DOCUMEBT RESUNRE

BD 091 743 CS 201 348

AUTHOR Galld, Donald R.

TITLE Poetry Methods Rating Scale.

PUB DATE 68 X

NOTE 21p.; Reprinted from “Research in the Teaching of
English," Fall 1968; See related documents CS 201
320-375

EDRS PRICE MP-$0.75 HC-$1.50 PLUS POSTAGE

DESCRIPTORS *Bducational Research; Language Arts; *Measurement

Instruments; *Poeotry; Research Tools; Resource
Baterials; Secondary Education; #*Teacher Attitudes;
Teaching Methods; *Teaching Skills

IDBNTIPIEBRS *The Research instruments Project; TRIP

ABSTRACT

Designéd to assess high schocl teacherst! attitudes
about teaching poetry, this questionnaire asked teachers to respond
to a 38-item poetry methods rating scale (PMRS) on a seven-point
"scale (froa "strongly agree! to fstrongly disagree®}. The items for
the questionnaire were derived from a study of popular ssthods texts
for teaching literature. Scores on the questionnaire were compared
with the scores originally obtained from experts in teaching Bnglish.
The Spearman-Brown split-halves reliability for 39 teachers in the
study in vhich the PMRS vwas used was .75. The test-retest reliability
coefficient was .62 for 93 other teachers on whom the gquestionnaire
was trled out. [This docuwent is one of those reviewed in The
Research Instruments Project (TRIP) monograph "Measures for Research
and Evaluation in the English Language Arts" to be published by the
Committee on Research of the Xational Council of Teachers of English
in cooperation with the ERIC Clearinghouse on Reading and
Communication Skills. A TRIP review which precedes the document lists
its category (Teacher Competency), title, author, date, and age range
(high school}, describes the instrunent's purpose and physical
characteristics.] (JN)
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Title: Yoctry Methods Raling Scale

Author: Donald R, Gallo

Description of the Instrument:

Purpose: To assess high school teachers' attitudes about teaching poetry,
T . v

Date of Construction: 1968

Physical Description: With the thirty-ejght item PMRS teachers are

asked (o respond on a seven point scale (from strongly agree, to strongly

disagrer) to statements like the following: "Before Lhe class rcads and
studics a puem, the teacher should tell the students to look or listen
for specific things." ‘he items for the questionnajrc were devived from
a study of popular methods texts for tecaching literature. 7The original
pool of items was first tried out on "experts in teaching English," and
their scorcs on cach of the retained items in the final form of the
questionnaire permit comparison of the teachers' scores with the experts’
scores,

The questionnaire can be completed in abont twenty minutes.

Validity, Reliability, and Normative Dats:

The Spearman-Brown split-halves reliability for thirty-nine
teachers in the study in which the PMRS was used was .75. The test-retest
reliability coefficient was .62 for ninety-three other teaéhefs on whom
the questionnaire was tried out. The author concludes: "The PMRS is a
reljable instrument for éssessing English teachers' opinions of methods
of teaching poetry."

Evidence for validity was sought through a number of correlations.
Positive and statistically significant ones were found between PMRS scores

and the Tecaching Situatfion Reaction 7Test, students' evaluations of their



teachers, years of teaching expericnce, and amount of poetry read and
enjoyed by students in a teacher's classes. In addition, the experts'
screening of the jtems contributes to validity. The author concludes
that while evidence of validity is not strong, some item revision and
tryouts on a larger sample will probably produce higher validity co-
efficients,

Experts' scores on the questiomnaire and their scale scores
on individual {tecms provide a kind of normative data to which teachers'
scores can be compared., 1In addition, the reported mean scores (by ycars
of tecaching experience) for the hpstatc New York tcachers in the study

provide further normative data.

Ordering Information:
EDRS
Related deccuments:

Also avaijlable in Donald R. Gallo, "Toward a More Effective

Assesswent of Poetry Teaching Methods," Research in the Teaching of Eunglish,

2 (Fall 1968), 125-141,
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Mitzel® Ryans,! Bellack,® and Flanders,® and modifications
Flanders' Scale,” have been more successtul than previous at.
tempts. Nevertheless, almost all of the major studies in the fiel
have been concerned with general teaching procedures, sueh
as maintaining order, giving information, rewarding answesg
and manipulating discussion, and with factors related 4
teaching, such as voice, appearance, personal intercsts, and
academic background. Moreover, these factors have been a
plied in the same way to teachers in divarse academic fields
Few studies have attempted to evaluate teachers in one sp.
cific field with criteria from that field.

The most recent efforts to develop instruments for assessi
teaching effectiveness have been concerned with coding and
analyzing teaching behavior as it oceurs in the classroom
But here, too, no distinction has been made in the teaching
style of Englich teachers as compared with soclal studies o
sclence teachers. Neither has a distinction been made ba-
tween the styles used for teaching poetry and those used for
teaching short fiction or writing or grammar. But analyzing
teaching behavior is only one way of evaluating teachers.

Another evaluation procedure is to assess teachers” knowt.
edge and opinions of various academic subjects. But this pur.
suit fell into neglect years age because the early studies-of
Merlam® and Jones® for example—indicated no significant re~
lationships between teachers’ knowledge of academic subjects

3D. M. Medley and H. E. Mitzel, “A technique for measuring cliss
room behavior,” Journal of Educational Psychology, 1058, 49, 86-92.

4D. G. Ryans, Characterisiics of teachers (Washington, D.C.: Amesr
can Council on Education, 1960).

3A. A. Bellack, J. R. Davitz, and others, The language of the clame-
room (New York: Institute of Psychological Research, Teachers College.
Columbia University, 1863). ‘

¢ N. A. Flanders, Teacher influence, pupil attitudes, and achiecement
sludies In interaction analysts (Office of Education Cooperative Re-
search Project No, 379, Washington, D.C.: U.S. Department of Health
Fducstion, and Welfare, 1960). ‘

TSee E. J. Amidon and J. B. Heagh (eds.), Interaction analyre
theory, rescarch, and opplication (Feading, Mass.: Addison-Weley.
1967).

8. L. Merlam, Normal school education and efficiency in teaching
(Contributions to Education, No. 1. New York: Bureau of Publications.
Teachers College, Columbia Univei,, 1606). .

9R. D. Jones, “The prediction of teaching effictency from objective
messures,” Journul of Experimental Education, 1946, 15, 85-100.
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and varlous measures of teaching success. However, it {s quite
possible that those measures of subject matter knowledgo were
too general to reveal any significant relationships with teach-
ing efficlency. Moreover, knowledge of the subfect matter of
English Is quite different from knowledge of methods of teach-
ing that subject matter. ,

Although the sccondary school English methods texts are
filled with recommendations for teaching various aspects of
the subject, no one has studied statistically the quality of the
teacher who uses the recommended methods and the teacher
who does not. Tovatt and others at Ball State University pro-
duced a list of 30 statements of methods of teaching English'®
that was backed by a “rationale” of quoted theory and re-
search.)! But their list is very broad and has been recom-
mended as a sclf-rating device rather than as a validated in-
strument for evaluating English teaching.

Based on the premise that knowledge of English teaching
methods is a key element in teaching success, the author at-
tempted to construct an instrument for assessing .English
teachers” knowledge of poetry teaching methads. But knowl-
edge of methods is difficult to define and consequently to
measure, Constructing a test to measure knowledge of English
teaching methods is further complicated by the lack of con-
clusive research as to what methods are best for teaching
what content at what stages of development. Therefore, the
instrument was constructed to measure teachers’ opinions of
certain methods of one aspect of English—teaching poetry. In
addition to limiting the scope of the instrument to methods of
teaching poetry, it was limited still further for control pur-
poses to teaching poetry to tenth grade students of average
ability.

The opinions of the teachers under examination were as-
sumed to represent “professional” opinions in the sense that
they were based on facts and teaching expe.iences and were
not merely unfounded, unverifiable opinions. It was also
necessary to assume that the opinions teachers expressed on
the instrument were their honest opinions, though they might

10 A, L. Tovatt and others, “A sampler of practices In teaching fjunior
and senfor bigh school English” (Champalgr, IlL.: NCTE, 1865).

A, L. Tovatt and others, “Rationale for a sampler of practices in
teaching junfor and senior high scheol English” (Champalgn, Il.:
NCTE, 1965).
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possibly have been what the teachers thought the investigat.,
expected them to say. But this is an unfortunate limitation of
almost all written responses.

As a single instrument, the valldity is dependent v
teachers’ opinions of poctry teachirg methods. But those opin-
fons also operate in teaching behavior. In turn, that teachin
behavior §s relatable to other measures. It is relatable to nog.
substantive, school-oriented measures~identified by the
Minnesota Teacher Attitude Inventory!? and the Teaching |
Situation Reaction Test!*-and to non-substantive, non-schoef.
orlented measures, identified by the Rokeach Dogmatism
Scale. Construct validity of the poetry scale was investigated
by means of these three instruments. Criterion validily was
investigated through measures of teaching content: poetry
lessons taught by teachers, a poetry test taken by students
and an evaluation of the teachers made by the students, The
reliability of the instrument was established by a test-retest
procedure.

Thus, a study was designed to construct an instrument-
called the Poetry Methods Rating Scale (PMRS)}—for assiss-
ing teachers’ opinfons of methods of teaching poetry to tenth
grade average ability students and to validate it by dejerain-
ing the relationship between scores on the instrument and
teachers’ attitudes, personality, performance, and success in
the classroom. ‘

On the basis of what the Poetry Methods Rating Scale was
expected to measure, the following hypotheses were formed

H, The PMRS will be positively correlated with the MTAL

H; The PMRS will be positively coirelated with the TSRT

Hs The PMRS will be positively correlated with the refa
tive openness of belief-disbelief systems as measured by the
Dogmatism Scale. .

H¢ The PMRS will be positively correlated with teachen
scores for teaching three poems.

Hs The PMRS will be positively correlated with students
scores on a test of three poems. :

1V, W. Cook, C. H. Leeds, and R. Callis, Minnesota Teocher Atk -
tude Inventory (New York: The Psychological Corporation, 1951)..

18], K, Duncan and ], B. Hough, “Technical review of the Teachitq
Situation Reaction Test” (Unpublished mimeographed manuscrifi, Ohw

. State Unjversity, September, 1068).

WM, Rokeach, The open and closed mind (New York: Baslc Boskt
1660). . R _
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Hy The PMRS will be positively correlated with students’
evaluations of their teachers.

‘Hy The PMRS will be positively correlated with a retest on
the same instrument when no poetry teaching has intervened.

H, The PMRS will be positively correlated with a retest on
the same instrument after three poems have been taught. -

The auvthor constructed a 7-category equal-appearing inter-
val scale consisting of 62 statements about methods of teach-
ing poetry. For example: “When a new poem is introduced,
the teacher should first read it aloud to the class.” Or “A good
way to begin the study of poetry in tenth grade Is by defin-
ing the word poetry.” {*ems were written on the basis of
recent research and theory reported in the journals and meth-
ods texts, especially the most recent texts written by Hook,
Loban, Ryan and Squire, Fowler, Burton, Dunning, and
Sweetkind.

The directions ask teachers to react to each statement on
the instrument as it would apply to a tenth grade class of
average ability students (i.e., neither the very bright nor the
very dull). Using their apinions of what are good and poor
methods of teaching poetry, teachers are to indicate how
strongly they agree or disagree with each statement in terms
of seven categories from Strongly Agree through Neutral to
Strongly Disagree. ‘

The 62-item instrument was sent to 45 experts in teaching
English—including writers of methods texts, members of the
NCTE Poetry Committee, and other selected English edu-
cators. Those experts were fisked to respond to each item in
terms of agreement or disagreement on the 7-point scale.
From the responses of the 32 experts who returned the scale,
Q-scores and scale-scores were computed for each item ac-
cording to formulas described by Edwards in Techniques of
Attitude Scale Construction,’® which was based largely upon
the 1020 work of Thurstone and Chave,!® ;

Q-or interquartile range—is a measure of dispersion of the
ratings of the middle 50% of the judges. In another sense, Q

‘“.‘v.., L. Edwards, Tecbﬂ@ua of aititude scale conttruction (New
York: Appleton-Century-Crofts, 1857), pp. 83-119, 149-171.
1L, L. Thurstonie and E. ], Chave, The measurement of attiiude: o

5 psychophysicel methed and some experimeénts with a scale for measuring
- attltuds towar
Press 1020),

werds the church (Chlcago: The University of Chicago
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is a measure of the ambiguity of an item. The smaller the Q.
score, the less ambiguous a statement is and the better the
reliability is among the judges, Items on which the Q-seorc
was 2.00 or greater were eliminated from the final form of
the Poetry Methods Rating Scale, leaving 38 items.’? The yse
of 2.00 as a cut-off point limited the dispersion of the midd]e
50% of the ratings and created a conservative but probably
more reliable scale. '

The scale-score of each item is the median score of the ex.
perts’ ratings. Rounded to the nearest whole number, each
scale-score becomes the “right” answer for the item. A teach.
er's score for an item on the final scale is computed by sub-
tracting one point for each deviation on either side of the
correct category. A teacher's opinion is therefore evaluated in
terms of its deviation from the average opinion of a group of
32 experts. The Spearman-Brown split-halves (odd-even) re-
liability of the experts” scores was .772. The mean scale-value
was 4.09; the mean Q-value was 1.54, with a mean Q of 1.55
for the odd numbers and 1.52 for the even numbers. These
scores indicate a relatively good balance of both scale-scores
and Q-scores. Half the mean Q-values of all judgments pro-
vides an indication of how reliable the scale-values are; that
value was .77 for this scale. _

A total of 39 tenth grade English teachers of average ability
students were tested from 14 schools in 11 districts in Central
New York State, Of the 12 males and 27 females in the study,
24 had a bachelor’s degree and 15 had a master’s degree or
its equivalent. Teaching experience ranged from no previous
experience to 35 years, with a mean of 5.18 years. The distri-
bution is shown in Table 1, The number of teachers from urban

Table 1
Teaching Experience ‘

Years N Years N

0 7 5 0

1 ;] 6-10 6

2 5 11-18 0

3 6 16-35 4

4 1

J——

1The final form of the PMRS fs reproduced at the end of this -
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schools was 16, with 15 from suburban and 8 from rural
schools.

Only one average abihty tenth grade class frorn each teacher
was Involved in the study, making a total of 851 students.
Average ability classes were defined as neither the very
bright nor the very dull, having a mean 1Q of between 100
and 110,

Three instruments were used in the study: the Minaesota
Teacher Attitude Inventory (MTAI), which measures a
teachor’s ability to maintain harmonious relationships- in the
classroom and {s a :eliable predictor of teaching success in
the realm of human relations; the Teaching Situation Reaction
Test (TSRT), a relatively new test which measures factors
indirectly related to general teaching performance by evaluat-
ing teachers’ reactions to varfous teaching situations which the
test poses; and the Rokeach Dogmatism Scale, which measures
the relative openness or closedness of a person’s belief-dis-
belief systems, The investigator anticipated that the factors
these tests measure might be related to the factors measured
by the Poetry Methods Rating Scale.

Each of the 39 teachers who had agreed to participate in the
study was tested on the PMRS, MTAI, TSRT, and D-scale.
The teachers also filled out an information sheet that asked
for degrees held, years of teaching experience, major subject
in college, and whether they had taken a methods course, done
student teaching, etc.

On the basis of their scores on the Poetry Scale, the teachers
were divided into two groups: those above the median and

“those below. Thirteen teachers from the high-scoring group
~were randomly selected along with 12 from the low-scoring

group. Those 25 teuchers were asked to teach three short
poems to one of their tenth grade average ability classes at
their convenience sometime during a four-week perlod desig-
nated by the Investigator. They were instructed to teach the
poems in any order and in any way they chose, providing
they taught the poems with an aim to increasing the students’.
understanding and appreciation of poetry generally and of
those poems In particular, The poems were “Sonfc Boom” by

~ John Updike, “A Coney Island Life” by James L. Weil-both
* contemporary poets—and “God’s Grandewr” by Gerard Manley

Hopkins. Only 21 teachers completed this part of the study,
Each teacher was asked to tape "ecord hls lessons on eachf_ o
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of the three poems. The taped lessons were then evaluated 1,

- the investigator and two othexs expésienced in tho evaluation

. of English teachers. Each lesson was given a general evalu,.
a tion by cach evaluator. However, although this was a general
evaluation, it was not based merely on a general impression

or “feeling” about the lesson. Each lesson was examined in
“torms of the teacher’s general organization, introduction, in.
terpretation of meaning, discussion of form, examination «f

* language, and use of related activitics. Each lesson received
a rating of from 1 (for poor) to & (for excellent) from each
rater. Each teacher's total score was the sum of the scores of
the individual lessons from each of the three evaluators, al.
lowing for a total perfect score of 45. Inter-rater reliability co.
efficients ranged from .50 to .85 with an average of .72,

. In order to assess the achlevement of the students, cach
teacher administered a multiple-choice test after teaching the
three poems. The test, constructed by the investigator, cov.
ered the most significant elements of meaning, form, language,
and style of each of the three poems and was designed 1o
measure the kinds of things an excellent teacher would be ex. -

~ pected to teach, The teachers did not have .access to the
_poetry test until they finished teaching thepoems. <~
" As a measure of the poetry test’s ability to assess the effect
_ - of teaching the three poems, the same poems and test were
- given to one tenth grade average ability class of ‘each of the 14
‘contro) teachers who did not teach the poems, Those students

~ were instructed to read the poems and take the test, In both
the experlmental and control groups, the students could refer

tothe poems as they took thetest,

~As & final step in evaluating the effectiveness of the teach-
ers,.each student in the experimental group was asked~in a_
short questionnaire—anonymously to evaluate his teacher. The
questionnaire consisted of elght questions about the qualily
of the teacher’s poetry teaching as well as the student’s own, .

_enjoyment and learning related to. the threo poems. This
questionnaire was administered personally by the investigator -

~at the end of the class peried in which the students had taken -

“the poetry test, The maln question used to evaluate the teach- .

“ers was “In comparison with all other English teachers, how

~ would you rate your English teacher as @ teacher of poetry’ -
_a superior, b. average, ¢. below average.” Each response was
~ soored from 8 (for superior) to 1 (for below average). A"
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median score was computed for each class’ eve,luatiom then

‘multiplied by 100 to eliminate decimals. -

“ After each teacher completed his teaching, he was asked to
take the Poetiy Methods Rating Scale a second time, The

‘control teachers wero retested as well. In addition, 93 sec:
‘ondary English teachers from most of the schools participat-
ing in the study were given the PMRS as a test and retest

after an Interval of three to four weeks, o o
~ The scores of the 39 teachers in the study ranged from 200
to 241 on the PMRS, with a mean of 221,795 and a standard-

~ doviation of 10024, The Spearman-Brown split-halves relia-

bility of their scores was .749. The scores of the 93'teachers

~ used to establish reliability ranged from 190 to 242 with a
mean of 222.118 and a standard deviation of 9.342. =

An informal {tem analysis indicated that 8 items dis-

eriminated poorly, 168 discriminated adequately, and ‘14 dis- -
. criminated extremely well, - ORI T

‘Because the study was concerned witl_i g‘i{ew instrument,
a relatively small sample, and a procedure that involved un- -

" accountable varfables of teacher personality and experience,

_ the investigator choss ,10 as an acceptable level of signifi-

* . eance with a two-tailed test of hypotheses. This cholce, instead .

 rectionality whe
~ atahigherlevel.

- Ju testing the cons

of the conventional .05 or .01 levels, would then indicate di-

uet validity of the PMRS, no signifi-

cant correlation was found between the PMRS and the MTAL

. (.067) nor between the PMRS and the Dogmatism Scalo

. (.092). A significant (.05 level) Pearson product-moment |

. corelation coofficlent of 367 resulted between PMRS and
" TSRT scores. The PMRS therefore doés not measure teaching -

 attitudes or open-mindedness, but it does measure some fac-

- tors indirectly related to general teaching performance, -

" Fests of the threo hypotheses desiged to establish criterion

- validity were refected, However, a t-test of the difference be-

- tween means resulted in a significar
" in students’ evaluations of teachers,

. nifteant differences in teachers’ scores for teaching or In stu- . -
- denty’ poetry test scores, the teachers scorin

where the data were not convincingly significant o

(10 lovel).
~ In stu valuations of teachers ng teachers scoring ~ -
above the mean on the PMRS, Although there were no sig-

g above the mean
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Table 2
Criterion Validity
- Mean Scores
Varlable Above M. Below M, v =
Teaching Scores 22,53 ; 20,22 01
Poetry Test 2044 19.93 1%
Pupil Evaluation _ 245.92 . 225.50 _ Al

A 1ultiple regression correlation cocfficient of 687 resultad
from a combination of the PMRS, TSRT, MTAL, teaching
score, and students’ evaluation. An analysis of variance onthat -
data resulted in a F of 3.211, significant at the .03 level,

No significant differences were found in PMRS scorcs ae.

~ cording to sex, degreos held, type of schoo), or varfous educa-

tional varlables: whether or not teachers had been English
majors In college, had taken a course in English methods, or
had done student teaching. However, teachers with a master's
degree were twice as likely to score above the mean, and rdsal
teachers were more likely to be below the mean on the PMRS
The most interesting differences in mean scores on the
PMRS occurred on the basis of amount of teaching etpah'
ence, Table 3 indicates that the highest mean score was ob-
talned by teachers with from six to ten years of experience. A -
close second was teachers with no previous experlence. The. .
group scoring lowest had from 19 .to 35 years of expericrce.
The second lowest-scoring group had one year of experience.. -
Teachers with from two to four years of experlence were qtor

Table 3 :
Teachlng Experlence
Mean Scores
 No.ofyeas* N M. s
T T ,
1 8- 217833
2 5 991.600
3 6 . 920000 B
o4 5 9v2400
C N 6-10 "e G 227333 S

‘Not oounung the present yea.r.
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near the mean. The two ! ~h-scoring groups differ signiffcant-
ly from tho two low-scc w1 groups at the .10 level.

The trend favoring - ‘gh-scoring teachers is seen in the re-
actions of students on the evaluation questionnaire, Students
in classes of teachers who scored above the mean on the PMRS
did not differ significantly from students in classes of teachers
below the mean, not in thetr liking for pooetry in general, or in
thelr preference for any one of the three poems, or in their
belief that they learned more about poetry from studying
those poems. However, the students of the high-scoring teach-
ers had read more poetry in class during the year, enjoyed
studying the three poems more, and rated thelr teachers sig-
niffcantly higher than students of teachers scoring below the
meanon the PMRS. o . -

The test-retest reliability coefficlent was 624 for teachers
who taught the poems, .697 for the control teachers who did
not teach, and .624 for the 93 other teachers. ’

One possible reason for the low correlation between the
PMRS and teachers’ scores for teaching the poems is the great
varlance among the teachers, especially the high-scoring teach-

~ ers. Moreover, the three evaluators concluded that most of the

poetry teaching was not very effective, even from the teachers -
scoring high on the other variables in the study. On the basis
of the criteria of excellent teaching agreed upon by the three

‘evaluators, much of the teaching was below average. In fact,

 the average score was only 214 out of a possible 45 poiuts, or
~ only 24 points per poem. On the 5-point scale used, no evalu--

“ator gave & 5, and there were few 4s, Most of the teachers

lectured most of the time, elicited few student comments,

- progressed lifie-by-line through the poems without starting

- In light of the relatively poor teaching, it is no surprise -

with general impressions and then discussing the elements of -

the poems which led to those impressions, and made little
effort to teach the skills of poetry reading or interpretation.'s

~ that the correlation between teaching 'scores and -students’

poetry test scores was only .157. The poetry test had been de-
signed to evaluate clements of poetry that an excellent teacher

would have focused on, but no teacher met the three evalua-

- tors" criterla for excellent teaching. Students who scored high

T Editor's poter Perhaps the fact that thelr lessons wers being tape.

© . 1ecorded led some teachers to sdopt mote routine methods than they
. wullyemploy.
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on the test seemed to do so on their owyn ability, because
had little stimulation or direction from their teachers.

What s surprising is that the correlation betwean teachers
scores on the PMRS and their scores for teaching the poems
was only 301, ‘There is clearly a trend here'as well as in much
of the data in favor of the teachers scoring high on the PMRS,
but it is quite obvious that what teachers know and believe.
—or at least say they know and believe—about methods of
teaching poetry does not always result in related behaviors in
thelr classes. For example, item #7 on the PMRS sates
“Students should be urged to defend their interpretations of
poems by quoting passages from the poems.” The \
strongly agree with that statement, Eight of the 21 teachers -
who taught the poems agree with it and 9 strongly agrec. Thus,
17 of the 21 teachers agree that students should defeud thelr
interpretations of poems; yet the taped lessons revealed very

~ few instances of students supporting their. interpretations

Therefore, although this study presents evidence to support:
the contention that . teachers’ knowledge and beliefs about
methods of teaching poetry have a direct bearing on how they
teach, there is not a one-to-one relationship by any means. In
some Instances, as in the example noted above, there seems
to be almost no relationship whatever, although every one of

the four teachers who disagreed with statement 37 sooved -

below the mean on the PMRS. Nevertheless, when [ndivkieal
ftems are combined.into a rather comprehensive Instrument.

as they are in the Poetry Seale, there is evidence of a rels.

tionship between teachers' opinfons and other measures of

 their efficiency in the classroom. -

Tn spite of the relatively low correlatiohs between the PMRS
and the independent variables used In this study, when certain
of those instruments and procedures are combined they yield -

" a relatively high multiple correlation, The highest correlation .

resulted from a combination of the PMRS, TSRT, MTAL
teaching score, and students” evaluation. This indicates that
the combination of those five varlables produces a more vald
profile of English teachers than any one of them docs indi-

vidually, Moreover, ft suggests that, when coupled with esr-
tain of tho independent variables used fn this study, the PMAS.
s a more puwerful instrumen
' 'The primery fmplication of this resea
- sible to consiruct a valid and reliable.

t than it appears to be alone. -
rch fs that it Is pos-
trument to measwe.
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teachers’ opinions of methods of teaching poetry, and prob-
ably to expand this kind of scale to measure opinions of rcth-
ods of teaching other aspects of English. This scale clearly

‘measures different aspects of teaching effectiveness than do

the TSRT and the MTAL It is also suspected that it measures
aspects of teaching that differ considerably from those aspects
measured by interaction analysis-type scales, though a separate
study will have to be carried out to test this belief.
Associated very closely with the development of the PMRS
were the ratings made by the groups of experts in English
education. As previously noted, it is difficult to” measure
teachers’ knowledge of methods because there is a lack of spe-
cific research and agreed-upon theory on which to base such
a scale. The development of the PMRS has provided a list of
concrete statements about methods of teaching poetry with a
corresponding list of expert opinions about those methods..

 *Fhis study has shown, for example, that most experts strongly

disagree with the statement: “The study of metrics should be.
one of the first steps in approaching poetry in tenth grade,”
although two of the 32 experts surveyed agreo with that, At
the same time, by examining those items with a Q-value in
excess of 199 on the preliminary form of the PMRS, it is

possible to see which methods experts did not agree on. For

example, the statement “Groups of students should be allowed

to discuss different elements of the poem in differentiated

~groups in the same classroom at the same ‘time” brought a

wide variety of responses from the experts. One would expect -
from the number and tone of recent articles on the values of

grouping, that most of the experts would have agreed to that
 statement. Instead, 18 agreed, 6 were neutral, and 7 dis-
 agreed. The same was true of experts’ opinions regarding the

value of pre-teaching vocabulary: “Before introducing a new

~ poera, the teacher should teach a few of the important vo-

.

ONCLUSIONS

cabulary words the students will encounter.” In any case, the

* PMRS has provided a compilation of experts opinfons about

specific methods of teaching poetry.

The results indicate that=in light of the limitations #nd con;

ditlons set forth In this pilot study~the Poetry Methods Rating

Scale s a reliable instrument for assessing English teachers’

‘" opinions of methods of teaching pog;ty'.'The‘validi‘t*y.»how-,

ever, Is tenuous. The ratings of the experts on the PMRS are

 certalnly valid. There is an acceptable correlation between the



138 RESEARCIL IN THE TFEACIHING OF ENGLISH

-

PMRS and the TSRT. There are significant relationships v

. tween the PMBS and students’ evaluations of their teachor
years of teaching experience of teachers, and amount of poctry

.xead £nd 2ijoyed by students, However, & number of othey
key variables—ospecially poetry teaching scores and poctn
test scores—were not signifcantly correlated with the P\
Nevertheless, the data show consistent trends In many cases
to support the contention that, with certaln modifications in
the scale as well as the research procedures, signiffcant corre.
lations may result in future validity studies.

Thero is, then, a need for much improvement before the
Poetry Methods Rating Scale can be used with confidence to
assess English teachers’ opinfons of poetry teaching methads.
The item analysis indicates the need to eliminate or revise
8 of the 38 items, In addition, there Is reason to suspect
that a larger sample will lead to more significant ¢ values since -

~«su yrrumy of this differences between means of teachers scoring
abave the mean and those scoring below the mean on the:
PMRS were not significant but favor the high-scoring teachers.

::3he Tevision of selected items and the use of a larger sample
- oyeay well-produco higher validity coefficients, o

Poetry Methods Rating Scale ;
_ On the following pages are some statements about methods for :
teaching pootry, React to each statement as it would apply to a -
tenth grade class of average ability studeats (l.e. they are neither
the very bright nor the very dull), Using your opinfons of what
are good and poor methods for teaching poetry, mark on the
 separate answer sheet how strongly you agres or disagres with each -
statement in terms of the following seven categorles: '
- Strongly agree S S R
Agree, with some exceptions IR
Neutral—-sometimes agree, sometimes disagree
Dlsagree, with some exceptions
- Disagree. ' ‘ :
. Swonglydissgree
" For example, how strongly do you agree or disagree with the -
Cfollowing method? - T
" “A good way to begin the study of poetry in tenth grade fa by
. defining the word poetry”. T Tl
" 1f you agrée t that statement without exception, you would male.

ERJC - theek on the ansver sheet [n the column marked Strong’y
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‘Agree. 1f you disagree with it but might agreo fn tome cases,
check the column marked Disagree, with some exceplions.
Proceed through the ftems in order, marking only one cholce for
each statement. Do not omit any items, -
[Editor’s note: The median score of the experts’ rating is given n
brackets after each ftem below, though, of course, that did not
appear on the form of the PMRS administered to the teacher.) -
1. The teacher should lead the students from the simple to the
complex in a poem-starting with the who, what, when,
where and progressing to the symbolic, [5.33—Agree,with
exceptions) ‘
2. The teacher should ask the students to Identify ths form and
mechanics (meter, rhyme, figures of speech, etc.) in each
- poem. [1,93--Disagree] - ' '
3. Poem studied in tenth grade should be chosen for their appeal
to the senses and emotions of the students. (4.84—Agree,
with exceptions) _ '
4. Poetry in tenth grade should be studied as a unit by itself.
{3.87~Neutral] o ’ ‘
5. The teacher should use recordings of poems to help tenth
grade students. appre date the sounds of poems. (6.11—
o Agree} o
6. The main interpretation of a poem should be based on the
- poem itself. {6.70-Strongly agree] .
7. Students should be urged to defend thefr interpretations -of
poems by quoting pessages from the poems, [6.50—Strongly
agree ‘ ‘ ~

8. Teri%;: grade students should first understand the literal mean-
1ing before discussing the symbolic meaning of a poem, [6.24
9.-Each gt:aacher should decide which poems will be read and
~ studied in his class. [4.88—Agree, with exceptions] '
10, Tenth grade students should be asked to define and . {dentify
various verse forms: quatrains, herole couplets, blank verse,
Shakespearean and Petrarchan sonnets, ete. [2.60~Disagree, -
_withexceptions) . P
- 11 The teacher should require the students to write a prose para- :
phrase (although not from memory) of each poem studied -
. Inclass. [1.79-Disagree) - B
12. Before the class reads and studies a poem, the teacher should
. - tell the students to look or listen for specific things.. (4.2~
L Newwal) T TR
-+ 13, The teacher. of poetry.should read widely in the fields of
. poetry and Mterary eriticsm, (8.74-Strongly dgres)
14. 'The study of every poem should culminate In'a statement of its
O message, (168-Disagree)




.81, In addition to other work with sentence

o eeplions])

140 RESEARCH IN THE TEACHING OF ENGLISH

-

'15. After a poem has been thoroughly discussed in class, the tea3,

~ er should summarize the main points. [3.99-Neutral)
16. Poetry should be studied primarily because of its importance 1y
aliterary gente. [1.71-Disagree) :
17. When poetry is studied in tenth grade, students should be 4
signed about four to six new poems to read for homework
each night. [1.65-Disagree) , : ,
18. The poems used in class should appeal to the immediate newly
and fnterests of the students. (4.71—Agree, with exceplion:)
19. Each student should be required to recite & poem in front of
class. [1.29-Strongly disagree)

90, Toples for writing during & poetry unit should be related to e

subjects of the poems belng read and. discussed in clin ,‘
[4.47-Neutrd]) R : e
21. The mechanics of poetry should be studied to see where ard ’
how they contribute to the meaning of particulat pocmi
(5.69-Agyee] L S
29. Students should give the one correct interpretation of cach
~ poern in order 10 receive full eredit for thelr answers o tess.
[1.26-Strongly disagree] - - B :
23, Important facts of a poet's life and times should be fntroduced
only when they have some relevance to a particular pocm
- being studied. [6.06-Agree} . = . R
24. A good way to begin the study of poetry in tenth grade is by
~ reading a few short, humorous poems. [4.62~Agreewith e

" 25, It is better to examine only a couple of;p'm;fm étgse detal-

than to examine a greater number of poems “adequately.

(3.76-Neutral] - ,

2 When poetry {s studled in ter;th,’ grayde,r th‘e:x'néchanlcis "(‘mcln‘.,

rhyme, figures of speech, eto.) should receive as much o

even more attention than the meantng of indjvidual poems
{1.50-Disagree) SR RAANEREL R

28, Students should be given the opportunity to participate 3
. choral readings. [5.84—Agree] - RAEERIE AN

27, Pleasure shoul preceds analysis of poems. [5.96-Agree] ° :

90, As part of the study of language n tenth grade, such thing »

word meanings, denotations and connotations, word histones.”
and word order should be examined In poems. [4.08-Agree:
- with exceptions) PRI S A

" tenth grade currleutum. [1.86~Disagree]

30, Thero s little time for modem fqlls’gqns‘s"and' ballads in the

add o paltemns, students
" should study these patterns as part of a poetry unit by et

. emining th’ word order In poems, [505" Agfeen‘“‘h A
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32. Students should be given the freedom to read only those poems
or types of poems they want to read. (2.38~Disagreo)

33, The study of metrics should be one of the first steps in ap-
proaching poetry in tenth grade. [1.22—Strongly disagreo]

34. Students should bo asked to try their hand at haiku as an
early step in writing poetry in tenth grade, [4.54—Agree,
with exceptions] - . :

33. Poetry should be studied primarily for fts vivid recreation of
“human experience. [6.36—Agree)

38. One of the main goals of poetry study should be for the stu-
dents to leam the facts about the life and times of the
poets, such as important dates and main events. [1.35—
Strongly disagree) ’

37, Students in tenth grade should be asked to read a favorite
poem to the class, but only after individual preparation for
oral reading: [5.14—-Agree, with exceptions) '

38. With complicated poems, moro than one interpretation should
be allowed. [6.40~Agree) ' ;




