
AUTHOR
TITLE
POB DATE
NOTE

Schroeder, Thomas S.
Schroeder Composition Scale.
73
12p.; See related documents CS 201 320 -375

Ens PRICE BP-$0.75 HC-$1.50 PLUS POSTAGE
DESCRIPTORS *Composition (Literary); *Educational Research;

Elementary School Students; Junior High school
Students; Language Arts; *Measurement Instruments;
*Prose; Research Tools; iesource MaterialsnasympiEgs *The Research Instruments Project; TRIP

ABSTRACT
Designed to describe the writing behaviors of

elementary'and junior high school children, the Schroeder Composition
Scale is an analytic scale. For eleven of the criteria in the scale.
the scoring is simply *yes* or *no* indicating whether the writing
does or does not have the characteristic. Five other items identify
percentages of communication units with specific characteristics, and
two final items concern total word count and words per communication
unit. The agreement between two trained raters on each of the
separate items in the scale ranged from 67 percent to 100 percent.'
[This document is one of those reviewed in The Research Instruments
Project (TRIP) monograph *Measures for Research and Evaluation in the
English Language Arts* to be published by the Committee on Research

\ of the National Council of Teachers *.f English in cooperation with
the ERIC Clearinghouse on ROading and communication Skills. A TRIP
review which precedes the document lists its category (Nriting),
title, author, date, and age range (primary--junior high),'and
describes the instrument's purpose and physical characteristics.]
(3M)



6

NCTE Committee on Research
The Research Instruments Project (TRIP)

U.S, DEPARTMENT OF HEALTH,
EDUCATION E WELFARE
NATIONAL INSTITUTE OP

O
THIS DOCUMENT

DU
HAS BEEN REPRO

WM) EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGN
ATiN0 it POINTS OF VIEW Olt OPINIOINS
STATED DO NOT NECESSARILY REPAE.
SENT OFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY.

The attached document contains one of the measures reviewed
in the TRIP committee monogr4h titled!

Measures for Research and Evaluation
in the English Language Arts

TRIP is an acronym which signifies an effort to abstract
and make readily available measures for research and evalua-
tion in the English language arts. These measures relate to
language development, listening, literature, reading, standard
English as a second language or dialect, teacher competencies,
or writing. In order to make these instruments more readily
available, the ERIC Clearinghouse on Reading and Communication
Skills has supported the TRIP committee sponsored by the Committee
on Research of the National Council of Teachers of English and
has processed the material into the ERIC system. The ERIC
Clearinghouse accession numbers,that encompass most of these
documents are CS 020 3.x.o -CS20/32r.

TRIP Committee:

W.T. Fagan, Chairman
University of Alberta, Edmonton

Charles R. Cooper
State University of New York

at Buffalo

Julie M. Jensen
The University of Texas at Austin

Berard O'Donnell
(chi CS

flAy C. OTIonhel I
The UniveFsity Of' Georgia
Lion to NaltCdni tte e
;$1f

NATIONAL 000011. OP VeACHEI4 OF ENdLISH
lilt-KEA-YON ROAD
UREIAIVIC,ILLIfibli 41601



,

, _

t .

0o.tegoi7 I Writing

Titles 8ohroeaer Corap08i'tion Soale
, Authors Thomas 8. "tolir

:
Age Ranges Pr irgaryi:Juii iOrAtilith. ,

V';' be e:or,ipt tOn of thii "IttOr-Okerit,f7,-

, -

''
.. -,

, e

.:.12.gacaut:,, To, de aor).be -;the: tviitti.ng 'behav lora of:'0 er4ent
6

)(112f,t--
, ,, i s- '' ' i ; ..' ' y 7 ' L '. ' 7 j it ' ' - .'CV.Y r ' ' .7

;, , 3uraor :113,gh hia4x,er); ,

' 1 ,

1 7 a

:, e,e, - - ... ',- t".-.rt. 4-

, ' '',">% 't' i i t VI i":":i ,: ''''':: ` ..4t1 Z, ,' ,;`,..1 ,-,i.' iV, \ ''', I... .:'''' , I'. v:Lbate -.4t,.. 0on d trtkot ions ': 197 3 ,'. , _. .
7 li ' . I ' 4-' ' '4V 'I .

if i'? ' y: i 7 f i ` ' ' " 1 ' ' 4, ° '1.;"'. , ,- , ,
s t"..- 4."

. , _ *. .

if, h,':,,, $0,13 tee 1',t ii,..;it,:,?:: '..! ?;_,1-4.4 .,,,,,
la ,...

' # tO be used to de a or ibe - trip-,,okaraotev q,,),11.6cili'49.?.. th), t4:pii!?,
4-p-\:.-'..,'=;. '."'-', -'[:.',;. cti:' ''. --'1`. '.-.4

t, "..,*::'=';`,*.,--',.eciei writ )41- *of 01 ordenta0i4r) -4 ;An :0r 0 _0?hopktoh 910..,4), - ,,'.;C'!"' 4-,="'--1, Is t , , ; , _, - ,- , -, - -, s., e- .,- ,:p..: --,,,.., ,-- -,--_, 4.,kv;'..v.-:, . --, ,
L:=,: 8eleven '6i ;.te . criteria ..,t11,--1,001,1)P,

0 $ ''',f"t,, ,' 118 i-. 0 -'0t
,. -..t.,4.:1,%.I, t: ;S- 4' '''' , , ,,, . ,' '-',, . ', ..''._ ' ,-e.,,,'"Vir, : ' ....'_. :, '11/40. k '`,, ' 1- N ,, ''' , ',.' '':1? '' ''g' ' , : .1 ' k,, , .

,,,' r,,,, gi 4 ,,, ,- '4,,, `":, - , , r',",,,,, '
-4t,Ife t, writing does or -0,9013-. np...tOle.Vei-tillo'', 40 tit

..:

k'..i,_...:.,-,op # time --- eeRue-noo 0 tleee, a -06041440,g kerit,000.; -i;ty4it
%'-' '

" -- .- - .- , ' . ' - .,- : , , i * , . "1. -, ,t ..-",:- 1;',', ..". VktV0 , p),9),r 4493,-).*4e 'or `,!- ab at r,Ek4t 'gpri,litil0tiziNI i-., O

uses -irt44t$,,natiyo'' 14 Eie ;- .ueee,floetifi OK ig.: hti liteA:*-of....
- : .., ...,' 1,,,. , / . ,,, . ,,),

ori gtnal figure of dp,.- 04,...oh includes emoido, r p.er..
,

e,

.

o- na, . reaction,4
,,

"

, -0-
e- 3,

de a 5.)..i I pt tv 0 : pas a age i-- .cl, xpre gel p 1.1.urapr, ,, F9 p ,p1),)!Arv-4i.i.,0' In L; '1',:0: 13.P4",
---,,, 449

,...,_,i:, .P-,..identify the peroentt:tgoo pg. '09=1)140.0h ion units with the following
1

,- ...; , ,...., -_,: __,,,, ,/:.. ,

lAkarasptori.etiosi 4ompleterkee,i;:oapital. I,etto14 beginning, 4ortikot,,:..1--_-_,,

t'
°e,, r.5,

i. xz. l._. a l
,,. .p:

.
u.,--n;...o-,!-_t.,u,-, -.a.;

t- io'or o-
:-rd-,.-.

.

tio-r...

-
o-

I.;,.
,s,.v.ub.., Ord, . .,

,na
t,, l o .--h

,
T*.-.,.."W:' final.,EV.'6),oto4','

;
..,,,,,A,I......1,,,,....,--i, ..-,, , ,,t -, * , -,!.. -,,,...,-:.f""'' 17"e '''('!'" -,, --! :7" -.-r--, .",.!;:- : '- 7 1 '' ` . i ' '' ' ; 7" ' ' ""' .' ., ..- ,' -, , ' - . - _7 ' : - ' ' "i- 4. r.. , , , '.'",' ^ ","(1,.-e.: '''re ,:,..- t Itil word-, , count i- and Orde-:'per:i'.`,0otiviuhiotitic$4-,mh)..11 -,--.4., i g., Witt'',

... _ . _ . ,
-..,

,,-,-?....', . Al,;:'''' , L' 4, '''' ',-eightoehA..,,,,,410 , ',.?''' '' "':'' '-)--.', , r -' '''... .: ''. ,' ',-t'Z' '"-- `-1411.:'"?''; , ' "..- , ' e
'1::1:::(2'tt,'4. i- `-t ' , ",-4.,'' '4 i 4 .4 '' '''`' - ' -4i.;." '' 4 'r i, .7 ° °`-i ' . 2 k '- Jk: ' ...,,,- ,: '', 4" 1::, 4,,,",,,,," %1 '0,, - .i-=,,, -4-"- ,,,, -;"' ''' t,',,r, .' , ..._

,-s,;t416 ,.- in the 00$4', .' ''p' fs , ..:,.4 r "J. : ` t,. ''' .rf -1 -.i. ,i,?'' t, . i -, , ,,,., f _ys , 4 0%.,... ,7-_ , ,, ,,,, it' t ',''' ft i t

'

z.

-140

h O tio rt Vie ee detailed 'irket 1g- 8BY1V:
c. 4 I' -43' '` 41 `-`-..e.,trk-

` I
4,

A.'

,

`e c'41-

-11t. ; f-
.



Validity, Reliability, and Normative Data

The validity of SC$ rests on the following statement from the report:

1lAn examination of the items on the instrument will show that they deal

directly with observable writing behaviors,"

The agreement between two grained raters on each of the separate

items in SOS ranged from 67 percent to 100 percent.
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Thomas S. Schroeder. The Effects of Positive- and Corrective Written

Teacher Feedbaok on Selected Writing Behaviors of Fourth Grade Children.
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Thomas Schroeder

Schroeder Composition Scale

DATA PncoRD SHEEr

"PERMISSION TO REPRODUCE THIS WY.
RIOHTEO MATERIAL HAS BEEN GRANTED BY

Thomas Schroedm

TO ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH tHE NATIONAL IN
STITUTE OF EDUCATION. FURTHER REPRO-
DUCTION OUTSIDE THE ERIC SYSTEM RE
QUIRES PERMISSION OF THE COPYRIGHT
OWNER

Child (Yes or No)

1, Maintains simple time sequence

2. Uses a concluding sentence

3. Gives story a title

4. Expresses theme or abstract generalization

5. Uses direct discourse

6. USes imaginative ideas

7. Uses repetition to heighten effect

8. Uses original figure of speech

9. Inlcudes emotional or personal reaction

10. -,Uses descriptive passage

11. Expresses humor

(tally) (freq.) (%)

12, Communication units
(fragments)

13. Communication units with
capital letters correct

14, Communication units with
terminal punctuation correct

15.Communication units
containing coordination

16. Communication units
containing subordination

17, Hord count

18. Words per C, U.

a

a

rI



Schroeder Composition Scale

DIRECTIONS FOR COMPLETING DATA SHEEP

A, Enter child's name on data sheet.

B. FIRST READ-THROUGH: Read the entire paper. Then complete items
1-4 by marking "yes" or ''no" on the data sheet,

ITEM #1 The child maintains a time sequence in his 21211.

Example:

Yes

Once I went to a haunted
house on Halloween. A witch
and her pet goblin lived
there. She asked me to come
in and I did. She did not
give me any candy. She
wanted me to stay. I didn't
because I was scared,

No

The pony is at the farm.
The cow and the chicken
play at home, Mother pony
said the rabbit could come
along. Mother and Grandfather
are at the farm, too,

Comments:

JUDGE THE OVERALL PRESENCE OR ABSENCE OP A LOGICAL TIME SEQUENCE.
THE SENTENCES NEED NOT NECESSARILY BE IN sTRIcr CHRONOLOGICAL
ORDER, BUT A GENERAL TIME SCHEME SHOULD BE-EVIDENT TO MERIT A
YES RESPONSE,

ITEM 42 The child uses a concluding sentence or sentences to
end his story.

Example:

Yes

My two brothers and T went
fishing at Heim's lake. They
didn't Want me to come beause
they said I couldn't fish, but
Mom insisted, My brothers had
all those fancy gadgets for
catching fish, but all I had
was a pole and some worms.
While my brothers caught two
bluogills, I was catching a
dozen trout. One of my broth-
erdstarted to cast and got his
hOok hOng'ip my Other brother's
C16thes, Mearn/hile a dog was
havi_tig-a feast on'thijir bluer
gills, X-heade&-fOr'heme with

Vihen.1 get-home,-mom
-asked Wiere- my 'brothers''were:
60b-ItheYire-,fill'tie'd-upim 1
ansWered-0-

1

No .

One morning, three'fishermen
went fishing. They got in
their car and off they went
to camp. In about two hours
they were there. Mr. Peterson
took their camping equipment
out of the car. Mr. Hampton
put the canoe in the water.
In a few minutes they were
off. -Right after that three
bears 'came to the camp. They
went to-work in a hurry, eating
everything 'they-eould'find4.
In a-feWhourd guess Oho -came'?
YOU're right -- the- dampers.
They scared the bears- away,



Comments:

THE dUDGMENT IS WHETHER OR NOT THE CHILD, IN HIS FINAL STATE-
MENT OR STATEVENTS, DOES ANYTHING WHICH OBVIOUSLY IS INTENDED
TO BRING THE STORY TO A DEFINITE AND RECOSNIZABLE CONCLUSION,
OR WHICH smns TO SUMVARIZE N-011 STORY, OR TO CRYSTALIZE OR IN
SOME WAY INDICATE THE ESSIZICE OF THn STORY,

ITEM 43 The child livns his story ktitle,

Comments:

NO EXAMPLES ARE NEEDED, SIMPLY INDICATE WHETHER OR NOT A
TITLE APPEARS FOR THE CHILD'S STORY.

ITEM 44 The child exnrnssPs an abstract gmeralization-or
theme in his story,

Example:

It was then that I realized
what it means to be famous.
It means explaining to the
younger generation what you
live for. It means going
places, seeing and doing
things that you have always
dreamed of doing,

Comments:

No

If I were famous Tony
Curtis would walk me down
to his big beautiful 24
foot yacht. He would ask
me to ride on it. He
would wear a tuxedo every-
where,

DOES THE CHILD'S STORY MAKE, ANY KIND OF SIGNIFICANT POINT?
DOES IT ILLUSTRATE ANY NOTION, IDEA, CONCEPT, FEELING, OR
BEHAVIOR? DOES IT HAVE A THEME?

SECOND READ-THROUGH: Focus attention on items 5-11, Mark
"yea" or "no "' on the data sheet for eaCh.

ITEM #5 The child use direct discourse to carry the story line,

Example:

Yes

I was surprized at What I
saw. It was a rocketi I

idas-pO'shecked-I'diettilt oven
h6-arAlobi5y come out.

onow'do=you

ti hote-did you -got it?fi

-lit Mae it; Welre-IcAng
to tho-mOon."

No

The zObra told his mother
he really did notnote moan to-
got-him6olf-airty -- and



Comments:

THS QUESTION IS NOT ONE OF MECHANICAL CORRECTNESS. THE
CHILD MAY NOT mAvn USED QUOTATION MARKS AT ALL, BUT STILL,
NAY HAVE INCLUDED DIRECT DISCOURSE, LOOK FOR INSTANCES
WHERE THE STORY.CHARACTSPS ACTUALLY SPEAK,

ITEM 06 The child uses some imaginative ideas in his writing,

Example:

Y OS

Once upon a spring time
there lived a dog pilot
named Henry. Henry wanted
to fly like a bird, but he
couldn't. He went to ask
famous Mrs. Huba how to
fly, for she knew every-
thing in the world.

Comments:

3

No

Brian had a horse named
Birdie, Once when he was
riding, something hit Birdie
on the leg. Away she went
clear around the pasture.
When she came to the ditch,
Brian flew off, He almost
went into the water, but he
only got his feet wet. It was
a long time before Brian took
another ride on Birdie,

THE JUDGMENT REGARDS WHETHER OR NOT THE CHILD EMPLOYED ANY IDEAS
WHICH WERE IMAGINATIVE DEPARTURES FROM THE COMMONPLACE, OR REPRE-
SENTED ORIGINAL RESTRUCTUPING OF COMMONPLACE IDEAS. THIS DOES
NOT INCLUDE TRITE OVERSTATEMENTS, EXAGGERATIONS, AND PUNCHL/NES
WHICH ARE OBVIOUSI INSERTED FOR EFFECT. GENUINE IMAGINATION IS
THE STANDARD. BUT nx,smsn9 TO MAKE JUDGMENTS WITH REFEFENCE TO
CHILDREN, NOT ADULTS,

ITEM 07 The child uses repetition to heighten an effect,

Example:

Yes

We used a globe to see the
shape of places that were
too far away -- too far away
to ask about -- too far away
to go to.

No

We used a globe to see
'the shape of places that
were too far away to ask
about, We knew we couldn't
to'there either.

comments:

-RnpmxTx01 NAY OCCUR IN WORDS, PiiRASEr4 'OR XDEA3 IN THE STORY,'



ITEM #6 The child uses an original figure of srrlech,

Examples

Yes No

He was a gray cloud George's face was as
floating in the sky. white as a sheet,

Bread is a soft white Bread is a soft, white
,food that is fluffy as food,
llama's fur.

Comments:

THE WRITING BEHAVIOR TO BE SOUGHT IN THIS ITEM WILL CONSIST
OF COMBINATIONS 0? WORDS WHICH RESULT IN ORIGINAL SIMILES,
METAPHORS OR OTHER FIGUPATIVE EXPRESSIONS, ONLY ORIGINAL
FIGURES OF SPEECH MERIT YES RESPONSES, NOT MERE REPETITIONS
OF COMMONLY USED ONES,

ITEM #9 The child includes some emotional and/or personal
reaction to events in his story.

Yes

Re liked the smell of his
warm food and the feel of
his soft bed, His happi-
ness was complete,

Example:

Comments:

No

At last he got home, He
ate some warm food and got
into his soft bed. Socin
he was fast asleep,

DOES THE CHILD ADD TO THE NATInnivn OP HIS STORY ANYTHTVG
WE/C3 srm'as TO ItLurnwz T3 rEETAN1p, EMOTIONS, AND THINKING
OF THt STORY CHW)ACTIn8 (OR THE WRITT2) IN RELATION TO THE
STORY EVIT:NT3? (THIS WOULD LIKELY NOT INCLUDE MORE OR LESS
ROUTINE s` ATE ARE 3omv.TImn,3 INCLUDED ALMOST t7icH-
ANICALLY, BUT SAIL TO ILLUMINATE IN ANY DETAIL THE CHAPACTERIS
FEELINGS, SUCH AS "BILLY LIKED HIS DOG.")

ITEM 010 The child adds A descriptive passage_ to the action
of his story;,

Example:

--Yes

-One Stormy night when-wind
trees; a

AiOulle'StO60-on-a=2htgh:hill
4110aggeOs'*Vldir,
-60400,:bearSrand-lizakds--
-tan arOtInd-iaidoe

No

The e was a hOUSI1 on the
the'thlinclet booMed

-'40,16Y-60

-tir000 'injicWh0-h6uhei

4



Comments:

THIS GOES BEYOND SIMPLE MODIFICATION OF A FEW WORDS. DOES THE
CHILD, IN THE COURSE. OP s/8 STORY-TELLING, DEPART FPOM THE ACTION
OF THE STORY 10R Ti E PURP0S8 OF DESCRIBING A PERSON, PLACE, EVENT,
OR FEELING? IN THE EXAMPLE LABELED "YES" ABOVE, THE SENTENCE,
"A HOUSE STOOD ON A HIGH HILL AS RAGGED AS COULD B3," APPEARS
TO BE DESCRIPTION RATHER THAN ACTION, HENCE IT WOULD BE JUDGED
A "DESCRIPTIVE PASSAGE,"

ITEM #11 The child expressos humor in his composition.

Example:

Yes

We wondered where they got
all this cheese, sothey
said they got their cheese
from talking cows, which we
call yaks on earth,

"Aw-w-w, is it time to get
up already?" Laura said.
"No, Laurai but the house
is burning down and I thought
maybe we should get out
before it fell on us,"
said mother.

Comments:

No

One day there was a little
girl who was studying to
be a scientist. That day
she made a rocket ship.
She got in and took off.
When she landed on the moon
she saw little green men
walking all around. They
looked so funny that she
laughed and laughed and
laughed.

LOOK FOR THINGS WHICH ARE GENUINELY CLEVER OR FUNNY, NOT
TRITE OR OBVIOUSLY INSERTED JUST FOR EFFECT, BE CAREFUL
NOT TO GET HUNG UP ON STATEMENTS WHICH MAY APPEAR "CUTE"
TO THE ADULT READER, BUT WHICH WERE NOT NECESSARILY CON:-
STRUCTED BY THE CHILD TN THE EFFORT TO BE HUMOROUS, COMMON
FORV.S OF HUMOR MAY INCLUDE UNDERSTATEMENT, EXAGGERATION,
AND PLAYS ON WORDS,

D. THIRD READ-THROUGH: This is a sentence-by sentence analysis
which may actually require several,roadings. In this phase
of the rating, the paper is to be carefully analyzed for mechani-
cal and syntactic details. Items 12 through 16 On the data
sheet will be covered. Complete each item as discussed below_
and record responses on the data sheet

ITRM 412 CemMuniCation-Uhits Ov

Read'through:_tho..p4Or afVOitlde-it-int6-comm4iadAt.ion-uhits
by ntOang-Voi4chlinealft4htfy-bOtw60ii them 6ilAti6-palso-'1,

_ _



a. A communication unit is basically a sentence, It is,

"a kernel sentence, or unit of predication, plUs that
which is attached to, or embedded within it." Thus,
"ye ate the old sandwich," and "Molly saw Jim driving
the car down the street," are both communication units.
"The man. in the gray coat," and"Eating like a bunch of
pigs," are not.

b. Some statements, though they do not contain predication,
can be communication units, depending upon how they are
employed, For example, in "Hi. Vy name is Nancy.", the
word "Hi" is a communication unit. ":y name is Nancy."
is another communication unit.

Consider the f011owing passage:
"Who was that on the phone?"
"my dad."

In this case, "my dad." is also a communication unit,
though there is no predication. It is not a complete
kernel, but definitely carries a complete communication
load.

c. Many times children tend to connect sentences together
in long strings with the use.of coordinators, such as
and, but, and so. Although technically each individual
sentence so coordinated-could be considered one communi-
cation unit, the present instrument allows two sentences
so coordinated to represent one communication unit,
especially if the two appear connected in thought. Thus,
the marking of the following passage:

Mary saw Jean running down the street and so she
ran after her/but when she got to the corner Jean
was gone and ;dart' couldn't see anything/and it was
getting dark and Mary was scared/and she didn't
know what to do.

Having marked all thr communication units in the paper, tally
the number of units written and enter the total number in the
box at the end of the line marked "communication units." Enter
this number in the box marked "b" in items 13 through 16. Each
Written portion which remains and has not been classified as a
communication unit is to be tallied on the line marked "fragments"
and the total number of such fragments is entered in the box at
the end of that line.

ITEM 413 Capital Letters

Look at eaoh.communication unit you have marked, Does the_child
se capital letters elorrect1y.within'Tthat unit? Tf all capital
letter usage-is correct in'that-uniti-place a-taiiy -the

line, and go on to -the next -ff _thre is -any' ertor=in- the

use of -eapitait'c;iithin that -do:-not'-redora any -tally0 but



go on to chock the next unit.

Add up the total tally marks when you have been
the units. Enter the total in the "a" box.

7

ITEM 014 Terminal Punctuation

Just as with capital letters above, determine for each communi-
cation unit whether or not the child used terminal punctuation
marks correctly within that unit. If he did, make a tally mark
on the line. If not, make no mark,

Add up the total number of tally marks and enter in the box
marked "a",

ITEM 415 Coordination within the communication unit

This refers to the child's tendency to coordinate sentences
or sentence elements, usually,wbth 'land", "but", or "so".

An examPle of coordination of sentences would k04...11Jerry saw the
ice cream cone and he couldn't wait to get at it," ExamPles
of coordination of sentence elements would be "Susie and Helen
were good friends," or "George droPped his books and tore off
his coat."

Tally each communication unit which contains coordination and
enter the total in the box marked "a".

ITEM 016 Subordination within the communication unit

Subordination will be among the more difficult structures to
spot initially. In essence, subordination occurs whenever two
.distinct kernels occur in one communication unit, one being
embedded in the other rather than being joined to it by simp:ko
coordination. The embedding may be accomplished by the use of
simple includors such as "after", "althOugh", "since," etc., or
by the use of relative pronouns, such as "who", "which", "that",
"when", "where"; "whoever ", etc. Some subordination may occur
without the use of such words, however, as the the case of
"Mother said I should go."

Some examples of subordination:

He gcabbed the rock that Y wanted.

I soul not tell him; since I didn't know,

o,tAelwh'tkA left, I shut the-db6re
,

;,-Xt ibb6f4inatiOn'oceoo within -a communication' unit;,
,

k,a--tally.
rstAke 'ma-rk6 11611,



8

E. QUANTIMTIVN DATAt Complete the evaluation of the paper by
calculating items 17 and lee

ITEM 117 Word Count

Count the total number of works written in the composition
and enter the number on the line.

IT8M 0.8 words Per communication unit

Count the total number of vords aopearing in fragments and
subtract from the total word count. Divide the remaining
number of words written by the number of communication units
written (item 412) and place this number, correct to one
decimal place, on the lino,


