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ABSTRACT. ' .
Goodman®s notoriety as a romantic critic has tended
to overshadow the positive and constructive dimensions to be found in
.his libertarian vision «f a worthwhile world. Attention should focus
on those constructive elesments in Goodman's social thought which
provide a dynamic. framework for human association, i.e., the
libertarian community. The interrelated principles of mutual aid,
voluntary association, and fraternity, along with the organic
integration of the background, or physical structuring of the choices
and alternatives of human existence, and the foreground, consisting
-of human activity, are identified as essential to the realization of
such a community. The libertarian community is further characterized
as an educative community where learning takes place through
individual experience. These considerations help to place Goodman
within the broad experimentalists tradition in American education.
(Author/JH) ' ‘
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Paul Goodman recelived wildespread recognition as a éharp
and insightful eritle of our conéemporary soclety and its
educational system. Goodman‘:s provocative style in criticizing
and condemning those social and education#l structures he |

perceived as doing positive harm to human growth seldom falled

- to elicit strong reactions from his auq3ences. For some, Goodman

-~

appeared as a prophet, a man of rare g@ﬁéitivity. foresight, and
compassion who voiced thelir own deSpair with the "System" gnd

led the way in the search for viable alternatives., For others,
Goodran appeared as a "romantic," or worse, whose critical
excesses and practical or "utortian" proposals had little relevance
to the problems and possibiiities of today's world. |

Few have recognized that Paul Goodman, the critic, was also

"and perhaps mdst Amportantly a constructive social and educational

thepfist.'coodman's many and diverse works intersect at erucial
points to form a dynamic soclal hologram. a 71sion of a free

and open sdciety. an éducat1§e'society. fcvol?ing around the
face-tb-face._1nténtiona1..anarchistic comumunity. This 1ibertarian

conmmunity, the paradigmatio corherstdne of Goodman's social &nd

'educational4thought. constituted both a dynanic fornm of human
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human assocliation grounued in 1V3;fidual Troedon and a soclal
model for the education of the young. Goodman'ts search for those
conditions which wouvld provide Tor meaninzful community life,
individual freedom, end hyman srowth In the context of a masé-
urban, tcchnﬁtomicﬂlls coxnplex %o*ﬂ Ly cannot be o"ur¢ooked ir

a valid assessment of Gooﬁzan's thouzhlt 2nd place in the histoxy

£

of American Edusation is to be acnleved.

Covdmants couception of cop;unity &5 o Tunetional, uniiicd
whole nust be approached and und erstooa in Gestaltlist terms. The
‘starting point, for Goodman, in cuny “theorizing" about individual
or group life is the dyasuic orgqvls:/cnv cronnental Jni,cractlon.1
'.The constructive elements operating in a 1ioertarian community
which will be 1dcnuiiicu here overlap and are Anterwoven in &
manner anclogous to the threads in a mu]tincolorea tapeatry.

hile these eldments can be'scparaued'for purposes of c¢xzplanation,
an understanding of Goodran's notion of communlity can be achieved
only by grasping the dynamic whole of which these élements are a
part. |

In Drawinz the Li'ne,2 Peonle or Persontel,3 and Like a

Conguered Proviwocu a.nR in VGTlO‘u essa yo such as "Gcttlnb

Into Power"5and WUtoplan Tm.nkin-'"6 the trauitﬂonal l;bcrtari n
principlcslof voluntary assoclation, mutudd alid, and Craternlty
are identified by Gcodman’as the fundamentsl sociui pirinciples
operaling in the llbertorian cormuniiy. Voluntary wssoc ’ation;

-

for Goodm:n..draws o bLue voclally conesive influence ol forcocs



'_.1ntr1nsio to group 11fé.7 "Control," “power." and/or "authority"

 stems from functions intrinslc teo such groups - from the "intrinsic
'energies and ends-in—view."8 Mutual a*d and fraternity, in turn, |
- .beoome functional forces within the sooial context of voluntary
-gr,assooiations. _
- Goodman recognlzed, however, that the conditions of our
'fomass-uroan. technologically complex society were such that autention
to soclal prinoiples alone would not 1nsure individual freedom
:-and meaningful communlity life. The realization of a libertarian

community requires an organic integration of the "background® and-

'.ﬂforeground" of human existence. In Communltas Goodman notes:

They (man-made things) lle underneath, they loom around
" as the prepared place of our activity .... Against this .
- background we do our work and strive toward our ideals, O
or Just live out our hablis; yet because 1t 18 background,
.1t tends to become taken for granted and to be unnoticed
eesee The background of the physical plant and the foreground
of human activity are profovndly and 1nt1mate1y dependent
on one another. ' .
‘The physical backsround structures the alternatives and choices
favailable to first the child: and Iater the mane. Central to the
fostering of . freedom and 1n1t1at1vo in the foreground of human
3oot1v1t1es_1s a background consistent with such aotivities, The
. 1ntegraﬁionfof'the background and foreground'of dalily 1ife would .
yield & community where "the producing and the€product are a
_pieoe and evcry pért - life has value in itself as botﬁ,means

‘and end."1° The question of means emerges at the heart of Goodman's




conception of meaningful community life.
The functioning of the means of soclety, that is," the back-

ground of human aoctivity, shapes the form of sooial 1ntexactiq§

4{-;

1n group life. Goodman focuses attention on subjecting the functions
of various means, that 1s, thelr use and the soclal conseguences

of that use, to a formal moral-aesthetlc critique: .

Form follows function, but let us subject the function
itself to a fermal critique. Is the function good? Bona °
fide? Is it worthwhile? Is it worthy of a man to do that?

" What are 1ts consequences? .... We have grown unused to
asking such ethical questions of our machines, our streets,
our cars, our towns.i

"When technic or an aspect of the background loses the intimate

sensibility of daily life it loses human scale and is destructive
of community life ﬁnd indlvidual freedom. The integ .tlon of the
background and foreground in the libeftarlan community would
provide for the time, size, energy, an&‘need for‘spacé of actual
people.l2- | ‘ | ‘.

Goodmén!é concern with the background of daily iife'refleéts ;
an awareness of the subtle forces in a post-industrial society

which 1imit individual freedom. Goodman's pos1tive definition

~of freedom directs attention to these forces:

We must understand freedom in a very positive sense: ~
it is the condition of initlating activity. Apart from -

this pregnant meaning, mere freedom from interference

is both trivial and in fact cannot be substantially

protected. For even whille persons feel themselves

inviolate in their bodles, their rights, thelr families,.
~etc., they are effeciively nemsed in, imposed on, and

thoir resources for actlon pre-empted.



While aﬁ individual may not be proh;bifed by law from undertaking
a particular course‘of actibn. the conditions surrounding that
action may pre-empt the necessary means or simply overwhelm thew
ﬁgdividual. The size, conplexity, and 1mpersonalify of the backe
sround can undercut initlative and make freedom in such s;tuations
rather meaningless.

The principles of voluntary association, mutual aid, and
fraternity along with the organic integratidh of the background
and foreground of daily life constitute the fundamental theoretical
eleménté of the face-to-face, intentional, libeitarian commuﬁlty;
Tihis soclal framework becomes a pedagbgical framework in Goodmzn's
considerations of the task'origrowing up and the context within
which such growth is possible. ' | ‘ '

Education, for Goodman; is a natural functioh'of the face=- |
to-face, intentional commﬁnity.14 The bfinciples khich maké fbr‘
meaningful cpmmunityvlife also provide thé'peﬂégogical gon@itions
‘which are necessary for the young to lsarn and grow. The sense
of freedom which Goodman depicts as the touchstoné and goal of
the libertarian community is noted as being indispensable in
the educatioﬁ of the young. The chlild learns byjfreely testing,
experimenting, and exploring his social and environmental'bagk-

A5 The r»eiw-~t2les of matual ald and fraternity, in turn,

LR L atal
— - e _

mect the child'n naed for foce-to-face contact with a variety of

aduvlis iy - oll pay atves i lon o Tae ¢nild .4 provide the recessary .




"models® for the child to identify with and imitate.16 The
organic integration of the background and foreground of daily
: ~11fe provided By such communities is necessary for the child .
to learn Qy doing. to develop a sense of causality. and to
‘retain inttiative.l? Voluntary assoclation, mutual aid, fraternity,
~and the orgénic 1ntegratioh of the background and foreground of
daily life underlie the "NMini-Schools" Goodman proposes as a model
for elenentery education.18 They constitute the foundation of
the "Youth Work Camps' Goodman suggesté for adoiescence.19 and
they are easily discernable in the "Community of Schola:s“ proposed
for young-adults.zo _ _
Goodmanfs practical or utopian proposals for the educatiqn
of the young, grounded in the .pedagogical dimensions of'thé,
libertarien community, are not intended to serve as the frame-
work for another System.21 Goodman addresses- the pragmatic ‘
functions of these prppcsals in the followlng:
In the contextiof a praymétic social science.:utopian
thinking at once falls into place. Utoplan ideas may
- be practical hypotheses, that is, expedients for pilot
.experimentation. Or they may be stimuli for response
so that people.set to know what they themselves_mean.22
:Proposals'for educational change are to be considered. 1n one
sense, as practical hypotneses calling for action research. The.
educational value of such ideas nust be de»e*mined in an eAperi—

- wental context. In a second snnse. such propoualc are to functioa

as intellectual "toola" for 1nit ating, th“ough dialogue. the



reconstruction of contemporary education. ,

Goodman's focus on the peéagogical dimensions of community,
h;s grpundlng of human growtb gnd learning in experience, and
his experimentalist attitude toward determining the pedagogical
value of alternative educational settings places him within tﬁe-
Broad experimentalist tradition in the history of American Education.
Goodman's 1ns1ghté into the relationships which exist between
the foreground and background of group life in a'technolésical
soclety, and his concern with reélaiming the significance of the’
individual in this éontext might well ‘contain a significant contri—h
bﬁt;on.to thié tradition. In any evgnt} the characteriéation of
Paul Goodman as primarily a romantic critic is unwarrante&. A npw;f

and serious attitude toward Goodman's thought is in order.

®
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