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SUMMARY

" Period Covered: July 1, 1970 - June 30, 1973

'Goals and Objectives of Project:

The goal of this exemplary program was to provide guidelines and give
impetus to the development of career-centered curriculums for vocational
complexes in Mississippi. It was designed to develop and demonstrate
to teachers, administrators, and the public a coordinated and integrated

program of career development from the first grade through post-secondary
vocational-technical education. -

Emphasis was placed upon demonstrating that exploratory occupational
experiences are essential ingredients in the educational experience of
all students if they are to arrive at sound career decisions. This
was accomplished through relating the exemplary program to existing
educational opportunities-at the elementary, junior high, secondary,
and adult levels. '

To attain the goal of the exemplary program the following specific
objectives were established:

*To relate occupational instruction and counseling to
elementary students and faculty members.

*To establish an intensive program of occupational guidance
and counseling in the junior high and secondary schools.

*To implement the Occupétional Orientation Program for all
students in the junior high schools.

®*To provide cooperative education (work-experience) through
local businesses and industries.

*To provide a wide variety of occupational training programs
through the vocational complex and post-secondary vocational~
technical center (community college).

*To provide intensive occupational training programs during
the day or evening for those about to leave school without
salable skills,

*To establish the career-centered curriculum as an integral
. part of the school system's curriculum.

*To provide adequate placement and post-training work
counseling for students.

*To develop curriculum guides and instructional materials
which might be utilized by other career—centered programs.

*To stimulate career-centered curriculum development in other
school systems.



Procedures:

The procedure designed to implement the career-centered concept spanned
all levels of the educational ladder. It placed heavy emphasis upon
re-orientation of the traditional school concept about occupational
education. During the process students were exposed to occupational
education as they entered the elementary school and continued learning -
about, and preparing for the world of work as they progressed through
elementary, junior high, secondary, and post-secondary schools in the
area.

The procedure viewed the levels of occupational education as being a
pyramid, with students making decisions about careers and needed
training based upon broad exploratory experiences and counseling
obtained through the program. As students narrowed their choices
about occupational selections, individual occupational experiences
became more sophisticated and intensified.

The process began with the elementary achools providing students with
sufficient occupational information and counseling to meet the needs of
all children according to their interests and abilities. To accomplish
this basic goal, local exemplary program personiel provided basic
services to the elementary faculties. These services included
obtaining occupational information, providing counseling, and providing
resource persons to be utilized by the'elementary faculties. In
addition, workshops, seminars, and field trips were held to assist the
elementary faculties to incorporate career development into the regular
instructional program.

In the junior high school, students expanded and intensified their
exploratory experiences in the world of work through a specially
designed course, Occupational Orientation. In Occupational Orientation,
the students' self-awareness of the world of work was increased by
capitalizing upon the introduction to occupational information received
at the elementary level. The course was designed to provide exploratory
experiences in a broad range of occupational categories and levels,

with opportunities for students to make comprehensive educational and
occupational decisions rather than being forced into limited choices.

In the course, the students were brought to grip with self and society,
self and occupation, and self and personality development. Throughout
the course the students saw career development in logical sequenced
steps traversing the entire occupational choice process.

The career-centered curriculum at the senior high school level was a
continuation of exploratory experiences received by students in the
‘elementary and junior high levels, with additional emphasis being

placed on occupational preparation activities. Students received assis-
tance in planning for and attaining vocational goals and preferences,
“either in the form of additional vocational training or work experiences.
These experiences were obtained by the students through the vocational
programs of agriculture; auto mechanics, building trades, cooperative



education, consumer home economics, general metal trades, industrial
electricity, or office occupations, which were offered either in the
three high school attendance centers or in the area vocational complex.

A concerted remedial program was operated for students who were
identified as potential dropouts in conjunction with the exemplary
program. This remedial program equipped potential dropouts with
competence and skills necessary for pursuing further vocational
training in keeping with their occupational objectives.

Results:

A total of 27 new professional level staff positions were utilized in
the implementation of the project. During the year all personnel
were engaged in an intensive orientation and in-service training
program which enhanced the effectiveness of the program.

The lateness of final approval of the project resulted in some diffi-
culties which were not completely resolved during the first year of
operation. All students were pre-registered in the spring of 1970 and
were required to re-register after the project was officially funded.
Delay in final approval. prevented employment of all. personnel far
enough in advance to have completed curriculum guides, and instructional
materials and equipment selected and purchased for utilization within
the classrooms by the opening of school. Temporary facilities were
necessary for some of the project staff during a part of the school
year.

An intensive public relations effort was conducted during the first
year of operation. Special emphasis was given to acquainting students,’
parents, and the lay public with the project. Personal contact,
mailouts, civic programs, newspaper articles, and radio programs were
used in a concerted effort to increase the understanding of and
acceptance of the exemplary project.

During the first year of operation an intensive survey was undertaken
to determine the occupational materials teing utilized in the elementary
schools. This survey served as a basis for developing materials guides,
etc. to enhance the presentation of occupationzl materials at the
elementary level. Occupational information was integrated into the
elementary curriculum rhrough the use of established curriculum compon-
ents (reading, art, math, etc.) as vehicles. Occupational information
was presented as it related to the curriculum component.

The occupational ¢ ientation course was consistently reviewed, revised,
and restructured diu.ing the year. Occupational orientation teachers
utilized in-service training activities to further develop the course.

A total of 25 professional level staff positions were utilized in the
project during the second year. During the year all personnel were
engaged in an intensive in-service training program which enhanced



the overall effectiveness of the program. In connection with these
activities new materials and techniques were developed.

Elementary teachers in the ten attendance centers worked on curriculum

committees which integrated career education materials into the ongoing

curriculum. Mzny new occupational songs, games, plays, etc. were
deve10ped for use with elementary students.

Occupational orientation course content was revised to include six
rotation areas designed around occupational clusters. This facilitated
increased use of team teaching, "hands-on" experiences, field trips,
and resource persons.

The cooperative education program made much progress in increasing
enrollment and training stations during the second year of operation.
Remedial education classes continued to serve students in order to
assist them in attaining their educational and occupational objectives.
Intensive short-term training was made available to students about to
leave school (both those about to dropout and those about to graduate)
with salable occupational skills. Placement offices were established
and functioned in each of the three combination junior-senior high
school attendance centers. Placement activities were of both the in-
school and out-c¢f-school types.

Community involvement was at a much greater level than in the previous
year. A concerted effort at dissemination and public relations was
maintained. Dissemination was accomplished through news media,
professional meetings, open. house, visits from personnel in other
school systems (state, region, and nation), in addition to phone calls
and correspondence coneerning the project.

During FY 73 a total of 30 persons made up the project staff. Of
this total 26 were professional positions (administrative, instructional,
or guidance), 3 paraprofessionals (teacher aides), and a secretary.
During the year all personnel were involved in the overall activities

of the project and a united or team effort was prevalent.

During in-service workshops throughout the summer and school year,
teachers reviewed and revised teaching materials and the career
curriculum guides. A teacher's weekly activity summarization outline
was developed and utilized by teachers ‘and local administrative staff.

Personnel of the different schools worked closely and a team approach
seemed to be very effective for accomplishing instructional objectives.
Teachers of occupational orientation also made a concerted eifort to
finalize and prepare the Career Exploration Level 1II Guide for
publication. The use of multi-media along with close supervised hands-
on-experiences tended to have a great impact upon the instructional
process.



Elementaty personnel reviewed and finalized the curriculum guide along
with carrying out regular instructional activities. Additional
teaching materials (both. commercial and locally prepared) were secured
and utilized throughout the school system.

- The Cooperative Vocational Educatiou Program was used to give students
who had established a primary career objective on-the-job training.
Enrollment in the program also increased for the program.

Public relations activities (newspaper articles, radio programs, open
house, etc.) were successful in acquainting the local communities and
area with the accomplishments of the project. This too was a united
effort on the part of the staff, students, and local interested patrons.

Evaluation:

The evaluation procedure centered around the use of the program's
educational goal and objectives as a standard by which the outcome of
the project was assessed. Evaluation activities for the first year of
operation were centered around the "process." 1In addition, baseline
data was collected on the "product." The procedure included data
collection; analysis of records and reports; judgments of qualified
observers; analysis of instructional materials, techniques, and methods;
analysis of equipment and supplies, purchase and utilization; analysis
of program activities; and analysis of opinions of program staff, State
Division of Vocational and Technical Education personnel, consultants,
school system faculty and administratiun, parents, and students.

. The evaluation analysis indicated that the administrative structure
designed to implement the project provided for functional operation

of the program with slighu modification. All personnel (instructional
and administrative) in t:e project met or exceeded the qualifications
described in the project proposal. The delay in final approval of
funding for the project created a time-lag which proved to be the
largest problem in its implementation. This time~lag resulted in delay
in the purchasing and utilization of some equipment and materials which
hampered the instructional portion of the program during the school year.
The exemplary project cost per pupil was $28.41, with $6.25 being
considered "'start-up costs.'" Facilities provided for the program
enhanced its implementation. An intensive in-service training program
(which resulted in noted improvement in the project) was conducted for
the staff during the year of operation. The cooperative education part
of the project was underpopulated at the start of the year and there
was a shortage of training (work-~experience) stations. Two objectives
of the project (the establishment of a placement center and short-term
entry level skill training for students leaving school) were not imple-
" mented during the first year of operation; however, planning for their
implementation was underway during the year.



Upon analysis of evaluative data it was concluded that the project was
making progress toward the attainment of its goal and objectives and
should be funded for another year of operation.

The evaluation analysis indicated that all recommendations made during
the first year of operation by the third party evaluation contractor
were implemented during the second year of operation. Approximately
39 percent of all the school system's students (grades 7-12) were
enrolled in occupational preparation programs (agriculture, building
trades, business and office, etc.).

L .
During the second year of operation, progress was made in "fusing" the
career-centered concept into the ongoing curriculum at the elementary
level. In-service activities continued at a high level for all project
personnel. Changes were made in the occupational orientation course
which providel for greater use of team teaching. This resulted in the
increase in the number of "hands-on" occupational experiences students
received. The use of pre-test and post-test instruments indicated
approximately a 40 percent increase in occupational knowledge in a
six weeks period. Exemplary program students consistently rated higher
in occupation knowledge than did comparison groups.

Placement centers were established at each of the Junior-senior high
school attendance centers, and in-school and out-of-achool placement
occurred.

Remedial courses contained maximum enrollments. An intensive short-
term skill training program for those about to leave school (both by
graduation and dropping out) without occupational skills was implemented
during the second year of the program's operation. Special emphasis

was placed on dropout-prone students by this intensive skill training
program.

Upon analysis of evaluative data, it was concluded that the project
was making progress toward the attainment of its goal and objectives
and should be funded for the third year of operation.

The third year evaluation analysis indicated that most of the contract
evaluator's recommendations for the second school year were achieved
during FY 73. The acceptance of the concept and its implementation
was visible through increased interest, enrollment, and activities of
students, lay public, and instructional personnel. The year saw the
pProject become a united or team effort that was sufficiently refined to
make it both workable and efficient.

During the third year of operation, much time was spent in in-service
training for up~grading and up-dating the curriculum guides. This
meant the instructional process would be aided as well as the
publication of instructional materials.



Individual programs continued to progress. The Cooperative Vocational
Education Program's enrollment increased and many new work stations
were secured. The remedial programs had maximum enrollmeat and
utilized revised materials and an intensified testing program. This
saw students being more properly assessed and instruction more
individualized. The use of team teaching and the multi~media approach
saw increased student interest and made the instructional process more
meaningful. This was used extensively in the occupational orientation
classes. Upon analysis of data, it was concluded that the project had
made significant progress and reached a respectable level of achievement
since ita inception.

Conclusions and Recommendations:

Sufficient information was produced by the project to conclude that
the career~centered concept could be an important comporent in any
school system for enhancing students' entry into and success in the
world of work. It was further concluded that the components which
were apparently most successful in the project should be implemented
into other selected schools within the state.

The e:enplety project mads important progress during the first year

of operation in developing eskills (social, psychological, and occupa~
tional) which will serve as a basis for continuous growth and advance~
ment in chosen careers. Satisfactory progress was made in meeting most
objectives of the project. .

Recommendations for school yeer 1970-71 were as follows:

*Funding should be continued for the second year of operation.

*Consumer education classes in the project should be incorporated
~into the occupational orientation classes.

#®0ccupational orientation classes should be rotated between
teachers with specific specialty areas to increase the
exploratory experiences of the students.

*Additional "hands-on" experiences should be provided for
occupational orientation students.

*Further development of career-~centered media centers should
continue in all attendance centers.

*Additional student recruitment activities for cooperative
education be conducted.

*Continuation of public relations activities connected with
the project.

*Additional curriculum materials development should be undertaken..

*Curriculum guides for all phases of the program should be
developed and distributed. .



*A placement center to aid students in obtaining employment
should be established.

*An intensive skill training program for students about to leave
school without salable skills should be inaugurated.

By the end of the second year of the project's operation, additional
insights into the operational facet of the career-centered concept had
been gained. Information provided by the first and second year of
operation provided for a smooth implementation of the career-centered
concept in four additional school systems in the State. The most '
successful components of the pruject enhanced the immediate accomplish-
ment of objectives established by the other school systems.

It was concluded that important progress was made by the project during
the year in assisting students in developing skills which would enable
them to adjust to changes within the world of work. In addition,
progress was made in assisting students in developing psychological
skills and occupational skills which will serve as a base for
continuous growth and advancement in chosen careers.

Satisfactory progress was made during the second year of operation
toward meeting the project's objectives. Two objectives, (1) implemen-
tation of short-term intensive skill training for students about to
leave school without salable skills and (2) establishment of placement
offices, which had not been implemented during the first year of opera-
tion were implemented during the second year. All phases of the project
are in operation and making satisfactory progress toward fusing the
career-centered concept into the school system.

Recommendations resulting from the Second year's report were as follows:

*Funding should be cbntinued for the third yeér of coperation.

*Continued emphasis should be placed on providing remedial
education classes for all students needing this service.

*Continued emphasis should be given to making the project an
integral part of the ongoing school system's activities.

*Curriculum guides (grades 1-12) should be refined &nd printed
in sufficient quantities to provide copies for other school
systems.

*Additional student recruitment activities for all vocational
courses should be conducted.

*A feasibility study on providing additional vocational offerings
for the school districts should be conducted.

*Continued emphasis should be placed on providing short-term
intensive skill training for dropout-prone students.

*Placement services should be continued and expanded.



*Public relations activities connected with the program
should be continued.

*Intensive inservice training for project personnel should be
continued.

*Plans should be finalized for the continuation of the program
as Exemplary Funds are phased out.

It was concluded that the third year of operation of the project has
been one with fewer problems and a higher degree of instructional
sophistication and operation. This has meant more meaningful learning
experiences for the students directly involved in the program. Stu-
dents have been given access to more varied and useful information
relevant to developing wholesome sociological and occupational attitudes.
This type information has lent itself to students making a more
sound primary job or occupational selection. Satisfactory attainment
of the evaluator's recommendations for the second year and greater
progress toward accomplishment of the overall project objectives was
visible, with the exception of the continuation of the program.

9/10



I. PROBL:EM

The exemplary project described herein viewed the student's total school
experiences as preparation for life, with earning a living as the prime
focus. This view could be slightly extended by stating that people

need at least three types of skills, namely: (1) sociological skills in
order to adjust to and participate in determining the direction of
change, the interactional involvement in local community, state, national,
and international concerns; (2) psychological skills to enable the
individual to achieve self-awareness, to develop certain self-perceived
desirable personal characteristics as opposed to the mere expression of
those which one might accidentally possess; and (3) occupational skills
which afford the individual an opportunity to earn a living and which
serve as a base for continuous growth and advancement in a chosen career.

To provide students with these minimal skills was the general aim of the
career-centered curriculum. The implication is that the components of
the entire school system could be focused on the career development
concept. There is ample evidence that traditional curriculums do not
necessarily provide the desired percentages of persons with these
minimal skills (Shill, 1968A, 1968B, 1968C; Boykin, 1968; see Appendix
A). For example, approximately 30 percent of all U. S. students leave
school before high school graduation (Grant, 1965). Statistics in

the Mississippi State Plan for Vocational Education indicate that the
percentages of students who do not complete high school are greater

for Mississippl than the national averages, and dropouts exceed 50
percent in some counties. In addition to the dropouts are those
studeuts who, after completion of high school, face career choice
decisions as they enter the world of work. Similarly, those students
who choose some type of post-secondary education also need help in the
development of their individual careers: So it is that the career-
centered curriculum is for all students, and should be designed so that
various aspects of it are well articulated at various levels.

There is ample evidence to indicate that students are vitally interested
in their career development at early ages and this interest continues

as they mature (Slocum and Bowles, 1967; Campbell, 1968). Evidence
also indicates that traditional curriculums do not emphasize career
planning, i.e., students receive more career information from sources
outside than inside the school system (Shill, op. cit.).

Recent consensus seems to support the premise that work has -potential
for meeting more than just economic needs. Among other things, it also
provides for social interaction, personal dignity, self-identity, and
an entree into adulthood. Traditional curriculums have not assisted
individuals to perceive work as having personal relevance, as being
critical to one's determining his own life style, or as being a means
that contributes to self-fulfillment.

11



Many youths have a limited awareness of the career choices that may be
open to them. This seems especially true for those who have been reared
in so-called disadvantaged environments. Social class restrictions,
much like traditional curriculums, have tended to limit opportunities
for career development. The career-centered curriculum in this project
was designed to alleviate some of the problems just mentioned.

12



II. GOALS AND OBJECTIVES

The Mississippi Occupational Orientation Program (OOFP) is one concept
which was stressed in this exemplary project. The OOP was initiated
in 165 Mississippi schools in the fall of 1969. The program consists
of eight units centered around Roe's (Roe, 1965) two-dimensional
(level x interest category) schema for classifying occupations. In
addition to the basic eight units the program contains an introductory
unit and a handbook for teachers. The eight units cover (a) service,
(b) business contact, (c) organization, (d) general cultural,

(e) outdoor, (f) technology, (g) art and entertainment, and (h) science
categories of occupations. The OOP is designed primarily for the 7-9
grades. Students at the junior high level become informed about and
oriented to the world of work. The concept of self-awareness is
expanded and continued from activities gained in the elementary levels.
Self-esteem receives prime consideration in the 0OP.

The OOP provides activities and exploratory experiences which enhance
self-understanding as a person in the world of work. For the inevitable
dropout these activities and experiences will need to be compressed
into a shorter time span than would otherwise be desirable for the
college bound and terminal high school graduates. Entry level

- pccupational and adjustment skills are essential for the prospective
dropout. For students who terminate their education with high school
graduation, the OOP provides opportunities for exploration of a broad
range of occupational categories and levels. The OOP provides the
college bound students with opportunities to make educational and
occupational decisions instead of forcing them into limited choices.

The self-concept is integrated throughout the OOP because of its
importance in shaping individual behavior. The student is brought to
grips with self and societal institutions, self and enviromment, self
and occupation, and self in the personality development process. The
OOP aids the student to see career development in logically sequenced
steps, the route through which forms a pyramid with the broad informa-
tional and orientational base being gained in earlier years and the
apex or final career being realized after traversing the entire choice
process. Experiences in the OOP aids students in the foliowing
important ways:

(1) Evaluation and assessment of personal characteristics~-
interests, abilities, values, needs, and the progressive
synthesis of such characteristics when related to
occupational roles.

(2) Exploration of occupational areas--to develop the student's
concept of occupations, not only of the occupational
requirements in terms of necessary education and training,
but - also the social and psychological requirements of jobs.
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(3) Appreciation of economic and social values of work--the
contributions to society that one makes through his occupa-
tion, the economic importance of individual earning power.

(4) Appreciation of the psychological and sociological meaning
of work--self-fulfillment as a significant result of
meaningful work, development of interactional relationships
through occupations, status roles gained through occupations.

(5) Recbgnition of interrelationships between education and
occupations-~the continuous nature of education as related
to occupational advancement.

(6) Involvement in the decision-making process--the sequential
nature of decisioning, factors and abilities which facilitate
decisioning.

The career-centered curriculum at the senior high school level should
include a continuation of exploratory experiences, with additional
emphasis being placed on occupational preparation activities. Students
would receive assistance in planning for and attaining vocational goals
and preferences, either in the form of jobs or additional training.
Elements of work-experience and cooperative education programs would be
used at this level. These activities provide the "hands-on" experiences
which allow students to analyze work in relation to self.

The vocational development framework posited by Havighurst (Havighurst,
1964) provides a theoretical base from which to operationalize the
curriculum at this point. The third stage of this framework emphasizes
choosing and preparing for an occupation, and getting work experience
as a basis for occupational choice and for assurance of economic inde-~
pendence. In addition the following principal developmental tasks need
to be accomplished during the ages of 15-25 years:

(1) Achieving new and more mature relations with age mates
of both sexes.
(2) Achieving a masculine or feminine social role.
(3) Achieving emotional independence of parents and other adults.
(4) Achieving assurance of -economic independence.
(5) Selecting and preparing for an occupation.
(6) Acquiring a set of values and an ethical system as a guide
" to behavior.
(7) Preparing for marriage and selecting a mate.
(8) Starting a family.
(9) Getting started in an occupation.

In order to complete the career development process, a placement office
was established. The coordinator established relationships with the
local Mississippl Employment Security Office as well as developed

close contacts with local businesses and industries. Detailed planning
of various aspects of the curriculum at this point demanded the combined
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thinking of the placement coordinator and the cooperative education
coordinator. Systematic follow-up of students was coordinated by
the placement office.

Objectives

*To relate occupational instruction and counseling to
elementary students and faculty members.

*To establish an intensive program of occupational guidance
and counseling in the junior high and secondary schools.

*To implement the Occupational Orientation Program for all
students in the junior high schools.

*To provide cooperative education (work experience)
through local businesses and industries.

*To provide a wide variety of occupational training programs
through the vocational complex and post-secondary vocational-
technical center (community college).

*To provide intensive occupational training programs during
the day or evening for those about to leave school without
salable skills.

~ *To establish the career-centered curriculum as an integral
part of the school system's curriculum,

*To provide adequate placement and post-training work counseling
for students. -

*To develop curriculum guides and instructional material which
might be utilized by other career-centered programs.

*To stimulate career-centered curriculum development in other
school systems. '
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III. DESCRIPTION OF THE PROJECT

The exemplary project, a Career-Centered Curriculum for Vocational
Complexes in Mississippi, is located in the Jones County School System.
The system is located in the Coastal Plains area of the southeastern
part of Mississippi. The county is classified as being depressed and
has a high rate of unemployment.

The school system is made up of ten elementary schools which feed into
three combination junior-senior high schools. The three high schools
serve as feeder units for a centrally located vocational complex. In
addition a community college which includes a post-secondary vocational-
technical program is located within the county.

The Jones County School System has an enrollment of approximately 8,000
students, with a professional staff of some 380 teachers and adminis-
trators. It serves a school district with a population of approximatel:
61,000, of whom 25 percent are described as being "disadvantaged."

A total of 27 new professional level staff positions were utilized in
the implementation of the program at the local level. This number
included positions in administration, coordination, counseling, and
instruction. In addition, one secretarial position and three teacher
aide positions were utilized in the project implementation. All 27
professional-level positions were filled with persons meeting the State
certification requirements and having a minimum of a bachelor's degree.
Approximately 26 percent of the persons employed held a master's or
higher degree. The professional-level positions and administrative
structure of the program are shown in Figure I.

The procedure designed to implement the career-centered concept spanned
all levels of the educational ladder. It placed heavy emphasis upon
reorientation of the traditional school concept about occupational
education. During the process students w.re exposed to occupational
education as they entered the elementary school and continued learning
about, and preparing for the world of work as they progressed through
elementary, jumior high, secondary, and post-secondary schools in the
area.

The procedure viewéd the levels of occupational education as being a
pyramid, with students making decisions about careers and needed

training based upon broad exploratory experience and counseling obtained
through the program. As students narrowed their choices about occupational
selections, individual occupational experiences became more sophisticated
and intensified.

The process began with the elementary schools providing students with

sufficient occupational information and counseling to meet the needs
-of all children according to their interests and abilities. To accomplish
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this bhasic goal, local exemplary program personnel provided basic
services to the elementary faculties. These services included
obtaining occupational information, providing counseling, and
providing resource persons to be utilized by the elementary. faculties.
In addition, workshops, seminars, and field trips were held to assist
the elementary faculties to incorporate career development into the
regular ivstructional program.

In the junior high school, students expanded and intensified their
exploratory experiences .in the world of work through a specially
designed course, Occupational Orientation. In Occupational Orientation,
the students' self-awareness of the world of work is increased by
capitalizing upon the introduction to occupational information received
at the elementary level. The course is designed to provide exploratory
experiences in a 'broad range of occupational categories and levels,
with opportunities for students to make compreherisive educational and
occupational decisions rather than being forced into limited choices.
In the course, the students are brought to grip with self and society,
self and occupation, and self and personality development. Throughout
the course the students see career development in logical sequenced
steps traversing the entire occupational choice precess.

The career-centered curriculum at the senior high school level was a
continuation of exploratory experiences received by students in the
elementary and junior high levels, with additional emphasis being
placed on occupational preparation activities. Students receive
assistance in planning for and attaining vocational goals and preferences,
either in the form of additional vocational training or work experience.
These experiences were obtained by the students through the vocational
programs of agriculture, auto mechanics, building trades, cooperative
education, consumer home economics, general metal trades, industrial
drafting, industrial electricity, or office occupations, which were
offered either in the three high school attendance centers or in the
area vocational complex.

A concerted remedial program was operated for students who were
identified as potential dropouts in conjunction with the exemplary
program. This remedial program equipved potential dropouts with
competence and skills necessary for pursuing further vocational
training in keeping with their occupational objectives.

The career-centered concept in the Jones County School System was
enhanced by the availability of extensive vocational-technical training
available through an area post-secondary school (Jones County Junior
College). The vocational programs at the junior college are open-
ended and accept students at any level who can make progress in the
occupational training programs. Offerings available in the post-
secondary facilities during the project operation included: forestry,
horticulture, livestock, technology, distribution and marketing,
supermarket training, practical nursing, data processing, secretarial
science, building construction technology, drafting and design,
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electronics technology, mechanical technology,
refrigeration, auto mechanics,

television repair, and welding.

air conditioning and
horology, machine shop, radio and
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IV. RESULTS AND ACCOMPLISHMENTS

Major Activities 1970-71:

This first quarter of the project's existence was devoted to the
recruitment and employment of staff personnel and to the task of
obtaining appropriate instructional materials, testing instruments, and
the like. It was necessary to design and promote a good orientation
program for project personnel involved directly in the project as well
as for personnel involved in a more indirect manner.  The orientation
of parents and students along with subsequent recruitment of actively
participating students came in for considerable attention.

With student schedules already established, as a result of spring pre-
registration, there was the need for schedule readjustment in the various
attendance centers. This was accomplished without any serious impair-
ment of school opening in the fall. Obviously, it took the wholehearted
cooperation of school principals, counselors, and others to harmoniously
affect this schedule adjustment.

A staff training workshop was conducted with the objective in mind of
establishing and clarifying the specific role of all project personnel
in performing and carrying out the objectives of the project. Job
descriptions of all project personnel were developed and will be
submitted shortly as an addendum to the project. The workshop was led
by state staff personnel, institutional teacher education personnel, and
Curriculum Coordinating Unit personnel. The first day of the workshop
included all members of the Jones County faculty. The State Project
Director gave an overview of the training program and the State Director
of Vocational Education gave a detailed explanation of the project. A
panel discussion, with the Director of the Research Coordinating Unit
as moderator, further explained and established the ''Career-Centered
Curriculum" concept. The remainder of the workshop was devoted to

small group sessions composed of project personnel, and institutional
teacher education personnel, along with state staff personnel and
Curriculum Coordinating Unit personnel. In these group sessions a
detailed study of the project was made and as a result personmnel roles
were established along with methods and techniques for effective project.
implementation and advancement. Based on response and reaction of the
participants, it would have to be concluded that the workshop was highly
beneficial toward better preparation of the staff for effective partici-
pation in the project. State staff personnel, teacher education
personnel, and Curriculum Coordinating Unit personnel also benefited
through gaining a better "on-the spot" insight as to how their
particular service can assist in carrying out the project objectives.

The second quarter of the project operation can be described as a period
of accelerated project activity, Many hours of careful scrutiny were
given to study and selection of instructional materials during the first
quarter. With these determinations made, the process of acquiring the
desired materials and equipment was set in motion. As these materials
and equipment began arriving on the scene, there was marked improvement
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in both teacher and student interest and morale. The quality of
instruction improved through the enhanced quality and numbers of learning
experiences that were made possible as a result of the availability of
carefully selected teaching materials and facilities. These materials
also made it possible for better adaptation of teaching techniques to
Junior high student levels. Since the occupational orientation program
is heavily populated with eighth grade students, this adaptation of
teaching techniques is significant,

As a follow-up of the staff training workshop held during the first
quarter, state division of vocationai education personnel and institu-~
tional teacher education personnel worked closely with local project.
personnel to furnish additional staff training and guidance. Interest
expressed in the project by professional and lay people alike has been
greatly accelerated. .

A very outstanding expression by students enrolled in the program
occurred during National Vocational Guidance Week. Many posters and
exhibits prepared by students adorned the halls, classrooms, lunchrooms,
and campuses of the attendance centers. Almost without exception the
posters and exhibits conveyed the message of career preparation.

Detailed instructions for administering the project budget were designed
by the project director in cooperation with the State Division of Voca-
tional Education Finance Officer. As a result, requisition and dis-
bursement of funds proceeded smoothly and orderly. Another major
achievement during the second quarter of the project operation was the
finalizing of job descriptions for project personnel.

Vocational planning inventories were administered during the quarter
in all attendance centers. Except for a relatively small number ‘of
students who were absent on the date the inventories were administered,
all students have been involved with the inventories.

During the quarter, project staff members have participated in an
experimental project being conducted by the University of Southern
Mississippi. Project staff participation involved evaluating occupa-
tional film loops and sound tapes in various occupational fields. Par-
ticipation in this activity by teachers working in the project has
resulted in some very outstanding teaching aids being made available

to them for use with their students. Members of the project staff in
each attendance center have also organized in-service training sessions
for all personnel employed in a given attendance center. »

The third quarter of project operation was a period of "leveling off"

in the middle and upper school grades. Well supplied for the first time
with instructional equipment and materials, the instructional personnel
were now in position to better incorporate adequate motivational activities
into their teaching process and procedures. Through the use of well~
designed resource material and carefully selected resource personnel,
interest and effort on the part of students reached a new high.
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This was also a period of great expansion into the elementary grades.
Moving into the elementary grades on a relatively large scale proved

to be very eventful and a worthwhile venture. It was somewhat sur-
prising to learn that a rather great amount of career education was
already a part of the elementary grades' curriculum. Obviously, there
was a very great need for coordination in the elementary grades to
eliminate duplication of effort and to allow each elementary teacher to
know what others are doing in the area of career education. To take
care of this lack of coordination, permission was asked of and granted
by the United States Office of Education to allow the appointment of

a coordinator of Elementary Project Activities. It was proposed that
this be done by eliminating the position of Complex Coordinator of
Cooperative Education and substituting therefor the position of
coordinator of Elementary Project Activities. The effectiveness of
this transfer was greatly hampered when the occupant of the position
became critically ill and, after a lengthy period of hospitalization,
was finally taken in death. Present plans are to employ a well-qualified
person to fill this position at the earliest possible time.

In spite of the unfortunate illness and death of the staff person
designated as having primary responsibility for elementary project
" activities, significant emphasis was placed upon intensifying elementary
students' knowledge of the world of work. All ten elementary schools
in the system received some assistance from the project director and
coordinators in planning and stressing occupational information within
the present cources of study. Project personnel attended elementary
school faculty meetings and worked closely with the teachers in helping
to organize occupational information for the most effective implementa-
tion into the elementary program. . The iocal project staff was impressed
with the enthusiastic manner in which the elementary teachers accepted
the occupational emphasis in the elementary schools.
Throughout the third quarter, there was in evidence occupational "color-
ing books" (produced by the local staff) in use in the lower elementary
grades. - Posters depicting people in occupations, produced by the
elementary students, were visible in the halls and classrooms of the
elementary schools. An intensive survey was undertaken to determine the
occupational materials utilized in the elementary schools.

One other significant accomplishment during the third quarter was the
completion of a brief period of intensive training fui in-service staff
members whc were in position to either directly or indirectly influence
the cooperative education program. Mr. E. F. Mitchell (now retired),
"long-time head of the Department of Industrial Education at Mississippi
State University, was employed as & consultant to work with co-op
coordinators, the local project director, the school principals, and the
school counselors with the objective of strengthening the cooperative
education program. As a result of his work with the project staff, better
understandings were developed concerning the concept, procedures, and
techniques embracing co-op programs.
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Project personnel devoted much of their time during this reporting
period to orientation and recruitment of seventh-grade students for

the occupational orientation program. Personnel explained the program
in detail to the students and utilized testing and counseling to help
students make realistic course selections for pre-registration. Pre-
liminary indications pointed toward favorable results obtained from this
approach. Student interest in occupational orientation obviously
increased due to this effort.

An important side benefit to the recruitment effort was an increased
understanding of, and support for, the occupational orientation program
by teachers whose classes were visited in the recruitment activities.

The occupational orientation teachers, together with other key project
personnel, were involved in weekly in-service training programs.
Personnel have been intensively involved in developing course outlines
and materials for use in the program during this reporting period.

Additional equipment was purchased and/or bids.received. Much of this
equipment was placed in operation in various phases of the exemplary
project. The delays in procurement of some ©f the equipment hampered
the instructional program in some instances.

. The occupational orientation program utilized various techniques in
attempting to develop interest among the students. One unique method"
of grading which allows the student to compute his grade daily was
utilized. The grades were handled as bank accounts in which the students
wrote checks and kept balance sheets on their accounts (grades). If a
grade of 85 on an exercise was made, the student writes a check for $85
to his account. At the end of the grading period, X number of dollars
equals an "A," or X number of dollars equals a "B," etc. Another tech-
nique employed with success was the occupational "word-a-gram." Scrap-
books on occupations, posters, and other materials were also utilized
in the program.

The remedial part of the exemplary program appeared to be doing an
excellent job in assisting students with their specific difficulties.
Teacher aides were involved to a much greater extent in actual classroom
activities than during the previous reporting period.

More home visitation and training station visitation was carried out

by teachers during this period. Home visitation by teachers should have
been utilized to a greater extent to increase the awareness of and
acceptance of the exemplary program by parents and the general public.

During this period, job descriptions covering each of the project's
special personnel were distributed to individual staff members, state
~supervisory personnel, and the United States Office of Education personnel.

Late in the quarter, a request for budget revision was submitted to the

U. S. Office of Education. Approval by the USOE of this request allowed
for a more effective utilization of funds available under the grant.
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The fourth quarter of project operation was devoted to the completion of
the school year in a systematic fashion. It was a period in which much
time and energy of personnel were devoted to an intensive review of the
first year of operation. Special emphasis was placed upon planning

for the second year of operation..

An intensive in-service training program for all occupational orienta-
tion personnel was conducted during the entire month of June. Consul-
tants from the University of Southern Mississippi were utilized in
conducting the in-service program. The development of a comprehensive
curriculum guide which includes objectives, activities, evaluation, and
resources was a part of the in-service training activities. .

During the period the position of elementary coordinator was filled.
Work was immediately begun on the development of an elementary career
education outline to be utilized by personnel in the elementary schools.

During the fourth quarter administrative personnel devoted significant
portions of their time to developing and refining year-end reports and
records as required by State and Federal agencies. Budgeis were
developed, scrutinized, and approved for the fiscal year 1972,

Major Activities 1971-72:

The fifth quarter of project operation could be characterized as a
period of program review, planning, and materials development. In
addition, the second school year was begun in an orderly fashion. The
project was well supplied with instructional materials and equipment

at the opening of school, which enhanced the interest of students.
Refined instructional methods and techniques, along with newly-developed
resource materials increased the interest of students.

During the period project personnel's duties and responsibilities were
reviewed and some changes were made in staff assignments. The respon-
sibilities of the Coordinator of Placement and Follow-up and the
Coordinator of Guidance and Testing were consolidated into one
functioning position. The position of Coordinator of Elementary
Services was also fully implemented during the period. Personnel new
to the project also received special orientation during this reporting
period. ' : :
Continuation of intensive in-service training activities during the
quarter-resulted in the development of a comprehensive teaching guide
for Career Education, Levels I and II, by occupational orientation
personnel. In addition, tentative plans were outlined and work was
begun on the development of a teaching guide for Career Education,
Level II1I, which was to be implemented during the 1972-73 school year.

‘Occupational Orientation I classes were divided into six units

encompassing approximately six weeks duration each. For the first

two units (12 weeks) a class remained with its assigned teacher. Then
it rotated for three units (18 weeks) to three other teachers with
special expertise to increase their knowledge and experiences in the

24



world of work. The class then returned to its assigned teacher for
the final unit (six weeks). Upon completion of the rotation system
each student was oriented to more than four hundred occupations, with
indepth study of those of particular interest. ™.

Occupational Orientation II was implemented at all junior-senior high
school attendance centers. This course was especially designed for
upper level senior high school students who had not participated in
Occupational Orientation I during the last school year. During the
first six weeks period the students were given an introductory unit
similar to that of Occupational Orientation I. However, the classes
focused thelr extensive studies in the latter units on occupations of

interest to individual students rather than studying large numbers of
occupations,

During the period the Coordinator of Elementary Services established
effective working relationships with elementary faculties and administra-
tors concerning further implementation of the career-centered concept

in the elementary schools. Committees composed of elementary personnel
and project personnel developed techniques and procedures for further
implementation of the career-centered concept. The coordinator visited
each of the ten elementary attendance centers on a two-week interval
basis for scheduled meetings and follow-up visitations. However, the
coordinator was frequently called by individual teachers in different
attendance centers for aid at times other than scheduled visits.

Some occupational activities being conducted in the elementary attendance
centers were readily visible within the schools. Classrooms containing
bulletin boards depicting occupational themes were noted, occupational
"coloring books" were utilized by children in the lower elementary
grades, pesters on occupations were evident along with many other
materials assisting elementary students in becoming aware of the world
of work. An example of approaches utilized to motivate elementary
students in exploring the world of work while studying the "three R's"
was found in one classroom. The students were studying about the use

of forest products. The students then built a replica of the local

wood utilization plant. They then studied the process through which

the wood went to make the product and each occupation that was involved
in the making and marketing of the product. Persons from the local wood
utilization plant were used as resource persons. '

The project facilities at the opening of school were very good and the
project plan in most areas is progressing rapidly. Occupational
orientation teachers' class schedules generally included four classes of
occupational orientation and one study hall. Remedial teachers'
schedules consist of five remedial classes.

Size of cooperative education classes increased and the lack of available

training stations did not appear to be the problem it was during the
program's first year of operation.
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Improved communication patterns succeeded in increasing the effectiveness
of the entire project. All personnel within the schoul system (both
project personnel and general faculty) appeared to be more aware of the
entire project's goals, functions, activities, and progress than
previously. This resulted in an observable attitude improvement on

the part of personnel (both those directly and indirectly related to

the project) concerned with the exemplary project. In addition, in-
creased efficiency in communication between local project personnel and
the State Division of Vocational—Techuical Education resulted.

Counselors 1n the attendance centers met on a weekly basis at the
centrally located vocational complex to coordinate activities. These
meetings improved communications and provided for a unified attempt at
meeting the needs of the project as well as the school system in general.
These meetings resulted in an ever-increasing avareness of the eutire
school .system's vocational program.

During the sixth quarter each attendance center's occupational orienta-
tion met on a weekly basis for planning, coordination, and implementation
activities. These meetings, widely involving personnel, apparently
enhanced all aspects of the program. They were especially important in
bringing about change and redirection within instructional program.

In addition, they facilitated the implementation and the reaching of
goals and objectives.

The occupational orientation resource center in each of the attendance
centers was further equipped with shelving, materials, and supplies
during the period. This increased the overall effectiveness. Evalua-

- tion personnel noted that last year's occupational orientation students

were returning during their own free time to use resource center
materials. These former occupational orientation students were observed
investigating potential careers and/or making preliminary career plans.
Based upon these and other observations, the first year of occupational
orientation was successful in increasing the career-awareness and
planning ability of participating students.

During the period, evaluation personnel, along with project personnel,

were engaged in the development of  instruments for assessment of the

goals and objectives of this phase of the program. Five instruments

were being developed for pre- and post-testing of the rotation areas

in the occupational orientation course. An overall instrument was A -
bzing developed for use with students within the program and control

groups in.other school systems. Prior to dcvelopment of these instru-
ments several batteries of standardized tests and/or questionnaires

were utilized in an attempt to measure studeht progress. These standardized
tests proved to be unsatisfactory with respect to measurirg students’
progress in relationship to the program goals. Field testing of the
instruments and final revision took place during the reporting period.

Special emphasis was given by elementary teachers within the respective

. attendance centers to more effective methods of integrating career educa-

tion into the ongoing curriculum. The elementary coordinator for the
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project assisted teachers in planning groups, and individually, in
developing techniques for presenting career education to elementary
students,

The Course of Study Committees continued to develop plans and courses
of study for career education. Through these plans more effective
utilization of career development materials was accomplished. A sixth
grade unit was developed during the period which effectively integrates
materials concerning self-improvement with the goals of the program.

During the period teachers and students constructed new occupational
games, songs, verses, and plays. These new materials were duplicated
and distributed to all elementary teaching personnel as they were
developed.

An intensive survey of all career education materials currently avail-
able in the elementary schools was conducted. The findings were printed
and made available to all teachers to facilitate knowledge and use of
the materials. This assisted the teachers in planning for classroom
uge and provide a baseline for new materials requisition.

There was an observable increase in the number of occupational resource
persons utilized in the elementary schools during the period. Parents,
-as well as other resource persons, were utilized effectively in bringing
the world of work into the classroom. One organized activity which
created much interest in several elementary schools was the use of fire-
men as resource persons. They explained their occupation to the students
and demonstrated the use of fire-fighting equipment.

A pre- and post-test instrument w, nder development for the elementary
level during the period. TMI\I: was field tested and then given
as a pre-test to a random sample of students in the elementary schools.

The cooperative education program has made much progress in respect to
providing training stations and placement of students. Staff members
visited numerous prospective employers to explain and obtain support
for the cooperative program. These visitations should enhance the
opportunity for future growth, in number, of training stations avail-
able, thereby allowing for increased future enrollments.

During the period special emphasis was given in the instructional program
to orientation to the cooperative program which included: (1) job

" application procedures and techniques; (2) financial management;

(3) employment standards; (4) employer's operations; and (5) individnal
student guidance.

The Stanford Achievement Test was utilized in identifying students which
might benefit by remedial instruction.. Identified students were further
assessed by using individual diagnostic tests to determine specific areas
of weakness. Through the utilization of test regults, individualized
programs of instruction were subsequently planned for each student
involved in the remedial program.
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During the period a pilot program was placed into operation in one high
school attendance center. The program was designed to test the efficacy
of utilizing peerZ as teacher aides in the remedial program. Indications
were that the use of peers as aids enhanced the progress of remedial
students. ‘

Special emphasis was given to the individual counseling of students
enrolled in the remedial program. Student interests were channeled
into career awareness and emphasis was placed upon vocational planning
and preparation for these students.

During the period the role of the vocational couhselors has been expanded.
A greater portion of the counselor's activities was devoted to the
identification and involvement of students in preparing for the world

of work. '

Counselors held weekly staff meetings with teachers, administrators,
and central office personnel. These meetings aided in assessing the

- activities of the program; assisted in identification of specific

problems; and provided opportunities for all concerned tc assist in
problem solutions. Involvement of all personnel in the meetings facilita-
ted communications and gave similar directional focus to program activi-
ties within the system.

Group counseling techniques were utilized, as well as individual
techniques, to enhance students' involvement in the program. Increased
use of group counseling resulted in more student-counselor contact.
Apparently the contact students had with counselors during group sessions
tended to remove some of the inhibitions students usually show in initial
individual sessions. :

During the seventh and eighth quarters of program operation meetings

of personnel of the Jones County Exemplary Program were held, including
faculty members representing all areas utilized within the project and
personnel of agribusiness and natural resources from within the district.
The primary objective of these meetings was to inform and/or clarify

the role and purposes of the Exemplary Program of Jones County as ii
relates to the total educational process. Plans for a curricular work-
shop on the Mississippl State University campus were made to further
expedite the career education curriculum in the schools of Mississippi.

"Also included in the meeting was the reviewing and refinement of the

Jones ‘County Career Education Curriculum Guide. This meeting was held
in fecilities furnished by the Curriculum Coordinating Unit and was
attended by the State Project Director, State Vocational and Technical
personnel, the local project director, three coordinators and two teach-
ers of the exemplary program, in conjunction with staff members of the
Curriculum Coordinating and Research Coordinating Units. Members of

the Curriculum Coordinating Unit provided assistance and recommendations
for the refinement of curriculum guides.

" Other activities attended by personnel of the exemplary program were

the Mississippl Vocational Education meeting and the Mississippi

28



Education Association meeting, plus sectional meetings of respective
service areas in vocational education.

In an attempt to assess the progress of the students, evaluative instru-
ments (pre-test dnd post-test) were developed and field tested by the
third party evaluation personnel and project personnel. Items for the
tests were based on questions submitted by teachers of career education.
The tests represented the following areas: (1) industrial arts; (2) con-
sumer education; (3) production, distribution, and management; and

'(4) public service. Once a compilation of test questions was made, a
random sample of students was taken to form a control group. The test
was then given to the control group and the scores were tabulated and
summarized. After réviewing the results of the pre-test on the control
group, refinement of the test was finalized and the pre-test was given
to all the students preceding classroom experiences. taer students
were exposed to experiences in career education, a post-test was given.

In order to enhance the effectiveness of the instructional process,
field trips were used extensively. After students were grouped into
interest areas, vivid experiences for the students were more easily
attained. Field trips were centered around the interest areas cxpressed
by each group. Individualized field activity centered around a particular
student's interest was stressed where possible. This gave students an
opportunity to see "first hand" the knowledge areas.and competencies
needed for a particular occupation. This type activity helped utilize
the Jjob analysis approach where classroom experiences of this type

were almost impossible. If the preceding type of activity was not
available, an activity centered around modular programmed instruction
was utilized. During these experiences students were given opportunities
to listen to tapes, view slides, etc. Students were also guided through
the steps of the scientific method in order to develop decision-making
skills and to explore the available avenues of occupational research.

Team teaching was utilized and proven to be quite effective in the
program. This approach was implemented in order to give more detailed
"or indepth instruction to the different interest groups. This approach
also utilized to a greater extent "hands-on" experiences. The "hands-
on" activities of the students continued io be an integral part of
career education. -

Several local in-service workshops were held during'the quarters. Each
week a workshop was held for counselors. In turn, the counselor mct
with the teachers in order to more readily attain the desired outcome.

As students completed rotation areas for the school year, they returned
to the teacher who taught them during the first six weeks of school.
This final period was devoted to self-evaluation and planning.

The elementary staff of Jones County Schools, the coordinator of elemen-
tary project activities, and other staff personnel within the county, ‘
continued to revise the old curriculum guides and/or developed new
curriculum guides for all courses of the elementary schools. These new
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curriculum guides provided ample flexibility and leeway in various areas
for career education to be "fused" into the traditional curriculum. The
coordinator of elementary project activities continued to work closely

with the elementary teachers in the system. Appointments were scheduled

with the school personnel and are followed up by the elementary coordina-
tor.

. Local in-service activities included weekly workshops which were held for

/ the purpose of planning and expediting future activities. During these
periods each teacher was given a new catalog of available teaching
materials. After reviewing these catalogs, a list of materials was
compiled for future use. In addition to attending and contributing to
the workshop with agribusiness and natural resources personnel of the
district, the exemplary project personnel developed the final summary
for the mathematics area.

Applications for the 1972-73 school year were made by students for the
cooperative vocational education program. Screening of students by
cooperative coordinators, counselors, and personnel representing business
was completed. Consideration in the screening process was given to:

(1) abilitics of the applicants, (2) needs of the applicants, (3) aspira-
tions of the applicants, and (4) availability of job openings or occupa-
tional opportunities.

New job opportunities were available and students were placed for summer
employment. Projected employment needs were analyzed for the next
school year. Personal observation of the student on job-training sta-
tions was routine, with objective analysis being continuous.

In-service activities included workshops held #n conjunction with other
coordinators and the state supervisor for coouperative vocational educa-
tion. A cousultant met with the cooperative coordinators to explore other
approaches which could improve the overall program.

Remedial instructors. assisted by student aides, continued to make strides
in a positive direction for the program. Advanced ‘high school students
continue to give noninstructional aid, thereby providing additional.time
for diore individualized instruction for the remedial students by the
teacher. .

Staff members from Jones County Junior College and from the Division

of Vocational and Technical Education, a teacher trainer for the ,
~ disadvantaged and handicapped, pavticipated in workshops with remedial

teachers. This proved to be quite beneficial.

Vocational Education Week focused special attention upon the Jones

County Exemplary Project through activities planned by project personnel.

o Open house was held as a facet of public relations. This provided
parents, faculty, administrators, and interested lay citizens a tour of
the facilities plus an insight into career education. Publicity for
this occasion was spread via news media, radio, television, personal

—t "letters, and word of mouth. Posters proclaiming the week as Vocational




Education Week were distributed, and tapes of children explaining 'What
Career Education has done for me" were recorded and used by local radio
stations as part of the coverage for the Career Education project. Plans
were made for activities in career education for the school year 1972~
73. Recruitment and scheduling of students for vocational programs was
completed. Testing of students continued to be vital for determining

- the progress which was made by students in career education. Administer-

ing standardized tests was completed. Counselors continued coordinated
efforts to establish rapport with the staff with the underlying purpose
being to bring unity and cohesiveness to the staff and instructional
program. Interaction among the teacners was emphasized with counselors
rendering assistance or supervision where necessary.

Major Activities 1972-73:

During the summer months (July and August; 1972), a variety of activities
were carried out by the coordinator and occupational orientation teachers.

'The major objective of the in-service activities for personnel was to
.revise and/or update the curriculum guide for occupational orientation,

Levels I and II. The total occupational orientation guide was revised
through both addition and deletion. The guide was upgraded by making
teaching guides in the form of behavioral objectives and by building in
an evaluation component consisting of pre-tests and post-tests for each
Lnit. A self-evaluation form was included for the instructor. This

orm may serve as a basis for further revision of instructional methods,
techniques and activities.

Prior to the opening of school, a report form for use by occupational
orientation teachers was developed by teacliers, the coordinator, and
outside evaluation personnel. The form is based on the instructional
activities of the teachers. The instructional process or activities
were divided into three major headings: (1) instructional objectives,
(2) materials and/or resources utilized, and (3) evaluation. The
reporting form was developed around the curriculum guide currently in
use. The purpose of the form was twofold. First, the form serves as
a direct source of feedback for the administration and evaluation
personnel. Second, an underlying purpose of the form was to utilize
teachers' outlines for weekly planning and to budget instructional
activities and resources. Thus, the form was being utilized as a plan-
ning instrument.

During the preschool in-service activities, new teachers of occupational

orientation were oriented to the career education concept as well as to
the operational phase of the total program. Special emphasis was placed
upon new personnel's becoming familiar with the objectives of occupation-
al orientation phase of the program. In addition, in-service activities
were designed to assist all personnel in increasing their knowledge of
available opportunities in the world of work in the immediate area.

Field trips to local industries were utilized extensively to gain first-
hand knowledge. These field trips served the purpose of assisting
teachers in understanding the barriers between school and skills required
in the world of work for employment.
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The occupational orientation teachers began the school year with the
liutroductory section, which covered many facets of career education and
its ft.erms. The objectives of occupational orientation and its activities
were covered. The teachers continued to utilize the banking system for
grading allotments. This allowed the student to learn how to write
checks, keep ledger sheets, etc., and furnished him with daily grade
information.

During the time students were exploring career interest areas, their
teachers were evaluating each student's needs. This served as a basis
on vwhich teachers guided the student in arriving at possible career
choices. '

During the first part of the summer the elementary coordinator, with
the help of elementary teachers, completed the course of study for the
elementary grades. 'This was a united effort among teachers in all areas
of the elementary grades. The final editing was completed by the
coordinator for elementary activities and turned over to the printers
the last of July. This course of study was valuable in that career
activities have been further fused into the overall guide. This guide
allowed  the elementary coordinator to more effectively budget instruc-
tional materials needed by the teachers. To aid in the use of the guide,
-8 list of newly acquired career education materials was distributed to
teachers. In developing the materials list, two major criteria were
used: (1) the type of requests for related materials by teachers the
previous school year; and (2) the evaluation of materials by elementary
teacliers utilizing career materials the previous school year.

A composite list of state adopted textbooks which could be utilized in
career education was compiled and copies of these books were obtained.
Special emphasis was given to increasing the career information in the
upper elementary grades (4,.5, and 6). Upper elementary teachers
appeared to be more subject matter or content oriented; therefore, it
~ seemed appropriate to fuse career materials and activities with the
adopted text.

Coordination of visits on regular intervals for ten elementary schools
remained a major task. Initial visits were made to each school, and
regular visitation scheduling was planned. Both principals and classroom
teachers were consulted in scheduling visits in order to increase their
effectiveness for both the coordinator and teachers. A visitation
calendar for school visits was made and copies sent to each admin