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The Training Program for Urban School Research and

Evaluation Personnel was a highly selective program for preparing
partially-trained students for research work in urban education. The
University of Chicago held a proposal competition for students in the
Department of Education and related departments. From among those
submitting research proposals, seven were selected for participation

in the program.

The program brought together these seven students

with those of our faculty most intimately involved with research on

urban education.

Each student conducted an independent empirical

“investigation into an i%por .:nt urban education question. The"
seminars used the resources of the University of Chicago and the City
of Chicago to search out and bring to bear expertise on the issue

under discussion. All students had a supervised practicum experience
where they shared experiences and insights with faculty members and
other students in the group. Three products came out of the program.
The seven individual research reports represent the research outcomes
and contributions *to knowledge of the program. The organization of
the program as described above represents the model development

outcome.. The trained urban school researchers are the "people’ output
of the experiment. (Author/JM) .
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Abstract

The Training Program-for Urban School Research and Eﬁaluation Personnel
was a highly selective program for preparing partially-trained students for
research work in urban education. The University of Chicago held a proposal
EOmpetition for students in the Department of Education and related depart-
ments. From amoné thoee submitting rese;rch proposels,_seven.were selected
for participetibn in tﬁe program. The program brought together these seveﬁ
students with those of our faculty most intimately involved with research
on urban education. Each of the students conducted in independent empirical
1nvest1gat10n into an 1mportant urban education question. Thus, through
the work of the students, the research expertise of numerou5'facu1ty members
was joined with the” special expertise of those faculty members w1th an
understanding of urban problems. The result, we think, 1s a useful model
for preparing students specifically for research in urban areas.  Communi-
cation among the seven students and the five urban-oriented professors was
prometed through a joinf seminar. The stu&ents were sensitized to the
problems of conducting educational research in urban areés. At ail stages
in the progress qf the individual investigations problems were shared and
guidance offered. The students were exposed to a wider range of research

methodologies and problem areas than would normally be the case.
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Introduction

The Tfaining Program for Urban School Research and Evaluation ?ersonnel
was a highly selective program for preparing partiall&—trained students for
research work in urban education. The University of Chicago held a proposal
competition for students in the Decpartment of Education and related depart-
ments. From among those 5ubmitting research proposals, seven were selectéd
for participation in the program. The program brougﬁt together these seven
students with those of our faculty most intimately involved with resegfch
on urban education. Each of the students conducted in indepéndent empirical
investigation into an important urban eduéation question. Thus, fhrough
‘the work of the students, the research expertise of nume rous faculty members
was joined with the gpecial expertise of those faculty members with an
.understanding of urban problgms. The result, we think, is a useful model
for preparing students‘specificaliy for research in urban areas. Communi-
cation among the seven students and the -five urban-orienteﬁ professors Qas
pfomoted through a joint seminar. The students were sensitized to the
problems of conducting educational research in urban areas. At all stages
in the progress of the individual ihVestigations problems were shafed and
_guidance offered. The students were exposed to a wider range of research

methodologies and problem areas than would normally be the case.



Model, Methodology and Products

The Training Program for Urban School Research and Evaluation
Personnel committed us to the training of cosmopolitans in the‘problems
of urban research. As such it is different from programs which seek to
identify local personnel who have demonstrated 1eadership in a given com-
munity and to then give these feople research and/or intervention skills.
Our program is designed to prepare individuals without particular local
connections for the task of urban research in general. It is attempting
to identify a‘set.of skills and conceptﬁal and aﬁalytical tools which are
applicable in a variety!of urban settings and give our trainees the capécity
to bring those skills into play as they work in particularlsettings.

The compiexities of the urban environment and its institutions require
é variety of research designs and skillsf The variables affecting the
urEan scéﬁe are difficult to measure by a single résearch technique. The
prdgram maintains that rigid adhgrence to any standard set of research
procedures is inappropriate in the.search for knowledge and information
which can assist in devising solutions to the problems of urban education.

The program has fdcused on identifying common components in urban
research without restricting the kinds oﬁiproblems students choose to
work on. It incorporates experiences iﬁ working with various reseazc
paradigms. The training process insures that students are involved in:

1. Action Re¢search - the researcher is '"close to or.on the
scene of the action." '

2. Problem Identification in urban settings and fesearch'desjgns
appropriatc to the question under investigation and to the
situation. ' '

3. Individual Seclection of the urban site for the field-based
investigation and data collection.




. ‘ 4. Intevrwction with persons invelved in the system and employcd
by the urban school systcm.

5. Individual negotiation by non-locals with school personnel for
approval to conduct the research. .

6.. Feedback by the researcher to the school system with attention
to policy implications.

7. Rehorting to the academic cdmmunity.

There are seven differént rescarch activities ‘being pursued by
our Urban Schopleeseurch Fellows. Each project is uniqﬁe, yet each project
can be gpprdached with a set of universals wﬁich clarify the research aésién
and procedures for each project. The faqulty seminars which are strﬁctured
to address these problems use the resources of the University of Chicago
and the City of Chicago to search out and bring to bear expertisé on fhg
issue under discussion. Researchers working in the field with large urban

L4 .

. ' school systems are going to be faced with the problems of entry, the
negotiation of institutional relationships, the shdring and reporting of
research findings without alienating the school and/or the academic.éom—
munity. These issues and other ‘similar ones are add{?ssed in the seminars.
All students have a supervised practicum experience wﬁere they share .
experiences and insights with faculty members and othéf.;tudénﬁé in the
group. Each student submits a report of activities to the difector of.
the program. | |

There are three proauéts which have come out of the program: a
research product, a model dcvelopﬁent product, and ''people’ pfoduét.
The seﬁen.individual research.rcports represent the research_outcomes

“and contributions to knowledge of the program. The organization of the
program as described above represents the model dévelopment outcome.

. - The trained urban school researchers arc the "'pe'oplc-" ovutput of the

experiment.
O
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The Urban School Research Seminar

The organizational focus for the program was the faculty/student
seminar which met regulaily.during the academic year. The foilowing
faculty members were regular participants in the seminar: |

Professor Edgar Eprs, Marshall Field IV
Professor of Urban Education

Professor llenrietta Schwartz, Director
of the Ford Training and Placement
Program (a training program for
urban school personnel)

Professor Herbert Thelen, Educational
Psychologist and Specialist in Group
Dynamics '

Professor lTan Westbury, Specialist in
Curriculum

Professor Arthur E. Wise, Associate Dean
and Specialist in Problems of Equal
Educational Opportunity

In addition to participating in the seminar, these faculty members

" . assisted the students in the conduct of their individual research

projects. (Students were assisted in the conduct.of their projects
by as many as twenty other faculty members.)

.The seminar focused on the.range of prob]ems connected with the
conduct or research in the urban school context. Seésions fccused on
such problem areas as:

Equal Educationual Opportunity
- School Finance
The Testing of M%porities
School Law
The Impact of Research on Practice

The Funding of Research



Social Policy and Education

Operations Analysis in the Chicago
Public Schools

Problems of Entry to Urban Schools

The Rights of‘Human Subjects

The Distinctive Problems of Urban School Research

The concluding sessions of the seminar were devoted to a réporting and
critique of the participants' individual research projects. Through
the medium of the seminar the students developed an overall sense of
the problems involved in conducting educational research in the urban.
segting. Through sharing experiences and insights the development of

individual skills and understandings was enhanced.




Reflections on Training Model Dcvelopment

| The Urban Research Training Program was a new kind of rrojcct for
the Debgrtmcnt and Graduaté School of Education of thc University of
Chicago. 1t was a small-scalc model-development project that focused
on the creation of an open-ended but hopefully géneralizcable model for
a training experience that will give students.in all of the specialized
a#reas of cducational research skills that are of fundamental importance.
We have develobed‘a program that combines student-unique experience with
a common core. For purposes of development and evaluation of the core we
are treating cach experierice of the program's students as an indeﬁehdent
replication against which we can test the utility and worth of the
commnon activities.. The purpose of the program ié the invention of a
program format that can bt used to operationalize what are for us some
important concerns about one aspect of educational research.

The thinking we have done about the nature and format of this work
with the Urban Research Training Program has sfimulated us to do some
more general thinking about tﬁe nature and‘organization of the task of
mode 1 development of this kind. The University's previous experience
with invention of other training models has been mixed: .our‘TTT Program,

in many ways analogous to the concerns of the Urban Research Program,

- was, we believe, much less than successful; our experience with similar

HEW-supported development in the University's School of Social Service
Administration had led us to judge that work similarly uﬁsuccessful.

Perhaps our only succeSSQWith explicit?modelxdpvelopment has been with
the Ford Foundation-supported Forﬂ Trﬁining and Placement Program. 'The

question we have been trying to face as we have thought about what we

4
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should be doing with the Urban School Rescarch Program has been "Why.
ﬁas the University's (as far as we know it) batting aVerage.with model-
development projects been so clearly less than satisfactory?"
As we have approached this question we have tried to make a number
of distihctions; First, we hqve distingtished model-developnent projects
from training'progrnmg in which an explicit model has been implemented
for ihe education of students, the primary outcome of training projects
being pcople rather than models. This distinction is, of coufsc, murky,
but it does reflect,ve believe, a differcnce in stance on the part of

a given project. Second, we distiﬁguish between model—inventién projects
in which the projocé's task is to develop a relicable, transportable and
explicit training modei from model iﬁstallation projects in which a
prpgram's task is to‘pick up a model developed elsewhere and install it

in a.new'context. .fhird, we distinguish model-development projects,

in which the task of the developers is to work up a program using a
cdmparatively clear-cut intellectual structure (e.g., behavior modifica-
tion conceptions in pre-service teacher fraining), from deﬁelopment that
.attenmts to réspond to global gﬁals and needs of one kiqd or another.b
(Q.g.; training in early childhood edUCation, training for‘schoolfbased
change agents). In the latter, the first task is to.fjnd alformat for
talking about the task (e.g., is.an.intensiﬁe experience in developmental
psychology the best way'to-sce the neecds éf prospective specialists in
early childhood?) and the second task is to operationalize the implications
of format decisions. .
Given these distinctions, we have fpund ourselves able to catecgorize

our less than successful experiences. The TTT Program and the programs




Qe cvaluated in our School of Social SCTVicc  winistration (tﬁc less-
ghan—suoceséful projects) were clearly goal-focuscd projects in which
unsatisfactory initial decisions were made about the format in which

" “the program goals might Eg carried out. - The Ford Program Qas a goal-
focused program in which scomingly workable format decisions were made
prior to the program's operation--although considerable aajustment was
Tequired as the program sought to operationalize fully its format in the
initial years of the project.

If the ;oﬁclusians of this analysis have any merit, interesting
interactions arise as one thinks about the relationships between excernal
funding of model»inventioﬁlprojects and the history of these projects.
The operational problems the Fordlprogram experienced in its initial
years required its management to change the target population of the
project and we attribﬁte duch of the project's later success to the
wisdom of that decisioh; The flexible funding offered the program by
the Foundation and the University's commitment to a succeésful'deveiop-
ment made the decision-making required for this shift both poésible and :
inevitabie. The consfraints in the contracts governing our administration
of both the TTT Program and the SSA Program inhibited this kind of 1océl
decision-making and, in.practice, became a disincentive to loca1>evaluation.
Inevitably our interest was in preserving our funding and neither OE nor
HEW had - the capabili;y for undertaking the in-depth examination of the
projects that would be required for searching evaluation. We see no evil
Here, simpiy an incvitable fact of organizational life.

However, these facts of organizational life do btecome importunt as

one wishes to generalize this kind of experience and to develop project




management structures at both the éedera] and the 1ocal levels that offer
the possibility of maximizing success in the difficult area of model
development and invention. Success in such work cannot be guaranteed;
suc;ess reqﬁires local evaluafion ana management and the funéing structure
fér such projects must encourage such evaluation not diséourage it. We
would argue that it is important that both universities and NIE work
together oﬁ developing management structufes that offer clear incentives
for what'we see as the necessary local evaluation and coﬁsequent respon-
sible decision-making. We believe that HEW's consolidated funding
.package to the Uniyérgity's Séhool of éocial.Service Administration offers
a proto-type for this kind of structure.

In 1972, HEW consolidated its previdus categorical grants to SSA
with the expectation that SSA would move to undértake curriculum model
development, first by way of discrete projects; and then'by way of an
"attempt to incorporate such discrete projects info_its ovefal1 curriculum,
‘Ihé School was seen as being willing to undertake this model development
on a large scale and, having the resources could do it competéntly.
Ma;agerially, the School undertook to monitor the efféctiveness of its own
work‘and depioy its resources towards projects with the greatest promise.
At the.end of the grant period a rangclof viable'modgls would be available.

It did not claim to predict at the beginniﬁg.of the grant period the
particular models that it might have. The structure of the grant and the
clear expoﬁtation for delivery that the administration of the School
“assumed provides, we believe, the incentives for internal management that
categorical grants do not. (There are, of course, procédural advantages

in this granting model which HEW also wished to explore.)



From HEW's point of view, SSA is parficipating in a large-scale
experiment in the procurement of viable program models. We would suggest
that a prima facie case exists fof NIE exploration of a similar modél as
part of the next round of training grants. Our conception would be as
follows:‘ NIE requests institutions to submit developmental packages
containing three or four discrete projects, each targcted on a difficult
and challenging problem. The most intere;ting proposals are awvarded a
-block grant; the expectation is that the institution will deliver well
on at least one of these projects. The further expectation is that the
institution itself will be primarily responsible for monitoring the
effectiveness of its own development work within the broad paramcters of
the application. Critically;.we believe there should be few stfings
imposed on the institution as far as clienteies, specific.relationships
with local agencies, etc. Such constraints frequently function as devices
_which institutions can use as ways of excusing (often justifiably) poor
performance onlkheir‘part.. The thrust of thé management structure we ‘are
suggesting here should belto maximize.thc incentive on inétitutions to
undertake their own evaluation and deéision;making leaving NIE with the
responsihility only for evaluation of tﬁe quality and significance of
the final product (s). Such a structure would have, as a by-product,

fewer accounting and managerial problems.



Individual Research Reports

On the succeeding pages arc the individual research reports of
the participants in the Urban School-Research and Evaluation Program.
The participants and their projects are:

(1) Robin Boger, "School Productivity and the Classroom
EnV1Tonmcnt "

. (2) Robert M. Buchmeier, "A Study of the Attitudes of Black Parents
toward 2 -Girls Catholic lligh Scheool with a White Mlddle—
Class Faculty." .

(3) William A. Firestone," "The Sources of Instability in Parent
Run Free Schools."

- (4) Barry M. Hammond, '"An Attcmpt to Match Symbolic and Concrete
Learning Modes to the Needs of Inner City Lecarncrs of
Mathematics."

(5) Michael S. Holzman, "Education Programs and Local Politics:
A Case Study of Performance Contracting in Gary and

' Hammond."

(6) Donald F. Soltz, "The Primary Teacher at Work: A Comparison
of Technologies Used in Reading and Arithmetic Instruction."

(7) Margaret B. Spencer, "An Exploratory Study of: Role Taking
Ability and Sclf Concept Developrent as Hypothesized
Components of Social Competence, and the Role of Racial
Attitudes for Self Concept Development in Black
Preschool Aged Children."




Robxn-Boger : ' :

School Productivity and the Classroom Environment .

. ‘ Two gquesiions are being raised in this study of school pro-
ductivity. The first is posed at the level of the 1nd1vidual
student and asks, "In what way and to vnat extent do selected school
and individual characteristics change students, thereby producing
educational auhlevcnen ?"" The second takes the classroom as the
unit of analysis and investigates the degree to which school
policy decisions affect group educational output._ It seeks to
explain the variance of classroom means, or proportions of pupils

~above designated high achievement lé&els or proportions below
designated achievemént levels., Ip.both instances, raéé and sex
at the individual level and a classroom level measure of.community

-affluence will be treated as design variables in observihg the
interaction between sets of variables. |

These two approacnec can be dwagrammat:cally rupresenteo as

- follows:
INDEPENDENT VARTABLES
IndividualhTraits ‘ . - Classroom Traits¥
Individual a5 = £(24,B1,74,5;,Cy)
‘ Scores 9 327 J
DEPENDENT c ,Zij_z f(al,Bl,TJ,Sj,Cj)

VARTABLES

Distributional

Summary Ay = g(_C'.,S-) ,
Achievement &

-Attitudinal Ay = h(C,_,s. )
Variables - etc.J

% +

including ccmponents of individual student traits




2. ‘

n. .t

a, . refers to individﬁél student i in school 7j .vector of .
1d  achievement scores ' -
" 23 1is the vector of individual student attitudinal variables
Bi 1s thé vector of individual student background characteristics
Tj' is the vector of classroom.teacher chéracterisﬁigs
Sj 'is the vector of school (including principal) variables

Cj 1is the class room composition matrix, including all students

: and their background, attitudinal and achievement variables.
. (ideally, the individual's row would be taken out of matrix
‘ for the analysis done at the individual level)

Al,"A2 = school mean, other distributional summary variables

Before the analysis could be implemented at either the
individual or the classroom aggregate level, however, it was
necesséry to do é great deal of preliminary work with the data.

The review of how the research has pfoceedgd to date will begin'
. with a briefl comment on the n'ature of the data and céntinue with

a discussion of the following; (1) Creation of student composite
variables, (2) Creation of teacher compoéite variables, (3)‘Devélop;
ment of school composite variables and (4) Resulés of preliminary

investigation.

Data - Scource and Content:

The data for this research have been provided through the

g
courtesy of the National Opinion Research Center. The survey

.at my dispoesal was undertégen éuring the school year 1971-72 and
bconéists of 361 gfémmar_schoqls.(totaling 21,660 Tifth grade stu-
dents, 5800 teachers and 361 principals); One half of the grammar
"schools were_recei&inc Tunds under the Emergency School Assistance

. Program &t this time, while the remaining schools (which composed

ERIC
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a matching control gréup) had not received any_ngeral money under
. this plan. For each school, information was gathered at the pupil
level, the teacher level (an average of ten teachers per'schooll
completed questionnaires) and from the principai. The districf
level director of the Emergency School Assistance ?rogram was
_interviewed whenever a school in his district was-included in
the samﬁle. ‘Similerly, "leading citizens" of the community in
which the school was located were given telephone interviéws, and
an oﬁservor was sent to each school to record his impressions on
an "observor's questionnaire™. 'Since there were over 500 pieces
of information obtained for each school, the first step in the re-
search procéss was Lo reduce the mass of data into a more manaéeabie

number of variables.

. Student Composite Var“ia‘bl_es:

A samble of apprqximately 500 students was randomly selected
from each of four jex-race groups, i.e. black.males,'white males,
black females and white females. Margin. = totals were tallied

- on fhe distribution of all student questions .that related to
either attitudes or farmily background. Factor analysis pro-
~grams wera run separately within each of the four sex/race groups
to observe if there were differences in:the clﬁstering paﬁterns of

'attitudinal.and background variables, and only those clusters that
appeared in.at least 3vof the M.groups were selected. Three sets
of factors'ﬁere then'constgucted. In the firsi set, oniy those

variables that appearsd in 3 of the I sex-race groups for a par- -

‘ ticular cluster were included, and they weére given a factor loading

ERIC
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that_was the average of loadings for that variable across the
'composifé grouns. This set of factbrs,:(average vériable/average
'1oading) is the most coﬁmonly used set of factors so far and will
‘be discussed in greate: depth than the other two sets.

The seéond_set of factors is also composéd_of avérage variables
but the loading of the variables is that weiéht specific to its
appearance in a particﬁlar se$/~ace group, (average variable/
specific loading). In the third set of factors, both variables
and loadings are specific to a sex/race group. What is lost in
the way of cross-group.comparison by, these'specific variable/ _
specific loading”factors will hopefully béfcompénsated for in the

i'way of a more.preciSely measured factor within sex/race groups..

Seven composite stﬁdent variables were created in this manner.
To.begin the discuésion,'the results of the Marginals run (which
compared‘distributioné of résponses'by sex-race groups) will be
presented.for,éach variable in the context of the factor in which
‘they are to be found. | | |

The first attitudinal factor Has.been entitled: "Insecurity
in the Student Role". It is constructed aé'followé:

INSECURE = .73 TLKYOU % .35 HWFUN - .47 HATESCHL + .74 IKTEACH.

+ .54 RULEFAIR - .43 ANGRY

TLKYOU = % of students who ' . HWFUN = % students who thought

think their teacher likes - . some of previous weeks home-
them; : : _ work was fun;
VHTFEMI, = 883 e | - WHTFEML = 59%
BLEFENML = 84 o BLKFEMI, = 56%
BIXKMATE = E077 , BIKMALE = L9z
WHTMALE = 783 . . . WHTMALE = L42%




t - . ) 5.

. . ]
HATESCHL = % of students ' LKTEACH = % of students
who usually hate school; ) who like thcir teacher;
VHTMALE = 56% WHIFEMI, = 90%
BIKMALE = lw.b/é ' _ BILKFEML = 82%
BIKFEML = 37% BLKMALE = 80,0
WHIFEML = 33% ‘ . , WHTMALE = 77.5%
RULEFAIR = ¢ of .students ANGRY = % who get really
who thini most rules in . o angry when teacher makes them
classroom ars fair; do things they don't want to;
WHIFEML = 819 BIKMALE = 6 975
WHITMALE = 677 WHIMALE = 63%
CBIXPEML = 6§37 BLKFEML = 60%
BIKMALE = 607 WHTFEML = 47%

In all the ouestlong, a positive response was coded 'l' and

a negative responses was coded '2'. Therefore, the composite
Vvériablé readslas follows "My teacher doesn't like me and my
homework‘isn't fun and I hate school, etc." It.can readily be
seen that the white females weré, as a group, most favorable iﬁ
“their feelingé toward schooiing while in 2/3 of the cases the
qhiﬁe-malés were least fa vorao]e and in the remaining 1/3 of

the questions the black males were least favorable. This fihding
suppbrts the positicn that it is necessary. to categorize by sex as

well as by race groups in untangling the int oractnon problems.

A second imp hortant ”tultudlnal variable was entitled; "Lack

of Self-FEsteem". It was created as follows:
ESTEEM = .58 SCOMPARE 4+ .52 PARSAT } .3& READHARD - .33 MATHHARD

- .27 SPHELP -~ .13 U“STF AR +.52 DOASWELL - .28 BTROFF
- .25 TESTNE + .30 PLANSWRK +.43 COLLEGE
The marginal dist rivutions of the variables in ESTEEM are given

. in Appendix 1.

‘EC
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Two composite variables pertain to student background charac-
teristics. The.first, BKCRND, may be seen as comprising a scale
of "educationally related hom atmosphere measures and reads;

BKGRND = U3 KINDGTH + 5& PARVISIT + .44 NEWSREG - +.67 COLLEGE

The Second, STABILTY, contains qﬁestions thaﬁ_relatelto the
stability of the students home life:
STABILTY = .51 BICYCLE + .56 LIVEPAR + .68 OV NHOME

The marginals. for the variables in both offtﬁese composite
items are given in Appendix 2. |
| Composite variables 5 and 6 relate to racial issues and the
students perception of how race- ~related questwons are v"cwed
by peers and authority figures. Favorability Towards Blacknes"
must be interpreteqd with.care becauéé the meaning of this item
may well vary with the race of its respondent. Whereas for blacks,
BIACRLE may ref}gct ethnic pride, for whites it most Iikely in-
dicates a belief in equal figﬁts and support of civil iibérties.
The COmponents of this variable aresy
.LLACmeS = .59 SCHLPICK % .58 FRIENDS + .52 MOREFRND f.&l-BTROUB

+ .58 RACESHMRT

ROLEMOD, on the other hand, is clearly.underSthd combining
étudént perceptions of parental, teacher and principal'views.on
.iﬁtegration. |
ROLE}NOD = .63 PARFE EL. + 60 TLT\.IUJ 4 .76 PLKIKT

The distribution of responses, by race/sex group, for ﬁhe
variables thatl compose BLACKNES and ROLEMOD are presenfed in

Appendix 3.
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identified for fif'th qradé teachers. The first, INNOVAT consists®
of a series of 24 programs that a school might 1nc1udc in its
-curriculum. Teachers were asked to evaluate the importance of
each'program. A 1list of the innovations, and theldistribution of
responses by sex/race group -~ as well as the conséquent factor
INNOVAT - are presented in Appendix 7.

The second factor,‘}OI SATT, measures the degree to'whieh

teachers are satisfied in their ability to perform their teaching

o,
o

c*+
=
D
n

ies. It is composed of 7 questioné; 6 refer specifically to the
classroom situation and the last asks the'teaghers to evaluate the
potential of their white students. The distribution of responses

to these questions are as follows: .

ROI :srr'f? = U7 NOTRY + .43 RANGE + .49 hAR’""’ + 68. APPRECT

.66 TENSE + .63 POTENW

of RANGE = % who say the range

BOTRY = % who say many ]
theoir studsnts won't try - - in student ability is so great
to lf 2T 3 . ' : : its hard to keep them all

- interested and learning;
WHIFEML = 64%

WHTMALE = 63% ”
BLKFEML = 52%

BIKMALE = 49%

SHARET = ¢ who feel they APPRECT = % who feel as if
have no one to shdare. - _ no one appreciates their
responsibilitics with; WOrk: .
= 79% ' -  WHTFEML = 26%
IE = 725 BIKMALE = 19%
BIKREML, = 50% L WHTHALE = 18%

BIKMAIE = 437 _ BLKFEML = 17%
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X 5 owho T ' - . TENW = % who feel almost
TENSE = ¢ who feel that the ‘ PO . who fe :
atmosphcge ig tense in their . all of their white students

have the potential toc attend
the largest state university;

1 .
school;

CVHHTFREML = 384 | WHIMALE = 20%
WHIMALE = 30% BLKFEML = 13%
BLETEML = 124 BIKMALE = 12%
BLEVALE = 9% . WHIFEML = 11%

i fera

The fact that the white female lcachers express the
greatest amount of dissatisfaction with their teaching situa-
tion increases in importance when one considers the extent to

-vhich thc teazhing fofce is composed of white females. In the
total survey populaticn of 5569 5th grade teachers, 2992 are white
females, 8ol are white males, 1384 are black females and 369 are

‘black males. An impbrtaﬁt question then becomes, "Ihat are the
consequences of extensive role dissatisfaétion among ﬁhite femalé
teachers in terms of pupil achievement or attitudinal development ?"
This point merits further consideration. (The factor ROLESATT is
presenﬁed in Appendix 8)

The next two variables, CLASSEM'and TIMECLS deal more pfe-
éisely with the structure of the classroom. Both the components
of these variables and their,factof loadings are presented in
Appendix 9.' :

Finally, the last composite teacher Variable is concerned
with thé teaéhér‘s.perception of the civil rights movement in
general, and his/her'attitudgs towards blacks in particulari
This'item is called RACEATTT,»and its specifics are discussed in

Appendix 10.
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SCHOOL, LIyl COMPOSTTN VARIABLES : f ’ .

In order to crezte the school level composite véiiables, a
10% somple of scheols was‘érawn, at random, from the total school
populatioﬁ of 765 scheols. Again, a tally of margivals was run
and a factor analysis ﬁ&da. Unfortunately,.the.factors created
at the school level are not as precise as those composed at either
the individual student or teacher level. Oply thfee such Variaﬂleé
were Tformed using the factor loadings. PERSONEL is most likély a
proxy for school size, since it is a composite of the total number
of feachers, admimiét:ators arnd staff.in a school.
.?ERSONEL = ,69 PRSNFULL + .75 PRSNFULE + .46 TOTALTCH + .31 TBLACK

+ .35 TWHITE -+ .88 TOTALADM + .85 TOT%LSTAF

(IL N%J be possible to divide fLBSO‘“L by the total number of

students in the school, gebtting a perconel-per-pupil ratio.
R ) O o pp

The second school level weighed factor is the principal's
assessment of the pavent of good, average and poor black teachers
in his school:
- TBLACK = .6l TBIKGOOD + .94 TBLEAVE 4 95 TBIKFPOOR
The third? similarly, is the principal's estimaté of the
proportion of good, average and poor white teachers in'his school
THHITE = -.96 TWHITEGOOD + .85 TW‘TAVE‘+ ;25 TWHTPOOR
Othér variables that were created at<£he school level include;

"KOBBERY (wnethﬂr 2 logker, a student.or the school had been robbed

‘__.l

in the past year), FIGHT (extent of school i htlnn in the past year),
RACEATTP (duplicates the teachers race attitude questions),

SCHLFROG (number of programs avdilable to Sth graders) and FUNDS
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(whether money was spent on particular items over the past two °
years). These variables are explained in greater detail in

Appen dix 11.

RESULTS OF RETW‘I RY ]NV STIGATIONS :

s e e 0 et

Two sets oi regression equations have been run on this data
-so far. The first, utili ng only the randomn sample of 2000 stu-
dents, was done to test the followi§g null h&potneses;

A. There 'is no increase in the amount of variance explaiﬁed

(in the dependent variable) when Tactors of increasing sex-race

[N
ct
<

group specificivy are L 1oed as indepe :dent variables. This hypo-
thesis was confirmead. |

B. There 1s no difference in; (1).the amount of variance
explained oy the 'average variable/averag; value'! composite
variables and (2) the patterns of multicollinearity within the
regression eqguations - when the analysis is done separately within
the four sex/race groups. These hypotheS¢s‘were riot confirme
and suggést;the,jmpprtance of continuing to do the analysié within
.sex/race groups at the individual level. The details of these
regressions are presented in Appéndix_lE. .

The sécond cseries of regressions_werévpérformed on the 10%
'Sample»pf—Schools' tape énd'include information on clasérdom |
teachers, school principals and school programs as well as the
previouslf discussed student variables. Beéause of severe time
constraints, this analysis haé.not yet been done within_éex/race

groups. This is not a serious limitation, however, because the

. primary purpose of these runs was to test the fellowing null
hypothesis; -
Q

Aruitoxt provided by Eic:
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C. There will be novdiffereﬁcé in; (1) the amount of
véri nce oyp ained by the ‘average variable/average value!
composite variables and (2) the patterns of multicollinearity within
the regression equationS‘— when the analysis is done separately
within three groups of schools stratified by a composite variable
of student alftuence. This null hypothesis .was also rejected,

suggesting the importance of interaction effects within schools

where distinctions between student bodies can be drawn on the basis

of aggregate family wealth., The specifics for these regressions

are given in Appendix 13.

 PURTHER ANALYSTS :

(1) Programming ‘
At ﬁhis point in the analysis it is. critical to decide;

(a) whether to continuc utilizing the 10% Sample-of-Schools tape
(which includes both rural and urban schools) with the intentionvoﬁ
Vf*iopﬂnrr a model to test on the entire E.S.A,P. population, or
(b) whether to redraw the school sample now and refrain from

using the entire population at some later time.

Severa1 factors enter in to this decision;

- e . - 0 . . N - .
First, there is the necessity to restructure the existing
e Al . . .._5\ 03 Kl TP I, . : - : .
SP53S5 system file in order to do the analysis within sex/race groups.
The m.st efficient way to restructure my existing system file for

‘would Snvols- - leaat + :
this purpose Jqulu involve at least ten passes through the data.

Thig includes;
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.. a. 'Doing a select-if run on the variables race and.sex. Four
passes through the data would be needed to create U race-sex BCD
file groups. The 4 BCD files would then be cancatonated.into_oné
SPSS system file with a I} subfile structure. |

b. Once in this form, the second and third set of composite
student . ables (Average variable{specific'value) and (specific
variable/specific value) cduld ve created.’ Thenlanother pass through
the Jdata would be necessary to put the schools in ascending order
into ovder to use SPSS AGGREGATE. | |

c. In the Tirst pass through the data, AGGREGQmP would give
me the mean and standard deviation for each of the varlables that
were dggregated to the classroom level.. Then a second pass through
the data would be required to obtain the % above and % below i
. - group .I'&ar'i.ables. Both Aggregéte runs require an ADD VARIABLES
| run to integrate the newly aggregated information (which comes
out in BCD form) back into the SPSS system Tile.

This entire process would have to be repeated at some later
dafe {or the complete scbooi.tape; | h

A sécond 6ptioh involves redrawing the sample In such a way
as to minimize the total number of passes required. |

a. To begin, I would draw a samplé of only urban schools.
Tﬁe only variables on that tape would be schooi I.D..and student
bqqufoumd.7 Using the formula expiained in Appendix 13, the
schools would bg ranked on™an aggregate student affluence index.
In one pass through the data, the choolo_nould be ranked and the

. marginals printed out in such a manner as‘-to permit selection of
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the 100 sgchools with the highest'levellof student affluence, the ,

100 schools around the mean, and the 100 schools with the lowes

level of student affluence. A second pass through the abbreviated

tape would produce the I.D. numbers of the selected schools. A
- BCD tape, consisting of three school files; would be madc and four
passes through the three files would permit the formulation— of

the four sex/race groups. The 12 BCD files would be cancatonated

o~

into an SPSS system file with 12 subfiles and 3 sets of compoéite
student variables. 'Tﬁe Aggregate run wouldkproceed és above.
Once the sample was drawn, no futuré file would need be created,
‘and the 12 subfiles could be combined in any desifed manner.

| In my opinion it would be most efficient to draw a new sample’
of scheools in the format described above and proceed usiﬁg the
‘variables discussed in this paper. My first run on the newlSFSS'
system file would.be a marginals within schcol—ﬁealth groups.
Thgn the system file would be.output into BCD and I would begin
regression analysis using ESP. Types of models to be explored
would include two stage 1eaét'squarés and possibly‘three stage -

least sguares.
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vcre se the c1h301¢1c ion

Se
CRIC # 047 007 ppe 39-39.

DUSCRIPLION O THE PROBLZM

S Acuines High School is & girls Catholic schicol run

by the Dominican Sisters for the pecple of the south side

.....

of +the city of Chicago. The tudent nopulation of 650 is

5
approxim&%ely'goﬁ Bleci and 77 Catholic and is served by
f 43,-30 of whom are religious sisters and of:
the remeining 13, 5 are 3Black. The tuition is presently.

5450 per year. The school vresently serves a divérse pop-

- .

wlation with 10#» of the students fronm .1gn SZ8 (socio-~econ-

omic status)'familles.l If the tuition were raised thils

population mix would definitely change, turning Acuinas

into 2 much more economically exclusive schocol.

The imnedizte neighborkood of Acuinas has shifted

“from a White to Blzck residential area in the last 10

years, As the neignborhood went through trans1t10n, the

raciel character of ﬂq@l“”s' student population also

chonzed, Apuroximztely 13-4 years ago the racizl majority

1After income v 2s zdjusted ;or 2 ten percent in-

systen usec to determine S5

&s 3lanch R. Dowcl"u.st¢m Attitules of iilccle Cless
1T

heSroes,Tc‘”“’ te Aelagtlons,

L ERSApE

enaratlisn ..I" Henro-iid
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repid shift hes teken place in the raciazl nature of the

2

in the neigabornhood becane 3laclk and since tnat time. a very

N

¥ven tnough Acuines has until now successiully

" dealt with the ciaanging raciel character of {the school it

should ve congsidered a school in transition. There is’
little support from either research or the convemporary
scene for making the cssuwmption that & school with & nre-
1

dominently Wnite fazculty end a Black student body can be

o stable institution. Acuinas' 2bility to hire Black

“tezchers however is very limited. ‘The feasibility of run-

ning a scrool on 3450 ner student income is dependent on
a very low pay scale for the faculty and the contributed

Services'of the Nuns. Juring tne 1972-73 school year
contributed scrvices amounted to 3127,000.. This is egqui-
valent to a donaztion of épproximately 34200 for each Fun
on the facﬁlty. In addition, %this $127,000 resulis by

[T 20y

comzoripon with thie selarics ofi lay tveachiers &i the school
which are three to four thousand dollars lover than in

public schools, ior financial rezsons then, Acuinas can-

not depend on hiring z significent number of Black
faculty.

“Contributed services are determine
difference petweensitne acitual szlzry and

he ]
szlary for a lay teacher at the same school, :
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. Bwmectations From Previous gxudies

Studies from four categories zre nelpful in deter-
mining the exact noture of the difficulties that Aguinas
is.facing with respect to the a?fitgde of itﬁ parents:
1)those ip’icati;g‘what_parents expect fronm ééhools and

teachers; 2)those indicating tensions that exist betwecn

Black peorents ond Wnite teachers; 3)those indicating the

difficulties between teachers and lovi Oud parents; 4)those

p;

ealing with the special situztion of the urban Catholic

schools,

1) What Perents Zupect from Schools and Teacners

A study by Geox o] Gulluo in 190 indicates thnat

N
parents sre primearily concerned with the noor'discinlinc .
of'the pu‘*lic‘schools.l Tﬁe study elso indicated that
concern with discipline increases witn the factorslof

lerge cities, 3lazck parents, and low income families. 1In

addition the parents with students in parochial schools

were the most critical of the discip llne of the public

2 . ’
schools. A study by Jeffrey Haffel indicates that Blacik
parents went veachers that are concerned with feullnﬁo,

enotiong, snd differences anong siudents; teacners thet are

helpful arnd preising of their students; and teachers

- Georgze Gallup, Low tne NHation Views the Yublic
Scnools (Frinceton i.J.: CGzllup internetional, 1uoy)
D. 10, Ibic, :

. l‘:" -
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neintoin o sense of order and discipline within the class-

room}l4

In 1969 David Street studied the relationship vetween
rece znd education in the city of Chicago. He found thet

the Blaclis thought less of the ?ublic scnools than‘the

o

Whites did and that this dissatisfaction increased as the
2

~

SHS of tne Blacu nopulation increased.” The complaints: of

the Blaciks were as follovis:

g i d teaching, teachers who
o undergstend the chlldre”, or
who don't teach enou;n; eand some nore com-
plein acout overcrowliing and class size,
S-bglllcunLl on1j &5 complein sbout the
lack of waives in the schools, indicating
how little immediate szlience integration
how has a2t leegt eamong this relatively low-
income sample, : -

Subsiantizlly nigher numbers complain about
" R

2) Eknecu'*lons of BlaC& Parents vs White Teachers
I could Ffind no studies wvhich dealt directly with

ne aititudinel diffcrences betxeen Black parentis and ihite

=

tea chers, Those studies which did aeal with the. provlem

indirectly were cone vefore 1905 endu conseauently do not
tale into asccount. the rise in Elack consciousness which

has tak\' ance in the last seven years. A study by Hevig-

hurst done ir 1961 indicetes thet w1dg10 class narenus,

both 3laci: and White, withdrew their chllaren from schools

<Y .
19} hools

~ deffrey Haffel,-"Reswonsiveness in Urban Sc
& Study of School System. Adariztion to Parental Preferences
‘in an Urbten Invironment" ERIC =d 063 589, p. 141.

2- . - 2 s T : . . .
Dav1a btxcbﬁ, dece end zaucation in the City: Findin

on Chiccro, Cox “U““u/ anc damily Siucy Center, U. of b31chg

Repori humber 5, January 1903, P. 16217, 31016., p. 19
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attitudes. Reiss and Rhodes in their study.found thet

5

if the status rotio reached a certain critical point,

Tn addition nerriott and S8t. Jonn fourd i+ 1966 thet

parcentzl involvement in their child's educztion is relatcd
’ ‘

. ‘ N . N N '-)
to social class even if the reticl fector i controlled.”
Tnese two studics seem to indicate that the problems Acuinas
nignt encounter in the future will nave iiore to do wita

social class theon with rece, C .

]
s o) DN
3) Jtnebt:, ns of Paren

Indivect supvort Ffor the indication given above, that

SES is & crucial factor independent of race, can be devel-,

oved by cousidering studies relating race, S&I, and ©

students of the Nggnville area 55 wes of greater sig enifi-

4.

cance than race in grouning those who desired to cult scaool

¥l 3

end go to work,” - Stephenson's study of 1000 ninth graders

ts' and Blue deternined that in Detroit

-

verified these resul

in 1932 economic status was moré closely related to juvenile

. 14
1 k) M T . = - s 3 " ) - -,
. “Roberi Hzvighursty, "Hetronolitan Development and the
Bducation Systen" School Review 69, 1961, pu. 251-269.

Robert I, Ferrlot* and’Kancy oyt Bt. John, Social
Cless and fhe Urboa School, (few Yorks Wiley, 1968).

Alpert J. Reiss and A.L. Rhodes, Yire uuc rtiongl
0TS, .. Journal of MNesro mducation hXVlLI 1959, pp.252-267

v, Orientetion and Stra-

Richnard LI, S3 vhenson, fiiobil ’
rad ‘merican Socliolorsical Fewview

i e

on of 21000 iis

XX1I 1957, pp. 204-21 ,

SJonn T. Blue "The Relstionship of Juvenile Delinauency,
u

Rzce, sznd Iccunomic Stot Journol of Nesro Zducation, AVIL
1910 .D..). lb\) r7{o . i »
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4) The Speeial Situation of Urben Catholic Schools

'. . ' Phe influence of 3235 upon the school situation is
modified for urban varochiasl schools by a selectivity fac-
tox related to nome environment. Farcuhar reporte& that in

their unpublished theses Dave end Wolf had developed six

[0}

o

imnoriant Tfactors relating home environnent and acnievement

.

in school and three factors that related home environment
end intelligence.l Using the instrument develoned by Dave
end 7olf, Levine investigated the relationsnip between hom

environment and the success of -2n urban parochizal school..

5]
'

- e

He concluded thet the parochial school students had more

O]

educe ﬁ:onall" supporiive home environments then the ne"“by

-~

b

~public school, even for the families of the same.inner—city
' 2

CrEn S

neighborhood vaen SES was controlled.

The Problen

Aquinas High School is 2 Catholic girls scliool with'

white faculty t1au serves the Black community of Chicago's
souts siae, | Yiuere is no way vo cnenge the racizl nature of
the fzeculty without changing the financial gtatus of the school

egree., The qucstion could be raised then

D;

to & sign wificant

.

ovin i, Farcurar, "iome lPllU“PCG‘ r Achievement

? 1

and intelligence: An Zssay Review" . Administrator's Note-.
bool XIIT Jamuery 1965.

27ﬂn*el U, Levine, & v La ien, ¥ Xme A

2. ne,; #olly lachowicm, Xaren Oxman, Ahden

Tangemnan, YPhe Zome Environment of Students in = hl&ﬂl
Praised Inner ity Parccaizl Scho | and a Hearby Public
Scnosl" Center for the S¥udy of iletropoliiun Prohloms in
Edvcaiion, (¥snsas City: University of liss souri, 1970).
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as to whether the sclhiool should continue %o opecrate at «ll.

"To provide some incisht into the parameters of this quesiion

< o4,

this study intends to'investigacc tne perents' attitude
toﬁqrd.Aouinas and will attenot to draw some:cdnclusions about
the present and future desires of the parents for the educa-
tional nrograms thot scuinas cives., The study tinen will

atvomot to answer the following taree cuestionss

Do the porensc perceive Aruinas aos satisfring their
cduceational neods? : - '

Do the expectations of the varents cerresyond to tac

-~

exvectations of the teachers? . .

0 meirtain ite present relation.-
ne next three yeazrc?
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hiethods
Mhe investigation begen with 2 cuestionnaire mailed
to.2 semple of the parents end the whole faculty of Aquinas.

ire wee designed to cover & broad range of

w3 ~

('\\

Tuis questior
educational tepics and attitudes that were zwobublj of inter-

nl

nd 1?culty of Acuinas. This cuestionnaire

0

est to btihe parentis

vas znalyvzed for differences in atmltuae vetween the parents

and the teachers., Those 2rees which seemed to. be in conflict

‘between these two groups then became the issues which were

concentrated. on iq the major nart of the study.

The next pazse of the study wWos nersonal'interviews

vith the faculty and a sample of the nurcnt " The faculty
- was intervieved to determine clearly what their specific

attitudes were on those issues where they seemed to differ

with the perents, Tae varents were then guestioned on those

same issues put in addition they were asiel z series of cues-

»-
L5
o]
!
ch
[
]
o
0
o]

tions probing the extent of their supvort.
she study was to interview a sanmple

of parents of Tth and 8th zrade girls from selected feeder

L..}~ i ‘ . _ -~
schools to get an approximate idea of future suppori for
-
Ag ulnhu.
The ability to »retict future support and attitudinal

ctobility, is based on the following method. First the salient

-



E

9

denogravnlc factors of the pa

en’ nonu*htlon were picled ..

and then attenntc were made to determine.trends in these
factors acrocs grade levels. The fectors that were denc-
grophically studied were as follows: SES, religioﬁs affil-
etion, family sitebility, whether the student had ~attended

S 7

2 Catholic grade ant neignborh oou.

scinool,

nositions of the yparents were then investip

se factors snd the

"‘I

Lol

aifierences wiere determinea by welgating thn

-

the observed trend.

The or1~Jth'questionnaire

-
study

niduca

7

and usingz those which

of Acuinzs, Xach cuestion asked
ticulszr iten or practice and the respondent

.

relative iuportanc

tional Is

BT R,

The ajtitudingl

ved

was constructed by ﬂnciVal 1\

ssnes of the

Seen DJ Community People and aucctorﬂ“ by Lerry
1 i e
- pllea to the situztion

the importance of some par-

could then cioose

ol¢ ol gewven levels Irom "no imporiveance’ to “greatesiy iuuoi- .
“tence, " : N | : | ' |

This cuestionnaire was sent to 240 varents, 60 chosen
at rancom f:om each class level and the entire facﬁltj. Taere
wes o 445 re%urn from the parents and a 755 refurn from the

In the interes

to ‘etect whd

ts of inmsuring
head returncd

conseguently ‘10*6 coula be no 1ollow up

H"rry Got ela, “rRducetional Issues
as ‘Seer by, Fomnuniiy People and Liucaitorg' s

O
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on those
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enonynity rno systen
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of the students for Aquinas and an additi

retun their cuestionnaire.. It is clear now that this was not
2 £00G procedure but since this was a prelimin ary aucstlor.ulvc
it is‘not lemocing to the final results of the.Stuay¢

* . The prevoration of the format for interviewing the
teachers wes responsive to two sources of information: tae
erelysis of the preliminary cuestionare enrnd tine review of the

sereture indicoting what nareants exneet frou schools and

-
-
=

- O
teachners, 7The interviews teook from t\cntv to forty minutes
end 95, of the fuculty wes interviaeved,

After & preliminary unely81 of the %ezacher interviews

the format for intcrviewing the parents vias tlen constructed,

~

om sample of thirty parenis from eazch class was selected

b
H
o]
s

and 855 of the sample was intervievied, These interviews also
took from twenty to forty minutes.

An exeninetion of the school records revezled that thir—

ct
]
o
+
[}
)
(o]
O.l
|_l
9]
L
[¢]
(]
[0}
8
ct
m
3
m

no0ls provide anvoroximately half

1=

onzl 34 Parochial ele-
mentary schools provide an zdditional 3035 of the siudent body.

20% of the students entered fron public schools within 2 widely
. . [
distributed area, The thirteen mein feeder elementary schools

vere used gs the basis for the enzlysis of future narental

-

fuppori, 4 random sample of 5 seventh and 5 eighth groede stu-

Yo

9,

dents were seleqted~from ezch of the eleven schools that coon-

erated giving & totzl of 110 parents to contzct. 87% of ihese

Ly
pa-cntg were interviewed,

Additional sources of demogranhic informstion were: the

Arghiocese of Cuaicero recordg, Tne U.S, census, and the Community
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1

Fact Dool:,

1.
. avelya itanowe and Harl Teaeuber ecm., Tae” Loeal
Comwunity fact Boolrs Chico~o Letrovwolitan drea, TG0

Chicazor Cilctio Communrty Inventory Ior ine Lniversity of
Chiczro, 1863). |

3
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"

; et s
Phe Prelimingry Suesivionnallrc

Tre nreliminery cuestionnaire was designed to deter-

titudes so thet the personzl interviews could be designed

to concentraite on the igsues wita si;

3 '

and the parcnts’ﬁere

(')

cetvicen tn s¢ Two grouns, ”nc teachs

~asxed to evaluate 44 itemns on o seven point scalc from "no

importance" to “greatest importance." To compere the ans-
wers of thesc iwo grouns the medéns for ecach indiviﬁual cues-

ticn was determined ond then ord:

(;)

red. by the vmlue of. t“e
’_ mean, Tebles 1 and 2 are the 1isting of tne top third of
the choices of the vnarents and the teachers. The difference

in meexns were then compared for the two groups and Tevles 3

]

and & list the items parents fouhd more important then tea-

chers end thosc that teachers found more important thin the

is indicated by bota grouns attaching great importence to

ups, The second azreaz nes to do with dealing with the life
.. that the studenis exverienmce and is indicated by the
12
O

FRIC
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} - CoO9AZLE 1

PARBITS 0P 15 CHOICLS DY LIR4NS

6.0 - W11 How importent is 1t ©to have experienceld teccners?
C.d .11 - How imporiomt ds 1t Yo heve guidence coun sclor
. 6.2 L4 How importent is 1% that students mest acadenic

atendards in order to el eredivy

6.1 AT How importent is it for disruptive students to
be removed from the classroony , :

6.0 .12 . Fow importent is it fo have snell classest,

6.0 14 How important is it thet varents be strict

o in theilr discinliner

6.0 .13 How imwportant is it for teachers to have sirict
. : discipline in thelr classes? e
' 5.9 .13 How imgortant is it for siudents to have homeworks
5.5 17 How 1Jvo”ru“ ig it to Zave school psychologistsy

5.5 .16 ~Howr important is it thet teachers GX“CC Tneiz
students to be able to gzo to collez

xtbooics show life in

D o 7 o lb E'IO‘.: .L.l..-joi U
o anu criney .

ar te
the city in iCcs

5.7 .17 How immortant is it thet the school have a mix-
' ture of different races?
5.7 .13  How importent is it to have music and zrt classes?
5.7 W15 How important is it to have foreign language
clesses? '
5.7 w15 How important is it to have tests?

.\)

ERIC

Aruitoxt provided by Eic:
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ABLE -2 _ : ’
. | - - PEACHERS 'TOP 16 CHOICES BY LILANS

Stondora
ilegrn  Lrror
6.0 .12 How important is it to nave guil idsnce counselors?
6.4 13 How imvortant is it to nhave music anda art classes?
6.0 .17 How important is it to nave forcign languase
classes? '
5ed LT How importent is it to zeve experinental progransy
5.8 - .23 °  How imvportent is it for 3lack culiure end nistory
to be taughi?
2
5.7 . .21 How important is it for tezcuers to te free to
do &5 they wish in the classroox? ‘
5.1 .23 How importent is it to have small clusses?
5.6 .22 tow imnortant is it to have frequent méetings
-betwegn parents and teachers?
. o 5.5 .15 How importent is it for students to have regu-

lar nealtn checlt ups?

5.5 .21 How imporiant is it thet textboolis show life in
' the city including narcotics and crime?
5.5 .20 How imwortent is it for disruptive students to
©oLe rouoveld Trom v claazoroont .
5.5 .19 How important. is i1 to have pxperienced teachers?
5.5 .23 How imvortent is it taet students d¢iscuss vio-
lence in the community with their teachers?
5.4 .25 How imwortent is ii thet the school have & nix
» ture of cifferent races?
5.3 .25 How imwortent is it that perents Tte sirict in
) their 01"c1n11hc.
5.3 .26 How dumortent 1w 1t thet scx educztion be taught

in school”

ERIC

Aruitoxt provided by Eic:
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TABLYE 3

& ILPO®LALCE TO P4

o - et

ARl

TS P

Difference
in leans
2.6 dow importent is it that teachers expect thelr
students %o be avle to o to collera:
1.7 How impmortent is it for teacihiers to nave
- strict éigcivline in their classes?
1.2 How importznt is 1t to nave Lcsts?
D.5 How importent is it for students fo aave homework?
0.8 How importent is it that studenis meet acadenic
stendzrds in order to et cdredit?
0.7 How imnortant is it to have scnool psycnolog 1sts°
. . J
0.7 How impor”ant is it that parents be sirici in

their discipline?

liote: Tre velue \3:p + is approxi
Thereiore & differeace in means
telen o0 be sisgmificant,

ERIC
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mat 13 equal to 0.31.
greater thgn 162 vias
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AT oA TU Clen i e (VI RGY MIIAT “m
SRADHITNDS OF Lous IUP .’.J-..L.a TO TRACHIRS THAN PARELTS

- —-‘o .o-‘.t.—

N o= - E 45 e AT > . 1o
1.9 liow imoportent is it taat verc:ers be free TO
do a8 Lney wish in fae clasdioon

3.9 : fow imporitent is 1w that students hove e voice
in deciding what be taugnht in S 200l

-

fow inportent is

(@]
.
-3
m
!.J.
C"

to e Ve music and art cls

w0
)
t

0.7 “Howi i mportent 1 i+ to nave Black tescnersy

b
o
}—s
10)
-
g
}_I .
-
O
M
3
2]
o)
)

lotes ee Tzble. 3.

O

o\
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{rmnorience both grouns oitoch O noving textboolis that

desl witn 1life in tne (ity znd school programs that deal

with such issuvces as sex, violence, crine erté narcotics,

. e s
oucn more intercsted toen tihe

f")

trate on & collerse pred curriculun.  Also they expect the
teachoers 1o use traditionsl, nighly strutiured and suthor-

the d¢iscipline of behravior. Teble 4, on tle otherhand, indi-
cates that the teachers are mucn mbre interssted in beiné

o .25 they wisn in tae classrobm, glving gstudents
more of & voice in their educe ién:and giving enriched cdu-

cational nrosrems rgiher than en intense college prep pro

)
0
R

These »esults indicate t;”t tae 40170r1n areés shoula be
p;obed for &ttiiudinal differences vetween the teachers and
ne narents: thOVubiORS within the cle :roow, the type of
line to be émploycd, whether to concentrate on college
vrenoratory education end The tasic eaucational objectives

to be employed in uqe running of the school,

In gemerel tne perenis indiczte very positive supnort

.)

for Acuinas &nd its programs. irom Teble 5 we see that about

805 of the parents iridicote they like most of the features

of the school, with . only & smell vercentage expressing dislile,

Purtnerzore, Tcole 6 snows that only 19 uthucd they were not
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PARESTAL LILES 45D DISLILsS OF GuniiLl quOOL FEATURDS

crents wore ooxed o checl: on one side those fealurcs they
ivred ebout scuincs sndé on tne otmor those they dian't lilze
bout tihe sciool., - Those they didn't feel st“on~1y coout
ney were vo leave blani,

Like Disliize eutrel
3135 Tro 125 The emoant your deughter is lecarning

80;5 25 12;: The ceedenic standerds e ﬁnlojea OJ
tae feculiy.
79% 115 105 The smownt of nomewori that your’

aaugnter is‘asglgned.

7850 97 145 - The estitude y0h; daugater’ hes zbout
' L the. school. :

197% &% 155 The number of activities that your
azugnter cen be 1nv01ved in a2t Aocuin

9656 056 4% Tne curriculum 1nc1uces 2. colle
: DYED Prosren.

735 20 12% Tne attitude toward discipline =%
' -AﬁulPES '
g2 4% 14% Acguinas is 2 school for girls.
T8% 3% C19% Seventy five percent of the Faculiy
are nuns. R

81  1p 13%  The princinal is a Iun
215 3275 . 4T3 Of the foriy three faculty nermbers

' only Tive are Zlaclit, : -
1245 3395. e A Acuines is becoming a Black school.
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Ilh

Y
=t Aculnes

HGSE CADOUT THE QUALITY 0OF AQUIKAS!

you with

19
T43La 6 - .

BIOUCAT IO

wineg categories vest exnresces your reelings
f ecucation trati AC”R&" gives,”

A zood education
e vest

ne begcyi

T education I can afford for oy
azugnicr. '
A better ecucetion then the public scaool.
A feir ecducation.

2

A poor education.

the way Agulinas is educzating your

Very
Sonevhat

Kot so .

list che0n s meny kind
o

ou TFeel

Checik report car

from the school.

“eeﬁ close 1z ﬁck on whether znd now much

homewori vour csughter is doing.

Attend 211 school functions where tcachers
ana narents meet to discugs students'
acadenic QCflcv-ﬁents.

involved in school activities.

see with teachers ant other scaooT personnel
so that bheitter comnpunicatvion can be esteblighed .
N opa end the sc

wori on vnrojects
on tlruea success of

Join wi
Aquinas, . '
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0 soticficd with Aquincs' cducotion or felt that it seve @ e

-~ oo . . . . N. M A B¢ Le B
. poor or feir cducciion, However therce scems to 0e a2 Qlliii-
) LR : - Fo R ol - 3 .Y o 3 A e
eulty witsh oeicl balence of fhe faculty ane tae stucent
. r- Y

body., This nrobles will be discussed waen the expectetions

The parcnis 2lso seen to ve culte willing to put extra

effort into insuring a ”Oud ccucation for their daughter,

-~

Tnree-Touritns. ol thier checlzed that

A ovemirlr
A L

!._.

for trhem to work with teachers for both the furthnerence of
fhe4% deughters' studles and té increazse communicztion bes
twiean the vearents end the teaphers.;‘67ﬁ indicate&.a desire
to work on orojects that would 2id Aquines and 39% Telt thet

it would be apnroovridte for them to be sctively involved .in

. school activities.

Do the ¥mcetetions of thne Torernts Corresnond to the.
tavs, — T - s - -. .
Lrnectations o1 tue deschcrs

The preli:inary'Questionnaife scemed to in&icate;tha
the pare;téwéﬁd‘tho teachers hac diifercntleXpectations in
the following four ereas: 1)innovations witﬂiﬂ the clessroom;
'2)ths ityve of Giscivline to be employed 3)”het"er'ub'éoncen-

trate on colilege vrencratory educztion; 4)the basic educe ulonal

cbjecitives To re employed in tne runnlub oI tne school. Zach

£ tupde mvora will vov oo er Yy S :
of thege zrecs will now ve analyzed by comparing the results

1) Innovetion
whaen the narents Qc"* escd to‘grrangc tone ten itens
. , 1ven in Tea alc 7 in oraer of im nortance the statement "Veovelop
.

ERIC

JA Fuiimext provided by R
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TaBLL 7 ' .

u..k.u-

WEI'e
eI

onlo
crronge thoeo in ordcer G
e first, nert most impor-
01,

iy e o gy g b e e, o N
0 17 } [ VI Y] C' SLant

Wy
ent cecond, cnd S0

[P deng s de D, L - 4
~Heep tuition ot Aculnes at 1
~-Cive students more resnonsiu

R o et ] ?| P f‘--\r . - oy e
~HJ4ALT Soulents ITon & range

D3 . Sy -

ilnanclel sl eJdatlong

students who cre

AT BY PAREUTY DURING INTIRVIZE

tyved on seporaitc slips of
ea v

orenoenny y &l ot

T cerds with & ¢
pe mede &t *ﬁtlpms on cach

3 . IS P
of monorLan

culu;

vetwecen students end facully

o mejor--

to pr.uynt level

11ity in thelr ovm di cinline

baclgrounds and

e school

oroven college material
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‘e irecdon to innovote" wes cnosen to be more importent tacon

.

only taree of the items, This data scems to verify the re-.
sults of the preliminary questionnaire, However & more direct

aynroacil to perceiving the possibility of tension between the

~oarents end the teachers on this issue produced different re.-

P

the interviewer discussed clucational irnovi-

[ &3]
o
!__3
ci
[43]
.

e,
ot

Yy
ol
(¢}
3

tion in general with the teachers they were asiked: "Tainking
_“"C"Jc“l*d,':nat find of changes with respéct to educziional

innevetion would it be good for ALguines to molke?" Their re-

sponses, gilven in Teble 3, were then develoned into five: des-

criptions of innovations which were presented to the porents

The results vwresented in Table 9 indicate that there is no

real tcnsion netween the parents and the teachers with respecs:

to inmove thLu.

2) Discipline

& the pzrents were asked the

3

~Both the tezchers g
question presented in Pable 10 vhich made 2 dichotomy be-
tween suthoritarien end -seli-responsible forms of discipline,

Zeir-respop e gein verifies the rcc“lus

Tne aifferences in th S &

gotten in the prelininary cues? fiommeire. “oueveﬂ othér,

{f)

questions asked the parents do not suovnoriv this position, A4s

of thosge ObJCCu*ng indicated 1o the interviewer that tney felt
it was Yoo strict. OFf the ten statements that the parents
reniked in order of impdrtance (see Tgole 7), they chose

(

"llaintrin a good relationship betwoen the students and foculty"
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TABLE .

(&)

PoACHER SaL=CREY IRHOVATIONS

Innovatioas which nore than one teacher felt would bpe
practical for Acuinas to nmaie.. .

CMumber of Teachers

6 ' Individuzlize student learning
) Interdiscivlinary approach to teaching
5 Hunanities course for the purpose of
: clarifying values
4 o . ilork Study program )
4 Procably ncne; .sbtudents neced 2 solid
pacliground '
° -
’
*. -
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19
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TABLS

rd

IUB" TOWARD INKOVATIONS

Keutral

Y

355

10

14

I~

A vprogrenm of individuzlized
S ent learyning wher n
nt could WGuT &"

A hwaenities course taughi. vy

e team of teacners for o wnole

year &nd teking w #alf 2 school
dey every de . It would include

toplc,u end czcills from Iistory,
fiusic, Art and Literzture and
have the purpose of eiding in
the clarificaiion of values )
The other halfl of the day would
be teken up with 4reditional
courses, '

An interdiscinlinary epprozsch to
the various subjects waere tea-
chers working ss a team could

utilize their individusl strengtas,

Yor examnle, the hi storical zs-
nects o znglish l'teruuure
.might be tgug't'by 2 history

structor

A vorl-study course waereby the
students .covld learn first pﬂid,
about the experiences of woriing
wnile cont1n111~ to taxe courses
et school,

¥

A progren of indcependent stuldy
where interestcd students -
judged to te cuzlified, woula
worlk on thelr ovm under the

guidance of a teczcher on nprojects
of their ovm choosing. “
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PARSST ATYINULLS DOVARD DISCIPLIN

Yinich of these two t“‘omep s best eXpresses your attitude
toward discivpliiner

Perents  Teechers .
‘ : : ‘ . . : ., 0 . )
4350 - A , fhe peonle in asuthority in the school
' chould clesrly znell out the rules end
then see i it thet the students con-
form to those rules.
. J
56% O The veonle in authority in ‘the school
are pesically trying to tescn the
" students to ve responsible for thez—
o) n

selves and so r%%ﬁteec
the students niore and more i”“ccor es .
they show t“ub they can handle iv.

o enswer

N
-~ \"\
o
=
L
-~.
14
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Gifferent meaning to statementc on discipline then do the

2

U

and "elve students more rOSponSLEiliﬁy in their ovnl disci- ,
nline ond ciuvcation," %o e uore iaportent at a’ significant
“thon "Iunnrove the di cinline ot the sciaool.

The fect that iae parents say the
ai tae school wiherezs previouély there was indication thatv
vavents a:u tcaciers ciffered in their choice of modes of
digecipliner; practices, could e dué to & mistakern notion

of whet is ceiuslly henmening in the classroons. Arotiaer

ceiplangtion of the difference could be thet tne teacners,

trrousn practical-ezperience in the classroom, ettribute.

parents. To test these notions & series of prec

room problen situations were pre scntea to toth the parents

end the feculty. Their responses were evalusted on & scalce

orraciive seiion end seven the t“ me of threctening ser-
ious cetion if the student doesn't immediestely conforn to

the teszchers Cemends. The meen regnonse Tor the fteachers

was 3.25 with a stenderd error of .116 while Tor the parents

the results were esscentially the same with a mesn of 3.37

and s standerd error of ,072.

. S
Ial

ieifel, ”’ech),' rences in Urban Scnools,"  p. 141,
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'tc chers on practicel classroom nroblems sugsests thet Tox
. : souvinas thnere is agrce Lcnt on discinlinary action because

noth groups are primarily interested in relating to the

)J
:l
=
Q
<
&
e
3
[¢))
o
£
4]
.

studonts' nar

“The remults of the ClJSulonu relating to nrevering

' - I - ' - . ... y e - ’
stuGents Zor collese are presented in Table 11, Since 874
of tne parents Teel that Louinos encoursges its students $o

£0 to college there seenms to be no difficulty on this issue.

However, some tension in the relationshin between zbout omne

]

Tourti of thec perents and the teachers is indicated the

‘response Tto t:c question dezling with application of pressure,

(&7

but in actuality tktre is little contact between parents an
t

nis issue and conseﬁuent 1t should oe wmoer—~ -

.

- To test whether tqe Leccners c_rd the parents have
the same or conflicting attliuaes about priorities in edu-
.. ’ L
catvlenal oujectives boith groups vere asked $0 renk Tive ob-

jectives in order of importance. The significence of these

renikings was ltested with the results presented in Table 12.

The only aifference 1s the *elﬁtl‘e importance attach to
developing oiills for collese by the parsnts., Re fle ting

J

on the onalysis of the previous sections it is clezr thoet

this cifference is rnot recal but rather: *nother occurance of
' _ differentinl word internretation by t.1e teachers and the
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M oI LT ATIIL Y ATV 1
. Lo s/.‘..'.'n.": I..\D .P‘. :;.l.ul SN UL)J:A

i Parents Teachers
Yes 5% - 668 Parents—--Do you feel Acuinas encour- .
woes 1ts suuu\“ts to o to collczer
4”:0 4 j- 6t ™ o
Teachiers~~Do you feel you encourafe
cirls To @o to college?
o Ans., 9 10 A
Yes 23, 2.5 Poreate—-~1f you felt thet your daugh-
' ter siould g0 to college but she did
No 6< " 83 not -wani to go, would you went the
teachers et Acuinas to 2id you in
o. 4ns. 4 5 ressuring her to gov
'ﬂc chers--dave you cver npressured
2 Sirl to cpicr college while you
were 2t Aquines? '
. Teachers——I1f a werént -callad. eand asized you to pressure her
daugnter into going to college what would be your response?’
325 would discuss siituction with the nesrent
23 Wlould never pressure a student . //.
. M L= - S
10 Would cooperate with the nareant in sonme way )
8 Would give some negative respohse
12  Gave no respon
“: -

. .
. . e A kel b e
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TLACHER AJO PARSHT RAMIINGS

-Deve lov p'
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w
~Jevelon ones cread clvity.

rarents

Pearins" gttitude
Powers of observetion
Skills for collese
Creea

e apd demp
UL VI

Ds) el cnosen

to te o T et e
slenific nen @11
tire stat it with
tne exce; 0wers of
oTservati 1l1ls For
COllC"O, nd (313 bi'v"i.':z.‘/'

OVer [JIemnar s viaden
were nov qulie sigmificant,

102

0y =

SOUCATIONAL O'*J

motaods

"coring® sittitude
Fowers of zbse

Cret
Gra

‘Bach statenent wa
more imvoriant at
level then 11 tn
VWO 0r ore bolow
tion is thet Uran
significanily

then sxills Tox

dtivity

ey skills
k111ls for college

and writing

0]

@

uxl Vs

of solving p

blens.

effectively

chosgn
ond
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parents end the teecners basicelly ogres s to whgt is

. : impord ‘ent in the students! education.

: P 44 : S e - %3, o e

Oen neuincs thineces to [ odintein Its Jresceny
- - i3 i N PAPTECE Y :
iclatlonsxlw i Lwo Ferants Foy tne oext rnrce Lenrgr

Our anzlvsis so fer nas indicated that Aquines is in
a2 very steble relationsnip with its perents. Insight indo
future stebility however is dependent on tiarce additionezl

impcct of The necegsary racicl inbalea

L)
N
o
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5
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LN )
[
p
<l
NS
13
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1
s
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between the faculty and the student vody 2)tne influence

of shifts ir the demogrenhic neture of the stuaent body -7

=8
C'l
-
jof
]
Q
ct
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joR
-
el
o’
l,_J
[¢2]
U
_LJ
(0]
3
)

nts liked the present
. .racial’makp un of the faculiy but on the other hand they ':.'rr-;re
very ipmuch in foevor of having'é lafge percentage of Huns on
stine feculty. These conditions are impossitle to Fulfill be-
cause- there are no slack Nuns in~tue religilous gfégp thav

steffs Acuines, The pazreatis were presented with this diffi-

4
-

€27 -} ™ 1
aecae tne nutnber of Slack

o incr e tezcaners at
Aocuings, ley peonle would heve to e hired
° because ithere arce very Tew slack uns.,

Vould you preier tast xﬂalnhu-oe staffed mostly
oy lLuns or by Black lzy tes cnerst

ey

crents chose buns walle only 245

chose Bleck lay teachers, Twen: by percent sveted thot they

. wwefered the most onalified snéd znother 12;% made other remarics
Q
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“or fove no onswer.  The paron
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teleonce of the foculty but when taey ere confronved with
the choices Toeing the school they agree with the dresent

siv sue tiomn,

REY

2) Demopropnic Wrends

11 vos coeured thot one oxr geveral of bne folloviing

. o U " e, -
Tive fectors couls crange tTne ”elfulOﬂquU beiwecn tre
aronte and the tencancrs i thoy chenyg o glomigican J

socio-cconomnic ﬁLﬂ“u”, rellgnou -affiliation, femily

cené frowm. Demogronnic iate was collected on tacse faectors

narents. The informetion was then brolken down by-year in
school to investigonte the possibility of trends in any of

neracieristles

ot
v
[t
w
(e}
O
_3

fhere wers no significent ftrendés across these Tactors
the information trhet wes collected 1n personal. interview
_ , , :
The school CCO”CUHO ‘ever, ingicated that there was an in-

’ o .
creose from 254 in the uope

o
]
“
2
[¢2]
n
ci
O
K-S
I
L
!
3
-
=
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J
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n
=
(0]
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j P - N i ) }
clegs in anomes without 2 fetner, In adaltion there was alsg
- Pra 3 S AT H . o} NP PRSIy -y e s
an incressc in the freshmen class of sjpudacnts from an area

g ~ Taw e i - - S C P S < TYpnen - 20 .- . - - ‘!
bounded Ty 79th on tie Souti, ithe Den Ryanon the est, and
Cots (Lnnrp v s Neladr e goin frop T vy O et -} [ L

Qvwve.ne uZ K O Ve LDV lhe aTa 1Tof Tl _:JVA sonad 1Invue
views indicotes that this arco contzinc nomes with lover SE
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clear Trend noge not teen estonlishied, an analysis of the
' influence of & acf’n Lte ghiit in lower S45 and fatherloss

Temilies will be helpful for predicting future developmenis

when the overszll sotisfaction with Acuines' educetional |
;othe regponses to the cuestions on Teble 5
gnd the first port of Yable 6 is considered there is no sirni-

ficent diifercnce between the responses of 2ll the varents

respect to innovetlons in the clessioom end the encourasement
of preraration for college, 4s could be expected therc wes
& decrease in tne cnount of involvement txhat femilies uruaer
. . c-o ' _ . .
' . those conditions expect of themselves.  Teble 13 indicates
the c..m'“ec o".tbis issue,
© Lower 3Z3 parents ned z greater concera witih heving
- more Bleck facully members but they also fovored having more

. , P T A, O D
LLILE G UL ic C..;....::'. SaenL ITEBUANT 28, &0 LA x'lb Ve Qxuect Gy

- .~

thet there is no.difference vetvieen <this grous and the others

Q

when toey Vv/.erc gsized to choose between Black feculty znd
religious faculsy. There is a SE3 c;fec» on tne concern about
Acuings bcdoming en €ll-Dlaciz school s indiczted in Table 14.

Fewer low 3ES parentc have neutral 1eel’nf” with a grester

percentasc notn lixing and disliking that chenge.
The study by Gellun indicated there brobvebly Ulu be

!"‘*\-‘

¢ifferences between the 833 levels with resnect to

O
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Hizh SES perents

, 34
disciulinc.l Pne resultis, npresented in the first cuestion
of Toble 15 incicaebta tnet this difference in eititude does
nold Tor this study. nen the “prectical prollems" are

(PR

considered, the tezcihers are the closest to the nmiddle S

~rogun cnd are simificently different from the low S5
Sroun Wnon the npareants resnonses to the statement evout

tne ettitude towrrd ale.;allﬂc ot Acuince are consideread,

vie sce tact the aigh $55 porents liks the discipline the

legst and those in the middle grouy like it the most. Tae

.

et S g e bege s A g vy e IR B . . :
sinilaxity vetween the middle Du3 parents and {the vescners

o
o
C“
iy
(4]
0]
VS
6
o
H
cv
o
ct
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o)
ci
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s}
et

nrob lens" corresponds to
thig sen groun 11“1nr +he cdiscinline the most, This corre-
g )

spondence ducs not contiaue however when we note that the

vl

ISt

liize the discivpline tae least., Since

Tor sirict

Cztholic cchools end iluns have & reputatior
discinline, the leck of co“rﬂﬂnoqwcncc just mentioned could
"

be c¢cxplained by sitributing a portion of the responsés as

vesed purely on reputetion ead noi on experience,

3) Prosnects for Future Students

To determine the aunver of students that A
information were used: the scnool record

. _ .
views with parents of sevenin end eight

Gallupy iow tne iiztion Views the Public Schools,
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CINFLUENCE OF PARELUAL 5ES

0:

Roswonsces to the cucstions of Tcble

Authority

f

Responsibility 3>

iieans of evelusted responses
ean Stanceard "Error
Low Sz 3.63. .12
iiicdle SES  3.34 .09 2 x .12 =
Eizh SES 2,94 .12 2x .17 =
3.25 + .3
Teachers 3,25 .12

The attitude toward discipline ot Acuinas
Sis
Low  Iiidéle High '
Like T4 8155 5755

-
-
!—l
}_l
o

on precticel dehavior problems

[PV
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achool records reveeled that 90 of the present student .

tody came from tnirteen parochial schools, twelve Catiolic

<1

end .one Episcopal. An additional 30% came from a wide
ariety of public clcementary cnoo]u.
Prom the archdiocesen records the number of Bloci

students in the schools feeding students to Acuinzs ware

in “1@ grayh of Yigure 1, indicate thet though the number

of students has decreasced some in thié period uhere 2&S béen<
& stabilizatipniduring the last two’ Jch-;. A furthner indi-
cation of fhis sverility is that the number of fome 1e'étu-
dents per grade for grades dne‘thfough eight for the lq72 13 .

school year is essentially constent.

Dy comvuting the averege number of 3lacly, female

3

students ver cless per school.who . etitended Catholic High

sciiools end then by multinlying oy. e fac

ct
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‘eccount the distance from Aquings, it was possible, by sub-.

vireeving the-ove ¥ oot Loadnag
ver school ver year, to det ne 2 numpbecy wihlcn represents
the number of sdditionzl students thet Acuinas could recruit.

"To determine the significence of the interviews of
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nined,  The cverase number of Bloek 1c“"1o stucents ve:
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school per cluss (&) wes dete rniﬁcc u“d then multipiied
vy the ﬁcrcent gotton by divicing tne 'VLAV‘C nunber of
stuéents ner cless av ﬁulrﬂé fron o varticula r scnool
vy trie éfe*ﬁ;\ runter of femele students thaL attena Cetn-

that scaool (B). An cexpected nercen-

. 3 : o fa . i~ ~ - . P T * . ST e e
tere of students {rom tue szmple that would choose ACLINES

[
from thdse ithat cnose e Citholic high school was then de-
tormined by sunming thce celuculated A's and B's end dividing
the sun of L x B by the sun of the A's, These calculations,

presehtﬁf in %eble 16, resulted in an expectation of 3137 of

Ny
"2
(o}
o
g'l
2
3
'._l
(0]
le]
[
(@]
[&)
|9}

sing Cathrolice high schools would choose Aguinas,
The interview results were slightly higher than the expected

value, 54% of the seventh *ﬂﬂde parents and 37% of the eigath

" grede pezrents who selected Catholic high schools stated thet

Table 17 is & ligting of the more often selectea

- oA

reasons way nerents piclked tle senool they did and thosze

s o2 . 5 Tt A T - [ .
~ - -~ “~ o~ Agr e ARy remy geein . S sy —~- e S e e e
}-O?l\-- 07 CLITVLD o ~. VLI el l""‘"‘L/ (6300 ..C vye) amdatt ee J-\ U.-h_(—--s..l.

Nearness to the school is the most often picked rezson and

B

friendg erd reletives seens to ve the primery source of

inigiel inforinciion about the school. ihnen those who had

vicked a school were asksd vio or what had helved them

decide: upon the school tiey picired, about half resoonded

that 1t was their dzu.
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COLEBARISQL O mF.oolan
IHDSRVIENS 0F THY Fal
Zxmoched Reszulis .

%

Averege

of Ilezcl

Stucents

St, Columbenus 33.0
St. Dorothy 29.56
St., Ailpes 13.6
5S¢, Leurcnce 22.4
St, Philip Herid 30.4

1

B
Percent Cless A
o Acuinas
,56.0#
22.5
24.4
52.2
32,0,
26.5

Our Lzdy of Peace _21.5 570
-8%. Certheage 16.5 23.8 393
St. Kilisn e 129,20 T ST 19,1 558
Holy ingels 73.0 30.3 ¢ 2270
S5%. Anseln 31.4 23.5 136
; PR EIS EDY
IDRVEPN B Loile
Z:A x B 3
—— = G552 . Smit g o
- 305 6 = -31.2% Averagze nercent per class
2 & g ettending Acuinas for major
: feeder scnools,
Actunl Pegsulis
Cnose Cafnolic. Chose Awuln s Percent
High school )
Tth Grade 13 7 435
8th Grace 41 15 . 37
Total- 54 P2 22 (1

A\)
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PARWITS - O SOVELTH Al

Grade o1l
7 10
2 7

10 6

ATHOLIC HIGEH

Beczuse ihey

40
TABLx 17

JC;‘.‘.OOI} -\.TS uD BY
CRADE STUNEETS,

they vicled {the scnool

wihy

They live close to. tne scinool

ct
5
O

or sister atte

Older vrother
scaool

I{ is 2 Co=zd school-

Because tzaey liied the curri culun
- a4 3 - .- .. "
Fecause 1% 1s a2 good school

How they 1”OJ:*.C’ out about Acuinag

F om their daughter

From friends znd/or relatives:

Beczuse they sece stud ts in the
nelfqoorzc-d o
An older sister greduated from the

live nearby

-They Ikmew it from long ago .
. ?
They attended  the open nouse



COHCLUBIONS

Pails report is a study of the relationship utetween
Agquinzs High School end the parents of ité students. Agquings
is a'Cﬂthdlic, girls school with o 955 Blsck student oou cnd-
ty witn ro expectation of é:change in‘fhe
;acial cacracter of the student cocy of tae feculty. Frevious
that othér fe cﬁo;'a bes ides,“Occ were prob-
ebly importent cortfibutors to tne nuulltr 0i reclationsaix

tetween the parents and the faculty end therefore the change

whether the student had ctter & parochial elementzry school
. end fomily stevility was elso investigated, Lttitudinal

ecuce tlonal progran and they ere very satisiiec with the way
1]
it is eduegting their daughters., About 80% of the pereats

chiccked thet they lilked rost ofﬂthg feutures,of'the.school
‘with tie excentlon of those Teztures tuat refered to‘the
usﬁall decrg: of iu*egrat§03 anong botﬁ s%uéentg ahd faculiy.,
Analysis of the rparents’ feelings about the racial
cnarzcter of Acuinus! facult” incicates that though thé’péf_
ents {o 11d prefe r—to'naQe more Black tcachers,onlfhe facuity‘

. ‘ they also prefer {o have Luns, witen co::fromtcg \,11:.1 the
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choice hedvcon lams cad Blecls, 675 chose lLuns and only

- - - ey o St N ‘ ] - 1.‘ -
. cnosc Slcoclis. Tacre was no Now S35 of fatherless home bies

A

The leck of integretion emong the students is the

b

feoturc of ithe £enool thot the mearents liked the least. zrd

Prelininary énalvsis secmed to indicaﬁé thet the
poarents cnd ¢he teechers had different expeciations wivl
respcet To irmovations within fhe classroon, ihe typ@lof .
giccipline to be employed, Tne ”Cl?GWVe importe ﬁce of
certzin educational objectives, and ‘the amount of concentra=

on prepcration for college. Iurtner investigation

ct
H
(@)
v

revecled thet thered was litile disegreczent between tae

L0

. o parents snd jeachers on eny of these issues. ".'lhen tne

-ttitudes were measured on D”hCulC
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discinline probvlems, specific caucstlohel ODJ»CthéS end
trong acreament beﬁween

tecchers and nzreants. The parents also felt thaet Acuine

SR . G £ b oad R Lyt K D omem e A LA A 5 2
b.JD PLYenTs weolring ¢n auvairisarlan rnoue o Q].SClplll-e and
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Evidence is préeented to show that free schools, especiclly those started
ard vﬂn bj parents, have short l.fe spane'and are especially eﬁen to schism
and large scale exodue of menber femilies. Exploratory intcrviews and obser;_
Vatlon in three ‘such schools were conducted to search for the causes of thls
weakness., The basic problem is that while families join these school° to
find a better educational prOgram, they usually have very dlffcrent p:Ograms
in mind, The amount of difference among families depends on recruitﬁent
v practlcea which are affected by the age of the schools These dlfferences
of preference are most liable to be activated and lead to conflict if teachers
are incom peteqt if teachers take 1nflex1ble stqnds on ideal clausroom procednres

or if perenrs d°VGlop clese, dlffuse relatlons. Confllct usually is. resolved

: thezﬁnh schism becufse these °choalS'nave no resources for confllct management;

* '
The.informaticn in this. reporf is tazken from Parent Run Free Schools: A Study
of Organigzation Puilding in New Voluntary Associations, the author's PheDe -
S dissertaticn that will be submitied to »He Education Department of the
University cf Chicago in the summer or autusn of 1973




INTRODUCTION
The free school movement is one of the many spin-offs of the last
decade's discontent with the publie schools. Many oarents;iteachers, and

even students, despairing of ever being able to implement the'changes they

want in public -schools, have withdravn and started new schools of their own.

‘While Starting slowly, the movement seemed to be gaining momentum in the
early seventies. Graubard (1972) reports that only about ‘twenty schools were
founded in 1967 and 1958 while 150 were started‘in 1970 and he feels thatv
even_more weredstarted in'l97l. Still when Graubard carried oot his free

school ¢ensus, there were very few of these schools and}thef‘reached_very few
students. He actually found 346 schools, but he guesses that there may be
as many as 600. Two thirds of the schools he found enroll 1ess than forty
students. So the movement‘reaches only a fractlon of a per cent of the

nation's school children.

The importance of these schools depends on their v1s1b111ty rather than
on the number of chlldren dlrectly affected. They have received a great deal
of attention from.the media and reformers_becaﬁse'they present:working models |
of alternatires to current educational practices. Most observers have concen-
trated on'the curricular innovations of free schools;‘especially the amount

of freedom they allow their students and thelr methods of implementing the

. idea of the Open classroom, These schools also merit attention because they

:represent new approaches to the organlzatlonal problems of schools. One inno-

. vation is in personnel. Many of these schools are run by parents. students,k

and community people. These organlzatlons present an opportunlty to study the
advantages and dlsadVantages of schools that are not controlled by educatlonal

professlonals.
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. One disadVaritagel that currently p],'agues'these schools is their instabiiity. |
One popular estimate is that tbz average life span of a free'schoel is eighteen
monﬂhs.. The purpose ofdthis study is to search out the causes of this

.'instability. One problem ia carrying out this search is the variety of goals

~and organizational froms found within the mévement. Graubard (1972) has -
classified free schools into four types. The most common of these seems to

. be the "parent~teacher co-operative elementary schdol," or paremt co-ope These
sehools are founded by parents who continue to hold formal controle. Pedagegically
they have been infldenced primarily by the English open classroom model |
(Featherstone, 1971) and to a lesser extent by the more llbertarnean Summerhill
idea (Ne111,_1960). The families are usually whlte and m1dd1e class. The

" schools are small;‘have a loose organization,.and depend on parents fer‘

. | financial support and _all-.labor'that; does not. come from teachers,-

Parent eo;ops share the‘instability that characterizes.the whole mOVement. '
~ In the spring of 1971 Graubard (1971) found six parent run schools in Chicago.
One of those was the scle surviving wing of a school that had split into
| seVerai parts‘well before,his surveye. By March, 1973 three of the schdolsrhe;
listed were defunct. wa more had suffered membership splits resulting im
ﬁeur newrsehools. Two of these were healthy enough to finish the school year.
The other two no. longer exlsted. Only one school was stlll operatlng in
roughly the same form that Graubard had observed two years before. It had :
"been able to expand. | |
, Besldes showing that parent co-ops are fra11 organlzatlons, thls 1nforma—
) tlon sugges ts that they are extremely‘susceptlble to schisme In addltlon they m‘
"must also deal. w1th the loss of 1nd1vzdual families, The school that " managed
to av01d a’ schlsm stlll lost L34 of 1ts member famlllcs after its flrst year :

‘ (1969-70) - This report Hlll focus on the causes of schism and to a lesser extent

3

famzly exodus from parent co-ops.



'METHODOLOCI
Since almost no research has been done on free schools, th1s study has
had to be an exploratory one, Scott (1965) poxnts out that exploratory
" research is usually carrien out in ways that allow the researcher to maintain
sustained contact with his subject matter. Often the case study method is
choscn. - This intensive approach nas a nunber of advantages. It allows the
researcher to focus on the "totality" of his particular organization. This
focus encourages hlm to pay attention to the multiplicity of factors that
;compose an organlzatlon and to en;mlne and descrlbe thelr 1nter-relat10nsh1ps.
This step is essentlal in organizations that have received 'so little attention
that at the outs et the elements of the organzzatlon and the concepts most
_ useful for understanﬂlng rt are not clear. Sustalned contact allows the researcher~-
to “try on" concepts, to reject’those‘that do not help order;hls flndlngsg_and
‘when new ones Suggest new questions to collect the new data necessary,to.'

_generate ansierss

_‘The Ch01ce of, Schools
‘ Thls report is based on three case studies. - ObserVation beganlin Success‘fft -

.School — the one parent co-op 1n Chlcago that managed to grow whlle avoiding
schlsm — 1n the spring of 1971. Success yas founded ;n'l969 1n,reaut10n to _ff

: a‘communlty confl;ct that stemmed from;a recial_turn-over in.theJarea”and . .

the ensuing decline in quality in the nieghborhood schOols. The black and .

, whlte families that Scartcd Success wanted thelr Chlldrau L0 recelve a better

_ e_ducatlon than _?qould.be p0551b1e in the 1ocal schools and to get that education

in a more liberated context than the city~schools provideda' When observation

. began, the school had jnst increased to forty~one children from twenty;eight
families.-flt‘was'noused in a large storefront on a shopping street ln the

© zhborhood.




After a year 'of contact, two schools were chosen to supplement the obser
vations already made. Radical School was chosen because it had one of the most
extreme ‘educational 1deolog1es in the city and because it had recently under-
gone a schism. Orlglnally, it had fifteen families and twentyaflve students.
Tn the spring of 1972 five families left Radical to form Counterbrevolutlon '

School. ‘In the fall of 1972 Counter-revolution was the larger of the two

schools. It had eight families and twelve children and was also housed in a

storefront. During my period of contact with Radical School, it had only-
four families. Afther the field period for this study ended, Radical lost
two more famllles- and the two remaining families were re-absorbed into
Counter-revolution School.

New School was chosen so I could observe a school in its very first months.

It cpened in the fall of 7972, but I was able to attend most of the planning

. meetlngs held durlng the prewlous sprzng. Unfortunately,‘this school proved

not to be a pure case of a brand new school. It was bart of a parent co-op

nurserv school, and all of the members had worked together in previous years,

.so they had a good deal of experlence. Th1s school had ten families, ten.

children, and two teachers. The classroom was- a very small set of rooms f

_ attached to the “People's'Church." ThlS church was connected with a Protestant

‘\

- fazth and located in a multl-ethnlc nelghborhood that was turnlng into one of

the more pOpular re51dent1al areas in the city. It had lost its congergatlon '

o

-and the liberal minister load out its space to-a number of ‘progressive, explora-f

tory ventures._ .

Data Collectlon

At each school I collected data through direct observation and 1nter-

views. Observation was carried out primarily in two settlngs — parent

e



heeﬁins and the classroom, Observation was usually unstructured. At meeﬁings
I would take attendance and then sit where I could watch and hear everyone.
I came Qith pen and paper and recorded everything that was said ahd who the
speakers weree These ruhning records Qere supplemented by generel-obser;
vations of events, interactions, ahdbpossible new theoretical perspecﬂiVes
immediately after each meeting ended. - ;?

| The school. proved harder to obser;e than the meetings because so meny :
things go on at once, and it was dlfflcult to tell what was relevant to ‘the
problem. Furthermore, free school teachers usually enlist all avallable
~ adults to help with classroom act1V1t1es. Thus, I tended to be ‘more partlcl-
pant than observer. I often found myself driV1ng ‘children to the pool,ﬁ
.llstenlng to them read, or offlclatlng wrestling matches. Again deseiiéd notes
Were written as soon as I left the school. | | '” ;
| Formal 1nterv1es were carried oui in the sprlng of 1972 at Success end N
. the following fall in the other'schools. Forty of the flfty~two families (77%)'
were interviewed. In addition, I talked with six of the elght teachers
wornlng in the- schools while I was 1nterv1ew1ng. o

Interv1ews usually ran for about .one and a half hours and vere almost

.always held in the respondent's home. Respondents vere usually interested in
‘the 1nterv1ew pxocess and quite helpful. The ihterviews were loosely structured
$0 as to take advantage of any insight or interest the respondent had. The |
basic intervicw schedule had~four'parts. The first focussed on the family's
relations with the school -— how they found the school, reasons for joining

it, and activities participated in. In the second part respondents were asked -

to recount the history of the school. The third section concerned the

respondent's attitudes towards the school, especially the aSpects'of it that



he liked and disliked. The final section was designed to gain backround
- information about the families. Most of this:information was obtained through

a one page questionnaire that the respondent filled out.after the interview.

e pm

..




THE.FAMILY AND THE SCHOOL |

' The propensi'.ty to- schism and_ individual"family desertion in pafent co-
ops suggests that these schﬁols have problems in gaining the loyalty of family
vnits. Analysis mst therefore take place at both the level of the individual -
family in its relation to the school and a£ that of the school itself, My

. strategy has been to look fir$£ for the problems involved in bindingvfamiligs
to the parent co-ops and then to examine thehéffect;veness of‘organizational" :
mechanisms in resolving these problems. This section will eiaﬁine the school-
fabily relatibnship from the viewpbint.of the family., The next will.look.at.
hoﬁ'orgénizational arrangements affect that‘relationship. The major issues
in the schoolnfamily relation are those of exchahge betveen £h§ family and

“the organization and those caused by the diversity of interests_among parents,

mmhm@e'

Parent co-ops exist in a market situation. They must compete ﬁith local
public schools, public schools in other neighbo;hoods and cities.iandrprivate
~ schools as well as bther free schools. Under these éircumstapces each parent
'~ CO=0p must'prove»to be SOmehoﬁ.mofe profitable to some families than the other
_élternativcs.' To aSséss-fhé;profitability of'theSe schools it is necéssafy to
knoﬁ what the costs 6f_membership are and Qhét families, especially parents,
.expect'té receive in return, | | | |
The iﬁo costs of parent co-op méhbership are money and work. .The ;véfage
annual tuition at Success School is'SLLZ éer child. The saue figures fpr'
| COunte:—revolution and New Schools are $470 and $500. .Thevper child tuitioﬂ
for Catholic schools in the Chicago afch-diocese'averagés around $156. The
average tuition of four of the most popular privaté schools in Chicago is
f1b6b; Publié schools of'course'charge no tition at all, In otﬁer ﬁérds

while parent co-ops are considerably cheaper than non-sectarian private schobls.




‘they ere a litile more expensive than the paéqchial onese -
Parents are also expected to work for the free schools to which fhey

belonge At a minimum in each of these schools families take turhs.cleaning
. up thelinside of the classroom on weekendss In addition when a‘sphqol has to
. find a new building and mpve'from one site to.another, éll families helpe..
Other duties also £all to parents. These include

S PO Book keeping and tuition collection.

2 4Fun<.i.raising.

3, Minor building maintenance and the construction of nmw
' furniture and curriculum maaterials, -

" L4e Teachinge Although teachers are hired, some parehts come

“into the classroom on a weekly basis. The skill level of
these volunteers varies markedly, but a few of them are

very good.

LR

Se. Dr1v1ng on field trips.
6. - Hiring teachers.

7. Co-ordinating the work of other parents in 1 through 5 and
~weekend clean-ups and so forth, |

Contrlbutlons whether of money or labor vary from family to family
Hlthln a school. Thg Qattern-of variation seems‘to work‘ln way§ that mlnif’
mlze the burdens of getting £hé‘resour¢¢s necessary for theborganization's
é&ntihuing qpération. The largest financial.contfibutions come from the
richer familiess Most of the work in a school is done by the few people
Qho are most willlng.. A pattern of voluntary Speclallzatlon deVe10ps SO - that
some kinds Qf'work —_ particularly that connected with the classroom and with
bﬁilding‘maintenance — is done by those who most enjoy- ite Fufthermore,,
much of the work ié done at intervals by large work crewss It'ié theréby

poésible to turn these‘large project days into socigl events and thereby-make



them mofe palatable for all, }‘ Y ' , ' : N

While the costs of mehbcrship can be minimized, parents"loyalﬁy to the
© . school continues ﬁo depend on the benefits that they receive,from membership.
¥Where information is available on why parents leave, the issues are discussed
much more in terms -of what the school does not prov1de than as a question of
excess costs. Here T will specify some of the benefits that families might
receive from free schcols and indicate theix-relatiVe importance to parents..
There are four: | | |

l, The educational program: The program is run for fhe benefit
of the children so they can learn to read, make friends,
develop skills in crafts, or whatever.

2. The Opportunity to reform public schools: Katz (1971) points
out a number of strains in contemporary educational redicalism.
One is between pedagogical reform.(attempts to change classroom
practices wherever classrooms are located) and community.
control.(attempts totake over the admlnistratiVe-governmental
apparatus of local schools) . Since pedagogical reform can be
practiced in a number of settlngs, it encourages escape

"~ from the public schools. Community control calls for direct

"action to deal with those schools, If it is a strong ideal
among free school pzople, they may wani their parent co-ops
to act as Kozol (1972) suggests to confront public schools

. or at least aid those who are involved in such direct action.

3, Control of their own schools: - A quarter ‘of the parents in these
schools have been disappointed in attempts to get satisfaction
from public schools. Manky of them may want now to join a
school where they know that they can control its policy or
at least the treatment their children receive.

be Solidary rewards: Ind1V1duals join many organizations to
' find friends or a sense of togetherness with others through
working towards a common cause, Independently of their other .
goals, this interest may motivato some pe ople to join a parent .
CO—0De
Table #1 1ndicates ‘the relative 1mportance of several aSpects of their current '
free school to. parents in Counter—revolution and New Schools. The first five |

items refer to elements of the schools' educational programs.‘ The nemxt two

are_1nd1Cators of interest in controlling school policy. The last three refer



My Child Learn
Things Not Learned
In Public School

“- My Child Like School

My Chilkd Have the
Freedom to Learn
At His Own Speed
iy Child Heve Friends
At the School :

My Child Leary Hard
' Skills (3R's)

I Cen Influence the
Decisions of Tezchers

I Can Influence the
Decisions of Parents -

I ﬂike the Parents

The: School Form
A Community

The School Help Chgnge
dmericen Education

Table 1

PLRINTS!

RATINGS

OF BINEFITS OF MEKBERSHIP

Very .

Important

&

19
16
16
15
10
1

12

Not At ALl

Important
1\

\

=l

3.8

3.8

3.8

3.2

3.6

3.6
3.3

2.3

2.8

0.1

0.3

1,0

0.6

0.3
1.1

11

X
Cne non-respondent.,

P
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‘ to oppox"'tunities for public school reform and to rece&ive solidary rewards.
There are some ambiguities in this table that will be discussed belbw; however,

the general pattern is clear. Parents are most concerned with the educational
brogram end their childreﬁ's reéction to its Their second interest is in
opporﬁunitiés to control school poliéy. Réform interest and solidary rewards

:are least important,

| Parents! spohtaneouélcoﬁments are even more clear, They.join parent

- co—-ops for the educatiﬁnal program. In most cases the qualiiy of that program
is the major déggrmiher of whether they. stay or go.. The other poééible rewards
are essentially‘fringe benefits. For instance, pérents feel some guilt:about
"deserting the publié schobls," but not enbugh‘to changévtheir course of

. action, They hope that’one by—produdt of theirvschoois will be Some'imprové-

~ment in the public schoois, but they are not willing to make reform a majﬂr'
goal. | , _ | o  ,“ T o

Diversity

-

~ The second majof problem area is the diversity of intere;ts among families,
‘A1l schools ﬁﬁst deal with a range of intevests émong families, Often it seems '
~that if the 'school is to meet the needs of one set of families, it will rot
be éble_fo servé another. In this situation either some families will ﬁithdraw |

-
-~
TElatdns

or, -more likely, they will try to change the school so thal it meets tnsir

-

as well, Conflict among parents often resulta.

{

The érea on which parents are most likely to disagree is the Zontent and

emphasis of the educational programe. The educational ideolog};'tha3 inspires

-

.free schools does not provide clear directives in this arecas: Yetf the family's
main reason for joining a school is to find a program that will meet its .

perceived needs. Because ‘the program,is so important, open disagreements
r N . ' b .

€
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"' | vab‘out what it should b like are vers; 1iklely to lead to conflict. ‘Eac‘h
_ fami}y will insist on having its way.

& school's educational program has many facets, bul those of greatest
interest to parents cluéter around the concept of struéture.‘ Free school
parents follow the ideologists in being committed to providihg their child-
reﬂ with a rglétively wstructured cnvironﬁent —— is€., One where thé
children are confronted with a minimum of constraint and a maximum of
frecdom to determine how they will use their own time. However, parents also
want their children to learn basxc syrmbollc skills 1nclud1ng rcaﬂmng, ertlné,
and computatlon in schools Most parents recognize these as at least necessary ‘-
sﬁrvival skills in American socity and want their chidren to develop a.

Ia ility at employing theme But children neced instructiop, guidancej)aﬁd

some external compulsion to develop those skills. ‘The'need to learn them
create$ a Serious limitation cn the amOﬁnt of freedomt chiidfen can have in
school. This general formul.a does~not.hélp Specify héw much childreu in
‘Schocl_must be constréhed or in what wéys. ¥idile the ideology of‘free schools
'has.hclped.to”raise this question, it has not helpeq'to solve it. In practicei
the more importance pafents attaéh to these hard skills, the more iikely they
are to Substitute'acédemic‘perforhance for freedoh in the classroém as the
major criterioh of a successful program. |

Table #1 indicates that the parenfs:dO'ih fact disagree among themselves
about what the content of a school's educational program should be. ?here ihe
dis;greement centers around the teaching of academic skills, The num%er of
nvery important" choices and the low variances on the first four items indicate ‘
that parénts.eSSentiaily a%pee‘about the 6utcomes and.quaiities,ofvthe program'
that thegse items arefer to. ‘Thé.quesfioﬁs Qﬁaut a child learniﬁg'thiﬁgs ﬁot
learned in publlc school dnd ‘about hav1ng the freeuon to learn at his own pace

[:R\I: are the ones that best tap sympathy wlth the antl-atructure 1deolo°y.
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. The distribution of choices for "le..arning hard skills"is very different. The
' variance for that item 3is as high as anyibnbthe table., It indicatés that
.pareq;s have very different viéwa on the importance of'acadcmicllearning.
' Additional evidence that ﬁafcnts disagree about tﬁe importance of haﬁing
an unstructured program or about the amduht of'strﬁcture that is desirable
and that theée differencesrmay-promdte schismlin parent co-ops comes from the
history of Success and Radical Schoolse Each of these- schools had problems
establishing operating classrooms heacuse at the‘beginning.children vere
‘wnruly and the teachers would not or did not know how tn céntrol.thém;w In
eéch of these schodls classroom disardeffbrbugﬂt out latent differences amongk
pafents about how the classréom'shoul§ be run. In Suécess sbme.parents‘wanted
order established immzdiately so that instruction in'academic subjects éould-
commeﬁce while others felt that the children would settle down on their own
. ~ and were not intei‘estéd in academic instruction. In Radical School the argument .
‘centered OVeﬁ th; responsibility of‘teachérs to initiéte activity. In‘each.
caSe feeliﬁgs were very strong andlpeople-Were unwil1ing'to.compromise.
Diéagreément in Radical Schooi led to the_departure of_the Couhier—revolution
'groun;’ Success.mahag d to avoid strohg-polérization and schism; but at the ;
end of the year that school Lost almost half of 1ts families 1nclud1ng most of
tho ‘e most atrongly conmited to scademic learnlng.
Disagreement about how the classroom should be organizedvdid not océur.in
New Schopl. The main reéson for £his Seéms to be that Néw School pargnts haq{_
- worked togebher on rnnning a nursery school‘for'severél years...Ii seems that
those who decided to go in on.the elementary school had'alfeady developed
,cémmon approaches to classroom strﬁcture and similar goals for their children
' | " in terms of schooling. The pérents in'}he‘twoiother‘schools_had begun without:

a similar obpor?unity to develop common program goalse’
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"~ While differences over what a school's ¢lassroom structure should be are
‘. very likely to occ’ur, other areas qf disagre.ement exist as welle l'p'i‘act there
is ﬁozacéepted limit to the purposes that are 1egi£imaté for this 3ind of
organizétion. Any member Qan suggest additional goals. for a school; andbif
_ his idea receives éqme sﬁpport, it is at least on the ﬁgenda. Some .decision
is necessary This potential diversity of purposes cculd be an advantage |
bep'7" it could enlist uupport from a wider range of people. However, it.
also increases the risk of confl;ct. The set of famllleg that comes together
to start a schoél for their children may have very ‘different oplnlqno about
any proposed additioﬁal purposes Even if they do not, takin g on additional
tauks or qudlltlcs may require some accomodat;on in the edvcatlonal programe
Those vwho support the program 2s it is may be pltted against those who want

* to add the new aspsct to the organlaatlon.
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THE CRGANIZATION OF PARENT CO-OPS |

The problems of family-school e%change and inter-family‘diversity both’
create problem}, for parent‘co'—ops, but the second one is more sigénii‘icanf |
since it is a direct cause of Schism. In describing relevant. organizatiOn#l
mechanisms, Ikwill focus on thase thét reduce diversity among parenis, those
‘that‘prevent_divérsity from l¢ading to conflict, ahd others that make some
éonﬁfibutioh to the management and resolution_of conflicts when they do arise.
Those arrangements.that keep diversity from developing into conflicts are.aleo'
important for providing the ﬁenefits that are moét salient tb parents.

- Pafent co-opsArély on'recruitment and selection to minimize diversity
among pareﬁts. Families‘begin.iheir route into parent co-ops by choosing'not.
- to use the publicbschoois._ Half the famiiies iq'thése schools withdreﬁ.theirk
‘ chiidren from public-schools to put them in:pargnt co~-opse The others thought
about'pﬁtting their childien‘into the local_;chopls but decided(against doing
'so‘when they heard about local conditio A family ﬁ;ually finds out about
parent co-ops through personal, word-of-mouth contacts. These pontaéts are
a first streening device.siﬁce those who passinformation about é school tehdvf
to do so primarily to those,wﬁ6 seem to be good prospects., Some schools |
.'operate'feedér'instiﬁutions —-'nursery schools and kindergartens, These
feeders allow parents of'younger children to geﬁ a good idea of what theif
~ particular parent cd#op is like well bgfo;g‘théy husﬁ decide whether or not to
', Join it and tbvget used to the d¢mands and«advantages of‘the co—operativé style
‘ofArﬁnning.a school. The fecders also give ﬁaréh£s invthe primary school an.
opportunity to look over thé new recruits and subtly di§courage those who doA
not seem'to be good prospects. In.ggneral,‘however, cgérent nembers do not

i

select new families on the basis of ideologigal_oricnﬁétion'of the parents,
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Instead, the new recruits, whether from feeder institutions or other sources,
are given a good look at the school, The old members rely on self-selection

to vinnow out those who would not agree with the current program of the

: parexm;c. CO-0Ps

" There are important differences in the way the recruitment process works
in-the school that is operating and she one that is still being . planned. fhe
older instichtion has an established classrooms As a result mémbéfs of the
school know;what htey are solling and new recruits have a hetter idea of what
they afé'buyihg. lf'this classroom works in some sensey its existence is a

defln)te advantage for the more established school. Those who consider joining

* the school have a falrly good idea of what they wlll get and can act accordingly. .

People still join only to be disappointed because the school proves to be

) different_from what they expect, but this happehs much more rarely when the

incoming fahily can observe and experience the classroom. One llabllity of

the new school is the high dcgree of uncertalnty about how it w1ll turn out,
Informal recrultlng mechanisms such as personal contact and -self-selection

are largely channels for passing 1nformat10n. When the 1nformatlon does not_

iexist, they are much less effectlve. A group w1th very diverse intecrests is

thereforé more liable to come together in a new:school than in an older one.
Other%mechanisms keop divefsity amohg parents from developing into conflict,

Teachersfplay a major role in détermining the effects of differences over the

| ‘ educational progrém. In fact teachers can make two kindsv of contx;ibution.'~

' Flrst, confllct ‘will be avolded if they teach well. While definitions of good

"teachlng vary from school to school, two criteria remain falrly constant, First,

teachers should be able tohllm;t‘the disorder and non~construct1ve activity in
the classroom in ways that are not greatly at.fariancé with the orientation
toWards individual freedomfthat most'parents share, . In the two new schools

1ntcr—parent dlffcrences only became 1mportant when classroon behav;or brought
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. tﬁcm’out;:’The dirdct causc$fof“thcse tiaﬂsroéﬁ bfoblémé:Secméd £o bé a'_ .
rééctiou against the,pvevioﬁs'restfaihts of the public'schoois.and differing
‘  apd vnclo~“ expéctations among, childrcn,.pérents! and teachgrs;, However, at |
least at Alpha, tcachers! lack of compctence in handling group*manégmment,

probicms contributed to;classroom_éhaQSs | |
‘_Once a framéwork 6f expectations f0f the classroonm has baCﬁ esfaﬁlishéd;

teachers cnn dcfu e parcnt dis agrccenﬂni by ureat:n“ cuch child aCCOFdlﬂV |
tp,thc wi;hes of his'parents; The pedagogical regorm ideologj calls for
'individualized ingtruétiqn.' This theoretical 1mpcrdL¢vc cang within 13 MliH,

' bc'achievca. By doing so and adiustin: the approach taken to a child to thc

'NW19hCu of ‘his pa:ents, tcachcrb can make parcnt dasagrccm"nta HNmeortantg;
Howevc;; 1nd¢v¢du 1ized instruction reou$rcs a great QEdl of skill and pre;

- planning. ‘ | f

Tcachcrs must eluher brlnn the necessary shlllu to the school or learn

them on the job.. It is preicrgble if teachers come to the school wlth the
:skllls becauee lCdrﬂln” ‘them on the 300 entalls a great deal of 1nternal Cthao

k. Parent co»ops cannot help taachers devclop Lhe ncceqs ry ablllcles;as parents'

“'?are not dble to offe" teachcrs effectlve uuperv1 lon. In fact teacheru“mqsy )
'.;often vuperv1se end 3551st parbnus who xint to work 5n- the school. 
 ;‘ The other contrlbutlon tcachcrs mule is 1n th° area of pdrent—teacher
ﬁélatidns, Confl:ct w1ll be aVOided 1f teechers dr willing to accomodate
bﬁarénté énd work.with them. Tho teachcrf.ho takes a strong, 1nflex1bln posm; 
.tiondn.what,thg élaSérqom shoﬁld be like iS'likely;to‘polarize parenpg.;nto -
Harrinq factibns. ‘This does ﬁot‘mean that teéchers shquld'bépk down to ﬁafentsl‘
and follow every whlm. ‘Pareﬁts lbbk id téaﬁhers2Ior‘leadership and resbéct
' thelr Judrcmcnt, ﬂt least. onuc teachcrs have dlSplaycd thexr competence. AThé 

_yldeal 81tuat10n geems to be one of voluntary co—opcrdtlon whcre tcachcrs tukb

Aruitoxt provided by Eic:



g 17‘9
.‘ﬁhé initiativé'byt arb friendiy with’b rcwto, sho# tﬁcif imtcrcht iﬁfﬁ?ront
idéas, and as often as possible folloyﬁ;rqné §uggqstions and rcquest$.

Where parent»tcacher relatiens develﬁp aloﬁp linés of-voluﬁtary comoperatioh,'
thev are based on the tcacher's belnoi that parrnta have oomo right to dotermlno
the and of treatument their child snuan recclvc, on frlcndshlp bntween parents 
“and - the tcacher,'cnd on a sease that parents and thﬂ teacher ‘harq similar
goals for the schools Where this kind of-relatinnahip does not, develdpt
troulle is likely.‘ Parenlts do not cont ol the 1cwards thﬂ tho tcachcr'findé

most compcllapg 50 ti"t he can operate qu:tp 1ndewﬂadcntlv of thems  Further~
5

Rore, flrlng a toacher is a dliflcult pvoue»u. Beforejlt is done, a he ad*tron
teacher can drive away a 1arge number of families or polaris 26 ﬂll members of
the school,

- Because comnétcnt, cb~operative teachers are so important to7avparent cO-

-

op and bccauue parents can neJLher hclp tcachcrs 1mprove nor control thelr
act1v1t1cu, teacner uelGCtJOH is one of the most critical Qc11v3t1es in thls
kind of a free school. Hure agaln the llabxllty of ncwnc 35 usually gives,the B

fadv'ntagc to the older qchool Afte °cveral years of opcratlon, parenta 1n‘

sclebtlon are so that thcv Lnow wnut QUCSt10nu to aok. The oldor gchool's

4

;operat;ng:cl; sroom. pro% cs a true-to—llfe observation qettlng so that nnfor—l
.matién can.be ga uhCer on how cand*datc wL7l actually acte ‘Furthermore; the'
oldo" school will’ uuuully have ‘a gtaff of teachn s whose judgemeﬁt‘is rcspeéﬁed
:tO'aSSist ih the selection procéss."iew S§hools'have- none of these advantages;
'chttlng the teacher'they necd depcnds a grcat dcal on luck. o
The soc111 orbanlaatlnn of parents w1ll help dcterm1ne wicther or not
dlfferences on any issue will: lead to confllct. Functipnally SPQCifiC‘

‘rclatlonuhlpa tcnd to: 1nh1b;t confllct. When.relatibhs become moré person§1‘j

FERICT T e L e

Aruitoxt provided by Eic:
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nnd‘ietal'two~things seen te happen. flrut, ecrsonal ulrn:m w1ll become
gzoup business. Indiyidualgdisagreements aboul, cLaerwhl ey 1rreJevdnt mabters
will accumulate along ﬁith‘differences.qﬁer what, the school’shouldgbe‘and :
help to form cleavages. Second, iun more Guniiuas reiatipnshipe,bdiffe}ences '

- over “business' matters often can only: be tolefatcd wieh diffieﬁley, espeCially

when that busingss is.one of the Jsetors that rlav1des the major content of

the vela LLonsnlp When T?la**umuhnpﬂ;! © me more. d* ffuse. all dlsagreements
become personal. Undre thest conditions ;” nisanrv~men+s womg 3xto the open

at,ali, there is e tendentyvfor:ehem to‘q %1y bec>me v;rv 1nipxse.

Althoﬁgh there ere cgnditions thei o oon Peen ulv(ru¢1? of views.froh
developing into,open.coﬁfrentations, the ‘migbremains biat conflict among
parents does occur. What means do schools have for managing‘and resoiving
conflict once it deveibpsﬁ;‘Coleman Suggests that the course of confl:ct in

»‘communitiesid pends on whether 1nd1v1duals place a greaier emph381s on the
iSsues in question or on social relatlons. -In this case his flndlng would
suggest that the greater the attachment to. the organlzatlon as opposed to the
parulcular sxde of a glven is sue, the less sharp wlll be the confllct. Sltuatﬁons
have erlsen, espcc1ally 1n Success, where 1nd1v1duals cboz& to compromnsc cn ‘ei
a part;cular issue in order to 1mprov1ee means to saVe ‘the schools” However, -
loyalty to tho 1nsL1tut10n is a ulender reed when confllct devclops in these(

.. schools.‘ The developmcnt ‘of loyaltj taPes tlm The schcol mst prove 1tsel£ee_e:3
to the parentq bnfore they w1ll develop that klnd of attechment to. 1t. Eveh'5 
1n_Success,;comm1tment to the school.was only strong enouUh to-prdmote comﬁrée"_:e
mise among earentb who hed been 1n the school more than one year. Yet, tﬁe ;

condltlons thau condltlons thnt Cguoﬁ confllct ore moot llLely to. appﬂar in the

flrst 3ear before 1oyalty developg.

Emc
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The emphasis musl remain on the paucmty of means for deallng w1th ronfllct

_in‘these SChdols. The mosk 11kcly reeolutlon once a confllct has becun is

uchlsm and the dcparxure of onec or more femljles.' This rcsult cannot be

kconulder ed a “solution" to the problcm of conflict in parent CO-OpPSe Rather |

it is a negatlve ouvteome that leaves the schools with a dangerous loss of

B

- vesources because of the loss of families.

ay
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_ “CONLLU%LON

This report prescnts a p:cturc of &n organlzatlon that suffers fron what'

Burton Clark (195%) calls precarious values. ‘Famllles 301n parént co-ops in:

: sealch of an educatlonaJ program for their chlldrcn, and thcy will only

remaxn loyal to thc organization as long as 1t pxovxdes that programs Howevcr, |

: familieS«j01n a. )chool with chy dliferent 1deas about what the program should -

be. ' The crucial-issue of axsagrcement is on hou much structure e that is

teachor imposed plan31ng of act1v1t¢os, dlSClpllﬂc, and academnic 1nstructlon —

the school sghould have. Structure is a precarious value p*ecnso]y because

- there is no agreed on defwnntlon about hou much of it is optimal.

Three factors determlne hhfther dnsagrcement over structure hlll lead to
schlsm or large scale deserrtlon or notv " One of these is the amount of”
dlsagreament ntsclf. ConceIVablg, the range of olsagrenment may be smalJ. :
It can be controlleo through recruitment practlceao Establlshod schools have

mechanisms that ensure that famllles that j01n the school are very llkely to

_ accept whatever program is offered. Theoe mechanlsns 1nclude recrultment by
.;lword of - mouth, pbev1ous membershlp in feeder 1nst1»ut10ns such as affiliated

'klndcrgartcns, and or1entat10n that lcads to recrult self—se“cctlon.'”**”jh““““*”“

Another factor is teacher act1v1ty.‘ 1w teachers are comy etent enough to
malntaln sone order in the classroom, parent dloagreements may never be act’-www~w

Vated. Furthermore, good teachers - manage to take parents' v1shes lnto account

when vozknng with chlxdren in the open cJassroom context. As a result, sone

‘.u

; ’studcnts actuallv do receLVC more acadcmlc 1nstruct10n and dlsc:plen than others.

Flna.lv, adamant, 1nflex1ble atands by teachers as to corrcct clas room precedure

hare llable to polarlze parents 1nto pro~ and antla teacher attltudes. ‘Teachers '
fe: _who t ake. more fchlble and frlendly approaches actually help bold parcntu,[‘;

5‘” itogether. ;"”

The thlrd factor is parent relatlons., Frlendly, trustlng relatlonshlpS‘

~'iamong parents are 1mportan*- but 1f tho)e relatlons become too close and defuse,

oy
e
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‘they may — pdradoxlaally e promote conrllct. DLffube rclatlon reduce the

"di stinction betwccn pcrson31 and school business. Then dlsinrecments about

educatlonal practlccs therucn 3pcgbonal relations whlle pnrbonal dlSthLS

" aggravate dlffchnPG of doctriné.

Recrultmﬂnt praotlcc teacher activity, and psrent social relationships

may all help keep dlsagrccm“ut over Lthe educational probram from flarlng

into open conflict. W If confllct doe° doovclop, however, schism is llkc1y
to reeult because these schools do not have zny reliable means for managing

conflictse

O
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This project. proposcd as paru of the Urban School Lesearch Program

nears complctlon. The treatment or the 1not1uct10nﬂ1 program was usod

~iin oac nqthamatlcs course for 1nner city teachers. Lv:donce to date

indicates that the d1vcr~1iw prov1dcd bv o concrete as well as a-

' ‘syn*bolxn learning mode allowed pcr*on° ‘with & variety of mathomailcv

~‘backgrounds to become competent in mdthemaflcs and to have positive

perceptions toward teuchlng and using mathematlcs.

L]

- In oy last report I'noted'thatothejdata in this otudy hed z11 been
collected and was ready for analysis, Since thet tine the committee

advising me on thig study haq recommcnded changes in the form of the -

,_anaJyQi of the data anu Jn the devlon of the hrlteup. These changes
_have neceqsxtaun\ postponement of the complotlon of thls pr039ct.,o.

‘Consequeutly the discussion which. follows are coucluulonq whlch wareTTTTT

.- indicated by the qtud; rathcx thnn Vurlfled conclu51xc]y by the analySJg;o'




*

The 1ssue of what effect schoollng has, on learners has been explored .
. from many v1ewpolnts. I'ocusmg on ‘the’ value of 1nstructlon Bloom (1971b)
12) after a synthesis of a number of studles reports that 1nstructlon U
»mappears to account for about 20 to 25p of the variation in achlevement .
?Scores.. Such a result mey be expected for several reasons. (a) Vhat
:1;15 measured by achxevement Scores is largely s1mple recall or memorlzatlon‘
.. skills, (b) These recall behaviors are measured using symbollc ‘test - |
;(‘1n°terents; end " (c) Instructlon is viewed in general as a symbollc

act1v1ty carried on in verbal and wrltten modes.

‘ These reasons gulded Ry plannlng of the study It seemed loglcal ’
| .that if the 1nstructlonal method could be d1vers1f1ed to 1nclude concrete“
t}learnlng zodes as well as_the s)nbollc/more students would have access
'to the 1nfornatlon belnr communlcated in the learnlng settlng. It also
‘seemed that 1ncreased achievement due to the diversified learning modes
would be augmented still morg for 1nner c1ty learners. .The reasonlng
‘here follows ‘from the fact that present symbolic educatlon
seems most eas1ly grasped by suburban leerners and least successfully
grasped by persons living in central c1ty areas. Hence it would seem
that more diversified instructional methods ‘may induce greater gaxns

' for Lrban learners than for thelr suburban colleapues.

A structure us;d for 1nvest1gat1ng the effects of 1nstructlon on -
learnlno was fnat of Carroll’s Model of School Learnlng (1963) and 1ts
?fsubsequent dcvelopment by Bloom (1971a) 1nto a theory of mastery learnlng.
‘d The results now a\allable in th1s study wlll be dlscussed in thls L
‘bﬂiramevork. It must be noted that all the data collected 1n thls study
ffdhas not been analyred. Only test data on achlevement outcomes \111 be

:‘freported on here.

C The results of thls study 1nd1cate that the 1nstruc.1onal method
used was succes slul. N 111e many of . the studcnts entered the course ‘

wlth maJor ploblems in the learnlng of mathematlcs, approxlmately 65%




‘completed the cr1tc110n test at a mastery leve]0 It was mentioned

‘above that in. gencrcl testlnn as well as 1nstructlon has been llm:tnd

to symbollc modes."ﬁ~sxdes the written criterion test a concrete test‘e
u51ng Cu1sena1re 1od< was ﬂom1nlstered. On the average lonlners hcre‘

able to solve pxoblemc 1n ‘this concrete mode et least ‘as well as’ on

“the written test. Anecdotal exldence,gleaned malnly from talklno v*th

‘ithc 1ea1ne1% in: this study, 1nd1cates that a parallel 1mprovement toon

place in the ‘students' dlSPOJItlon towvard mathematlcs and toward the

teachlnngf mathematlcu. However th]a 1ema1ns te be corxoboxated bv-

" gnelysis of the attitudinal self concept and anxiety measures glven..

The instructionel method used in thisiiearning Seouence Qas based
on two groups of" factors whlch are termed'curricuinr factors'and‘humgn
f&ctors. Under - currlcu’nr factors‘are incluoed:’

- &) The experlence of learnlng mnthcnatics-in an environment that
closely patterns the real world of‘classrooms-in whiCh'the
partlclpantb 'will soon be workan. | o

'b) The presence of’ apparatus ‘which ellows a multimodal end a

mcltlseneual experience with the content belng lecarneds

c) The avallablllty of dlverse neterials hhlch allow for mult:ple;o'

embodiments of ‘each concept being learned. - o |
d)_A~currlcula* organlzatlon bu1lt around the strLcture of the
‘mpthematlcal content being learned. | '

Under the human factors are 1ncluded.‘

e) The 1mportance of a conqclousness by the learner of hls 3
'potentlal for growth and of e self concept whlch ant1c1pates

the fulfllmont of this potentlar.

.‘_f)‘ﬁjreallzatlon of the value of the SOCl&l group as an ald 1o i
© lesreing.. g 4 '
g) An: ettempt to prov1de the opportunlty for enounh d:xer51ty
) in: the env1ronment ‘to allow each learner to follov his.
fﬂlnterests and ap*ltudcs in learnlng.“- _ ‘
. h)iA teachor VlLb 51nccre expectatlons that earh student has
| ‘tthe potentlal for master} ‘and - 5ome sen51 1v1tyvto thn |

‘ dlvexse lenxnlng needa of 1ndlv1duuls 1n the classroom. ;




g uously dlrected to the’ obJoctlves of the 1nst1uctlon, 1f he is given

The 1nsfructxonu1 factors whlch Bloom (1971b 11) indioates‘nré

,1mportunt to studunts in maqterlng a subJect are cu1nb, pzactice‘and

relnforcement. Thla means that it the studenu'ls clearly and contln-‘

0!

o ample opportunlt) to repeat - the skills ‘involved and if he is rc1nforced

.\)

both p031t1vely and negatlxely during his learnlng expexlence,then the Qo

pOSﬁlblllty of master) bv the partlclpants 1% hlph. While. these whree

‘stratenles were 1n\olved in the 1n¢tructlona1 nethod used in this sfuay“

‘they vere subordinate to the curriculer and huran factor% mentlonco

}urther studies will be needed to confirm whethez the epparent dis Lrep-

‘ency between the mastery lealnlng studle% and {ihis study are real, end
if so to explaln the .achievement gdlns,shown here. Two po§51ble anses’
‘.whiCh‘account'for‘the success shown by the students in this program

':are suggested atl this time. The flrbt explanqtlon is thnt the obgcctlves

of instruction differed 1n this study f*o“ those of the mabtery leuxnlng

:studles.. This udyrhad as its goab that of preparing studonts to

:analyZe and to synthésize‘algebra in e holistic way, and‘that‘of“prepafing

students to compute u51ng algorlthms. As well 1t had the suppllmcntary

~though interrelated goals of preparlng the partxc:pan s to teach math-

ematics end to be p051t1ve1y dlsposed toward ‘using. and tcach'ng nwfhema—

“tics. Cuilng, practice and’ relnforcement may be orlentod nore tovurd

“such goals as memorizing fecis for 1&te;_necall.

 £ oecond explanatlon for the dlscrepency between the 1hstruct:onal

'.method uqed in thls stud) and the strategles used 1n maqtery learnlna
_may xest Vlth the lealners. The learncrs in thls stud) vere blllnnual
gand \exo repres°ntat1ve of groups frow low to medlan 1ncone levelb fbl

the c1ty. The 51nn1f1cant achlevement gplns experlen(ed by such a

plurallsflc group kould seem. to be related ta'tne correapondlng dl\ezslty

in the learnlng env1ronment prov1dpd by the curxlcular and the human

'factors llsted.

! My conc1u51ons flom thls uuudy embody both of these explanat:ona. -
1. P0531ble poals for 1nstructlon ore wanv Thev muy vary in: the

cognltlve dom~1n (Bloom 1936) from 51mp1e recall of f&Ctu to the :
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creatlvo)and dlvergent goals of analysis, synthesis ndfevaluatlon.

.And in the: afiectlve domein (Krathnohl 1964) obJectlvos may rvnge

from simply 1ntercst1ng & person in. a lopic to that of developlnn a

.phllosopuy of life. My obscrvatlono are that 1ns»ructlona1 gopls tend

to center on the low level obJectJve'~ of simple recall of fec Lcyln the

‘cognltlwe domqln with lattle or no attention pa’d to the affcctlv

‘domeain goals. Vhen uttentlon 1s given: to the affectlv.-domaln the

-~ focus iston dévnlopinofinterestsand‘not on holpihg~u student to vequire

E

& dispos 1tlon or. a commltment to Jnvolve hlmself in the d1sc1u13ne. I

gbelleve that inner city learners are seeking broader outcomes from

their educational expechnce that the memorlzutlon of facts. Hencé,‘

o

1t seems their success rate in lecarning 1nsu1butlons vould be 1mproved

1f thOJC goals were dlverslfled.

2. Possible modes of instruction are manv. One can teach using the
lecturc method which utlllzes a hlghly symbolic verbal mode of commun—

1catlon, or textbooks,‘v;sual eids and concérete materlals:may‘be used .

to suppliment the verbai mode;< This use of~concfete end ikonic es well

as the s)mbollc mode provides for & plura]xstlc educational env1ronment'

.I belleve such a, dlver51ty of learnlnr modes better meets the needs of

] 1nner c1ty lealners for two. reasons. First, this: grovn embodles

knowled"e, skllls and dlsp0°lt10ns oi great varlety due to a plurallty
of backgxound ‘/1 Jauages and exlnrlences m:thln Lhe group.‘ Secoud,

thls gxoup deviates greatly from the norm of mlddle American va]ues*and7

'background ,lhus; if the udique eptitvdes ’end motlvatlons broUﬂht by

1nner 01ty learners are to be opulmallv utlllzed a divex slty‘of learningt

.modes and JnsuruCulonnl env1ronments must be prov1ded.

v\)
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\
", Durpose of Research
Urhan educational nends are vlacing an ever increasing strain on
the resources available to. cope with the problems of a child in the inner

city, Comssguently, it is inoreasingly jmportant that t%e noney that

is availabla is used in the moct effective way possivle, This emphasis

“onicost efficiehcy has resulted in experimental examinations of proposed

[t

‘educativral programse Urforiunately, thraﬂ research projascts have

luded consideration of a crucial variable-m;namwly the

effents that nnnlowantauion have on the qtfnctur» and res ults of tho'
prosram,  To be z success, a program wust not only be effective in the
experimental situation, but it mist also be ef€ectivé.after“it has zone
tErough the imple eriantation process in.a real inncr city comﬁunity.

2

The purpose of this research is to examine the variables in the

‘implomentation process which alter tho eventual efféctiveness of the

prog r‘m -‘Thegsuéﬂific'vériable wnlch'cle:rly'hasitne gre atest ef feqt'

-

to s~stematic5investigatiow is the educatis al-n‘l £3 :al milPu in the

.Jicant piece.of‘researcn in. this area is
: 4 N
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3
o
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Robert Crain 's The Politigs ol School DeSQEréqatinn'wbich‘identifies'
acguicscence of the board of education. as the dom vinant’ variable in the

1oesz) community’s policy toward "integration. Hdscver; tﬁls»valuablejf

b

“work only deals with the integration issue and:ignores'leSs controversial. - .

-

. Hasd Start, day care, pn“”wwmxnoo cmnfracting‘and the

el
1
2
=
53
SFE L
(5]
o)
=
X
[o]

political responses to these projects, »Craih's tec\*iuune 4nd dnrvoach,‘
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need to be replicztad on these issues., A more naturslistic approach is
called for to reveal the structural dynamics of the political process and

their elfects on an educational program,

Fethodologies

)
In order to reveal the significan® pnlitical varizbles of program

implementation, two matched case studies of a recent educationsl in-
novation have been prepared and analyzed, The relevant and researchable

case study chosen was performance contruzcting which is perhaps the fastost

growing educational innov: ation in the cduntry. Frcm ore perfornance

contracting project three years ago th;re are now over tWO‘hundred in
. [> 2 (%] . o ?

cities, Gary

&

operatinsn, The politics of psarformance contracting in two

.and Yammond, Indiana,has- been examined, 'In each case it was shown that

3

there is a strong reln 1tionsh ip bntwpen the communlty s politicaleeducational

rdutura aud the 5pqpe and educatlonal n;lectiveness‘of‘it s p=rformance

contra,fin; nroﬁ ot ‘The two communities were then conmpared, R

.»;;’I“nree‘+ mes of datz were utilized to conduct'thi researchs

‘Qele"9n+‘=cnolariw mutcri ls were concuWTGd to prov*do "backgraund bf tha

'1iterature‘oh pnlitiC” -@duuatlonal intrrapt ons. Otv—r wrlttrn n;terlaWS

‘were also consulted and proved to be invalhablé in.the research. These

materi&ls'included revspapers, marasines, corresponience, boaad mir ite ES,

@ K

newsletters, aiSC““bations, gO’BT“ﬂ“nt rapsrtu, and unicn minutes. Tinally

s

interviews with approximataly 5ft°en ecuca*loxal“nolluwcal acto"n were

qc%oﬂh]nﬁ an cqﬁ(hhtnd dUr’Y" t'”\GOUPSG or tbe D»Oﬁngt, A mQTe‘COmpleﬁe

ed for the proww :t aprears .

“in the appendix of this report., DR ‘ .



The writer has arpivad at two conclusions concerning the re !atlox ship

catwean the co nmvh\t" political-aedy ::t.oﬂﬂl milen and peﬂxo“mJﬁoa CO“hl“ﬁtinn

&

effeotiveness, First, tho scope end odvcational stccess of a performance

cortrasting projants de directly relzled to the type of deuision-makive

strabozy which in utilissd. tAnd secowld, the decisione-makiyg strategy
vhitized contimirés tha edinational palifleald wmilev of the cpmaurity. In

educational svaten will Yo Addentified ond those of a more traditional ﬁm~"v\tv.

Tt is heoed 4wt sdudziers will be able to use this typelopy of an "inrsvativa"

““school on. 2 monoy

O

e
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svabem to identify the coamurdties whces their cducational doilm o Ada Lhae
moet qood.
o Oontrsecting Results in Cary and Hammor:d
\ ) 3 s ~ R L AR N 3 T . = tada .
Cary's perflormance contracting program, inttiated in September, (1670, .

vaolvca the roau.ucfhl, an'enti?n gxisti : tehavioral,i¢snarch‘;

Lavnratories, ﬂhisﬂucﬁtisﬁal cnrﬂor:u;u‘ in Pale A Lﬂ Caﬁifdrniaj'signwd a:

four year 2,500,000 dollar cont ract +o {each studénts at pha‘Bann} or. exenewharj

or te-“s nf thﬁ confxact tbn Ca,"(orna

firm would be' pa

studants in thc school. - Tet t%e mo Jt urnique feasture of ithe

was the scope‘of Zshaviosl’ ”v"e »ch‘L&boratories'(BﬁL's) vowers. Gary is ths

fi >t big c‘t" school systen in Ehe country to turn over the operatiersz of an

entiré"school SY¥ Lom to. & orivate firm, BRL was to staff and organize the

school, orovide‘all materials; noannw unn—;rado* in'1V16UdllnLh 1 arning

"

S prozy: n%, tr 2in hrﬂ deVélopvteachers and administrators. and\implement a




parent-comnunity participation program,
. - The posers of the business corpnr ation  in Hammond’s performance
contracting wroject Ware far less comprehensive., The business

corporation's povers (14 1“r:r~ Fourrlations, inn. of ithans Georsmia)

ware confined Lo only tw0 hours of in ruct:on da 1] , ane heur for

reading and one hour for math, %tuﬂeﬂfv were plucked out of their

14}

classes for.-these few hours of instruction and then returned to them
for the rewainder of the schdol day. ln other Uordk, vhile BRLYs

control over fanneker was nearly absolute, Learring Fouvndation's ine

9]

tructional opvortunities were severly limiteé“'j 4
These two typés of perfbrmance contra ctmrg pfoqr ms~wcomprehansive
and Uarti 1--1 “ to exiromelv 61--Fra nt educa icnal results.‘ Gary's
'. . berf‘omanéé contraéting progran, which was the nat;iohcs,.mqst c_bmprehe—mshxé.
was a’so the natlon s mOJu suceessul. Priof to'the‘begiﬁﬁiwz of tre
Barneker experiment, ssvent f-fivc per cent of urnreker’, gradua tﬂ’.
_wgfe béld% grédé Jevéls in‘the‘fundamﬁﬁtal skil ]s. héwgver; after Ban~
ne%ér?s firstYYé%r of oﬁeratibn unde,.ﬂxL th’b rate éf‘ﬂrn ré~< qenmodkfo‘
 be étatist59allyjreverséd; 'Af the cnd of QTL's ?;r t Eaér fhéi%ﬁhioveﬁehﬁ
.predicfiohs‘?of Eab)ovﬁ“’s stndanta* . ‘th ﬂsevent;-fiye péf cent Ef? |
tﬁé;stude“té in th,,primaryﬂgrad;s,wbﬁldjgradugta frbﬁbthe scﬁool.
pé‘ ﬁrmlnv at or ;Luvﬂ :rade levals in readi g‘ : atﬁ cr. hﬁ»u.
- In- cow*xuét to t"ﬂ o"rrahe]rlvv °ucce°s of tbo Gar" Drowe t,’ the

result .s of Hammond's pcr*ow«ah e;cnntractitg project were quit dis..

.

T
4

appocinting,  The Ofﬂzop or Economic Opportunity, who ran the project,

Y

te wa t“e “Pculfs of f)p DPO;PCt Mata :tis icallyiihsi?nificant?

A comparison of t 688 two par f rmance contracting presrams indicates

: u
Aruitea Provded by ERIC
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involves only a few ectors in ' & non=tarzairdng siratery whevs rolicy

s

¥ o2

making powers are rot delegated and remain the exclusive domain of the

T 3 2 B " ’ o ? vwal e
“board of education and superintenigrt. On the o**f h«nd. the decentraliner

nlanﬁin: ctratezy has a broad scape of docision-~naking and invelves all
- X . R 5] . Yed v
th@ 'rn '\r\yi ynLl -}p-t'].r_,\lf_, ioval antors in th pollay maslng .

The powers of the board and supsrintendent are weal and dilluied,

‘ N o
1 serve as bvce1jﬁ** eramples of these two

implementatinn stratﬁgias;:'shry's implemnntation strategy confizures &
ééntraiiiad Stratefy while Hamsond's resestles 2 decﬁntfal*"ei INGE
Tvidance Irom eacF czse study is aquite cimar: A centralized imﬁlomentatiﬂn
trategy(ﬁary) resulis in a more comprehensive and educationally pfiantive

pnr formance raﬂtr. ot ing

[
4
[ ) 'U

agram, wnile a decentralized stvateqy(ﬁammond)

y
|_J

ts jn an ireremantal and educ :tionally disasterous performance

Garve-the Strategy of Ce nfrallvc Implemcntatinn
: 3 A oust
Gary's performsros comira t:ns‘brognut was meﬂbmv*t“d throuzh a

i;q .

hishly eertralicad 6PC7‘10“-W JWiinr process.. No comp?ehﬁnsive wianning
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objbr‘eélary‘SGCUrity. h ;reaommendétions of the \fﬂte[

&

" Depariment of Tducziion were ignnrad and since no’ federa 1 mOﬁey was

réouéstqd, ro zuidelines had to be mets Ow’ tqe school °une”1vtpwﬁpnt,

ard president, and the business firm preosident know about tha o jeot
- ‘ ‘ o - IV S A S
AR L " This centralizedi plemrn ation stratesy led te a szries nf biover
cenflicts =atween.school clty and other edunational interests over the

S final werformance contracting rrogram, Teachers. threatened strikss,
ll._ o Tinal perlor , Ang prg @ach 3

" ® . the state revoked sccradit Ltlon. and some anrl*lstr(tors were rﬁ,lstant.
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twvertheless, in the end ths uary progran was adopted, and it was a strong

one. Tt became the only parformance contracting project in the nation to
tranzfer the overations of an entire sohool to a private corporaiion .
£

And, ns discussed earller, booau.e of ite redical noture, the Gary progran

stimuiated Javre zains in Jnu educational achicevormont levels ¢f its studoeris,

Thus A tanbieplanning ez largely
puspansible for Jannoker’s sire nrth vnl educational suceess.

doathe Stratezy of taantralized Implementation
Tn' Yamrcnd eomprehensive planning with all educabion aztors did

occur, Teachars were consulted and the State Department of Fducation

N-
@
"
o
re

ne

was infarmed of ro:ram developments, Stringent fedoral gu idel

.

Of?ica of chnemic Opporiuni tv performance céntracﬁing funding were me
Schéol-city‘took steps to adjust its pérformancé cbntracting progrém ﬁo'
avoid- nkfrngln; jmportant educational aclors, ?ét the resu ltxnv progrim
was a weakkonc. After &1} the education actors Fad t“elr say Hammnn”'b“

uc*-ﬂr"avce CoﬁtractirQ<o ~oient was a small 0013"" chanze. Pon*rar*e* 0125503

“met only two honrs a day and the schtool zdministration rather than the

contracting fira was in control of policy decisicns.  Beczusaof its dae

stead of funding | cities 13} kely to aﬂnut a dncm*mhu d'plahning

ceﬁtra“izéd stratezy of implemertation, Han ﬁ"“a" p“onr~t an 1Acrﬁmnﬂfa1

rau ey than = radical educational charg#,
! o .
t

1oy

The d:;-cr stratoezies of iimplementation ard their varied sducaticnal

results has some importani i=plic atlo:: for nduua o“al pnli cy makar

Jxely
1ike Hammond, monries should gd te coxmunitiés 1ike Garv which are willlnq

o

to adoot a centralized and educatiﬂnd]W y ef fective processof‘in:plé:wni‘,--‘,_’'i
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Gary-~the Innovntive Mileu
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dirvevativa, reorderivg osne.  The amd result of this pollhmcalnemunatan”g1
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ot o bl . . . ) ;
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ida

is only in comaun itibshlike>ﬁary‘witn‘

“for success,.

1v~n"qu of parforucnce contracting prograns.

) . A A . ' '
seeond,  bafore funds are arnatsd from: fﬁdﬂza) foun~4t:<.,‘or business
< WNEV © o TN R alel a ~ 3 ‘ 0
Sourzes for per formance cont; ct1n~ prajects cxtrlwﬂ] comprehansive studies .

1 -} . . ‘ o
must he ‘undertalcn of the cc VXWWliW'u veliticaleeduoation structurns and

POV mmd a4 11 b o e et : ' 5 o
pgl¢cy prioritics, .All the commurity's ¢ivil and schiosl acﬁ'-F*~F“um ity

ARV ]
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Urban Ro qrch rollow;hip Committee‘ - )
Donald F. Holtz

The Primary Teacher at Jork: A Comparison of.

Technologles Used in Reading and Arithemetic

Ahatract: The primary level, classroom teacher -is called upon to.

perforia myriad tasks, two . of the most important being reading and

arithmetic instruction. Difxerences in the way these two subjects

“are tJU ht by the same teacher not Ouiy reilcof how she attelp s to

influsnce a class but, ‘perhaps equdlls important, how the ‘class
and the curricula seem to inlfuence her. This study compared how

reading and arithhetic‘were‘tauzht'by six, third-gradé inner-city

‘teachers to thrcr sglf-contained classes under normal conditions.,

The reithod involved both maoroscopic. nbﬁparticipant obﬁgrvations
and microscopic récordin zS of teacner- tﬁdent‘intéraction.: Each;
cléSsiz 8, viuited for at 1ocst five aays. The naradiﬁmafic unSQ
#ibn askei was thls: How do - curricula and pup11 inf]nence te“ch-
iﬁg‘teéhnold?ieS? ‘“oicrete‘yg what are the diffﬁrcnooﬁ,and qimilar-
ities- .0 the way a thi rd-zra ade’ teacher inst u”ts eddirr Onﬁ arith-fﬁ
metic? Doe sne look more Jike Ouh°? tﬁachor‘ teaohlnr the qqmoﬁ
subje ct than she 1oo<s llke herbﬁlf teqching ﬂifferent qubjpc
ihe answersy. ut.iorth~are tentative, SiPC° thev are oaﬂcd on inn

complete data.v put 1t dOeﬂi eem certa 4 tnﬂt Lhe vaziabionq Wi

-in teEChel COTT““pODdinr to different curlicu] segi nts are re-iifi
’flected ln a number. of PTCdictable ways in the obqervatlonal data.

‘;ror eiaﬂple, th° reading teacher js mure neg ative. pa»sjve. 1ens

pooitiV€, and makes more 1rrelevant recponn ‘ than‘the‘arithme ic

teacher...Also.:it was found,that variationu_ih-the”time speht;on~



wila

L
" " diverse activitiecs within ‘the p(:‘ILS,.c>d observed .were great. In some”

classes, the .amount of tinme speﬁt by4the‘teadher in reading 1nstruéb
;tionywas three or four timés fhat‘of others. This was true at the

1eve1'of the iﬁdividual-stuﬂéht'as well, so that some students were

reading 1iterally hundreds of (teaoher;supefvised).ﬁords more than'

others. The lmplications of this finding'were touched upon(




The Primary Teacher at WOrk:‘ A Compariscn of Technologies
Used. in.Reading and Arithmetic Instruction

‘D, F. Soltz

" Introduction
Convent10na1 w1<dom concernlng teachlng, as wcll as a slzable body of
research, would strongly indicate that there ex1qts some pure form of "good"

' teaching as wcll.as "bad." Efforts to 1dent1fy the "good" and the "bad" have

="

1cd to obscrvatloual studiesof classxoom teachers 1n situ, followed by a
content analysis of their verbal interchanges with the class. None of the
research‘thus.far repcrtcd seems_to &ieid'a consistent picture-of what
"good' and ﬁbadﬁ consist of. But if most teachers are‘considered';competent”
'and judged‘so by their peers and principals, then there is some reason to be-
lieve that the search for good and'bad may'have been a falsely conceived one.
Thislstudy takes the view that the classroom--the elementary:classrcom
at least-- is alsystem that_allowshrelatively littlevroom for'manipnlation by
4;teachers.f The convcnt10na1 c1assroom, that is, is compr1sed of such commonplacesmb
’aq stndents w1th particular ablilty levels (determ1n1ng the level of curr1cu1ar
materials that are appiicable) an- agenda prescrlbed by the d1ctates of centra1
' off1ce pefsonnﬂl and custom, and a teacher w1t iimltérlcns on herhttme,and,
‘energy | Ginennthese commonplaces,'it seems c1ear'that the teacher:islleft‘with “\
;optlonc that deal w1th the mesh between the real- 11fe’students and the. curr1c-
:ular:expectations‘of the Iarger‘system; Her ‘task is one cf‘engineeringxthe
- ‘production'of correct responses of‘students to curricular~materia1s.v She may
i‘be more or 1ess~creat1ve in dorng th1s, but she is clearly rellant‘on the
‘studentS'1n,the3process;‘ The polnt is that most teachers:are adequatettq theﬁ
‘task,vand chseréations of their rdoms;reveais mcress%mirarities‘thantdifferences;_'
:.Bpt‘more'imbcrtant, mcst teachcrsiseem tc bel"lochedﬁ fnte;certa;n patternszofh“n‘

:jbehaVicr‘hy'the'nature‘OE the'classroom‘and curriculahitseif;‘sc that‘teachersm R
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(whether good, bad; or indifferent) do much the same kinds of things in the class. ..
Their behaviors reflect'far more the nature of ecological constraints within the
ciassroom than they do any qualitative differences rn thc teachers themselves.:
The uéight cf the contextual constraints;on the teacher‘is‘refiected in H
how subject=umatter differences affect teaching hehavior. In the selffcontained"
elemcntary classroom?‘the same’ teacher instructs the same children in differf
ent subjects. .If the'subject?matter.influences are‘as prepotent an influence

as the reasoning leads us to believe, then some differentiation of behavior

by the teacher secms very likely. 1t is to the behavioral differences in

the teacher'sytotal repertoire of actiwvities used in instruction that this
studyfturns. Does a given teacher look more like other teachers teaching the same

subject than she looks like®herself teaching different subjects? This is

‘the key question.. What is there that is congistent . acroes situations and what

. . . !

varies? And do the variations make sense within- the context of what curric-
ular differences might lead us to believe?

‘In order to test the bearing of sibject-matter on teacher.behavior, we.

v turned to a relativeiy narrow, albeit important comparlson.‘ reading»and arith;

‘metic instfuction in third-grade classrooms.‘ lee the conventlonal observatlonal

studles, this focuses on thc interactions betwecn tcacher and students that

are publlc, Verbal and recordable. Un]1ke most obqervatlona] stud1es\ thls one

Skecps track ‘of ‘the curr1cu1ar settlna that 1 ‘involved_as well as the‘indiVidr

ual student talklng Wlthln th1s obScrvatlonal framework, 'we are seeklng Lo .

"deflne and obqerve those bchav1ora1 1nd1cators thaL are" s1m1]ar across subJect-'
‘-matters as: well as those \hxch dlfferentlate bctwcen them We noLe 1n pasqlng
"that the 1ntexp1ay of SubJect~matter and teach1ng act1v1t1es has. becn re1at1ve1y

untouched by previous research. Thls seems true because=of Lhe reductloantlc

ERIC
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approach tahcn by other invcstigators. Curricular research has.largely failed
. to obtain classroom observational data, but obscrvationaliy‘oriented‘studies have.
‘rere]y concerncd themseives with‘curricular matter. As a.result we know next
:to nothing about what differences exist in the dlstrlbutlon of frequently ob-
Aserved teachlnb behaVJors such as teacher talk praise, expianatlon, and the
like. This study is descriptive so that some bascline data may be obtained
on.the interbléy of.teachinglactivities thought‘to be significant and the sub-
ject matter being taught. |
In additiqnito‘subject-matter considerations; are those of indiviaual
variations in the students themselves; While it is granted that vast differences
acrcss social séttings are correlated with differences in student ability, this H
. study concentrates on those ability d1fferent1a1< that occur w: th1n a g1ven |
inner-city classroom. Since the teacherss def1n1t10n of the students' abil-
ities and nct necessarily the standardized[measurement of them is crit-
:1ca1 to c1assroom functlonlng, no attempt was made to meazure these dlfierences.
‘ ‘systematically ‘ Rather thls study rellcd on the teacher' s deflnltlon of
studenL ab111ty by extractlng th1s from her d1y1s1on of the class 1nto ab111ty1‘
groups and the d1str1but10n of 1nd1v1dua1 help.to given students. She was al-
so asked to arL1cu1atevsome bases for her Judgements ofAdlfferent étudents 1n’
bher room. o | |
The?influence‘of curricular variations,on behavior hf%the teacher in
the classroom conte%t may be 111ustrated by an ewample; ‘Preiiminary data.in-
;d1cated that the teacher qua. readlng teacher was much more- ncgat:ve than the‘
' .Fsame teacher g__ ar]thmetlc tcache The reason apparently lylng beh:nd
“ ':b-thlq dlfference is thal.. the nature of the readlng procesc 1tsclf cauces teachers

o hto focus#on the students errorq rather than on thelr correcL oral readlngc




"Now this finding has rather broad implications (if it is supported by other

observations) since a major theoretical position in school learning dictates

\

~ that positive reinforcement of correct responses by the pupil leads to the

greatest increments in achievement. 1f reading is taught "aversively" (Staats

' & Staats, 1962), then it follows that learning may be more difficult than

say in arithmetic.
~ What seems to be required here is a quick oomparison of'the-subjeot-

matters of reading and arithmetic so that some bases can be 1dcated for dis-

cerning the particular behavior patterns that may best reflect the differ-

ences and similarities in the elassroom gonduct of. instguction. For this we.

turn briefly to a framework drawm from industrial sociology that may well be“

extremely appropriate. Perrow has characterized "technology" (1968) as
having tw8 aspects:. thgnumber of"exceptional cases" encountered in the'w0rk
process and the nature of the search‘process that is undertaken when exception_s ‘

occur. A "routine" technology is one typified by few exceptlonal cases and’

a rationalized, analyzable search procedure. ‘"Nonroutlne"-technologles ‘entail
a large‘number'of‘exceptions and ‘a search-that is-neither‘logical‘nor'analytic,fj
Turning tofthe subject-matter comparisonlthat'we‘are making,'itlapﬁears:that‘v*1

whole number ar1thmet1c operatlonc may well be clacqlfled as more "rout1ne

than readlng The "noise’ ,1nvolved in answerlng arlthmetic problems and the -
algorlthmlc manner 1n wh1ch tuc can be done are veen aq f1tt1ng Perrow

conceptlon of exceptlonallty and a. ratlonallzqd cearch Aq an examplev ar1th-l:

‘met1c is frequently taught to the whole class on: °eatwork baqls, as’ opposed
‘to the less ' rout1ne readlng structu1e of simall- gloup, oral presentatlons

'Dlagnosls of error in ar1thmet1c is -;more ratlonallzed and»narrow. lhc size

‘dfhthel"chunk" is also important:“arlthuotlc is c1rcumscr1bed s0 that a glvenz

problem' 1llustrates a 51ngle rule. Other dlffercnces mlght Jnclude the more‘



difficult problem ot "meaning" or comprehension in reading, the irreguiarities
of Engll,h orthography, the less than unlversal rules used to defrne the gram-
mar, and the like, Thd COWplelty es sentially leads to a deroutinization of
reading instruction. :Ihat.is,‘if there are several possible.reasons for an
error, vor several approaches‘to analyiing it; judgment is called upon and
fio clear routine can be;formalized, The‘mixture of methods found in'curric-
ular materialspused in the teaching of reading (eg.; look-say and phonics em-
phases are both currently used in many' series}"would also.tend'to have a
deroutiniaing effect~-for example, the‘child_may nothknow which of severaI
approaches to reading a given word is the correct one. And the teacher
may not know which method the ch11d used, hence cannot: respond w1th certa1nty
to the chlld's answer.
Routineness may be noted‘too ias:varying with the ability ievels‘of

the students. Simply speakdng;‘a high ability student, by;definition pro-

“duces more;routine response--that is, more,correct‘ones. Slmllarly,_‘he |
h:ipoorer‘student is the more non-routlne; he produces errors and errors must
':,be dealt w1th by the teacher, feedback correctlng them glven, and thereby

‘attentlon paid- to h1m.‘ The nature of the feedback may vary, we have noted
‘bétween the subJect—matters‘of 1ead1ng and‘ar1thmet1c.: It may for Lnstance‘
’be postponed to a degree 1n‘ar1thmet1c owing to that sublect muttersv more

concrete response end p01nt--often a wrlttcn product Readlng ora11y 1s

‘ fleetlng,‘evanescent so that errors must be resolved as they occur. 3

°
P



Methods anlerocedures
‘The scope ofhthis study is as broad as the funtioningjprimary-leveifclass
room itself, so that a'method responsive to that larée an euvironment*seemed
nccessary} But at the samc‘time; a way of analyzing the communicationaltpat-'
terns themselves atla microscopic level of the‘teacher with each individnal
vstudent in the class: was required_to allow judgment‘of the more detailcdjways
curricular differences werc responded to..‘The method‘finally used was a;combi-
' nation of the more élobal; rnformal.tield-work approach that is typically that
ojoﬁ the nonparticipant observer together with the nse of‘tape recordings to
analyze in detail the batterns of commnnication>occuring between the class-
room'occupants; Thie latter material--tape recordings of workingvsesSions‘inb
reading and arithmetic instruction--are thereby ~brenerved for analysis at
.. ' a later time when a detailed comparisonvcan be made. At that .time too the
-field notes taken by the observer, and‘keyed to the tape recordings, can be
combined with them.

‘The major comparisons of teaching "style" across subject areas are mad ,

' usinUvdata‘collccted from six, third—grade inner#city clasbrooms. To simplify
1nterpretat10* of the results,‘all classes observed were within the normal range°’

" of ab111ty, are rac1a11y homogeneous (]argely black 1nner—city students), use.
a basal read1ng approacn of a major nat1ona1 publ 1sher, have female teachers

c ‘with at 1east four years of teach1ng eVper1ence Judgcd competeut" by the
br1ncrpa1 All. schools were part of the Chicago Pub11c School system. Contact

v W1th each teacher took the ro11:w1ng form The pr1nc1pa1 was 1n1t1a11y asked
1f he would allow an observer to enter the school to observe and record the

Py

. work“of one of his thj.rd-grade- rooms. Fol&)wmg, approval hc was asked toj

suggest the namc of teachnrs he thought mrght be opcn to hav&ng an. observer




in their classroom for a week's time at least. These teachers were then con-
tected personally.by the experimenter, told that he was interested‘in finding
‘out more about how classrooms worked, ‘ahd In appeal mnde to the teacher's foo1~t

ings regardlng hav:ng.moxe pertlnent daLa der1v1ng mote dlrectly from real-life.
teachlng s1tuat10ns. Vlelts werevarranged always on a tentatité hasis,upend_

ing the tecacher's approval and regpecting the eeheduling of the‘cleésroom itgelf.
. Come time, often about four hours, westspent in simply adjasting;‘as.a‘nonperu
‘ticipant ,to the situétien (and‘allbwihg the classroom situation to:restore it~
self to normality, given the presenceiof‘anfobserVer). Names 6frstudents.were‘t,
memerized at this tihe. |

- Only about half of the teachers‘origihallyieontacted were‘subsequehtly

used in the study. The reasons for exclusion of the others variéd: some simply

rerused; others, it turned out, did not use.stahdard publiShers',meterieiS to
anly egteut that was usahle in the cdnte#tvof this study;‘still others had
problems controlllng thc classroom to - the extent‘that Lhey were adiudged to
be ‘dtyplcal Tbo, some had arrangements of exchangc w1th other classrooms‘
so that puplls were moved to‘dlfferent groupg in dlffelent room destroy;hg
the self contalned nature of the room."“ i | ‘

In atl, six cla"sroems wcre%observed ane tape recordlngs(of the1r
h worklng seesions’in readlng‘and arithmetlc accompllshed ‘ Each was‘;n e»dlf;
' ferent_school;*bet;all were in;lowéinceme,~1arge1yjblatk‘arees of thereity.

, -



"Results
' The rosults reported here must be oonsidered interim ones; since'the“
- bulk of thc:recorded\dnta are not yet»codedfand in the form where even'summary
‘dresuits can-be reproduced.: Hence, theffindings{reported below stem fromvthe
b'field notes of the‘observer‘takén during classroom observations; As suoh.they
are subject to revision orpexpansion when the,finaildatalare analyzed.
| The dcgree:to which readiné'is a 1ess‘Vroutine"’subjectématter‘than.ardth-

metic'should be reflectedhinda nuumer of indioators;r‘we shall note several‘v.
7_herc.._The amount‘ofttime,spent in seif-correcting feedbaok is far greater d"

in arithmetic. Indeed 1t appears that at the pr1mary level the;teacherf

",;'acts as 1f the ch11d can correct little readlng behav1or For while they

"assign -silent3reading'exercises, they,nonetheless_ask questions following

" the readlnp to ver1fy JLs adequacy And of course, the entire point of an

oral read1ng croup is to mon1tor the ch11drcn s readlng ability and comﬁrehensron.“~

i . [
e Therlmpllcatlons‘of th1s are‘w1despread.: The teacher 1s extremelyrllm-

_1ted in the amount of t1me she can spend W1Lh.any glven pule Put otherw1se
'.‘the 1nd1vtdual student muy recelve the opportunrty to read 1ess than a‘sentence
,or two inv gluen day even in a well run c1assroom.. in others, or at those
timesﬁwhen sv duling dlsalloWS readlng groups to be completed ‘a‘éiven Chiidx
bmay‘receive no:instructlon ét a11. If then: one‘argues that‘timebis an‘im¥,‘
‘portant elementvrn the 1earn1no proCLss, the“de£1c1t in readlng abliltles
‘of inner- c1ty ch11dren mlght stem from thelr s1mp1y rece1v1ngvon1y a few. :;ﬁ‘
minutes ‘per week of superv1sed‘read1ng lnstructlon._ And note that reading‘

‘ muut be superv:sed closcly as we remarked above ‘It cannot "be carried on

by a‘slmply‘well-lntentloned student, as arlthmetlc can,

) g -
o RE]




‘Atkey observational result was then‘the clear imoortance of time. As
_;to the teachers themselves, there was wide inter-class variation rn‘time spent
e‘fon:yarying taéks such that it‘must he condidered a major differentiating var-
a,iabie in the sixiclasses observed. At the onehextremeéﬁnéeacher aésiduouéiy
*jcondocted‘three reading groups on each of the days that I was present, while
,:another.waarnueh‘more haphazard about their scheduling; dn.the‘other hand
‘thé latter teacher vas most:rigoroUS in deman*ﬁing that spelling be given her
students each day. Over;a ?earé? time; the differences in time devoted to‘
‘ja‘given euhject areaJ-regard1§SS of what the scheduie book rn the'teaeher'e
tdenkbindicateo to the contraryé-might vary enormously. | |
The stereotypleal pattern followed by all of the s1x teachcrs nas‘

:predomlnantly the rec1tatJona1 one descrlbed by Heotker and Ahlbrand (1 969) the .
id1fferenccs lay 1n the 1ength of L1me for the 1nteract10n (readrug is obv;ously
more protracted a rec1tat10n than ar1thmetlc but aleo in the degree of 1nter-:‘
vention by the teacher) In readlng 1nstructlontthe teacher 1ntervened.1n

the proeesq only when the student erred ‘The teachcr.then operaLee as a
negatlve_monrtor  1n readlng,ilutezuptlng‘to polnt ouL or. deal w1th errors, 
‘ekeepingFSilent‘dorlng correctfreadlngs;‘_Essentrally;_rtnls teachlng"by f‘ h
,;fQé;of?owér. ‘ PRRTN A

Indeed, theﬁteach&ng‘of‘reading‘mayjbe‘primarii§ a~§ég5£i§é1y.ofiéﬁted'”

.,process.thattcannotmbejdeaitfwrthidrreotiQQl fhiaﬁis becanse.nuchlof;the in;hiht
.ternaliproceesing'required.nnst‘oceur‘in the etndent,‘not iﬁ‘thé,coéchet;lsé;{:
’",efore'a‘responae or a set of‘regponsee‘to the.printed.naterral‘ean'be nade;]
| "The resPonse that‘teaehera did mahe‘to_errore:invreading"by‘the ch£idren
‘k(asaopposed to these same;studente;verrorétin arithnetic)‘ean’betronghly‘eiae;‘

‘sified and the result is interesting. Reading errors are often met with some
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sort of non-'"technlcal," non-"routinc" response., Among these was the

‘~vpry comunon romonstlance to the child to "100& st. the word aqaln"’or
some other ratner hovtatory TGS ponse to him aftcr the cnild had clearTv

7 uLo1pa3 res iin_ orally 1in midusenfenge and was looking at the word a@ain.‘
In zeneral, I haveichosen to call tnose teacher Tenponnes that'dotnot K

directly citce some rationale, or dttumpt to - unﬂextake a "search" pro=-

cess that has a rationale underlylng it, as "irrelevant." By far the
greatest number of teacher rGSponSGS'to”scudents in reading instruction

. ' . B .- , . . . ‘- l Ty
(and in. fact all of thne "language arts” 1nstruotxon).¢-q ‘of this type.
. . ME Al
ey o\ el

-_Thisvflndlng seems to indicate that thlrd-@rédg&teachers see themsclves
largely as motivators of the chiidrén and not, as the popular terns
I' has 1t, "instructional resburcés}" |
: ﬁot so0 in afifhmetic‘inmtrﬁﬁtion. ‘Hefe the téacheré obs prved-séemédf‘
rfar mofe.éble to f011ow student'respov"os with nﬁﬁntantive responses. |
‘partlcularly diarno tic ones in the‘case of errors. The te rher qua

t

'ﬂavjtnretlc toacner provideo hintq ( % ,-“look at tho tpn ] column.

o

”Ann!"); clt ‘ules;(.;g;{ fov"carryin );: as Wnll as nr:ioin.‘coyrtct
“‘.work morn ofuen than LH reani 5“5 he nature of tna ubjoct 1t elf. as,

"Vnoted al]ow -cnildren to spOnd tine a tood dea] more profitably at
‘work oh pzoo]em tnﬂn oral 1cau1ng QTOUDQ db.’
In te rms of the cowmonly U“Dd obuervational 1eaquzsn. %Lch a8
landera._finalzand complete ﬂatq ar needpd to d“velop tﬂc differ—
: cnceq four5 withln_lndivldual toachelu.  But 1t does seem_clear‘fromVN

-~ tae. infO“”’i analyses \5ad¢ thus rar that these w1thin txqcher difrers

. enc:,q arc‘ 1a ,r nouun to bo conqiderm 9151‘111'1(,&7113 I"n ot.nnr vrorﬂ
'quch meaqureo of teacher boh vior tndt 1n the Dant havv bﬁnr Aas od to

-Q[}{Uzaﬁfenti ate bctwoen toachor°‘ can.'bdﬂed on thv ultv'of thlﬁ‘ffu Y-
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be used to differentjare behaviorv within a viven teacher, The impli CcAa~
tons of this seem rather large, since variables 11ke “teaonor-tal
‘gcriticism. Qraise. silence ‘and confusion. accepts 1deas. uses ldeas, and
so ffortn can bu shown to be clearly dependent on the curricu1ar‘contcyt 1n
~‘whicn the abservations are beinr made., This, of course 15 true for the
e e1e sentary. toacnors within this sample ob]&:‘ But destbury has snown ‘1m111
odiiferencev exlst 1f one 1ook° at teachers of diﬁfefent subjects at the eaa—@
ondalv level (L9o?) | H
~ Conclusitons |
It may be tontativeiy conoluded. oh the basiseof the finld notos and
impressions by the investigator of the taoo recorded data, that ra ther pro-
‘found dif ferences in teaching mefhod01001e » Or more oroadly,‘teohnoloqiesfe
"e ‘evid.ent if ubjec i-matter difference are aLte*aded to. Tge degree‘ of
’ neéativiuv and. p0°1tivity of tnc teacher v»ry with tho qubjeot matten;'so‘
dov tne p cular'mannnx in which the tea cher responds to the students
.ae well;ae when,in fact;sne doeﬂ“so.- Tne ourricu]qr matcria[e beinv t3u~ht
:seeme éiso,to ieadYto ob ervable and codqble differences 1n a- viven to ch-;‘ 
 er’sobeheVior; Indeed those 1n trumentﬂ'of obeervation~—the ‘landore"ﬁ
lnteraction qnalysis measure. for example-nuhat th been wldcly w sed to .
differentiate between t&acherq nd to prcscribe what ”good" or‘"bad” teaoh-]?
1nv conslqts of can bc ;nown to djiferentlatc the activiti.s wiuhin a
*1ven elemcntary teaone ,‘thue apparently vitiatinc the Lormor bolief
Jthat quality of teach1n~ could be defined bv "teache talk” or otner‘suco‘
1ndeve k . e | - w | ' o

A seoond Ijn¢‘ng of note is thrt tim“‘soﬂnt,on théibagicrgubjbbf‘




P T
AT

‘ matters of reading and arithmetic within tie six classrooms observed

R
=%~& ~ln one class & given chlld
P ;

during this study werec reﬂlrkablv
:mlght reaa‘a paragraph a_day orally, while in anotn 7, one paragraph

& weék was more the nofm; 3uch varlations must certainly have an
effecf on thé amount'of'lgérhlng reéulting. it s assumed, and_céh
}be fair1§ well ﬁemdnstrated‘thét;Eiggd36thér;thiﬁgs being equa1r 1s
.a:signiflcantvvarlable Ly learning., | |

The réasunsﬂfor‘thls vast dlfferential 15 Eime Spentfon véfious-

-suﬁject areas may be pdrrarel from a récognition of the teacher'é PO=-
&ition in the 11. 6: talned classroom and'from'some of"thé lﬁtefview.
dété cdllected The e]ﬂwahtary todcher controlis.an iﬂpressivo amount
. of the timc to be upcnt during a wiven scnuol day, whilo qt111 opnra-'
tinr 1jth1n certain browi constra;ntb. These_lattgr‘are be L‘thought"‘
Mof_as the overall expeqtations‘that 1nsﬁrUct10nj1n“tﬁe basip”skill.
subjeots wi1l take‘plaée Sufficieﬁtly-often for the children ﬁo ad;-
‘ vénge to some ngrec. But.the'means by. which tne teQCHer 18 to ac-
ifcdmplishfunls is left tu ner discretion.;;ln the '1nf5 viewq.lope'ﬁééchef
1‘for eyanie. noted that shh was averﬂe to dircct 1n tructlon 1n§éédln?3
1 preferrlr% 1nqt 2ad” to use‘"languzpe artq ' The rcsu1r3n~ euphasiq cen-?
‘tered on WOkaOﬁAS,‘ LtWOTk and 0uher ezercj e thqt Oﬂly qutlally
metfthﬂ cnildrnns* bCud to re9d e“tendod p" i?{ from teXtS'OT other
Qaurcp Ov he othbr ha ﬁ, one.teacher obqefvea deaiﬁ vith n«tunmatics
.for hut 93 minutes durinﬁ:tr weeh; bat neld 1onb (MS inute) seg »1on°‘ ‘
-of oral readin: wi h hor fh*ee.grouwv daily.“Lhe notvd 1n the 1ntorview_

“that 1er cnildrcn nmnded a11 the pr“ctjce reéa1£n thcv oould '551 ue to |
.1ac}r 01 quf‘ficient support f‘z‘on the -'f miljes. >uv~el'»' quch vw;t dif‘-
ferences 1n inQuructlona nriori*ie Lould only reeu]% in equatly wide; o

'd ffersn:eq 1n wnab cne chlldren ‘in t ¢ two clavne 1earned But this

=]

udent dlfference 1s yet to be mo qured- perhaps 1n the future 1t will be




URBAN SCHOOL RESEARCH PROGRAM

Final Research Report by

- Margaret Beale Spencer
June 8, 1973

'”h~ attachcd dlssertatlon proposal econtains the scope of the work comoleted
thus far. The theoretical fraweworﬁ for the problem has been explicated,
1 new neasures have been designed, and both new and old measures have been

plloted nd admlnlstfred to 150 preschool eh11d1en.~

- To date, a]l date, descrah d in the attached document have been colleeted
except for ‘the ratjngs on .the inuenper onP] behs fiors of preschoolers, whicb
are in the process of oeing co*p)eted and returned by -the indivldual preschool C

‘tea-hcr 5., All protncols excenu for the teaﬂher ratings have been coded.‘_

- Qeveral obser/ed data trends will be reported at the end o* the report.“_'
‘TneSe tzendo reflch only a pve11m¢nary inspection of the data- not actual .

' data analyqes. - .
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.  OBSERVID DATA TRED:

fheré seeme to be & relationship between role t&kimg,abiiity and verbsl
 ability. Children who do well on both role teking tasks, elso do lel on
the P~"~.ﬂy Ploture Vocabul&ry~Tcst."}eip] 8 develormvubal f .*,Lon, figﬂificaﬁt

'diffcr@nces C/luu Ciny o the \hxlwiv Lo role take be \=wn four‘and Tive year

‘A non-linear o &t lewst a zero covvﬁlub¢ou oht ists patwesn sell connept

scores ond vaciol slilibvie scores.. That as, ehildren mey hove bobh pﬁ.:thL
self cemecepts and nogative raci bl tudes. 'Tri seems Lo be the case for
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and vhaa b‘kwd 1o ?ﬁf&ﬁxiﬁe reasﬁns’fof th'ir raci&l classific at*bns, mﬁuy‘.
are aBle to verbﬁlj? -r&cé as tto‘resson IO Lhe aortxn" p~vtuvn Thevre 15
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R Pr seheol Al Thiv prlvateTy ovned rreschool/wrade school is
D w1~d and opsraied by a mother-daughter pair vho ars also cercif;ed
pubile’ school “oachers. 'The Tour sad flve Jear 0ld groups ave in
i sepm*ate elzeuroons. and. are auvuc by cerilfied teachers. There .
are 27 Tour year olds and 35 five yeor olds. The school;. althovgh‘
not rigl 1Ay sbrvcuv#ad v“1112es h,:irnly aauhorluarzﬂﬂ d;wc"ﬁ‘wn'“g
style., -The bulldins. itgzli is relstiveldy new althouzh lacking in-
deco;:tlons.. @here ere sem rate roons for arts and cra&is readxng
ibrary), end music. There ig one teacker’s aid for the 4's and
'&;chnr’s sids for rve 5%s. Lnerejis[no'iegblgr free pld y-me“=od
_fon~a=+ 2T Zroup; a tLougn therc‘aye'perioﬂ" set aside for da:'ingG ~
nugic, and "*'iss & erafts instruction. The 'i:"'oc'mﬁrfs‘ re also taachérs
at tha school s.d exeept for field + trips, are always in the ouvldinb.f
Al the teaﬂro ceve bl sk gxeent one grSLO, chool_nﬂache . Sora ef N
- the halp ave whv G2 ftﬂc coo‘ and the person who takes. attpndSﬁcn :
at ths Tronmt door). Nons of the te achers’ could b2 degoribed asm
overly viarn ond a;abctzurfue.‘ ”hélr main: concern is,eavn‘chlid's
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cﬂaoher, the owner ‘is the on¢y
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‘The disg 1a111u SWYlu‘ff SRR
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CONLLYI

L P;esc'col E: Although lacking 0 ﬂaWhﬂb in co Oriaﬁd‘decﬁrat Lons,
this pﬁeschoc ‘istevmed Uy s very dpugmzc‘wom4n who alzo {eaches: cﬁo L
.olﬁ (kindergerien) groupn of children., As was the case Ulbh PIg |
. opl Bis o or/%eacher,'thisNOwusr has had 20me cu]leg eln*uv

'.no alew conbinucy her co;logeutrainjng in ‘uhu evenings She and

her stzff also attend seminars when avallebls on p‘aa*hﬂol e%uﬂwmlon.ﬁ,~
The owners of Pru:cnools By.Cy; D and E know e¢sch othor from atisnding:
these geninars and institntes.  Howavery i1>z153t10n1 the ovmers
-of prasuihcols B and‘f ara very geod friends and describe their gohools
ag oblcg\qtr cltured zad operated very ﬂlmilﬁxly; Thare ar» 25 FTour
and ¢=ﬁo ves olds ‘at this gehoodl - with a Lod nd nuarber of a wcu.mltajy
50 1 prendance.  The dimciplinarien style seong ess‘d@mccratlh
whaﬂ Bg G« and D nnF.suignLjy more sutheritarian, She is also -
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