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to overshadow the positive and constructive dimensions to be found in
his libertarian vision of a worthwhile world. Attention should focus
on those constructive elements in Goodman's social thought which
provide a dynamic. framework for human association, i.e., the
libertarian community. The interrelated principles of mutual aid,
voluntary association, and fraternity, along with the organic
integration of the background, or physical structuring of the choices
and alternatives of human existence, and the foreground, consisting
of human activity, are identified as essential to the realization of
such a community. The libertarian community is further characterized
as an educative community where learning takes place through
individual experience. These considerations help to place Goodman
within the broad experimentalists tradition in American education.
(Author/JH)



's Ses/pAi 0/./4

PAUL GOODMAN, ANARCHISM, AND EDUCATION

William Vaughan
Glassboro state College

U.S. DEPARTMENT
OF HEALTH,

EDUCATION t WELFARE
NATIONAL INSTITUTE

OFEDUCATIONTHIS DOCUMENT
HAS BEENDUCED EXACTLY AS RECEIV REPRO

ED FRMTHE PERSON
OR ORGANIZATION ORIGINATING IT POINTS

OF VIEW OR OPINIONSSTATED DO NO7 NECESSARILY REPRESENT OFFICIAL
NATIONAL INSTITUTE

OFEDUCATION POSITION
OR POLICY

Paul Goodman received widespread recognition as a sharp

and insightful critic of our contemporary society and its

educational system. Goodman:s provocative style in criticizing

and condemning those social and educational structures he

perceived as doing positive harm to human growth seldom failed

to elicit strong reactions from his audiences. For some, Goodman

appeared as a prophet, a man of rare sensitivity, foresight, and

compassion who voiced their own despair with the "System" and

led the way in the search for viable. alternatives. For others,

Goodman appeared as a "romantic," or worse, whose critical

excesses and practical or "utopian" proposals had little relevance

to the problems and possibilities of today's world.

Few have recognized that Paul Goodman, the critic, was also

and perhaps most importantly a constructive social and educational

ri theorist. Goodman's many and diverse works intersect at crucial

points to form a dynamic social hologram, a vision of a free

and open society, an educative society, revolving around the

Ch
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face-to-face, .intentional,, anarchistic community. This libertarian

community, the paradigmatic cornerstone of Goodman's social and

la
educational thought, constituted both a dynamic form of human



human association grounded in individul freedom and a social

model for the. education of the yosanz,. Goolan's search for those

conditions which would provide for meaninz,ful commnity life,

individual freedom, and *man growth in the context of a mass-

urban, technologically complex society c.,:onot be overlool4ed if

a valid assessment of Goodman's thought and place in the history

of American Education is to be achieved.

Co:Jdmnn,s coliceptIon of conity as a fu.nctional, unified

whole must be approached and understood in Gestaltist terms. The

starting point, for Goodman, in any "theorizing"about individual

or uoup life is the dynamic orgonism/environmental interaction.1

The constructive elements operating in a libertarian community

which will be identified here overlap and are interwoven in a

manner analogous to the threads in a multi-colored tapestry.

While these elements can be separated-for purposes of explanation,

an understanding of Goodman's notion of community can be achieved

only by grasping the dynamic whole of which these elements are a

part.

In Drawina. the Line,2 People or Personnel,3 and Like a

Conquered Provinc04 and in various essays such as "Getting

Into PowerOand ."Utopian Thinking"6 the 'traditional libertarian

principles of voluntary asoociation, mutual aid, and fraternity

are identified by Goodman as the fundamental social principles

operatir'- in tha llbertzTlan cc-rLtnity. 7olntary sociat.1,-

for Goodman, .c.11:=s on ti.c! zi:ocizaly cohesive. influence of forces



.intrinsic to group life.? "Control," "power," and/or 'authority"

stems from functions intrinsic to such groups - from the "intrinsic

energies and ends-in-view. Mutual aid and fraternity, in turn,

become functional forces within the social context of voluntary

associations.

Goodman recognized, however, that the conditions of our

mass-urban, technologically complex society were such that attention

to social principles alone would not insure individual freedom

and meaningful community life. The realization of a libertarian

community requires an organic integration of the "background" and

"foreground" of human existence. In Communitas Goodman notes:

They Eman-made thingd) lie underneath, they loom around
as the prepared place of our activity Against this
background we do our work and strive toward our ideals,
or just live out our habii;s: yet because it is background,
it tends to become taken for granted and to be unnoticed

The background of the physical plant and the foreground
of human activity are profoundly and intimately dependent
on one another.9

The physical background structures the alternatives and choices

available to first the child and later the man. Central to the

fostering of,freedom and initiative in the foreground of human*

'activities*Is a background consistent with such activities. The

integration of the backtround and foreground or daily life would

yield a community where "the producing and the product are a

pieoe and every part life has.value in itself as both means

and end "1° The question of means emerges at the heart of Goodman 's



conception of meaningful community life.

The functioning of the means of society, that is,° the back-

ground of human activity, shapes the form of social interactiop

in group life. Goodman focuses attention on subjecting the functions

of various means, that is, their use and the social consequences

of that use, to a formal moral-aesthetic critique:

Form follows function, but let us subject the function
itself to a formal critiaue. Is the function good? Bona
fide? Is it worthwhile? Is it worthy of a man to do that?
What are its consequences? We have grown unused to
asking such ethical questions of our machines, our streets,
our cars, our towns.A1

When technic or an aspect of the background loses the intimate

sensibility of daily life it loses human scale and is destructive

Of community life and individual freedom. The IntegiVion of the

background and foreground in the libertarian community would

provide for the time, size, energy, and need for'space of actual

peOple.12.

Goodman!s concern with the background of daily life'reflects

an awareness of the subtle forces in a post-industrial society

which limit individual freedom. Goodmanls positive definition

of freedom directs attention tothese forces:

We must understand freedom in-a very positive sense:.
it is the condition of initiating-activity..Apart from
this pregnant meaning, mere freedom from interference
is both trivial and in fact cannot be substantially
protected. For even while persons feel themselves
inviolate in their bodies, their. rights, their.families,
etc.., they.are effectively hemmed in, imposed on, and
their resources for action pre-empted.li



While an individual may not be prohibited by law from undertaking

a particular course of action, the conditions surrounding that

action may pre-empt the necessary means or simply overwhelm the

individual. The size, complexity, and impersonality of the back-

ground can undercut initiative and make freedom in such situations

rather meaningless.

The principles of voluntary association, mutual aid, and

fraternity along with the organic integration of.the background

and foreground of daily life constitute the fundamental theoretical

elements of the face-to-face, intentional, libertarian Community.

This social framework becomes a pedagogical framework in Goodman's

considerations of the task of.groing up and the context within

which such growth is possible.

Education, for Goodman, is'a natural function of the face -

to -face, intentional community. -4 The principles which make for

meaningful community life also provide the pedagogical conditions

which are necessary for the young.to.learn and grow. The sense

of freedom which Goodman depicts as the touchstone and goal of

the libertarian community is noted as being indispensable 'in

the education of the young. The child learns by.freely testing,

experimenting, and exploring his social and environmental back-

=,15 The of m,.1tual aid. and. fraternityi in turn,

meet the eh ti r1 naed for face-toL.faee Contact with a variety of

l t ricl eeaaqul;sA.1 pay att,i; o poye I. n sary.



"models" for the child to identify with and imitate.16 The

organic integration of the background and foreground of daily

life provided by such communities is necessary for the child

to learn by doing, to develop a sense of causality, and to

retain initiative.17 Voluntary association, mutual aid, fraternity,

and the organic integration of the background and foreground of

daily life underlie the "Mini-Schools" Goodman proposes as a model

for elementary education.
18

They constitute the foundation of

the "Youth Work Camps" Goodman suggests Air adolescence,19 and

they are easily discernable in the "Community of Scholars" proposed

for young adults."

Goodman's practical or utopian proposals for the education

of the young*, grounded in the pedagogical dimensions of the

libertarian community, are not intended to serve as the frame-

work for another System.21 Goodman addresses the pragmatic

functions of these proposals in the following:

In the context of a pragmatic social science, utopian
thinking at once falls into place. Utopian ideas may
be practical hypotheses, that is, expedients for pilot
.experimentation. Or they may be stimuli for response
so that people get to know what they themselves mean."

Proposals for educational change are to be considered, in one

sense, as practical hypotheses calling for action research. The

educational value of such ideas must be determined in an experi-

4a1 context. In a second sense, such proposals are to function

as intellectual "tools" for initiating, thrOugh dialogue, the



reconstruction of contemporary education.

Goodman's focus on the pedagogical dimensions of community,

his grounding of. human growth and learning in experience, and

his experimentalist attitude toward determining the pedagogical

value of alternative educational settings places him within the

broad experimentalist tradition in the history of American Education.

Goodman's insights into the relationships which exist between

the foreground and background of group life in a technological

society, and his concern with reclaiming the significance of the

individual in this context might well contain a significant contri-

bution to this tradition. In any event, the characterization of

Paul Goodman.as primarily a romantic critic is unwarranted. A new

and serious attitude toward Goodman's thought is in order.

4
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