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It SUMMARY OFF CONCLUSIONS

(1) Hypothesis la & 1b, regarding acadeﬁic achievement:

In summary, with only two exceptions, there are no significant
differences in achievement betwcen students in open area and traditional
design schools, in Grades 4 and 7, Both exceptions involve students in the
Low I.Q. grouping; at Grade 4 level, Low I.Q. students in open arca schools
show significantly higher scores on the Reading subtest, compared to Low I.Q,
students in traditional settings. At the Orade 7 level, Low I.Q., students in
traditional settings score significantly higher on the Vocabulary subtests.

(2) Hypothesis 2, regarding 'motivation to learn":

In summary, on this questionnaire Grade 4 students from traditional
design schools express significantly more positive attitudes about the non-
physical and physical aspects of their learning environment, compared to students
from open area schools. The two groups do not dlffer on the other four
dimensions tapped by the questiommaire,

Grade 7 students from traditional design schools express significantly
more positive attitudes on all but one dimension of the questionnaire.

With respect to attitude differences between boys and girls, Grade 4
students in the two types of settings show almost no differences in response
patterns. The exception is Dimension I (global attitude toward school and
leaming), where girls tend to have a more positive attitude than boys.

At the Grade 7 level, boys and girls show some difference on Dimension D
in both types of schools, with girls expressing more positive attitudes about
peer relationships. Girls in the traditional schools also manifest significantly
more positive global attitudes toward school, compared to boys (Dimension F).

(3) Hypothesis 3, regarding library and research skills:

In summary, regarding Hypothesis 3, data based on the Teacher
Questionnaire suggests that both open arca and traditional construction
teachers feel that their students are developing quite adequately in terms
of crcativity, curiosity, and problem-solving ability. However, with
respect to "rescarch skills" and the teaching of "lcaming strategics!,
more open arca than traditional construction teachers appear to place

O Mmphasis here.
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(4)  Hypothesis 4, regarding casc of oral communication:

In summary, Grade 4 data from the Student Questionnaire is consistent
-with the one relevant finding from the Teacher Questionnaire: students in the
two types of schools do not seem to differ in terms of verbal interchange.
However, at the Grade 7 level, there is some cvidence that students in traditional

design schools have a more positive attitude toward verbal exchanges in the
classroom setting,

(5) Hypothesis 5, regarding general characteristics of tcaching
staff selected for open arca schools:

On the basis of questions #9 and 10 from the Principal - Vice-Principal
Questionnaire, it scems that respondents from open area and traditional
construction schools seck virtually the same characteristics in their teaching
staff, However, it also appears that Principals and Vice-Principals from
traditional construction schools are more satisfied than their open area
counterparts with the staffing decisions made over the past two years.

(6) Hypothesis 6, regarding strains and pressures on teachers:

The findings regarding Hypothesis 6 are complex and require some
clarification. Although there is no strong indication that open area and
traditional construction teachers differ substantially in the amount of
strains and pressures" they sustain, some patterns and potential problem
areas can be seen, "

Both open arca and traditional construction teachers express general
satisfaction with several global aspects of their teaching situation
(question #15). Although more traditional construction than open areca teachers
feel that their school "expects too much of teachers" (question #30 (g)),
there is no difference between the two groupings of teachers in their assessment
of the "stresses and strains" that accompany teaching (question #31 (h)).

Findings for question #21 suggest that open arca tcachers spend more hours per
month in non-classroom activities, such as "staff meetings," "marking assigned
work and tests," "parent conferences,! and "informal counselling." Teachers
from traditional construction schools report spending more time doing "remedial
work with students and tutoring."

Findings relating to "preparation time" and "work load! arec somewhat
inconsistent: on one hand, more traditional construction tecachers seem to
feel this is an area of difficulty (question #31 (n)), although open arca

teachers strongly emphasize that these are problem arcas for a tcacher centering
an open arca setting.,




Hypothesis 6, continued:

Problems involved in discipline and student control do appear to constitiite
a stressful situation for open area teachers compared to traditional construction
teachers (question #31 (u)), and a sizcable proportion of open area teachers
perceive these factors as problems for a ncw open arca teacher (question #32).
Other potential problem areas emphasized by open arca tcachers are "team
teaching and the need for consensus" and '"noise level,"

In general, the two groupings of teachers do not differ in their
assessment of overall satisfaction or of the strains involved in teaching.
However, open area tcachers do report spending more time in non-classroom
activities; they also indicate that discipline problems, team :teaching, and
general work load may constitute stressful areas, especially for a teacher
entering the open arca situation for the first time,

(7) Hypothesis 7, regarding professional growth of teachers:

In summary, except for the activities listed in question #27, there
seem to be few indications of differences in professional development
between open area and traditional construction teachers., Many of the trends
can be understood in the context of the different age distribution in the
two groupings of teachers. It should also be emphasized, with respect to
question #27, that the traditional construction group of teachers represents
only a small number of teachers; also, despite differences in percentages
the two groups of tcachers for question #27, sizeable proportions of open
area teachers do engage in most of these professional development activities.

(8) Hypothesis 8, rcparding utilization of hwman and material
resources: .

In summary, these questionnaire items indicate some tendency for
greater utilization of material resources in open area than traditional
construction schools. However, this is a very general estimate, and with
the data presently available we cannot control for the possibility that
the open area schools might have considerably more cquipment to start with
(supported by aquestions #15 (3) and #30 (c¢)), or that open arca schools might
provide students with casier access to these facilities, which would result
in increased usage,




(9) Hypothesis 9, regardiﬁgAparents' attitudes and reactions
towvard the school program: ‘

In summary, it appears that parents of Grade 4!'s in open area
schools have more positive attitudes toward the school and its programs
than do parents of Grade 7's in open area schools. Both groups of Grade 4
parents {open arca and traditional school) fecl generally positive about ' @
their childrents school, More parents of open area students express, in
addition, the fecling that their children have a greater choice of lessons
or activitics, can move more freely around the classroom area and that the
classrooms arc well equipped; more of these parents also feel that students
should be allowed to choose their own classroom projects, that increased
freedom in the classroom develops a sense of responsibility, and that open
arca classrooms improve the quality of education., These parents do not
feel that incrcased freedom in the classroom creates confusion,

At the Crade 7 level, the picture seems to become somewhat less positive,

Parents of Grade 7's in open arca schools do not feel that the school '
provides them with ''clear information" in the areas of social behaviour and

general problem arcas; there is also a tendency for them to feel that information
- about reaiing and writing is lacking. Fewer parents of open arca Grade 7!'s express
satisfaction with their children's arithmetic skills and their ability to

work on their ownj there is also a tendency for fewer open area parents to be
satisfied with their childrent's art skills and ability to make decisions.,

These parents fecl that they should be able, if they wish, to send their children
to a different school, a finding that implies dissatisfaction with their
childrent!s current school setting.

(10) Hypothesis 10, regarding such student attribuics as
self-reliance, independence, ability to accept -
responsibility for their own decisions and behaviour,
general sense of sccurity, and feelings about sclf,

The findings show that Grade 4!'s in traditional design schools manifest
significantly higher scores in the arcas of Sccurity, Consistency, and Independence;
these students are also significantly lower in Insecurity (by "t test, P = £.01,

£.025, £.001, and < .01, respectively).
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IX: INTRODUCTION

In the spring of 1972, the Pecl County Board of Education approved a
proposal for an evaluation of its open area schools. A number of hypotheses
were put forth for examination, which were secn as being of particular concern
in an examination of open area schools,

At that time it was agreed that this study should emphasize evaluating
the effects on pupils and teachers of constructing open space; the effects of
a so-called "open" approach to teaching or curriculum —~ yhich might be present
in any type of construction — were not the focus of interest. This study was
not conceived as an investigation of teaching methodologies or philosophies.
Rather, given an open area and the assumptions commonly made about what will
occur in this type of setting, is there any objective basis for assuming that
these things are happening?

IIT: BOARD RECOMMENDATION, JUNE, 1972

"It is recommended that Peel County request its Research Officer to proceed
to test hypothesés outlined in the proposal for evaluation of open area schools.!

"In the proposed study of open arca schools it is assumed that we are
attempting to evaluate the effect of a type of construction upon what happens to
pupils and not the effect of a so-called open approach to children or curriculum
which may be present in any type of construction, It is essential that agrecment
be reached as to the accuracy of this objective before the suggestions which
follow are weighed."

The areas of concern delinated in the 1972 Board rccommendation were:

(1) Academic achievement;

(2) Attitudes of students toward schoolj

(3) The standard of development in learning processes such as library
skills, research skills, competence in oral communications;

(4) Implications for staff: e.g., case of recruitment, strain,
professional growth, and preparation and selection,

Specific hypotheses recommended for testing are presented in Section IV,
along with data currently available to assess them.

IV: SAMPLE STUDIED AND INSTRUMINTS USED

Students in open and traditional construction schools were selected for
Mexperimental" and "control" groups. Orade 4 and 7 pupils were sclected
specifically, since major data indicative of academic achicevement was drawn
from the Couwnty Testing program (spring, 1973) which was administered to all
Grade 4 and 7 students. :
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Students were included in the M"experimental" (open arca) group only if they
were enrolled in the open arca school during the 1971-1972 school year, or
earlier - this was done to ensure that experimental students had been in an
open area sctting for more than six months. Although the study is now limited
to Grades 4 and 7, once any meaningful arecas are delincated, a Grade 8 sample
might be studied to sec if these trends emerge here, as welui.

Some sensitivity is lost in designating the experimental group, since the
small number of schools involved (15 for Grade 4 students, 5 for Crade 7
students) does not permit controlling for the various types of open area
construction, which may affect pupils differently - e.g., two-pod design;
4-pod designj schools with some open and some enclosed areas; schools which
are completely M"open!" in construction etc. Some light may be shed on this
question, however, in analyzing responses to the Teacher and Principal
. Questionnaires. In these questionnaires respondents designated whether they
taught in schools that were "open area", Ytraditional," or "a combination!j
responscs to these questionnaires were examined in the context of these three
groupings.

The following data—-collecting instruments were utilized:

(1) Results from the Spring, 1973 County Testing program, in which
the Canadian Lorge~Thormdike Intelligence Test (C.L.I.T.) and Canadian
Test of Basic Skills (C.T.B.S.) were administered to all Crade 4 and
Grade 7 students.

(2) A Tcacher Questionnaire, designed to discover teachers! attitudes
~toward a variety of educational questions. Items relating to areas of
concern for tcachers in open vs. traditional construction schools were built
into this instrument. Respondents were assured anonymity, and the return of
the questionnaire was voluntary. The questionnaires were sent to all
experimental and control schools, for distribution to tecachers of Grade 4
and Grade 7 classesincluded in the study. Fifty~two out of 102 questionnaires
were completed and retumed (50%). [Sce Appendix A, ]

(3) A Principal - Vice-Principal Questionnaire, designed to tap
principals! and vice-principals! opinions on some broad educational issucs,
and also to gather some information on qualities they consider important
in teachers in open area and traditional construction schools. A
questiommaire was sent to the principal and vice-principal(s) of cach
experimental and control school included in the study. Thirty-three out
of 45 questionnaires were completed and returned (73%). [Sce Appendix B.]

(4) The Story of Jimmy questionnaire was administercd to about 60O
Grade 4 students in eight schools chosen randomly from the total number of
schools in the study.



This questiommaire, which is one form of the Institute of Child Study
Security Test, is torganized around the concept of security..the child's
willingness to accept consequences for his decisions or behaviour..In this
context, sccurity involves the child's feelings about himself as reflected
by his skills and resources in dealing with the 'significant! events of
his world." This test (which relates specifically to Hypothesis 10 Mis
designed to obtain a measure of sccurity as rcvealed by the child's
consistency in dealing with the current significant events of his lifec.n
(Cited from the Test Manual,)

(5) A Student Questionnaire, designed to tap Crade 4 and 7 student
attitudes toward certain broad dimensions of the school and program;
specifically, attitude toward overall school program and classroom climate,
toward characteristics of the physical learning environment, toward teachers,
friends and the classroom as a unit. This questionnaire was administered to
660 Grade 4 students in open area schools and 399 Crade 4 students in
traditional design schools; and also to 714 Grade 7 students in open area
schools and 547 Grade 7 students in traditional design schools. [See Appendix C.]

(6) A Parent Questionnaire, designed to tap various dimensions of
satisfaction with the school and its program, and views on educational issues.
This anonymous questionnaire was mailed out to about 500 parents, with a
stamped return envelope enclosed. Parents of Grade 4 and 7 students in both
open arca and traditional design schools received this survey, About a 50%
return wvas obtained (135 Grade 4 parents and 118 Grade 7 parents). [See Apendix D.]

V: HYPOTHESES AND FINDINGS

~ Hypothesis la: There will be no differences in the development
of academic skills in pupils from open area and traditional
construction schools, '

~ Hypothesis 1b: There will be no differences in achicvement among
pupils with specific mental abilities in specific aspects of such

subjects, in pupils from open arca and traditional construction
schools,

These two hypotheses are closely related, and the source of relevant data was
the County Testing program, carried out for Grades 4 and 7 in carly spring, 1973.
As mentioned carlier, only students with a minimum of six months in an open
area setting were included in the experimental group.

With respect to Hypothesis la, scores on subtests of the Canadian Test
of Basic Skills (C.T.B.S:) were compared for experimental and control pupils,
to scc vhether any significant overall differences wonld cmerge between pupils
in open area and traditional construction school settings. The literature on
open arca cducation suggests that this environment provides a richer and more
O varied learning experience for children.
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If true, and if this learning experience is associated with the type of
lcaming wnderlying the acquisition of basic academic skills, this might
well be reflected in higher C.T.B.S. scores for pupils in open area settings.

Overall mecans werc computed for Crade 4 and Grade 7 students in open
and traditional construction settings, for threc subtests of the C.T.B.S. -
Vocabulary, Reading, and Mathematics., These means, and the computed "t
values for each sct, arc presented below; the figures represent grade-cquivalent
scores.,

° GRADL 4

e ————p——

Open Traditional
N=675 N=259

Vocab, -~ 4,5 4,5 - "M not significant

Reading 4.5 4,4 — "t not significant

Math 4.6 4,6 — ltit not significant
GRADE 7

Open Traditional

N=675 N=2259 _ ..
Vocab.,. 7.0 742 — gt = 2,02, significant at P= £ ,01

Reading 7.1 7.1 — "t pot significant
Math 7.3 7.4 — 1t not significant

At the Crade 4 1lcvel, there are no significant differences between students
in open arca and traditional design schools on the Vocabulary, Reading, or Math
subtests of the C.T.B.S.

"~ At the Grade 7 level, students in the traditioral design schools score
significantly better than their counterparts in open area schools, on the
Vocabulary subtest. GCrade 7 students in the two typcs of schools do not
differ on the Reading or Math subtests,

With respect to Hypothesis 1b, Grade 4 and 7 students in the experimental
and control groups were divided into [ligh, Middle, and Low I.Q. groups, on the
basis of their scores on the Canadian Lorge-Thomdike Intelligence Test (C.L.I.T.),
also administered on a county-~wide basis in early spring, 1973, High I.Q. students
were defined as those with a score of 111 or higher on the C.L.I.T.; Middle I.Q.
students were those with a C.L.Y.T. score of 90 to 110; and Low T.Q. students
were those with a C,L.1,T. score of 89 or lower,



Mean scores for High, Middle, ahd Low I.Q. students were examined separately
for the threc C.T.B.S. subtests, These means, and the computed "t" valucs
~for each set, are presented below; again, the figures represent grade-equivalent

SCOres.
CRADE 4
Open = Traditional
YOCABULARY
High T.Q. 5.5 (N=192) 5.5 (N=68) —— "t" not significant
Mid. I.Q. 4.4 (N=362) 4,5 (N=139) —~ mM" pot significant
~Low I.Q. 3.5 (N=121) 3.4 (N=52) — uth not significant
READING
High I.Q., 5.4 (N=192) 5.6 (N=68) — "t" not significant
Mid, I.Q. 4.4 (N=362) 4,3 (N=139) — . #t" nqnot significant
Low I1.Q. 3.6 (N=121) 3.3 (N=52) — W = 2,5 sipnificant at P = < .02
MATH.
High 1.Q. 5.6 (N=168) 5.5 (N=68) — ntn not significant
Mid., X.Q. 4.6 (N=362) 4,6 (N=139) —— "M not significant
Low I.Q. ‘3.6 (N=121) 3,7 (N=52) — m" not significant
GRADE 7
Open Traditional
VOCABULARY
High I.Q. 8.2 (N=186) 8,2 (N=58) —~ MM not significant
Mid, 1T.Q. 7.1 (N=328) 7.1 (N=141) —— wt? not significant
Low I.Q. 5.8 (N=118) 6.5 (N=24) —— nth = 2,9, significant at P = { ,01
READING
High I.Q. 8.3 (N=186) 8,1 (N=58) — u! not significant
Mid, I.Q. 7.2 (N=328) 7.0 (N=141) — mtt pot significant
Low I.Q. 5.8 (N=118) 6.1 (N=24) — ut! not significant
MATH
High I.Q. 8.4 (N=186) 8,6 (N=58) — "' not significant b
Mid, I.Q. 7.2 (N=328) 7.2 (N=141) — nt" not significant
o Low I.Q. 6.0 (N=118) 6.2 (N=24) —— nt" pot significant
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With respect to this more detailed breakdown, Grade 4 pupils in open area
and traditional settings do not differ significantly on the Vocabulary or Math
subtests, regardless of I.Q. level, However, a significant difference does emerge
on the Reading subtest. Low I.Q. students in open area settings score
significantly higher on the subtest than Low I.Q. students in traditional schools.
There is no significant difference on thé Reading subtest, between High I.Q.
or Middle I.Q. students in the two types of school settings.

When data for Grade 7 students in the two types of schools are examined by
I.Q. groupings, no significant differences emerge for the Reading or Math
subtest. However, on the Vocabulary subtest, Low 1.Q. students in traditional
settings score significantly higher than their Low I.Q. counterparts in open
arca schools, '

In summary, with only two exceptions, there are no significant differences
in achicvement between students in open -area and traditional design schools,
in Grades 4 and 7. Both exceptions involve students in the Low I.Q. grouping;
at Grade 4.1level, Low I.Q. students in open area schools show significantly
higher scores on the Reading subtest, compared to Low I.Q, students in traditional
settings. At the Grade 7 level, Low I1.Q. students in traditional settings
score significantly higher on the Vocabulary subtest,

This lack of significant differences in achievement between students in
open arca and traditional settings is consistant with current research A
recent Canadian Education Association report*states:

"There is no definite answer yet as to whether children in open area
are learning to read, write, and do arithmetic better or even as
"~ well as students in a traditional structure. Very little testing
to prove the point one way or the other has been done, and most of
that which has been attempted has not produced conclusive results.! (Page 20)

Similarly, studies conducted by the York County Board of Education, using
the Metropolitan Achievement Tests, showed no significant differences between
pupils in open arca and conventional design schools. 2,3

1Thc Canadian Education Association. Open-Area Schools: Report of a CIA Study.
Toronto: The Bryant Press, Ltd., 1973,

2Burnham, Brian. "Studies of Open Education: No. 6: Reading, Spelling, and
Mathematics Achicevement of Grade 2 Pupils in Open Plad and Architecturally
Conventional Schools," York County Board of Education, Research Office,
Division of Plamning and Development, March, 1973,

3Buxnham, Brian. ¥"Studies of Open Education: No, 1: Reading and Mathematics

Achicvement of Grade 3 Pupils in Open Plan and Architecturally Conventional
Schools — The Third Year of a Longitudinal Study." York County Board of
Education, Rescarch Office, Division of Plamning and Development, October, 1973,
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~ Hypothesis 2: There will be no differences in "motivation to lecarn™
in pupils from open arca and traditional construction schools,

The construct, "motivation to learn', is difficult to define in terms
suitable for measurement. '"Motivation to learn" incorporates an entire
complex of intellectual, emotivnal, and social factors that combine
differently in cach student so that some are mobilized, excited, and
reinforced in the learning situation, and others remain apathetic and
disinterested.

An initial review of the literature disclosed virtually no instruments
for assessing this dimension, One instrument, The Junior Index of Motivation,
scemed initially promising for use with Grade 7 students, as it claimed to
assess "young people's motivation to learn in school," However, closer
examination of this scale, inconsultation with principals, indicated that this
scale might not be an appropriate measure of motivation for the Grade 7
students.,

A five-member committee from the Peel County Principals and Vice-Principals
Association was formed in October, 1973, to work with the Research Officer in
constructing an instrument to assess student attitude in the two types of
schools, An adaptation of the "School Sentiment Index” from the Instructional
Objectives Exchan£g4 was finalized for use with Grade 4 and Grade 7 students
(sec Appendix C). '

As noted carlier (Section III), the final instrument (see Appendix C)
was designed to tap student attitude in various arecas related to school
experience., The questionnaire was administered to 660 Grade 4 students in
open arca schools and to 399 Grade 4 students in traditional design schools;
also to 714 Gradc 7 students in open area schools and to 547 Grade 7 students
in traditional schools.,

4Instructional‘Objectives Exchange. Attitude Toward School, Crade K-12.
Los Angeles: U.C.L.A. Center for the Study of Evaluation, Instructional
Objectives Exchange, 1970,
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The 50 questionnaire items were combined into the following six dimensions
for analysis:

Dimension At attitude toward characteristics of the non-physical learing
environment (including aspects of school program, difficulty of schoolwork,
classroom climatc, ctc.),

Dimension B: attitude toward characteristics of the physical learning
environment (including feclings about crowding, noise, distractions,
interruptions, equipment, amount and kind of physical movement within the
classroom and school, classroom arrangement, etc.).

Dinmcension C: attitude toward interaction with teachers, Principal or
Vice~Principal, and other school staff (including type and frequency
of contact, fecelings about authority and control, ectc.). '

Dimension D:  Attitude toward relationships with peers} quality of
social interactions.

Dimension E: attitude toward working in, being a member of, a latrger
lgroup" or classroom unit, including aspects of working specifically in
a group situation,

Dimension F: global attitudes toward school and learning.

Grade 4 students in the two types of school setting differ significantly
with respect to Dimension A, with students from the traditional design schools
expressing significantly more positive attitudes in this area
(by chi square, P = £.001)., A similar finding emerges for Dimension B,
vhere Grade 4 students in traditional settings express significantly more
positive attitudes regarding their physical learning environment
(by chi square, P = < ,001). Students from the two types of schools.do not
differ significantly on bimensions C, D, E, or F.

Grade 7 students from open area and traditional design schools differ
significantly on five of the six dimensions. In every case, the difference
goes in the same direction, with students from traditional schools cxpressing
significantly more positive attitudes. This difference is significant for
Dimension A ( by chi square, P == < .0L); for Dimension B (by chi square, P = < ,01);
for Dincnsion ¢ (by chi square, P =<,01); for Dimension D (by chi square, P =<.02);
and for Dimeasion F (by chi square, P =< ,02), The difference between the two
groups of students for Dimension E is not significant., :
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Questionnaire results were also analysed to sce whether attitudes of
boys and girls differed for Grade 4 and 7 studcnts, within cach type of
setting.

Grade 4 boys and girls in the open arca sample do not differ significantly
on any of the dimensions, except Dimension F (global attitudes toward school and
learning), where girls express signiflcantly more positive attitudes than
boys (by chi square, P = <,05),

Similarly, Grade 4 boys and girls in the traditional design schools do not
differ on any of the first five dimensions (A -~ E).. The data for Dimension F
approaches significance (by chi square, P = ,05¢,10), with girls tending to
express more positive attitudes than boys.

Grade 7 boys and girls in the open area sample do not differ significantly
on any of the six dimensions; however, the data for Dimension D (relating to
peer interaction) approaches significance (by chi square, P = » .05 <.10),
with girls having a more positive attitude than boys.

Grade 7 boys and girls in the traditional setting show trends on two of
the six dimensions, although in both cases the differences approach — but
do not reach — statistical significance (by chi square, P = > .05 {,10, in
both cases), The two dimensions are Dimension D (peer interaction) and T
(global attitudes toward school), with girls again manifesting the more
positive response pattemn,

In summary, on this questionnairc Grade 4 students from traditional design
schools express significantly more positive attitudes about the non-physical
and physical aspects of their learning environment, compared to students from
open area schools, The two groups do not differ on the other four dlmen81ons
tapped by the questionnaire,

Grade 7 students from traditional design schools express significantly
more positive attitudes on all but one dimension of the questionnaire.,

With respect to attitude differences between boys and girls, Grade 4 students
in the two types of settings show almost no differences in response patterns,
The exception is Dimension F (global attitude toward school and leaming),
wliere girls tend to have a morc positive attitude than boys.

At the Gradc 7 level, boys and girls show some difference on Dimension D
in both types of schools, with girls cxpressing more positive attitudes about
peer relationships. Girls in the traditional schools also manifest significantly
more positive global attitudes toward school, compared to boys (Dimension F),



~ Hypothesis 3¢ There will be no difference in level of library and
rescarch skills between children in open area and construction schools.

Some items in the Teacher Questionnaire (see Appendix A) relate to
this hypothesis. Teacher Judgments about these skills in their pupils
are examined separately for open area, traditional construction, and
"combination" schools. Because of the small size of the teacher groups
from the threec types of schools (20 open area teachers, 7 traditional
construction teachers, and 25 "combination! teachers), findings are
discussed in terms of trends,

Question #15 (f) in the Teacher Questionnaire asks the teacher to assess
her degrec of satisfaction with the "research skills of my pupils." About
two-thirds of the open area teachers report that they are '"satisfied® or
tvery satisfied! with these skills in their pupils, compared to about half
of the traditional teachers and about a third of the "combined" teachers.

~ Questions #16 (f) and (g) in the Teacher Questionnaire ask for the
teachers! assessment of her class achievement on two educational objectives
related to the development of research skills: !curiosity about the
environment and an inquisitive attitude toward learning," and "the ability to
make reasonable judgments and solve problems." On the first of these items
(curiosity and inquisitiveness), almost all the open areca and traditional
construction teachers feel that this objective is "iell Achieved! or has
"Average Achievement! by their classes, It is interesting that only about
75% of the "combined!teachers rate their classes in these two categories;
about 25% of these tcachers feel that this objective is "Poorly Achieved®
by their classes, A very similar pattern of responses is seen for #16 (g),
regarding making judgments and solving problems.

Question #30 (i) asks the teacher to estimate the degree to which her
school "has a student body who are developing curiosity and creativity,"
Again, an interesting pattern is seen. About 80% of the open arca and
traditional construction tecachers feel that this is very true for their
schiools; only half of the Ycombined® teachers rate their schools this
positively, with another third of the teachers rating their schools around
the middle on this dimension,

Question #31 (d) in the Teacher Questionnaire asks for the degree of
teachers! agreement with the statement: UThe primary aim of education
should be to teach strategics for children to lecamm on their own,!" On
this item, about 85% of the open arca tcachers MAgree! or "Strongly Agrece!,
compared to cnly about a third of the traditional construction teachers,
and about one-lalf of the "combined" teachers, At the YDisagree! cnd of the
scale, we find about 15% of the open area teachers and about half of the

traditional construction tecachers, and about a third of the '"combined" teachers.

Mo,
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In summary, regarding Hypothesis 3, data based on the Teacher
Questionnaire suggests that both open areca and traditional construction
teachers feel that their students are developing quite adequately in temms
of creativity, curiosity, and problem-solving ability. However, with
respect to Mrescarch skills" and the teaching of "learning strategies',

“more open area than traditional construction teachers appcar to place

emphasis here,

~ Hypothesis 4:. There will be no differences in case of oral

copmunication in pupils from open area and traditional construction
schools.

The difficulties involved in clarifying and objectifying the concept of
lcase of oral communication! were discussed in some detail in the November 1972
Prelininary, Report on the Open Arca Study. In that report, some possible
ways of approaching this problem were discussed, all of them involving
considerable input in terms of classroom time, or in terms of cffort and
expense for gnalyzing taped excerpts of students! oral behaviour. To date,
it has not bdbn possible to develop a feasible means of approachlng this
hypothesis spéc1flca11y. .

One question in the Teacher Questiommaire relates tangentially to this
issuc, Question #31 (b) asks for the degree of teachers! agreement with
the statement: !'Children should be free to ask as many questions as they
wish, whenever they wish," About 60% of both open area and traditional
construction tcachers agree with thlb statement; about half of the "combined"
tcachers respond in this way.

Three questions in the Student Questionnaire (see Appendix ¢) may also
throw some light on this issue. One question (#25) refers to whether the
student likes M"asking questions when I don't understand something." Orade 4
students from open and traditional schools do not differ at all on this itém;
however, at the Grade 7 level, students from traditional settings are
significantly more positive on this item than open area students,

Question #33 in the Student Questiomnaire asks whether the respondent likes
tgiving a talk to my class." There are no significant differences in response
to this item for students from open arca or traditional design schools, cither
at the Grade 4 or Grade 7 level, ,

\

Question #37 in the Student Questiomnaire asks whether "most of the class
joins in when there!'s a class discussion.!" At the Grade 4 level, students
in the two types of schools do not differ on this item. However, at the Grade 7
level, significantly more students in traditional sctting respond positively
to this item.

In swmmary, Crade 4 data from the Student Questionnaire is consistent with
the one relevant finding from the Teacher Questionnaire: students in the two
types of schools do not scem to differ in teims of verbal interchange. llowever,
at the Grade 7 level, there is some evidence that students in traditional design
schools have a more p031t1vo attitude toward verbal exchanges in the classroom
setting,
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~ Hypothesis 5: There will be no differences in the general -
characteristics of teaching staff considered and/or selected
for placement in open arca and traditional construction schools,

Information on this hypothesis was gathered through the Principal -
Vice-Principal Questionnaire (see Appendix B),

Question #9 in the Principal ~ Vice-Principal Questionnaire asks
respondents to select from a list, four tcacher characteristics they
would consider important in selecting staff. Principals and Vice-
Principals of both open and traditional construction schools choose the
characteristic "flexibility and adaptability" most frequently., Open
area respondents choose the quality of "commitment" as their next most
frequent choice; respondents from traditional construction schools are
divided in their sccond choice between Ycommitment! and "academic
qualifications." Principals and Vice~Principals from the two types of
school construction select the same characteristic as their third choices
Memotional stamina,! '

Responses from Principals and Vice-Principals in the "combined' schools
show a different pattern. These respondents choose “commitment" as the most
important characteristic for teachers, followed by "flexibility and adaptability". -
The choice of a third important characteristic is divided betwcen "academic
qualifications" and tself-confidence,

Principals and Vice-~Principals were.also asked to indicate their
satisfaction with staff selections made during the past two years, (Question #10).
About 75% of the open area respondents indicate that they are "Wery Satisficd™
or "Satisfied" with their staffing selections, compared to all the respondents
from traditional construction schools who place themselves in tliese two categories.
About 667 of respondents from the "combined! schools indicate satisfaction,

~ A few Principals and Vice-Principals wrote additional comments (Question #11 -
"In what arcas, or with respect to what skills, would you make different decisions
if you were sclecting teaching staff now?!)., Two respondents from open arca
schools noted that they were quite satisfied with their staff selections to date,
but would prefer in future to be sure that new staff members were sufficiently
experienced and that staff would be willing to involve parents more directly in
the school program, Three respondents from "combined!" schools noted that they
would 1ike new staff to have a high degrece of security and self-confidence;
flexibility and adaptability; an understanding of children coupled with an
ability to adapt the program to children's needs; and an understanding of class
control. »
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On the basis of questions #9 and 10 from the Principal ~ Vice-Principal
Questionnaire, it scems that respondents from open arca and traditional
construction schools seck virtually the same characteristics in their
teaching staff, However, it also appears that Principals and Vice-Principals
from traditional construction schools are more satisfied than their open
area counterparts with the staffing decisions made over the past two ycars.,

~ Hypothesis 6: There will be no differences in the amounts of strains
and pressures on teachers in open arca and traditional construction
schools,

Data relevant to this hypothesis can be obtained from the Teacher Questionnaire,

Question #14 ("Did you ask to teach in your present school?") relates
indircctly to this issue., About 60% of the open arca teachers respond "es!
to this question, compared to about 40% of traditional construction and
"combined" teachers. The age of the school, combined with recently changed
hiring practices, probably explains the variation,

Question #15in the Teachers Questionniare asks for ratings of satisfaction
on a number of dimensions. A majority (80-100%) of open area and traditional
construction teachers expresses strong satisfaction with such areas as
the grade level I now teach," "the behaviour of most.of my pupils,” the
thelp I get from principal and/or vice-principal," and "assistance from other
teachers, Teachers from fcombined” schools are about as satisfied as the
other groups of tecachers with the grade level they teach and the interaction
they have with their pupils; on the other dimensions mentioned, only about
75% of these teachers cxpress strong satisfaction,

Certain dimensions in question #21 provide information on the question
of strains and pressures, This question asks teachers to estimate the
number of hours per month spent in various non-tcaching activities. Analysis
of this question should give some picture of the kind of demands made on
teachers! non-classroom time, from which inferences about strains and pressures
might be made, More than half of the open area tcachers report spending 3+
hours per month in "staff mcetings", compared to about 30% of the traditional
construction teachers, and 20% of the "combined" tecachers. A majority of
teachers in the three types of schools spend 0-2 hours per month on Pschool
committees! and "attending workshops and conferences", With respect to
Imarking assigned work and tests," 85% of open arca teachers report spending
5+ hours per month, compared to about 70% of the tcachers in the traditional
construction and Mcombined" groups. Similarly, 257 of the open arca teachers
spend 54 hours per month in "parent conferences,! compared to no teachers in
the traditional construction group, and §7 in the "combined" group. This
trend reverses for the factor "remedial work with students and tutoring', where
86¢ of teachers in the traditional constiuction group spend 5+ hours per month,
compared to 707 of the open arca teachers and 407 of the teachers from the

_reombined! schools.
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An interesting trend emerges regarding "informal counselling with students'
60% of the open area teachers spend 3 or more hours per month at this
activity, compared to about 284 of the traditional construction teachers and
40% of the "combined teachers.® All three groups of teachers spend a minimal
amount of time “meeting with resource personncl! and with "extermal committees
rulated to education,"

Question #30 (g) asks tcachers to what extent they feel their school
“Texpects too much of teachers,! About 707 of the open area tcachers feel that
this is not so, compared to only 43% of traditioral construction teachers;
teachers from the "combined"schools are similar to open area teachers on this
issue, with 80% of them indicating that their schools do not expect too much
of them, About half of the traditional construction teachers feel that ''to
some degree! their school expects too much of them, compared to only 25% of
open arca teachers and 84 of Ycombined" teachers,

, Question #31 (h) in the Teacher Questionnaire asks for the amount of
agreecment with the statement: '"An undesirable aspect of teaching are the
stresses and strains that accompany it.," A majority of ‘teachers from all
three groups expresses agreement with this statement.

Question #31 (n) asks for the extent of teachers! agreement with the
statement: "There's far too much work involved in preparing lessons each day,"
On this item, about half the traditional construction tcachers are in agreement,
compared to only about 25% of the open area and the 'combined" teachers, (This
lover figure for the open arca and Ycombined! tecachers may relate to their response
to question #18, where considerably more teachers in these two groupings than in the
traditional construction grouping indicate that they "usually plan with other teachers,!
Another item relating to "strains and pressures" is question #31 (u)
in the Teacher Questionnaire, where amount of agreement is asked regarding
the statement: 1"Too much teaching time is taken up with handling discipline
problems.! Considerably more open arca teachers indicate agreement with this
statement (45%), compared to traditional construction teachers (29%);
teachers in the "combined® grouping fall betwcen the other groupings (36%).

Question #32 in the Teacher Questiomnaire asks tcachers to assess various
potential problem areas for teachers "moving from a traditional to an open area
school,” Only the responses for the open arca group are considered here, in an
cffort to gain further insight into arcas which they have found to be problems
and which conceivably contribute a stressful tcaching situation. Eighty percent
of the open arca teachers feel that "team tcaching and the need for concensus™
constitutes "Quite a Problem!" or “Something of a Problem." Also, about half of
this group feels that the Ynecessity of changing teaching methods" and also
"scheduling® are problems, Sixty-five percent of the open arca teachers sce
"student control' as constituting a difficult arca, which supports the finding
for question #31 (u), discusscd above, Seventy-five percent of the open
arca tecachers state that "adjusting to noise levelt is difficult,




=19

About 60% of the open area tcachers fecl that "preparation time needed
for daily lessons! and "work load! are problem areas for a tcacher entering
the open arca setting; this is not consistent with the finding for question
#31 (n), above, where open arca teachers did not feel there was "far too
much work involved in preparing lessons each day.! Perhaps they perceive
"preparation time" as an initial problem for teachers entering the open arca
situation, but a problem that is alleviated if co-operative planning with
- other teachers is effected. (Such co-operative planning may not be ecasily
achieved, in light of the large number of tecachers who designate "tecam
teaching and the need for concensus" as a problem arca.)

_ The findings regarding Hypothesis 6 are complex and require some
clarification, Although there is no strong indication that open area and
traditional construction teachers differ substantially in the amount of
"strains and pressures" they sustain, some pattermns and potential problem
arcas cahn be seen,

Both open area and traditional construction teachers express general
satisfaction with several global aspects of their teaching situation
(question #15). Although more traditional construction than open arca
teachers feel that their school Mexpects too much of teachers" (question #30 (g)),
there is no differcnce between the two groupings of teachers in their
assessment of the "stresses and strains' that accompany teaching (question #31 (h)).
Findings for question #21 suggest that open area teachers spend more hours per
month in non-classroom activities, such as Vstaff meetings," "marking assigned
work and tests,” "parent conferences,” and "informal counselling." Teachers from
traditional construction schools report spending more time doing "remedial work
with students and tutoring,."

Findings relating to 'preparation time" and "work load" are somewhat
inconsistent: on one hand, more traditional construction teachers seem to
feel this is an area of difficulty (question #31 (n)), although open area
teachers strongly emphasize that these are problem areas for a teacher entering
an open arca setting, '

Problems involved in discipline and student control do appear to constitute
a stressful situation for open areca teachers compared to traditional construction
teachers (question #31 (u)), and a sizeable proportion of open area teachers
perceive these factors as problems for a new open area teacher (question #32).
Other potential problem arcas emphasized by open arca teachers are "tcam teaching
and the nced for consensus" and "noisc level,"

In general, the two groupings of teachers do not differ in their assessment
of overall satisfaction or of the strains involved in teaching. However, open
arca tecachers ds report spending more time in non-classroom activities; they
also indicate that discipline problems, team tcaching, and general work load nay
constitute stressful arcas, cspecially for a teacher entering the open arca
situation for the first time.
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~ Hypothesis 7: There will be no differences in the professional
growth of teachers in open arca and traditional construction
schools. ‘

~Seven items in the Teacher Questionnaire were designed specifically to assess
this hypothesis (question #23 to 29). As for Hypothesis 6 the findings are
not clear-cut; in addition, findings related to llypothesis 7 mmst be
interpreted din light of the fact that open area respondents are generally
youngexr than teachers in traditional construction or "combined™ schools}
70% of open arca teachers fall into the age category 21 - 29, compared
to about 56% for the other two groupings (question #2).

Questions #23 and 29 elicit information about additional studies undertaken

by the respondents., More traditional construction than open area teachers
have spent three or nore "summers since 1968" studying "full - or part-—time®
(question #23); however, more open area teachers have taken three or more
evening courses since 1968 (question #29)., It is possible that, since more
traditional construction tcachers than open arca teachers already have wniversity
degrees (57% compared to 15%, question #26), the open area teachers are taking
evening university extension courses to accumulate credits for a university
degree, This is supported by the fact that 60% of the open area teachers do
plan to obtain a wniversity degree” (question #26). There is no strong
difference in the proportions of open arca and traditional construction
teachers who plan to obtain "a post-graduate degree.!

Responses of teachers in "combined! schools most closely resemble the
traditional construction teachers in their age characteristics, and correspond
“also to the traditional construction teachers regarding number of summers
since 1968 spent studying; however, the '"combined" teachers parallel the
open area tecachers in the number of evening courses taken since 1968 —— in
other words, the '"combined" group of tecachers seems to have spent both summer
and evening time since 1968 in additional studies.,

With respect to readings on educational topics, more traditional construction
than open arca teachers have read three or more "jowrnals, articles, or books
on educational topics" during the past year (question #24) — although the
difference is not very marked (86% compared to 75%). Considerably more open
arca than traditional construction teachers say they regularly read three or
more 'professional publications (magazines, journals)" (question #25).
Again, the teachers from "combined" schools show a high proportion of respondents
in the threc-or-more categorization for both questions.

About 80-85% of ‘teachers from open area, traditional construction, and
tcombined" schools rcport to have attended three or more "workshops,
conferences, and professional meetings" in the "past two years" (question #28),
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Question #27 asks teachers about & series of possible professional
development activities "during the past year", About the same proportion
(30%) of open arca and traditional construction teachers have "observed
the remedial reading program in another sclhiool,”" At least 20% more
traditional construction teachers than open arca tecachers report that
they have "visited the resource coutre of another school' (1007 vs. 65%);
fobserved the program in your own school, at another levcl! (100% vs. 75%);

"observed the program in a sccondary school® (297 vs, 10%); and"observed
aspects of the overall program in another school! (86% vs. 65%).

In summary, cxcept for the activities listed in question #27, there
seem to be few indications of differences in professional development
between open arca and traditional construction teachers, Many of the
trends can be mnderstood in the context of the different age distribution
in the tvo groupings of teachers. It should also be emphasized, with
respect to question #27, that the traditional construction group of
teachers reprents only a small number of teachers; also, despite ‘
differences in percentages the two groups of teachers for question #27,
sizcable proportions of open arca tecachers do engage in most of these
professional development activities.,

~ Hypothesis 8¢ There will be no differences in the utilization of
human and material resources in open area and traditional. construction
schools,

Data relating to this hypothesis is also available from the Teacher
Questionnaire,

Question #19 asks tecachers for an estimate of student use of the
library or resource centre, Seventy-five percent of open area teachers
report that their students use these facilities "in small groups or
individually" three or more times a week; only about 14% of traditional
construction teachers fall into this category. However, the majority
of traditional construction teachers (86%) report that their students
use the library and/or resource centre 1-2 times a weck,

A large majority of teachers from both types of school setting indicate
that they arce uSatisfied" or WWery Satisfied® with the amount and quality
of ineraction they have with their pupils (question #15 (c) and (i)).

With respect to "the materials available for my pupils" (question
#15 (3)), considerably more open arca than traditional construction teachers
indicate satisfaction (707 vs., 43%). This trend is supported by responses to
question /30 (¢), where more open arca than traditional construction teachers
agree that their school Mis well cquipped® (807 vs. 29%).

4
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Question #20 in the Teacher Questionnaire provides some information on
student usc of audio-visual materials. Sixty percent of the open area
teachers report that their student "view slides and/or filmstrips" 3 or
more times a monthj the majority of traditional construction teachers (7E%)
report this usage as 1-2 times a month by their students.

With respect to "tapc recorders or listening stations!, 25% of open areca
classes use these 1 -2 times a month, and 40% use them 3 or more times a
month, Most classes (71%) in the traditional construction schools use these
materials less than once a month, and about a third of traditional construction
classes use them 1 ~ 2 times a month.

About half the classes from both types of school setting "view a TV program"
less than once a month, although 20% of the open area classes view TV 3 or
more times a month,

Mor¢ traditional construction classes than open area classes "view filmst
1 ~ 2 times a month (57% vs. 34%), although slightly more open area classes
- view filins 3 or more times a month (55% vs. 43%).

Open area classes never “llsten to the radio" (55%) or listen less than once
a month (40%); traditional construction tecachers report that about 40% of
their classes never listen, that about one third of the classes listens less
than once a month, and that about one third listens 1 - 2 times a month,

In summary, these questionnaire items indicate some tendency for greater
utilization of material resources in open area than traditional construction
schools. However, this is a very general estimate, and with the data presently
available we camnot control for the possibility that the open area schools might
have considerably more equipment to start with (supported by questions #15 (j)
and #30 (c)), or that open arca schools might provide students with casier
access to these facilities, which would result in increased usage.

-~ Hypothesis 9¢ There will be no differences in parents! attitudes
.and recactions toward the school program, for open area and traditional
construction schools.

A survey assessment of parental attitudes should reveal areas of particular
satisfaction and dissatisfaction with their children!s schools and the quality
of the programs offered by the schools, This is an important area of
investigation, since strong positive or negative parental attitudes can have
marked impact of children's school ad justment, academic motivation, and
performance,

The five-member committee from the Peel County Principals and Vice-Principals
Association, which assisted in the construction of the Student Questionnaire,
were also invelved in designing the Parent Questionnaire (sce Appendix D),
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~ As mentioned carlier, this questionnaire was designed to tap various dimensions

of parental satisfaction with the school and its program, and also to
gather infoimation regarding parents! views on cducational issues. The
questiomnaire, which was anonymous, was mailed out to about 500 parents

of Grade 4 and 7 children in both open arca and traditional construction

schoolss a stamped rcturn”cnvelope wvas also enclosed. About a 50 percent
return was obtained (135 Grade 4 parents: 62 open area and 73 traditional

- schoolj 118 Grade 7 parents: 60 open arca and 58 traditional school)

Before the results of the Parent Questionnaire are presented, some
velated data from the Teacher Questiomnaire should be noted. Question #15 (k)
in the Teacher Questionnaire asks respondents to indicate their satisfaction
with "the intercst and co-operation of my pupils! parents." It is interesting
that 86% of the traditional construction tecachers indicate that they are
nSatisfied" or "ery Satisfied" with this factor, compared to GOZ of open
arca teachers, Similarly, more traditional construction teachers {100%) than
open area teachers (75%) fevl that their school "is appreciated in the local
commnity" (question #30 (b)). :

Parents of Grade 4 students in the two types of schools show essentially
the same response pattemn on question #2 (a), parental sources of information
about the school., Both groups of parents obtain the most information about the
school from their own children or children's friends, from talks with teachers
and other school personnel, and from school bulletins, newsletters, and tcachers!
notices,

parents of Grade 4's in open arca and traditional design schools do not
differ significantly on yuestion #2 (b), regarding information received from
the school about the child, A strong majority of all parents feel that they
receive clear information from the school about the child's performance and
progrcss in several arcas. ‘

Significantly morc parents of Grade 4's in open arca schools feel that
their children "often have a choice of lessons or activities within a
subject area'; that their children are "allowed to move freely about the
classroom arca; and that their children's classrooms are well equipped
(question #3 (b), #3 (c), and #3 (d); by chi square, P =<.02,£.01, and

{ .05, respectively): There is some tendency for parents of open area
children to fecel that their childrents classroom are "too crowded", compared
to the parents of children in traditional design schools; this latter trend
approaches — but does not reach —- significance, however (by chi square,

P =) .05 £.10). '

Regarding parent involvement with the school (question #4), significantly
fewer open arca parents have "talked with the Principal or Vice-Principal about
school matters or your own child" (by chi square, P = € .05), There are
no significant ditterences between the two groups of parents on any other items
in question #4,. Hardly any of the parents in ecither group worked as a volunteer
in the school this yecar, or helped supervise a ficld trip.
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About 80 per cent of cach group attended an ﬁopen house! at least once during

‘the year, and almost all the parents have talked with their children's teacher
. at least once,

With respect to question #5, parents of children in the two types of schools
do not differ significantly in terms of satisfaction with any of the factors listed.
A1l parcats tend to Jpe #Generally Satisfied" with the job the school is doing.

Question #6 asks for parents! views on several educational issues; Parents
of Crade 4 students in the two types of school differ significantly on four

items. Significantly more parents agree that '"students should be allowed to

decide what class projects they want to do" (#6 (a), by chi square, P = & ,02),
With respect to the statement, “incrcased freedom in the classroom creates
confusion," significantly more traditional design parents feel that this is soj
open aree parents strongly disagree with this statement (#6 (b), by chi square,
P =< .01). Parents of Grade 4 pupils in open arca schools agree that
#increased freedom in the classroom develops responsibility in the child"

(#6 (h), by chi square, P = £ ,01), The difference between their responses
and those of traditional design parents is statistically significant,
Similarly, significantly more open area parents agree with the statement,

"the use of open area classrooms improves the quality of education® (#6 (m),
by c¢hi square, P = < ,01).

As was the case for parcnts of Grade 4 children, parents of Grade 7!s in
the two types of schools do not differ in their responses to question #2 (a). .
Both groups of parents report that they obtain the most information about the
school from their children and childrents friends, from othér parents, from
talks with the teacher, and from school bulletins, newsletters, and tcachers!
notices,

Regarding question #2 (b), the two groups of parents of Orade 7's differ
significantly on two items, Significantly more parcents of Grade 7!'s in
traditional design schools say that they receive fclear information® from
the school regarding both bchaviour in the social group! and "any difficulties
and/or problem arcas"® (by chi square, P = £ ,02 and & .05, respectively).
There is also a tendency for more traditional school parents to say they
receive clear information from the school regarding their childrents performance
and progress in 'rcading and writing"; this difference approaches — but does
not reach — significance, however (by chi square, ¥ = »,05 <{.10), It
is interesting to compare results on #2 (b) for ¢rade 7 parents, with question
#15 (k) of the Teacher Questionnaire, noted earlier, where more tcachers in
traditional than in-open arca schools indicate satisfaction with "the interest
and co-operation of my pupilst! parents,"

The data on question /4 show no sigmificant differences between parents of
Grade 7 students in the two types of schools, - Very few parents in either group
have worked as volunteers in the school during 1973-74, or have helped supervise
a ficld trip.



A very large marjority of parents of Grade 7's in both groups attended an
"open house' at the school at lcast once this ycar, and also have talked
with their children's tcacher at least once. Very similar findings were
noted for both groups of Grade 4 parents,

Although the two groups of parents of Grade 4ts did not differ at all
on question #5 (involving general parental satisfaction with the school),
parents of Grade 7's show two significant differences on this question,
Significantly more parents of students in traditional schools say they are
satisfied with "arithmetic, skills" and with their childrents Pability to
-work independently® (#5 (b) and #5 (g), by chi square, P = £,01 and < ,001,
respectively). There is also a tendency, although it does not reach statistical
significance, for parents of Grade 7's in traditional design schools to say they
are morc satisfied with "skills in art" and "ability to make a decision" :
(#5 (c) and # 5 (f), by chi square, P =,*,05 < ,10 for both).

The views of parents of Grade 7 students in the two types of schools show
differences on only two sections of question #6., There is a tendency (not
significant) for more parents of Grade 7's in traditional settings to disagree
with the statements, "Increased freedom in the classroom creates confusion"
(#6 (b), by chi squarc, P = »,05 £.10), Significantly more parents of Grade
7's in open area schools agree with the statement, "Parents should be allowed
to send their child to a different school, if they wish! (#6 (o), by chi
square, P = ¢ ,01).

In summary, it appears that parents of Grade 4's in open arca schools
- have more positive attitudes toward the school and its programs than do

parents of Grade 7's in open area schools. Both groups of Grade 4 parents
(open arca and traditional school) feel generally positive about their
childrent's school. More parents of open area students express, in addition,
the feeling that their children have a greater choice of lessons or activities,
can move more frecly around the classroom area and that the classrooms are
well cquipped; more of these parents also feel that students should be allowed
to choose their own classroom projects, that increased freedom in the classroom
develops a sense of responsibility, and that open area classroomy improve the
quality of education, These parents do not feel that increased freedom in the
classroom creates confusion,

At the Grade 7 level, the picturc scems to become somewhat less positive,
Parents of Grade 7's in open area schools do not feel that the school provides
them with "clear information' in the arcas of social bechaviour and general
problem arecas; there is also a tendency for them to feel that information about
reading and writing is lacking, Iewer parents of open arca Grade 7 's cexpress
satisfaction with their childrents arithmetic skills and their ability to
work on their ownj there is also a tendency for  fewer open arca parents to be
satisfied with their childrents art skills and ability to make decisions.

These parents feel that they should be able, if they wish, to send their
children to a different school, a finding that implics dissatisfaction with their
O childrents current school setting.

ERIC

IToxt Provided by ERI
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- Hypothesis 10: There will be no differchces between pupils in open
arca and traditional construction schools in terms of seclf-reliance,
_Andependence, ability to accept responsibility for their own

decisions and behaviour, general sense of security, and feclings about
self,

According to the literature, the open arca expericence should ideally provide
the type of lecarning environment which fosiers the development of the traits
listed above, An instrument designed to measure such aspects of development,
the Story of Jimmy Questionnaire, a form of the Institute of Child Study
Security Test, was administered to about 600 grade 4 classes, in eight schools

chosen randomly from the open area and traditional construction schools included
in this tudy.

The findings show that Grade 4!s in traditional design schools manifest
significantly higher scores in the arcas of Seccurity, Consistency, and
Independence; these students are also significantly lower in Insccurity5
(by nt" test, P = <01, £.025, < .001, and <.01, respectively).

These results for open arca and traditional construction students
in our study seem consistent with the findings of another recent study,
investigating a similar hypo_thesis.6 In that study it was reported
that: "A comparison of security, consistency and independence scores
for pupils attending an open space or traditional school shows pupils
in a traditional school to do remarkably better at the Grade 4 and 6
levels, with no statistically significant difference apparent at the
grade 5 level .." However, Dr. Urapko suggests that a more sensitive

5Thc Sccurity score '"measurcs the degree to which the childt!s rank order of
items agrees with the t'ideal! order of rank as determined by security
theory." The Consistency score “measures the degree of concordance or
wniformity the child shows in giving the same rank to the fiftcen
statements or items for cach of the sccurity categories ... the extent to
which all fiftcem items in each category receive the same rank,"
Independence, or -Independent Sccurity, is said to reflect the child's "ability
to complete an activity and the willingness to accept one's own decisions,
actions, and consequences in the performance of the activity." The ‘
Insccurity score is said to measure.a lack of skill "in dealing with an
activitly or significant 'event! which gives rise to indecision, hesitation,
and anxiety." (Quotations are taken from the Security Test mammal.)

6Grapko, M.F. A Comparison of Open Space and Traditional Classroom
Structures According to Independence Measures in Children, Teachers!
Avarencss of Children!'s Personality Variables, and Childrents Academic
Progress,: Final Report, 1973, mimco,
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index for measuring these characteristics might be the rate of change
in Security Test scores, measured against base line scores on the test. In
his study, he found that students in open arca schools improved more in

. sccurity test scores from December to June than did students in traditional

schools, although the latter group of students continued to manifest
significantly better scores in absolute terms, !

Telephone conversation with Dr. Orapko, May 1974,




_ARDEDTY A

. e -
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X+ In which Pecl aren g6 you teacht 1 2 3 - W5

e Wola_ Fomado___ Agot  Yogs than 2lee. .
2]—-?9: teoseob00
30“‘39“ X N ] S msea
110-113'9:» serscsabe

50‘{‘oeoceo¢-c-eou-o
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*3, Yeers of formal cducation boyend sccondary acheol (inelude vniverdsty, teacherty
collepe, collepe of applicd arts and technology, elce)

- 3, 2 3 I 5t

ot o] (e 1Y

I What 45 tho highost postesecondary dogrea you have ebteined?
Nono ___ Beacholorts Hastor®s Other (plozse spoeify) N

B, What iz tho approximate population of tho school you now teach in?
U)‘YJGI'_BCO“M__ 300«.1100“ "'00,\.500& ovoy 500.‘-“

6. As of Juna, 1973, vhat iz tho total nwiber of years you have been teachinzg?
) or loss_ . 2-5 years___ 6.10 years__ 11.15 years . 16+ years

7¢ Hhat grado do you prosently teach? Grade It Grado 7____

B, What other prades have vou touzht? (check as many as nocossary)
Ko Wb W9 1013

(2 S

9. llow long have you tawuzht 4n your prosent sshooll
L yoarrow loss__ 2.3 years 3+ yoars

10, Is the architceture of your prosont school
7 (a)-"opcn araes! enevcecogoes
(b) treditionilceoesesoeveco o,
(C) e comhHinitioNeseccoscnce
1o JL yon ehestind () on () dn question 10: Havo you over taught in an architectwally

et e

A
traditional gehoold Yos : No
Lo o L

I Yyou,® for how long? 1 jear or loas 2«3 years __ 3+ yoors

124 XL yon cheekod (L) An avostion 10:  Have you over taught in an srchitceturally opon®
school? Yoo lNo___

I yests for how Lingt 1 yoar or loss_ | 243 yoears 3+ yoars,

13, Do you prefor teaching in o solfuenalosed elagsyreun or an opon area?
(8) T donft knowry all ey oxperionco 4 111 an OpoN A1CAcreosrons
(L) T don't. knowi all wy cxpericnco 1u in onclosod elassroecns, .:_::
(e) Y donft havae any ProfoyNCOcecceetorotoctosceorssocerescors
(d) ) ]).‘A‘Gf(‘l‘ an onelosed ClLGErGGilesososctssscorco vt crcacceresr LY R
(0} Y profor an cpon Leaching (' Cliernonoossttansacsevooeontons
(f) UOH]. cllornats 1 (‘i\\t'j.\){', o d{l‘\'c tagbpbsLeposCatocoottoboste

O
EMC},(‘\ you ask to teach in your prosont schood?  Yes - Ne |

o Provided by el ;y
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15, Please use this S-point: seale 1o yate your feelings about the following

very dissatisficd neutral satisficd Ve
dissitistiod | \ \ sat. - .ed
. 1
1 9 3 4 5 (chook
| -4 —i { L ono
(n) tho grado lovel I now 'tO-'lth:zooCnetooeoo60;00000&00 1 2 3 ly 5
b, thu Lehavicour of ucst of wy p“pilooccr-ooboool-!-oeon. 1 2 3 L 5
(e} emount of intorackion I huvo ith uy pupilosecesess L 2 3 I [
(d) holp 1 ot sroa prineipal &for vieo~prdncipslesecss L .2 . 3 . h::: S:M
(0) nasistancoe from othor LGaChClSecervottocroorsncocco 2“"". 3 h bm
(f) tho l‘C!-C'Ll‘ h shilly of Ly })\\le--oooooeeoo«soooooonao 1 s 2“_ 3’“" ll'.m_ 5.“‘.
() the penoeal pwwv*m*o Jovel of 1y proilSeecescoos L 2 ”_'_ 3 I 9
(h) tho r'.‘u-'mu of planping tive I bave avallebloceceevs L__ 2 3 4 5"“"
(5) tho quality of fnteractlon T have with wy pupilsees 1 2 30 5
(j) the 1::\1(&1(\1 tvailablo fon 15y puﬁilmoeooeoonz socce l 2:“ 3 I 5
(k) tho inlerest and coeporation of pupils® parentitecos 1L 2 3k 5:_:
164 Bolow is & list of oducational ob;ccm\'e Please indicato to what oxtont you think
cach ohjective is boing achioved in your ch-. 181'0GTLs
Well Average  Poorly Wirdceided

el

Achioved Ache hebicved  on o0k

LT Y )

Algnl cablo
(a) en aypy celation of art, literatura,
- Ysic, end b”‘d\'ﬂ.'\'tebeteuooeoaoeoasubeo&
(b) a sense of selfuiorth, independence
and ﬂ(*lfuCOlﬁ'iG.(?)}CGaac(-aaooooeoo:-oaanc-o
() skidls in reading, writing, arithmetic,
and lictoning nceded for daily 1ifoveco

[T vasany sy S

e St
(d) Xnovledro of and concern abows soeinl —
& political isswen, & oconomic justicee
(o) avareness of otherst r»ights, and - ....... —
ebidity to got along with othorfceesces
(£) ewrio: sy eboud, the onvironment & o - - "
an inguisitive aviitundo tow ved loavning ——
() the ability to wmalo reasonablo - —
' Judgnients & solvo problomsSeccoccecesce — — '
(h) an viicrstanding of the riphts and .
recponaibilitics of a eitdzen in
Canadacoesssesonrcrossoesoscotessssssoct — . i —— ———

17. Hith respeet to plamning you do fox yowr classroon programo, do yoiut usually plan
(a) ono day in advanca? .
(B) ono veck in advanze?
(c) ono torm in advenco? ___
18, Do you usmally plan rlens? _ or do you plan with othor teachors? {check ono)

-~

19, On tho avorapga, howr ofton do youpr studenta visit the school 1ibrary or resocmrco contro
as a class, an saall groups, or andividually? 4
(ﬂ) ]JO\'C)‘ose-eoovooeeoeoouoouooeoobom
(1) loss 1l ON20 & VoOKeoosscronrsos
(0) 1.7 tivos a \Ol“\oooao.ooeoooﬁooooo“____
l: lC ((1) 3t tinmen a W(in.\eooooooo‘ooeoooooom

A 99
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Lvoraro muwbor of hours poe no rth

(&) stogs ColiNETnocccoocosoccocooresncacso

(\.) (']1(1" (z(\u‘ll’{f(LO-oooeeoooeooeoooooccoooe s T " s e
(C) atiens: l!‘.”' o ]mh(‘p.‘) 15 cenlerentoseeooceo - — e " oy
((‘l) )ll.ll‘hJ.I?.' aseien cd, \'0“]' and tesiSeccoccvco — "

Lt L] * stumn e - * afvmn oy
(0) }')31‘(:?'1?'- C 3.\1'[‘(u.’<,1ufJeoceooocooococooceoooo T
(£) romedlal vork with studente & totorinze. — - - N s
() Anforral counsclling uith stvdentseccvee : ::: : . .
(h) & upcz”“-. slon of lunchroom, playgrowdeces ____ — — : :
(1) wooting with rvosource porsornslecececsce . . . ———
(i) esterm) eamittoss rolated %o cducation T, — s
(k) dun' (epoe Lf‘.’)»wm . — ———se —
122, Pleass indleato L Aetion hor you vould »ank the follewing aspeets of toaching,

23, liow

2l Nowr rany

2

¢

x4

I tho folladng setivitles?

Yieyex
(6; view slides &for F1lEstripscescosoe
(B) wo tope rocorders or listendng -

: U'\'-‘.'l'.l.;j.(t'ﬂf;'.abeocec(-O(-oercc-roetoobo&(otor- —
(0) vicn o it Mo Yallsecoceotncoctecoone ——
(d) Vi £ilMcaeccececoven rteetoePCCOCUE —
( (i) Listen 10 tho 120l0sssvenceoscrecwos
(1) other (spocidy) -

LIT Y LX) A Sy Lag oo

10 your 2
that s,

which yeu pocfomt dn cddition regulap

bo bascd en this past year .

ostivate tho coeunt of Line you spen? por nonth on
elagssroem
srno Septenter,

« AL 0 A

Losg Thin  1e2 Tiwaa) 3k e
, .'4 T I."‘ - - A (a-b
Orzefiienth  fonidy Vonth
Anatbhapepd [F Ny (ORGP
- [ L
Pty - v pad ra d s
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L Weinine oosd t——v-—-
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auch (nu, (o]
avtidege (10m~ ostiato

1972) 4

- Olmo
3.

J.

in torms of thoe satislections you derive frou to

(a) 1t has comavinity
(b) 1t p':‘\ & \7(.'11
(e) it is tifying Lo vork

statuws

e
FATEN

vith ehildron

aching,

(a) % 1)1'0\';(1(.., en epyportuntty to co somothing

Corr tho commuity
and principzl appreciato

vordhivhilo

(0) 1y colleopvos
wmy vork

() it is dntcllectually stiyvlating

(1) I bevo oy swmters fres to travol, rolax,
study, or do other wvork

epent 7 sludzing Sl o part-tine?
Nona R 3 I

Joveenals, articloes, or beoks

on oducational toplos
g you read prepaving lessons or

Oimgasinos, Journals)do you resd vepularlyld

Pho past your (do not aveluls matorial
rosioiont A your own cenrsa vork)t
z("‘(‘—m ]"‘Mcd ;.."IM' 3“--‘ "“M
Hos pmany oo sional publications
(Fley 1y bo publicaticns you mubseribo 10, or onas
llollot..-.sq A ) ’.'o-v—-oq 3‘0--‘~ "Ll.-—wv

) wost, vatis
2nd
d
Iith
5th
 Gth

A

RRRN

/

vy savaees (Ehat ds. July OF fueus ) sineo 1968 have yon

have you read durdng

'

the school subseribes to.)

averapey hew oficn do your students wzo thoe folllawing matorials op ONER(L0 -

carrying out

Q

EMC your plan {o obtain a miversity degree? Yeu
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A poaste pradoate wmiversity depgiree?

Not Sure
Not Sure

No

30 o

Yoy
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chouw'ld

_Abveady have one

A}.'vmi\' have one



Meachor Quuetionnaire &

27. During tho past yeayr have yous

¢B8¢ Houw yany vorkshops, conferencos,
past vo yearst
Nony

visited Lhs »osourco centro of anothor schodlavecesosecse
ovsorved the remodial vreading prozran in andther school,
ohamvad tho progran in your em ceheol, at onother lovol
ohsarved tho progrem in a cocondary 6chodlevcorsocesscocse
observed aspecets of the overall program in another school

o8
OV

and profossional. weetin

Iy,

oy

1 2 3

L e [YeYVY

pago'H?

Yos No

L ] [l )
Lo ) D g
A v [
- T Sy
Lo [ T

have you-attended 3n tho

29. Sinco 1068, how many evening courses have you taken duning the school year?

None . 1 2 3 it
30. Plesse wso this fupeint seale to rnmiex the folleiring dten

you no) tonche

R

Q

E
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ey

g;gpuut +ho school vhorae

abmost not to a to to a quite a lot;
at all; to a slight sonc fair to a great
nﬁnime degree dCiTCC dcfrcc devrce degree

1 2 3 4 5

\ | ! o]
(check
onc)

Thoe school where T now teach: : .
(ﬁ) is a plC&SEUT'l} })1300 10 WorKeceeocococcessovencosoo 1.____ 2____, 3___,_‘. A 5,_",_
(b) is apprecicied in tho Jecal comnunityecssooccscco 1. 2 3 - 5
(¢) has a staff intosested in professional dovedepmont L 2 3 W 5__.
(d) 5.8 OVCra0)0dolecosobcoctoscoosooscoessocoossosces lm 2 3 i 5
(0) Lo ‘5011-)0(1\]31}_3])(5(100&eotoeo&ococOQoeoooooooooooaoooo . 2_____ 3.__“__‘ ’{'_‘___ 5_____‘
(£) 5s a placo whero teachars ave eaper to holp cech

othor and co~operato professionallyscsceeesccceosoe L 2 3 4 5
(g) ompocts too ratch of tcachorSeesocescecovosscovssee L__ 2. 3 h__ 4 °
(1) has a staff who respeet and Lrust ono anothorceces 1 2 3 i 5
(1) hag o studont Lody who ave doveloping curiosity ,

and 01‘(‘3'[’»11\'211{.’.@.9.t-a CLOIOBOOOOOOOCEONRR0OOOOTOL OO 1....-.. 2_“_‘ 3-...-. ll'm 5_”".
(3) has & studant body who ave learning the bagic skills L 2 3 & 5
(1) has a principad vho 1s pleasant end suppertivoesees L__. 2___ 3 I 5
(1) has good corvmuication with parontSeccocecsococonss L___ 2 3k 5
()'d) has a (-;02'.‘{1 overel) M1onot ceecssesroscocescovcerocns 1 2 3 L‘“__ ‘;M
(ll) has a \-.'ollu'i.m';cf,rf,ratcd Profraliscessvcoccotevscoeceet 1 2 3 I ) "
(6) 46 in a buildinz with plenty of {leor spaco and a .-

convenient 1!!_\’0\‘.1-0;-0. secteocrberstocprrrtbabtoente 1 2 3 I 5‘“.‘_
(p) is in a buidding with oificlent notvo controleecses 1 2 3 Iy [
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TOAGNGN UnogLiomare
C
21 P]Lu'n wso_ibin S-point seale fe pive your oninions ubnn{ tho folleirine siatcmonte:
Ho feclings
Strongly Dt"qgroe ono vay or tho Aprco Stronzly
Disagreo other _ Agroo
1 2 3 ok 5
et f e s e st s o s - ol ot com e et - — .
i ! ' (chock
; o)
; (] 'y , K
() Tho teachor is no longor mainly an inforvation-giver; .
1o his réle is pl'il::&l‘fll}f “li(:t'j.VﬂtU).‘"eooo-ooooooooeoro 1 2 B 3 ’L"_ 5____“_‘
' -
(b) Children should ho froo to ask as many guostions as _
’ tll(\' ulegh, whonever T;]IGV Violeesosoccocuoosocossososoe L ) A 3 L 5
(¢) Bdwcatioml oxporinentation has no placo in our
GOMCOLSeconcoeoccescvoboorcototceosssossobossoeotveonse L 2 3 I 5“___‘
(d) Tho priipy ain of cducation should bo to teach
strategics fov eliildren to learn on tholr Wneececceos L 2 3 l’.......- 5
(o) Children have to learn golf~discipline by gradvally
aceopting nore & noro responsibility for their oun
DENUVIOU e o sscerobcoscotsccosrctasovosscornsboobsscoss 1. 2 3 Iy 5»“__
(£) Bven the oldost school bullding can bo a pleco vhoro
children have an oxciting cducational oxperd.encosesese X 2 3 L 5.
(¢) Children get confussd when tho classiroom schodulo
and activitios chango teo oftOlleescoceobrocesocorsonoe L 2 3 ] 5
(h) An uniosirable aspect 6f teaching aro the stresass 2
* - and strains that accompany :‘Ltoo“u.eo“..q...u..un 1 2_._ 3 Iy LR
(1) A strict classroon rouline holps Lo propare children
for {ho harsh rcalitics of our compotitive sociclyeees 1. 2 3 h o5
(3 in tho finel outcome, it deosntt mattor if you us .
not toehniquos.. children will learn mm'ay..,.“..”, 1 2 3 h 5.
o (%) ehildren should bo £)lewed to move frecly avound tho : :
Ql(&SSl}"OM without hi‘.\'iﬁ'—' w aslke tho tC:‘ChOI'bOGOGOOOOOO 1 ; 2 3 ’l;_w_ 5
(1) Itfa almost ivpossible Lo get natehing philcmcph?o.u
frevinens, and cocpovation in oven a trull grovp of 7 _
{(a‘lb!)\d’u-(oe-oooooo'ooeocosetconoboonoo-oto.ou«eooon‘ 1 2 3 i 5
(n) hc. z,o-.c-ollcd “‘Lrad loml! Loaching mthoda nrc ptill SR
£y {ho bout bccvuso {hov‘vo boon tried out for oo lon“... 1 CR s

Ay ‘!uro'q I‘nr too mcn uorl invo} ved in prepardng :
. ';‘,:10»?-01“"0&(,\1 (m\‘unnnnucnouoenoooeueuunnu 1

' k’Chi‘ldrm mwImppimt‘u_he1 n ,{onchm- in clm~ro ml 08

kfli‘ﬁx"j.'(\ 1 'dm tnnclwv kt“(‘])'l 1ho (1:\.,.:rcm~.\ quini. m.'l koopi
thinzs wdor conlroel, eifective toea .‘hln 1o :mpo.. 53blo )




feachor Quosliominiroe. ’ ' ' pogo 6

(v} Tho so~called Yprogressive toaching mothods lot
teschors opt out of teaching by permitling pupdl.y .
do p)‘(w'Ly ruch as hey 11%¢ vetpesccoceercassscoceeos L -2 3 - b 5”_'“‘

(s) Childrent o adjustmont to school deponds on having the

scenrdiy of their oun elassroom, touchers & doskeesoe 1 2 3 I 5
(1) Chargo end Symovetion can disrupt a basically stablo

and "11(‘:&]."611:{” cducaviontl oy 51Cse0ccccocoovececerene 1 . 2"_‘_ 3 !g;_“_ 5
(v) Too rch tosching tino ds taken up with hardling

d.wc-zpl;.n\. })1‘01)1(“’}900:6“coooootoaeooooooonooooooooo 1 .. 2 3 ’*!‘ 5...,..,
{(v) Roperdloss of teaching mothods ox philosophy,

children will aluays perfoum boetter in a new school

with un etiractivo physical ervironnonteccssssscocoss 1 2 3 by .5

32+ Fron what yon know or have heard about tcuching in an openearea school, pleaso indicato
hest w wh of a problan you think cach of the folleing would bo fox a. toschoy moving
fyon a traditional Lo an cpoen awrca school:

. . .
1 ¢ 4

Something

Adfrtiyre 5 Doy

, Opitea - ofa - Haxdly any
| ° | Prebien  Preblen Probles
() toeam tesahing end tho noed for concensus esee e . ‘
(b) necossity of changing teaching mothods eovece A e
('(') detoraining curyricnIvm cocceisoovoocrcrcneons —— ———
.‘(d $ehAULING e ccocesoverccoocosrnsccocossoncrss oo ——— vabvevas
(9 sLwlent CONtrol, s, qevoc0co000u000000800000ee s s
%1‘) vso of oquipront and watorials,ceeserencoons o _ , :
N e [ e e o]
) (rrad"mr' and 1ePOrbINg. s censecersosesretrene ‘ 4 o s
—(h) dadly ondput Of ONOYEYesecocorovssoreearesee : o
(1) preparetion tine neodod for daily lossons,,,, B T
(@) communieating ulth pavonts sieisessscersonene D e
(k) adjusting 0 10150 LoVOkissiesssescerronroons SRy e
(1) boing wdox the gerutiny of follew teachers,, R M“"“ﬂ |
(1) keoping tho abtention of tho ©€laS%,u,0000000 S T
(ﬂ) "O)L 1(ado,uorouooueooouoni.uonboooooo .-.....-....-.- .___.__,.., ....,,.,._.
o (0) "10131(&0--oeooeooctoooooooOcoeoooeocwcoobtaoo ,___N;‘ w w .
o (p) :mmnmin{; onals mdl\udmliw..n.e..u.... e
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JRUCTAL, / VICE-PRINCTIAL QUESTIONNATRI
PARE I,
1o In vhich Pool area ds your school? .. 2 . 3__ 'Q~_~ 5
2y Maleg Femalo Agos  Joss than 30ceccs
3.1"3Q¢°90b0<al-50b0 ——— .
N“u49».oe...o.¢oe
)Q+oo;oooooooooio_~
Fe Years of Formnl cdueation hoyowl cecondary scheol (dnalude university, teachor' s
ccllego, gredusto school, ote.)
b What i tho highost post-sozondary degrco you have obtained?
Nonn__ Bachelerds__ Hastor's Othor(speeify) -
5¢ Mhat is epproximato population of yowr school?
© Under 300 300.400 00500 over 500 __
6o How lonz havo you been in your prosent school?
1 year or loss__ . 2.3 years 3t years
7¢ Iu tho architestinre of your prosent scliool
(R) Hopen "“”"'erococotecc
(b) traditiomdescecccosos,
(0) & COMbLHﬂbthooeoeceoo
0. Do you profer an opon-erer oy an architseturally traditioml school?

(¢) T dont+d knows all ny erporionce 18 in open«arca 6chooldieeososs,
(b) I dontt Jmowr; all my exporicnco 1s in irad1ttonnl "choolro.....
(0) T dOP" havo Ny pPOfCPCh 0caeroeoao&oueoooecoaeoooooogoaoco#co.~_
(d) X pFOAO“ a fchool that as cntirely opon EY'CRocsctocscescoevoncn .
(0) X prefer a fchool that is a 001b1n1£l0nooooae(oooeoooeocoocoo.o
(f) I prefor a rchool WLth al) s61L0ne)oscd ClatsrotiSeesoscceosse

et ey

teaching etaffe Pléaso iniicato by item hnmhcv nhzch {omr you woulu censidon

jf:;‘b v cru01al 30 coleoting teaching sialts

) acadanic qxu]itjcnxiong e ;f,~;7 ,»:5\, itom Fo t crucia ,
!Jl(b) floxibility end adapia b;lity g8 SR s B P e ?nd fr:;“
- 21(0) commitiientmont A,“ S e L R T e e
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~10.How saticfiod are you ulth slasf soleetions you havo made within the past two yoav ?
Yory satiaficd . Setisfied Somcwhut dissatisficd __ Vory dissatisfiod

11, In what areas, or with rospoct to vhat skills, wowld you make difforent docisions
1f you voro selecting teaching staff now? (4f nony, plonuo indicato this)
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PART JX

Below you will find some statements about children's lcarning and knovie

ledges We would like to know to what extent you agrec or dissgrece with

each statement, Plcase indicate with a checkmark the amount of apgreement

or 01odgrconent that best represents your own feelings about cach statement.

o |

&z&";m};\: Apres Sivenz  Disapreo  Stronely

| Agroo Yeoling - Pleagreo

1. Children are cwrious by '

nature ond will explore _

their surroundings with- -

out urging or interference : '

by adulise

2+ Children have a natural
desire to cxplore con~
tinually. ;

3; Children will display
natural cAplorator

bchavnour if he is not
threatencd,

Sovbont -

he A child's confidence in
~himself is hiphly related to | | :
- his capacity for learning, , , L
and for making important e e T L
- choices that affect his g : ' .
;1~learn¢ng :

;Ch:ldron hlll learn bettor,

and fastor if they have the
“ehance for active ex ploratlon
fof*ﬁ o ”h?environmcnt vhlch '

‘ : ability
ﬂ[}KU: Lho~-1rhl 1<>1nq<0 itnpoxtnnt -

Ewglsions about their own g
Y S ey , -
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8, Children will be likely to
learn L they are given
conciderable cholce in select.-
ing materials they want to
work with, ¢nd in choosing
questions they would lilie to
answer when wsing these mator.
ials,

9¢ I they are given the chance,
children will choose activitics
which wre most interesting to
thom,

10.If a child is fully involved
©odin an activity, and having fun,
earning s taking place.

- > B b St et i

11.VWhen two or more children want
to explore the same problem or
materials, they will of'ten
decide to ccllaborate in some
Towaye '

12Vhen a ¢hild learns something
that is important to him, he
will wish to share it with
others.

13 ¢The formation of concepts
proceeds very slowly in
childrci.

[
14oA2) children pass through
- similar stages as thoey
—develop intellectually, each
~An his own way, and at his
sown ratey ond dn his own time._

15.Children Learn and develop
~dintellectually at their own
rate and in their own style,

e e S P [P U [ et Lo SO

16 The chidd grows intelloctes

Coouwally throush having ao ¢

sequence of concrete oxpore

iences and thoen separating

ut thie cssence of each ex- - -
CliCCe = e i e e
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Faoling

N

18,1t 35 best if theThild can
ch(ck his own-So olution to a
probicn by Afsing materials he
is uorh:ng with,

/

19 Mistakes are a necces Sary part
of 10dvn4vg~~m1atamon arce to
be expected and arc important
because they contain informati.on
the ¢hildd necds for turther
lcarning.

A—hfmeo— St .czn;;

Dleagyea Strony -

DJ‘ Bunpnree

20, Vany aspects of a child's
~learniug can be carefully
nca.u“ed, but these arce not
necessorily the most import-
ant. aspectse

21 Objective measures of how a
| child performs may affcet his
“learning negatively.

‘?/ A ¢child's learning is best
- assessed 1ntu¢uLvely, by dlrect
observation,

L 2 od -~ Pt

L omad
*

23¢The best way to tell how the

~school experience has affected

-~ the ¢hild is to observe him
over a long period of time,

'2h. I'he bvst moasure of a child's
- owork s hJu vorke

:25.Thc qualltv of "being" is more
~dmportant than "knowing';

- knowledie is a means of ed-—- ,

~ Meation, not its end. Yhe
_final test of an education is
ﬁwhat:a man I8 ‘not vnat ho ’

]odgo refloct; Lhc way each
‘n inLorrﬁtoq hls O\H ex~”‘
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[N '
o No ' Co
Strontly  Apneo glxors - Disapyaq Styondly
og o a. AN Kaoling Dienrog
28.There is 1ittle or no lknov.. T
ledge vhich i nceessary for
¢everyong to acquire, R w e—— e tam O,

29:7t is very possible thot o
person uay learn something, , ' ~
and yct not be able to deme '

onstrate it publicly.,  Knowe

ledge resides with Lhe "knower",

. hot in its public expression.

.
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APPLIDIY C

e STUDINT QURSTTONRATRE |
School) _ YR, I am A boy girl

S g ciasi s @i - an - S c———

LR T

We would like to know sonethine about what you think of school. This is not a test,

and there are no rizhi or wrong answers, what you think about school is not necessarily
true for soneone clue, ‘

Yhen your Leacher tells you Lo begin, please read cach senlcnee to yourself, If it is
true foy you most of the tine, vubt a checimark into the space under "TRUI.M I it io
not_iome for vou s "t_ of Liabire, put a cheekark into tho space under '"id7 YRUN,
Please navk an answer for ¢ ".rvnr question,

: ' ' ~ TRUE  ROT TRUL
1. Ky teacher tells e vhen shets pleascd with ny HOTK s easnnsusnonaans —

- —

2. :Ost k".df} (]On‘t lil\“;‘ FOin:; to Schoolnncnoao.onloolt‘.llotlt‘cllo.c.1.0

3. The principal of ky school is friendly uith the studmibs. . eeerees ... ——. -.‘.__. :
L. In school Tt bothered by noise £1om 0bher ClasS08, e eeesesensesennsns e —— |
. . Yost students in iy school are pretty friendly....... teseereeereeavene ——
6. Therc elways seems to be 100 vany students in My Class....esesses... Uy
7. In our class, we make decisions together..voeeses Cerrereieess cesarenne i
8. The work in school. is too hard.......'...........................;.....m_m " eemen
9+ T usually ook forward Lo coming t0 SCHOOL, s e eervassnreeeenosnsasnrne.s — DS
10, If T bad nmy choice,Itd rather work by myself than with other students, —— et ‘
JL. I8 duportant Lo have your own desk whore you can keep your things... ____ e
12, It's too noisy in school..............................................___M__ waliis
13, Yy teacher tries o be sure T knew uhat she wants me 10 Q0. .. .. veveas e __ i
C A4 Looften fez2l rushed and nervous in Sclool . v.ve s veses teesesericaniee i
15, Olher Hids in wy class often get me into lrouble at school.v.iveiisiine e
16, My tenchor Yistens 14 o what I have to BAYeraveoratoortarensrt i toeaane TR ,
RV slwaya have enough time in cluss to LinISh My HOPKi et ereserorsnnass e RO |
18, T conty ile a et of the kide in my ClA88. seerutierinnansiniiennnees

19-:1“. l]‘r, -1'1"'( interast S0 '-'n‘.ilt- ve do ot SUhUOlaccnrull.cuc.o-noooonoo'.

G, Trerets no place Lo bc alone at sehool &f you fecel 13ke ibi.eeiveneas
p s AP ‘

i & - emivna

-
-
13
FOE 2
-
-
-

e s

1. There ave rust, u‘)wi the right nuder of Jode In g classe e iievnene TRt )
22, Tov-ofteh I have Lo share i,hiuf'" with olher students ot selhiool, vore RN

oW Trake atrdstake, sy beasher Uries 1o corrcel i without.
‘;:hull]n" lc‘»' f'(.(’.‘l]tl’\s.........--o.....--...-.........n.s.... ‘
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TRUL NOT THUM.

28, Other people in niy class really caro aboub MCoesivrveearsrsocssoncons-

29, I'm bothered by ycople talking and fooling around in my ¢lasS..eeeses —
30, I like working with other students in ny clasS.visesenssnnsecocrnones ____ e
31, Scheol is a good place for maldng friends.seeessieeisrcenescesononsns ____ —
32, It scers Lhat ny teachor is always yellilg ab SOMCONG. sesrroeserons s S s
33, X like glving a talk 0 my clasiS.eeeeereroocrooorsorsassaonnnseasnese ____ e
* 34, Ve chuange from one subject to another too often in myv class.veveeeess ___ T
35. My tcacher is very friendly with the students. . eviieiiesivonioonernene . — l
36, School is pretty boring.........;.....................;..............'_,___- RERORLY!
37. Yost of the class joins in when there's a class discussionsseeeveosns —
“ 38, It's casy to get to know some of the teachers in this school ) -
reallv \oll..........................................................‘u_*m_ e
39, I get to do a ot of vork on sy own ab schoolseeeererrirsneascannvnne o 3
LO. My teacher 3s oi‘tmj too busy to help me when T need helpiseeesooivons Rt
L1, In school 1 cen woual 1y talk to ny friends when I wanb t0.eeeenenence ______
L2, A Yot of Lhings about 5Chool arc fUn.seessiieneessooesssvonsarvensone .
h3. T ofton feel lonely ab School.seieeeerorcorssssravrssosesssssasionene ______,,_
hhe I know what the bLeacher cxpuets of meviiiiiae, R Y S P
L5, We elnost never hr.\"G a choice of vhat we're going to c¢o in my class.. _____ .___,;w; .
L6, I can usually tell when n"s tcacher is rl].eqsed With 1y workeeoesunenns . i
7. I work best when 1 work with a small group of othor students,........ — o,
L8, My teacher gots angry vhen I do eomcthing wrong..eoseeesdvnsornvoone . i
4%, In our class you can do your vork withoui being interrvptediseivsoees R
S50, I ean walk arcund in elass vhen I get ti;‘cd of sitting in one placc,. ___; «H ;
. x'hat is the t)nm you- J tke NOST about your schood? o BRIy
C s - mes s e e e i : s e

. =Maat is the thing you like LEAST aboul your school?

et b e Rh Rt e e LD Y e ) -;u--»..-«.

P T e T Wy W S T P P DRSSPI SOV SV JEv R QRO Ty

ok et RS e s Bt B B R k. 0 e, o A ol Rt o it i

FullText Provided by enic RSN CRE




APPENDIY, C, eontinued

Groupinzg of dtmms from the Student Questionmaire defining Dimensions A - F

Dimension A:  attitude toward charactoristies of the non-physical learning
environment (mcludinU aspects of scheol program, difficulty of school wo}k.
¢lassroom elimaty, cted).

Noto: tha respunse pgiven in parenthoses after each question is the ono assumed
to reflect the nost positive attitude,

#8(False); #14(False); #17(True); # zh(frue): A38(False) s #39(True)s #45(Falso).

Diriension B: aititude toward charactor1stics of the physical learning environment
Tzﬁbluqlnu feelings about crowding, noise,  distractions, interruptions, equipment,
amount and kind of physical novement within tho classroom and school, classroom
arrangzemont, ctce).

Note: tho responso given in parentheses after cach question is the one assumed

to reflect the most positive attitude. .

4 Falso) ; #6(False); #11(True); #12(Falso); #20(False); #21(True): #22(False)}
#29(False); HH9(True); #50(True). _ :

Dimension C: attitude toward interaction with teachers, Principal or Viece-Principat,
and other school staff (including type and frequoncy of contact, feellngs about
authority and control, etc.).

Hoto: the response given in parenthesos after each question is the one assumed

to reflect the nost positive attitude.

H1(Truo) s f3(Truo) 115(Frue) 3 #16(True); #23(True); #25(False); #26(True);

#27(False) 32(Falso), r35(True) 438(True) r&O(Balse). fh#(Truo)
246(Trua) ; #48(False).

Dirension D attitudc toward rolationship with poors, quality of social interactions..
Noto: the responso given in parenthoses after each question is the one assumed
to reflest the most positive attitudes

E5(True) 3 515(False)} #18(False)s 4 #31(True); #41(True) s #43(False).

Dimension B: attitude toward working in, being a member of, 8- largor Yaroup!
or classroom unit, ineluding aspects of working specifically in a group situation,
Noto: the response given in parentheses after each question is the one assuned P

1o reflect the most positive attitudes.

#7(True) ; lo(Fal o)} $£8(True); ﬁBO(True), #33(True) ; #37(True) 3 #47(True)«

~ Dimension Fi g]obal attitudes toward school ard learning.
Notes the r response given in parentheses after each question is the one assumed

to rofloot the most positivo attitude,
ﬁZ(False); 49(Truo); #19(True); f36(False) }hZ(True).




APPERDIY D
N : VHAT_PARENTS THINK ABOUT SCHOOLS

Please do not ask your children for any information while you arec answering these
questions, If you cannot answer a question, leave it blank or mark it "Don't Know',
Feel free to write additional corments or information on the back of the queotlonnalre.

l.‘Background Inforiration

1(a). Wno is answering this questiomnaire? mother father both
other(specify)

1(b). Please fill in the boxes in the chart below that apply to you:

Please check How long has ecach of your children
what grades attended school,...
) . you have
children in: in his/her in another in a school
. present school in outside Pecl
Boys Girls school? Peel? County '?
“Kindergarten

Grade 1

Grade 2

Crade 3

Grade h. .

Grade 5

Grade 6

Grade 7

Grade 8

Grade 9 :

Grade 10-13 o ' .

kk2-‘LnC‘ng9Lioh VOuVRcceivé from vouf Child!'s School. ' .

2(a), llow much ihformation about your child's school do you get from:

Nong Sotio  fA Cénﬁidnrﬁﬁig
e T R Ainount,

,‘ﬂf—vour own child nnd/or your chlld's friends.........:f e
,:,jf»ta1k1ng with othor pmlente...‘....aa..............r L
'ij-patentasooe.~m otings spccial school mcotings....;’gm“;<g,
/~Lalks with teacher(s) &/ov Principal, Vice-Princis = =

» 0! 1lor, or othor “chool ftaff;;‘.o........?'




Parent Survey, page -2-

2(b), Does your child's school give you clear information about his/her performance
and progress, with respect to:

Yes  No
-workh:’xbits....................................’...-............ — ——
~r0:1ding and wr‘iting.....‘.......--......u....................-. — ——
-—arithn.Ctic....................,.o.............-......-......... — | s
-other arcas, such as art, music, physical education.eeeesessss. — —
~behaviour in the social}gl‘oup......'............‘.......;.....-. — ——
~efforl and attitude toward SCho0l..eeeesuseeossscoosooessnseass —_— —
~any difficulties and/or Problell AreaS. .eseeesoccessoscsnsesssss —

3. Chavacteristics of vour Child's School=-- if you cannot answer any of {he items - i

below, please check "Don't Know!; don't ask your child for the information,

Yes  No  Doni't

3(a). Does you child's classroom area have more than one class
a’]d teaCher wit}]in it?.l!....‘l.l.‘.l...l‘lii‘..l..l....l..‘
-3(b). Does your child often have a choice of lessons or
actiViLiCS.H’ithin a Subject al‘ea?.......................s...
3(c). Is your child allowed to move freely around his classroom
area?lllllll..l..llD.ll..l..lll.lll.l.l‘....l.‘.ll..ll......
3(d), Is your child's classroom well cquipped?.iiieiieneicscoannnne
3(e). Is your child's classroom too Crowded?, s s ussrseersrosccannes
3(£). Doca your child work a good part of the day in a single
classroon wilh one teacher at a timo?..-...-.:.-....‘..-‘..u.

L. The Pavenl and ﬂhgﬁgghgglus below are some activities that parents may be involved in at
their child's school, Plcase check how many times you have been involved in each i
activity since Scptember, 1973, )

Nong Once Twice 3—qf;
Fore -

Mines

4(a), talked with.the Principal or Vice-Principal about ,
school). katters, or your own child..vevesesoeesoosssss R £
h{b). talked with a teacher aboul your ¢hild..useseeesso.s, :
h(e). attended a mdeting of parents al the ©hoolessssse.s.
4(d). atlendcd other school activilies (such as concerts,
: assch‘ibljﬂﬁr, p].ays, etc.).....;a...'.u..-....'..-...a..
W(e). abtended ah Mopen biongse™ ab the 86h00)eiservrrserres
k(£). worked as a "'volunteor” in the school--in a class-

room, library, office, or on a cornibtecs s iviinensies

helped to supervisa a field Lr;p;};.,;.,g,sijggg;,.yf;{s~ 

: i%(g);




Parent Survey, page -3-

5. Parcnt Satiafnction with the School--plecase use this 3-p01nt scale to indicate how
satisficd you are with Lhe job your child's school is doing to help him improve in
the feollowing areas:

Generally Dissatisficd No Strong Feelings Generally Satisfied
Fither Way
1 2 3

A e i S 4 i s S ¥ A et e B AT BN LR s B L A o e T et e ) A St & 5n S 8 S P b4 e e 5 o ¢ 2 oAt o e 8

TCdd‘nF’ ublllty..--.......-.....-.......n........
al‘lth'l"’tlc uklll-on.ononccs»nnooonlo.oao:os-ooontn
\)1»‘.115 jn altll...l.‘.o..“.llll...l.....'l........
skills inIz'-.usic........u....-.................o..
skills in phvsical oducobion, i iiervesneresnnnsnss
{lbi}ity to nrake a decision......o...o.......----..
ﬂbility to work indepcndently....a.....-.o........
ﬂbility’ to got_{dong with OLhCI’Sa-o-ocoo-ooonacnon
participation in' extra-curricular activities......

|
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5(3). With what aspect of your child's school are you the MOST satisfied?

5(k). With what aspect of your child's school are you the LEAST satisfied?.

6, Parents! Views on Fducational Issuege- please use this 5-point scale to ‘indicate your e

_opinions about the statements belov, There are no Tight or wrong answers-- wo want to
~know how you feel aboul each stalement, ‘

Strongly Disagree Ro Strong | Agree Strongly
Disagree Feelings ' , Agree
Either Vay

1,' 2 3 S X 5

6{a). Students should be allowed to decide what elass projcots
L th(v ”m]t 10 (t0¢onltcobonolononnOnlonlDiiinnno-flpnonlnoco 1
‘6Eb}. Tnercased freedom in the classroom creales confusion,eevs X__
« It is iwportant for ieacher Lo rewain avare of continu-
: - inf' \.ha,]"("S in C‘dquLJOn..;.o-u-c...-.....a.-uo...a--o-n 1._‘__
S f6(d).rStulonLc~sh1uld be allowed to disagree with the tcdcher... 1
-~ 6(e), Stwdenta should do rore of their own work without ) Sl
hﬁl)) f‘mm th(‘ tchhcrc..nu.-gnnlllsuoodoon.ooioloollicitco l 2 3l
- 6(1), The propra in the schiovol should be thOﬂflV 1nf1uvncod T
by childrents intercs LQ.....;-.." :
(). Students have tho right Lo Pnov
‘H‘“;dQC1alonb thnt uffcct ihb: Ve

IText Providad by ERIC.




Pavent Survey, puse =<h-

6(1). ¥ore crphasis should be given to teaching basics,
such as reading, wriling, spelling, & arithmeticisevieese Xl 2. 3
6(5). Time for in-service tcacher education should be nade
‘ available by having professional development days
during the schiood Yo saconasssosssnossonsssases L
6(Xx)., Students should be tested vithoul warningeseesecosveeenes J__ 2
6(1). Traditional teaching wethods erc still the besb.iieeeeee 1 2
6(n), The use ¢f open arca clascrooms improves the uality of
CARCHLION . i v rersoretesssanesoatossstatsesssstsosassstacs
6(n). TL is very iwportant that students wespect the teacherts
(lutrhollit'y.cuuna-uaaoactuoococcaoccoooocna.aco.'aoncocaoo‘oc 1___‘
6(o). Parents should be allowed to send their child to a
different SChOOl, it they WiShocacaooa-aovooooooaooaoaaoo ]-,___. 2

!
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