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ABSTRACT

Although a large number of studies on supervision
have been redundant, some important empirical knowledge has been
gained from research in this area. Gwaltney, Andburg, Blumberg, Weber
and Amidon, and Marquit have studied the differing perceptions of
supervisory behavior by teachers, supervisors, and adsinistrators.
Gross and Herriot and later Goldman and Heald have identified
specific aspects of administration and supervisory behavior which
have considerable impact on teachers! attitudes toward general
supervisory and administrative behavior patterns. Trask and Croft
have described the state of supervisory practices in certain
districts and the adaptations made by teachers and principals to
supervisory expectations. Ziolkowski attempts to deteramine
differences in supervisory practices in schools rated high on teacher
effectiveness and in those rated lov on teacher effectiveness. More
recently, Wilson and his associates, in studying supervision from a
sociological point of view, have developed a new concept of
supervision--comprehensive planning. The research objectives and
findings of these and other studies are reported in this review.
(Author/DN)
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REVIEM OF RELATED PESEARCH LITEPATURE
ON_EDUCAT I0HAL SUPERVISION

introduct lon

Atthough a large number of studies on éupervlslon has- been re-.
dundanf‘ some lmporfan¥ empirical knowledge has been gained from
rosearch In this area. Gwal?ney} Sandburg, Biumberg; Weber and Amidon,
and Marqulfz have studied the dlffering perceptions of supervisorg
behaylor by feéchérs, supervisors and administrators. Gross and
' Herriot and later Goldman and Heald have ldentified speciflc aspects
of aqm!nlétrafion and sbperv!sory be#avlor vhich have the considerable
Impact upon teachers' attliudes toward thelr general supervisory and
aﬂmlpisfrafive behavior pafferns; Trask and Croff have describod the
state 6f supcrvls;ry practices in certaln dlsfrlcfsland the adaptatlons
made by teachers and principals to supervisory expec}aflons. Zlofkowskl‘
‘has conducted an Important plece of research to determine differences
In supervisory practices In schools rated high on teacher effectiveness

. and In'1hose‘ra+ed low on teacher effectiveness. More recently, Wllson

end hls assoclates In studylng supervislon from a soclological point of

'Arno!d J. Falus! and John C. Croft, "The Non-behavior of ..
Supervisors". A papor presented to the American €ducational Rescarch
_Association Annua! Meeting, los Angeles, Californla, February 7, 1969,

l2o * ‘ '

2Those and other research findings related fo this study are
roported on - the pages following.



view, have de@él&pe& a new concept of supervislion - that of comprehensive
planning. |
A briof revteﬁ of the research and literature relovent to this

study fo!lo@s.

' The Falus! Study, 1968>
| in f968, Falus! solected a random sample of 100 studies on
supervislon and analyzed them using the foltowlng classification:

| (0 ObJec? - the person or supervisory role under consideration,
(2) mode - the characteristic of the object belng considered,
.(3) task - level at which the object Is belng consldered,
f4) source -~ the observer,

(5) viewpoint - the point of view from which the object ls being
observed.,

0f the 966 items of information found in the 100 studies, 89.3¢ or 863
items were found to be redundant. Falusl concluded:

» {1} There 1s too much repetition In research on super-
vislon: "It seems that any twenty studies on super-
vision will yleld the entire knowledge on the subject."

(2) Instead of a large body of emplf!ca! know]edge about
supervision, Falusi found many studies of the 'non-
.behavior! of supervisors.

(3) ° "it appeered that experts knew what supervisors should
" do, and Investigators went about attempting to 5
discover 1f supervisors were doing these things."

}Arnoid Falusl, "An Inteqration of Concepts from Empirical Studies

on Supervisory tehavior.” (Unpublished Master's dissertation, Depariment
X of Educational Administration, University of Toronto), 1968,

4Falusl and ‘Croft, p. 9.

Falusl, p. 47. ' .




A re-examlnéflon of the studles sélected by Félus! shows that
fﬁlrfy-four per cent of them éealf with the supervisory role and |
behavior of principals; thirty per cent examined supervisory behévlor
In geheral, sleeen.per ceﬁf focused bn speclfic suporv150(9 roles

_bes}des that of the principal (e.g., the role of currlcdth feader,
. ponsulfanf,‘deparfmenf head); ten per cent dealt with suberv!slng -

teachers and student-teaching whlie the remalning ten per cent of

the studies snalyzed admintstrative roles.

The Gwaltney Study, 1963°

Tbe main purpose of-fho study was to analyze the role of "“the
elementary suparvisor" and attempt to discover whether 'the elementary
supervisor's percention of‘hls role differed slgn!flcant]y frém
superintendents' and teachers' perceptlions of his role'. Gwaliney
concluded that

(f). The maJor.porf!on of the 'elementary supervisor's' role is
adminlstrative. He Is 'in cha}ge of! the total elementary
program and in the administratlve chart Is directly under the
district superintendent and Is responsibie to him,

(2) "There was concensus between superintendents and supervisors

;oncefnlng the accuracy.of perception of the elementary

‘éupervjsory,role by referenf groups."7'

: 6Thanas Marion Gualfney, Jr. "YSelected Aspecfs of fhe Perccoflon ”;a
e of 1ho Role of General Elementary Supervisor by the Role Incumhent and .
~ Two Pofcren? Roles in Selected School Districts of H!ssourl" (unpublishcd”ﬁﬁ
o Docforal disserfa+ion, 50u1horn IlItnoIs Un!vorsliy) 1963.,fH.; Gl ey

7Gwal‘rncy, p ‘191, |




(3)  Although thore wero slgntflcanf difforencos concornlng porception '
of fhe ggiggl_supervlgory role, g rathor. high degree of concen- |
sus exlsts among the three major professional groups of |
suporv!sors; superintendents and 1eaghers concerning what tho

supervisory role lIdeally should bo.

" Yhe Sandber'a Study, 1963°

In a'éfudy of effeclee supervisory techniquos as percelved by
bég!nnlng tecachers and supervisors Sandberg found:
LI Disagreement between supervisors and begtnnihg teachers over
. the value of determining
a) the extent to which books and instructional materlals were
being used, .
. b The completeness of lesson plans,
¢} the extent {o which prqs;riéed courses of study were being
used,. v -
d) what constituted officlent pupll control,
e) the éffocflve use of bullerin boards én& othar visual aids.
2. Beglnning teachers fg!f Téo many new materlals such as currl-
“eulum guldes and coﬁrscs of s1udy»were pre§9n+ed to them at
one f]me. ’ ' |
3. ‘,Beglnnlng teachers folf 1ha+ supervlgors' parflclpafion :Jn;f_;gv:
'ffaculfy meoflngs 1o share new Ideas and mofhods 1as effccf!Y?,_ ;
. :f:;fﬂ3f*ffN!nety~five per con+ of 1he fechniqueq dealinq wlfh +ho suber~ 57° }§

7 23:vIsory confcrcnce*was rafed as effec1lve by bofh{beglnnlng fl

anenberi Hodmes Sandbcro, "Peqinn!nq Téacher’ and Supcrv?eorq,
Apprdlsal of Selecied Supcrvi*ory Techrlaues” (unpublished do¢10|al
Q thests, The Pennsylvanice State Universiiy, 1963).




The Blumbora and Anidon Study, 19647

The purpose of the study was to discover teachors' percepfions
of the supervisory confereéce and to relate fhesé parceptions to
1eachers evaluaflons of the productivity of 1he conference. For the
purposes of the study, dircct supervisory behav!or was deflned
operationally as "glving information orlqpinlon, alving directlons or
commands, and gfvtng-crificishs," while indirect supervisory behavior
was defined as "accepfing.feellngs, pralsing or encouréging, accepting
Ideas and osking questions'., Teachors percelved the supervisors to be
MOsf'producftve vhen they enéaged tn Iﬁdlrecf supervisory behavior,

The teachers percérved themseolves as leerning more about fhemselves'
when the supervisor used both indirect and‘dlrecf supervisory bohavior.

The Blunberg, Weber, Anidon Study 0

I+ was the alm of this study to examine the foIloaIng aspects
of supervisor-teacher Inferacflons: h |

I, The supervisors' perceptlons of their own behavior and feachers'
perceptions of the supervisors' behavior,

‘2. The porceptions of the feachers' af#ifude touward the Interaction
that takes place In the supervisory conference,

3. Yhe kind and amount of learning supervisors think teachers get-
- by vay of supervision and the kind and amount 1éachers say
~thoy gef.,

-?4;;;?The deqree of ovordll producfivliy of supervlcory Infcracflon
a8 sccn by qupervleors and as seen by feachers. o

’i'gfgkrfhur Blumborg and Edmund Amldon. "Teacher Percenfions of o
' | ! (Administrator!s uo1ehook,.XlV’ No, i




_The results of the study:
(1) Supervisors sce themsclves as being less direct in thetr
bohavior toward teachers than teachers percelve them to be.

{2) Teachers percelve themselves as learning less from supervisors
than the supervisors thought they were {earning.

(3) Supervisors have a brighter view of the results of their
. efforts than teachers have of the resvlis of the supervisors'
efforts. (The person who is In the higher position tends to
see things ditferently end more positively than do those in
subordlinate positions.)

(4) Teachers see themselves In a situation where they are less
free to Initlate discussion than their supervisors thought.

The Marqult Sfudyl1

The pu}pose of this study QSS to comparo‘feachers' and
prlngipals‘ percepffons of supervisory stimull as principals ‘attempted
to bring about the overall improvement 6( Instruction and to relate
these perceptibns to factors sucﬁ as age, experience, and tenura of the
teacher and slze ?f school.

Marqult found the following:

(i) Princlpals percelved themselvos as providing supervisory stimull
more frequently than did thelr teachers percelve them as doing

so. Overall, feaché?s perceived *helr,prtnclpéls as’"rarely" .

or ﬁsome?tmes" provtdtng $upervisory stimull, while prlnétpal§

‘perqélved Thpmséjyes,as "bften?prévlﬂlng suporbiséryrsfjmulj..

(2) As tholr ages Incroaso, feachers fendd to scors highar on

~ thelr porception of the princlpals! suporvisory stlmull,

it i

pHlens of 1ho Supoarvisory Boh
(A poper presonted at the 1968 A
Py clation, Chicag




Marqult states:

For the most part, the highest mcans wore attalned
by the 50-59 years age group of tcachers. The
lowest scores were obtalacd by the 30 years age
group.... One possible recason for this outcomo
may be that maturity Is accompanied by an Increased
sensltivity foward human behaviors, and could

" contribute towards teachers' awareness of supervisory
behaviors, 12

(3) As their experience Increased, feachqrs 1en6ed to score higher
on thelr perceptions éf the prlnclpél's supervisory stimull,
(4)  Teachers' perceptlon of supervisory sfimufl scores tended to Increase
with Increase In school size and Increased preparation for teachlng..
(5} 'Tenyred fgéchers tended to score significantly higher on

perceptions of supervisory stlmull than dld non-tenured teachars.

. The Gross and Herrlot Study, 196415

Gross and Horrlot in their study'of the staff leadership In

publlc schools measured the Executlve Professional Leadershlp of

' Phlncipalé vhich {hoy deflnea as the extent o whlch'prlnclpals confor:a
fo the role wh}ch teachers féel they ought to fulftll. 1t was derlved
by asking each teacher to evalﬁafe his principal's behavior with regard
_+o 1we|yeAs+afﬁmenfs, and then assigning a numerical valpe to each
answer. .Sc0res vore assligned to each statement rangling from oﬁe‘fo six.
'The more positive the answer glven, The greafer the numerlcal value,
The avcrage score for each 1eacher on 1ho fwelve !fems was called 1he

i'; {'Execu+|ve Profcsslonal Leadcrship Score. ,,‘~;;:f'ii ',_;;4" j  :~f"f

ln thc sfudy, Gross and Herrlof (bosldo« finding posifive

~;EA*Sorloloqigplglnﬁﬁifv:j (Now YorPf’John Viloy and Sons, lnc..~




relationships betwecn Exccuflvb Professional Leadorship Scores and

"~ statf morale, professional pe}formance of teachers' and puplls'

- Jearning) found strong relationshlps between Executive Professional

Leadershlp .and the following:

(1)

(2)

(3)

Perceived SUpporf of Teacher Authority - the extent to which
teachers percelved their prlnclpals as belng supportlve of
1helr authority. | o

Perceived Level of Staff involvement - the extent to which
}éachers percelved themsclves as belng involved In the declslon;
making process of {he school.

Perceived Leve! of Soctal Support - the degree to wﬁlch the

teachers percelved thelr principals as being Indlviduals who

understand and support their positions.

On the basis of'fhis rqsearch Gross and Herrlot concluded that the

following may stand in the way of a principal's serving as leader of

his proféssiona! staff:-

Ty

(2)

(3)1
(4)

Accordlng +o 1he researchers, 1he findlngs show also 1ha+ "a profess!onnl : 

‘Is quosflonod. b

his unwilllngness 1o allow the teachers to participate In
declsions about central school Issues,

his stress on burcaucratic relatlonship to teachers,

L

his uhﬁ!lllngneéS to oftfer soctal supporf to feaéhers,

his fallure to stand behlnd the teachers whon thelr au?hortfy
14 '

sfa f may perform more, no+ Iess, effccflvely ”ien Ifs‘admlnls1rators o
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Yhe Goldman and Heald Study, !966
" The purpose of Goldmon and Heald's study wasy"fo doterning
which ;pecific'aSpecfs of the administrator's totfal behaviorél pattern
have the grea{esf,lﬁpacf on teachers' attlfudes toward that behavioral

pafTern" 17

The study 1s, 1n part, a replication of the Gross and
- Herrlot Prlpcipalship Study In that 1he rescarchers attempt to find
1h9 relationships between the dependent vorisble , Executlve Profes~
slonal Leadership, vwhich "represénfs a measure of a 1éacher's
evatuation of the total behavioral paffern of his prlnctpal",-and flve
speclflc aspects of administrative behavior - among them - support of
1oacher au+horl+y, Ievel of staff involvemen+ and soctal support of
feachers. |
A multiple cor:elafion coefficien+ of +0,81 was found between
the five specific aspects of administrative behavior and the goneral
aémiﬁlstrafive behavioral evaluation (Executive Professlonal Leadership).
The spe;]flg aspects whicﬁ contributed most to the multiplo correlaflon
: c§effic1en+ vere (1) perceived levolrof'soclal support of feachers,
and {2) the percelved level of sfaff Involvemen+. These two speclflc
aspectq offered as good an evaluation of the general admlnlsfraflve
behavlors as al| five independent varlables combined.» The Perce!ved |
' ,_Level of Social Supporf of feachers was found to be the bosf slngle,

-predic?or of Execuftve Professlonal Leadcrsh!p. AII of 1he flve

L 16Harvoy Coldmdn and Jamos £ Heaid oY 51udy of The Teacher«ji,i'?
‘i,ivﬁdmlnis1ra+or Reiafionship and +he lnfiuenco of Nocd Pafterns;,jttasf

trative Lohavior," Cducatle
o HNo. 3 tAutumn, IQCG), pe ?9'17”'
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Independent varlables except percelved support of teachers' authority .

' correlated significantly with one another,

The Trask Study (1962)'8

1
!

Trask's study describes the dilemma presented fo'fhe‘prlnclpa!s

. In one school system by profoss1onal and burcaucratic requlirements

relative to supervision and Eugges*s some of the methods which princl-
pals employ to resolve the dllemma, Each resolutlon facllitatés the
principalls fulfiiling to some extent the expectations of both the
teachers and the superintendent., The adaptations which the principal
makes In supervising teachers are:
(1) He supervises teachers but doss so by suggestion and
advice rather than by exercise of authority (Trask doos
not make [t clear whether she means 'formal' or 'informal’

- authority),

(2) He accommodates the method and content of the supervision
: o his oun qualifications relative to those of the teacher,

(3) He redefines supﬂrvision to include & number of role
activities so that he complies with the superintendent's
reconmended time allocation but does not oversupervise fhe
teachers. ‘

The Croft Study, 1965'°

Definlng SUpervlslon'as the "efforts fo stimulate, coordinate

o and gulde fhc conflnued grovth of teachers", ~John Croft and R, Jean

2! #f§ghool;d1s+rlc1.3 The re«earchers reached 1he foltowlng conctuslon

“;Hills affcmpfed 10 flnd out +he sfaie of supervlsory prac?lces In one ‘f¥gf;;

W

Anne E Traak,,“Principals, Ioa_aeré1and Suporvl*ionf Dllomnas:  ,;




()

@

{3)

' (4)

"o

L4

Most of the toachers héd not bgonlquQrved very much by fhd
prlnclpal. ' ’ .

Instrucflonal mafters vere Infrequenf!y discussed af sfaff
meot Ings. | | |

Teachors deré fhe:ma!n;sources of;heip fo other feachers

regardlng *eaching performance. ,'
X .

‘Teachors percelved the prtnclpai s maJor responslblllty 10 be

1n fhe arca of budqef coordlnafion, pollcy, and publlc Y

relafions.

‘ln ranking factors fo be constdered In Introduclng chanqes ln

~ the school +he facfor ‘compaflblll?y w!th professlonal sfand- !

1;,‘ards' was rankod Iowesf by teachers.

Croff, ‘In concluslon, raluas some tmporfanf Issuos-

(M

@

How can the. orinc!pal bes+ supervise In an organlzafional seftlno7fd;

where 1eachors are. profess1ona|s commlffed +o autonomy and

':know!ng what 1s best for tholr cllents - the studenfs? Gl
in’ an organiza*ional sefflng where the prlnclpai has many ofher 51 o

demands on h!s t1ime besldos obsorving teachors 1n 1he classroom, ;.,f

‘~ ; wha+ klnd of 5upervlsion shouid be employed 1o help the feacher

- "'ij"'j'i‘everv k{nd of Teachor?

fln fhe ftme avallahle? e

;;gls 1he same kInd of supervlslon valuahle or effecftva wlfh




adnintstrators os supeflor In.ptomoffng téachsr offecflvoooss and\fhe‘
' ;OSponsos of teachors In twenty-four schools whlch were pércoIved by |
adninlstcators as [nferior tn‘bromofihg teachor offectivenoss In.order
fo defermlne whofhor there were dlfferences ln | :
(a) the oxfont to which cer#a!n supervlsory pracf!ces had been .
employed with the feachers ovor fhe precodlnq year. and
| (b) the foachers percepf!ons of the pr!nc!pal's genorak super~ 

et

visory stylo In the two +ypos of schools.

'Flndiqgs of the Siudv

(I) ln both types of schools, prlnclpals felf that the heavy

demands of feachinq and other dutles hlndored +hem from bo!ng adequafotyﬁ'f§=

lnvolved in suporvislon.¢

(2) Two~1hlrds of #he +eachors tn fhe sample reporfed haanq
,recelved no formal cldssroom vlsifs from prlnctpals. of fhoso foachers
'v!slfed, sixfy—fwo por cen1 were on inferlm staff.
' (3) Over nlnefy per cenf of feachors reporfed having observed no - 4,.
!demonsfraflon Iosson and a slmllar numoer repor*ed Thaf 1hey had paid'
2 no v!slfs 1o the classrooms of ofher 1eachors for the purposo of
’observlng thelr methods. | | o . '

{4 The Ioss formal shori classroom vls!+s made by prlnclpals tn

‘rfé?lonnecflon wlfh ofhor admtnisfiaflve rouftnos wore repor+od by ovorrusi
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meoltings of toplcs directly related to Improvement of teaching
4 then was porcaived by teachers In inferior schoots;
‘2. Approx]mafoly sixty per cent of teachers In superior school#
co&pa;ed to thirty pér cent of the toachers In inferior schools,
reported the appolintment of one or more committees to study

proplems related to teaching and cdrrlcula.

Yeachers'! perceptions of principals In supertor schools-differed
sign!flcénfiy from %eachers‘ perceptlons of principals In Inferlor
schools. |
- The principal In the superfpr school was percelived to be
(1) more Industrious, |
(2) more keonly aware of whaf was golng on,

(3) better prepared whenever he was expecfed to make some publ!c
presen+a1lon,

(4) more lnferosfed ln feacher§ as indlvlduals,

(5) more approachable In terris of the extent teachers could dlscuss
" problems freely with him,

(6) making a greater effort In planning the 1Imefable to accommo~
. dafe teachers' spec1alfles,

(7} - moro toaching-involving In declsion-making,
{(8) more suppor?lve of teacher aufhorify,
' ?,i;(Q);°more supporfnve lneprovlding feachlng alds and maferlals,ﬁ_}

! (f@);fmore aggressive ln rcgard 1o curr!cuIUm s+udy and deveIOpmenf,f7f75’i

¥fmore encouraqlnq of*Innovafl"ns and neu Ideas.



Nilson, Byar, Shaopiro and Schcll2I

tn thelr book Socloloqy of Suoorvlslon, Wilson, Byar, ot al.

develop a new concep1 of supervision based on the rationale that
"supervlslon - by convenfional definitlon - 1s destined for extinction

because of current erroncous assumpflons about tho needs and compefence.

. (or Incompetence)of fcachers as voll as a perslsfenf underestimation

of the growing detérmination of school adminlstrators to use more
of fective moans of accelerating and supporting educatlonal growfh."22

Thelr new concept Is 'comprehenslvo planning'. Supervision is deflned

as "the art and sclence of deslgn!ng the educatlonal env!ronmem‘"?3

and an "nstitutlonal funcflon gencroted by a constellatlion of Inter-

deponden1 roles" 24

The suthors s1ress 1he Imporfance of analyztng In#er—dependenf
fbles. The supervtsor Tradlflonally has performed 8 porsonal role
sandwlched between The feacher and the admlnlsfraior. This personal
role by Its very nature, was aufhortfarlan and narro:'

The supervlsor, a+1ached dlrecfly +o fho suparin-

tendent's office, but forced Into direct contact with

teachers, find himself In & confrontation that places

him 1n an authorltarian rolo, Llacking tho deflned o
role and official sanction understood both "above" and
pelow" fhe Image he has of his own position, he falls

into glving dircet personal assistance to teachors,

especlally the beglnners, tho 1solates, the incompetents,
~.and the malcontents. ... Cmitted from serlous super-f
vlsory concern are the teachers with suffliclent Gt
+ralnlng," erience andv ocalfprosflge. TThOYThaYé§:~ gl

O
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carned a sought after, buf basrcally undesirable
‘Independence which is both autonomous and anonymous.
Tho supervisor who has bocome important o the
marginal teachar only, assumes that' where there is no
ptea for hel 51here is no apparen1 need for hts
servlces....
The suporvtsor S alfornaflve to performlng 2 personal role befwoen
teacher and adminlstrator is to "analyze the companlon roles of .
teaching and adninlstration Tn view of a posslble recons‘l‘ruc’r1on"z6
of the educatlonal environment, : B
The supervisory functlon of reconstructing teaching an& adm!n[s—'
trative roles s approprlate to the changing needs of'schOOI personnel.
5 Teachers Today, In confrasf +o 1eacher characferlsflcs of & few docades
ago, are recrulfed from al! segmen1s of soclety, are beffor cducated, more' 
'_profesotonatly oriented, and are moving Into the malnsfream of communtfy
i fo.. Toachers are asking for an Inérease In thelr profassiona{ fes-_
ponsiblIities as teachers, alteration of Job descrlpftbns, teachlng
. schedules and physlcal‘piénf'characteﬁlsflcs. School{adminlstraférs,
' '
100, "are belng drawn from a larger segment of society, making career
6holces'ear|ler and flnding more opporiunlfieé’for truly aggressive

!nfellecfual and creative rolor" and " ressures are mountin for
g

- strucfural and organizafiona! change to relleve the rosfrtcfions on

"ilndlvldual and group creaf!vify and !nlflailve" 27 The changtng noeds ;“:

3 .: of teachers and adm!nlstrafors require comprehenstve planntng.

The heir fo 1he planning functlon Iq +he superv!sor, wherever 1

£ ..,‘: .

Ei ts fou{d, becauﬁe nelther 1he adnlnlsfrafor nor?fhe +eacher has
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’

$ime to plan comprehensive schéol déslgns: The chlof tasks of tho

. supervisor as pjénncr will be the romoval of structural impediments to

teaching and learning, the clarification of purposes and tacl(ttatlion

of~declslon-maklng fo promote conf!nﬁous institutional growth.




