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Authors: Theodore W, Hipple and Thomas R. Giblin

Description of the Instrument:

"Purposc: To determine the professional reading backgrounds and
interests of secondary English teachers.

Date of Coustruction: 1971

Physical Description: The PRTIQ is in three parts: professioual

journals, books about’ the tcaching of English, and bouoks on gencral
education. Titles of selected books (with authors) and journals are
presented, along with fictitious titles; and the respondent is asked

to mark a seven=point scale after each title, indicating his degree of
familiarity with it, from never having héard of it to intimate knowledge

of it.

Validity, Reliability, and Normative Data:

No validity or reliability data are offered. ‘he inclusion of
fictitious titles to check on the honesty of the respondents does con-
tribute indircctly to the validity of the PRTQ. Validity is strengthened,
too, 1f one accepts the assumption that the two authors were experienced
Engl@sh educators and could therefore select an appropriately wide range
of journal and book titles and, as well, disguise the fictitlous titles
- sufficicently so they would fulfill their purpose.

Data from the study in which the PRTQ was used permit compar-

- {sons of futurc findings with those from 386 Florida teachers who completed

. the questionnaire.
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Reality can indeed be disturbing—particularly
if it taps assessment of the reading and aware- .
ness of qualified Engiish personnel. Through a
questionnaire technique, Mr. Hipple and Mr.
Giblin sampled selected professional reading be-
havior of 386 English lcachers in the state of
Florida. Although their sate of veturn was only |
67%, the randomness of the returns suggesis an
adequate basis for their conservalive interpreta-
tions. While the fineness of discrimination be-
tween jouwrnal litles wight .account for some
of the responses, the implications for the pre-
paration of English teachers, teacher cducation
in gereral, in-sevvice programs, and dissemina-
tion of information is only too apparent.—Re-
viewed by . R. P.

The professional reading of
English teachers in Florida

THEODORE W. HIPPLE
University of Florida

ant THOMAS R. GIBLIN
Uniuversity of Coloredo,

Colorado Springs Center

The practicing secondary school English teacher in Florida
is not likely to e engaged in much professional reading re-

~ lated either to cducation in gencral or to teaching English in

particular. Furthermore, his university preparation has not
been remarkably rich with professional reading experiences.
Though blunt and unflattering, these p,cnerahmtlons appear
inescapable after one studies the resudts. yielded in a survey
designed to test the kinowledge English teachers have of edn-
cational jonmals and books.

In. May, 1970, a survey of reading habus was sent to 580

o randomly scIccted tc1chers of Lnghsh in lhe slatc o[ Flornda
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The survey listed six journal titles related to the teaching o |
English, ten jouwrnal titles related to education, and 20 boot
titles in each fickl. Also included was a numbering system
enabling respondents to iwdicate the degree of their famil |
iarity with the works listed.

As a precaution iiinst a teacher's checking items whether
he had read them or not, exactly hatl of the journal and book

~titles listed were lictitious.  (In this report the imaginary titles
are printed in lower cases in the actual survey, of course, all
titles were printed alike. See Tables 3-5.) The anonymous,
survey also solicited: information about the respondents’ ed
ucation and teaching experience and about their membership
in prolessional organizations,

Of the 580 sent, 386 completed amt usable surveys were re
turred. On these returns, the failure of the fictitious title to
attain wide mention autests to the validity of the results re,
ceived. Had, for example, the Langley title (a fictitious one)
outranked the Hook title or the Moflett title (both real),!
then the entire set of results migiit have been reidered sits
pect. It appears that, for the most part, the respondents wit
lionest, even though such integrity revealed a distressing Jack!

~ of acquaintance with what has been wviritten about ciducation
generally and English teaching specifically.

T'HE SAMPLE  The selection of the approximately 580 teachers ol secon
dary school English in the staie of Florida to whom the surve)
was sent was facilitated through the offices of cither the county
supervisor of language arts or the county representative of the
Florida Educational Research and Development Council, a
statewide organization. This person was asked to distribute’
“the survey shicets sent to him to randomly sclected secondary
school Lnglish teachers within his county district. ‘The re
wrns indicated that the desired randomness was attained, with 11
completed -and usable surveys coming from 48 countics in
Flosida. Though the instrument permitted no exact way ol
checking whether all the rcturned surveys from one county’
camie from onc school (and, henee, from one English depart:
ment), this appearcd not to be the case, as reported by the
dillcrences in schiool populations identified on surveys re
Q turned from: those counties which lnve miore than one sec.

EMC I OII(I‘IT)’ school.

R - Ramlomncss Was Iurther mdicalcd by the educauon .md ex

-
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perience of the teachers who completed the survey. Of the
responding teachers, 379, (125) possessed a master’s degree
or higher, 639, (261) a bachelor's degree. There were no re-
turns from teachers who had not carned at teast a bachelor’s
degree. Morcover, the expericnce levels of the respondents
ranged from onc year to 36 years. Thesc figures are shown in

~ Table 1. & e
Table |
Years of Experience and Education of Respondents
1-8 47 8-12  13-18 over I8 years ‘Totals
BA. 88 62 12 2 12 261
MA. 6 20 22 2 35 125
' 186

%
‘-
3
-
-
LR

B A et provided by enic IS ce T

Participation in prolessional organizations reflected another
dimension of the varicty of the survey populauon Questions
were asked about membership in four organizations, two na-
tional and two state: ‘The National Council of Teachers of
English (NCTE), the National Education Association (NEA),
the Florida Council of ‘I'eachers of English (FCTE), ad
the Florida Education Association (FEA). ‘The results are
summarized in Table 2.

Table 2
Mcmbcrslnp in Professional Organizations
NCTE . NFA "FGTE FEA
B.A. S U 107 128 110
MA. 76 6 85 70

Part 11 of the instrument sought information about the
reading of journals related to the teaching of English in
particular and to education it gcneral As explained above,
cxactly half of the titles listed in-the survey were fictitious.
The data yleidcd is presented in Table 8. (Fictitious titles
are indicated in lower case print; real, in upper casc.)

Part 111 of the instrument questioned respondents about
their familiarity with books related ellhcr to the teaching of
English or to cducation in general. Table 4 presents the in-
forlml:on rccewcd qbout 1hc readmg o[ books dcqlmg w:th lllc>
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Table 3
Readership in Professional Journals -

Mcanings of Response Code Numbers

1. 1 have never hend of this journal. '
. L am slightly familiag with this jouina), but do not recall reading it. -
, 1 onice used this joumal some, but 1o longer read it
.1 do not subscribe to thiy jownal, but do read it occasiomily.
.1 do bot subscribe to this jonanal, but do read it regularly.
6. 1 subscribe Lo this journal, but seldom read nmuch of it.
7. 1 subscribe to this journal and 1ead it tegulady.

G o LB MO

T Rme et jowmal 2T 8 U 56 7 Degee !
The Composition Teacher 148 68 15 28 2 0 O BA
6L 40 5 18 1 0 0 MA
ELEMENTARY ENGLISH 42 107 28 2 3 0 4 BA
S of0 45 16 20 1 2 1 MA
THE ENGLISII JOURNAL, 7 12 16 67 53 13 93 BA.
' 0 G 4 27 2 3 65 MA
English News and Notes 16t 50 6 31 7 0 3 BA |
68 30 8 12 4 0 8 .MA
MEDIA AND METHODS 78 40 25 52 27 3 27 BA.
9 28 7 80 ®2 1 17 MA.
Secondary Schoot English 90 70 2% 61 18 1 2 DA |
45 %0 15 27 6 0 2 MA
Classroom Digest 1M1 84 10 15 5 0 0 BA
‘ ' 86 21 7 9% 1 0 0 MA
CLEARING HOUSE 4 62 20 29 3 2 i BA
) » 4 25 16 18 8 2 1 MA
Cottemnporary issucs in Im 57 5 % .1 0 | BA
Sccondary Education g0 2% 714 0 0 1 MA
Education in America 66 67 7 !5 4 0 2 BA .
7 31 413 0 0 0 MA
JOURNAL OF SECONDARY t2 76 17 499 4 0 S BA
EDUCATION 48 3519 22 3 0 0 MA
PHI DELTA KAPPAN ‘ 13 7113 284 ) ) BA
44 81 9 11 8 3.7 MA
- SCHOOL AND, SNCIETY 172 52 8 27 2 0 0 BA
' 62 2117 22 %8 0 0 MA
Secondary School ‘Teaching 19 56 1530 4 0 O0-BA.
) 67 31 619 20 0 MaA
; "TODAY'S EDUCATION 28 32 2 51 18 11 82 BA
N (formerly NEA JOURNALY 8 11 17.16: 11 8 54 MAT
i “Today's High Schidols - 167 47 '8 82 6 0 0 BA. s
Q S e 16 2 0.1 '

MA

P S92 606

y FullToxt Provided by ERiC RGNS
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teaching of English. (Again, fictitious 1itles are presented in
lower case.)

T'able 1
The i‘.emlmg of Books about lhe le.nclmlg o[ L n,ghsl:

Mcamngs of Rcspom Code Numbcrs

1. I have never heard of this hook.

2. Uhave beawd of this book, hut have uot read any of it.

%1 bave read parts of this book,

£ 1 have read all of this book.

5. 1 have stirdicd this book carefully aix! feel that 1 know it rathes -
well. (U0 you own any of these books, please aldd 4 “6" to the
number alreacy in thc bl:mk)

Author and Book Title 1 2 3 4 5 & l)cgrcc
AHanson: English for all Amctirm-i - 225 2l> (—i 0 0 o0 BA
Youth 10217 5 o 1 0 MA.
Brauer and Sncad: Composition _ 161 51 47 2 | 2 BA.
in the Erglish Class "2 W 6 Y 1 MA.
BURTON: LITERATURE STUDY HI 38 57 21 29 28 BA.
IN THE HIGH SCHOOLS 3015 87 13 30 20 MA.
Clark: English for Democratic 24 28 9 | 0 1 BA.
Living 98 i 6 2 0 0 MA.
COMMISSION ON ENGLISH OF 166 35 37 12 12 9 gA.
THE CEEB: FREEDOM AND 58 30 15 12 21 18 M.A.
DISCIPLINE IN ENGLIS{ ; :
Committee of Nine of the NCTE: 115 49 65 25 & 7 BA.
A Gulide to the Teaching of English 39 26 27 14 9 4 MA,
DIXON: GROWTH THROUGH 196 44 15 5 3 1 BA
ENGLISIT 80 20014 6 5 6 MA.
EVANS AND WALKER: TRENDS 14950 48 14 2 3 BA.
IN TIHE TEACIING OF ENGLISH 66 21 28 5 4 8§ MA.
Fryaan: Language Teaching and =~ 214 24 2% | 0 0 BA.
Laagrage fearning 8 25 12 2 1 0 MA.
GUTLI: - ENGLISHI TODAY o191 3721 6 8 3 BA.
AND TOMORROW 21 )5 3 3 2 MA.
~ Henduick: English during the 20230 25 43 ‘2 BA
Secondlary School Years 87 23 12 2 1.0 MA.
HOOK: THE TEACHING OF - 91 34 62 20 57 51 B.A,
HIGH SCITOOL ENGLISH -~ .~ 30 10 32 22 31 26 MA.
Langley: The Teaching of n.gr.' 139 51 52 15 8 8 DA,
7.6 -3

Schoot Literature . - L 70 16 25 MA, =
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Autlor and llouk Title 12 % 1 5% 4 Dega
\ MOFFETT: A \l Ul)l:Nl . IG‘J 16 28 29 9 BA
CENTERED LANGUAGE ARYS 68 28 23 1«5 2 MA,
CURRICULUM, K-13
MULLER: ‘FTIE USES OF 19 43 % 8 8 11 BA,
ENGLISH 79 17 2 1 3 1 MA
Picrce and Andeisdn:  English - 0% 171 6 1 BA,
in Grades 7-12 101 14 10.0 ¢ 0 MA
ROSENDBLATT: LITFRATURE 190 33 33 5 4 2 LA,
AS EXPLORATION 23 17 4 2 2 MA
Steelman: Poetry for Scwondmy 172 40 35 10 8 5 BA.
School English Study 85 21 16 3 0 0 MA
THOMAS: TRANSFORMATIONAL 9255 75 22 20 21 BA.
GRAMMAR AND THE TEACIIING 49 17 35 10 14 13 MA

OF ENGLISH
Willard: “I'he study of English 28 26 0 1 1 2 BA.
97 13 11 &1 0 0 MA

"Table 5 presents the information received vn hooks dealing
witlt education in gcner'll

Table 5
The Reading of Books about Education in Generat

Meamng-. of Rcsponsc Cote Numbets: e

1. I have never heard of this Look, '

2, | have heaid of this ook, but have not read any of i

3. 1 have read parts of this book,

4. 1 have wad all of this book,

' 5. L have stucdied this hook ezrcfolly and feed that [ know it rathu

well,  (If you own atiy of these books, please add s "6 to th ,
number alicady in ll:c blank.) '

Author and Book ‘Title 1 2 3 4

o

v I)cgtcc .
Atklns; ‘The Socicty of the 220 2210 2 2 | BA.

Sccondary School 100 14+ 8 0 1 0 MA

BARZUN: TEACHER IN 19033 28 5 7 5 DA

AMERICA 55 28 25 11 4 4 MA

BLOOM: ‘TAXONOMY OF -~ -~ 1361567 21 23 20 BA ™"
EDUCA'TTONAL OBJECTIVES 43 1836 13 13 9 MA

Brown and Standish: The Dynamic 225 20 7 1 0 © BA.

~ of Sccondary Education 9 17 7T bt 1 MA T

, BRUNER: THE PROCESS 172 31 30 12 10. 7 BA. -

@ OF EDUCATION = " 61 21728 6 11 %

MA.
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Author and Book Title v T2 s 4 57 Degree
CONANT: THE AMERICAN 77 ™ i 6 31 2 BA
HIGTL SCHOQL. TODAY 113 11 31 27 46 MA,
Dorsey: Adolescents and 96 37 20 3% 38 1 BA
Their Schools 85 1 16 1 1 0 MA.
Fetlows: Teaching for Matnrity 223 29 10 10 0 A
: : M2t 53 0 0 0 ALA,
FRIEDENBURG: “T'1IE 186 15 19 6 6 5 RBA.
VANISHING ADOLESCENT M5 3 s 43 MA.
HOLT: 1HOW CHILDREN FALL 120 18 52 23 20 13 H.A.
10 21 23 28 8 4 M.A.
UIGHET: 'THE ART OF 60 33 50 10 10 3 B.A.
TEACHING ‘59 22 48 10 13 10 M.A.
Janetl: High School: Teacher, 218 21 18 3 0 0 BA.
Pupils and Programs Rl 1% 20 2 0 0 MA,
Knowland: The Uses and Abuses 217 31 10 5 1 0 BA.
of the Schools ’ 9 2 6 1 0 0 MA.
LEONARD: EDUCATION AND 212 33 11 4 8 0 BA.
ECSTASY ; 8 21 11 3 2 3 MA.
MAYER: ‘THE SCHOOLS 218 26 12 5 2 | BA.
9 17 11 3 2 3 MA.
Neilsen: ‘The Scicnce of Teaching - 21% 8 13 2 0 0 BA.
' 9 12 16 0 0 0 M.A.
Olney:  Educational Objectives in 106 53 77 16 16° 8 R.A.
Sccondary Education 18 26 31 13 5 1. M.A.
POSTMAN AND WEINGARTNER: 83 15 23 5 7 6 BA.
TEACHING AS A SUBVERSIVFE 209 8 3 5 MA.
ACTIVITTY '
Saunders; Denocratic Education in B 22 5 2 0 0 RBA.
Autocratic Schools 108 12 3 0 0 0 MA.
Tichcnor:  Subject-Matter Teaching 200 30 19 2 2 | BA.
1 1 MA.

in Scudent-Centered Classes 8 25 0

S

I Some of the English teacher wespondents identified jour-
tizls and books which do not even exist as ones they had read;-

“eg. Langley's The teaching of high school literature was re-

ported as read by 118 respondents aud owned by 11 of these
teachers. It one is tempted, however, to conclude from these
data that the respondents were dishonest, he may be doing
them a disservice. While it is possible that some of the teach:
ers checked imaginary titles as ones they ‘were familiar with-




160 RESEARCIL LN THE PRACIING OF ENGLISH
A ) i *

L

simiply to enhance the picture of their prolessional reading,
it is equally possible that sonie of the teacliers who made such.
indications were simply mistaken. Book titles in edyeation

‘have a remarkable similavity, and a teacher could rather easily |
confuse an inaginary book with a real one he hid vead afew
years carlier, A teaclier with several years of expericnee, for -
example, might recall having 1ead » particalar book for an
education course cight of ten years carlier; a title listed on

~the survey might seem to he the title of the Look he had read.

" Hence, he identified it as one he had read.. A student, of these | -
data cannot, in short, infer universal duplicity when there ! -
exists such a forceful potential for siniple and honest error.
“Then, too, the events of the momeiit may have’ influenced
many teachers. The most widely studied imaginary book way ~ -
Olney's Educational objectives in secondary educetion. Atihe
time the teachers completed this survey, most’ were. involved ;-
in yearlong statewide work on behavioral objectives: Doubt'
lessly many of them had studied some printed waterials onl
such objectives (very possibly Mager's Prepaving instructionl

- objectivesy. aml concluded, quite honestly even if mistakealy,'
that the Olney title was the one they hid examined. “Againgy ¢
then simple error and not deliberate fabrication caused thest
data. - AT R e

_ Nonetheless, one’s ciarituble assertion of ervor must not hide !
© “what surely exists to some degree:  the purposefu] distortion ;.

by a few teachers of this report of thecir professional reading .

~hiabits and libraries.. No less than teachers in other distiplines. -

- gome teachers of secondary schiool English view with asenseol
seltguilt the paucity of their professional yeading.  Quite

"naturally, they hope to appear better read than: they are.”.

~ Even though the survey was kept anonymous, even though the

‘tesults of a particular teacher's responses never reached. his

~ superiors but were sent ditectly fo the authors, no doubt some

" teachers wanted to seem well-réad, a condition easily achieved -

by the expedient of marking a 3" or "4 where a “1” or *2

v

= would have been more truthlul, J{ follows that such teachen’ -
. would reveal themselyes occasionatly with their indications ol
~ qubstantial familiarity witl imaginary journals and books,
2. Of course, the really pertinent data concerti the fainil
arity teachers have with journals and books which do exist
and here the picture $ 501 For whatevel

FullToxt Provided by ERIC [
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clusion 1o this sectivn) teachiers of secondiny school English
are not presently reading widely in professional literature, nor
have they read widely in the past. A few cxceptions to these
gencralizations stand out, notably . the English Journal-and
‘Today's Education among the journals and works Tike Bure
ton's, Hook’s, and Conant's among the books.  Even these,
however, need furilier examination.. g S
The English Journal and Today's Education are wmwembers
ship bonuses, respectively, of the National Council of Teach:
ers of English and the National Education Association. \When
one joits these organizations, lie automatically receives these
journals. Comparison of ‘L'ables 2 and 3 reveals that member- - -
“ship in these organizations does not, however, autoiatically
insure the careful reading of the journals. Of the 185 belong: -
ing to the NCTE, only 158 used a “7” to indicate thorough
reading of the English jowrnal. T T
Among the books, Burton’s Literature. in the secondary
schools was one of the most popular. - Professor Dwight M.
‘Burton has for many years been a- professor in and chairman -
of the Departinent of English Education at Florida State Uni- -
 yersity, the largest teacher-training institution In Floridw, It
“is highly probable that more than a few of the Florida teathers - -

who completed this survey studied at FSU, possibly under the :

direction of Professor Burton himsclf. Moreover, Professor

~ Burton has been very active in:the state of Florida, working -

tirelessly for better English teaching. In short, his'name is e

well-knowi among Florida English teachers. “The popularity
* of his book may, thercforg be at least somewhat a functionof
. the geographical area in which the survey was conducted.
. J.N. HookK's The teaching of high school English has been
“ the most popular of the "methiods™ texts used in undergradu- E
“ate methods courses, almost since. its initial edition in 1950
(it is now in its third edition). A person who elects to teach -
“English_is typically required to 1ake a methods. course; not

-~ infrequently the book stuclied will be Professor Hook's, . = L
" The most popular of the gencral hooks was James Conant's
" The American high school today. Ylere, too, there isreason =
to question (he validity of its popularity, as Conant’s. book -
~ achieved that rarity among hooks abont educations it attained
~ ohest seller” status. Its popularity ‘among the responding
nglish teachers may be owing somewhat to its popularity with -
e general public and may be of limited inferential use as an
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indication of the amount of professional 1eading. engaged-in -
by English teachers.

In no way should these teinarks he mmtrued as (Insparage
ment of these three hooks. All three are excellent works ard .
deserve widespread readership. The more distressing finding.
in fact, is that despile the foregoing explanations, there are
substantial nwwmbers of respording teachers who have not
heard of these books: 188 had net heard of Burton's book,
121 were ignorant of Héok's, 88 were unaware of Conant's,

3. As with these three books, the overall lack of readership
of some of the journals and books merits further attention. !
Media and Methods has been on the cutting cdge of innova. * -
tion in the English classroom for the last scveral years, per:
haps more than any other single sotwrce. This significant jour:
nal has been largely responsible for the atl\omcy and legitini-
zation of media study in the English ctassroom. Yet 103 of the
~responding teachers had never ever heard of (he journal and
another 72, though they had heard ol it, had never seeh a )
copy. Of those magazines which direct their attention to ed-
ucation in general (as opposed tothe first list of journals,.
which primarily are slanted toward the teaching of Englishy,
none except the aforementioned Today's Education had any
substantial following among the respondents to this survey.:

With books, the situation is much the same. For example, *
Rosenblatt’s Literature as exploration was unkiown to 269 |
teachers. Yet it is the work about which James R. Squire,
former executive secretary of the National Council of Teach-
ers of English, writes “It is one of the very few books on the
‘teaching of English that 1 helieve all teachers shouid read?
“The reports of the Anglo: Anierican Conference on the Teach
iihg of Enghsh farcd no better: This cxlr.lor(hmry gathering
of scholars in English, English education, drama, linguistics-
‘and’ psychology from the  British: Istands, Canada, and the
United States miet at Dartmouth College’ in 1966 and en-

- .gaged in penetrating wid_intelligent discussion of ‘the issves
which face Pnghsh teachcrs Called thc Dartimouth Semmar, SR
~ this important conference authorized wwo different summaries -,

e bt

R

o intended for members of the profession, and: Mullet’s The.
- uses of English, a wotk intcnded for the Py pubhc bul nselul T
~ also to teachers and other pro[csdonals. Of the 386 respon. -

~ dents, 276 had never heard of Dixon's work, 258 of Muller’s
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Another work regas<’ < as of substantial importance by schol-
ars in English aud  oglsh education was the report Freedom
and. discipline. in Znglish, issued by the Commission on
Lnglish of the College Entrance Examination Board; it, (oo,
had small reacership, witly 224 wspomlcnts unhmllm evell
with the title.

Examination of the data with respect to geueral books in
cducation teveals a reading lack similar o that demonstfated
in the books more closcly related to the teaching of - English.
Olter but stili relevant aict usefal - works like Baraun's
Teacher in America and Highet's The avt of teaching were
no more popular than more recent works like Holt's How
chitdren fail or Postman and Weingartner's Teaching as d
subversive activity. "U'he numbers of respondents who had not
heard of thicse works are, 1¢espectively, 216,219, 160, 254.

4. When possible, observations should go beyond a mere
repetition of 1the results to include some judgments about the -
causes ol the purticular data received, ‘T'he dominant qucsuon'
about- the )mld of this survey is, Why have these teachers
read so little in these important jourmls and works? One

. answer, of course, centers on the sample, that it randomness

resulted in the setection of ill-prepared teachers who have
made Jiutle nllcmpt to keep professionally up- “Ao-date. Such

an inference does an injustice to the many teachers anjong the ~ -~
respondents who have fead widely. Furthermore, the very =

randommness of the sample suggests that these teachers differ -

ittle from their counterparts all over the country.  Fach

teacher surveyed had at Jeast a bllchelors degree from an.

“accredited teachier-training: institution, .One must, therefore, -

look bc)ond the group of respomlents to ascertain the answer
to the question of the limited professional readings.

n all likelihood the answer Lies in thie nature of the: Fmohsh T

teacher's ]ob On the one hand, the l<nghsh teacher works -
Iong and hard hours simply to keep on top of his dutics. -
‘I'ypically, he' teaches five ‘classes comprising approxnnatcly:

150 students. He hias lessons to prepare, tests to construct, andl,
“above all, compositions to correct. A 300 word theme from
each of his students represents, in ‘total, the same mount of
reading as in: an- average sized. profcsslonal book. Some -

Pnghsh le'tchers,vnghtiy or not; recelve thcmes thls long' Ll
from each of their students, each. week.

On the other hand what read 1 lhe ¥ nghsh lcachgriV

gt
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has must be apportioned ameng several competing arcas of
concentration. As a student of literature he feels a continuing
abligation to read the Dickens novel or the lbsen play hg has
not yet read; he must also read criticism of this literature,

But he cannot ignore the contempotary best sellers which

his abler students are reading, perhaps on loan from their
parents. Nor can he evér forget his need to study that litera-
ture written especially for the adolescents whom he teaches
daily; the latest novel by Betty Cavanna may be the answer
to motivating Susan, who simply will not read. Finally, and
that is precisely the place it achieves among the reading priori-

ties of many English teachers, comes professional reading, the

study of those jeurnals and books related to tcaclung English

in particular and to education in general. 1t is not that these

‘teachers find profct ional reading to be valucless; it is, often,
that their time is too limited and that other arcas of reading

seem to them to merit their first attenion. - Also, as this study
' ‘suggcsts, many English teachers are slmply unaware of what

exists in professional literatere,
Attempts to find the *why" of limited pro(essmnal reading,

e ommbe g,

however, must 1ot obscure the obvious need to discover meth- |

ods thirough which English teachers can hecome more familiar.

with educational literature. Though such methods are beyond
the scope of this report of research, English educators, both

“those - training prospcctwe teachers and those engaged in in-.
“service work with practicing teachers, must still seek new
‘ways to encouragc professmml readmg '

L]




