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Title: Topical Analysis of the Content of Literature Discussions
’Author: Ernest R. Wall

4&:$Range: Junior High, Senior High, Post Secondary

Description of the Instrument:

Purposet To describe and categorize the topics in a classroom or
small-group discussion of literature.

Date of Construction: 1974

Physical Description: The TACL is a content analysis scheme. After
segmenting into "statements' (orthographic sentences) the typed transcript
of the audio-recorded discussion, the researcher then categorizea each state-
ment. Reporting can be simply percentages of statements in each of the
categories of the scheme. The four categories of TACL are position, nature,
stance, and subject; and under these categories are seventeen subcategories.
The table below outlines the scheme.

-

Elements of a Classroom Transcription
of a Lesson in Literature

TD - Total Discourse
UT - Utterance

ST ~ Statement

EP -~ Episode

Categories and Subcategories of the TACT Instrument

EX -~ Extrinsic
POS -~ Position IN - Intrinsic

PRO -~ Procedural

EXT - Extraneous
NAT - Nature INT -~ Interpretive
PARA - Paraphrasable

SEL - Selection
AUT - Author

STA -~ Stance ART - Artist
REA - Real

Lit - Literary
Nor - Normative
PSY - Psychological
SUB - Subject SOC =~ Sociocultural
HIS - Historical
BIO - Biographical
PHIL - Philosophical

Miscellaneous
T ~ Teacher

S =~ Student
Q UNC -~ Unclassifiable




Validity, Reliability, and Normative Data:

An unusually high interrater reliability of .93 was achieved
between the author and an assisq;ug he trained. In the complete
report where TACL appears, data are reported on topics in a discussion

of Steinbeck's story "Flight" in four small groups. However, these
data could not be considered '"normative' in the traditional sense.
Ordering information:

EDRS
Related documents:

Ernest R, Wall, The Development and Application of an Instruﬁént
for the substantive Analysis of Literature Teaching in the Secondary

School, unpublished doctoral dissertation, University of Toronto, 1974,
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This section discusses the categorles and subcategories of
the TACL Instrument, devaloped for the ldentiflcation and class!flca-
tion of literary and non-literary toplcs which ensue during a dis-
cusslon of a speclfic titerary work In a secondary school classroom,
The TACL Instrument has been developed by studylng a variety of posi-
tions about the purposes and procedures of |iterature study at the
secondary schoo! level (Chapter 2), by reviewing existing Instruments
for analyzlng classroom Interaction which contain categories relevant
tc *he content of classroom discourse (Chapter 3), by reviewing instru-
ments for analyzing an individual's oral or written responss to a
|iterary work (Chapter 3), and by conducting Initial studies of tran-
scriptions with several classroom discussions of John Stelnbeck's short
story "Fiight" (Chapter 4). |

The description of the TACL Instrument Inc|udes three separafa
Issues. Flrst, 1t considers the transcription of the classroom dis-
cusslon and ldentifles and detines the various units of discourse In
the written transcription which are submitted to analysis, Second,
it discusses the derlva}lon of the categories and subcategories of
the TACL Instrument. Third, it consliders the TACL Instrunent and
identifles and defines the varlous categories and subcategories that
form its several divisions. Examples of the units of discourse and
of the categories and subcategories that constitute fhe TACL lnstru-
ment are Included in appropriate pisces,

The Units of Discourse of 3 Transcrlptlon o
~of 2 Lesson in L]terature

Smith and Maux in thelr studles of the foglc and sfrateglas ' s

of tesching refer to s transcrlpflon of a qlassroom dlscuss!on and T
spisode, 2nd venture.! With cemln minor mdlf:cm.«ms and:ons. Emiis- .
sion these terms are-used In this:study- fo.!dcnflfy the franscrlpfton L
and Its divislons. . The deflinitions of the’ forms. foilow. ‘The sptclf!c* ;:;#fgf
modifications that have Leen made for this study are. prasenfed In R

| " saith and Meux, A Sfudy ot the Logle of Jeschiea, pp. 13-28, passin.
e | | R \
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parentheses following each definition,

Total Discourse

The total discourse s the verbal behavior occurring during
a particular perlod of time, usually an entlre classroom perlod, (in
this study the completion and conclusion of the discussion of the ;
short story "Flight" constitutes the total discourse, rather than a-
specitic perlod of time such as a single classroom period. Some
teachers complate the discusslion within a classroom period; others
make use of an extended classroom perisd to sult the anticlipated needs
of the discus sion; and others extend tihe discusilon over several days,
In one Instance, a teacher discussed two short storles In a single
classroom perlod, In which case the totsl discourse Is that portion of
the classroom period in which "Flight" |s discussed.)

Utterance e

An utterance Is the verbal bshavior of one person at ond point
in the totisl discourse. A new utterance |Is determined by a change in-
speaker, ' ‘

Statereni
A statement Is an ldenflf(able and lsolatable portion of an
utterance, usually a sentence or a sentence aquivalent, One statement
may constitute a complete utterance. (In this study a statement Is
_always represented on the written transcription by ‘a sentence or a
sentence equivalent, 1in other words, a period or another end punctua-
tlon mark always determines the end of a statement.)

Episoda :
An episode is a unit of dlscourso composad of’ ono or more -
utterances which comprise a compjeted. verba! fransacflon usually be~

twesn two or more speakers, although a monologno or a porflcn of an
utterance can ba considered a complete épisode. A-now eplsoda Is
determined by a shift in what the speaker lspeakorg/ Is [prg7'falklng
ahou..“uhlch may-be- 3 new aspecf of a foplc, a spec{flc garf of s toplc.,};
or a complete changs fn topic, - (Smith: ‘and Mow!: iaithtirao*udies T
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~ distinguish between monologues /lengthy solltary discourses, usually
lectures, by a teacher or a student, not Involving dlalogug7'and epl~-
sodes. |n this study these distinctions are not maintained; both
monologues and dialogues ére dlvided Into eplsodes, where appropriate.)
In addition to the above terms, Smith and Meux ldentify the
term venturel!, which refers to a unit of discourse composed of several
episodes dealing with a single toplc and having one overarching objec~
tive. |t contalns fewar utteraices fhan the total discourse. This
concept, however, is not central to the purposes of this study and,
- consequently, Is not included In this discussion or In the 1liustra-
tions below. '
Examples of statements, utterances, and eplsodes follow.
Appendix 5 includes coples of the transcriptions of the total dis-
courses of the four dliscussions used In this study.
tions are indlcated on these transcriptions,

Eplsode.deslgna~

Teacher: (3e) Alright., (4a) The (Statements 4a, 4b, 4¢, 4d,
question is: When did 40, 4f, and 4g constitute a
Pepe feel that he had complete episode. Statements
become a man. (b) That's 3¢, 43, 4b, and 4c¢ constitute
the first part. (c) When " a complete utterance. There
dld you think he felt that are three utterances illustrated.
he'd become a man? Statement 3e:-closes Eplisode 3,
Rob (d) Well, | think he falt and Statement 3a baglns Epl-

Teachour:

. e

=-tlon of classroom Ihferacflon and of !lferary response. 1he TACL -

TR D e

he'd become a man after he
killed the guy or stabbed
the fellow with the

knlfe. (o) And everybody

sort of ganged up on him

‘and sald you've really
done a bac¢ thing. (f)

So only men do bad things
{tks that, and accepted
that,

tg) Uh huh. (52) Steve,
uo you agree with that?

sode 5 In this portion of the
franscr!pflon.)

The Derivation of the Categorles and
Subcategories of the. TACL Insfrumenf A
Desplte the preponderance of rssearch In fbo areas ot obwerva-

| ‘Shljh and Meux. A Sfudx.of fhe'S¥ré}gglés 6k'Teaéhlﬁd,,pp. sezo;ﬁf'”‘
passim, : , o - : ‘ .
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Instrument s prototypic and unique. |In Chapter 3 |t has been demon~
strated that to this time no instrument, elther for the analysis of
classroom Interaction or for the analysis of literary response, has
been developed which is speclflcally designed to obtaln the kind of
Intormation required tn this study. Although antecedent research in
these areas provides both the background and the oppbriunlfy for the
development of the TACL Insfrumeni; previousty deveioped instruments
do not provide spacific information about the substantive categorles
and subcategories themselves.

As a consequence, the categorlies and subcafegorles of the
TACL Ins?rumenf have been derived by other means: by an examination
of documents relevant to the teaching of |lterature at the secondary
school level, a summary of which is presented in Chapter 2, snd by
an Initial study conducted by the investigator with transcriptions
of classroom discusslons of a literary work,

In a8 review of documnts relevant to the teaching of |itera-
ture at the secondary scico! level, It became clear that certaln
controversles exist In reference to the exisisnce of disciplinary
overlap and In reference to the several possible approaches to the
study of )lterature, which in this study are Ident!fled as emphases
upon the text, upon the content of the jqkt. and upon the respundent

s et trmm———

© s mmsimee b h w w - e

to the text. A subsequent review of existing analytical instruments
__Indicated that nona has been desTgned to examine specitically or - -

- ——— - e ——

- directly these controversies.
In Inltial stages of the study several transcriptions of
classroom discusslons of "Flight" were obtalned In order to examine

'these identifled controversies about the teaching of {iterature at

the secondary school level. A scheme by which the controversies

_could be examined in the ciassroom context emarged durling the pitot

stage of the study, and this scheme functions as an sntecedont for
the TACL Instrument. ‘

The Categories and ‘Subcategories
' of the TACL {nstrument -

" The Instrument for ?ha Topical Analysis of the Content of
Literature Dlscusslons Includes four ma jor cafegorlos. They are

-~
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Posltion, Nature, Stance, and Subject cafegorles. Posltlon categories -
Indicate the context In which the statement Is made. Nature categorles
Indlcate the type of statement made. Stance categorles indicate the
perspective from which the statement Is made., Subject categorles
indicate the cafegorlzed content of the statement. . In most instances,
each statement of the total discourse Is classitled In terms of each

of the four major catagorles. L

Specific detalls about how fhe categories and subcategories of
the TACL Instrument provide information about disclplinary overlap and
about the different approaches to the study of |iterature are contained
In Chapier 5, which concerns the analysis of the data provided.by the
application of the TACL Instrument to four transcriptlons of classroom
discussions of "Flight," ‘

Presented below Is additional information about the major cate-
gories, Including ldentification and definitlons of the respective
subcategories of each of the major categories, examples of the sub-
categorles, and cues and criterlia for making categorical designations,

Position Category
There are two subcategories of the Position category which

consider the context of the statement. These subcategories Indlcate
whether or not the statement makes reference to the short story
"Flight," the literary work being discussed. The subcategories deslg-
nate Extrinsic statemonts and iatrinsic sfafemenfs.
_ Extrinsic statoments are statements which occur outside the
context ot "Flight," the llterary work being discussed. They are
_statements about anything except the short story "Flight." Offon

they are preliminary to intrinsic statements.

Intrinslc statements are statements which eccur: vlfhln the .
context of "Filght," the iiterary work bsing discussed. They may
refer to any aspect or Implication of the short story: ”Fllghf..

Although 1t !s dlfticult to summarize specitic ditferences < C
betwean an Extrinsic and an lntrinsic designation, experiences with- . o5
ectual transcriptions indicate that these distinctions can be readily :
detarmined. Examples of Position subcategories follow,




Extrinslc Statements

(12) Well, In the story that we
asked you to read for today, |
know that some of you have come
Into contact with John Stelnbeck,
probably back In grade nine or
ten with The Red Pony.

(1d) You rmay have notlced some
vague similaritles between that
story (The Red Pony) and this
one calied "Flight."

(278) Technically, you're not
considerad a nan really unti|
you reach the magic age of, !
guess, it's eighteen now.

(50f) | know If | had to go llve
onh my own, and | only had a cer-
tain amount of monsy ] couid
never do it., (g) Because, you
know, there are so many things
that | take for granted at home
with money. (h) You know, |lke
every |ittle thing, |ike dry
cleaning, you know, and every-
thing. (i) And if | were on my
owri, | might have to be paylng
tfor all this.,

Intrinsic Statements

(78) How does he feel when she
serids him on this journey?

{7b) Well, he feels, perhaps,
a little reluctant.

(195} Are we debating the fact

.of what a man is 1lke or when

Pepe thought he became a man?

{19b) Maybe they're both tled
together, :

(2ta) But | think it's ftrom a
ditferent connotation tn the
story though. .

(99a) The dark shadows are on. one .

leve! fairly understandable but -
perhaps they are intentionally
vogue. (b) They're always there
walting. ({(c) Hls mother warns

him about them, and it's (mplied -
that they . evantua!ly do get hlm.»

93,

(Although the speaker refers
to the author and to one of

his works, hls frame of ref=-
erence |s outside of "F|ight,"
the selectlon belng discussed.)

(Again, the frame of reference
Is outside the selection belng
dlscussed. Had the state~
ment read..."between 'F|ight!
and that one called The Red
Pony," the statement could

be classifled Intrinsic,)
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Nature Category

There are four subcategories of the Nature category which
conslder the type of statement made In a discourse. These subcate-
gorles deslignate Procedural statements, Extraneous statements,

Paraphrasable statements, and Interpretive statements,

Procedural statements are statements which lack substantlve
content; which function primarily as tiller to move discussion along;
or which concern classroom management and organization, discussion
procedureé and purposes, motivational devices, and similar natters.

' Extraneous statements are statements which are irrelevant to
the discussion In progress. They are statements which do not refer
to classroom procedure and which can be omitted from the discourse
without modifying in any significant way the character or the progress

“of the dlscussion. lnfe}rup?lons to the discussion, such as responses

to a classroom visltor, are designated Extraneous. There are very few
Extraneous statements In 8 total discourse.

Paraphrasable statements are statements which ask for Informa-
tion about what happens In the literary work being discussed or which
are made In response to questions about what happens In the titerary
work belng discussed, They are simpis factual recall statements and
do not require, or allow, inferance or interpretation on the part of
.fhe respondent.

Interpretive statements, which constitute a vast majortty of
the statements made in a total discourse, are statements which ask
for, require, or Indicate the rneed for Inference or Interpretation
about the short story beling discussed and about anything else.

Thére-aré several general characteristics of, and general
criteria for determining, Procedursl, Extraneous, Paraphrasable, and

_ Interpretive statements which can be noted af this time.

1, Statements which are designated.as Extrancous or Procedural
are not classifled by Stance and Subject designetions.

2. Extraneous statements are normally designated Extrinsic.
Procedural statements are design.ted Intrinsic or Extrinslc
dependling upon the context In which the Proceduratl statement

SRR Is made. - |

~...5, statements which primartly facilitate classroom discussions




4.

5.

6.

7,

8.

9.

iC.
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such as John (calling on & particular student), alright, okay,
uh_huh, yes, 1_don't know, and the Iike, even though they may
suggest elther positive or negative reinforcement or may ad-
vance the discussion to some degree, are designated Procedural
statements.,

Imperative sentences made by the teacher are generally deslg-
nated Procedural statements.

Paraphrasable statements can be made in reference to any
literary work. _
Paraphrasable statements can be generally detected by words
such as how, when, where, who, or their equivalents when

they refer to a character or to an event tn the jiterary work
being discussed. The answers to these questions must be

- stated In the |lterary work; they cannot be inferences made

from statements in the |iterary work,

Only events, occurrences, statements, and the Ilke In the
l1terary work being discussed.or In another literary work

may be paraphrased. At certain times a3 student or the
teacher may "parephrase" a statement made by another student.
In ¥his scheme, however, such "paraphrases' are not fdentifled
as Paraphrasable statements; they are classlifled In the same
manner that the origlnal statement is classlfied, 1t the .
Identical ctassification remains appropriate.

Parabhrasable statements gonsrally an+lclpafe,|hférpret!ve
statements. ‘ L

In- the TACL Instrument there 15 no attempt *o classify inter-
pretive statements Into subcategorles for Jifferent kinds of
laterpretations such as causal, concepfual. evaluative, infer-
entlal, definitional, reason, and the. ‘1ke.

Interpretive statements can be generally detected by such

~ words as why and Its squivalents and by how, when, whers, and -

who when they refer to phenomena extarnal to fho I!ferary
work being discussed or when they refer to phanomena uhlch
must be Inferred from the detalls !ncluded in the ltferary
work belng discussed,

Examples of Nature subcategories follow.
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Procedural Statements

(2¢) And | was wondering, perhaps,

~_1f you'd flke to start with one
“ Ot those issuos ralsed in those

eight questions or with something

- else.

~ Chuck: -
' Teachpr:

LN

(45§) That's good.

-Teachers

Extrinsic

(k) That makes
senss, | think,
Extrinsic

(5a) Steve, do you agres with fhai?
Intrinsic

(22d) 1 don't know.
Intrinsic

(63) Well, let's look at the
beginning of the story then.
Intrinsic

(193) Are we debating the fact of

vhat a man Is [fke or when Pepe

Thought he became a man?
intrinsic

(I9c) As you're readlng the story,

you're bringlug some of your feellngs‘

to |+ about what is a man,
Intrinslc

Extraneous Statements

(119d) Gangrene of the tongue.
Intrinsic

(8a) Dopey chairs.
(8b) It's all rlghf. :
Extringic :

(lnforrup+ton:
(143) Go sway, ' - '
(To psrson-at. door.): (h)
I haven't got my list
Twith me.  (c) Well, sho
wlentr hoto. (d) Why o

Glrls

-~ o _’,d‘;hv‘ o ~ "‘ : e

Exfrlﬁs!cfy D e
(308} We'd hatd to Vork an iour

and 8. mf and. find out we- bayen'f ‘

*Kﬁock af door.) .;‘, 

5%!tﬂéﬂg:amyg¢ s .

(This statement by a student -
is an attempt at humor, Is
irrelevant to the topic beliny
discussed, and is doslgnated
Extranecus,) -

~ {These, .?a?eusnfs concern & -
- mishap with a chalr which tips < |
over during the discussion.)

. _.‘.p j"" s

& . ~.$$1!3gmgnt 309 refers: to- *ho

rooordlng equfbuonf )

b S
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Paraphrasabie Statements

(6b) Why does he set out for town?

- {c) What happens? (d) What things

lead him to the knlfe flghf?
Intrinsic

(6e) Wall, he's got this knlfe
which he plays with all the time
at home. (f) And his mother sends
"him into town for some supplles.
{g) And he gets into a flight In
town and uses his knlfe and kiits
“this fellow,

Intrinsic

laterpretive Statements

(7a) How does he feel when she
sends him on the journey?
Intrinsic

(7b) Well, he‘feels.”parhaps.
a {ittle reluctant.
intrinslc

(16a) What sort of things do you
think the guy sald to him?
Intrinsic

(16b) ¥Well, he must have called .
himesss (d) .What do *hev call
. Mexlcans? (o) Whatever they
cail them,
. {atrinsic

(99a) The dark shadows are on one
level tairly understandable but
perhaps they are intentionaily
vague,

Intrinsic

(The questions are directly
answered In the text of
"Flight," and the student
provides & simple recall ot
these detalls, Thay are in-
trinsic, as ail Paraphrasable
statenents must bde.)

(The question and fhe studanf'
answer require Inferonce from
fhe text of "Fllgh? ")

(John Sfelnback, ?ho au?hor o(
"Flight," doss not state ﬂm -
names thatPepe was calleds
therefore, these statements'

- are necessarfly Inferential ~ -~ - .=
and are designated ln+orprot!ve{->,‘st

Had the author provided this
Information, then ‘the sfafe--:
ments would be classified .
Paraphrasable,- - Of course;- fho

question would: have: baen worded ?.'f f
. ditferentiy.} ‘




" categories designate Selection sgﬁfempnfs ‘Author sf”famen

" res! "worid" of nonfictional-places; ‘events, and people el

wlth!n fho context of 1ho flcflonal "uorld" of - ”Fllghf.“ fho %lferary
‘work belng dlscussed, - These statements.are boundsd. by- ﬂw arﬂsﬂc'v'
reality of “F!lghf" and: refor fo ovonfs, eharacfm. and’places that:

i fhlﬂg outsld. ‘of: "Filghf" Ifsolt. alfhough jﬁ; ‘ 880 paralle|
. may. oxlsf bofmn occut'rarms aﬂd chancfers m "F( ‘M"“!p
~ and characfors in- ﬂw real "wrld. BN *
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(27d) That's soclety's judgmert, (The term éoclefz reters to

Extrinsic the reader's society, not to
: Pepe's, or the one deplicted
in "Filight.")

(283) How does it fit Into yours?
Extrinsic

(28b) | suppose that really lsn't

vaild, <(c) Belng 2 man, that's

an awfully hard thing to deflne.
Extrinslc

(50¢) 1 know If | had to go llve
on my own, and | only had a cer-

-taln amount of money | could

never do It. (g) Because, you
know, there are so many things
that | take for granted at home

‘with money. (h) You know, llke

every |1ttle thing, llke dry
cleaning, you know, and every-
thing, (1) And if | were on my
own, | might have to be paying
for all this,

Extrinsic

Sfance Category

There are four subcafegorles of fho Sfanco cafogory which e
consider the perspecflva trom which the statement is made.‘ Thpsq sube;vj;¢7xﬁ
‘ 5;Ah+1gfr?7;ffﬁt.,
statements, and Real gfazemenfs and are. dorlvad’from the- assumpfion W

~that there are two distinct Hworids" uhlch can be Idonfiflod ln l!\‘tar‘tu'y,vgl‘~ 57t

study. They are the Imaglnary "uorl¢" of fleflon end of arf and: fh. }‘”?;ﬁ

Selection statements arcAsfafenonfS~shlch rofcr to or-oceur

oxist within fthat roallfy. Thoy are not: noccssam H,

i *mxm. ,sm‘mn,acg statmu xhlcn mftr Jm»cr sccun* 1ltmn

rea
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of John Steinbeck's entire written corpus, excluding specific
reference to "Fi! ut. " ,

Artist svatemonts are statements which refer to or occur
within a fictional or Imaginative context larger than the “worid"
of John Stelnback's written corpus. This context Is the context
of art Itselt, of artistic and Imaginative creation, both verbal
and nonverbal,

. Real statements are sfa?emenfs which refer to or occur
within a context which Is both different from and larger than
the |lterary work and its "world," the author and his "world,"
and art and Its "world." This context Is the uorld of reallty,
of that which exists beyond artistic and Imaginative creation.

It Is the world of the student, of students, of the actual,

of the everyday., Real statements Include all statements.which
are not foglcally contalned within the context of “Flight,"

of John Stelnbeck's corpus, or of art. Statements abou*'gni
author's |1te are designated Real statements, even thcugh thay
may occur at a time different from the present, The valldity
or the truth of a Real statement does not influence Its Real
designation. :

Selection, Author, and Artist statements refer fo evenfs,-'
characters, and places which occur within an lmaglnaflva cone
struct; Real statements refsr to events, characters, and places
which occur cr which are belleved to occur at some point in
time In the actual worid. The relationshlp between Selection
statements, Author statements, Artist statements, and Real
.gtatements are visualized In Figure |. .A space occurs between
the Real designation and other designations in order to dlffer-

‘enflate the Real designation from those: daslgnaftons which- refer e

- -

to tmaginaflve constructs.
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FIGURE |

VISUALIZATION OF STANCE DESIGNATIONS

Selection

Authotr

Artist

i | Real

There are several general characteristics of, and general
criteria for determining, Selection, Author, Artist, and Reai
statements which can be noted at this time,

|, Selection statements are always classified as Intrinsic.
Author, Artist, and Real statements may be classified as
Extrinstc or Intrinsic, .

2. Paraphrasablie statements are classifled as Selectlon state~
ments |§ they paraphrase "Fllght." the |iterary work belng
dtscussed. They are classifled as Author sfafemenfs £
thsy paraphrase another work written by John Stelnbeck. SEES
They are classified as Artist sfafemenfa 14 they paraphrase
a work by another. author, or artist. .;,

3, Statements about an author's life or hts experisnces are
designated as. Roatﬂsfafomonf;,

4. The criteria of validity and truth do no# Infludnce the -
designation of Real statements.

Examples of s+ance subcategocies fol!au. -

e — NN e byt o nm el s e e — P e e 4 e Ee————— b ————— ———— ®



Selectlion Statements

(37a) | think his mother sort of
hindered his development Into man~-
hood because she sort of stressed
the tact that it was more llke a
matter substance, sort of like
the toplc of freedom.

Intrinsic, Interpretive

(4c) When did you think he felt
that he'd becoms a man? :
Intrinsic, Interpretive

(6b) Why does he set out for town?

(¢) What happens? (d) What things

lead him to the knite fight?
intrinsic, Paraphrasable

(99a) The-dark shadows are on one
level falrly understandable but
perhaps they are Intentionally
vague.

Intrinsic, Interpretive

(4a) Why did he associate that
witlr manhood?
intrinsic, Interpretive

(8a) My idea Is that he considers

himself a man when his mother

asks him to go to town,
Intrinsic,  Interpretive

Author Statements

(1a) Well, In the story that we
asked you to read for today, |
know that sqme of you-.have come
Iatc contact with John: Sfeln~
beck, probably back Ia grade’
nine or ten with The Red Pony.
Extrinsic, Interprotive

101

(Clauses such as Did you think
and | think that must be analyzed
carefully. Generally, they
are, In terms of content, If
not -in grammar, subordlnafo to
the content of the dependent
clauses which follow. In 4¢
the emphasls Is upon Pepe's
feoltng that he'd become 2
man, rather than upon the
reader's thinking 1t. Hence,
it Is a Selection statement.)

_ (Here the emphasis s on Stein-

beck's work, his corpus, rather

- than on the man himself; hence,

it ts an: Author statement. ..
Had the statement implied fhat '
the emphasis |s on Stelnbeck's
itfe or blography, the state- .
ment would be designated Real.)
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(31a) Well, Stelnbeck is
obviously concerned with man-
hood: what it Is, how you
reach i+, and what you do
when you reach 1t, and how do
you cope with that., (b} What
do you think he would say Is
a man?

Intrinsic, lnferpref!ve

(31g) Possibly this could be

Stelnbeck's definition or

part of a deflinition, |

think. (h) Of what manhood

is or the drastic change be-

tween being a boy and belng

a man, (i) Making a declsion.
Intrinsic, Interpretive

(57d) Most of his books do,
tike Grapes of Wrath and
The Red Pony and all of

~ them do too.

lnfrlnslc. lnferpreflve

(56g) That's definltely In-
stinct when he goses out and
tries.... (h) He's not sure
what's after him, but he
knows somebody Is for his
pearl. (1) That's Instinct.
Intrinsic, Interpretive

(106¢) Grandfaiher's [1fe
ended when that westering - -~
stopped. . (d) And Jody

becomes aware of this in

his grandfather. (e) The
sense of change and ajtéra~
tion, not necessarily for

_the better. :
Intrinsic, - |nterpre+lvo .

(87¢) Steinbeck's more

descriptive, so | think he

* wanted to put Inall the

dcscr!pflon before,
Infrtnslc. lnfcrpro?tvo

‘Artist Statemants -
(84a) |t reminds me.a bIt of~

Heslngway. . ...... -
~ Intrlnslc. Interpreflvo .

(Statements 569-! refer to

'Sfe!nbeck's'The‘Pgar!.)

* (Statements 106¢~o refer fo

Stelnbeck's "The Leader of
the Pbople.') ;
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(2b) And there are two maln
problems, | suppose, to the
writer when deallng with a
short story. (c) One of
them Is setting the problem
and the other one |s solving
it.

Intrinsic, Interpretive
(79b) What are the dlfferences
between Dave's resolution of
the problem and Steinbeck's?

Intrinsic, Interpretive

(88e) That's a particularly
difficutt tssue In writing,
| think, (f) That whole
buslness of description,
Intrinsic, Interpretive

'(107f) in Heart of Darkness,

for example, there are three
women In black, uh, who knit,
(g) And he looks on them as
the three fates, watchers at
the gate of death.,
Intrinsic, (f) Paraphrasable
(g) Interpretive

(168a) There are all kinds of

cinematic possiblillities with

this short story, Just as we

talk of these Images flltting -

In and out throughout the story.
Intrinsic, Interpretive

Real Statements

(3a) How did you react to these
questions af+er you finished +he

. story?

Exfrlnslc. !nferpreflve

(45a) is thls going to prepare

you for, let's say, being out

and having your own place?
Extrinsic, Interpretive

(49¢) | think the thing I'm
scared of, | guess, |8 people

-~ trying to give me a:bad time.

Extrinslc, lnferpreflve

(Sf} H!s an awtul sudden way
t0 become. 8 man, |. supposs.
Infrinslc. lnforprefive

(The phrase after you f!nishe

. the story does not sufficlient= :
_ 1y timit the kinds of reactions -~

the tescher requests to desig--

 nate the statement as Intrinslc.) o
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(9a) |'4 say that killlng a
fellow didn't justlfy manhood,
(b) Rather | think it maybe
showed a lack of being a
man, (c) Like the very
opposite,

Intrinsic, Interpretive

(13¢) Well, | don't want to talk
about myself, but If |'m golng
into town, | don't say, "Well,
gee, can | wear my Llue jeans
and my jean-jacket, you know."
Intrinsic, Interpretive

(60f) That's sort of In anybody,

thelr eyes sort of slignify, you

know, what thelr purpose ls, or

what the person s about, '
Intrinsic, Interpretive :

(912a) isn't It against the
Catholic religlon to commit
sulclde?

Intrinsic, Interpretive

(91¢) You're not supposed to
take your own l1fe, only God...
God gave you your llfe and
only God can take It away,
Intrinsic, Interpretive

Subject Category

_ There are seven subcategories of +he SubJecf category which
Indicate the catdgorlized content of statements made in a total dl;-
- course, The subcategories deslgnafe Literary statements, Normaiive - -

stotements, Psyc !gglca[ statements, SOCIOCU]furaI sfa?emenfs, .
‘Historical sfafemanfs, 8l ggragh!cal s+af§ggnfs, and hlIosggh !

‘fa‘fggnfg.
It should be sfafed In general and in brief that theso cafo-

gorles are formed In broad ways; 1hey !ndlcafe an ordlnary classlflca- el
tion rather than a speclalizad one, -Thersford, & catagory will lack
the rigor and the specificity that theorlsts, practitioners, and’
speclalists worklng in that particular tleld may wan+ to. glve lf..;

For example, statements designatud in 'this sfudy as Ptvchologlcal may e
not nactssarliv be precise I wiys that psyehologlsfsAﬁay want them Rt
to. be. " A tarm-such as gsxcholgglzing !s porhaps closer to +he concepfz]n;ﬂ.jf?

R et s ]
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and the category than the term psychologlcal and would have been used
to designate the subcategory had there been simllar usages to ldentify
the other Subject subcategories.

Literary statements are statements which are artistic and
formalistlic in nature. They concern such toplcs as artistic structure
and form; artlstic content and theme; evaluation of a work of srt; and
semantic, generlic, and symbollc (Including mythlc and archetypal)
quallties. They may refer to tho sslection belng studled; to other
selections, elther generally or Indlvidually, by the author belng
studied or by other authors; or'fo‘ofher'verbal and nonverbal works of
art. They are generally limlted to artistic and (maginative matters,

Normative statements are statements which éoncern values,'
ethics, and human conduct and are characterlized by the actusl or -
Imp)led use of words such as should and ought and their equlvalenfs.
They may refer to the selection being studied (or to s character In

the selectlon); to other selections, elther ‘generally or. IndIV!dually,;‘sjf':“'
by the author belng studled or by other authors. (or to a, characfer ln SSaE

these selections or to the au#hors of these selec?lons), o ofhor
verbal or nonverbal works of art. (or fo characfers in fhem or- fo fhe
crestors of them); or to actual people In the reaf’uorld. Normaf!ve

statemants are not limited to artistic and Imaglnatlva matters; in facf,w Sl

they often Indicate a non-artistic and non-lmaglnaflvo use. of artistfc . =
and Imaginative matters. ' : :

Psychologlcal statemenis are sfafomonfs uhtch concern concopfs ey

such as human behavlor, developmonf, moflvaflon. porSOnallfy, emo*lons,
actions, Iearnlng, identity, attitudes, percepfion. cognlflon. and fha
"ilke. The emphasis Is upon the Indlvldual (elther & characfor’ln s
work of art, 'the creator bt the work of art, or the: reader.of the-

. work of art} and his relationship 1o his physical and. human onvlron-’; .
mont. In the TACL Instrument the. psychotogical aspocfs of the creaflvo‘
act and process and. the *herapouflc and cathartic effects of. l!fora-i.f
ture are designated as Psychologlcal. - Psychologtcal sfafengpfs mav

be made about & character:in: the selacflod bolng sfudlcd, about
characters in other works of art by the aufhor-belng studied or. by .
‘ ano?hcr aufhor, about the: oufhor of the salecfl0ﬂ befng studt0d. abouf

Afhc creafors of ofhev vorks of arf, abouf fha ruader, or nbout

-
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Individuals in general. Psychological statements are not [imlted to
artistic and imaglnative matters; In fac?; they often Indicate a non-
artlstic and non-Imaglinative use of artistic and Imaglinative matters.
Soclocultural ststements are statements which concern the
soclal dimensions of human belngs as they Interact, form relationships,
develop patterns of actions, create cultures, establish and act in
groups, make laws, and the |lke. Whereas Psychological statements
consider man as an lndlvldual,'Soclocul?ural statemonts emphaslize

his assoclative and Interactive dimensions and the patterns he creates
to enhance these dimenslons. In the TACL lastrument s?afemen?s about
tamily structures, political organizations, logalistic policles,
economics, anthropology, culture, Institutlons, and the ike are desig-
nated as Soclocultural statements. [n addition, statements which
deplct or describe general attitudes about |1fe are designated Soclo-
cultura! statements., Soclocultural statements may be appllied to soclal
phenomena deplcted In the selectlon being studlied, In other selections
written by the author or by other authors, or tn other works of art;

In the life and times of the author of the selectlon belng studled
and of other authors and artlsts; and In the life and +imes of the’
reader himself and of soclety In general. Soclocultural statements
are not limlted to artistic and Imaginative matters; In fact, they
often Indlcate a non-artistic and non-lmag!naflvo use of artistic
and imaginative matters. s

Historical statements are statements which emphaslze chronology
and actual time and which concern and attempt to explain and to under-

stand actual, dafable. Iocafabio. and ineorg?lcally verlflable events, .

" occurrences, and facts, Al?hough ilferafura Is lmaginaf!ve and flc~

tional, It can provide an Important’ gloss for actual.occurrences; and -

_ Historlical statements capitalizs on these relaf!onshlps between floflon
and fact: Historlcal statements may refer to- evenfs ‘depicted .in the.
salecflon being studled; to events deplc*ed In o?ber salec*lons by
the author or by other authors; to evenfs~deptcfed fn ofher vorks of -
art; to events which occurred to the author or to other authors. to

“events In the reader's own [ife; and to-events which constitute the -

history, the record, the past, of an actusl period of time.  Historleal =

~~statéments are not |imited to -artistic and imaginative matters; In fact,



107

they often Indlcate a non-artlsilc and non-Imaglnative use of artistic
" and Imaglinative matters, - ‘

Blographlcal statements are éfa*emen?s which conslder the
history of an Individual, 1!n most Instances Biographlcal statements’
“are statements about the past and present events In the Ilfe of the
author of the Iiterary selection or of the reader of the selection,
Blographlcal Information about other authors Is usually clésslfled
- as Historlcal statements. There are occasions and creative inter-
pretive patterns In | Iterature In which events In the author's |life
become fictionalized as events In a work of art. Statements about
these biographlcal impllications are deslgnafed 3s Blographical state~-
ments., Although Biographical statements primarily refer to gven?s;

in real life, there are certain occsilons, to be discussad In the |iste

- Ing of genetral characfeﬁlsflcs ot and criterla for Subject categories
which follow these definltions, when BIograph!cal sfafemenfs can be
appropriately used In artistic and Imaglnaflve matters. Blographlcal

" ‘statements are not |imited to arflsfic and Imaglnative maffers.
‘ Phitosophical statements are statements which deal with
epistemologlcal, logical, and onfologlcal matters such as the nafure
-and origln of knowledge and ex%sfancé; the use of evldence and of o
logic In thinking; the nature of truth, of bellef, and of deflnttlon,
"~ the conditions necessary tor Jusflfieaflon, and the Ilke.

f'Generally, Phllosophlca[ stafemenfs refer “to ‘the argumenfs

- presented by the author In the text of the selecflon beling dlscussed
or to the arguments used by the discussunts to comprehend and to
analyze the aythor's meaning. . . Philosophlcal sfafemenfs are sacond
order consideraf!ons which focus upon the nature of meanlng, know!edge.
bellef, and truth fhemsolves rather than upon par?lcular and Individual
'nnanlngs, Information, beliefs, and truths that are revealed In partic-
ular and Individual sfafemcnfs. Phl!osophlcal sfafemonfs are not
timited to artistic and Imaginative matters. IR

‘There.are several . general characteristics of, and gineral N

“criteria for defnmlnlng. Literary, Normative, Psychologlcal. SOclo- :

cultursl, Historical, Blographlcal, and Phllosophtcal statements which -
can be noted af fhls flmas



108

Literary Statements

e

2,

3.

4,

3.

An important and perhaps an essentlal cue for determining
Literary statements and for distinguishing lLilterary state~-
ments from Psychologlcul, Sociozultural, Historical, and
Blographical statements in particular is the use (elther
actual or Implied) of {iterary terminology such as symbol,
Image, plot, theme, cllimax, and the Iike. The statement

Stance designations frequently shift In passages designated

He takes his hat because he is a man should probably be
designated Psychologlcal, but the statement Taking his hat
symbollzes that he is a man Is probably Literary, providing
that the context of ‘the statement |s appropriate.

Another important cue for determining Literary staiements
and for distinguishing them from other types of statements
Is the context in which the statement occurs.

Paraphrasable statements are always designated Literary
statements.

Although there are several types of |iterary statements
(1.e., symbolic, generic, evaluative, etc,) the TACL Instru-
ment does not provide for a systematlic subcategorization of
them. Rather, the different types of |iterary statements
are cues for ldentlfying the subcategory of Literary state-~

-monts itself, o N
“in order for a statement to be designated Literary, the

speaker must expliclitly indlicate by his language, by the

lmpiications of his language, or by the context in which he

speéké‘fhpt he pefcelves the l!ferary character or event as

an Imaginative construct of the author. If the speaker falls |

to dlsflngulsh~befween:flc+fonal characters and real people. &
and between fictlonal events and actual events of [f the oo
speaker Indlicates that the character or the event in the

"Iiterary work tunctions as a real person or an actual event

functlons, then a Llferary designation Is probahly not approprlafo.; g
Statements about the techniques of writing and the wrlf%ny
process (how one writes) are designated Literary.

R e

-~

theracy'as,tho‘speakor moves from the dgscripf!bn of a |



8.

9.
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I1terary concept, such as point of view, symbol, and fore-
shadowing, to the effect that the !iterary concept has on
the reader. Although the Stance designation changes, the
Subject deslignation remains Literary, so long as the focus
of the discusslion remalns Llterary, as Literary is deflined
In this study. '
References to the concept of {iterary symbol and to hov 1t
works are designated Lliterary. Frequently, however, when
the discussion shifts from the symbol Itself to the meaning
or the significance of the symbol, the Subject deslignation

shlfts from Literary to whatever Subject deslignation applles.

Literary designaflons are of two maln types. There are those
which relato to the critical snalysis of IlTerafure, and
there are those which relate to the cratt of writing, thaf Is,
to the techniques of the writer. A majority of the Literary
statements obtalned In this study are of the tirst type.

Normative Statements

1.

2,

3.

An important and perhaps an essential cue for determining
Normative statements Is the use, elther actual or implled,
of such terms as ghould or ought or thelr equivalents.

‘A distinctlon should be made between Normative statements

and Literary statements which are evajuative in nature.
Normative statements concern human conduct, values, and
ethics; evaluative Literary statements concern artistic i
worth and quallty. A work of art can be positively evaluated,
can be determined good or worthwh!ie, without necessarlly
Implying normative value in the sense that the term is belng
used in this study.  Of course, one dimension of evaluative

. Judgments may. be normetive considerations, but these considera- .

tions In the TACL Instrument are not considered Literary s?afé-?;”“

-ments. Literature:is good or worthwhile for some reasons -
- which cannot be designated Literary, as therary ls doflnod

~ i thisostudy, - cun oenw
Many. discussions Involving errary, psychologlcal. ‘soclo=

- arkura by }h&a#orica&. aﬂd-phllosophlcal toplcs assumo In
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Impited and unstated ways a prescriptive or normative characters - - -

However, In this study these Impliclt normative Impilcations

are Insuffliclent to warrant a Normative designation,

There are certaln patterns or procedures of | l1terary lnterpre?a-

tlon and analysis which.are normative in nature. Although

there 1s no evidence, thus tar, to Indicate this fype of llferary'
analysis In the secondary school. It seems Imporfanf to con- g
slder such an occurrence, - In cases where a.literary lnterpro?a- e
tlon and analysis demonstrate this normative character, then |

the Literary designation takes precedence over-fhe Normafivu

‘deslgnafldn.' However, statements under conslderation must be
clearly associated with and identified by a l!ferary frame of

reference tor this kind of deslgnuf!on to occur, In +hese
cases numbars 1 and 2 under LI?erary Statements in 1hls l!sf

'lmporfanfly apply.

Psychologlcal Statements

1

2.

3.

4,

animate obJecfs are. deslgnafod Psycbolog!cai sftfuuonfs. ﬂ;,‘,i_
-";Thore are; cqrmn paﬂoms or pmﬁuns of Hfarary (ntocprah .:

“tlon snd-analysis .which are psychalcglcal ‘. nafuro. Alfheugh B
- -there :is: no evidence, thus far, to: indicate. Ahis type. of #ltsrer“‘
‘.analysls in the. secondary school, It seems. lgf}

Statements concernlng tho psychologlcal aspects of the croaflvo .
act (why one crea?es) and certaln effecfs llfara?ure may have, N
particularly such notlons as fhe fherapeuf!e and cathartic: ‘jfa  S

“uses of llfora*ure. are: doslgnafod Psychologlca! s*a?emanfs

in the TACL Insfrumenf. :

In many ingtances speakors falt to dlsflngulsh bofwoon roal
people and flcflonal characters. and traat o charae*er h
flction as If: ho were. a real person capabio of acflng and
rospondlng in ways that 8 real porson acts ond responds, = i
in most. lnsfances thoso sfatouonts aro dos!gnaf.d szchologlcal.xV}ﬁj
Soo: Nusber 5 under Literary Statements: = NG
31afomen+s which. 4emonsfrtfo anthropoaorphtc tnndnncles by
asslgnlng human psychologlcal at?rsbufes fo anlnals and in-

Ftant to. GOnﬁfQ",
;ueh-an occurrpnca tn«casss uhcra ;'!tfenprvg!n?!rpr?!*IOQ,;
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‘ond analysis demonstrate this psychologlcél character, then
the Literary designation takes precedence over ihg Psychologlcal

designatlon. However, statements under conslideration must be
clearly asicelated with and ldentifled by a Ilterary frame of
reference for this kind of destgnation to occur, In these
cases numbers 1 and 2 under Literary Statements In this ilst
Importantly apply.

Socloculfural Statements

LS

2,

3.

ments, In tols tist lmpormm appty. T e

There are close parallels between Psychological sfafemenfs and

“Soclocultural statements. - An essentlial d!fference, and a

cruclal cue, results from the tact that In the TACL lnsfrumenf g
Psychologlcal sfafements focus upon the lndlvldual hlmself.
SOeloculfural statements, on fhe other hend," focus upon fhe o
Individual's assoclation, his processes In group: sltueflons,» ?31‘"'
and the mechanisms that he and: soclefy deve|op and use *o -
facilitate these assoclaflons and processes, . “q» 5"‘
in many. Instances speakers’ refer to géneral aff!fudss ?oward
{1fe which In this Instrument are des!gnafed SociocuttUral
statements, when they do not oxpllclfly lndlcafe psychologlcai
or philosophical considerations,: Theso lnsfancos are offqn ;ff .:3]?§
cued by such phrases as It's fate, He ik 11haff§*gﬁj;fiif
how tite 1s, and the 1ike. e S
There ars certain paf?erns o procedures of l!forary lnfarprefa-"

tlon and analysis which are soclologlcal or ‘eu|tural ‘in’ na+uro.
Although there s no. evIdonca. thus fer, to lnd!ca?a fhts *ypc g
of literary analysis in ‘the ‘secondary school. T+ seems lmponfanf

to consider such an occurrerice. In- cases uhoro a Ilfarary
lnterprotation and analysis demonstrafe fhls soclcloglcal or
cultural character, then the Literary doslgnaf!on fakcs preced-r
ence over the Soclocu!fural designation. .- How.ver. sfa*omenfs 5 g
under consideration must be cloarly: assoelatod wlfh and tdcn*tiiad?g,,ﬂ:
by 8 |iterary frame of reference for- fh!a'ktnﬁ of destgnat(on- e
to occur. In.these cases numbers 1 and 2. under'L_zgzgggg_ﬁgz;L
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Hlstorical Statemonts

i,

.%ﬁ\:‘j’: *

2,

Yo,
LA

In the event that statements concern the hlstorical develop-
ment of a particular ficld of study such as |{terature, ,
psychology, soclology, philosophy, and the Ilke, such state-
ments are to be designated Historical rather than the designa-
tion of the fleld itself. It Is Important to note here that
there Is a distinct difference between |literary history and
literary Interpretation and anaiysis which 1s historical in
nature (number 2 below). Again, there Is I1ttle possibliiity
that such matters will be conslidered In the secondary school,
but anticipation Is warranted. :

There are certaln patterns or procedures of |iterary Inforpfafa-*él"

tion and analysls which are historical In na+ure.‘ Although
there Is no evidence, thus far, to indlcate this fypa of
l1terary analysis In the secondary school, It seems important
to conslider such an occurrence. In csses where & literary
Interprotation and analysls demonstrate this historicat.
character, then the Literary designation takes precedence
over the Historical designation. Howovor,fifafemsnfs under
conslderation must be clearly assoclated with and- ldonflfied
by a Ilterary trame of reference for this kind of deslgnaflon
to occur. In these cases numbers 1 and 2 under Literary s+a+e-
ments in this llsf Imporfanfly apply.

. f"é.alographlcal Statements

Pt

In the TACL lnstrument fhe events that occur. In-the life of a.
character In the selecflon being studled ara doslgna?ed Para-R';”f
phrasable and. Ll?orary sfafchonfs, fherofora; fhc biography of -

a flcflonal characfer. as rccorded in the faxf of the selechOn,
is not to be deslgnafed Btographlcal. There are flnas. how= ,
ever, when readors may- speculate about past or fufurb events In ‘

& character's {ife or about events not ac*ually deplgfed -

the salecflon belng studled: At these: flmas readers:are, ln B
fact, crtafing 8 blography for. the flcflonat character; and

j'occaslons. actlvlf!esg and dlscusslons such as fhcso are. daslg- f:,, o
.nafod as Blograpnlcal sfafononfs. A good examplg of such a
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discussion Is the épeculaflon by many |lterary critics as to
‘whether or not Lady Macbeth and Macbeth had chlldren. There
Is no concrete evidence In the drama to Indlcate that they
have had chijdren, Llkewlse, there is no way fg”prevent
readers from specuiating about matters such as these.

2. In certaln situations, under certaln conditlions, and with
certaln authors the events depicted In a selection being dis-
cussed have dlographical significance In terms of the author
of the selection. Experlences and actlons of a character may
parallei or reflect In many ways the actual experiences and
actlons that the author has had. Dlscussions which deal
directly with these relationships between an author's experiences
and actions and a character's experiences and actlions should
be designated Blographical. Steinbeck, in "Flight" at least,
does not appear to be stressing or uslng'such‘relaflodshlps;—
therefore, these discussions are not often In evidence in the
transcriptions which are used for this study. ‘ :

3., Blographical statements In reference to the reader of the solecr o
tion must apply to actual events or actions In the reader's 7"-} ‘
past or present |ife. Hypofho*lcal speculaflons about .what '

.he might do In a certaln’ §T+uaflon are to be deslgnafqd Tn”
other ways. In many cases these speculations may roceivo -
Normative or Psychological designations because they: tend 10
indlcate what a reader fesis he ought to do or what he feols
he would do In such a slfuaflon. ‘

4. References to an lndlvldual's blography are often usad as dafa o
for making psychologlcal observaflons. Thorsfore. there iIsin
certain:-situations a:close rolaflonshtp bofweon Blographlcal
and Psychologlical designations, Dlsflncftons can be na!nfalnca
by careful analysis of the impllcations of a statemanf;;Alfrfho. R
speaker 1s emphasizing psychological implications ot blogé-a‘phlcal ER
facts, then the Psychologlcal deslgna?lon takes- precadoncc st
that partlcular point when this emphasis is datected. - " _

3. There are certaln patterns or procedurea of titerary: Infnrprb*a- e
tlon and analysis: vhlch are h!ographlcal in. na?uto. Alfhougﬁ N

"there is no evldanco. 1hus far, ?o lndlcafs»fhls fypo of tlfararv:*

et A Ao bl

— o —
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analysis In the secondary school, It seems {mportant to con-

‘sider such an occurrence., |in cases where 8 [!yerary Interpretation .
and analysls demonstrate this blographical character, ther

the Literary daslgnafl&n‘fakes precedence over the Blographlical
designatiorn., Howevér, siatements under conslderation inust be
clearly assoclated with and ldentifled by a |iterary frame of
reference for this kind of deslgnatlon to occur. In these

cases numbers | and 2 under Llterary Statements In this Ilst
Importantly appiv. |

Philosophlical Statements
1. Because Phllosophlcal statements are socond order considera=
tions, they wiil usually occur In assoctation with, or as
Isciatable parts of, Llterary, Normative, Psychologlcal,
Soclocultural, Historical, and Blographlcal utterances. When
the utterance In question seems to shift from the paiticular
facts or content presented In statements to the statements
themselves and to what thess statements ental) and why and -
how, then there Is a strong Indication that philosophlcal
elemonts-are being introduced into the discusslion .in prosress. R
2. An important cue for Phtlosophtcal sfafemnfs is the +endency
~ fo look ot and to-analyze the statements being made rather
: than to look at the lnformaflon communlcafe¢ by the sfafemsnfa.
3. Anofhor lmporfan'r cue. !s the presenco ot terms such as goflng-
| ﬂon truth, .]_qgﬂﬂcgﬂ ; knowledge, _99_[__, gnd the tlkey .
4, Statements which concern: m process. of doflnlﬂons ‘are. dosllg-
nated PhIlOsophlcac, aven though the concepfs or definitlons "~ o
TTT'beling discussed are [l Iterary) . psychatogteal; ﬂ°fm°f|v°o'%§§¥fj:“:f‘,;"
"'cul?ural. blographlcal, or hls+orlcal.““ f*" IRy

I el e

‘5. There are cor?aln pafforns or: prccodures-of llforarv In+orprgfge ~
tion ard. analys(s whlch are. phnosoph!ca! I nafur&. thou"
thers 1s-no evidence, thus' far,:fo Indicate. ﬂﬂa +ype af ot
»llfofary analysts in the secondary schooi. I+ seons ﬁnporfanf
to consider sych-an occuriéndes. (n’ cosen: uhort a ttforary

: xalnforpre1a+ton and anplvsls domons*rafe fbl! ph!iasqpblcal o

S ‘,characfor, fhm m anry dcstgnaﬂow tnm prdocdm w ; 1
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the Philosophical designation. However, statements under
conslderaticn must be ctearly assoclated with and Identified
by a titerary frame of reference for thls kind of deslignation
- to occur. In these cases numbers | and 2 under Llterary State- .
ments In this [lst Importantly apply. ,
Examples of Literary, Normative, -Psychological, Soc!oculfural.
Jistorical, Biographical, and Phlloscphical subcategories of the
Subject category follow,

Literary Stutements

(6b) Why do¢s he set out for (Paraphrasable statements must
town? (¢) Whzt happens? (d) recelve Literary designations,)
What thinygs lead him to the : ‘
knite fight?

Intrinsic, Paraphrasable,

Selection

(60) Well, ha's got this knife -
which ho plays with all the time
at home. (t) And his mother
sends him to town for some
supplies, (g) And he gets iInto
a fight in town and uses his -
knife and kills this feliow,
Intrinsic, Paraphrasablse,

Salection | : :
(71a) Interesting, the words of (The speaker is emphaslz!ng
that little bit of description: the eftectivensss of the
filcked, the blade flew open, language: In fho doscrlpflvn
thump, dug into the wood, the ) -passage.)

hand quivered.
latriasic, Interpretive,

Selectlion | -
-(81#) Him standing on the cilff, . . (The speaker Is discussing an =

| don't know, Is kind of the . archofypal plof struc*ure.)-
classic ending to a hero. . _
intrinsic, lnforpraf!ve,

-Selection } ' .

{822) Also, | think this takes (Alfhough eonfusod. the spoakor

tre viewpoint--at least 1 think . |s discussing the concept of R

I+ doos anyway-~that he is the- Il?erary point of view. In - - -
vitlatn, - (b) And since valre lgok= this passage the speaker is -

ing at him thr0qgh gbaf ¥9.800x .. | dlscussing both thé polnt of

of him, &nd we don't ‘see Hie .- - view that the author employs
othér posse that's after him, :  and the ¢ffect of this de- .~ - ,
we think:he's the hero because. -~ clislon oh the reader. As- is~~ B
~we don't-fully know what hoppened o#fen the case ln llfurary Ly

\‘l‘ . ’ LN - P . . “




In the town.

(82a) - Intrinsic, Inferpreflve,

Selection

(b) = Intrinslic, Interpretive,

Real

(86¢c) Old Steinbeck help prepare
for that?
Intrinslc, Interpretive,
Selection

(88¢) You know the short story
can't go on forever, and that's
the only thing., -
tatrinsic, Interpretive,
Selection

(89a) | think he prepared you for
1t by every so often he lost some-
thing. (b) You know, somebody
losing his |ife., (c) And bullding
up.
intrinsic, Interpretive,
Selection

(928) It seems |ike some kind of
religlous symbol.
Intrinsic, Interpretive,
Selection

(978) | don't think 1t's
religtous. (b) | Imagine the
fenily had a Bible and things

¢

" ike that and they kept religlon

in mind,. (¢) But | don't think
that the dark shadows were any-

- thing rellglous type of form,

because they didn't play that .
mch of & role. (d) Like It
wasn't really,. (e) They

didn't come In threes. (f)
There wasn't threa or something
_like that, (g} Maybe that's
Just:a wrong. Interpretation on
my part, but whenever | ses:

.I9liglon written Inta a book |

can’ usually plek out three o

topic, of. 114

discusslons, the Stance desig~
natjon shifts from Selectlon
to Real as the discussion moves
from the point of view to the
effect of tho polnt of view
on the reader. Nevertheless,
the Subject designation remalns
Literary.

(The statement reads "Was the
ending of the short story fore-
shadowed by Stelnbeck?")

(The -speaker Is referring to
the characteristic length of
the short story genre.)

(This passage s designated
~Llterary, However,. had the

speaker procesded to detall

the religlous Impllications of
the symbol, that Is, had he
proceeded to explain the
religious meaning of the
symbol, in ail |iketllhood the -
statements which folloved would
be designated Soclocultural,)

(This episode is e comptlcafed
but typical :Literary episode, -

- The speaker. s attempting to

{dentlfy th& symboitlc meaning

- of. the dark ‘watchers, ‘' The:

Stance deslgnaflon shifts as
the speaker movas from the.

. operation.of the symbol.in -

nFiight" 46 his: percoptlon of .

. how relt fous. symbots $yplcals:
"1y operate in. I1terary works: .

97b doas- nof concern: ;:?'
$ s -
as. suchr*f agzslgnafed as
Socloculiﬂfbl gfdfenenf.
Q”‘ ,; \
976)
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Important things or something,
(h) .Or three people or some-
thing where there's ths number
three Involved. (1) It seems
to be the blg three.
(97a-f) ~ Intrinsic, Interpretlve,
Setectlion
(g=1) = Intrinsic, Interpretive,
Artist

(11a) Because | know a lot of

emphasls was put on his tong—bladed

knife that was hls father's.
Intrinsic, Inferpreflve,
Selection

{13a) In fact, the knife is a

symbol In the story of some
Importance.
{ntrinstic, Interpretive,
Selection:

(292) | think that's a good ques~
tlon because It tles In with what
1 suspect Is the major focus of
the story. (b) The question of
manhood 1s obviously very Im-

 portant in the story:' how Pepe

becomos a man, what a man ls,
and so on, {(c) And obviousiy:
that point about why he leaves
home, why he runs, Instead of

.staying put, Is tied In with

that,
Intrinsic, interpretive,
Selection

(58a) DId you notlce that the
story Is very simpie on the
surtface?
Intrinsic, lnferpraflvo,-
Selection

(58d) The descrlptlon ts very

realistic.

Intrinsic, Interpretive,
Selection

(2a) We want to fako 3 look at
this story "Filght" from the
point of view of writers, eh?
(b) And there are two maln
probiems, | suppose, to the.
wrlter when dealing with a
short story, {¢) One of

them ls sofflng the problaw

rellglous (s to make a Lliterary

statement. |¢ the speaker be-
tieved that the symbol is
religlous and went on to ex-
plain why, these statements

In afl tTkellhood would be
deslgnated Soclocultural.)

(The key word 1s emphasis,)

(The speaker Is“referr{ng o
- the concept of |lterary theme.)

(28 (¢ & Procedural statement ~ -,
‘and s, therefore, not clessi-

fled. by Stance and Subject:
designations. 2b and ¢ re~

celve Intrinsic, - Interpretive, .
Actistic, and Literary desige

natlons,  Thay-recsive Llferary:
‘-¢;doalgnaftonssbbcausn they refqrﬁyq;gg
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and the other one Is solving It,
(2a) ~ Intrinstc, Procedural
(b-c) - Intrinslc, Interpretive,
Artist

(13a) His traits aro contrasted.

(b) It says he has "smiling" eyes,

but then he .has "sharp" cheek bones.

{c) And then he has a "chliseled

chin, but then a "giri's mouth,"
intrinsic, Interpretive,
‘Selectlon

(20a) We've got the situation set,
Intrinsic, Interpretive,
Selection’

(32a) Why do you think that Stein-
beck takes the trouble to teil us
how the father died and then how
Pepe dled at the end? (b) Why
must we know where they're hit,
where they're kllled.

(32a) =~ Intrinsic, Inferprof!ve.

: Selectlion

«{b) = Intrinsic, In?erpreflve.

' Reat

(38a) But the rocky terrain ls

certainly In the story. (b)

Steinbeck with all his detall

brings our attention to It.
‘Intrinsic, Interpretive,
Selection

(87a) Now why does Steinbeck not
Just cut It ottt pretty quickly
. like Dave did? (b) Why does he
extend 117
Intrinsic, Interpretive,
Selection

(91h) That gives 1t a different
flow or varies the flow of the
story, moves it In a difforent
pace. (1) And for that purpose .
glves contrast, or aliows con~
trast, to heighten the moments
of actlon you were falklng about,
infrlnslc, ln?erprofivo.
Arftsf

bt | D Ty
rf"'..v'f.‘_x’,~ PR R

to the cratt of writing, to
the process of writing, or
to the technlques or charac-
terlstics of tha writer's
craft. The examples which
follow are also representa=~
tive of Literary statements
of this type. See Number 9
under Llterary Statements,)

("Sltuation™ rafers to the -
11terary situation, probiem,
or plot.)
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Normative Statemonts

(542) Do you think you ever

- should have been (grounded

by your parents)?
Extrinsic, Interpretive,
Real

(54g) But grounding seems !lke
8 waste of time.
Extrinsic, Interpretive,
Real

(40b) What should the parent do?

(¢) Say,.well, that's okay.
Extrinsic, Interprotive,
Real

(40f) Put him on restrictlons,
Extrinsic, Interpretive, Real

(51a) You think-that Mom does too
much for you then? _
Extiinsic, interpretive, Real

(664) Why dld you'want Pepe (the
Pepe of Glen's narrative outline)
to dle? ‘ ;

~ Extrinsic, Interprotive, Real

(66¢) It just segmed appropriate
that he should die, (d) Because -
1 don't think he was a man, you.
know, - ’
Extrinstis,

Inferpretlve,
Artls: '

. {114a) Do you think he made the
right cholce? -
latrinsic, lnferpreflve,
Selaction

(115g) Like Debble ssld it,
reailzling that he did a stuplid
thing as a boy, even though
it had only been & couplé of-
davs 2go,
lnfrlnstc, lnforprof!vo.
Selection -

‘ (1249) it could be . retlglous when
‘.ypu»set 1o the Golden.Gate, some- -
"body 18 going fo-say, "Wolf you:

have »_nice hat hers. but that.
i ot q':&gouhf L m Md could

. 1s referring L
In a narrative the speaker

(Statement 403 presents the
situatlion of & chlld who :
breaks a parent's trust.)

(é?afemenf 40f reads, "Tae
parent ought to put him on
restrictions,)

_(Statement 518 reads, "Mom

ought not do too much for-
you?™) -

(s+a+eman+s 66c-d recatve o
Extrinsic and Artist desig=

nations because the speaker
to a chéracter

has weltten, which he does
not- oxptlcl?ly relafe to
"Flight,"

(Stated somewhat dtffersn?ly, ‘ff‘w

theso statements might bs:.

designated Literary,. as a ’

resuit of their beln
clabora?lon of tho f
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- be saylng, "Be yourselt{" or something
along that tine, (1) No matter what

you do to hide from yourself or hlde
from other people, you know, you
still have to face your own guns
and your own consclence.
intrinsic, Interpretive,
Selection

(4e) And everybody sort of ganged
up on him and sald you've really
done a bad thing.

Intrinslc, Interpretive,

- Selection

(112¢) Because he deserved It,

for Jjustice, probably,
Intrinsic, interpretive,
Selection

(19¢) Or he used It Incorrectly
and then he lost it.
Intrinsic, Interpretive,
Selection

(41a) | think that's a bad relafion-
ship, 3 bad thing to do to your

own chiidren,

Antrinsle, Ihferpreflve,
Selection

(424d) She called him to come and
heip, and you'd think that at
nineteen he'd bp taking some:

responsiblt|ty, A

intrinsic, Interpretive,
‘Selection

(1108) You can't depend oﬁfanyone.
(b) You have to do it yourself,
“Intrinsic, Interpretive, Real

€126k) 1 don't think you have to

“be 8 man or-8 boy to prove whether

you can |ive or not. (1) | think, -

" elther way, you have the ablllfy
:andh*he will po§pg4to tgyo'as
long as you

Infrlnslé. Inforpreftve. Raal

13t b think a real.man. would
‘have stayed and taken the. conse=

quonccs of kllllng a man, Insfead

MElight." But In thls In-

stance the moratistic Implica-
tlons are so strong that the
Normative designation takes
precedence over the Literary
designation.)

i

(Statement 4e reads "...sald
you ought not have done such
8 bad thing.)

(The key word 1s lncorrectly.)

anning.
_higffgihfrlnstc.‘. ’In‘hrbreﬂwfe, Roul

'~ e - -

Bl .

wﬂm'ﬂ:‘x&&d ""” e ’*ﬂﬁ?“ % 1’@*‘«"%’

S .
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(133d) Everybody's gof to do what
they think iIs right.
Intrinsic, Interpretive, Real

Psychotogical Statements

(23a) Does |t have somathing to
do with the problem of telling
when a boy becomes a man In your
own mind?

Extrinslc, Interpretive, Real

(24d) There are so many ways (for
telling when one Is a man or has
reached maturity), (e) Llike when
you're reaching puberty. (f) Or
gaining independence.

Extrinsic, Interpretive, Real.

(39a) What things can parents do
to help prepare you for womanhood,

Cindy?
Extrinslc, Interpretive, Real
(45a) Is thls going to prepare you (There is an Implicit normative
for, let's say, being out and hav- tendency in this statement, but
Ing your .own place? - the Psychologlical designation
Extrinsic, Interpretive, Real takes precedence.)

(54r) ['d only think that for me
If 1 had come In and they started
-grounding moe then | would have
found them a lot more resentful
and all, started to be bothered
about the way that they handled
*h'ngs. $0se0s

Extrinslc, Interpretive, Real

- {88g) You know, when you read a
nove| you're tempted, more than
tompted--| usvally yleld to the
-temptation-to skipping those
long passages.

intrinslc, Interpretive, Real

(130a) No, a man would have been
more aware of the slfuaflon than
a boy.

intrinsic, lnfarpreflve. Real

(350) | think that |t somebody R
calied me a little chicken and o
- whatever else ail the time, I'd L
"be 8- little: upsat about it after
. B whlle, and | might wonder.
2N Intrinsic, Inferpreflve, Real
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~(22a) Yeah, | really felt sorry for
him when he had to, you know, sort
of escape. -
Intrinsic, Interpretive, Real

(498) You did-feel sorry for him,
{ntrinslic, Interpretive, Real

(5¢) It's an awful sudden way to
become 8 man, | suppose.
Intrinsic, Interpretive, Real

(4¢c) When did you think he felt
he'd become a man?
Intrinsic, lnferpref!ve,
Selection

(8a) My idea Is that he considers

himself a man when hls mother .

asks him to go to town. , '
intrinsic, Interpretive, :
Selection

(33a) | think the mother seems

to psyche him out a|most
intrinsic; Inferpreflvo. e
Selection

(62b) Any other quallitlies that

he seems. to be acquliri - Lt
Intrinsic, Interpretive, =~ =%«
Selection Lo

(62¢) You'd have to mention
. ‘sfrengfh or _courage.
T Intringdey Inm'reﬂve, ‘
Selection

(12g) He sort. of sounds as If he
‘wants to grow up to ba a man,
.-bu+ he's not qulte there yet.
' lnfrinslc, lnferprcﬂve, ‘ : ; . R
. .Selection. . . : . , . BRI
';(39b1 ﬂo'vcggo¢ a younn boy : Do ' '
testoring. on’ fhe brink of . T e
.adulfhood :
Infr!ns!c, lnferpra*tvc;
“-Selectlon

, (666) He seems to be: ocflng
rather tough, or he's trylng
. 1o impress: hls yoquer slsfar
"*‘ef bro?ho
' ln-frmalc, lnforprcﬂvo.
e ileations

htﬂc}gtgg had. smm axactly....
I 169 fo: e Ahd el L TR
Q f's whv h?g ?gstlnggi 3;r T R S
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survival were so strong. - .
Intrinsic, Interpretive,
Saetection

(20b) | was just golng to

say that he was thrust I[nto

manhood sort of unexpectedly.
Intrinsic, Interpretive,
Selection

(21a) He seemed to have led such
a sheltered life.
Intrinsic, Interpretive,
Selection

{130d) Pepe accepted that fact,

more or less, (e) Liks, he ac-

- cepted that he had to flghf it

he was going to live, :
.Intrinsic, Interpretive,
Selection

(37a) t think his mother sort of
hindered his development into
manhood because she sort of
stressed the fact that 1t was
more |lke-a matter.substance,
sort of like #he toylc of
frsedom. :

Infrtnslc. ln?orprefivo,

SOIQctIon '

(35f) She's sort of +he domlnaflng
figure in his life, (g) He's
sort of hangling on to her apron :
strings.
Intrinsic, lnferpreflvo,
Selectlion ~

\ (38a) | was Just: golng to say
' +haf I+'s sort of a repressed
gor that he's trying. to get
» 11ke, now, you know, sure:
ho Ief his mother call him names.
buf anybody else,

Infr!:?lc. inferpreflve. |
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Soclocul tural Statements

(27a) Technlcally, you're not con-
sidered a man until you reach the

maglc age of, ! guess, 1t's eighteen
now. (b) You're really not con=
:ldered adult unili you've reached
hat,

--Extrinsic, Interpretive, Real - -

(3d) I1t's sort of, |lke the question

Is really sort of critical of soclety
when you can Judge yourself and what
you're worth by the ofher people
around you,

Extrinsic, lnferpreflve, Real

- (43d) Like, you know, there are
always going to be restrictions,:
(¢) And If you don't do as you're
~ supposed .to; or what, you know,
people won't Jet you ge? your way.
(f) You're going to be put back 3
few steps,

Ex?r!ns!c. Interpreftve, Real

(47s) Perhaps they 1<l you abouf
the cold, cruei world, or that.
Jungle out there. :

- Extrinslc, Inferpreflve, Real

(490) You khow llke, soma guy . -
selling me an apartment or some-
thing for two bucks down, you

know, a month, (f) A great .

idea, you know, and when:1 ¢ -

_ there it's a hole . ln fho greund
~or somefh!ng. o :
Exfrlnslc, Inforpref!vo, Rsal;‘4

- .(50b) | think ons of the Best
o ;‘;mngs ¥ paren?ican *Qach you ls

(The speaker 1s referring to
the soclal or legal require=-
ments of adulthood; hence,
the statements are desig-
nated Socloculturaf,
to physical or psychological

qualities of adulthood are-- - - oon

designated Psychologlcal.)

(These statements present a

. general attitude about life

or about the human condition.:
In general, such statements
are designated Sociocultural.
In certain contexts with dif- .
ferent emphases Literary or -
Phllosophical. deslgrations
may take precedence.)

‘Raterance
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(126d) You make a mlsfake when
you're young, and you're beat
somatimes and you don't got
another chance. (e) Because
soclety rules over you.
Intrinsic, Interpretive, Real -

(91a) Isn't It against the Catholic

“relliglon to commlt suiclde?

Intrinsic, Interp:ative, Real

(32¢) | think soclety sees a
different thing.
Extrinsic, Interpretive, Real

(16d) What do they call Mexicans?
(e) ¥Whatever they call them,
Intrinstc, Interpretive, Real

(16q) What was he.si? Ch). m_\af e

would he-be calllng Pepe?
Intrinsié, lnferpreflve,
Selocflon A :

“The they. rofers to.a unlvorsal

~uals In
the statement recelves a

i tustrates the 6¥ten closge -
: elaflonshtp between Socio=
* culturel an -Psychologichﬂ

calling results:

- systems and ofhn!c proJudl¢e=

hence; 1t:18 3 soclocultural
concep

~ nameg are directad or that. H
 individual reverts +& n

_"5300}

(The speaksr.|s: referr!ng #o
derogatory. namaé one: might. -

call a Mexican or a member: of
another minority group to. an-:fA»»
rage or to embarrass Mae:oo

fbe! or ‘and- no* to:individ
%E% ”l“f'@ﬁ; h’ﬂ“.

designation. This uf*erance

t.:0 The fact that ¢
calting disrupts and upsets
the Individual to whom

calling is a psychotoglcalt
!f“uould rocelv?_a
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(33a) That's sort of how the country
seems to treat thelr people there.
{b) They always seem to get them
‘for good.
Intrinslc, Interpretive,
Salectlon

(1353) Is his nationality fhe same
~-as: the others-In -the-town?
Intrinsic, lnferpre?lve,
Selection

(29a) Maybe this Is what their
-soclety did. (b) You know that
the role of parents Is such that
you don't prepare.
"~ Intrinsic, Interpretive,

- Selection

(78g) But the ritle, that was lusf

fate that he lost that. ,
Intrinsic, Interpretive,
Setection

(IOBd) And there you are golng to

find that, sort of, the govornmenf. R

the form of law, Is going to be-
very, sort of, slack or lenfent.
(e) Like there Isn't golng to be
a sat one.
Intrinsie, Inferpre?lve.
Selection

(978) | Imagine the famlly had a
‘Blible and things 1ike that and .
they kept rellgion In mind.
~ intrinste,” ln?orprat!va,
SQIeeflon i

.(31a) Ho was

(S?afemenf 789 presents a
general ettitude about |ife"
or about the human condition

- without [ lterary or phllosophlcal

impllcations; hence, I+ Is

‘deslgnafod Soclocu!+ural )
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As a result, the Historlcal subcategory could have been ellmlnated
without restricting the analysls In any Important way, However, the
category has been retalned for several reasons: to accommodate the
very few Historical statemants whi¢h were made and to anticipate the
possibiilty that other transcriptions might caplitallze upon the _
: hlsforical~lmpllcaflons<of“llferary~sfu&ys-wMany:aufhorlfles-on~|lfera-wmww~~wé
ture study, some of which are cited In Chapter 2, spesk to the Impor- e
tance of Iiterature In transmitting tnformation about oné's past and
one's heritage and of the relationships between the s+udy of lltera-
ture and history., Alfhough the- franscrlpflons gathered thus far -
Indlcafe that this polnf of view Is- no? emphaslzed In fhe classroom.
other tran%crlp*lons may reveal such emphases. The fact that a , '
ralaflvely modern short story ls used as: ?he basis: for d!srusslon may’; S
be a factor defermlnlng the absence of historical emphasos. Uslng  '
snother |iterary work, a classic perhaps, may have sflmulafad dlscus~a;i-
- slons with greater historical emphases. ' :
(132a) When was thils wrl?fen, #hls : PR L e
story? . , B RN
- Intrinsic, lnterpraf!vo, Real A S R R

(132b) Well, a lot of these sforlos
were written In the thirties, lafe
thirtles, -

Intrinsic, Inferpref!vo. Real .

What's 1he year this is #aklng place? - (This" sfafemanf and rhose ?haf"

a1 wald gess th 15201, Wt :z.!:::.::z?rs,;:::;:orzﬁf

I'm not exactly: sure, S another short sfory, "The .
Well, they were stil| flghflng | " Leader of ths People." Thay;"’

Indlans in the $1ates. | T 'a;:*examglos of Hls#c;lcal
; : -1 statements; however; they
o the 1920's? 7 have not. b;en ¢afeg$rtzed In
~ Well, In‘the 1880's which would .- . the other categories, nor

 have been when grandfather was =~ . = have. 1hgy beén given e isodo‘

' H,falllng abouf hls :ifg back fhen. n;-,_ numbers sand: stqugonf: otte
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(55¢) Like |'m not sure how my
parents went about doing It, but
| know | come in when { know,
more or less, | should come In,

Extrinsic, !nterprotive, Real

(44b) Well, | know that 1f | came
In tate. (&) You know, | know that

the hext week then | woulda't be -

able to go out. (d) So | would
come hume at the right times,
(e) Sometimes,

Extrinslc, lnferpreflve. Real

(54d) Because that's me and my own
thing. (e) Because my parents
have never done that,

Extrinsic, Interpretive, Real

 (13¢) And, you know, If |'m going

Into town.... (g) ¥Well, | don't=

 want to talk about myself, but If

I'm going Into town, | don'f say,
"Woll, gee, can | wear my blue Jeans
and my jean=jacket," yuu ‘acw.

- Intrinsic, ln?erpre?lve. Real

(17d) You know, even when my friends

drink, or at least this |s what {'ve

heard, when they drink, someone cails
you a baby.
intrinsic, lnferpreflve, Rsal

(89d) But | was siways hoping that,

you know, that he'd get out of there

and | always fhoughf, uell. maybo
ho mlght, you know, -
Infrlnslc. Inforprattve. Real

i “s*o'ﬁbﬂgko S

»ln!ic, Inferpretlve‘ Raal
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{793) He could of, he could of chosen

his death. (b) He didn't have to

die oft the rock. (c¢) He could

have died atong the way when he vas,

llke, at flrst when he was riding

hls horse, he kept looking back

tor them, thé dark men or whafever
fhey wore called.

- Intrinsie, Interpretive,

Selection

(117¢) What could have happened to

Pepe? ,
Intrinsic, |n+erpre+lve,
Selection

(117d) Well, he ¢ould have goften
~ away and been successful. ,
Intrinsic, Interpretive,
Selection

(29b) Like 1f she had told him that
when you get to the clty watch for
this, watch for fhls, and watch
for this, -
" Intrinsie, lnferproflve, :
Sclecflon

Phi iosopmcat Statements
(13a) Do you think he was Justifled
in belleving 12

“Intrinsie, lnfafproftve,
Selaction

€13¢) | don't think he was -
Justifled In bolleving It be~f
cause his actions were sorf of
illke a:childs -
~Intrinsie, Infarpreflvo,
Selection - -

'(12d) well, 4 don'f fhlnk itts ‘»I
~boltovable In that case:. -~
- lnfrlns!c. lnferproftve, Rea!

L e

R

(The Impiication of this sme-,ii[
-menf. accordlng to lts context, -
~don_f thi '

nk Peps Is‘v>ﬂ

f~has SU‘fi
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(102a) | don't quite understand
what you mean,
Intrinsic, Interpretive, Real

(8¢) It's the simple question that
It sounds [lke.
intrinsic, interpretive, Real

(85a) | think those read, particularly,
“don't contradict necessarlly what you
sald, (b) But | think you'd have to
kind of modify that,

Intrinsic, Interpretive, Real

(97b) | don't follow you.
Intrinsic, Interpretive, Real

(76a) You know, | can't see your polnt,
Intrinsic, Interpretive, Real

(28a) How does that #it Into yburs
(concept of maturity)? _
Extrinsic, Interpretive, Real

(28b) | suppose it really isn't

valid. (c) Being a man, that's

an awful hard thing to defline.
Extrinsic, Interpretive, Real

(29a) Manhood and maturity are
tied together,
Extrinsic, Interpretive, Reat

(32d) Our society here will see

a different thing, will have a

different definltion of a man,

than | will myselt, (e) |

think In most cases the individ-

val wili have his own definitlon,
Extrinsic, Interpretive, Real

,(31?) Possibly this could be
Stélnbeck!s definition or parf
of a definttion, | think. (h)
"0f what manhood Is or the ,
o drasflc € ange befween bolng &

(The key words here are valld
and deflne.)

(The context of the statement

forces the statement to be

read as Manhood and maturity
are conceptually related,
Hence, It Is a Phlloscohical
statement,
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Unclassiflable Statements
Because there are cartaln occaslons when categor|cal designa-

tlons cannot be made In one or more categories, the TACL Instrument

makes provision for Unclassiflable statements In each of the four

major categories of the Instrument. Generally a statement Is desig~ |

nafgqxUnclasslfjab|9 fgrwpnepof.fhe>followlng~fhree reasons: Fipst,” T
 the statement Is not sufficlently complete to permit categorl2atlon

In one or more categorles., Second;‘!f is phrased, by design or by

chance, In such » way that openendedness or vagueness obviates agalnst

making & categorical dectslon,‘parflcularly‘ln the Subject category,

Third, 14 Ind!caqu d subcategory not Included in the lnstrumenf;~ n : e

Although the TACL Instrument makes=provision for Unclassitiable states . .

ments, the need for-using this provision has arlsen,vetyﬁlnfrequenfly‘ -

In reference to the transeriptions that have bepnfshbmlffqd'to'anélysls< <"f~‘

In this study. Examples of Unclassifiable statements follow.

(79d) Ivfhoughf.... (This Sfa*emen*Vandi*hbsg;*hafs" i”;fw1
" Intrinsic, Interpretive follow are [Hustrative of the - @ -
| ffrsf'fVPé’oi‘Unclasslfjgblé:31~,f iy
statemant. - Statement 799 1 - .
- not sufficlently complete to' =

. Q"Qy Sta“ce}and,sUbJec*:des'g?F;}“f 
natlons.) - N e e

(91€) 'f's~r°a"Y00~o ' . ‘ (Statement gif.ls,hﬂf suf“f{:," ff   ¢
Intrinsic, Interpretive, Real flclently complete to allow ~

) SubJect desighation.) .. .
i?40) So 'f's-o§. . (STGmeenf 94c ’s:nOf‘SUff ‘_;‘Vg
Intrinsie, Interpretive, Real ~ flc]gnfly‘gomp'e+° to allow = . o

Subject designation,)

(1052) It's agaln,,., .tsmq@emfpgsﬂsngf,;uf,;;i] o
Intrinsic - PN ) flclonf!y‘cpmplgfégtq‘allowf**_: P
‘ R - Nature, Stance, and Subjest .. -
L .0 designatlonsy -
(24b) How do...? L (Statemant 24b-1s not sufs . -
_ Extrinsic, Interpretive, Real tlclently comlete o allow
S T e e e ;i <t,dg$!9

| father, and tho knife, and fhe T . Sone
~ word Jnheritence, . T i

€1143) Well, | Hhink It 1s.connected

 with the line he draws between his




(4a) What were your reactions to
the story?
intrinstc, Inferpretlve,
Selectlion

(1b) You may have noticed some

vague similarities betwaen that

story and thls one called "Filight."
Extrinsic, Interpreflve,
Author

(116a) | think the whole bit abouf
him climbing the mountaln Is a
gradual process.
intrinsic, Interpretive,
Selection

(413) There seems to be 2 whole -
spectrum of fee!ings ?haf ! folf
in the story,

intrinsic, Inferpreflve. Real

132

(948) It seems I1ke, you know, in

blology you have to figure.

Intrinsic, Intorproflve, Real -

- SubJect das!gnaflon is

“(The nature of the gradua!

- hence, the Subject doslgna-
"tlon ls Unclasslflable

_not clarifleds hence

A SO PR DA

the teacher when {ntroducing

a new toplc for dlscussion and
may be Indicatlve of & pedagoglcal
maneuver. Often the student's
response Indfcates a Subject
deslignation, but this indica~
tion does not,Mecessarlly

“clarify the subject area that

the teacher may have had In
mind., (n statement 114a the
neture of the connectlion is
not clear; hence, the Subject
designation cannot be made,

(The nature of the reactions °*
Is not clarifled; hence, the
Subject designation is
Unclasslflable.) . :

(The nature of vague simltarities -
is not clar!fled; hence, the

Unclasslflablo.

process is not clarlfled; -

(The na#ura of the feo:;ngs Is
e
Subject dostgnaf!on

»Unclasslfiablo.

" (This statement and. fhose L-xié
that follow are lltusfratlvo%*

~of the third tyre of Unclass
tlable s?afemonfs.** oy ar
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Eplsodes are identified and located on the transcription be=-
fore the analysis and classification of Indlvidua! statements begln,
even though In some Instances the various categortes are Important
cues for identlfying and |ocating eplsodal changes. Therefore, the
flrst step In analyzing statements of a total dlscourse In a lesson
In_literature Is the ldentification, location,. and mark!ng“of-eplsodos,MWMMVMﬁ
Criterla and cues for determining eplsodes are adapted from studles |
conducted by Smith and Meux and are dlscussed on pp, 88«90, :|n this -
study episodes are marked by numbers, and statements within eplsodes. e
-are marked by letters (i.e., la, 1b, t¢, 1d, te deslgnafe ?he fiva )
statemonts of the first eplsode of a discourse). . \ e
Although eplsode and utterance deslgnaflons occur befora s*afe-l‘f?‘
ment designations are made, 1t should be noted In carfaln very compll- *f?
cated portions of a: +ranscr|pflon, sta+emenf analyses and’ classlflca-
tlons may’ Influence or change the eplsode deslgnattons fhaf have -
previously been made. Thls study permlfs changes such as fhese. bu?
‘such changes are mln!mal. : : : - o
Although the Individual s?afamenfs ara bases for categorlcal”‘
deslignations, the lnformaflon can ba used to ebfaln uftgrance and
eplsode deslgnaf!ons by de?ermlnlng the pradomlnanf subca*agory daslg- ;
nation of the several statements In utterances and eplsodes.. =~ =
Below Is @ passaga from a transcrlpflon fo lllustrafe soma of
the statements made In precedlng paragraphs. TR ' .

. .Teacher: (11a) He sald, "See, Mama, 1 wil] be c.areful.. Ia
: man,” when sha was sendlng him. off..~?5~ L

_ Rob: (12a) But.| don't think-he’ really baltevad lfc:’g5:\4;f;f o
. Teacher: (b) You don't think he'bel leved 1+? - e
. RObS,‘~ ,(c) No.a (ﬂ) Well," ' don'f fhlnk !f's bal!oVab!e ln fhaf’a

~case. (@) He might.:have. bellaved lf. but: If 800m30'~¢
(f) Ha rﬁac"OQOOQQ wuf- LN ,

.....
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The passage quoted above contains three epléodes (11, 12, and
13), slx utterances (113, 12a, 12b, 12¢-t, 133, and 13b~h), and flfteen
statements (11a, 12a, b, ¢, d, e, f, 132, b, ¢, d, e, f, g, and h).
" The statement designatlons of the passage are presented In Table 4.
TABLE 4
STATEMENT DESlGNATlONS

ST POS NAT STA sus

1ta In  Para Se) Lit
12a In int Sel Psy
b In. Int  Sel - Psy
¢ In Pro -
d in Int Rea Phil
e In Int Sel Psy
f in Int Sel  Psy
133 in Int Sel” Phll
b In Pro
¢ In int Se! - Phll
d In Para Sel Lit
o In  Int Rea Blo
t In  int  Rea  Blo
g In  Int Rea Blo
N

In Int ~ Sel  PAI! .

_ Utterance deslgnatlons are obtained. by !denfliylng +ho predom~ o
Inant subcafegory deslgnaf!on of the lndlvldual sfafomonfs of fho ,;’i}:*- -
utterance, The ufferanca deslgna*lons of fhls passago are proscnfed
_In Thble S., ln Tabio 5 1he SubJecf}deslgna¥lon of ufferance tzc-f and fho
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because it contains an equal number of Blographlcal and Phllosophlcal
designations.

TABLE 5 _
UTTERANCE DESIGNATIONS

_______ . " - ” - - - - e — COCEEES S ER S

uT POS  NAT  STA  sUB

i1a In Para Sel Lit
122 In int Sel Psy
12b in Int Sel Psy
12¢-f In Int  Sel Psy/
. . Phit
33 In Int Sel Phil

13b=h In Int"  Sel/
Rea Blo

TABLE 6

EP{SODE DESIGNATIONS

EP POS . NAT STA suB
11 in Para Sel | Lit
12 {n Int Sql Psy
13 In Int Sel Blo/

. - Phil

There are no set procedures for determining cafeéorlcal desig-
.nations of statements. However, several suggestions and guldelines
for proceeding can be noted at this time. |
First, the coder, in this case the Investigator, Is famlilar -
with the |Iterary selection belng discussed in the total d!scourse. e
~in *hls Insfance John Sfolnbeck's short sfory "Fllghf " i e
: Socond, the coder reads ?he to*al dlscourse comple?aly soveral
~ times 1o order to ge+ lmpress!ons of fhe characfor and flow of +he
'f',;2kdlscusslon. “ o 2y CLpE e
: Thlrd. becauso +he_coder use; franscrlpflons_on

whlcb;@f*yranqgs
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determines categorical deslgnations for indlvidual statements. As he
categorizes Indlvidual statements, he considers carefully their refation-
ships to other statements and to the utterances and the episodes (n
which these statements occur:. Speakers' names and the content and the
structure of the |lterary work belng dlscussed provlda other klnds of
‘continulty which are helpful fo the coder. =~ “

Finally, although there Is no preclse sequence for determining
the several kinds of categorical designatlons, it has been this lnves-
tigator's experlence that the sequence generally occurs in the order
that the four categories have been discussed; that Is, one generally.
moves from Positlon, to Nature, to Stance, and to Subject. There are,
of course, exceptions to thls paffern. There are occasions when one
category Is strongly cued and when 1t.suggests other categorlesyaccord-
Ingly. There may be occaslons when some determinatlons must be post=
poned until other deslgnaf!bns of an utterance or of an episcde have
been determined. In most Instances these omisslons and postponements
can be completed later, although this Instrument allows for an occa-
 slonal Unclassifiable statement, 1f evidence and cues are Inadequate
or contradictory, ' ‘
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Directions To The Rater:

The Literary Rating Scale gives standards by whioch
to judge the literary quality of a story. Tvelve elements
are listed, each of which is to bu rated 0, 1, or 2 by the
rater according to the amount of the element present in
the story and/or the effectiveness with which it 1s handled
by the author, Examples are given in the form of passages
fiom stories to illustrate each possidble rating for each
element,

The rater should read the rating scale items, :
definitions, and examples first to famillarize himself
with the scale. He should then read the story to be rated
in order to get a general 1dea of the contents, Next the
rater should take each element on the scale and .lock back
to the sbory to see how he would rate that partlicular
element, After all elements have been rated and given a
numerical value, the values should be totaled fox the

storyt!s overall score.




LITERARY RATING SCALE

Score Sheeot

Title of Story S 0B 0000 EIEE LI I OEINDENGOEPRLIIRDISGSYS

Elements Score ( 0, 1, or 2 )
1, Structure
2. Ending

3., Sentence Structure
4, Word Ussage

5. Characterization
6« Setting

7. Point of View

8. Conversation

9. Detalil
10, Appeals to Senses

HEEENEEREE

11, Values

>

12, Situation

Total

Name of Rater 000da3000000000e0ecceccnch




LITERARY RATING SCALE

1, Structure

‘Structure refers to the way a story is built, or put
together, with a beginning, middle, and end., It has
to do with the way the parts fit together, the over-
all design which reveals the problem and the resolution,

Little Story Structure ~- Thils may mean just a rambling
collection of sentences or a story that is not well
organlzed, as well as a story without one of the
essentlal structural parts named above.

Rudimentary =- This can mean a problem and a rather forced
ending, The essential structural parts are there,
but are not skillfully woven together,

Well-developed =-- The problem and resolution are neatly
worked out, There 1is good form and organization,

Examples:

Little: Once upon a time there were three bunnies who lived
Ina tree., ‘There was a carrot garden there. They ate
carrcts out of the garden,

Note: No problem ~ no real story line

Rudimentary: Once upon a time there was a teacher who had a
class that wrote backwards, She asked all the teachers what
should she do, They always gave her ideas but they never
worked, One day a teacher said, "Why don't you write back-
wards and the children might write forwards?" And so she did
just that, and it worked. And from that day on the children
wrote right,

Note: Problem and rather ordinary solution, but still a
solution

Well-developed: The movie was going to be called "The MNan
of the Cave.," Fon was Dracula. Well, today was the big day.
Fon was all ready. "All ready?" asked the Director. "Yes,"
replied everyone. “Lightsﬂ c:mera, Action}i" ‘ )
‘ ovie i

John, Mike, and Pete were brothers and they &ll liked
to explore. John said to Mike and Pete, "Let's go and :
explore the old mansion,” ... They were scared but they
 wenht anyway. When they got there the door was closed,

o Suddenly it opened and there was DRACGULAI! o0 -
7 hen Mike jumped on Dracula, and Dracula almost bit

~ “Priveleq to the ground,

_ Mike who was holding the timer. ...  Mike moved sideways

~ and the timer went off, Then lMike fell and Dracula

"ThékEna7,?“f7"77»*‘7”"’""'»f ;
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At the Academy Awards, Fon won the Best Actor Award,
and the movie won Best Picture,

Note: Excerpts here show the outline of a story that was well
structured with a framework effect « n story within a
atory.

2. BEnding

The ending 1s the conclusion that is reached efter a
problem is resolved, :

Ordinary -- Endings such as "They lived happily ever afser"
are quite usual,

Promising -~ Thls would involve a fitting conclusion, and yet
one that also has the suggestion of a different idea,
such as "They lived happily ever after =~ until the next
problem came along."

Clever -- This ending would be definitely different and welle-
executed, perhaps an ironic twist of the beginning,

Examples:
Ordin ¢ So the children went home and lived happily ever
after, S ‘

Note: Trite

Promising: He imagined that he saw a real dinosaur, It was
growling at him. It grabbed a shoe box and tried to hatch
it?.J "Boy, I need my pill." Ding-a~ling, Booml "What was
that?" Little baby chicks came out of the shoe box, When
they got home from the museum, he told what he saw, Hls father
said: "Ridiculous,"

Note: A 1ittle bit of humorous twist added to the ordinary
"When they got home..., he told what he saw," '

Clever: It took them about two days to find the treasure,
and they had a lot of problems which I will not mention. All
~ they found in the chest was a little plece of paper which
read: "Any treasure worth having isn't a treasure worth

Note: After the usual adventures of two treasure-seeking boys,

this story gives a different kind of ending, one vhiéb}avl%ur~ff
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3¢ Sentence Structure

Sentence structure means the way the writer uses the
guidelines of English word order to vary the way he
outs words together in sentences and the way he puts
santences together in context,

Simple =~ This would mean all or nearly all simple sentences -
or all sentences starting alike, such as, with "The,"

Some Variety -~ There would be some varlation in sentence
structures = Adverb-Subject-Verb, etc., as well as Subject-
Verb-Object,

Good Varlety =-- This would mean good sentence organization
with a variety of sentence types, including sentences
with dependent clauses.

Exampless

Simple: Once there was a 1ittle girl., She loves to go to
the boach. She has a straw hat and a bucket. She is only
five years old, And she can go to the beach by hersslf,
Her mother, or father, does not go. She does not want to
go home, Her mother said, "Come heme." No,

Some Variety: Then they turned around and there was another
ball of snow just big enough for the middle part of the snow-~
man. Again they turned around and there was a ball big enough
for the head of the snowman, Then right in front oi their
eyes appeared buttons, a carrot, and charcoal for the eyes,
nose, and mouth,

Good Variety: After the battle with the spiters, the blg, fat
biters, and the creamy things, it ell seemed quiel in the
forest, Mr. Heckerlerabrown and Fred did not know where to go
or stay, so they simply sat there, frightened, because they
 kept on thinking that creanmy things or big, fat biters or
splters were sneaking up behind them, o

4. Word Usage

Word usage means the different ways the author uses
words, whether in description, colnage of new words,
alliteration, or veriation, for offects i

Usual -= Word ussge 1a ordinary or trite.

g out of words for effect.

 Unusval -- Thers sre unusual offects from coining rew words
~ or sheer beauty of déscrgpt;vefpassagQSxon'Othé
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Examples:

Usual: Then he went to the moon. Ihen he got there, he saw

that the moon was made of green cheese, He was so hungry he
ate the moon,

Note: Usual word associationé - moon made of green cheese

Promising: All that day the folks at the library searched
for a cure for the colds sse This went on and on until they
were just about to give up all hope when suddenly Ralph
Reference remembered his motherts secret formula for colds:
This 1s the formula: a pinch of shelf-root, a dash of movie
projector, 1 cup of book beans, stir to boiling, then sip.

Note: Coining of appropriate library folk name, Relph
Reference, and different combination of ingredients
in recipe (However, use of secret formula is not as
unique as word usage in evidence in following passage.)

Unusual: This is what happened to Fred. Fred went on
walking, pretending that he had passed the wishing well and
saying to himself, "I'm going to have good lucki" ..., Then
all of a sudden, standing in front of Fred were eight .
DUCKLINGS!! Fred was very, very, very, a hundred times very,
surprised, "You have bad luck, and we're going to give you
more," sald one of the ducklings, "Will it help if I go back
and put in a penny now?" asked Fred. "Too late." . .
"Oh, dom the docky crickets," saild Fred very unhappily.

Note: The build-up of very to "a hundred times very", the
easy style, and the unique expletive

5« Characterization

Characterization refers to the way in which the author
reveals the qualities of the characters in his story.

Undeveloped -- Characters are paper-thin or stereotyped.

Beginning Characterization == There 1s some description,
Some definite characteristics are given, showing what

. characters are 1like,

. Wellerounded == Characters are well-defined; they seem real,
 believable, Character 1s revealed through thought,

 aetions, conversation, etc,, as well as through

 deseriptlon, A character may show development or ohangs

o as the story progresses,
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Examples:
Undeveloped: Once a fair came to a town, They had & contest.,

Tt was a horseshoe contest, There were three men in the
contest, One man won the contest, The fair went AWAY o

Note: No characterization here., The man who won is just one
of three men, The reader does not know any more than
that, surely not enough to make him care who won,

Beginning: Mark Meany is the meanest, most rotten person in
all Beetlebust., He broks every rule of the town and even had
one of his own, It was, "Be mean!" And he hated children.

Well-rounded: Rita dtdn't want to babysit Albert, but she
needed the money to buy her mother a birthday present. When
she got there, Rita saw Albert tying a tin can to a puppy's
tatl, Rita tried to stop him but it was too lates. .. When
Rita went into the living room, Albert wasn't theress.. All
of a sudden there was a big explosion, Albert had made a
smoke and stink bomb mixed in one and it exploded.

Note: The author does not tell that Albert is naughty, but
hints at something wrong when Rita does not want to go,
. and then proceeds to "show" the reader by example the
kind of boy Albert is,

6. Setting

Setting rerers to the time and place of the happenings
in the story.

None ~- There 1s no setting or the setting is only mentioned,
not described,

~Rudimentary -- There is a brief description of time or place,

Well~developed -=- The reader is glven a feel for the place,
whether 1t is real or imaginary,

Exampless

None: Once aoross the ocean, Priscilla was worried. She.
~ dTdn't know what to do, She found an old deserted mine
and fell asleep...._ When Priscilla woke up she wasn't 1n
the mine.. ;‘«; : Gl ,

k» 7 ;Notes Setting just mentioned, not developed

fred began to run because 1t was beginning o
of jon Fred bumped into a tree, And whe
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Well-developed: Sad rain, It was a dark, dism
29 , ¢ : mal day. Ra
was drumming on the roof, Alice couldn't’think of aythingigo
do, Finally, she looked at the room closely, It had blue,
dirty walls, dirty chipping ceiling, a map of the world on
%ﬁgrgigesof ghekroom, %ﬁd a fireplace on the other side.

as a desk, an o ray armchair, and a sag '
plqg an old worn’rug. e A seagine conch,

7. Point of View

The point of view is the viewpoint from which the story
%s‘told. To f£ind point of view, the reader asks himself,
sggiggﬁh whose eyes am 1 viewing the happenings of this

Unolear =~ The writer may change viewpoints so abruptly that
 the reader is confused, Or the amateur writer may be

~uncertain himself as to who is telling the story, For

example, he may start out autobiographiocally, and switech

; unexpec{edly‘to an outsider's acocount, Nse

'clear ==« The handling of point of view 18 adequate,

: Artistio e The author hand1es point of view with ease and
.8k111l, He may bring several different polnts of view
- togother in an artistio WAY » e ~ S

Exampléé:

Unelear: ' Once upon a time there was an Indian boy who lived

Th the woods, His name is Song Bird. e loved nature., =

 Yhen I was a teen, I went to the woods to hunt, I sawa .
horse, He caught it, He saw an owl, Vhen I was a man, I
had a farm of horsese. L el : 5

Clears ,Oné day I'was in my house, when all of & sudden &
Binny hopped in. Well, I certainly thought I was day dreaming.
Bub I knew I wasn't day dreaming when I heard the bunny talk, >

 ‘1t'sa1_:f"You may'have:any~wiah*you'waﬁt;“7fwellg,I'*ished‘
for g‘big Easter Egg Hunt, And I gob it4 . -~

_ Note: Started out in first person and kept it that ey,

 havé already arrived

 arbistic: Our btrip is to the moon, Trsoy, Tlzzywig, and I
arrived here, and are exploring, . . .

d very quietly becaus
T By sve very
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8+ Conversation

. Conversation refers to the use in dialogue of direct
quotations from the various characters,

Little or None -~ This may mean little or no use of conversatior
in a story, or there may be an ineffective attempt at use,

Some -« There may be some {or & lot of) conversation, but it is
used rather tritely, For example, the use of t'said! may
be overdone, : ’

Good ~= The author uges conversation naturally; ho ﬁay even try
- dlalect, ' , , ;

Examples:

Little: One day there was a boy named Darrell, He had a boat
‘That wWas made of cardboard, One day he heard his father say
~that they would go to Florida. ... One da bright and early

d, "Is this
Florida?"™ No., They were in Atlanta, Georglas.s. Finally,
they were at the beach, Darrell got out his boat. Splashi

Some: I called out, "Where are you? Who are you?"

The voloe cried out again, "I am Peter Dustspeck and I'm way
down here on your thumbj!" e = ;

' “Which dustspeck are you?" I asked, very much surprised,

"Iim the blue and green plaid dustspeck right.next to

~ this red one,"
- Note: Nice exchango,

Good: +..Frida Fiection caught a cold, Everyone else in the
YibFary told her to go home and get lots of rest, Frida sald,
~ "On, but you see, I canl't, I'm having someé new fiction

" books over and I must show them to the guest shelves,"
"We'll all catch colds if you don't., Come on{"
"please, Frida,'" sald Sammy Sclences eee .

 Wpositively absolutely not, N=0l" answered Frida,

 UFpida, even if we welcomed them in and acted like your
 maids?" asked the Travel Twins, Trixie and Terri,
~ “pefinitely mot."
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Little or None -« Bverything is very general,
Some -- Some specifios are given to add to the reality effect.

Good == Enough detail is given (wlthout being tedious) to give
the 1llusion of reality. & ) 8

Exampless

Little: One Christmas Eve night every child in Badgertown was
asIeep.in his own bed, Vhen they woke up next morg%ng, they
were disappointed because Santa Claus didnt't come, . Later
everybody went to the North Pole and asked Santa why he never
~came last nlght. ‘

Note: This stays véry general, For example, the reader 1s
not even told how the children went to the North Pole.

Some: Then they saw a gorilla. It had long sharp finger nails
end sharp, sharp teeth, The children tried to get out of the
room, But the door was locked, and the children could not ﬁet
out of the room, The gorilla got closer and closer, with his
great big eyeball getting closer than ever. They ran around
the gorilla and jumped out the window.

Note: Detall 1s used to describe the scary effect of the gorilla;

Good: There was much talk of the cold weather at supper, but
Sara did not contribute, because she was so excited about that
" big box An the living room, Finally, Uncle Nlck finished his
apple cobbler and it was time for presents, Sara's heart was
beating 1like she had just run thirteen miles, She ran into the
1iving room and over to that big box. Before you could say,
tpretby 1ittle kitty cat," she had the box open...e

Note: ‘There is an illusion of reality in this passage; The
author says, for example, "Finally, Uncle Nick finished his
apple cobbler,...", which is much more believable than "Finally

supper was over', or even "Finally Uncle Nick finiShed,dQSSerto",j

10.‘ Appeals To Sensés

 Appeals to senses mean the way in which the aumor;cgu,se?/ S
~ _the reader to become involved in smelling, hearing, ===
 tasting, or feeling as well as the conyentional "seeing! .
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Iimited ~= The authov doea not often appeal to senses,

Some -~ The author sy appeal to sight. There may be nice
description,

Good ;f zhe author appeals to at least two senses, sometimes
ore.

Exanmples:

Limited: Once upon & time there was a witch and’she had no

broom, Days and more days passed, and they passed so fast that
tonight was Halloween, But the witch knew it was Halloween

Nighte. «¢s The trouble was the witch had no broom to go out to
Halloween Night, So the witch made a broom, and the witch got

“to go out to Halloween.

Some: Delly had red halr with braids that stuck out {they were
80 tightly braided), and she also had twickleing blue eyes, and
since she had nothing to wear except the clothes she was wearing
then, she had a red dress with patches all over 1t. Delly &lso
had striped stockings all the way up to her knees,

Good: Crashy Bangl Screech! People flew from their seats,
A black and yellow parrot flew from its concealment in a little
girl's purse, A man who was passing peppernmint candy around

fell back onto the rich German lady's lap. ‘She screamed . and

shouted, "iell, I neverl" in German, while the man sat there
with his feet dangling in the air. An umbrella. hit Frederich
on the head and made him feel very aizzye

11, Values

Values refer to those beliefs or thoughts which come
through in the telling of a story - and which reflect
deeper meanings given to the actions in the story. 4n
author often places values on certain areas of experience
as he orders a fworld" for his story., These values may
come through as insights here and there or as an overall
theme. N e ‘ ' , SOREIIE ¢ s o

1ittle or Non§ ,;knitt1¢,or no vglues are appqrgnt.

- The story shows some values, perhaps & moral




 outstanding -- Tne sto
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Examples:

Iittle: Once therc was a man named Mr. Hill, AlY his 1ife
he wented to go to the moon, +.. So he bought a rooket and a.
space suit, He jumped in and put his space sult on, As soon
as he was in, he said tho countdown and off heé went, He was
going around the moon whon he saw a strange sight, It was &
witch, for it was Halloween at earth.

Note: This is a story of an adventure, and pfobably no deeper
meaning 1s intended, A

Ordiﬁggxz When the Russians found out that Dave knew about

the freasuro, they really started looking for it, but Dave

was ahead of then, o f
Many & man was killed In that war, but it was still won ==

all because of a treasure more valuable than gold. It was

called confldence. o

Note: After a straight Story 1ine, & moral is brought out
: at the end., : ;

Well-presented: But there were other elves who worked very,

very much, and Santa did not give them presents, So the elves
sald, "If you don't glve us presents, we!ll step on your foot
and we'!'ll jump on you." Santa sald, "But you don't give each
other presents, so why do I have to glve you presents?" 3o

the elves felt funny jaside, because they did not give the

other elves presents, So they felt bad inside, ' But they

thought Santa was right. |
Note: Definite values operatiﬁg here

12, Situation

Situation refers to the problem situation (and 1ts
inherent interest or lack of 1nterest).

~be wellhworno

Uninteresting == The story mey be dull, or the situation may

 Interesting .- The story may be interesting with a promising

 situation, but not too extraordinary.

7 has unusual interest, or & unique
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Examples:

Uninteresting: Once a man wanted to go to Pluto, So he got
& rocket and did,

Note: The situation could have been made more interesting by
adding more about the man's wanting to go there and how
he managed to get a rocket, '

Interesting: Did you know we had a visitor from Mars? Well,
we ald. He was named Sparky. ... He landed in the country,
Then he saw a cow, He said to the cow, "Take me to your
leader." "Mo0oo0oo.," "I never heard that kind of talk before,"
Next Sparky saw & tractor, Then he said, "Take me to your
leader." But the tractor just sat there. "Quiet sort of -
fellow, isn't he?" said Sparky.,

Note: This story has interest and humor, but the "Take me to
your leader" bit is not original,

Outstanding: She was at a football field. Soon the game

startod and she watched 1t very carefully., Then the Lambkin k
found her footprints home, She told all the other lambkins
about her fun, She said: First there is a pasture with lines

‘on 1t. Then some goats with two legs come out and fight over

a pumpking'. o4

Note: A lamb's view of a football ganme can provide an ;nterestv“

ing or humorous situation, (Different)

*

\ 4
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The rationale for the selection and naming of the elements is given below:

Structure was chosen to incorporate the ideas of plot, climax, problem,
resolution, the usual components considered in fiction writing. The overall
design or organization seems to get at all of these. If the story is designed
well, it will have the other things--or else enough of a story line to make a
satisfying reading experience. 1In the interest of simplicity and efficiency,
elements were named as broadly inclusive of related aspects as possible, without
infringing on the exclusiveness of other elements.

Ending was chosen apart from structure because a satisfying ending is so
important to the totality‘of the reading experience, the impact,‘the culmination,
that which leaves an impression is paranount for consideration. Beginning,

| however, is not included‘as a separate element, since even the trite beginning,‘
| "Once'upon atime . . ." 1is a cue that a story is to unfold——and awakens’the

reader's anticipation.

]

Sentence‘Structure is included, since stilted or awkﬁard sentence sequences
- (OF‘¢6“StrUCti°n) interfete with a story's effectiveness, vherees,a skiliful use
| of a variety of sentence types adds,much to a story's style. This'is perhaps thek
most "quantitative" element on the scale and easiest to judge. |
WOrd ygggg is broadly inclusive. Any unusual or effective use of words using

‘specific words to general effectiveness of style 1s meant here. Good writing

' _involves quite basically the effective use of words. Yet the element of word

*yusage can include a number of things to consider,_i.e.. imagery, coinage of new e

7words,,alliteration, etc., For a11 of this, the element was not broken'down~intoﬂ




between some usage (or promising attempts) and unusual handling of different

aspects of word usage,

Characterization is essential to the good story, as is Setting. However,
amateur writers often turn out stereotyped or paper-thin characters, whereas
the skillful writer presents well-developed characters.,  Too, amateur writers
may neglect to set a story in time or place--yet any story, whether real or
make-believe, nust happen in some kind of milieu,

Point of View is necessary to a story's telling—-and a writer chooses a

point of view, whether consciously or not. The amateur writer may not be aware
of this necessity, and thus become confused in the telling or narration, which

in turn confuses the reader,

Conversation may not be necessary to every good story, but the effective

handling of dialogue is a mark of maturity, and will add to any story. In
Cases‘where an excellent story'has no need for conversation and none is used,
the'score will be high enough for recognition; even’without the'points from
‘this element,
| 295311 is essential, not too much and not,too little, but enough‘to glve
}the illusion of_reality. This‘is important, even in fantasy, fdr~akstory must
'1 hang together in a real, or logical,‘way-—if‘it is,not to be nonsense; “The
description of the"element in the scale is as follows: Detail refers to the
:author s choice of incident or detail which adds fullness to the stor; s

'f;structure or outline.,

Appeals to Senses also add to the quality of a story. Appeals to more than

”?ﬁf;one sense are the mark of a mature writer and serve to give the reader the further




way in which the author ordered the world of his story.
Finally, Situation was chosen as an element--apart from structure, becausei
the overall situation is important in a story. Here, originality, humor,

imagination, suspense, and other elements that are not discrete components of

fiction may come into play.




