no
tine 1o confer with tcachers or parents and no Lime to help teachers
with cducational pldanning or prescriptive teaching. Several temporary
nlaceents in exceptional classes were made In 70% of the cdistricts
without properl. cadbleted identification and classification
diagnostic procedures, as reported by the school psychologists. 33%
of the speech therepists reported that several students were added to
their case loads on a temporary Lasis without proper diagnosis, but
wilh diagaosis plenned at a laler date. |In the effort to quickly
tdectify cud (lassi y studeats o8 excenlional, it appears that many
students a;o beiny placed on the membership roles of special
edi tation classes without the benefit of adequate diagnostic procedures,
althoigh 17.2se placements are only considered temporary and later
diccacsis s always planned. 1t should be noted that even though the
placeaent 1v 2ade on a tewnparavy basis awaiting (urther diagnosis,
such a plaocement is in vielation of the Florida Statutes, Chapter
220,722, which stales. ''No student shall bz given special instruciion
01 sc:vices until he Is properly classified as an exceptional student."

3.(a) Recomnendations: Since schools are to receive state benefits geared
Lo the number of exceptional students served in special classes, such
financial beneflits ca: deflate the scnool's incentive to question tle
systen's recoivendatios of special placement. The students in this
siteation clearly nced an advocate and the riqghi to a hearing to
chiallenge the classilication. Aupgressive leadership on the part of

tae advorate wst e assured.

©.{b) Conclusions: The Ortober 2 deadline for the initial FTE count was
too early in ivx school year to allow for adequate and careful diagnosls
end evaluation of students. 134 o« {ne exceptional class teachers
and 204 of + ¢ coordinators reported t at students were somelimes
placed on the membership roles of special education classes on Uh.r
basis o' « preliminary screening only, to insure that all eligible
students would be included in the October 2 FTE count,

5.{b} Recomiendations: The school districts should prepare In the (uture to
meer any administrative deadline date uy providing for an on-going,
continual process of referral, jdentification, and classification and
assiqgnment of students into the desired andfor existing special
prourams, Districts which lackt the appropriale support personnel
necessarcy for these tasks should reevaluate their priorities to ascertain
if t services o diaunostic ¢ orsonacl night not e mielizavle to
thein county in U Ione run, Hove day and Mareh mbabit be - onsidered
to Le sy paac:itul dates (or the rount than October and February since
nmes ous other teparts are requived durlng the First six wecls of each
schanl g0,
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3,{¢) Conclusions: The dates chosen for the FTE counts were considered
inappropriate for the homebound programs by S0% of the districts.
The counts were taken soon after the bzginning of each semester,
Physicians who work with homebound students set the beginning of a
n W semester as a target date for returning the homebound student
to school; as a result, the number of homebound students s Quite
low when the FTE Counts are taken. Case teads quickly increase again
until just prior to the next <ount when physicians again return
homebound students to school. The homebound casetoad, therefore, is
much larger than It appears to be on the basis of the FTE count, and
as a result, Is serving many student who do not generate any funds.

3.(c) Reco-mendation: Homebound programs should be considercd in the same
manner a$ short-term vocational education courses for purposes of
FTE counts--the ¢ount should be cumulative during the cntire school
"(ea r.

3.(d) CLonclusions: Duc to recent litigation over misplacement of non-retarded
students inlo classes for the retarded, 37% of the coordinators
erpressed concern over the increased incentive from principals and
adwinistrative office personncl to assign borderline students to the
highest weicted category. The problem was somcwhat less of a concern
in the small countics where the coordinator was able to participate
in atl of the staffings.

3.(d) ARccommuzndatlion: Since schools are to receive state benefits
dependent ugon the number of students served in special clssses, such
financial benefits can deflate the schooi's incentive to quastion the
system's recorviendation of special placement. Students in this
situation clearly nced an advocate Lo guarantee their right to a
hearing to challenge the classification., Staffing procedures must
be closely monitored by the county coordinators of oxceptional
student education.

3.(c) Conclusions: Due to the increascd incentive to identify students
10 are exrcptional and the resulting increase in the number of
referrals for diagnosis and evaluation, the school psychologists do
not have tine to re-cvaluate students already in special programs.
As previously stated, school psychologists have indlcated that they
were receiving pressure from principals to identify as many exceptional
students as possible, but no school psychologist reported receiving
any encouragemant to rc-evaluate exceptional students to dctermine
whether the highly weighted caterory to wihich they were assianed
last year wias still the most appropriote placement, Moving students
who may no longer need special ecducation back into the basic program,
although an educationally sound idea, has become a financially
unsound idea.

3,{e) Recommendation: Within cach district, educational planning should be
done for each cxceptional student which voulid serve as a basis for
monitoring to ensure that the student is placed in the most appropriate
classroom settinc, The 1974 Guidelines for Districe Procedures for
Providing Spc.ial Education for exceptional students outline four types
of staffiny: eligibility, educational planning and treatment,

Q
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articulation, and dismissal staffing, Ofistricts are presently
utilizing only eligibility staffing, It is strongly recommended that
educational planning ond treatment staffing, articulation staffing,
and disnissal staffing be developed and utiltized.

(4) INITIATION AND DELETION OF SPECIAL PRDGRAMS

L.(a}

h.(a)

4. (by

b, (b)

Conclusions: The Leglislature has mandated that all exceptional students

have made aovailable to them 13 years of free public education elither -
in a program in the district, in a multi-district program, or

through contract with a non-public school. UL7% of the coordinators
Iindicated that they were receiving no support in implementing

the mandatory appropriate programs for exceptional students, and they
have reccived no encouragement to Iincrease the number of exceptional
student programs. Severely handicapped students (deaf, SED, crippled,
multi~handicapped) that require a small caseload (7-9) support
services and teacher aides are not generating enough funds to support
their program. As a result, classes have been combined In the
districts, resulting in a decrease In the number of special programs
and a corresponding Increase in class size,

Alteough districts are under mandate to provide appropriate programs
for excepticnal students, the funding formula as it now exists forces
program rigidity, All exceptional students are being placed in some
program as a result of the mandate, but the programs in many cases
are not -appropriate to the students' needs. Because no system of
monitoring exists to insure that programs provided for the exceptional
studerits are approprlate, concerned parents have no alternative
beyond the county board but to initiate litigation.

Recommendations: In view of the variables the exceptional student
program presents, it is difficult to account for dollars generated

on a school program basis. It would serve the same purpose and
provide greater flexlbiltity in the program if dollars were tracked

on a district-wide basis.

It is recomreended that the state of Florida provide a system of
monitosing to be assured that the district school Systems accept their
legal responsibilities of providing 3 propriate educational programs
for all students in the district, To assist distrlcts in providing
prograns for low incidence exceptionalities, it is recommended that
the weighting be increased for t e deaf, crippled, severely emotionally
disturbed, and multiply handicapped,

Conclusions: Concern was expressed by all of the districts over the
‘costs involved in iniliating a new program when the number of students
identificd is not sufficient to generate adequate funds. When the
1965 xandatery leqislation wos passed with a five~-year phase-in,
specfal {unds were piovided to the districts for equipment and ]
facilities. Under FEFP, no additional funds are available to
encourage or to aid in the development of new programs.

Recommendations: Whenever a case load is generated at the district
level prior to Harch | of the academic year, state funds should be
rade availoble to aid in the development of a new state program.
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L. {c)

L. {c)

Contlusions: The homebound programs and the ltinerant program for
the visually handicapped require more than the usual amount of
teacher travel time, individual materials, preparatlon time, and
base teacher contact time. All of the homebound teachers interviewed
indicated that the additional time demands limit the size of the
caseload that can be served per teacher, Due to the fact that only
direct pupil contact time can be counted for generating F,T.E.s, the
homabound and itinerant vision programs are unable, with present
weightings, to generate sufficient funds to support the program,

All of the exceptional classroom teachers report that, in prevlous
years, a portion of their time was used for Individual educational
assessments of children., All of the spszech therapists reported

that a portion of their time must be spent In screening speech and
hearing problems, generating funds only on contact hours, which does
not provide adequate money to continue to cover these activities,

Recomnmendation: Including teacher travel time, parent and teacher
contact hours and instructional material preparation time in the
computation of F,T.E,s will provide more equitable and effective
Instructlonal programming, Consideration should be given to
increasing the weights for the homebound and Iltinerant visually
handicapped categorics,

S) PROVISION OF PROGRAHS IN SPARSELY POPULATED REGIONS

5.{a)

5. (a)

Conclusions: All small school districts indlcated that they were
expericncing difficutty in providing programs for students with

tow incidence exceptlionalities, such as hearing and visually
handicapped, due to the fact that their district did not have enough
students in these categories to generate sufficient funds to sup.ort
a class, Some of the districts were cooperating with adioining
districts in providing programs for low-incldence cxceptionalities,
but all coordinators in these districts Indicated that extreme
transportation problems were inherent in multi~county programs,

Reconnendatlions: In spite of certain administrative and transportation
difficulties, multi~county programs for varied types of exceptiorality
should be encouraged. Rewarding districts which have insufficient
enrollnment relative to the criterion of efficiency with an additional
sparsity factor weighting sh~i:ld not be encouraged,

6) OTHER FINDINGS

6. (a}

Conclusions: Changes in job responsibility, a5 a result of FEFP, were
reported by 124 of the finance personnel interviewed; they indicated
that paperwork alone had increased 50% over previous years, One
superintendent estimated that the increased record keeping would cost
his district over S0 thousand do'lars per year. The lack of specificity
in the instructions of setting up various accounts was frustrating to
the finante officers, who doubted that reports among the various
districts would anproach consistency, OFf the principals interviewed,
16% felt that their roles had been merged with the position of the
finance officer and that their role had, as a result, becoae similar
to the role of a business manager rather than a principal. Concerns
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were cxpressed by 15% of the princlpals over the amount of time
professional staff were used for checking and counting FTE for the
report instead of utilizling these professional stavfs in their
normal supervisory activities of working to improve Instructlon.

6.(a) Recormendation: A major legislative qoal as expressed In the
FloriJda Educational Finance Act of 1973 was the development of a
more effective fiscal and educational accountlng system at the district
level and at the state level. A spillover effect of this movement
will e the changing of poles of a number of functionaries., This
wlll Ye a positive factor in the improvement of schools.
In order that school districts do not bave to maintain three district
accountinc systems--one for each level of government (local, state, .
and federal)--the Department of Education should take leadership in
determining the state and federal aggregate data requirements and
in inforaing distrlcts of these requirements by June 1, 19765,

6.(b) Conrlusion: A need for additional support services for the instructional
program, particularly diagnostic and educational assessment services,
was indicated by $0% of the districts. Of the coordinators
Interviewed, 2% indlcated @ neced for svpplemental services such as
casework, audiological serviccs, development of speciallzed
instructional material, and consultive services. The current
weighting does not provide enough funds to cover these Services,

€.(b) Reconwrendation: A mechanism for providing districts with funds for
support services must be provided. Possibly, a pilot program for
the development and uwtilization of support services [n the area
of exceptional student education should become a section of the
transitional progrom catecory of the Florida Educational Finance
Act of 1373. Perhaps eight to ten counties should be selected for
assistance through a Request for Proposal (REP) and corresponding
grant-Lype funding arrangement over a Lwo~year experimental perlod.

G.(¢) Conclusion: Thz 90% requircaent is possibly the least understood
portion o the FEFP. Several of the principals expressed tie opinlon
that, if the 0% rcequirement is enforced, principals will be recciving
all of itic woney that the central office has been keeping from them
for years. On the other hand, Hi% of the finance officers intervicwed
indlcated that the principals would be receivina about the same
amounl ai oncy under FEFP as they received under the Hininum
Foundation Progran; 274 of the finance aofficers indicated that
principals would probably receive less money under FEFP than they
reccived under WFP. The varicty of opinions presented concerning
the 207, requirenent result from the abseace of an operational
definition of the 904 requireaent,

6.(c) Recosnendation; The 90% cequirement should be waived for at least

: the 197%-75 fiscal year. An additional year should be sufficlent
for nccessary deliberations concerning clarification and implementation
of the concept as well as for "tooling up" relative to the fiscal and
educat ional actounting functions.
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District personnel expreessed a cautious optImism about the potential of
the Florida Education Finance Plan in facilitating the improvement of education
in the state. Even though feelings were mixed concerning operating appropriate
educat ional programs under the existing FEFP, the strongly expressed concensus
was to keep exceptional student education under the total education funding
farmula. The study was basically an opinion study due to the fact that
1573-7% is a transitional peciod and it % too soon to determine the actual
consvauences of the Act. It must be kept in mind that district budgets were
developed arvund the old Minimum Foundations Program and data is only now
beco:.ing availlable far researchers to make comparisons of the two funding methods.
Longitudiaal cesearch should be encouraged In order that effective monitoring
~an ce accompiished, Without such research and monitoring, the deqree of state
policy inplementation will be an unknown.
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CHAPTER 3

T*¢ purpose o! this investigation was to determine whether a weighted per pupil
FIE formula would be capable of generating funds and providing a basis for program de-
velopment tor students in public institutions. Case studies of five institutions, com-
tined witthh fiscal data supplied by DHRS, were used to estimate the possible effect of FEFP
rnon the educatianal programs of DHRS institutions. {Summary tables of the interviews
wilh students, teachers, and administrators from the five institutions are presented in
Chapter IV of this volume. The Vocational Rehabilitation program at one institution
w3s erxanined and included in the institutional data.}

The conelusions of the investigators concerning the impact of FEFP on educational
proqrams in DHRS residential facilities will be stated immediately. A more detailed
discussion will follow. A weighted formula for educational programming is recommended
because it will have a favorable effect on the institutions in that it will:

{1) emphasize written and systematic plans concerning the appropriate assignments

of students Lo educational programs,

(2) permit “try-outs" of different educational staffing patterns, which, if
instructional faculty were to play a major role, could resull in more productive faculty
assianments {(FEFP does not require traditional Staffing patterns},

{3) encouraae the proper identification and classification of students because of the
reaquirexent that ‘'no studert shall be given special instruction or service until he

is properly classified,"” (Florida Statutes, Ch. 230,22},

(4) encourage the development of comprehensive educalional plans, and by the emphasis on
educational obiectives, encourage the development of appropriate curricula to meet the
obiectives,

{5) make more program options available to the residential facilities since the appropriate
weights given to residential students should generate more funds which would then be
available for providing more programs. {n addition, applying FEFP to DHRS would encourage
tte development of a Departmental educational plan, a3 uniform definition of education,
and @ uniform system of educational fiscal accounting, all of which are sorely needed.
Finally, FEFP may permit the establishment of educational salaries which are equitable
with the salaries of Districts funded under FEFP., The specific oblectives of the
investination. then (under the assumption that institutionalized persons currently
eligible for education would continue to be eligible under FEFP) were to decvelop
tentative couclusions and recommendations concerning the following five questions:

I. What would be the probable impact of FEFP on the teaching faculties of the
institutions--the advantaqges and disadvantaqes?

2. What would be the probable impact of FEFP on curriculum design--the advantages
and disadvantages? :

3. What would be the probable impact of FEFP on the assessment of students--
advantaqes and disadvantages? ,

y, what would be the probable impact of FEFP on proqgram availability--advantages
dnd disadvantages?

5. What would be the probable impact of FEFP on identification and classification
of students--advantuges and disadvantages?

The tentative conclusions and recommendations related to each question are
presented below. Following the treatment of each question, other findings and a :
concluding statement are presented,

}. EFFECT DF FEFP ON TEACHING STAFF

A. Advantages: (1) Average class s.ze in the five institutions range from about 5 to 25
(some class sizes are larcer than 30, see Classroom Teachers' Response to DHRS Interview,
item & in Chapter 1V). The teaching loads of an indeterminate number of faculty could

ne  reduced because more faculty could be added. The reduced teaching loads would

permit the teacher to provide more individualized planning and instruction, This
ronclusion iS pased on dJata furnished by DHRS which indicate that during the fiscal
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year, 1973-74, the institutions of OHRS are generating 19,177 FTE's,If $580 has been
appropriated for each FTE generated, the amount available for education, including
monies for teacher positions, would have been 911,122,660. The amount contrasis with
the amount reported as available for the institutions««$7,167, 747,
(2) The teachers, particularly in one institution would have less variability in the
chronological ages of the students assigned to their classes. At one of the institutions
visited, some classes had a chronological agé range of about 35 years (ages 16-53).
Programs for youth and adults should be different, which i5s acknowledged by FEFP in
that different weights are @ssigned for youth and adults, The reduction in the age
ranges of students would make it easier for the teacher to plan a more meaningful
curriculum. '
{3) The increase in funding would permit the employment of more teaching assistants,
While 59 percent of the teachers currently report that they have assistants, some of
the assistants are reported to be "older students' (see DHRS Teachers® Responses,
items § and 6) interviewed did ~ot know or did not believe that the students were
receiving the type of educational program that the students needed, and 27 percent
beliceved that somz eligible students were not being provided educational programs,
increased teachers and assistants Should give teachers more time to deal with the
situation described.
B. Disadvantaqes: {1) OHRS, on the average earns more FTEs than are funded. The
discrepancy between amount earned and amount funded suggests that the teachers in DHRS
have large class loads. Yet in one institution visited, there are classes that are
staffed on @ 1 to | basis: these programs, however, are not year-round programs. [In
another institution, the teachers provided instruction for approximately 20 students
for a total of 16 hours per week. 1t is probable that the | to | student/teacher ratio,
in view of its low FTE generation, would be altered to include more students, The
alteration would jncrease the individual teacher'’s load, Similarly, since the base of
the FTE is 26 instructional hours, the individual teacher who currently teaches 16
hours per week would be very likely to have his(her) instructional time increased.
The wide variation in class loads i5 probabiy a functiion of differences between the
students in the difterent divisions.
(2} The teachers would, on the average, have to do more student planning and keep more
individual student records, At two of the five institutions, the Investigators judged
individual student records and planning to be adequate. OQnily two of the five
institutions were judged to have an adequate plan for the educational program at the
institutions which seems to be related to deficit 'n teacher planning and record keeping.
The additional planning and record keeping{relating to the extent to which individual
student obiectives are attained) would increase the average work load of teachers,
€. Recommendation: (1) On the average, it seems that DHRS teachers would have their
teaching foads reduced by FEFP gdiving them more time to plan individual educational plans
for students and to assess the individual's progress more adequately. This should, in
addition to reducing their hours, result in more profersional satisfrction for the
teacher. From the view of the teacher, therefore, FEFP would appear to be highly
recommended.

2. EFFECT OF FEFP QN CURRLCULUM DESIGN
A. Advantage: (1) FEFP would require that an aducationai plan be developed which
would be an integral part of the institution. Specific program obiectives and the
activities for attaining the obiectives would be specified, Criteria for program
entry and exit would be described and adhered to. Sequential experiences compatiblc
with the chronological and mental age of the students would be planned and conducted.
All of the preceding statements are based on the assumption that if institutional
educat ional programs were funded urder FEFP that thf institution would operate under
si-vilar provisions as set forth in Guidelines-1974.

]Departmenl of €ducation. 0District Procedures for Providing Special Education
for Exceptional Students. Tallahassee: Author, 1974, 2 Vols.
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The existence of an overall educational plan would be of a definlte advantage sinca
at three of five institutions visited an adequate plan was notevident. Criterla for
entry into a particular program while stated were not adhered to. At one institutlon
visited, students are discharged without the knowledge of the education director:
mcreover, the decision to place or not to place a student into an educational program
is made without input from the educational director.

The educational decisions made without educatlonal input do not appear to he
appropriate; there are simply no procedures or plans for obtaining the educational
tnput, internally or externally. At two of the five institutions visfted, the investi=-
gators were unable to obtain consistent estimates of the numbers of students that
participated in the varibus elements of the educatfonal program. At one visited
institution, the investigators were at a loss to ascertalin the objectives of the
educational program elements, i.e., it was questionable that specific objectives were
set. and that artivitles, appropriate to the chronological and mental age and sequentially
presented, were provided in the elements, Again, the apparent lack of educational
objectives and curriculum planning did not appear to be willful neglect; there simply
were no written procedures or plans for such. 1In falrness, as is {ndicated in the DHRS
Administrative gquestionnaire {items | and 2) all instlitutions had written plans, the
investigators, however, still perceived the difficulties described above. For ex-
ample, three administrators of 14 interviewed {2) percent) were unaware that written
criteria for entrance into thelr educational programs exist; the same number are unaware
that reassianment pians-=-into and out of their educational program=-exist (items
3 and 6, DHRS Administrative questionnaire}.

B. ODisadvantage: (1} The respondents in each of the five institutions visited re-

ported an extreme shortage of educaticnal personne). The consensus of three of the

five institutlons was that they provide crisis-oriented educational programs. Shortage

of personnel leaves them insufficient time for planning. Continuing their present

educational programs, plus the adequate identification of their populations [n terms

of specific criteria as required to establish weights under FEFP, would increase the

worklodd of educational personnel. Without additional persennel to ''toocl up' for

FEFP, the initial workload would probably be horrendous.

. Recommendation: (1} Though the initial pressure and workload for current fnstitutional

educational personnei would be fntense as they prepared for the first count required

by FEFP, the long range effect on program plznning and curricujum design would &ppear

to outweiyh the disadvantages of the temporarily increased workioad. FEFF would

apparently ultimately result in improved curricular planning for Institution; therefore,

FEFP is recommended because of its anticipated improvement of the curriculum of Institutions.
3. EFFECT OF FEFP ON ASSESSMENT OF STUODENTS

A. Advantages: (1) 1f FEFP as applied to institutions requires similar procedures as

set forth in Guidelines-1974, procedures for staffing students for educational place-

ment would be outlined by each institution. Generally, the composition of the staffing

committee would Lie described. Entry and exit behaviors for a program would be described.

{2) Due process procedures would be followed if procedures similar to Guidelines-74

were followed. I1f a person were placed, excluded, or dismissed from an educational

program, the parent-guardian-advocate would be notified and have a right to appeal

the decision. (See, in this connection, the DHRS Student Responses to questions 3

and 4, Chapter 1¥. Also see the DHRS Administrative Responses to questions § and 6,

Chapter 1V.)

8. Disadvantages: (1)The committee approach tp educational planning requires a

sharing of authority. 1In a* least one of the five institutlons visited, such sharing

would represent a radical <l ange in the-traditional, institutional culture. The

change would undoubtedly be inltially disruptive and result in dlsorganization.

(2) Parant-guardian-advocate involvement in institutional decisions, particularly

in treatment and educational decisions, has also been rare traditionally. Such

involvement is time consuming and frequently frustrating to the professional.

. Recoanendation: (1) Spe&lal education bas been listed as one of the ten major

educational events of 1973.

2Bni Delta Kappan (Editorial). ''Special Education: A Major Event in 1973,
o «00mi;€?on. Indiana: Author, April, 1974
[ERJ!: v April, 1974,
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"Educators and government officials showed new and historic concern for the
handicapped mentally retarded and other ¢hildren with fpecial educatlon needs.''(p.513)

The actlivities leading up to the major aducational event i5 less than three
years old. The beginning was in the summer and fall of 137) with the court-approved
consent agreement,in Pennsylvania Association for Retarded Children v. Commonwealth
of Pennsylvania.” The agreement included the view that education is a process by
which children learn to cope and function within their environment. Thus learning to
feed and clothe onesel f was seen as a legitimate educational activity. By September,
1972, the agreement was expanded to provide that all retarded children were to be
given a public supported education. Tne findings were broadened in Decembey . 1971 in
Mitls v. D.C. Board of Education and expanded additionally in August, 1972. u.s,
District Judge Joseph Waddy ordered and decreed that all children had the constitutional
right to a publicly supported education regardless of handicap and that any rules of
the defendant that excluded children from educational programs without a provision for
adequate and immediate alternative educatéonal services and without a prior hearing
violated the class rights of due process.

Presently over 35 suits are pending throughout the country regarding equal
educational opportunities for the handicapped. The Wyatt v. Stickney case cited earlier
also suggests that chronologica! age as a reason for exclusion of institutionalized
persons from educational programe !s pot acceptable.

As npoted in the introductory statements, court decisions elsewhere are not binding
in Florida, neither is the legislation of other states.

Yet there is @ nationwide trend to provide aducation for all degrees of handicap and
to provide for parent-quard an-advocate input in the decision-making process. Proposed
federai legislation continues the trend. For example, the Federal House of Representatives
bili, HR 13524 introduced on March 14, 1974 by Representative Steele, embodies
legislation which may accelerate the trend. The aduption of FEFF would in the opinion of
the investigators continue the nationwide trend in Florida's institutions, FEFP would
hasten the establishment of due process procedures in Florida's Institutions. Such would
tend to result in more systematic and hroadly representative assessment procedures;
therefore, FEFP is recommended.

L, EFFECT OF FEFP ON PROGRAM AVAILABILITY

A. Advantage: {1) The availability of funds determines tn a great extent the programs which
are given priority {e.q., the special projects authorized by Federal 313 grants), The
addition of new programs is also determined by the monies available (See the Administrative
responses to questions &, 17, and 20, Chapter IV). To the extent that FEFP would
generate new funds, more program$ would bereme available. Students would be given the
opportunity to participate in program selection.(77% of the students report no choice
of progaram selection),
B. Disadvantage: (1) Fifty-seven percent {8 of 14) of the administrators and 39 percent
(16 of L1) of the teachers interviewed were opposed to being subjected to rhe rules of
the Department of Education. They felt that the rules wouid restrict the flexibility
of programming (See item 7, DHRS Teachers' Responses in Chapter 1V). There is a fear
that 'l to 1" type programming would be eliminated under FEFP. Most teachers and
administrators were unsure of exactly what was included in the State Rules and Regulations,
C. Recommendation: (1) Divisional differences are conceivably so great that an '‘average
formuia’ would severely penalize the educational programs of a particular Division unless
funding weights appropriate to the students in the particular Division were developed.
|7 appropriate weights are developed and if students currently eligible for educational
programs would continue to be eligible under FEFP, then it appears that more funds would
be qenerated for institutional educational programs under FEFP. |f the funds generated
were frovided for the educational program in the institution, the investigators believe
“Wientraub, F.J. and Abeson, A, ''New Educationa! Policies for the Handicapped:
The Qﬂict Revolution,” Phi Delta Kappan. Bloomington, 1973,
“Ibid,
“tbid.
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that individualized, even | to 1 tvpe programs would be possible on a prescriptive basis.
The possibility of reduced flexibility and elimination of certain highly
individualized classes are legitimite concerns and are not raken lightly.
Being subiect 1o the code, rules, and requlations of the State Board of Education
wherein compliancr. would not interfere with client rehabilitation would Seem to be a
real advantage to the institutions of DHRS., MHore attention to total program planning,

.program entrance and exit requirements, and budgeting could result in more programs

becoming available within the institution. '"Trying' FEFP by the institutions of DHRS
wouid appear to be sdvantageous to the instituticns. 1f the desi:ability of trying

is accompanied by a no-loss clause, the desirability of trying, in the opinion of the
investigators becomes qreater. Since it does seem to have the capability of increasing
programb for the institutions, FEFP is therefore recommended.

5. EFFECT OF FEFP ON 1DENTIFiCATION AND CLASSIFICATION OF STUDENTS

A. Advantage: (1) FEFP would require a written student evaluation plan wherein entrance
and exjt criteria are specified. Apparently, such does not exist or is inadequately
communicated at the present time {See items 3 and 6, DHRS Administrative Questionnaire}.
Since FEFP funding depends on adequate identification and classification, FEFP would
tend to encourage identification and classification.

B. Disadvantage: (1) Unless there are clearly defined program exit and entrance criteria,
a4 taadency to keep ''high weight'' children {more money!) in the institution may develop,
€leurty defined entrance and exit criteria and clear statement of doals as required
be FEFP, however, should offset this potential disadvantage.

C: Recommendation: (1) FEFP emphasizes written rules and procedures for the identification
and classification of students. 1ts implementation also requiros explicit entrance,
re-entrance, and exit criteria. The systematic attention to such details would appear

to be of value to DHRS educational programs. For this reason, FEFP is recommended.

6. OTHER FINDINGS

(1} A modified varsion of the financial data from the University of Florida for
use in studying district school financial data was submitted to all institutions in
DHRS., The aim was to compare data from district and institutional educational programs.,
The aim was not realized; financial data for institutions and districts are coded
differently. The cata that were returned were generally incomplete and inconsistent
(e.q., one institution reported it had no specific budget for education; two were
inconsistent in reporting the number of students in residence and in the institution;
one furnished data pertaining tg the number of student hours provided per week but did
not furnish data concevning the number of students participating in education program
elemenis) .,

{2} There is no consistent definition of educalion for the different institutions,
fducational activities are inconsistently defined from institution to institution.

(3) The salaries for OHRS teachers and other educational personnel are not
competstive with District salaries for similar personnel;{i.e, personnel with the
same qualifications, expérience, and job descriptions}. Chart | represents the
salary ranges for teachers in 18 Districts where 22 of the largest DHRS residential
facidities are located. Additional data roncerning other personnel are qiven in
Chapter Three, Volume 11,
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CHARY 1. SALARY RANGES FOR TEACHERS IN

b

DISTRICTS WHERE 22 DHRS FACILITIES ARE LOCATED

PISTRIC] RANK 111 RANK ||3 DISTRICY RANK lll2 RANK ||3
1 Alachua 759-1169 865-725 Jackson 690-500 780-990
2 Baker 770-1034 876-1139 Lee 740-1130 840-1230
3 #8radford 736-1040 BhO= 4145 Leon 710-1101 8171207
4 Broward 8OO~ 1432 B8B~1520 Marion 715-1050 778-1156
5 Dade B20-11366 719-1492 Okeechobee 750-1042 816-1108
6 Desota 700-990 760-1050 QOrange T40-1221 829-1310
7 Gadsden 700-960 790-1050 Palm Beach 780-1248 874-1398
8§ Gilcrest 720-1030 840-1150  Sumter 743-1150 853- 1260
9 Highlands 780-1090Q Bh0-1193 Vnion 720-10Q58 820-1158

‘FEA RESEARCH DEPARTMENT, 1973-74 SALARY RANGES: TEACHERS, ADMINISTRATORS.
Tallahassee: Author, Oct., 1973.

20ivision of Correction fFacilities in Bradford, Desota, Highlands, Jackson, Marion,
Palm Beach, Sumter and Union Counties.

Division of Meatal Health Facilities in Baker, Broward, Desota and Gadsden Counties.
Division of Retardation Facilities in Alachua, Dade, Jackson, Lee, Leon and Qrange
Counties.

Division of Youth Services Facilities in Silcrest, Jackson, Marion and Dkeechobee
Counties.

3Compare with @ monthly satary for DHRS: Classroom Teacher 1=%665-908 and Classroom
Teacher 1-Special Education=5699-960.

hCOmpare with @ monthly salary range for DMAS: Classroom Teacher 11=$736-1011
and Classroom Teacher l{-Special Education=%774-10065,

An analysis of the chart shows that 3 OHRS Classroom Teacher | has a beginning
salary of $666 per month, The beginning salary for a Rank 11| Teacher in all 18
Districts exceeds $666, Only one District provides a maximum range less than DHRS. The
same unfavorsble condition exists in the comparison when @ Classroom Teacher 11 is
compared with a Rank 1| teacher. All 18 districts have a3 higher beginning salary than
does DHRS. Seventeen Districlts have a higher maximum. Tie beqginning salary for
Special Education Teacher | is aiso exceeded by the salary of the beginning Rank 111
teacher in 17 of the Districts. Fifteen of the Districts have a higher maximum. The
beginning salary for the Special Education 11, when compared to the Rank 1l teacher,
contlnues the trend. Seventeen of the beginning District salaries are greater in the
comparison, Fifteen Districts have greater maximum Salaries. Clearly, the institutions

are at 3 disadvantage in recruiting educational personnel.

Information furnished the investigators was that the Department of Administratioh
attempts to keep salaries competitive with.local salaries. However, DHRS representatlves
report that there are long delays {up to 2 years) before increases are met, and often
local salary conditions have changed before action occurs on the outdated local
conditions, Moreover, even if the DOA action were more responsive, and the classified
position could match local beginning salaries, the lower maximum for the classified
positions remains non-competetive, '

{4) The difficulty in identifying total expenditures for educaticnal programming
makes it difficult to determine the effect of the '""10 percent indirect services"

of FEFP on the institutional programs, A uniform accounting system, which does not
exist for DHRS institutions, would clarify the effect,
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‘ CONCLUDING STATEMENT

The purpose of this study was to determine whether 3 weighted per pupil FTE
formula would be capabie of generating funds and providing @ b sis for program de-
velopment for students in public institutions. Assuming that students with the
characteristics of the students currently In institutional educational programs would
continue to be eligible under a weighted FTE formula, the effect of FTE on Five
factors: teachers, curriculum, student assessment, program availability and identi-
fication, and classification of students in institutions were Investigated. Case
studies of Five institutions, combined with Fiscal data furnished by DHRS were analyzed.
It was conciuded that the advantages accruing to all factors far outweighed the
disadvantages that might occur as a result of FEFP funding of institutional educational
programs. Of the Five institutions visited, the investigators judged that at least
three of the educational plans were inadequate. Representatives of two of Lae five
were also inconsistent in enumerating the number of students actually participating
in program eiements and representatives in one instituiion reported they had no
identified educational budget. When educational salaries at residential facilities
were compared with the salaries of the District in which the residential facility
was located, the salaries of the residential facilities were found to be non-com-
petitive. There was no uniform educational &ccounting system of consistency in
definition of aducation or educational activities. FEFP would impose some order on
much of the disorder, which, in the opinion of the investigators, exists in DHRS
educational programming and planning. The Investigators conclude, therefore, that

FEFP is capable of generating funds to suppoii educational programs in public
institutions and that the programs would be greatly improved &s a result. It is
recommended that FEFP be utilized for funding Florida's public residential educational
programs '

’
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CHAPTER 4

Thls chapter contains Ten Tables which summarize the responses obtained from
the case studies of the educational programs of the ten districts and the five
fnstitutions., Tables i, 2, 3, 4, 6, 6, and 7 contain data from the districts;
Tables 8, 9, and 10 from the residential facilities. Interpretation of the data
presented in the Ten Tables has been given in Chapters 3 and 4,

Table | represents the combined responses of all administrators from the
ten districts (adninistrators were defined as District Superintendents, Assistant
Superintendeats, and Finance Personnel}. 49 administrators were intervicwed.

Table 2 presents the combined responses of a1l coordinating personnel
(Distrirt Coordinators, Area Coordinators, and Supervisory Personnel). 49
coordinators were interviewed, '

Table 3 presents the combined responses of all principals of the ten
districts, 66 principals were interviewed,

Table 4 presents the combined responses of all teachers of exceptional*
students from the ten districts. 111 teachers were interviewed, )

Table § contains the data obtained from the interviews of the teachers from
basic education {n the ten districts. 35 teachers were interviewed,

Table © represents the data obtained from Lhe speech therapists in the ten
districts, 22 speech therapists were interviewed,

Table 7 presents ithe combined responses of support personnel from the ten
districts {support personnel are defined a5 school psychologists, guidance.
¢ounselors, and social werkers). 46 support personnel were interviewed,

Table 8 combines the rosponses of all administrators interviewed in the
five DHRS residential facilities (administrators are defined as Superintendents,
Assistant Superintendents, Directors of fducation and Training, Principals, and
31l other cducational 3dministrators), 14 adninistrators from the five residential
facilities were interviewed,

Table Y contains surmaries of the responses or all teachers interviewed at
the five residential facitities. 41 teachers were interviewed,

Finally, Table 10 presents the summarfzed responses of 32 students from b of
the residential Ffacilities visited. Students at the Sunland Training Center were
not intervicwed because the questions raised were judged to be tnappropriately
const.ucted for meaningful use with the students.
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GENERAL SUMFARY
o’ TABLE §

SUPERINTENDENTS, ASSISTANT SUPERINTENDENTY, AREA SUPERINTENDENTS, FINANCE OFFICERS
ALL CJUNTIES
L9 INTEIRVIEWED

QUEST 10N YES | NO  IN/A } #COMMENTS COMMENTS
1. Did the October 2 23 17 g 1 All pupil accounting periods are unresponsive tg the fluctuating
deadline affect ) pupil caseload experienced by the hospital and homebound program.
the identification L47% 35% 118% ‘ .
and/or assignment 2 Pressure to identify as quickly as possible.
of students to
special education 1 Put extra load on identification team.
programs? :
1 We rushed to place children in special categories with Incomplete

evaluations.

2 February will always show an increase over October count.
1 Greater attempt to et students into speci3) education.
L]
O 4 SLD and speech were affected adversely.

4 We had problems in establishing classes for exceptionalities new
to this district.

H#RECOMMEND . RECOMMENDAT 1 ONS

4 First pupil accounting should be done in November.

3 - Hospital and homebound should be asle to report actual number of
students over several months.

2. Have minimum 36 7 6 i ' Must operate gt meximum always to generate enough monies.
anc maximum )
class sizes 73% 4% 113% 1 Minimum number should be six to eight in the case of severe
been set for problems.

special educa-
tion programs? 4 Set by state cuidelines.
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-Lounty had to exceed :“e maximums to generate anough dollars.

Question 2
oot inued!

|
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;
' ; R e P . ———
i } ARECOMMEND. - RECOMMENDAT I ONS
E i % [ iCIass size should not go below fifteen, and not mo'e tnan twenty.
: ! '
i : o1 'There shovld be an aide for every teacher who iS5 Car yino a mayimum
! : [ l c1ass 1oad.
I I S L —— .
I .i | 1
! (. . . . . R
3. Haes there been 30 b15 ‘h , 12 "Will increase in 211 areas--financially, a cood idea,
or do you foresee ' : ‘
any changes in the £1% !3]% ) 3y, o1 i Overall, felt tittle effect from new ‘unding.
percentages of ) : ) :
total student E ‘ : ) <As identification procecures become more refined, the percentage
copulation assigned ; \ ' ~will rise.
w to special education? i ' :
o I l 2  Foresee cl.ss size increasing particularly in the higher weighted
i calecories. :
| e
) H [
i . ] .
| ‘ i i ‘There will be a ¢reater tendency *) help more students now by
¢ ‘putting them in scecial classes.
! 1
¢
E | lNo change
| { % i . _
! ) P2 . The e may be the temdency to exroll children merely ro support the
: Iunits 0° cencrate runds.
A = - — + ? I W e — —— = . p— -t s . St iy, il . Ay ——— W p— ———
! : ' I
L. Was due process g 1 ill 3 |
tfollowed in jdent- i ! .
c e . N sar {
ification, classi- ?Dm L iZZZ { !
fication, and ! } ] :
placemung of ' L ¢ t
tudeats to ! ! ] ;
special ¢ ograms” ' I !
| 1 | :
| [ : /
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QUESTICON YES NO N/A _J YCOMMENT COMMENTS
5. Was 3 copy of the 26 ¥ 22 ! 4 r 17 3 letter is not sent, a parent conierence is held.
letler sent to
parents to inform 55% Zb 43%
them that their
¢hild should be
placed in a special
class obtained?
{
6. Do you think that 7 29 13 ] State mandated serving all exceplional children.
the new funding
places too much 14% SS% | 27% 1 The FEFP Bil) should give the basic weighting factor back to the
emphasis on special basic program, the balance being retained by special education,
education? ‘
2 Should have even more emphasis.
HFRECOMMEND. RECOMMENOAT 1 ONS
1 The FEFP should give the basic weighting factor back to the basie
program, the balance being retained by special education.
7. Do you think that 23 g pd | 1 K through 3 programs are under~weighted.
the weightings
should be changed? 47% 10% 143% 1 Basic program is under-weignhted--special education is over-weighted

Weight ings do not correspond to actual costs, but too early to have
actual figures.

Favor more funds for special educators.
EMR weighting discourages mainstreaming.
Too Ssoon to evaluate equitability of weightings.

The basic program weighting necds more study.
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a ¢iass”?

! ) 1 o I
CUESTION booves Lono oAl CCOMMENTS | COMMENTS
C.uestion ? ' ' o Necd three year$ of study to dete-mine equitability of weignrings
contimued: i [ ‘ : :
i ' ' < ! Weightinos o COst {actors need to be re-evaluated annually,
: i ’ P ! _ .
5 : : | ARECOMMEND. & RECGMMENDATIONS
! ! : U e e e ——— - ——
' i t oo P Increase weightinos t¢ reduce pupil/teacher -atio,
, ! . : 1 | Recommend 3.70 weighting for ED.
M 1]
] ‘ . E
! ! : 2 ! Homebound must be increased.
! ‘ : : i
| L] ) v
I E i i 1 1 Increase weightino for basic programs.
] N |
: : { { 3 ‘ Visual | should be increased.
1 . i t
1 ‘
S l : ; 2 ¢ Weighting acequate only if carried throughout the day. Even if
i 1 j } - cnild is resourced, he is stil! handicappec.
! | s
! I | ' < E Weighting should be continually reviewed.
1 I ! : - :
! [ : I ; Weightings for itinerant teachers Should be increased due to
' ! : ' i necessary travel time,
4 1 E t |
i I ' ' “‘.‘H_T —_ T
. | .
. Have you deter- : Vi L LS R f 1 Quring peak pupil accounting periods, we can juStify ourselves,
mined the re- : ' ; !
quired number of | 37% 3% ; 30% § -
stedents at each : #RECOMMENG. | RECOMMENDATIONS
weichting to ! . .
breal even' for i 3 Weightings Should inClude money for support personnel.
i

O
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: g e e e e e e i m e
QUESTION L YES | N0 n/A | ATOMMENTL i  COMMERTS
I

P =4

ek st e o e —— s m ek © = & e oem e . era e e o

B L T — —

*. Are there any M0 | 2SS B bl f Low incidence of some exceptinnalitieS in ru-al counties will
srecial proaramvs ! i I l ! force some of them to combine.
which could be DB, T 2% '
added, deleted, : ; { : 2 ‘ We are goingc to be pushed into Cutting counly level tonsSultant
or combined? ' | { ! I SserviceS, as they are not oenerating any F.T.E.'s.
1 I M
; ! ! . . . - .
! [ i . Crite-iz for the gitted iS too low as present State Guidelines
3 ! ? i j pe-mit the incluSion of bright normal children in the ¢ifted class.
H . { i -
* ! : t L . ) - 1 -
; : I l 2 | May lose gifted unitsS to accommodate other exceptionalities.
1 i
' ¥ | b1 i Principal woulcd rather (ree teachers in each of four or five
! { | ' disciplines for one period each day and be made available to
I ! I | wori. individually with ¢ifted children.
. t \ L
: . & : -
: : | FRECOMMEND. ' RECOMMEMDATIONS
[ ' [ T ore—— e e
) 1 b
, ; ' R :  P-evention type procrams Should be added.
w i . )
L] .
i i ; 1 ! Ppogram for neuro!ogically impaired Should be added.
]
! ] . | Full tim2 gifted program Should be added.
} - :
! ! ! 1 P-ogram needs to be added for borderline Student.
! f : 1 L g program needs to be added in vocational education for the
$ I : ! handicapped.
— ; !t ; ‘ _ -
o i _ _
10, Will the new A 29 g 3 Contract for additional diagnostic Services so we can find more
funding en- i | ] exceptional children.
COUrage you 2%, 9% 1i5%
to contract for [ | | | 1 It will encourage us to contract for Services with Other counties,
Support ServiceS? | ! ' |
. | | ‘ | Too earty to svaluate.
I
! ! ’ l 1 Crash programs at identification will disco:race hirinc mo e
i i ! . pSychclogical Service people.
[ ' ‘i !
' i |
Q ! I '
I ' I
ERIC | ; T |
P o o i I !




QUESTIOK | YES . RO | N/A ! ACOMMENTS | COMMENTS
—. N i S e e e e e e e
Cuestion 10 E ' ' P2 FEFP wil. relt'ies encouraGe (5 nor ciScOurage us :0m contracting
cont inued: ¢ . ' ) for sunpo-t services.
o - S -
g | ; | #RECOMMEND. ! RECOMMENDATIONS
| | i — — . J— - ——— -
] : i ] . FEFP shouid have provisions to accommodate Suppo-t services, i.e.,
: | : v pSyechological services, quicdance, and consultant services,
; e T s sl I e ————— —
1. bid {or will) brs zl ; 2 | The. 7/25 factor has creatly decreased program flexibility.
the 7/25ths i | ; , ;
factor affect Y b A I As a result of 7/2:, we are moving toward self contained classes.
program Sles- ' : ' | :
ibility? ! ; i ¢ 2 ! 1t has increased rleribility oF programs,
| ; | : '
| : Co I During the summer p-Ogram, One i5 not encouraoed to work beyond
: ' I the Seven alu-%.
1 ] i ' +
2 A — -
| i | . +RECOMMEND. | RECOMMENDATIONS
| H t — H — —
! ) : I L - .
1 ! : Vo i 23/, would give total flexibility to programming c=ild.
1 . f H
~ T s T
12, Shoule tne 7/2% F 9w o 7 I 2, ;2 i Inc eased
“aiic be chanced? | | . . f
i 2 E W WT% . . ! Der reased
i L} H
j ; } j ' ' Ire eases fo 10/7.
i ' l
! ! | o . Too ea !v to evaluste
' . !
] e - ———-
| ' ’ ! SRECOMMENL . | ECOMMENCATIONS
i | ! L T P -
i | : i ! " lnirease the ratic
' i 1 H .
i , ; ! , Incrzass the atin o 10777
i ! | !
1 + . 1
i i f : 1
i ' X | :
; : ’ '- :
. , I ! i
Q

s ’
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|
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|
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CUESTICH IYES 1 WO | N/A { LOMNERT> § COMMENTS
—_ P e e e e o ———— s S s R T L e = - R s — v ome -— e i — i b —_— o ———
fuestion 17 f ? |
cont jnued: ! i ~ _ — —_ . I
-, #RECOMMEND, | RECOMMENDAT | ONS

1 Increase the ratio to S/25
Too early to evaluate its fairness and impact.

Abolish the 7/25 factor.

e}

e e e e e ——
I~

Some recular teachers could handle some exceptionalities with lTowe-

—

AL : - - e —
i
!
[

Has there been

any gnccurace-
meat far you o
inCrease o
decrease the

class loads.

Decrease the numbe- of special education programs sSince it is
robbino the basic program.

. autoer of soocial

egucation classes? increase in the number of special education students due to funding.

Principals want 10 inCrease the number of special education Classes
to generate dollars.

~
—
—

[_

2 : Increase to full time

N
a—
-

LA )
had

14, Has there been

or do you expect
any encouragement 10%
to alter the ;
number of full-
time and p.rz-
time special

education classes? !

75% All are part-time.

8

|

[

I

!

[

!

|

fL L _
; |
J

!

|

!

|

Greater needs will result in greater number of exceptional children.
a9

[¥a]
Y

JE U

do you foresee any |

more incentive to [30% 3%
i
!

Has there been or 19 e i 11

identiiv and classi-
*y children as ex-
ceptional?
Q ) !
:



or will change as !
& result or FEFP?

"UEST10N 'YES | NO lnm | ;L-COMHEM;T COMMENTS .
—_—— - —— —— ———— i e — - s o o mar e — -+ - e o Emn = o m D W e e —r AR - - A —p— mn o —a - — e - o me - . ——
. i [ 1 ! . .
15, Has there been ;; 27 v 15 ’I 1 . Yes, Somewhat, there nas been o change in attitude towa~d the
or ¢o you fore- l i ! E } border!ine siudent.
see any Cchange |
in attitude to- Wa  55% ! 3% } 1 } There is a problem in rroviding Jor the borderline student.
ward tne identi- l : ' I !
fication and ] j i ) i
classiication ' ] I { . N
and/o assion- E ' : 5
ment of borders- } | l ! :
line cases to : i ! ;
special education ] i : ! \
as a result of i ! ) | }
the FEFP? ) ' : i !
— T ¥ - —— — — —-—— —
! ' b 1
' I . »
17. Have your EIZ v 29 ! 3 } [ Area superintendent now controls a2llocation of teacher personnel
~esnonsibilities I : ! units.
chansed as a PLY L SN ITH
result of FEFP? i ! E it | Respons ibilities somewha: increased
& i ! s .
i [ 2 ! Responsibilities much increased. .
| ! } g H Paper wark has increased by 50%.
i II i . l
—— ’ i - —_ —_—
! i ;
13, Have other iob 11 | 20 ] 1% 1 Finance officers are going crazy.
responsibilities ! |
changed because 2% { B1% 1+ 37% 1 School psychologists serve total school population instead of just
of the FEFP? } | exceptional children.
f
i { ] The principal is ¢iven more reSponsSibilit. .
H 1
f e —— e} JE——— — ———— - L e ——— ———— —
1S, Do you feel that 4 i 22z ha 1 Princip2ls can now trade off units for aides.
the poalicy toward ..
1ir?ﬁc and 265 i en- 1Oo% { ESY 7% 5 There will be a2 move towdrd hiring the Rank 111 teacher over the
‘ 3 ) - e . N s . pres
inc teachers, teach- } [ { Rank 11 anc inexperienced over the expe-ienced if left to principal.
¢~ aices, 9. pare : i i \ .. fal cr o . . .
professionals has i : Need iinancial suppor! for diagnostic Services.

O
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- el e - - - —— . e e et e ..
TLESTION YES WO - Nga S CQAMENTS 1 COMMENTS
' ' '
2. Hos cligation vl N P ? 't =25 in reased since last vear.
. T Ciavs oon ’
supplies (hangeo A TA 2 : It has decregsed s nce last yea:.
arv since last .
yesr ? . ! 1 Experienceg an insrease at Iounty exoense,
' \ he allocation of Zlassroom supplies denen on whetrer ghe class
_ } \ The all t 7 zlass supplies denends net ne's cias
' : is hreduing even o has excess ‘unds,
i .
o ’ . ) e - - e
2], Has re oSSionment G SE-TRI R .
vt "¢ evalustion ! : . ‘
. - L ' e e .
PTLO Qe Qut o7 Y T < YR !
saecial closses . , :
changed a5 o resalt ]
of the new funding? : [
u':z, Lo ,ou eol et i b 1 . i : Teachor groups 3-¢ :eluCtant io approve or Support pon-direct
-t the 0% requirement :l"’ I Lo e i instructional «taff including psychalogists. ¢ nsultants, scCreening
is viable? T S e ‘ eople for hearing and vision.
| ) pEQp -
, ; 1
+ I - I -
. ; . i 2 b Uaclear as to definition of 20% rule.
' L} ‘l I ;
I 4 i ' . _
' i ' i ' Hinety pe-cent of wnat?
1 L}
' , t i '
i : . e | ' G0% goes direcily to schools, it will hamper districts,
1 1 1 ' —_——— - -
; ‘ i | #RECOMMEND.'  RECOMMENDATIONS
i : '. co . The pasi¢ Tull time equivalent should be incC:eased beyond the
' 1 t . q y
. . ; ; : 0 mingtes, as presently it £iscouraces othe- Course of ‘erings.
¢ ! ; . i =2t the =igh scwooi level,
[} II :
' '
' F : i
; ' . '
| .
Q : '
ERIC f f
: ' |
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CTHz.. CC!“.."‘LT;-'I'S
Te u'iS an ihlesinn o 7200 e <b zontral in FEFR when in a0t 1 owae 5 ) oss,
[ ovousen sl d et i i W2%Uhe v Wlslricn a0 additional $TL 0T, L0
The cost o7 livine vactor snovle De re-evatuatice.

Cobst Coliln menies must de i creasec.

Progrems should be Tuncec gistricr by district -ater tnaan School oy School.

The twenty-Tive hour 7.T.E. i5 too ricid for socially maladjusted anc emotionally disturbed children
wago c¢an onty tolerate 14-13 hours pe: week,



SENERAL SULVHMARY
ol TABLE 2
COORD IKAT END PERSONNEL
ALL CGUNTIES

49 INTERVIEWED

QUEST ION YES NG N/A HCOMMENTS | COMMENTS
1. Did the Oct~} 26 18 g S Pushed to identify students and thus may have missed a few.
oher 2 deadlinc
affect the ident+ 53% 37% 10% ] Psychologists overloaded.
ification and/or
assignment of 13 Children placed without full evaluation with evaluations scheduled for
students to the future.
specie]l education
programs? } Only adverscly affected speech therapy.
2 In speech ""dizgnostic therapy'' was necessary to make sure the F.T.E.
ccunt was high enough--then went back and screened them out and included
b others.
7 Deadline ccused class sizes to increase to maximums.
G
w
# RECOMMENDAT | ONS
2 October count should be relaxed to November.
1 A special funding program without deadlines should be established for
the hospital/homebound.
-2, NHave minimun | 32 13 4 13 Class size is set by guidelines. but don't have them now. Need them
are maximum c1ass re-instated,
5izes been set 65% 7% 2% .
for special edu- 1 Class sizes are determined by special education €00rdinators.
cation programs?
1 Class meximums too 1arge in speech, S$LD, and €D,




CUESTION YES ND N/A #HCOMMENTS COMMENTS
3. Hat there been 25 23 g 1 The increase is a result of placine borderline cases
or ¢o you foresee and new classes.,
any chances in the 53% h7% 0%
scrcentaces of total 1 Expect an increase based on needs of the district.
student poaulationr
assigned to Special 2 Funding under F.T.E. and state mandate will coilectivel
cecucation? result in an increase. '
1 Presentiy in speech we are enrolling large groups of
miid problems,
H There will be an increase in SPES due to early identi=
fication,
L, Wos due process 3C 2 2 ! School has conference with parents,
foliowed ir identi-
P fication, classifi~ 5% h% 1% 1 Due process Should be emphasizZed in entire school sSyste
cation, and place-
mant of students ih Due process is veing followed precisely,’
to special proorams ]
{ECCHMMENDATIONS
i Develop more snecifi¢ criteria for the identification
and placement of studenks in exceptional child
programs,
5. Wes a copy of the 31 ) 17 13 Pareats are contacted personally; 2 consent form
letter Sent to : must be signed by the parents in all cases,
parents to inform 63% % 35%

E

them that their
child should be
nlaced in a spegial
ciass chilained?

O
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QuesTiCy YES N/A #COMMERTS COMMENTS
6. Do you think that| 3 Lo 6 7 More special education programs and funds are needed. -
the new funding places .
too much emphasis on | 6% 8% 1% 1 Too much emphasis on the gifted without proper
special education? guidel ines.
2 The new funding might emphasize special education to
the detriment of regular programs.
1 it places too much emphasis on fyull=time Spacial educa-
tion.
1 it places too much emphasis on the special education
¢hild in the dollar sense,
1 New funding places special education in proper perspec-
tive,
ury Fund classes, not students.
7. Do you think 31 7 1z 3 Itinerant programs for low prevalence exceptionalities
that the weightings are being hurt. HNeed more money.
should be changed? 63% 14% 23% .
3 Too early to evaluate.
# RECOMMENDATIONS
1 Multiply handicapped should get the weighting for each
handicap.
1 Weightings should be changed for partially sighted,
speecn, and hearing impaired bacause of their
itinerant nature, '
] Each exceptional child should carry his welighting a}]

day.

Change all weightings upward.



QUESTICN YES NG N/A #COMMENTS COMMENTS

#REC. RECOMMEHOAT I oNS
Question 7
continued: 2 The weighting for homebound must be increased.
1 Increase the itinerant gifred teacher weightings.
I Add @ weighting of .1 or one hour ko cover travel of

itinerant and resource personnel.

1 increaserEMR weightings: 5.7,
1 THR r 6.2,
1 SLD : 5.6,
H Gifted : 10.0
1 Speech ¢ 10.5.
1 ED : 5.6,
] Soc. Mal, L.8.
~ .
&. Have you deter- 26 « 14 9 1 This has been determined at the county level.
mined the required
number of students 53% 29% 16% District is presently computing these.

at each weighting
to "break even'' for

a class?
9. Are there any 21 23 5 ‘ i EMR and ED could be combined.
special programs
which could be L3% L7% L% 2 The new formula works agalast new programs.
added., deleted.
or combined? £REC RECOMMENDAT £ ONS
3 Need @ program for the autistic child.
i Need a program for the multiply handicapped deaf.

Add o program for slow learners.




QUESTION YES NO N/A #COMMENTS COMMENTS
#REC RECOMMENDAT $ONS
Question 9
continued: 1 Add a preventative program for socially maladjusted
and emotionally disturbed.
2 Nead 2 diagnostic program for five year olds,
1 Need a diagnostic program for preschool deaf.
10. Will the new 1 27 11 1 Yes, for profoundly retarded,
fuuding encouraqe
you to contract for 27%% 56% 2% } Support services ahould be contracted only as a last
support services? resort.
4 We will continue to contract for psychology services,
e ) It may encourage us to contract for medical services.
b .
11. bid {or will) 9 7 33 4 Too early to evaluate.
the 7/25ths factor
affect program 18% 15% 67% S Seven/twenty-fifths s very constrictive In planning
flexibility? for individual needs.
1 it will encourage us to limit the summer gifted program
to seven hours.
i The 7/25 factor required us to design the |nstructsohl'
program to fit the finance plan.
7 There is gererally a dccrease in flexibitity.

The 7/25 factor encourages us to move to & self-
containeg classroom.



QUESTION YES NO N/A A COMMENTS COMMENTS

12. 5hould the 22 8 19 1 The time a teacher spends driving to or from a student’:
7/25 ratlo be changef? b5, 16% 300 home, as well as the time be spends in preparation of
? -9 individuat lessons, sould be counted as student
SEMOArsnIp L ime.
# RECOMMENDAT I QNS
2 10/25 would be @ morc equitavle ratio.
Z We should be able 1o lower por raise the ratis based on

the needs pf the individual,

1 - The roatio shouwld be inCreased,
13. Has there . . . .
3 t been 23 11 1u 1 We have placed behavior problem children With ED's
any encouragement . s £ i
for you to Increase L0 ¢enerate acditional funds as well as revising
- 47% 22% 31% schedules to obtain the maximum amount of time
= or de¢rease the . Cmms -
under the 7/25 factor.
number of speclal ..
education classes? 2 - Trhere 535 been some entouragement to use special
classes to gencrate funds.
1 increase the number of special educdtion students to
generate funds.
4. Has there 7 25 17 1 No, but full time ;s what they encourage.
been or do you
expect any en- 14% 51% 35% 2 Senerally, there is a movement toward full time classes

couragement to - as opposed to resourcing children due to the funding.

alter the number
of full-time and 1 increase the number of full time special eduecation
part-time Special classes.

education classes? )
1 Moving more toward part-time.

O
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QUESTION YES NO N/A HCOMMENTY COMMENTS
i5. Has there been 19 21 9 1 Yes, there iS an incredsed incentive, but only due
or do you foreSee to the State mandate to Serve all exceptional children.
any more incentive 39% 439 18%
to identify and ) There is pressure from the district and area to increas.
¢classify children special ecducation class sizes.
as exceptional?
1 Yes, definitely in Speech and the gifted program.
. Has . .
l? do youtgg::sgzen 18 26 5 2 School personmel are employing the ¢oncept of
any change in atti-] - 37% 53% 10% adapfu:c :ehavior T?r? nof than before al! the
tude toward the spe<ial education litigation.
identification and
classification and/
or assigmnment of
borderl ine cases
& to special educatiop
as 3 result of FEFPR
17. Have your job 10 34 5 ) F.T.E. has merged the exceptional ¢hlld coordinator's
repSonsibilities position with that of the finance officers,
¢hanged as a result 20% 69% 1%
of FEFP? 2 In¢crease in the amount of paperwork.
L 1 New law encouraged district to get into program budgetit
3 Job inseecurity--i don't generate F.T.E.'S.
18. Have other jof 2 3% g i There is more paper work and bookkeeping.
responsibilities
changed because by E0% 16% 1 Principals are more cognizant of record keeping.

of FEFP?

Teachers are teaching art, P.E.



E

QUESTION YES N/A + COMMENTS COMMENTS

f

- T+ . :

Y. Do you feel 1i 31' 7 Rant 111, unexperienced teachers will be nired ovar
that the policy experienced “inher ranied teachers sSimply as a
toward hiring, and 224 <3 37 134 budaetars move.
assigning teachers, . . . - . .
teacher aides or 7 Yes, its already happened 10 7ill mid-year vacancies,
para-professionals ' )
has or will chance { E 2 Too early to evaluate,

5 & resuli of tre ! ! . . . .

? s 1 ! M3y hire more para-profeSs5ionalsS instead 0{ teachers.
tundinge [

: 1 One 3LD teacher was told by her principal that she
will 10se her job next yedr Since she is not
generating enough F.T.E.'S to SuppOort her high salary.

# RECOMMENDAT 1 ON3
i Need provisions for hiring and employment of para-
professionals or aides.
= .
1 Re-evaluate state certification requirements for
special education instructors.
1 Increase inaljocation this vear.
20. Has the 9 33 7 ncrea inal} tio IS vear
allocation of \ 18% 67 V5% 1 Decrease in atlocation this year. :
classroom supplies
changed anv Since
last year? & RECOMMENDAT LONS
1 More money is needed for consumable jtems.
1 More money is needed for test materials.

i

[

E .

|

! !
4 e - -
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CULCSTION YES NG N/A F COMMENT] COMMENT S
Zl. Has re-assicn- 24 ' 1 1z t Re-assichment of special educatio~ students back into
me~t and rfesevalu- { recuiar ciass vindered because 07 larce pasic class Size.
alion i%to and ot siA ! 27 7%
of special classes 3 Presently, we will nold on to a crild v .rough the
caanged &% @ resuil Ssecond pupil accountine period rather 1han dismiss
0" tre new funding? him aS we used to, immediately atier te end o ine
semester.
22. Do you feel C 15 34 g, Unsure of interpretation.
that the 0% re- ) .
quirement is viablefp 0% 1% % 1 it will be extremely difficult to implement if indirect
costs are not allowed.
No way to implement because of difference in teacher
salaries.
i RE CDMMENDAT I ONS
.
~ 2 Recommend a concrete definition of this 90% rule.

23, Other comments
and recommendalions

ERIC

Aruitoxt provided by Eic:

Under the new F.T.E. we have visibility of funding.

Delete all categories and develop one uniforu category
under exceptional student programs at a weight of 10
or more on a 3740 basic state cost per student.

More consideration is needed for smaller counties.

Fund exceptional child education programs under special
cateqgorical aid,

implement reaional special service centers on a grant
basis for smaller counties.

Allow only certified staff members in a planned prodram
to be considered for employment by a school district
ang eligible for FEFP/FTE fundino reimbursement.

Formula for local effort should include the average
income plus the assessed value on tax rolls.



GEKERAL SUMMARY

Qi
PRINCIPALS

TABLE ?

ALL COUNTIES

r

e e o e s e © s e et e s e St ——— e Y

t

INTERVIEYED

COMMERTS

All stugents werc not completely screened and assignec.

There was pressure o identify as many as possible before the
deadline,

All children were not identified prior to the October deadline.

—_— e

Class size is determined by (he peeds of the school pobulation.

Class size limits are set at the district level.
District guidelines are followed where possible,
Aware of minimum/maximums, bt this is only 3 guideline, not a law.

Class sizes are on the inCrease.

QUESTION bYES } nC IN/Aa | #COMRENTS
Uy VS S :
1. Did the October | 19 ! I .16 ] } ;

2 deacline affect ' . . i
the ideazification  ,29% | w74 ' 24% , ¢ !
anc/or assignment i ' Z ' |

of students to ; - ! ! j
special education { ) I Pl i
programs? l . { I :

R — —

M 1

2. Have minimum ang Wy 120 !2 by !
maximum class sizes ! : ) i
been set for special {67% ' 3%% 3% | 6 i
ecucation programs? g ; ; i

{ : ! i

5 S |
. ] ; 2 ;

A E

i I i

5 #RECOMMEND . T

O
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RECOMMENDAT | ORS

Class size sqould be kept as small as possible,

Ten st dents per teacher for socially maladiusted {without aide},

Class size should be determimed by, the program and the needs of
the children.,
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TUESTICH YEs N Momoot FCOMMERTS 0 COMMENTS
——— e = am m - e - = o = 4 P, —_— = T am rmmmm = i mm imi e = o o e JE L —Y C ke im mm e —
.0 Has fee¢ce o Teen, o0 oo PG i Do Forze an increase 10 the e -centace ¢ 10tal s:iudent Dopulatian

€O vo. Torsece, ans
“hances oo
TLrCeniaTes o7 total
Student ~opuiation
CS8Sirnes to srecial
cuuturian?

4, Was due arovess
“ollowes in the
tgentidication,
classification,
ang placcent of
st_dentls in saecia)

~:orrans?

|
|
r
|
|
1
!

' ' due o esrly identif.cation anma F.T.E,

3¢hools will experience an increase (7 taey Jeviate from ouidelines,

Lot
a3

u‘
P
—
N
o
o

45,  4d5 @ Ccopy of the

w
letter sent o
narents to inform
*oem that their
¢rild shoulid be
slaced i a special
ciass obtained?

;
t
)
)

}

R -.______M__.___,,___f________‘_,,____________L_,_______ — PR .

e

L]

-etters nof always sent, but rather & conference is held with tne
sarents of the exceptional chilc.

£, Oo you thing that
the new funding
places toeo much
emphass on special
eaucation’
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Not enough money is spent on special education.

—

Special education takes an inordinate ameunt of supervisory time
in relation to the percentage of students involved.

% ?1% &%
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QUESTION

Do you ¢ int rhe
weight ns shoulc
be Cnan ed’

i 278,

i

{

t

1 :
b
| ';
P
i ?
o
’ ?
i )
j '
f

!

}

i COMMENTS:

bl (2%

COMMENTS

dubstines a-e i,

Increase SLU.

lncrease «~i:ted,

Inerease ED.

I+ rease EMa.

Increase THR.

fnerease K thro.¢h 2 Tor prevention purposes.
Increase ceaf education weightina.

lacrease weighl.ne fo regular education.

Sometting should ne weitten in to the weighting formula to give
additional flexibility to the program,

Inciease weighting for the homebound.

Increase weighting for physicaliy handicenped,
Increase all weightings,

Vocational education should be reduced in weiohting,
Child should carry his weighting all day.

All exceptionai child weiohtings should be increased.
Weighlings for vision should be increased.

Provisions should be made in the weight.ng system for itinerant
teachers whe must travel.



QUEST CN

. have vou determined
the ruoguired nunber
o Stucdents at each
weichting to "break
even'' for a class?

— e e e AR L A AP e B ——— e =

B PR

Are there any
speCiul proorams
which Could be
adccd, deleted,
or combined!

15

' | o ‘
YEs> N0 rR/A ¢ RCOMMERTS o COMMENTS
- __I._m._._,-._.._._..._+__,.é,._.#_._ e mm e - e —— e A = f— - s e e — e ——
2 -2 10 1 Yes, we have deternined the ""break even'' (oint to adiust > ocrams
; : E ; fo- generating funds and to give Lids best oppo-tunity.
A AR AN DA
: . , l The couniy of7ice loid one principal 1o meet ¢ re0ui ec numbe
' 1
: ! ] 1 haven'!t determinec 1T, bHul t e COunty oiiice nas.
5 . D2 " 1* hesn't vees done, but | e sure it will le.
- ! _ . _—— o a— ——
: t - - 7 Tt T - T i
26 3l 5 Ty ;  MNeed a special program for slow learners.
. ! i ! d
; 3% ATE 1% , 2 ! Delete socially maladiusted until the state Comes up with Criteria.
1 . . ¢‘
; 1 ) '
: : i v ' Vocational education procram needed at etlementary level.
! | ' i
b ' 1 ! . .
! . : ! ! { Need a special procram for potential school drop Quis,
! ) ! '
i E i Pl i Need 2 procram for tne neurologically impaired.
. | 1
: ) i S R —
g . #RECOMMEND. |  RECOMMENDAT | ONS
| E b Acd a sliow learner categQry.
i Add a full time program for the gifted.
2 Add a special program ‘or the neurologically impaired.
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Eliminate gifted prog-am,
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Eaeh ¢gistrict should hire its own pSvchoiorical Services anc

noi conrracet,

Contract for support services outside of school envi-onment for

srofeundly retar ged.

We will reduce the number of Rant Il teachers to séve money ‘o-

contraciing.

Weichtings @re not hich enough to ne-mit us %a c¢ont-act Yo

The state needs o set up guicdelines for cont-ractual service

arrangements.

Psycholeoaical services will be contracted.

services

Ma; comnract fo: Screeninc, nlacement, staffing (medical. pediatric.

ang sorial worer).

Not

sure tY there {5 any incentive to contract for services,

Pt — e — ~—

|

o —

|
-y

_——— e -

I: is too early to evaluate,

The 7/725
The 7/25
The 7/725

The 7/25 facter

factor should be more {iexible.

N
Scven/twenty-fifths factor forces extension of pertods,

facto- increased programming flexibility,

factor decreased programming flexibility,

has forced some children to Cive uwp art, P.E., etec.

R_COMMENDATIONS

Sneech therapy needs 19/2 ,

u—

m e = L mdm ——— =
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QUESTI SN TEES L NG L ey A LOMRINT. IOCOMMERTS
12, Srputd the 7/ e 5 | P ? i Inc;ease the ratio.
ratio 2¢ Caonced” . . '
talin o4 i ' Dec-cose tne ratio.
. I
, . I The ratio shoule e changed to a range.
i 7 - . . ;
| : H , the ratio shoule be cetermined by the needs o the student.
| .2 " More study of the rotio S ncaded.
' I l |
j ; ; i —
t ! i ARECOMMENG. ' RECOMMENDATIONS
! ' ! ; _—_— —————————— e -
; Z E The -atio should be determined Dy the needs ©F the Students,
: ; i I
. . ' i1 . The ratio should b2 changed by ¢hanging the instructional week to
! ‘ . : v 20 wours rather than the preSent 25 hour inStructional week.
1 1 . .
' . '
; . -2 t lncrease the ratio from 7725 to 10/24.
: ! ; [ l
' ! ' l : . -
, . ! oo Speech tnerapy Should be chanced to 10725,
H H . ' =
' l b 1
B BT R : : -
12, Has there peen %!3 S i (XA T . lncrease in entoliment or number of classes is solely based on need.
1
any encourage- ! : ' ! i
ment for you to P23% ¢ L2y 5% 2 Yes, there have been Subtle pressures to increase the numbers to
increase or de- i f i the maximum class Size to generate additional F.T.E.'s.
crease the number | { |
of Spacitol educa- i { 3 No more classeS; just increase class Size.
tion classes? | !
! ' — e e e
- [ * -
4. Has there been & j 47 1 2 Enctouraged to increase the number of full time classes.
or ¢o you expect i
any encovragement 1L T1% V7% 4 We actually moved from a part Lime to a full time class.

E

O

to alter the number
of full-time and
part«time Special
ecucation classes?

RIC
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WESTION YES | NO {N/A | 5COMMENTS COMMENTS

e —— M —— e — - s - — i e s m——— s rwm o e — [ e

. ' - ! . .
i“. Has there deen or (i L0 P10 b Fo nd ways o renerate more funds without hu'tling the programs,

co you lo.esece

i
1
f
| ’ '
any more incenlive ;f% ! Lsy il&% ; 4 ) Yes, Simply to generate funds. R
to tdencify and I [ ! ! ;
clessiiy children ! ' ' nol | Sone principals were told to dec ease the number of teachers, but
as erioptional’ : i ' i ! keep the Same numbe- of children.
; ! ! - }
| i : 5 | Inc-eased incentive is not because of fundinc.
[
o | '
' I i Increased incentive will operate to meet individual needs.
1 1
5 bh E Increased incentive to identify and classify is due to the state
Pt | mandate to serve all exceptionalities.
14. Has there been or ¢ th gk t 2 [ Borderline cases are kept in the regular classroom.
do vou foresee any : i : !
- change in attitude 251 6T% 521% 3 i 1f the borderline is assigned to special education, he i5 assigned
ar e identi- o the part-time classes,
- toward the ident I to th t 1
fication and classi- b }
£ . {
fication and/or . t
assignment of border-~ ! ’
line cases to special
*  education as a result
of the FEFP?
! _
17. Have your responsi- R2 20 zh 2 More reports, more financial responsibility .
bilities changed as !
a result of the FEFP?B3% 0% :37% 1 Revising schedules
1 More responsibility on individual school principals
P ! Pressure on principal
| ! Exceptional child people want to feel out the attitude of
: nrospective principals.
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CUESTION TYEL AT L e < DOMMERTY COMMENTS
Question 17 ; '
continued: : Pl ' Moo niams woe
! . ? ' Mo-e districl meeljags must be aitended.
L} . }
i ] .
i .
LT 3.2 e ComsLions now.
: i : E
. ; .
: . ; ]
-, Have cthe: ¢ f A L om ] L . ,
cesnons il lities T e ] | AT ' Teache-s nave mo o paper work,
H v 3 . i i
. b v ' t !
Thanced Bocause ! PR . ' . -
AF t e FEF? :! YR v A . Teachers are now ‘exchina art and PLE,
- e - ] i e B et e T R PRI S et e e e —
... Do you feel that 1}. v 2 ! n ;! : Has not cnanaed yeoi, our w. 1l change toward hi-ing Pank tI1,
the policy -oward i ' . | inexre icnced teachers,
“i ine and assien 277 WO, | -
it teache o : . v 2 ! More aides i e (nsteart o Leace:s,
o teacher aides, or i i ! ! :
- . 4 1 - - . . -
para-proiessionals | ; I b 5 Laci-in, in yings 3 Sunport personnel.
has or will crange | i . ; :
’ +
as 3 result of the ! t | ; |
funaing? y : i \ .
! _:,_ ! R -— -——
IR i
. . ! + - - - . - .
20, Has allocation of ;I$ [ 3% ¢ {7 - E¥perienced an increase in allocations,
. ¥ [
classroom supplies I | t ! :
changed any since 24%, ! 5%+ 1FA : Experienced o decrease in allocations,
. ¥ i ! ‘ -
last yea-~’ ] i t ! '
t il . - - ] -
! j i i { As & teacher .a2ins more experience, each additienal year her
i f : i \ altoczticn will be reduced, if student loed is held conmstant.,
1
; [ !
! ! J ] : ‘le heve experlenced ang increase, bul unrelated to Tundin .
) ¥ ' "
i : i | ;
1 * .
i i 1 1 i
! i ' ! -
. | : i i
! ! : ! i
. i | P :
. ! i j
1 ' +
Q i { ) i
ERIC . i f
P o v x : . , l
i | i l
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TUESTION : ;OYES| O NCT N/ | P COMMERTS . COMMENTS
e r it e P —— -p———‘—-+-----——T- ———— L. _—— - -..'T-~—- e m————— e tm e —— mm ¢ 4 m e mmmmm . . e . m—— e e = =
¥ . .
Zi. Has 1o @ssianment ! | KR 2. 2 i bue process has favnrable sficclec this,
ang te-evaluation '
inta a~d aut of boag. oo T - f EMZ crildren remain in Snecial classes lonoer Simply to gene-ate
special classes | i | 1 ' OFLT.E.s.
charzed as a ¢ ! ; i 1
"esult of the I ; i ! ? ' Under the F.T.E. funding formula, fuSing or mainstreaming ¢reates
new funcding? :' : | , ; Tinancial k. dshiips.
L . R S L S e
| R | b o
17, Do yor fecl o rat { I " o3 R t Hiney, ~ercent rule needs wrecter clarit.
L 707 reouire*nenq | 1 I '
is viaale® l 3% I O‘;::J PAY AN i
— ! b — N —
© OTHER COMMENTS i # 1 RECOMMENDATIONS
— e — ; — i e — — -
| !
! Some exceptional ¢hild programs will 2 F.T.E.reporting Torm should be simplified.
be cropped because of lack of funcs. !
o ! b, Remove the cost of living differentiais.
L= b |
3 ]
' 11 All exceptional child education should be funded at twe district
f { level, rather than the School level,
! I
] 1 .
| 1) Shovld offer an incentive to hire experienced, higher rank teachers.
i I
| IE State needs more specific guidelines.
!
I i Child should carry his own weighting atl day, even though he is
! : reSourced.
I3 L]
1 ! * N
'i 21 Need a metwod to include county level consSultants in generating
i FOF.T.E.'s.
‘ I
: r
: !
i ‘.
i 1
1 -
| i
5 i
i
. i
i '
o ' :
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L3 . v i (%] ! b l T = 1 . ' H L] K
b.o13 L . | it P12 HE LFows s biacls s€sinnet o Sneciar education.
;55;9~,»- o | I ! 1
siucunts U T, [ vl . Grafler nemuers are ercected to he identilied,
snedies 2ot ' ! |
P Jat b A IR \ i 1 Poiagipals Stoutd siovy ot o ddenti Tication, 17 should remain in Lhc
T i ' tancs of e paseteionist,
POrLITNe T 20510 | E
as last year, \ :
+
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> by ' :
", as L. Ne _-— . ! . 3 :
S N 77 in [ P ognfu-¢ ~1 3@ larer classes 1o suwpe L ounit,
ungine caused i ’ '
& ‘{“-':'J‘:“ qmar L i 1 co- LR - L] .
- . .- - q | Tatlame Wiy TUrnolaoT 10 2 OWET rdQuiremenis.,
&b
o 0 lires . . s . . . . . .
~ - PR e : R Licte ruicdelines are lTower than what teachers were informed they must meet.
Srctoa Lt 08T < o ar i “ i i
: i cat-a’l npint lTowe~ than ~uideline,
} :  [RECCHMENDAT 1OKS '
* : Ty T T T T
l l Cluss size cuidelines need {o Le reinstated.
: t
2 Establish standard cuidelines for special educationplacement,
———— ——— — ———— ) ———— - o e v et e e e




E

centive to identify
and classify child-
ren as exceptional?

O
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QUESTION YES NG N/A #COMMENTS COIHENTS -
k., Has the policy
21 1 3 Assicrned less fre I to veru!l .
regarding the re- 73 7 3 fcred le reely bac! to recular class
evaluation and re- " oy s .e .
assignment of stu- 1% CG% 15% i #ore nlacements are available.
dents into and out : _—
. . 1 Mi 3 ! am o te funds.
of special cducat|04 EMR children remain in the progrom nger to generate fund
rograns changed or . . . .
Z 9 ged o ] More children moving out of spccial cducation than inio
o you foresee any . . .-
special education.
changes as a result
f the new funding? .
° new TuUneing 2 Expects childrecn to be placed without psychological
screening.
5. Did the October 26 54 27 2 October deadline is too early.
deacline aifect the
identification and 23% 5% 25% 3 Rush to place Students before tue deadline,
classification and
o assignhment of Sty- 14 There was placcment, awaiting full cvaluation.
®© dents into special
cducation? 1 Some students were missed becousa of deadlipe.’
3 Had difficulty in setting up new procrams.
1 Process for assicnhment is slow and laborious.
i RECOMMENDAT I ONS
3 Relate funding to programs, not @ head count.
6. Has therc been Lo 52 15 ! No change.
or will therec be a
change in the in- 36% 47% 17% 2 Will not let borderline cases in as readily.

Encourzged to get the classes filled up to generate dollars.

Increased incentive is due to the state mandate to serve all
special education children.
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QUESTION YES KO N/A HCOMMENTS ! COMIENTS
Qestion & -
continued: T

RECOMMENSATIEON

3 Contact hours outside oi classroom need funding; for exatale,
time Spent screening, inservice, ete.

7. Has there been 27 Lg 21 3 Borderline students were pushed into the rooms to fill them u
or will there be a
change in atilitude 25% 449 32% ] Too many were identified,
toward the identifi-
cation and classifi- t No change
cation of borderline
cases? H Classification of the borderlire Stodent iS not &8 likely as
it uscd to be, however, thiS 1S not @ result of tne F.T.E.
8. 1f and when 48 15 48 o There s a definite move toward full-time over pari-time
o borderiine cases are ciasses Vor EMR students, taus it has reduced flexibility
o assigned, do you L3% 14% L3s in the name of the doilar.
“hink there will be ..
a tendencY to asslgn 3 Move towdard full-time classes.
them to part-{ime )
clzsses? e Depends on needs of child.
2 Borderline cases are not assigned.
i More border)ine part=time placements than before.
9, Has the new 26 50 25 1 Keed guicelines
funding caysed any J
¢hange in class Size] 32% 45% 23% 2 District has not set minimum-maximum class sizes.
! Class size has doubled this year.
1 Toc early to evaluate.
%I Class size has increased to generate dollars.
. i%:‘ ! Resource room increased deyond bh-eak even point.
WJ:EEE




1
SVESTION YES Lo NSA ¢ COMMERTY COMMENRTS
Teestion S A .
cotiwed: e
ontived: i RECOMMENDAT | ONS
1 se-institule stace guicelines Tor class sizes.
- . e e e e e e —— R
10, Is the setiin: 57 | bR i County coordinator woes it now, tcacher di¢ it before.
57 Ciass Sizv a
roSmonsibility of OO 127 2 1 ¥es, the Stete Sets class size.
the same persSonnel
pOSiCIon o jas: ? Arecs o Vice sets class SizZe,
year? '
i A chance is cntitipated.
11. Shoueid chanrces . . — ., e .
. Sitoehond 2 T L 2 Too early to indicate if{ weightings shoulc change.
e made in Lhe
o weithiinas? 29, o e
e i " Zh ol i RECOMMENDAT | ONS
G Increase all weightings.
2 Increase EMK.
| InCrease TMI.
e Inzrease ED,
: . Increase SLD.
H Increase SM.
; 1 Incirease ior giltecd.
! Increase for physically handicapped.
Q
. . . . . . s
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CUESTICN YES NO K/A 5 COMMENTS COMHMENTS

Question 11}

conlinued: # RECOMMENDATICONS
2 Increase speech therapy
1 fncrese visually handicapped.
| Institute a weighting for slow learners..

12. Has the alioca-| 20 L3 L8 3 Reduced

tion for classroom

materials changed 18% 39% 45% 5 In¢reased

as a result of the

new funding? i Unchanged
L Need funds to stari new programs.

m Ll
= 13. Do you feel 3?2 1h 67 13 Depends on the needs of children.

that part-time re- »

source rooms are 25% 13% 55% 4 Abolish self-contained clesses.

preferable to full- ’

time, self-contained 3. 8oth have advantaces

classrooms?
i Principals who are responsible for comprehensive planning

are looking at dollars instead of children's needs.
5 ltinerant tescher Schedule is a geographic impossibility.
RECOMMENDAT IONS - ,

4 Need consultants
S Need psychological services.
4 Need funding for &1l types of Supportive services.




GENERAL SUMMARY
. o TABL:
' REGUEAR CLASLROOM TEACHERS

ALL COUNTIES

36 INTERVIEWED

- —— e e M e e — e e e mw i e e e b e w4 e —_—

YES *Nc N/A ! + COMMENTS COMMENTS

_-_.__-: ._.I,.... I__. e e mmb i e e s e .  m —m ——— e ——

— e

CUESTLON

1. Have there been, or 2. ' ! tnflexibility of unding wiil cavse ia ger classes and lessen “he

CC yOv 0oresec. any

.

1 rossibiliry of wsine special eduration students baci in%to rhe

equally as well
in a regular class?

! i . !
* | t
changes in the 177 S & SR A ! ; reeular ¢lass:oom.
vrie-rai procedures | ‘ | j
as @ result oi FEFP? ] . : Psycholgcists cave all “irst graders & coordination and auditory
' { ; ! test.
l I L 1
: ! | i ] ! There is not enough time to identify and classify children.
: : ! | N -
i i ; | ! 1t seems harder ro get help from the county office.
A :
; ' ' E 1 t Formerly had to get purental permission for refer-al. This is
' ' : ; ' no longcer mecessary.
. : i ! ' 1 | Hore time required for evaluation.
~a P t ' \
f I ; | 1 New booOkkeepino procedure.
1 1 1 +
i I i T T - T
. : l | #RECOMMENQ. RECOMMENDAT 1ONS
H |I ! 1 - - —_——— e ————"——— . —— e — — W e
l j 1 : ] ! More standardized referral procedure,
. | I H i —_———
o i
2. Do you Jeel P16 1 20 i 6 o1 ! Behavior problems especialiy.
tat under the { ¢ ! :
new funding pro 1 28% f 56% ) 16% 1 | Behavio- disorders woold be better o°f in special education.
framn there are i : | !
st:-dents being | } | ! ' Class sizes are oo large
alaced in special l ! ' !
classrooms who | | | 2 i 1f recuiar education teachers huod lower class loads, they could
could function I f i E wori. with some types of erceptional children,
. i
o -
I B
I ! i
!
' !

O
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>
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L)
TUISTION YES | RO N/A L COMMELTS | COMMERTS
e e e e e = O - e - -
“uestiogn \ ) ' i
ottt nued; ! '
' (] T m— T e — W = I — b — —— it - e e . et —
; I e I
: ' ' #RECOMMEND. : RECOMMENDAT IONS
: S S R - o O
: co1 ! SLD should be :esourcec totally.
- i i f
- ) ' T i Need due process to p Otect recular teachers f-om parents of
! ! i ! . excentional cnhildren who need placament L.t whOSe parents e'uSe¢
I ' i +
: ( ( : + placement.
- L ; ! ! ! _ _—— ——— e -
f : ! ! !
2. Do you feel that ; 3 | 1 ! LA ¢ Lach ¢of s5-~ace and personnel.
as 3 result of ) 1 : : ! )
FEFP sOme stu- [ P% o 23 Pzt I' Classes are 7. llec. @ still h,ve children tnat need t-e
gents arc not ' ! | services of special education teachers,
heine accCepted ; ; ! ) '
for SPES™ ! : ' poo i Borde-linc cases a-e being nlaced in SLP and emotionalls and
. : + N . -
& : | ' ; ' sgcially maladiusted classes,
i ) f . '
) | t co I The new funding has caused larcer class sizes.
: { ' } : : 3
‘ i ol | P-ograms p-ovide for tne more Severely handicapped. gut not to-
! i : : + the mininally or borderiine erceptionality who could srofit 7-om
I H ' - small amounts of time per weex in an SPES class.
! : . !
+ 1 . f i . .
i ' ' e 1 r Not enough time has passed to see the total effect o F.T.E.
' . ' I .
' , ; )
f . : | 1 8o derline EMR students are not being served,
: i
: . : ; j
f Coob f
! R .
i ' ' .
| ! : :
i ' : ; :
' ) .' ; |
i ! X :
i ™
r
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i GENERAL COMMENTS l i GERERAL RECOMMENLAT Ot
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1 deight ines are too low, ! ! Zeave trained dealoand hiing Trom SPES negnranms,
] Pupil-teacher ratio too hich. E 2 Weiahtings shiould be inc-eaSe¢ in reqular and snecral education
i classronms,
! Not ergugh time te identify ang :
place Lefore the QOctober decd ' 1 Funcing saouid Tollow the cnild.
. 1
Vine, '
i | Lower the pupil-teache retios.
t
+
: I Remove the 7/2' factor.
1
i
l
<N
r-y
Q



CERERAL SUMMARY

of TABLE &
SPEECH THERAPISTS *
ALL CCUNTIED
22 INTERVIEVED
QUESTION YES NO N/A HCOMMENTS COMMENTS
1. Is the assignment] 16 3 3
of students to speciaj
education a responsi-~! 724 149% 149,
bility of the same
personncl positisn as
last year?
2. Has the new fund-| 1 16 s 1 Now seeing larger number of students for longer periods of
ing caused any devia- . time,
tion from state 5% 73% 22%
guidslines regarding
assignment of studentf?
!
o
™ 3, Has the vew fund=| 14 7 ) H 2 . There are more Students per case load.
ing caused, or will it ~
cause, any change in | 64% 324 4y, 1 Increased case 103ds do not allow time 7Or incividual testin
case load? program adopting, record keeping, progress evaluations,
conferences with parents and teachers.
§ Groups are too large to be effective.
3 No minimum Or maximum caseloads set,
# RZCOMMENDAT § ONS
1] Caseloads should be decided by speech therapist not central
office.




QUESTION

YES NO N/A #CCIMMENTS CCMMENTS
4, Has thcre been, 13 6 3 ] Less incentive to identify and classify Since therapist is
or do you forcsce, over-loaded with children.
any changes in in- 59% 27% 14%
centivae to identify 7 More inclined to include into therapy child whose problexs
end classify students might not have warrantcd therapy.
to spcech therapy?
3 "I'm trying to get more Students; | have a quota to meet.”
1 No change, but there i5 a long waiting list of children who
kave been identificd but not placed.
5. Has there been
any change in your 8 7 7 1 There ha® been discussion of block scheduling.
time schedule?
36% 37% 32% ! More group instruction,
2 More Structured time schedule due to required number of
contact hours,
K | F.T.E. places constraints on Scheduiing,
| ] Caseload has more than doubled to provide 75 contact hours
per week, '
RECOMMENDATIONS
Heed nore time for individual Instruction.
é.. Have you scen 5 12 5 2 No policy change, but a general feeling that ¢hildren should
any change in policy not be dropped from speeth until afrer Survey period.
toward re-evaluation | 23% 56% 23%

and re-assignment?

N




QUESTION

YES

N/A

LCOMMENTS

CONMENTS

o
e |

7. Has there been
any c¢hange in
allocation for

materials?

F2

S%

i5
63%

22%

2

2

Severe shortage of materials ancd textbhoohs.
Increase ‘n allocation *or classroom materials.

The therapist doesn't know anything about allocation for
meterials.

A RECCMMEN]]

RECOMMENDAT IONS

There should be county wide funding for speech rather than
school funding.

Monies are needed to establish new speech therapy programs.

8. Other?

Less time for individual therapy.
No time for working with the teachers.

No time for hearing screening, testing, anc diagnosis of
speech problems.

Too early to feel the full impact of the funding change.
Talk only about contact hours, no longer tilk of children.

Quality sacrificed for quantity.

RECOMMENDAT I ONS

F.T.E. contradicts the philosphy of the itinerant personnel.
Schools should have a worksnop on F.T.E.

Relax deadline.
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QUESTION

HRECOMMENDAT F ONS

RECOMMENDAT 1 ONS

Question 8
continued:

1

2

Seventy-five should be the maximum caseload.
Change contact hour concept.

Need F.T,E, time 1o wOork with parents.
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GENERAL SUMMARY

of

GUIDANCE COUNSELORL ARD PSYCHOLOGISTS
ALl COGORNTIES

i
Hu

INTERVIEWED

QUESTICH 'YES | MO |x/A | scomesxTs COMNENTS
! Has ithere Leen ! } :
b Ior d; you ?;re‘;cc 4 | 36 4 : 2 Placing children in SPES on teuporary basis unti) psysnclogicel
ary change in the 9% o 1% | can be obtained.
£
referrel process? i Screening has changed.
H
I i 2 Experienced larga inCrease in nuaber of refarrals.
2 Do not have adequate psSychological services.
. B !
2. g'dd{?c G“Efbc: 16 17 13 b2 Some children placed prior to assessment in an effort to generate
eaciing a,iech funds.
the identification
or ¢lassification o s o p ‘d fy doadl: P socioals
of Students? 35% 377 O 3 reSSure to identify before <eadline {rom principa
!
] i Increased class size
- i
] srychologists have become almost totally diagnostic.
FRECOMMEND, RECOMMENDAT I ONS
! - —
i . .
1. Move sSurvey period to November
3- f;cc;"cgz ngrplans 6 19 21 1 Have discussed supplement for extra hours aitter school or extend
;~91;3:;ntycontract 13% L2 VAN RIS A to eleven or twelve months--noihing definite.
dazes? '
Q
WJ:EEE




e e e e i Ak o p——— —— e R © b e — e EEE e MR e e — o ————— . i e A

cunaTiC, ¥isu e W ; COMHINT COMMENTS
mm e e R e s M T i
S, H.s FEFF (Lused P30 1 I ' Hew funding and duc procens isswe oot neeple nipre cornizant o
: 1 . . = , ) 5
3y deviatipn fram ! quidelines and thos adherence,
state 0" ¢istrict % 65% | 31% | :
cuidelines recarding ( f oo Have deviated from guicelines in screeninc SLO children.
assignnent of students } ]
. N S AR SR e
1 . - N
. 4 4 15 7 0o ' Pressure to | ave ciildren in special ed. classes
5. Has there been, or X ! t
do vou foresee, any b ! o ! - . . .
: .. - TS v 2 More inrentive t dentify.
chanog 0 incentive 4 y 3% St I ' tive to identrly
- N r 1 t
to i it ! f - - . . .
-9 '“?”t' Y.a"d | ! ] 2 | Anlicipate a qreater incentive although no increase vel.
classify children i . -
as ‘onal? I . .
except 'on { I . More classes are available
AR T T O
i | ' i 1 i F.T.E. has wrecked EMH resource room concept
! 1
| | .
! | ! 1 E Made people aware of need for early identification,
| l ' | S —— _ . . _
! T I = - — - T s ET o Tm
~ | . . . . .
. Has there been. or \ a0z 2 Increased tendency to assion borderline cases to full-time speciai
do you foresee, any | : i l | education.
change in attitude | l | ;
towadrd identification N7% Yy A | 17% 1 2 { Principais tend to de inclined toward placine the borderline,
and classification of i i | !
borderline cases? ! I T : Any child who is different behaviorally will become suspect for
l ! ! ! behavior disorders class,
. = ! ) _
[ ! ! [
7. Has there been. or 5 135 | [ P { Re-assignment out of special education is down 50%.
€0 you Toresee. a ! ' i | 1
crange in policy Ny 76%: 12% Lo [ Some resistance from regular classroom teacners,
toward re-evalua- i ! ! ! ' ,
tion and -o-assign- ] ! ' bl ! MOre c~ncern i5 directed toward getting students in, not getting
—ent out of Special | { i ; i them out. ~
educat0n because of | i i ' '
FEFP? U =. - . ,
' : ! !
i . : : ’
P ! : '
R ;
i ’ ! i l‘
' : ! :
] -
1 .
P ! :
O
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Delete the'varying exceptionality catecory.

L] - L]
e T E e e il i eI S
“LESTICH CO¥YES 1 WE - N/A ! CLOMMLLT 2 ' COMMERT S
e e e i e e e e e e e e — e e e e e e e - —_——
v. Has there veen i i : } !
: .' - b P 10 ! Case load incresseq because of 10ss of staff members,
OFr O3 O TOresSey, ! ' : .
a chance in you, P b, - , : - . . h it ‘-
i | 2 . Zo e mos r i T ! { T~ ot TeTie
case load because <+ o . R i Have mor¢ administyative duties because of accitional stafi zew.e
o FEFP? ; j ' i
o e e e e e e et e e ———e e ———— e =
o '. ' o : -
Hrs twere been, or : 15 iz 2 . 3 | There will be @ need for odditional support pe-sonnel as studen’s
will e ooooe, 3t ! ' © adre identified.
crance in potics ! 3C% i 265k Wl |
towe "¢ hiring and ! i : 1 i F.T.E. operates against the small sChool who needs to hire 2
assicnment of ! ' ! ; ! osycholocist,
. :
Suppor: ~ersSonnel? ) : : i -
) [] ¥ —— — ——
! . - '
i [ ' © rFRECOMMEND. . RECOMMENDATIONS
i . | | _ . — e - - — e
? i fo I Number of support personnel should be increased.
: : -V
' 1 T
::IO. Are there any v7 i 2 27 00 i Aaainst isolationist structure Of special education,
programs you E , |
might add, celete = 374 | 4% . 9% 1 1 | Need individualized programs. not more catecories.
or ¢ mbine? " . i
¢ t — - — —t — ———
' {
i i 7RECOMMEND. 1 RECOMMENDATIONS
H ' e —4 —_ -
E 0 ! Addition of a slow learner category.
1
i
1
L]
i
[

Add learning disabilities for iunior high.

Initiate new program for Severely neurologically impaired.

ERIC
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: |
i |
; |
| !
a l
| i 1 i Add to vocational programs.
! !
[ t
|
; |
| |
1 l
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QUESTION YES NO N/A ! #COMMENTS COMMENTS
1. Are there Some 12 15 21 ! 1 Primary concern now is how much money can be gener;:;d by a given

weightings which student, not concerned with teacher caseload.

should be changed? | 2% %] LSY .
fIRECOMMEND . RECOMMENCAT 1 ONS
1 Increase weighting for hospital and homebound.
3 Increase weighting for EMR.
2 Decrease weighting for gifted.
.2 tncrease weighting for basic education, K through 3,
1 Increase weighting for £D.
i Increase weighting for SLD.
2 Increase weighting for deaf.

" | Increase weighting for socially maladjusted

1 Increase weighting for TMR,

tncrease weighting

in vocational/technical,

SPES children should carry their own weighting a1} day.



E.L‘\E:v\:. ™ .”-'-’.Y
cf TABLE .
UHLL T UM RIS TRATGN S
RN A
5 U O
CUESTION YES ! MO LA HCOMMEGTS | ocommInTs
1, Does you 15 1 . . AR PREPARES THE PLARY
inwlilutton ) .
have o Com™g- 234 T T 1 APEALACHEE Educational Scpervisor
hors ive wiitten ? Teache~s, 1coreatinat ant vocalional ~eo-le
21an Tor QLS
eQucat tonal BOZIER: Teacher (umnittecs
program ) .
MoPHERSCON:  5School oriacipeld
SUNLARD 2t MARIANNA: Teacheis, bosec on Design for Daily Liviac
FLORIDA 3TATE HOSPITAL: Educational team (directors of training and
edusation ard coordirators of atademit and vocational programs).
# COMMENTS
e 3
Fx —_—
! + (FSH)} Plan is for fiscal year J4-75,
! (FSH) Ecucation team prepares plan.
H {FSH) Education proqram initiated with employment of director of
trainine and educatinn two years ago.
1 {(FSH) The puySician primarily decideS who enters the educaticnal program,
(FSH) There 75 a denz-tmental, not institutional, plan.
2. Was 3 a
fopy Coven
to interviewce”? . .
O

ERIC | |
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QUESTICN YES

NO

N/A ] HCOMMENTS

3. Are the criteria 11
for eligibility for
students entering

the gducational

program specified

in writing?

174

W mh m o  —n m — ot T —— e . o . e &

2

WHAT ARE THESE CRITERIA FOR ELIGIBILITY AND FOR IDENTI!FICATION AND
CLASSIFICATION OF STUDENTS FOR THE EDUCATICORAL PROGRAMS?

{Apalachee Lorrections Institution) The Reception Center at Lake
Butler does the testing. They arc given the GATB and SVR tests.,
They are grouped by academic standing. If not 3 high school
graduate, he is enrolled twenty hours weekly in basic courses,
and twenty hours in vocational courses. If he is & high school
graduate, forily hours in vocational c¢ourses.

(Arthur Dozier) All students go to school for at teast half a day.
When a hoy first enters the reception ond orientation cotiage, he is
staffed and asked what he wants to do; he 15 then placed in the program
that best mects his needs. Work Experience Program; (1} must be a
minimum of 14 years of age: {(2) must be in the 7th, Bth, 9th, or 10th
grade; and (3) must accept ''work' as & part of the educationmal program.
{This program is used in lieu of a vocational training program placement
for students who are younger than 16). Diversified Cooperative
Training Program; (l{ must be 16 years old; (2) must be in either the
11th or 12th grade. {On the job trainiag must total a minimum of Sk0
hours of supervised work during 180 school days). Opportunity Program:
criteria include incorrigibility, truancy, runaway, family control
problems, medical problems, minor law violations, under 12 yecars old.

(Florida State Hospital} After physician referral, patient is inter-
viewed by education staff and his records reviewed; then he is tested
and placed.

(Alyce McPherson} Al) students are put in education programs af}er
receiving and orientation (usually one week).

{Sunland at Marianna) (1) must be a resident; (2} based on individual
needs asscssment.



QUESTION h RESPONSES T AESPONSE

7. ¥What are the 1] {Apalacree) P-iority # 1: Vocarional Priority # 2: 8asic program # 3: Literecy
priority educstional proqran.

programs of the

institution? {Dozier) Teacher and other faculty priority areas are:

1. Visitation 2, Professional Reading 2. CLollege course crecit L. Subject ares
confercnces 5. Florida Accreditation procedures 0. Reading workshop 7. Health
rurriculum (Stancifer) {. Use of mobile science labs 9. Behavior modification using
the Toxen System 10, Individual B-2 Modules 1. Building curriculum materials

12. Directing student interns J3. Seminar on plonping 14, Mansgement of EMR stucents
15. Informal assessment of reading level. 16, Realitly theropy 17. Teconigues

of indivicualized instrurtion 15, Working with the socialiy maladiusted cild

15. OYS teacher workshop 20. Understanding of diug abuse 21, Coordinaiion of schooj
program with home life of student 22. Teachino sex educuting 23, Cursiculum content
materials available throuch FOOE 24, Values clarification 25. Human relations

26, Skills in use of Mediu Center 27. Program planning 27. Group ileacer training
23. Orientetion of new ilcachers 3¢, Comp chensive educations! plenning 31, Micher
order questioning skilis 32, Work or vocotiona! information 32. Diagnosing anc
prescribing for basic romedielion 34, Planning educational ficld trips 35. Under-
standina state rules and regulation (for education and siate employment) 36. Building
technigques for staff evalustion 37. Effective use of audio-visual equipment and

i materizls 35. Developing cffective group procedures for ¢lastroon use.

The DYS seli-study evaluation resulted in the Bureau of Educaticn nmaming the Yollowing
aress priority areas for the 1973-7% year: 1, Professiona!l cducetional staff

2. Academic instruction 2. Vocarional iastruction 4. Special remadial pregrams

S5, Para-professional staff 6. Enricument programs 7. Staff development B. Health
education 3. HMed:a center 1G6. Evailuation 1. Pilot projects 12. Supervised work
experience prograss 13, Accreditation.

T4

(Florida State Hospital) [I. Chronological age twenty or below 2. Resideats apt to
eligible for immeciste release 3. A program for forensic patients. 4, The rest of the
population GS. Based on individual needs 8, FEstablish vocational training areas

7. General edutation

(McPherson) The program is gesred to the student,rather than prority program; there are
priority studants.

ERIC
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“UESTION

Quest.on 7
Catlinuedl

- —a—

AREIPONDLED

(Gunlznc) Pirority programs incluce:  basic Spciiod cducdi’eon dnd . winine ior L e school aced,
o, volational training, o «ward Lound, and speech therapy,

The highest priority is tre Sunlown Mall., Hopes are to Staff this procram which needs to hire
twonty additionai associate istructors,

e —— T e b, . T 2 TR M . bty - bR T . -

5. What is5 th 12 (Apalacnee) Deterrined oy need

Diocess Yor

establishine 2 N/A (Dozier}) 1573 self study: educational needs cstablished by teachers: process not in writine,

these priorities?
{Florida State Hospital) Priorities determined largely by funding sources {i.e,, CA Jess than
twenty because o7 federal grant regutations).
Director of education; in“ormal, educational coordinators and directors get together,
{McPherson} Four learning labs; prepared study hits, -
(Sunland} Based on individual reeds.

o~ YES NO N/A | COMMENTS o )

G, Kas this

process been 3 G 16 {Sunlanc) In the philosopny

specified in

writing? 2v% 0% L3y,

#RESPONSES COMMENTS T o B

10, What plans 13 {Apalachee) Most plans for the vocational program--mor t t -- more school formatized

i f any. are there p ¢ p r v program--more structure—— I

;or azé;nq or entered, Possibly an area technical school. Need more formal training, Practicing

= T N/A teachers are not certified.

deleting programs?

O

ERIC
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{(Dozier) Auto body -emair planned for 74~75. Remediel readina procram., Desire remedial

math,

Still in organizétional phase; don't plan to delete any,
Add 3 sheltered workshop for Mi. 3. Expand vocational
5, Need more pe-sonnel in each

R
2

{(Florica State Kospital)
Still cdeveioping plarns,
training areas. . Expand personal adiustment program

DUCG .




QUESTION #RESPONSES KESPONSE

—— iy —— mame

Question 10 {McPhorson) No deletions. Add vocational courses for both boys and girls, improve academic

cont inued: education courses.
(Sunland) Expand élisting programs. Multiply handicapped program.
11. Who geénerally 13 {Apalachee) Educational supervisor
initiates program :
changes? P N/A (Dozier) Administration (from recommendations of self study, visiting committees. DYS), Teachers
(Florida State RHospital) Educational team with director of training and ecucalion as leader.
(McPherson) Superintendent and/or principal and teachers,
5 : (Sunland) Staff--director of education and training.
YES ND H/A COMMENT
I2. 1s there a
written policy for 11 2 ! {Avalachee) Have a state personnel board. Assessed annually, on a State mandated
hiring or _ ~ form. Have certain specifications
assessSing teachers 79% 14% 7% ' X
and staff? {Dozier} Must hold Rank f!} certificate in Florida.

DYS evaluation form used for assessment.
{Florida State Hospital) None other than DHRS policies. State certification,

{McPherson) At present, the staff i5 hired when there is a8 vacancy, has a college
degree, and is @ certified instructor. Evaluations all made by the principal,
once a year, .

(Sunland) Must mee: criteria established by Division of Retardation.
No assessment too! used consiStently.

(Dozier} Currently attempting to devise their own form for assessment,

(McPherson) There are some long term employees who need course work to update
» their training, a5 well a5, inservice training.




QUESTION YES RO N/A H#COMMENTS| COMMENTS
l —_ _—
a 5 i L] ! . L] - .
3. Is there a 8 i | 5 (Dozier } Foliow state rules and requlations.
viritten policy o | o
- a - 57% 7/0 h 366
for hiring aides ! (Suniand) Follow OHRS policies
and paraprofessionals? ; nten P .
: 2 {Apalachee) No aides or parasrofessionals but badly needed.
1 {(McPherson) The principal makes decisions.
' (Florida State Hospital) Only have one employed under DHAS poticies.
i 1
4. Do you have 12 i 1 (Apalachee) Two weck program, gencrally six Ses55i0On5; at least one day
an orientation _ with the custodian (guard).
program for your 86% 7% 7%
educational per- {Dozier) Three day orientation during first two weers of employment.
sonnel? \
~ (Fle.ida State Hospital) A two day orientation for ali =ospital
o enployees,. A one day additional program for educational persgnnel,
(McPherson) A five day period of observation and trainming by sunervisor
staff and other faculty. Group orientation, work days. inservice
training; teacher’s meetings.
( . % Sunland) Done on the job by curriculum coordinator and principal.
(Florida State Hospital) No program for educational sta®f other than
- general hospital orientation. A period of a week.
_ } -
15, Are inservice 2 0 2 {Apatachee) Three days annually over general subjects, such as math,
training Or worsx- social studies, English, general workshop, music, recCrcatlon.
shops held for 86% 0% 1h% o -
educational personnel? (Dozier) A master plan for ins€rvicCe training was cdeveloped by a
conmittes and implemented by Title ! funds. Workshops for last year
included: visitations, accreditation, writine ochaviorai abjectives,
prescriptive teaching, use of individua! instruction, pchavior modifi-
cation, and instructional development. This year So far wGri5h0ps have
covered reality therapy, value orientation, and accreditation.

ERIC
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CUESTION YEo NO N/A COMNENTS
Question 15 {Florida State Hosnital) 1. A voriety--neld every week on Fridays. 2. In
continuedc: vecational areas sponsared by VR,
(McPuerson) 1. Films, director of training progrem, leclures, Glasser's
Reality Therapy. 2. University of Florida courses in behavioral modification
curriculum. 3. Until recently, @ training officer from the local collece held
such woriahops. 4. Local community college Offers some coOurses in technical
subjects, * -
{Sunland) Book and equipment representatives. Vision consultant; inventory
development; fire prevention; behavior modification.
(apalacree) Do have professors that come here irom the University of South Florida.
16. Are inStruc- 6 5 3 (Apalachee, Dozier, McPherson, Sunland) In order to maintain certification,
ticnal personnel
equired to take L3% 36% 2% (Florica State Hospital) Not reguired. Encouraged but not required, believe al!
outside course all instructional personnel ars taking courses. (¥ contracted from the public
work to maintain school , they must, however.
their positions?
{McPherson) The inttructional personnel iS encouraged to take refresher courses
in rejated subjects, and, especially in child relationships,
17. tn your ed- B g 1 {Dozier) Not opposcd where rules and requlations are appropriate, and are follaowing
ucalion program, them at present as per State Law $59.25, 1f it will in any way limit our flexibility
would you have any S7% 38% 7% then would object strongly. Doesn't want D.0D.E. to tel] us what to do when -

objections to being
subjected to the
same rules and reg-
uvlations of the
public schools?

ERIC
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public schools were part of the problem.

Welcomedithe disadvantiages far outweighed by the ad-
More acceptable 3if more iike

(Florida State Hospital)
vantages (funds). |f more money, no obiections.
public schools.

{(McPherson} Because of the nature of the students and reasons for being at this
school, 1t ¢annot be expected that the studenls will respond as in a "normal”
school situation. 1t depends on how this type of institution would be funded;
equitable, suitable funding for serving the needs of the individual should come
first,




QUESTICN COMMINTS
Quess1on V7 (Sun]and) New funding program would not allow the flexibility that now exists.
contnued: .
18. How is your 12 (Apalachee) Look at it all as being equal. Priority is based on need, trying to §il} a gi.

education program
integrated intg

{responding)

in their education.

the rotal treat- 2 (Dozier}) It's one and the same. Total integration.

ment programs of N/A .

the institution? {Florida State Hospital) Minimal integration into total program. The tfeam Structures the
patient'’s day. Total treatment,
{McPherson) The total praogram is group oriented; the lab teacher also caaducis reality

< therapy sessions. There are reed back neetings every cday. Well-iniegrated; a major element.

{Sunland) Major part of total treatment program. Works in coordinalion with cottage life and
their programs.

RE COMMENDAT 1 ONS < FFIOr‘qa state Ho5pat?l) A budget needs 1o be assigned to education and educatian needs more

. f input into its formation.

{KcPherson) Beiter trained personncl.

19, What do you 13 (Apalachee) Formalized vocational programs--now it is only cone when the need arises.

think needs im-
provement most
the education
program of the
institution?

in

O
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t

responding)

H
N/A

On-the=job training.

more vacationsl programs. Need 1O teach kids to
Need wore coordination befween

{(Dozier) Need more individualization. Offcr
make valuc judgements 1o see conseQuences of his own behavior.
institution and comnunitye. '

{(Florida State Hospital) Need a specific education budget. Neecd to be able to advance through
state career lines {i.e., an aide with experience and training might move up into ed. tr.
positions). More personnel.



= - ——

QUESTION

COMMENT

Question 19
continued:

{McPherson)  The education progidm is 105T inadequate to =ect the needs of the students.
cnrollment fluctuates <onstantly (175-230); more rcolistic attitudes and funding s“0uc De
adopted to serve the needs OF the young poople assigned therein,

{Suntand) Current programs neced expansion. More multi-handicipped programs, Need more
facility space.

20, Wnat factors
wouid be most
nelpful towards
obtaining these
improvements?

ig
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12
( responding)

2
N/A

{Apalachee) Operate without & budaet every year. Have a tesm treat=ent concept. Neec half
time academic and half time vocationZl programs. Problems: of 33 trades taught, only § are

of the fTormalized school center type. The others are classified as on-the-}ob.

(Dozier) HNeec more qualified personnel. Need good lisdison people between community and
institution. Need funding based on ADM rather than ADA.

{(Florida State Hospital) Help from 0,.0.5. regard:ng meetings, developments, etc., An educational
budget; more visibility., Staff an¢ money.

{McPherson) Personnel with training for this kind of institution. Weced “‘groncfatherec' pecrsonnel
or insist they update or qualtify through refresher tourses in this specific area or education

for this institution., {Increase salaries so properly trained personnel will be attracted 1o the
institution, Reduce class sizes,. Improve funding to meet classroom needs {i.e., textbooks).

(Sunland) More money and personnel.



GENERAL SUMMARY

of TABLE 9
THRS INSTITUTIONAL INTERVIEWS
v 41 Llassroom Teachers
— b __1...—._ 2 | — e ; ———— —— —— e iy r—— A —— o —— —
QUESTION YES NO | N/A | IF YES, HOJ MANY? !x COMMENTS COMMENTS
L —— . e e ——— -
. Do you have any 24 14 ‘ 3 b Mot educstional aides .bu:l
assistants? on-the-ward '"'!nsycholoagical"!
B, -7 g
5% W | 7% o
A Use older students
OR IF YES, HOW # RECOMMENDAT I ONS RECOMMENDAT 1ONS
MANY FULL TIME? |
(per teacher) i
One in every lab
or class.
T % COMMENTS | COMMENTS
e 2. s your class room l L -
size adequate? 28 i 2 1 Tnis varies from room to room and is
slso dependent on how many students
&, =
93% Ze . 5% ’ there are in each Ccottage.
1 ! But would lile more storage room -
L_ new buitldinn plans,
l .
3. Do the supplies and 16 4 i 2 ! Felt supplies and equipment were more
equipment you receive |88% 10% 2 than adequate.
meet your instructional
needs? 2 Needed unique supnlies that are difficult
to find.
1 Males a lot of homemade supplies because
market lacks certain types of items,
1 Woujd like Some A/V equipment and
typewriters,




R T r _.--r-—--———-—-——l._-....-«——.-—-—v---r-— A i e —— e A ——— e — b m—— . . — —_— e — — o o e A dem 0 —

QUESTION IYES | NO ! N/A  PCOMMENTS | CONMENTS
, S T T T T T T T T T T S T
4, Is there an ;39 i 1 1 ! 12 ] Use Elten A, Thiel's besian for D_g_l_l_;._ Liviag
official written ! 1 ; —
curriculum for ;SG% | %% 2% 5 1 ? Ramye of abilities roc Great Yor a sinale curriciiveg,
your program? i ! i | use individualized progranm
j q '
i [ E 1 l Qfficial GED course of study
¢ i
E ‘ '{ ) ' Ir procress
i [ j 1 l Basic Electronic book tests include "Job Sheets
! !
: ' ! — - - .
5. Do you feel 25 7 6 1 { Lack vocational counseling
that the students i
are receiving the 168% 17% 115% i Situation is improving. cetting closer lo coal

type of educa-
tional program
they need?

! The usual stay is on the average of 4 months; little
time to work with student.

o ot ——— g - i mrrrt— ] | o ke
bt

] i 2 Gear more toward student's vocational needs
& ! ! 1 Several of our children are MR- we cannot meet their
i needs
; i 3 Nced ieading c¢linicians
: ' 1 Need remediai services in all areas
3 Course designed for hendicapped; truct farmers,

horticulturce etc.

More flexible way to gel equinment to work local
cooperation with store.

Develoned by way of NRL and practicality

- ———
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# RECCMMENDATIONS RECOMMENLAT I ONLS
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Question § continued i Longer c¢lass time; 3 periods, & -
mindles ecCh

1 Schedule classes in arts and C:a’:s,
music. P.E., remedial reading

1 Need mOre fontent

1 Necd new positions; new classes 0
meet needs. )

QUESTION YESJ NO N/A HFLOMMENTS COMMENTS

6. Do you feel 20 ] 2 2 Unsure, but knows the institution is makin¢e an effort o
that all inventory all the clients.
individuals 7347 22% 5%
in your in- 2 tnstitution does not have enough personnel nor facilities
stitution in
need of an 2 Most students are only in the classroom for 7 months each
education vear, but may be in other types of programs,.

s program are

receiving ] Al)l students receive Some kind of inStruction

instruction?
1 The students are receiving the kind of education they
: | need for the short period of time they are there,

1 Some refuse program

2 Must have physician's okay. cannot serve client who is
not referred.

2 Work program is just work--no training. Mandatory:if
no high SQ--to 6th grade level.

ERIC

s
-
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QUESTION YES NO  IN/A #COMMENTS COMMENTS
7. In your education i6 | 16 |9 S I’I}oes'rn:»t know much aboui schoo!l district operation
program, would ; oyt vy scnoal G perax
0, 1 2 i
;g?e:i:sn?n:o 3% 39%| 2% 3 tPublic school rules and requlations of DOE might be
. LrieLi of ibifity.
being sublected reSiriclive ance would lac lexibilivy
to the same rules . . . . . . ) .
and regulations 1 Public school funding and distribution is 20 years behind
as the publie [ . , .
s chools? ] Would mean inadequate space and matecials
1 Lack of academic¢ and personai freedom
2’ Could not serve as many people as need Service on
one-to-one basis.
1 Feels program is in need of state Guidelines.
1 Yes, as long as it would be relevant to the need of
students placed at this instirution.
1 The public school did not work once for these children,
so how will it work in a dlfferent place.
1 Programs are individualized here, not SO in pubiic schools.
2 Except for permissive attitude of schools, meet requirements,
#RECOMMENDAT i ONS RECOMMENDAT LONS
] Need ‘total treatment program, not just a schoo!l
] Would need different schedule than public school.
!
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QUESTION

SUBJELT AREAS

e —— —— e et e ——

8. What were the subject Body parts and body tools Social Sstudies
areas the teachers Transportation carriers Science
taught at the Identification of foods Math
institution? Communication tools and P.E.
usc Cuszodial
Physical education Automobile Mechanics
Sthelter and patural Home Appliance Repair
environments lbath--Science
Pastimes Basic Principles of Math
Concepts of language Elementary (Social Areas)
Vocational programs English
Cutward Bounc
General education review
All basic academic subiects
QUESTION AVERAGE # STUDENKTS HCOMMENTS | COMMENTS
9, How many students FSMH--13.43 5 Also has interaction groups with 5--7
did each teacher AD -- 9.18
have in his/her ADMP--18.67 1 Work with about 18 students per day (average) on a
class? ACl =--24,54 one-to-one basis {(this applies to most of the teachers
. SAM -~ 4,85 who work on a one-t0-one basis).
1 Shob activities extra
QUESTICN SUBJECT AREA |# OF STUOQENTS HCOMMENTS COMMENTS
10. What do you feel | EM{ ? ! More than one causes too many distractions,
would be the THH but one to one has advantages and disadvantages.
optimum number Voc. programs 3--8
of students for General Ed. 25 12 Leave it as is -
teaching your Social S tudies i0
subject area? Science 15 1 Could increase it up to !5
Math 10
Math ° 3 Reduce to 5 or 6.
Auto Mechanics i0
Home Appliances 10 1 Reduce the number of students to 10.
Kath-Science 20
Basic Math 15 2 There should be no more than 25 in a class.
Elem. Social 15 '
‘English 20--25



CUZSTION N/A #COMMENTS COMMINTS
11, How is the l 12 All adapt and use Eilen Thiel's Desien for Doiiv Living
curricuium
developed? I The program is developed by the stoff,
(summarize)
Program basically desicned by teachers for individual needs,
{exception is GED which is taucht for test using state scopted
texts and TV r -ograms plus individusl work, as needed).
16 Curriculum committee
2 Workshop quides-=~Division of Corrections
! Develop lesson plans--simple to complex
1 Teacher
1 Teacher developed--revised '6t-~approved by Institution and the
Division of Corrections
x QUESTION N/A #COMMENTS COMMENTS
12. How do you 12 Pre and nost test or inventory, based on teacher observation
assess whether’ with check list.,
your students .
have achieved 3 Pre and post testing of aptitudes., Each student is tesred in
the goals out=~ individual subject areas when they leave.
lined in your
curriculum? Weekly quizzes and six week forms--progress filled out--check
iist also used.
For GED., reqular exam given when student seems ready.
Some assessment tools are still in formative stages.
15 "Pre and post testing.
] Teacher observation
Shop-~-day to day Observations and daily record of time and progress;
Q Monthly exam and final exam.

Academic Areas--teacher made tesis.



CUEST 10N N/A #7COMMENTS COMMENTS

13. what do you 1 6 More staff
think nceds
improvement 1 More staff, sbout 10 teachers serving SN0 students on a rotating
most in the basis.
ecucation
procram of 3 More coordination {8t interview time, program was locking, and
the insti- communication a principle)
tution? .
{(summarize) ] Different staffing pat:erns
| Sctter transportation for NY( people
1 More certified and qualified personnel
1 More A/V materials and egquipment
1 More facility space, j.e., classrooms
2 a 2 5 Vocational programs
] 2 Staff needs upgrading--scme are very incompetent
! . Staff relotionships are at a low ebb -
5 Reading program ;
i
6 More practical approach--meet everyday need. More personnel,

{teachers meet certification and evaluation by Supervisor).
Crowded classes., More flexible way to obtain materials.,
Some for disciplinary action are withdrawn from class for 15

to L5 days.
H#RECOMMENDAT 1 ONS RECOMMENDAT 1 ONS
1 'Longer class periods
1 Institute programs in arts and crafrs, music, P.E., remedial

reading. library programs, A/V,

1 More time in the institution.




CUESTION R/A HRECOMMEND RECOMMENCATIONS

Question 13 1 Group treatment; more carry-over with cottage reality-therapy sessions.
continued:

1 More programs for the multi-handicapped population .

! Current pProGrams need expansion

1 More referrals from many sources

1 Need more positive attitude towards education in the facility

1 Expand present SyStem

1 More basic education needed.

2 More specific criteria;goals and objectives for education.
1 More procrams for adults
& . . .
! Add program for MR in forensic unit.
#COMMENTS COMMENTS i
T e s
Tg:;r::]z;:;in- 1 Hard to find people who want to iive in this county
;:gvz;:nE?. i Nepotism Taw will hurt, becauSe everyone i5 related.
listed above? 1 Pay an aide to transport NYC people.
5 I Adopt a vocational education curriculum.
2 3 Division-wide in-Service
1 Short courses
4 Hire reading specialists

L 2 Money: budget, personnel and materials for Consumers Education.




GENERAL SUMMARY
of

DHRS STUDENTS*

38 INTERVIEWED

TABLE 10

QUESTION YES | MO N/A  {HCOMMENTS | COMMENTS
' l,;‘-'pid you get 7 28 2 | (Florida State Hospital) Not particular courses but general area.
.. to choose the
' ' class(es) that 8% | 77% 5%
s.you are enrolled
ket
::2-_00 you feel 31 9 ] (Apa}achee Corrections Institute) No because 1've had 11th grade
-that the classes before, this is elementary. Hold back on what 1 can learn. Alreacdy
.- that you are 1% 16% 3% a high schoo} graduate. Give me a chance to catch up what 1 used to
“enrolled in are b know. Picked up on reading and math better. Let's me understand
_helping to prepard life better, read better.,
you for tater Have to ¢O Or mess up my time for early out--on pardle. Just §o to
}ife. class, never discuss what we're doing. Read better:. Spell better.
8 2 (Florida State Hospital) High school education helpful in employment
’ ]ater. .
} (FSH) Has already been helpful. Hcpe_t6 go to college.
# RECOMMENDAT 1ONS
i 1 (FSH) want easier jobs, Wwant more practical courses.
3. How did you . ' .
f}get_enrolledyln 2 i2 i (Apalachee) All were assigned because of testfng at Lake Butler or here,
' Flass\here? (Arthur Dozier) - .
3 On the basis of the charge you are assignec to 2 cottage; ea¢n cottage
has the same classes.
L ' i I was asked about my future plans and then pfaced here,
. % Students from Sdnland
--at Marianna were Aot interviewed,
‘The Questions weré deeme Inappropriate.



QUESTION

NS/A FCOMMENTS | COMMENTS
Question 3 5 i took a test.
cont inued:
. . 3 Assigned
( Florida State Hospital)
3 Doctor referred or recommended.
i Do not know.
. 2 Heard about it on ward and asked to be enrolied.
{Aiyce McPherson)
1 All girls go to the same classes.
5 Each cottage group goes to the same laboratory class; the student is ailowed to
decide on the other classes.
L. How were you 14 12 (Apalachee) A1l assignec to present classes.
chosen for the
particular classes (Florida State Hospital)
you are in? 1 Recommended by doctor, approved by ecucational staff. %
1 Testing
2 Co not know.
1 Past history.
{McPherson) :
1 Student with hearing problem asked to be placed where she would get help; her
request was honored.
4 Except for required work,students may pick the others; sewing was picked in
this instance.
2 Same a5 above except typing was picked in this instance.




QUESTEON

N/A

fICOMMENTS

COMMENTS

‘5.. How many hours
- per day do you
spend in class?

1

{Florida State Hospital) Not enouga

AVERAGE HOURS SPENT IN CLASS:
Florida State Hospital-3.5
Apalachee Corrections-7
Dozier-4.08

McPherson-5.5

6. What do you do
the rest of the day?

16

{Apalachee) Host students interviewed either went to free time or P.E.;
wera ahle to cheose for themselves.

{Dozier)
Group discussion

Basketball

Swim

Read

Arts and crafts

(Fiorida State Hospital)
Read

Occupational therapy
On ward--T.V., read
Work

Movies

Church on Sundays

Waiking

.Industrial therapy

they



GUESTICH N/A #COMMENTS COUMENTS
' Eﬁ:?;ﬁ:ﬁ {(McPherson)
i L Wali around outside, shower, go to the movies, canteen, watch T.V. {Some of these
petivities are of f campus.,
1 iroup recreation
i Play cards, pocl. dance., dutles taken care of, i.e., laundry. clean cottages.
1 Group recreation, wateh T.V. or go to the cantcen. Generally allowed to choose
petivities after school
In addition, one student works off-campus.
{(Apatachee)
7. What do you like 4 g Just math, Keeps my mind open, lets me think. Time to ¢atch up on things. Try
about your classes? LO learn what | can do. Prefer Primary l--English. Time to think, better myself.
[ ime to think about what 1'm doing. Learn more than | know now.
(Dozier)
s 2 othing.
L
9 Reading. Work at your own pace. Teachers help us. Learn how to get along with
people. Academics.
[Florida State Hospital)
8 uiet; everyone's interested. Can change task if bored. Like to learn what's
appening on the outside. Films. Writing stories and poetry. Teacher.
ew vocabulary. Not too much work.
[McPherson)
7 Fspecially 1ikes the vocational classes, art work. Likes sewing classes.

}omething to do, particularly likes a typing class.

In adeition, the work and pacc appear to be well liked.




QUESTION
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N/A #TOMMENTS COMMENTS
- R {(Apalachce) Tt e
géu T?i: :ggu: 6 6 Teachers €0u}d do TOre than they are doing now. Only have three
your classes? years to improve, if not, parole stops. Teschers do just what they like;
- e . don't take time to explain; quick to criticize.
) Class i5 too siow. Like English, but teachers &ren't helping me.
You can do what you like. Tecachers can‘t cet along.
Students complain mostly of slow uninteresting teachers or teachers who
aren't teaching. o .
{Dozier)
5 Doesn't understand the content. English. Math. } like them ail.
(Florida State Hospital) :
g More needed. CLan't get into library. More werk outside of class.
Would like more different classes (music, spead reading). Too many
peopie in class.
Y-
= (McPherson) -
3 4 Dislike for math, repetitive. Dislike of low jevel classwork (Lth grade)

SometimeS the work is too hard, the classroom, too noisy.
The teacher who does not explain things well; or who requires the student
to use & text or dictionary.



