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Category: Writing

Title: "Sager Writing Scale"

Author: Carol Sager

Age Range: .Ihtermediate-Juniot ﬁigh

Description‘of Instrument: : ‘ o -
Purpose: To assess the quality of piéces of‘creative wriéing.

TheAscalezyf designédltoibeJhged‘by‘both~sfudehts atd " teachers or by

researchérs. - : : ‘ .

3

Date of Construction: 1973

Physical Description: The CWRS has four scales with four ratings

possible on each scale. The scales and their definitions are as follows:

Vocabulary: the use of words to express a particular thought
h or idea : R

Elaboration: an abundance of related ideas which flow smoecthly from
. one idea tou the next

Organization: the arrangement of ideas in order
-Sfructure: the way in which language forms are used .to convey'méahihg
" Ratings on each scale afé 0, 1, 2, 3, -- corresponding to poor, fair,

gdod, excellent. Each of these values {s described in detail in the full _Q
repqit. After familiarization and training in the Qse of.the scales, étudents‘ .
or tgaghers can use them t§ rate pieces ?f_crgative writing. Highest possibléﬁﬂ
gcofé on a piece is twelve. |
Validity, Réliability,’and,Norm§five Data:

vValidity for CWRS is claimed for its being based on an examinatfon of

. what experts have said about children's writing and an examination of over /

a thousand pieces of children's writing., As with any such measure, vaitdity




. £ determined lafgely by the usefulness and_éppropriateness of‘the vatious
scales. | |
Reliability for three adults trained as raters was .97, No rater
reliability is reported for children using the scale._
'Ordering Information:
EDRS
Related Documents:

Sager, Carol. Improving the Quality of Written.Coﬁposition Through

Pupil Use of Rating Scale. Ann Arbor, Michigan: University Microfilms,

1973. Order No, 73-23, 605. :
Adapted from the Anderson Scale, a writing scale for teachers resulting

from an M,Ed. thésis directed by Dr. B. Alice Crossley, Professor of Education,
Boston University.
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CONSTRIGTION OF THE REVIGED SoAE -

e -~ . . -G
»

It was the purposa of this study to find out it ohildun's. :
conposit:lons would improve as 2 result of teaehing thew the compo-
nents and use of a descri_ptivg writing scale so that they could

rate théir own compositions and those of other child&n. Neces~

- o sary ‘to this purpose vas the bav:lsion and agiaptati.c)ﬁ of the Andor." I. .

son Scale! so that it could be used by children.

)

Preliminary Considerations Ré‘gaxding "
Construction of the Revised Scale o

The Use of Stories

-

Raview of e literature revealed the importance of ine
E pmrgt‘he quality of creative writing. Although thenkwn no

one accepted definition of creative writing, authors aqru‘d'con-" ‘

- N

cerning, the need for children to ba able to write about whatever: S i
they wished, 'Iherefom, for the purposes of this atudy, cmtivo ‘

) writing was defined as writing in which the child was fm to

R %leanor Anderson et al., "COnasw.ction ard Pvalultion of :
S e a Scale for Creative Writing” (unpubliahed Ed.ll(. thesis, Boaton _‘
S " nivorsity, 1957). &

, : . ) . R

52




writq about subjeota of his own choosing. .

s

'considered a "aelf-felt purpose for wr:.ting" and a "sonse of audi-‘

-ence" important- fagtorsfinl the improvement of wﬂtten coupoa:ltion.- a

-

t ’ ' ’ . 53 .-~':‘_ '-“‘7’-1. T .‘I < Lo ” ’

. Review of the uteuturo furthor royoahd thit: thc mthou

ri‘hus it seemed that story writing was the loqicol vehicle to mph-'w | i

. ulary, Organigation, and Elaborative Thinking.

improvement of writing.

Scale to help teachers and msearchers evaluate composition and

'a numerical value of 0, 1, 2, and 3.

ment the purposes of t'his st:udy. It wa‘s falt that stovry writing

could satisfy the adopted definiti n of oreative writing and in-

corporate those.factors considered important influences in tha )

.
I
\

. Review of_ the Anderson Scale

L

In 1957 a group of seven people oonatructod tl\._l\r\da.x'-son’ ’ :
diagrose writing problems. The Anderson 8ca1e was a deacr:lptivo
scale consisting of four categories, namoly. Originality, Vocab-
These categoriea
were held to be important by the authors of that time and the
seven writers of the scale. Each of these categories was gib&n\ 4
The four catrgories yielood

g maximum total score of twelve points. \A
After the scale was donstracted, the seven authors used' o

|
the scale and rated thirty compohitions :lndopomlently. They then

discussed discnepancies in. )the scoring and revised the wording of"

L
. . R s d"’..
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"‘the ‘scale aeco'rdii\gly. I-"bUming this mwiis:lo:'\.'- tho u\m\ authou :"_‘;

mtod foumeen add:ltional conpoaitions md found thn: ". . . thc

" variation of suh—category scores uas mrmwad to within d ‘vange ot

one po:int. nt It was at this point that the final scals wis -
v . bl S . . . - N

Considerations Regarding the Format - .
of the Revised Stale '

. Revised Scale Would Be

.

a Four—Pbint Scale

Wheh the Anderson Scale was constr\zctod » the authora de-

cided on a four-point scale to eliminate the tendency of raters to '

: select the middle score in odd-numbered scales. Since that tin'e -

an experiment was conducted by McColloy and Repsted to ccmpare a

four-poim: -and six-point composition rating scale for general

Fs
.

McColloy and Remsted chose to compare the four-point and

mer_'it.

six-point scales becausa a two-point Scale was not considered suf-

.ﬁciently discriminatory, and odd-numbered scales were thought to

éncoumge raters to select the idddle score. They 'eonpared the

v

Anderson et al., "Construction and-!:valuation of a Scalo
for Creative writing,ﬁ p. 71.' 3

z'diman McColloy and nobhrt Rms]:ed, "composition Rating
Scale for General Merit: An Experimental Evaluation,? Jourral of
Educational Research, LIX (Octc)hr. 1965), 55- 51.
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7 cant d:lffemnce in e:lther sensitivity or unabinty botwoon the .

Qe

four- and six-po:lm: scales, thev doncludod that t:ha four-point:

scale was. superior to the six.-point scale because it was easier
. ’

to use., The authors fourd that theve was ". _— qompamt:lvely

' '_ greater difficulty in orie_nting the raters to the?more extensive

1l

scale and in their using 1t."" For this reason, it was decided

that the revwised scale would be a four-point ‘scale.

Revised Scale Would Have . . .-
. Four Components S e
3 It vas decided that there would be four categories to the =

Revised Scale based on the assumption that intermediate grade
children could handle. o more than four categor:lea effectively:
It was further decided that each of the four categories would |
contain a desceription of four ratings which corresponded to the
tems poor, fair, good, and excellent. _

N\

1tbid., p. S6. e
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| Considerations Regarding the Content
‘ of the Revised Scale

DR .

; . . St ey
) . o M . . o ‘.,'

# . ,- "

flaat those “elements- of effect.ivo writing which conteupomry

authot-rconsidor both necesury and apprvopriate for Jmpmv:lnq cal-""“k 5
position in the midgle grades., In additien, it was the op:{nion ot .
the writer that each category should also contain the following:
1; Examples of errors most coﬁm&niy made in the middle
\ grades so that the children using the scale*Would be
made aware of what detracts .fmm affec'tive writing. -
2. A 3 rating which described a composition slightly
better than the bast that is written by children of -
this age so that all children using‘the scale would
be challenged ég grow in composition.
'I‘he‘refom_, it was decided to base the content of the s@i;
" on tha'results of a review of contemporary literature and an exam- ' [

ination of stories written by children.

Determinirg the Content of the Revised Scale

»

A Review of Contemporary literature.

o Review of the literature revealed that contemporary wrivars .

)

are of the opindon’ thatwvocabulary, .elaborition,‘orqmiuﬁon, and 7




.

stmetion in these areaa. It also romlmd thoae upecta of theso

cdnponents that' were comidered appmpﬂate for use :ln tho niddla b

o ;  grades. Thus. chabulary. Blabomtion, Onganiution. and Structuvé
became the four‘componants of the Revised _s::ale. T
. ’ . .
.An‘ Examination of childrah'g _Stories
 After reviewing contemporary literature to aacertain the
‘major factora of effective writt:en comnnication..tm author exu;
' "4‘ ined approximately 1, 000 s:lxth-grade \,ompositions that, had been
| conected during the year pneceding ‘this study. 'I’he stor:l.ea “werd
examined for vocabulary, elabomtion, organization, and ‘structure 5
to determine the following: “ Y )
. *1. What was the quality of vocabulary, elaboration,

organization, and structure exhibited in children's

compositions?
2. How did this quality compare with that urged by .
contemporary authors? . . ‘: ‘

Since the intention wag'to create & gtory rating that would ‘
deseribe a story slightly better than the best atoriea written by . {;,a

+ children of th}s age, it was decided that. for each of the compay .

nents, the stories would be sorted into three groups according to

. !

lp',' .



| ,m‘ qumty of thc eo-pomnt bainq eonmmd. A tourth group
Y would then be omm which would rofhot the dmm 1.;;. quais
" Aty exmseod in em beat atordss And ueged by oonmpmw "uthop

g5

"'nnao four gmupingo would cormspond to tho o. 1. 2. subcatogory
"-T-acores of the scale. . ' ' R

vOcabuJ.ary in Children'a Stordes

IR

When examined for vocabulary, tho stordoa aemd to fan .
naturany into three categories. The stories weakoat 4n vocabunx;};
were characterized by the lack of variety of word eho:lce » lack of
descriptive words and expressions, and use of vague, gomml, un-
interesting words. These stories soundec_l nfeless and dull,
| Ihe" secon& group of atoriés were also wéak 1n voc'ab\mry,‘
. but they ihcluded some use of synonyms and a few intqmatiné words
w . and expressions which sat them apart from the poorest stc_me.,. o
‘ The thi;rd group used vocabulary that was adequately de-
" sériptive and exact. 'ihey also thowed some ability _té_uso words - ’1
1ﬁ new and interesating ways. -
‘.-‘ , ‘ According to the review of the literature, the fonminé
factors contribute to an effective written voca‘buhryt
1. Precision and variety of word choice ) |
“2. Use of sense words artl desoriptive words and expres- . '

) ) N
. . " siond e
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cooperisons ‘

The top group of storiee ohomd that childun of thie ag

: do hnvo the ability to use all of theee factors to enbenilh thoii

S atories. What vas lacking was over»all exeouemo. RANJ.y did a

Y
i

-;jv st child use all of these factors consistently thmuqhout his atoriu-' R

It was decided then, that the highest score on ‘the vocab- 3;-
. ulary scale, the 3 rating, would stress the use of a Variety of
new and interesting words and comparisons to areate vivid impres- . .

"sions’ * . " . . S

Elaboration in Children's Stories

When examined for elaboration, the stories showed that.

- on the whole s children of this age tend to J.ist eventa with mh-_
~ k tively few supporting ideas or detai;ln. The pooreet stories suf-
fered from a -1ac':k of t;o'lated ideas to the point where thestory ' .
‘meaning was unclear and hard to follow. Ideas were often sug- P
gested but never carried out. It was often difficultl to connect
one story idea with the next. .

' The group of stories that would correspond.to .a J_. mting‘
had the same flaws as the stories thin: wouldd be m‘ted 0, but to a
~lesser degnee. Ideas were only aometines unclear and hard to fol- .
low., Although these.stories had dome detail, the use. of detail.




N P

".-people. places, and events come auve. An exam:lnation of the best

velated 1deas and details to create vivid impressions. 4

flo\nd amoot-hly £ rom one :l(ea to tho next. but. :I.n gemm. the

' ’mde littla :lmpress;on on the Mder. Details were c»ften indde

'quate or overdone, Quite often the 1deas mmbled on uithout moving

- the story forward. - Yet, w:Lthin th:ls group of stoﬂes. tham wn

_ evidence that children could use ideus and details to apuk tho:lr

'wpit!ng. .
' In the ntemfum. authors agree that an effeetive ur!.tér‘

enr:lches his story with a variety of ideas and detans that mke

.

‘children's stordes shoved that children of this age were not con-__ -’_

‘sis'cent in their use of details for this purpose.

(It wasg dec:lded , tterefore, that the fourth catcgory. or

the 3 rating, in elabox\qtion would stmss the use of a var:lety of

f
, PR
Organization 1n Ch:lldren's Stories
When examined for organiution. it was found that the
poorest stories had ideas arranged in such a jusble that thare oo
#as o’ point to_the story. Quite often the story just startod .; ’
and atopped. 'rharejas no beginning. n:lddlc. or end. ‘ o _f,.:}} {;

The stories in the second gmup had a main idea bu: uny_L._-_' :



R begiming and/or ending. _ .
The a&thors of the utor:\os in tho th:lrd qmup,wau_\aph o

5

__:A’;,‘wr:lte a- sto:-y that: had A& good beginning. niddlo' ahd endiné- A :
;- though. some events ;;re poorly amnged, thom mré no imlevant
' "levents; In many stories the action did not build to a climx _
'_']_lQuite often action mmbled without even reaehing a climax. o
Although a story reany 1s not a sto‘t‘y unless 1t has a-
. elimax; the J.ack of a h:lgh point occurred in a\any othemiao good4 .

' f._composi‘ions. It seemed to the author that much nore sem‘.ous

RN

4

| handicaps to writers of this age were the faimre to eliminate
irrelevant events and to start the story with a beginning that
: .‘captums interest., _ _ ,
In the literature, the follow.'mg-were cited as offq.:.tii}i T‘ x
el.ements of orqaniutiom ‘ -, .’
‘1. ‘The presentation of ideas in a 1ogie41. effe*tivo

- sequence. '

2. A main idea that ties all story parts toqother.

. 3. A good beginning end conclusion. -

- 4. Action that builds to a cnmx. . T o |
. . An examination of children’ s storioa showed. that chlldnn o
should be mde)nore aware of tho*a aspco,ts oi orglniut:lon that l
o make a4 story interesting ¥o a reader. 'n\orofon,’tho hlghut clto-f‘

- T " ae,
B . . -
PAruntext provia c .




'i'ture was the :I.ack of any sentence sense, -

m stor:lu wen such

‘-be deciphened. when read aloud, one idea bumped into the next so

that the story sounded vidiculous end senselast..

Although the second group of stor:lea cont&inad many hﬁi-'oh P

.';j' and 1ncomp1ete sentences, there was evidence that: the wr:ltera of

O

ERIC Tf

I~ ruvex: provided by ERic ‘

L ., these stordes had developed some sentence sénse. Writers in th:ls

stories sounded stilted in parts. L

- group showpd lttle evidence, however, of being ab;e to vary ,‘ume-_ :

‘guage fdrms. Quite' often their stories were'ché'mcteriz_ed by

.

. monotonos pr:lmer style. ' I -
. The authors ,6f the best: storios showed an undex-ntanding
of simple, compound, and complex sentences, as weu as the abil:lty e

to use a variety Lf sentence lengths, bgg:lmﬁnga, and typea. ‘Hw-

-aver, they were not always able to use sém:ences to esphasize mean. :

1‘ng or subozdina&e ideas in a variety of ways. As a result, tho;lrf_d,'
L8 - y;_"_

Contenpo’ary authors streas tha 1nportancc of using 'Y

variety of sentences to stag_e :ldeas accuntoly. offgctivoly. 9nd




AR 7" "-‘_’hfw : B ..,‘{‘“,: ~; :

"*{-;j go emphaaite neaning. , .'

'rhemfom, the higheat uting in atmgtuu wou.ld ntuu

‘_ K ently. and accurately.

. wondiﬂ'of the nemed Scal_e'v_ o

Since the purpoae of the seale was inatmct:léml as wou
) “as functional. it vas necessary .to word the scale 1n a vay that |
5 would help children see vocabulary, enbomtion. organiution. and
V ' structure not 43 distinct categories 1mportant in’ thoir own r:lght

but rather as interlocking components wh:lch cdntribute to effec-' 5

tive writing. It was necessary, then, to def:lno "eff:ztivo wr:lting' -
in tems ¢hildren could understand and use. Because of the impor- =

tance of cma.tmg a sense of audience, it was decided to think of - f";
‘effective wri.ting :s writin§ that v';as interesting and understand-

- able to the reader and to link each item on the scale to the part

:lt played in aceowplishing this. J

In each section of the scalé care was takon to choose vordu .

* that woul” hal) raters use the peade us objectively as pouibh. LN

Although 1t was reslizeduwthat expressions such as flacks over-all P

. A -
.. ~ . s S
.- e . L



to the story, = -

1 on the basis of how cons:lstently and effectively words md ox-

- nating. A O story was descriBed as having only "co-mon, ovotwrhd,

“i

7 Vocabulary was defined as "the use of Qords to expnsa a
particular thought or idea.'-' The valué of using prectoe word!ng
was stated ag "exact wonds paint v:lv:ld pictures." m nhed to uu'
sense‘ words was stated as "words help the mader use h:la sames.
'me :unportame of using synonyms was expmssed as "symnyns gno- -
vde variety ‘and 1nterest." Unusual expmssions. wonl combina-g.v Cyi
tions s and canpar:lsons were cited for the zest and color ‘they ldd i

'l'he different mtings on the Vocabulary Scah were de»ﬁmd, ‘,; =

pmssions were used to create v:lvid impressiona for tho reader.

h story desewving a 3 rating would have "a variety of new and in~

j temsting words and oxpnessions." A 2 story would have ngome use ..

: of mw and- nteresting words and expressions " few :lntanut- .

1ng words but L1 )19 variety of word crbice" chanctoriud the 1

*a,

L L

»



Hl\in temms of readet- 1nvolvmnt. Elahomtion w&a dtfined aa "an

eluded detans that "make people, phcea, and eventa cme alive,

the next " A3 story was deseribed as one in uh:lch tho readet- 1a

. ;:'able to "see, hear, and feel what the author intenda. It in-

: "'ithat "make the reader feel what the chanacters feelg" that are

o j‘suf.‘.i.t.zi.entzly vivid to "cx-eatg an impmssion on the readar.

A story rated 2 was deseribed as one in which "1deas fan

" to make an impression on the reader, A 1l gtory, in which much

‘more detail and\many more ideas were needed, was described as one
. : . -y " L

in which "1;!ea(s are-sometimes confusing and hard to follow," “im. -

portant questions are left unanswered." A 0 story was one in

which "ideas are.not clear or easy to follow."

Organization

.

Organieation was defined as’"the arrangebant.of ideas in
order.‘ " "In the description of the. 3 mting. the inportmcn of

logical arrangement of meas wad expmsud a8 "tha arungmnt of

3

v

) 1deas in a uay that {3 interesting apd easy to fonogr.‘,‘ A2 Ntinq"?',.f"



: gave the mader an "over-ail impmssic-n of disondor.

, Structure
N

Structure was defined as Mthe way in which hnguago foms
‘are used to convey meaning. 'l'he importance of using s variety ‘
of language forms to state 1deas accurately, effeotively. and flu- )
v ently was emphasized by describing stories in terms of how they _
would sound when read aloud. A 3 rated story could be "read aloud .
v“th ease," Purthermore, it could be read aloud with expression
because sentences emphasized the author's n.zaning. A g story
sounded "stiff or uneven when read aloud." ~In addition',-'aentences
only sometimes emphasized the author's meaning. The poor sentence
sense common to 1 stories was translated into "ideas are SWQ
- difficult to'unders;tahd," "monotc;nous primer style,” "story is
difficult to read aloud.” The lack of Asentence sense found .in the -
weakest stories was stated as "meaning is.uncleal; or ;bsu_rd."

"story sounds.confused or senseless when read aloud.®

* .. ) .



tive scales for rating ehildnen's cunpositions. Eaeh scale con-- .

l
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(:onpariaon ;of the Anderson Scale and tha R.vised séilo

B R Format of “th'e Sca;q‘s"

Both the J\nderson ScaJ.e and tho Rev:tsed Scah vere ducrip-

s:lsted of four categories held to be important con\pomnts of writ-
ing. Each category had a- numerical value of 0, 1, 2, and 3, wh:lch
corresponded to the terms poor, fair. good, and excenent. “The

maximuwn score foz- both scales was twelve points,

4 . . .

"Purposes of the Scales

The And&son“Seal»e was constructed for the pﬁrpoao of
helping teachers and researchers evaluate children's compositions,
I.f was hoped that teachers could use the sca.l.e to check their in-
structional effeetivgness and to diagnose childrent's writing

. stn;angths and weaknesses. Researchers, on the', other hand, could
.use the scale to judge the results of their educational experi-
"ments. . »

| The Revised Scale was constructed to be used by children

to rate their own compositions and those of other ch:ll.dron_. It

was hoped that teaching children thé componants and use_\of a de-~,

~ scriptiVe scale would result in the improvement of composition. RS “

, . A ,

-
A



1. Originality: "An or;tginal composition contains un
usual*thoughts and/or unique arrangements of ordinary
. ' words to give £reshness toa comon wond."l |

.'2. Vocabulary: Mise of 1deas to expmss a particuhr=

S .

ST 2

. thought or idea."
-3; Organization:’ ". « « the sequential arrangement of -
1de_as."3 ‘ _ ' i | L
L 4 S.Iabonative Writing: ", . ., an abundmc? of appro-.
prlately related ideas fluently expmssed né

‘The categories of the Revised-ﬂiglo are Voccbuhry. Elab-:

omtion, Onganization, and Structure, 'mo_se were defimd as

fonows: .
: | 1Andex-aon et et al.,"Construction “and Evaluqtipn of a Scale ,,ij .
for Creative Writing,® | P 121. ’ L
.I Ibid.. pc 134. ‘ LI ' : . ‘-’. - ': . “
32?14‘. P. 135, .. .; } o e

o

4Ibid.’ P 137&‘? . .‘, ’ . *




SR The Structure .Component ' .
L J_‘of the Revised Scale _ - oL

T " 4rpview of Jiteratum and an analysis of childron'a writing. Ba

’ Lf‘on this :lnvestigation, it was decided to eliminate the category of
3: "Originanty found in the Anderson Scalo and replace it by Struotuu.

_ element of all writing, To write creatively the child needs ideas

edge of language forms, the child cannot express hhge;.fl at al?..

- With knowledge of only a few language forms, the child is Aintted y *7-
. ] s ot ‘."

;.;.vocabulary is the use of worde tq express a particmr ‘

“thought or 1dea. R ’a;-a e

2, --Bnbomtion is an abu.ndanée of unt: a dﬂl!which

flow smoothly fm qne 1dea to the mxt.
5 Organization 19 the arnangemont of ideaa 111 ordor.
" 44 Structure is the way. hng'uage foma am used to convoy

-

meaning., ¢

'me categor:les of the Revised ScaJ.e weu choaon aftor a.

At first, the authors of the Anderson Scale considemd aen—

s tence stmcture to be an element: of creative writing, b.xt -ater de—

cided that L sentence structure was a quantitative, mvhanical

‘ 'aid to writing and not really indicative of creativity.»

. z
It is the author's opinion that structure is an essential . ..

he wishes to express and a way to d_,o so. Without a minimal 'knowl- , B

1ibid., p. 61,



)

w

|

- ) -5
rer A aam m
.

‘v“in his choice of. expreseien. without ehoice,'themr ) 14t
cmativity or originelity. Purtherqore, beud on her ex% rience
. with children. the author felt thee chiidren in t‘ne nidd grede
Csuffer 1ese from.a, ieck of originality then fmm a uek of re- :
e sources with which to expness their originality effectively. It
; ‘.T‘ * - should aleo be noted that much of Originelity a8 found in the
: Anderson Sc;ale has become part ‘of the V_ocabuhry, E:llaboration, :

and orgaénizat'ion sections of the Revised‘Sce'A. ‘ e

WOrding of the Scales

.The Anderson Scale was worded 'in tems designed. to help
teachers and researohere Look for various componente ot good wx'it-»,
ing, Terminvlogy such as fplot, "metaphor," and "simile™ was _: . -
used, Sometimes one sentence was used to deseribe an entina rating._
“ The Revised Scale, ‘on the other hand ) was worded so that
1t coudd be used by children, Ideas were expressed in ways de- \ .
. signed to help children realize that writing must be interesting
to a readetr and to shew them how to use vocabulary, elaboration, - .
orgenization, and strusture to improve their uriting. .Speoific ‘
teimimiogy was not used. Ir';stead. each item was listed in wovda

that described its function'in a story t}m: wah intenesting and

understandable to*the reager. For instarce, what the ).ndera?m

Scale listed as foolorful, pietureeque, effective siniles arﬁ/or o




,Ideas are clear'iut fail to make an impression on t
reader. o

'SOme details heip the reader use his feelings.
Some ideas are- fully devel ,
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Aruitoxt provided by EAi

to f¢uow ,
EVenta ate-told in’ logieal ordu\

“The beginning captures 1ntorest.'
Aation builds to & olimax, -

~The conclusion sums up the a'tory.o:'
_No irrelevam: detaila. o .

.
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ESTD(A’E OF RBLIIBILI’N A}ONG RA’ERS (N=3)-
: POR THE RSVIED SCM.E ‘

~ source of Vafiét;oh E swn of SQt.\ares

: - From iteas judged | .133.0
From r}!ﬁers- 8 '

" From reminder |

- Total




"0 ESTIMNTE OF RELIABILITY AMONG RATERS (u-:s) : :
A | FOR THE VOCABULARY CONFONENT OF THGQWFEVISED § SCALE . '_
. | :
i, source of Variation  Sum of Squares  af .. varlance . .

" From item$ judged 20.5 s

Cpemvatess 2o

" From remainder T o 0. a1

qotel 228 A1 ow
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smme of Panabinty :for the Bhboution c«ponont
' \ o ot cheaavmés«n‘ |

. esrmm or mmzbm mnc RAIERS w-s)
mn m: smomnon ooummani‘ OF mz nsvzi?-

t

’Soume‘of leation Sum of 5quams

—

8 28
.45
2. 22

10 95

D

" rs 9977"{‘




-,' ESTDATE o mmmm nom RATERS. iuss):: 7
| FOR THE CRANTZATION COMPONENT OF -1V VISED scm

SOume of Variation Sun of SQuares af Variamve\k]_ S
SRS From items judged v 302 S Ts T e
S From mtexjs o ; 12 2 -

**. From remainder - 1.21
e :

Total




ssmm oF. m.nnznm mm RATENS (N=:

 FOR THE STRICTURE CONFONENT OF e, PEVISE

Source of Vardation

‘From items Judged  © 10

U Yeomraters 0 33

: Fron rem:lndex\ '_ B = 2,61

Total

o

JAruntoxt provided by Eic:
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and feel what the author intenda.
Details nake people s phcea, and/or ovont cono 14
.Detana make the reader feel what tho ehamc_ r ’fe'el
Letails and 1deas ereate an :lmpression ori thQ madév.
All ideas are funy developed. ‘ V
Ideas follow each other easily and mtuully‘. o

2t  Ideas are clear but fail to make an’ i.npreuion on the
' neadev. P

Ideas follow oach other easny and mtuuny but uck
lmu'h. ; ;

SOme details help the mador use hiu fsolings.
Sou :ldeu are fuuy dovolopod. _ Ii
Sou dotail,! are eithir 1mdoqulto or ovordom.

L E 1l m::h nou dotail is neoded. : =
e ‘Ideas are senetius eonfusing md hlrd to follms i

ST Detans are often 1m:equate. —
e mpot-tant questions aiva left mnmyr«l.

Ideas au not olear or qasy to fo’

ERIC:

A FullToxt Provided by ERI




Ideas are rrenged in & way that i intere

> S . easy to follow. , A

: e Events am told dn loqical order, . S L

o A main idea ties all story parts togethor. e
The beginning captums internst. )
Action builds to a climax.

. The conclusion sums up the story.

No i‘rrelevant details.

y . RATE 21 There is a main 1dea. but gome eventa are poor.ly arurmd
PO Some events are told out of order. '
A main idea ties an story parts t'ogwether.

. A-good beyinning. and concluaion, but action tublén wit‘
L. out reaching a climx‘

" No imlevant details. -

RATE 1t A méin,idea' buit ’mansr irrelevant events,
L Many 'évents are out of ordef.
VWeak beginn:lnq a:\d/or end g,

[} 'ﬁﬁf 0ver-an :anréss:lon of disorder"becauu‘ot Juabled
. armngom ;t of ideas. S

%

A FullToxt Provided by ERIC
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DA nean:lng.

T % RaTE 3t

RATE 2:
o RATE 11
‘-': 3 '—!.‘ . o
; R}\’I‘E o

: Structure is- t:he3 wey in which lenguege fozne ex;e ueed to oormy

i_, Heaning is unclear or absu:d.

—

MY

{

A veriety of sentences vhich etete 1dele"eeeuuteiy. . ST
effectively,, and, fluently, _ Toee e s

Each sentence is conplete. . .

Sentences emphasize author'a meening. o

A var:lety of sentences is used,: . ‘ 4
The story can be read aloud with ease, . SR
\ ; ‘ ' o Ve

Sentences state ideas accurately‘but-m_f alvays BN
effectively or fluently, :

Almost all sentences m’ complete, K SR
Soma variety of sentences used, )

Sentences sometines enphes:lze aythor!s neening. : P
Parts of the story sound etiff or uneven when read u.oud.

‘ Ideas are sometimes difﬂcult to understenda

Some sentences are coeplete.
Some run-on sentences and sentence fmgnente.

. Little var:lety of sentenees.
jMom:n:onous priner style- o
’scory 1s diffieult to read aloud.




Prior ‘to t:he constmction of the aeah. the fouowing deoi-'

T dmn.-‘

sions \Rm made: . e L ‘,. ’ S

Y. 'I‘he scale would be. geared to the improveunt cf éhil- =

dren's stories. It was felt that a pmgram based on story writingi

would satisfy the definition of creative wrdting adopted fop thia
R | 1nvestigat10n and be :.lile to incorporate pedagoqical metMg con- :
3 sideved :Important influences in the improvement of, writing. L e
Sy 2 'I‘he fomat of “he Revised Sca.m would "be simihr ! -

+

that of the Anderson scale, That 13, the- Ravised Scale uould be’



o v‘children's stor:les, vocabu.uw, e.abomt:lon. ongan:lution, and

{‘ﬂ"IScale. Each 1tem on the scale reﬂ.ected the views of contempomry _

i ' writers and the author of this paper. Bach component of the

o LI

were the detemimtion of the content and the wording of the mh

Based on an examination of the’ uteutum end eppmiutely 1,000

—— 3

,g"‘stmeture were selected as the four comporiants of th. Revised

scale included a 3 nating that would challenge even the beet
. writers of this age. Also 1nc1uded in the ratings were examplee SR
s of err'ora most commonly made by middle grade children 0 that '

-:childrelf'ﬁsing the scale would be made aware of what detracts

i  from effective composition, / I |
. . The wording of the scale w;s designed to be ;natmdtipnd‘_ :
-~ as .wen as operational, . Items on the scal.e were expressed in wdye" "‘ )
. that would help children reanze the function of vocabunry. .hb-" o

'oration, organization, and' structure in making writing mtemating:"

o and understandable to the reader. Care was also taken to chooso

words that would help the mter use the scale as objentively and

independently as poss:lble. o , , ,
Altnough them are simiurities betveen‘the Anderson Scalef




l:labinty for the seale ‘as a whole as weu as for «ch of its four i
o conponents was computed by neans of an intnag:'lau eorrehtion.

e ="'-.'rhree adults were tn&ined as natera. Aftex- a pmctico session,

" they rated six stories. The findings were as follows:

1. The reliability of the Revised Scale was in the ome- -'
of .97, ’ »

L e, he reliability of the vocabulary componant of tha e
’ Revised Scale was in the order of .96. .

The reliability of the elabomtion conponent of tha

" Revised Scale was in the onder of .87‘ :

“The renabuity of the organ&ution eomponent of tho

' Revised Scale was 1n the order of .91. oy
'rhe renabinty of the structum cmpomnt of thﬂ
Revised Scale was 1n the order of .37‘ :
 :_' 'ihus, 1t may be said that the est:uaated a



