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- Schroeder Comnositioh Scale To ERIC AND GROANATIONS OPERATING

UNDER AGREEMENTS WITH THE NATIONAL IN-
STTUTE OF EDUCATION. FURTHER REPRO-

DATA VECORD SHEET  UEN ouTSIDE THE ERC SYSTEW Bt
‘ s
chila | (Yes or No)
1. Maintains simble time sequence
2, Uses a concluding sentence |
3. QGives story a title
4, Expresses thomé or abstract generalization
5. Uses direct discourse
6. Uses imaginative ideas
7. Uses repetition to heiqﬁten effect .
8, Uses oriqinai figure of speech
9. TInlcudes erotional §r pefsonal react.ion
lO.;Usné descriptive passaqge
11, Expresses humof
. (tally) (freq.) (3%)
12, Communication units
{fragments)
- 13, Communicatioh units with a
capital letters correct b
14, Communicatich ﬁnits withkf _ a’,
- terminal punctuation correct” o i
'15;~Cowmunication units " A
containinq coordinatlon - , T
chmunication units ;”}f ,9'f<§‘  1f~A'f!a
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Schroedey Composition Scale '

DIRECTICONS FOR CONMNPLETING DATA SHELT
Enter child'a name on data sheet,

FIRST READ-THROUGH Read the entire paper, Then COmplete itemns
1-4 by marking '"yes' or "no" on the data sheet,

The child maintains a time sequence in his story.

ITEM #1
Example:
Yes : No

Once I went to a haunted
house on Hallowsren, A witch
and her pet goblin lived
there, She asked me to come
in and I did, She did not
give me any candy, She
vanted me to stay, I didn't
because I was scared,

The pony is at the farm,

" The cow and the chicken
play at home, Mother pony
said the rabbit could come
along, NMother and Grandfather
are at the farm, too,

Comments:

JUDGE THE OVIRALL PRESENCH OR ABSENCE OF A LOGICAL TIME SEQUENCE,
THE SENTENCES REYD NOT NECESSARILY BE IN STRICI CHRONOLOGICAL
ORDER, BUT A GENERAL TIME SCHEME SHOULD BE EVIDENT TO MERIT A

YES RESPONSE,

ITEM #2 The child uses a concludinq sentence or sentences to
end his story.

Examples

,fishing at Heim's lake,

Yes

My two brothers and I went
They

didn't want me to come because

they said I couldn't fish, but
Mom insisted, My brothers had

‘all those fancy gadgets for
~catehing fish, but all I had
~ vas a pole and some worms, .

No

One morning, three fishermen
vent fishing, They got in

their car and off they went
to camp,. In about two hours

‘they werea there, Mr, Peterson T
~took their campinq oquipment~
aout of Lhe car,

~Mr, Hampton S



.

BEHAVIOR? DOES IT HAVE A THFME?

Commentsy

THE JUDGMENT IS WHETHER OR NOT THE CHILD, IN HIS FINAL STATE-
MENT OR STATEMENTS, CONS ANYTHING ¢HICH OBVIOUSLY IS INTENDED
TO BRING THZE STORY TO A DEPINITE AND RECOSNIZABLE CONCLUSION,
OR WHICH SHRVES TO SUMMARIZE THE STORY, OR TO CRYSTALIZE OR IN
SOME WAY INDYICATY TH3Z ESSUNCE OF THE STORY,

ITEM #3 The child gives his story a_ title,

Comments}
NO EXANMPLES ARE NEEDHD, SIMPLY INDICATE WHETHER OR NOT A
TITLE APPEARS FOR THE CHILD'“ STORY,

ITEM #4 The child expresses an abstract generalization cor
theme in his story.

Example:t
ves | - Ne

It was then that I realized 1f 1 weré famous Tony
what it means to be famous, © Curtis would walk me down,
It means explaining to the . to his big beautiful 24
younger generation what you foot yacht., He would ask
live for, It means going ‘me to ride on it, He
places, seeing and doing vould wear a tuxedo every-
things that you have always vhere,
dreamed of doing, '

Comments;

DOES THE CHILD'S STORY MAKE ANY KIND OF SIGNIFICANT POINT?’
DOES IT ILLUSTRATE ANY NOTION, IDEA, CONCEPT, FEELING, OR
SR

O BN

SECOND READ-THROUGH: Focus attention on items 5 11, Mark
"yes" or "no" on the data sheet for each. ; :

‘IThM #5 The chi*d uses diroof discourso to carrv tho story line, j;f?

’ Lxdmple,f   {; z,g ke




Comments

THY QUESTION IS5 NOT ONE
CHILD MAY NOT HAYVE U3EH
MAY HAVE INCLUDED DIRECT DISCOURSE
VHERE THE STORY CHARACTEP

Or‘ !AUCI‘IANICAL CORR GPN
QUOTATION MARKS AT ALL, BUT STILYL .

me
llf‘)

S,  THE

- LOOKX FOR INSTANCES

S ACPUALLY SPRAK,

in his writing.

ITEM ns The child uses some imaginativo ideag 1

}rampln:
Yeas

Once upon a spring time
there lived a dog pilot
“named Henry, Henry wanted
to fly like a bird, but he
couldn't, He went to ask
famous Mrs, Huba how to
fly, for she Knew every-
thing in the world,

Cormments:

TH®E JUDS

-

No

Brian had a horse named
Birdie,» Once when he was
riding, something hit Birdie-
on the leg, Away she went
clear around the pasture,
When she came to the ditch,
Brian flew off, He almost
went: into the water, but he.
only got his feet wet., It was
a long time before Brian took
another ride on Birdie,

MENT REGARDS WHETHER OR NOT THE CHILD EMPLOYED ANY IDEAS |

WHICH WERE IMAGINATIVE DEPARTURES FROM THE COMVFONPLACE, OR REPRE-

SENTED ORIGINAL PESTRUCTURING
NOT INCLUDZ TRITE OVERSTATEMENTS,
VIHICH ARE OBVIOUSLY INSBRTHD FOR
THE STANUDARD, BUT RIMEN
CHILDREN,

I
NOT ADULTS,

ITEM #7 The child uses repetition

OoF COVVONPLKCF IDBEAS,
FF“CT
3nr TO VAK” JUDSMENTS WITH RER

to heighten

THIS DOFS
LQATIO”*, AND PUNCHLINE

GANUINE IMAGINATION IS
BRENCE TO

an foct.‘

Example;

Yes

'to,seé;fhé
that were ‘
too far away :[;

\le used a qlobe
- shape of places
too far anay =

—

we ueged a globe to see

‘the shape of places that i

were toozfar away to- ask‘"‘ '



ITEM #8 The child uses an original figure of speech,

Examples
Yes o No
He was A gray cloud - George's face vas as
floating in the sky,. white as a sheet,
Bread is a soft white | " Bread is a soft, white
. food that is fluffy as ‘ food,
llamals fur, '
comments:s

THE WRITING BREAVIOR TO BF SOUGHT IN THIS ITHEM t/ILL CONSIST
OF CCMBINATIONS OF WOPRD3S IHICH RESULT IN ORIGINAL SIMILES,
METAPHORS OR. OTHER TIGURATIVE EXPRESSIONS, ONLY ORIGINAL
FIGURES OF SPEECH MERIT YES RESPONSES, NOT MERE REPETITICNS
OF COMMONLY USHD OR%

’

ITEM $#9 The chilad includns some emotional and/or Qgrsonal
roaction to events in his storv.

Example;
Yes ' : ‘gg ;
He 1iked the smell of his At last he got hdme.yyﬁé
warm food and the feel of ate gome warm food and got
his soft bed, His happi- : into his soft bed, Soon

ness was complete, : ‘he‘was fast asleep,

Commnnts-,

DOES THE CSILD ADD TO THE NARDATIVE OF HIS STORY ANYTHING ,
CYIRICH SNRVES TO ILLUMINATE THR FPRELINGS, EMOTIONS, AND THINKING
~ OF THE STOSY CHARACTERS (O Txv {IRITER) IN RELATION TO THE
-~ STORY BVENTS? (THIS WOULD LIRELY NOT INCLUDE MORE OR LESS
 ROUTINE STATIMENTS “MHICH AR‘ sovvvrwns INCLUDED ALMOST MUCH-
~ ANICALLY, BUT FAIL TO ILLUMINATE IN ANY DS TﬂIL THE CHA“\CTER'"
'v_sEmLINGs,;sucH AS "BILLY LIK'D HIS DOG. ")




conmentg

THIS GOLS BEYOND SIMPLE NODI“ICATION OF A FLW WORDS, DOiS THE
CHILD, IN THZ COUR3E OFf 415 STORY-TILLING, DIAPART FPOM THE ACTION
OF THE STORY FOR THE PURPOSE OF DRESCRIBING A PERSON, PLACH, REVENT,
OR FEELING? IN Ti% EXAMPLE LABELED "YES!" ABOVE, THu SENTENCE,
A HOUS! STCOD ON A HIGH HILL AS RAGGED AS COULD B3, " APPFARS
TO BE DESCRIPTION RATHFQ THAN ACILION, HENCE IT WOULD BE JUD”“D

A "DESCRIPTIVE PASSASG

ITEM #11 The child exnresses humor ig'his comrosition,

Example:
Wle wondered where thev got One day there was a little
all this cheese, so:they .girl who was studying to
sald they got their cheese be a scientist, That day
from talking cous, which we she made a rocket ship,
call yaks on earth, ~~ She got in and took off,

: t/hen she landed on the moon
"Aw-w-v;, is it time to get she saw little green men
up already?" Laura said, walking all around, They
"No, Laura, hut the house looked so funny that she
is burning down and I thought laughed and laughed and
maybe vie should get out laughed,
before it fell on us,"
saiad mothor.

comments:

LOOK FOR THINGS t/HICH ARE GENUINELY CLEVER OR “UNNY NOT
TRITE OR OBVIOU3SLY INSERTED JUST FOR EFFECT, BE CAREFUL
NOT TO GET HURG UP ON STATEMENTS W?ICH MAY APPEAR "CUTE"
TO THE ADULT READER, BUT WHICH VERE NOT NECFSSARILY COR=
STRUCTED BY TH® CHILD IN THZ RFFORT TO BE HUMOROUS CONNON
FORMS OF HUMOR MAY INCLUD” UND PSTATFMFNT, FXAGGERATION,,
- AND PLAYB ON WORDS. ‘ : : R R

1 TqI§b RE AD~THROUQH:‘ This iq a qentonc@~by sontoncg analysis  f‘A
 which may acdtually require several readings., 1In this phase ‘
~ of the rating, the. paueriis to ba carafully anglyzod<;j

al an




a., A communication unit is basically a sentence. It is,
"a kernel santence, or unit of predication, plus that
vhich is attached to, or embedded within it," fhus,
"He ate the old sandwich," and "Molly saw Jim driving
the car down the strect," are both communication units,
"pha man. in the gray coat," and"REating like a hunch of
pigs," are not, ‘

b, Some sLatements, though they do not contain prndication,
can be communication units, depending upon how they are
employed, TIor example, in "Hi, My name is NHancy,", the
word "Hi" is a comnunication unit, "My name is Nancy."
is another communication unit, o

Consider the following passages _

".Tho was that on the phone?" . .

"y dad, ™
In this case, "My dad.," is also a communication unit,
though there is no predication., It 1is not a complate o
kernel, but dpfinitoly carries a complete communication
loadqd, L

Ce Vany times children tend to connaect snntences toqether
in long strings with the use of coordinators, such as
and, but, and so, Although technically each individual G
sentence so coordinated-could ke considered one ¢communi- - . =
cation unit, the present instrument allows tvo sentences
so coordinated to represent one c¢ommunication unit, -
especially if the two appear connectod in thought.u Thus,vf.
the marking of the following passage: ‘ 5

Mary saw Jean running down the street and 86 she“
ran after her/but when she got to the corner Jean.
was gone and Mary couldn't sece anything/and it was
getting dark and Mary was scazed/and she didn't
Know what to do. ,

Having markod all the communlcation units in thp paper, tally

the number of units written and enter the total number in the

box at the end of the 1ine marked "cormunication units.' Snter

this number in the box marked "b® in items 13 ‘through 16, nach_

written portion which remains and has pot been classified asa

“communication unit is to be tallied on the line markod "fraqmentsﬂ;ﬁ
- and the total number of such fraqmonts is entered in the box‘at” e
o thé ond of that line. o L ‘ : g ppEn

1_“13 Canitai Loﬁters:'"



go on to chock tho next. unit.

Add up the total tally marks vhen you have been through all
the units, Enter the total in the "a" box, ‘

ITEM #14 Terminal Punctuation

Just as with capital letters above, determine for cach communi-.
cation unit whether or not the child used terminal punctuation
marks corractly within that unit, If he did, make a tally mark
on the line, If not, make no mark, '

Add up the total numbnr of tallv marks and enter in the box
marked "a",

ITEM %15 Coordination within the comrmmunication unit

This refers to the child's tendency to coordinate sentences
or sentence elements, usually_,with Yand", “"but", or "so",

An examble of coozdination of sentences would hes tJerry sav the
ice cream cone and he couldn't wajt to get at it," Examples

of coordination of sentence elements would be: "Susie and Holen
vere good friends," or "George dropped his books and tore of f
his coat."

Tally each communication unit which contains coordinatton and
enter the total in the box marked hat,

ITEM #16 Suboxdination wtfhin the communication uhit

Subordination will be among the more difficult structures to
spot initially, 1In essence, subordination occurs vhenever two
.distinct kernels occur in one communication unit, one ‘being
embadded in the other rather than being Joined to it by simp;
coordination, The ombnddinq may be accomplished by the use of

~ simple includers such as "after", "although", "since," etc., or. il
by the use of relative pronouno,'such as’ "who"~‘"which" ‘"that"‘~;
"when!, "where!; Ywhoever!, etc. Some suboxdination may occur L

: withuuf the use of such word howover, as the th@ casn of
1,"Mother said I qhould go." L P

 Soms examples of subordinations




 'LUAlPITnuIvr Dqu: Comnleto thn evaluation of tha papor by

.  vgaluu1at1ng items 17 and 18,

wa #17 Word Count

 ffCount tha ‘total numbor of viorks w:itton in tho comoosition;f4"'
‘*jand entnr the numbar on the 11"“‘,‘ .

f]fITFM “18 hords pmr communication unif

:Count tho total number of word* aopearinq in anqments and
subtract from the total word count, Divide the remaining

 numbor of words written by the number of communication unitsf77

f,ffwritten (Ltem #12) and place this number, correct to one
f;fdecimal blace, on the lino. f-;l‘., L




