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Developing An aconomic Xducation Program ror The Muture

Zconomic education, a significant current in the mainstream of
education for the last two decades, must begin to plan ahead if it
is to continue as a constructive educational force in & rapidly changing
world., In tnis sense, a dynamic program of economic education should
foster understanding ol the causes and effects of chenge, and enable the
student to attain the knowledge énd skills necessafy for him to play
a constructivs role for his owm welfare and the welfare of others in
the total environment of future decades.

The purpose of this study was to facilitate the development of modes
of economic education that will have relevance and validity for the
future educational needs and goals of our ranidly evolving society.

In pursuiné this study, the Delphi Forecasting Method was utilized.
This operated through the submission and successive iteration of three
rounds of questiommaires to a wide range of specialists in economics,
education, and leaders from the economic community.

Zefore employing the Delphi forecasting Method for this study,
noviever, an advisory committees, consisting of thirty-two specialists
in economics, educations, and leaders from thé economic community, was

formed by invitation to people considered to be specialists in the fields
a

-

mentioned. This group functioncd as a petit jury in malcing suggestions
for implementing the study, and in reviewing and refining tiie questionnaires

prior to their submission to the main body of Delphi respondents.

i %

7

1. See avpendix A for a list of the "Members of the Advisory Committee.®
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Lerly dn Janvery, 1972, o cuestionnaire composed of information cbeut
fvture socictal cdevelopments, recent trends in cconomic cducation; and
guestions svliciting opinions resarding the future.of economic ceducation,
wes formuleted end sent to the advisory committee for their criticism,
‘revicy, and evalvetion. By the latter part of Februery the quesﬁiop eire
hed been wevised in consideration of the various modifications and construc-
tive criticisms that had been offered by the advisory committee, and the
first round questionnaire, preceded by introductory information, was mailed
to eigaty-three participating respondents on February 286, 1972. This
questionneire asked Delphi respondents to express their opinions on
seven questions concerning economic education during the decades ahead.
These cuestions deelt with: (1) goals; (2) COgnitivo clements;

(3) content; (4) instructional procedures and meterials; (5) personnel
end their training: (6) orgenization; and (7) financing.

The seconc rounc cuestionnaire was constructed solaly from the
oninions and reasons thet . the Delohi raspondents had expressed on the
round one guestionnaire. The second round questionnaire, an itemized
preference scale of opinions cnd reasons, was meiled to eighty respondents
on April 5 .1972. Threc respondents, of the original eigncht1ree had
asked to be relieved from the study, and thirty more had not responded
at €11 to the first round. However, in order to keegva high level of
participaﬁion, second round questionneires were sent to both the fifty
respondents who hed answered round one, and the thirty respondents who )

had not answered round one.
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The third round cuestionneire was formuleted from second round
regponses ainc mailed on Mey G, 1973, to the {ifty resnondents who had
ansyrered tie rounc two cuestionnaire. 3y June 23, 1972; forty-iive =«
Delphi respondentszhad returned their third and finel round questionneires
and that cspect of the stud& was terminated.

The Delpni respondents finel round owinions were analyzed tiwrough
the application of the Chi-~square technicue which sought to establisi
the velicdity of their responses at the 5 wercent level of caniidence.
An enelysis and synthesis of these responses was developed irom the
5 percent level of confidence, in terms of their significance in

indicating the nature of economic education programs consistent with

tae future educational needs and goals of a rapidly evolving society.

CORCLUSION

These conclusions, derivec from respondents oninions, suzgest a
number of implications for economic education as it secks to continue to
be a dynemic, constructive force in the educction of young people during

the decadas ahead.

I The Goals of Heconomic Zcucation for the Next Tuo Decades
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Cne goal of economic education for the next two decades should be to
promote and provide wre-service and in-service programs for teachers.
Hany such programs, especially in;service, are now available through
staete council vorkslops. However, expansion, and continual evaluation

of these programs will insure their relevance to the constantly changing

2. See Appendix B for a list of "Delphi Respondenis.®
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needs ol vie incividuol end 5001eLV. Pre-service will be neeced to hre~
bere tie new teacher, and in-service will be necessary to assist the
veteran teacher o prepore Ioi 113y concepts7 programs, and materials as

they are develoned in the context of @ rapidly changing society. In-service
iz also valuable because it permits feedback and interchange of idees

among teachers, as well as a sounding—board whefe teachers mey share their

problems, ideas, needs, and experiences with the professional economic

Txpanded involvement of 1nst1tut10ns of higher learning should be
another goal of economic education. There are approximately fifty=-six
centers for economic education affiliated with colleges and universities.
Expansion of their role, in terms of in-service preograms, curriculum
developmont, preparetion, experimentation and dissemination of learning
materiels could girzetly enhence the quality of economic education.

Institutions of hlﬁﬂel learning, with their expertise and research
facilities, could contribute immeasurably to continual evaluation, and
development of new idecs that have relevance for an economic education
progzram that seeks to prepare young peonle for continual change in the
decades ahead.

The development, improvement, and expansion of the availability of
economic education learning materials for all grade levels should be
another goeal of économic education. This goal is being met, by varying
cdegrees of success., That is, numerous types of learning materials are

1

available for those who wish to utilize them. However, in terms of our
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rapicly chenging societal milicu, new pertinent learning materials must
b2 continually developed and eveluvated during the yeers chead. This,
»erhaps; is onc of the »roblem arecas where the institutions of higher
learning mey meke & meaningful contribution to economic education.

Two problems facing society in the near future are both Jjob obsolescence
and more leisurs time; though the former does not necessarily lead to the
latter. Interpreters of contemporary'and future society, however; do
suggest that there will be more leisure time and a higher incidence of
Job obsolescence as antomation and cybernation replace the individﬁal
operation of machines.

One of the'goals of sconcinic education that was suggestéd by reépondent:
dealt with adult and continuing education. Education of this nature would
perhaps be expended to assist in retraining individuals for new jobs,
to assist them iﬁ developing creative intergsts for their leisure time,
and from en intellectual standpoint, provide them with the understanding
to constructively gope with the chenging economic, social, and politicel
Torces that influence their deily lives.

The development of decision-making skills, was considered by respondent;
to be one of the most important goals of economic education. Over a‘
decade a2go, in fact, the Task Force on Hconomic Education recommended
thaet more peovle ¥i,..must learn to think about ecoromic issues obJectively
and rationally. The alternative is to make decisions on the basis of
ignorance and prejudice.” Decision—-making skills, then, have been

wromoted by economic education for over a decade.
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Hou, in terms of both economic sducation, and other sectors of
cducation, the development of decision-meking skills is becoming more and
more importent. Decision-making skills are necessary for individuals to
function fully in en era of éh&nge and surprise. The knowledge explosion,
Tor example, is maling it increasingly difficult to teach subject matfer
that will remain relevant throughout an individuel's lifetime. Stucents,
rather, should be equivped with the skills tuv handle new situations thet
vill arise as tne tempo of societal change incieases, and as some aspects
of lmowledre become obsolete.

snother goal of economic education for the next two decades should
be to develop curricula that enhance a broad, holistic approach to the
interrelatedness of economics to both the social sciences and the other
disciplines.

Many critics of contemporafy education and society point to the
cangers o? fregmented subject areas, anc to the need to develop a holistic
approacir that shows to learners how interconnected everything in life is.
meconomics curricula, as well as that of other disciplines, need to be
realistically formulated so stu&ents will understand the patterns of
interrelatedness that actuslly exist. We must stop emphasizing bits and
i»ieces of lmowledge, and begin to develop curriculum thet employs the
interdisciplinary aspects of knowledge, learning; and skills.

The development of economic concents and principles aﬁpropriate For
all age ancd grace levels should also be a éoal of economic education for

the next two decades. This is a goal, however, that economic educators
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have been worlking toward for almost & decade, with & reasonable amount

of success. Iu is perhaps more important that the cufriculum developers
Q

who formuleate appropriate concepts and principles continually review

the product of their work in relation to its relevancy for the changing

needs and goals of the individual end society during the years ahead.

Another goel of economic education should be to enable students to
know how various economic systems vork in allocating scarce resources
among thé'many needs of individuals in the total éociety. This, the
only Imovledge goal suggested by respondents; is a broad, all-inclusive
objective that no one could disagree with. lHoreover, it is dymamic
because lmowlaedge of this nature will olways be valuable regardless of
what societal milieu it is investigated ih. |

It is interesting to note here, that processes such as decision~
malcing skills was much more in evidence as a goal of economic education,
then was lmowledge or subject matter. In effect, respondents were more
concerned with the future need for coping with lmowledge, than with
knovledge itself.

One of cconomic education's goals, in a broad and long rangc sense,
should olso be to participate in solving social problems. Toward that
goal, respondents suggested the importance of a research environment
that covld apply economic analysis to éontemporary'and future social
issues. The economic education movement, to date, hes not been involved
in this form of activity, eicept as it relates to economic education, Qgg;gg&

However, it is through pertinent educational »Hrograms thet assist the
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;tudents in developing.analytical skills, that econumic education can
best play its role in helping to cure existing and wotentiel social ills.

.The intelligent apnlication of economic anelysis to provlems, either
individuel or societal, must begin early in the educational.pfocess, mst
pe developed in hoth a theoretical and practical sense, and should be
learned as one of those skills that . ‘ndividual can apply anytime to
any situvatbior.

«. research environment, however, or institution dedicated to the
expressed purpcse of curing social problems, is not within the scope or
immediate genewral purposes of fhe economic education movement.

A Tinal, wut significant goal for economic éducation in the fﬁture
is to exhibit more concern for the learner. Until very recent}y, this

" has not been the prime focus of the economic education movement.

Yet, new sccial and economic structures will demand new values and
comnitments. The accelerating tempo of change will lead to more cultural
lag, and perhaps disorientation. As Professor Franklin Patierson has
pointed out in, ‘“Human Issues in P&st—Industr;gl Society: The Context
of Lducation Tomorrow,” The High School of the Future, ed.

Hilliam M. Al=:and§r, (Columbus, Ohio: Charles 3. bierrill Publishing
Company, 1970), the schools of the future must also be able to deal with
anxiety, values; and identity; as matter of high.priority, “eesnothing
else that education does will be fully or adequately.relevant fo laman

nseds.
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To cete, tue cconomic education movement has poimerily concernced itsell
ulth curricului, content, method, and evaluetion as they apply to economics
on tie elementery anc secondary levels. Little, if eny concern has been
cuhibited towerd whet might he considered the affective arces of sconomic
education. ittitudes snd values, to some degree, are and alweys have
been one of tue foci of cconoﬁic educetion. However, this focus has
been only from the standpoint of general attitudes thet relate to economics,
REr, 5C.

IZ economic education is to continue as a significant cuffent in the

mainstream of education, it must begin to look more closely at the learner

as an individuel, not just somecone whose head must be crammed with economic

L]

facts, concepis, ond princinles. In-service programs, which generdlly
seek to up~grade and up-date teachers' familiarity with content and
methodology, could perhaps devote some of their time in assisting educators
to be more avare of the various socio-economic forces theai are ceausing
anxiety and identity problems throughout a significent sector of society.
Understending of these forces may then offer clues thnaet will enable
educators to dovclon programs that are both cognitively and affectively
oriented toward learners end learning.

11 The Comitive ilements Fconomic Zfducation Should imphesize for the

e e el e e

Hext Two D

Respondents were strongly in favor of the coznitive elements thatb
emphasize interrelationships students should learn, regarding economics.

Values, fcr examnle, and their relationship to socio-cconomic decisions;
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or the ability to understand the relationship betwzen long and short
range trends.

This recommendation closely agrees with one of the goals of economic
education tnet stressed a broad, holistic, interdisciplinary curriculum,
constructed to foster student's understanding of economics and its
interrelatednéss with cther disciplines.

This cognitive clement, usually classified as an aspect of knowledge
rather than skill,; is considered to be the most abstract of the cognitive

- elements of knowledge.

The ability-tc understand interrelationships; though of & high
cognitive level, can best be developed through the cognitive skills and
abilities that foster analysis. And, one of the other cognitive eléments
respondents believed economic education should emphasize for the next
two decades; was analysis. If then, interrelationships are to be stressed, .
the‘development of analytical skills must also be emphasized, as indeed
it was by the respondents.

Cognitive elements related to decision-making skills should also
be stressed in economic education. This skill was already mentioned as
one of the goals that respondents believed should be accentuated. In
that sense; a second treatment of the impiications for decision-malking
skills is not necessary here. However, the consensus and consistency
of respondent's agreement on this skill should indicate the primacy of
its value to economic education.

Decision-making skills cover a wide range of cognitive elements,

including comprehension, application, anelysis, synthesis; evaluation,
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and their respective component elements. Therefore, cconomic education

should accentuate the development of these abilities and skills as integral

aspects of the learning process. Not only are they valuable in terms of

understanding economics, but the ability to apply these skills to all
aspects of learning will enhance a student's ability to function more
constructively in his continually changing societal milieu..

A similar, but more specific cognitive element that economic educators
should emphésize is analysis. Tor over a decade, this aspect of the
cognitive skills has been considered to be of prime importance for studying
and understanding "...the functioning of the economic system and the
relative merits of alternative eccnomic policies...' In fact, as
garly as 1961, the National Task Force on Economic Education, as quoted
abéve, recommended that economic analysis should be one of the major
skills' that economic educators should attempt to develop in their students.

Today, as well as the decades ahead, economic educators should
continue to assist students in developing analytical skills. These,
of course, cannot be learned descriptively, but rather should be taught
in context of their application, and learned most properly through their
utilization to solve real or simulated issues and problems.

inalytical skills, by the same token, are translatable because they
can readily bhe applied to other disciplines and may be utilized for all
types of problems. In terms of studeﬁt's future needs, the ability t.
apply analytical skills would appear +0 be much more important than the

memorization of information which may be forgotten or which may become



O

ERIC

Aruitoxt provided by Eic:

obsoletc. In meny respect, the recommendation of the Task Force in
1981, were futuristic!

-espondents also evidenced concern for the cognitive aspect of
kmouladze in economic education, by recommending thet basic terminology,
princinles, end generalizations should be emphasized during the decades
ahead. Knowledge of terminolog&, though certainly important, may be
considered as one of the lower levels of the cognitive domain. Knowledge
related to principles and generalizations, however; is more difficult and

includes more abstract elements. If, however, economic education is to

folloy the implications of this study.and focus more on interrelationshins

Tor example, then knowledge of 2 body of principle and generalizations
must be develoved.
issentially, respondent's recommendations regarding what cognitive
elements to emphasizc, have struck a fine balance between the cognitive
aspects of knowledge and uvhie cognitive aspects of_intellectual abiliﬁies
end skills., Hopefully, economic educators will folloy this example.
111 The Hajor Areas of Content That fconomic iducation Should Zmphasize
The major areas of content that economic education should emphasize
during the decades ahead, were for the most part, basic content that
economic educators emphasize now. Labor economics, income distribution,
fiscal »nolicy, comparative advantage, international economics, and choice
theory, for exampnle, were some of the asPects:of economics content thot

respondents believed should be tavght.
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lioyever, threc creas oi content that received the strongest concuir-

Sconomic jrowth should be emphesized in economic education content
pecause ve mey be reaching a woint where tha£ zrowth has and will have
enormous negative consequences such as; air pollution, water pollution,
and tne disposal of solid wastes. Survival, then, and the social cosis
of procuction and economic growth are problems that students should be
ayore of, anc learning hou tc solve, ¢

Fumerous factors, of course, are involved in understanding and dealing
with economic growth~'no grouwth” theories. UWhat are the relationships
between cconomic growth and pollution, racism, underdevelopment, and the
quality of life? Cen therc be ecological stebility through economic
Planning? low does Amcrican affluence and economic growth arfect the
resources of the entire vorld? Can full employment be maintained witihout
economic growti?

It would appear that meny of the goals and the cognitive skills
mentioned thus far, cen be brought to bear on contemporary and fuiur
provlems related to economic grouth. Students, for example; may tend
to be idealistic and offer generel solutions by suggesting that we stop
arowving cconomically and begin to clesn up our envirommerit. Can they
then, through wie employment of economic analysis, and decision-making
skills, arrive at p*iorities, alternatives, and socizl costs related

to cleaning vy the environment vs. cconomic zirowth? Can they learn to

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

1k

see the interrelationships betireen economic growth and full emcloyment?
Can they understend how values, priorities, and commitments become

a

involved in »lanning or atvcmoting to chenge the direction of economic
zrowth?

fireas of content that reléte to economic growth then, would seem to
be an especially fertile ground for emphasis in economic education. :leal
and critical pfoblems are there for students to learn about. IZconomic's
relctionsiip to, and interrelatecdness with the factors of affluence,
environmental quality, and exhcustion of iesources, for example, will
have both current and long range impact. Dy studying the aréas of
concern, or other. content related to economic growth-"no growth', pupils
will have the opportunity to apply anolysis and other skills to these
issues, and will be preparing to solve problems they most certainly will
be confronted with in the decadeé ahead.

Government's role in the econoimy is another aspect of content thav
shoulc be emphasized. Ubviously, this factor is closely related to

economic growth, just discussed. In terms of the future, however, tue

citizens of tomorrotr should understand what role government does, can,

3

prebably will play in the future. Host internreters of the future,
see government nleying a more pervasive role in ail asbect of our future
socio~econcmic lives. Irom this standpoint slone, we perform a gross
disservice for ous students, if we teach them the standards of 1&th
century socio-economic philosophy, (that government is best which governs

least, for examnle) when we should be educationally socializing them for

the socio-economic miliev of the 21lst centuiy.
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3y the same token, cen we as ecucators, assist our students in
developing cuelitics o creativity, initiative, and sociel responsibility,
so the Orwellien wvisions' ol 19CL do not become a reelity?

Jlesponcents,; in fact, cxhibited a strong concern for content areas
that emvhasized the individual's role in a world that is becoming more
compleii. The value, worth, and dignity of the individual in mass society
is aend will become increasingly important. The economic educator must more
closely exemine the affective areas of education and atvemnt td effectively

se both the cognitive and affzctive domains in their educationel
programs.

From an cconomic standpoint, people are ovur greatest resource. 4&nd

economic education can sirnificently contribute to the gualitative and

humenistic development of this resource by assisting young people to
develop positive seli-imeges, to choose wisely among alternatives modes of

thought and hehavior, to gain a realization of their individual relatedness

- and responsibility to social groups, and to be effective problem solwvers

in a constently changing environment.

IV The Instructional Procedures end lHateriels Thet ifconomic Iducation ™

23 KPR ey A b B e A v Waes moa mn

Shoulcd Zmphasize for

s s e

the liext Tuo Decades

One ¢f the common threads throughout these implications has been the

emshesis on process rather than content in education. Tn"" is, respondents

felt that learning skills should be stressed, as opposed to an emphasis

on conteni or suvbject metter.
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In wverms of instructional orocedures and materizls, then, economic
cducation should cevelop and hromote those that facilitate the incuiry
wirocessese  Cese studies, Tor erample; as vell es gemes and simulations,
vere thought to be impOrtént in assisting students to learn how to think,
analyze, solve problems, ancd make rationol dccisions. Content or
subject matter is not to be forfeited, but rather learned more thoroughly
and realistically through the application of inguiry skills that will not
become ovsolete as readily as some aspects-of subject matter.

- another obvious, but important asﬁect of instructional procedures
is the development and vtilization of audio-visual equipmeﬁt and techniques.
dlectronic media is é significant and pervesive aspect of young people's
everydey lives, in and out of school. In the decades ahead; it will
become even more of a factor in our daily living. The intelligent
cevelopment and cmployment of avdio-visual teaching aids can only enhance
econcmic education in the schools of the next two decades.

Pilms, recowrds, &nd tapes have alrcady been developed that add a
meeningful diménsion.tb a learner's cconomic understanding. The utilie
zation of thesc and other eléctronic media, perhaps should be reexamined
to insure their effective use. Dy the same token, new technigues and
ecquinment siould be continually eveluated for their utility and effec— -
tiveness. The tezcher that does not utilize audio-visual approaches will
find it difficult to motivate tﬁe minds and ettention of students, who ina
their extra~curricular lives, are continually bomberded with a dazzling

grray or electironic media.
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inother common taresd taroughout .these implicetions hes been that of
integretion ol tue discinlincs, ancd the inter elatednesé‘of'economics to
other disciplines. iespondents, in this case, urged thet instructional
matericls anc mrocedures b3 developed that would facilitate.integration
of other disciplines with economics, or that would at least break domm
ciscinlinery lines.

Zconomic eduvcators must then begin to nlen for end develop materials
and instructional procedures that lend themselﬁes to promoting economi.c's
interreletecness vith other disciplines. This, verlieps, can only be
accomplished through a major effort that brings ooec¢allsts togethor to
plan and develop programs, materials, gnd te chnlqu 5 for the expressed A
purpose of interdisciplinary progrems. Uhat is being suggested here is
another tesk force, similar to that of 1961, but dedicated to the promo-
tion and cevelopment of interdisciplinary modes of oducatlon that focus
not Jjust on economics, but on all of the socicl scicnce disciplines in
«n orchestroied menner.

is Meeced anc How They Cen Sest de D

BC e s ma.n ke es Bm s SE G El8 SI% s ow- « aim &

V The Tvne of Porsomnel That

Fox the I'ield of IJconomic dauceation for the HNeit Two Decades

The type of personnel needad, as expressed by reshondenhts, vas
essentially someonz with a broad based background and ability. Tor
e mple; the {type of wersonnel needed in economic education for the
decades cheed suould be wyell trained in both economics anc¢ cducation.
Turthermore, the common thread of a broad,'interdisciylinary, socis

scicnee oriontetion was epperent, as

l—'

it yas with the other implicetions
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of this study. That is, cconomic educators of the futuvre should be
Imowm, perhahs as social science educetors, or ot least have the baclz-
zround, &bility, and interest to promote economic cducation within a
oroacer interdisciplinary conteits

Along with an emphasis on a broad interdisciplinery backzround, the

conomic educetor of the future must be a »nedagogical expert znd exhibit
a sincere concern for students and teaching.

This combination of béckground, ability, and interest is indeed
both comorehensive end relevant to the projected directions zconomic
gducation sihould be teking Tor the next two decades. Just how many
economic educators will meet these qualifications, is enother question.
The renits of cconomic education are nou filled with highly competent,
aediceted neople. I, houever, their_present skills, ability, enc beck~
cround aré not compeatible with future needs,; then »nerhens as new leader-
shin evolves in the decades ahead, it will be comprised of people ke co
have the necessary cualities to lead economic education during the
next téo decades.

V1 Ihs Host siffective Type of Jeonomic fducetion Organization for the
et o, Decadas |

Consensus among respondents showed that they believed the most
effective tyne of organization for economic education duriné the next
two decades would be one of affiliation with institutions of higher
lezarning.

Universities or colleges wvould seem to ovfer the most potential

~ecause they have a pool of cxpervise from economics, education; and
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related discinlines. .s mentioned in the cdiscussion of goals, these
institutions elso offcr facilitics for research and cevelomment, as well
as the necessary prestige for leadersiniy within t eir sphere of influence.
In acdition, a university or college would probavly have programs
end resources for wre-service ancd in-service teacher training. This
would be one of the most important rcesons for affiliation with an
institution of higher learning. Doth new and veteren teachers then,
could act &5 miltipliers for dissemincting neow.techniques, materials.
prozrams, end generally influencing the quantitctive end qualitative
develovment of economic sducation in the elementery and secondary schools.
Por the greatest degrse of effectiveness, the economic education
movenment .should begin to build an orgenization tﬁat is more interdisci-

nlinary Lrlenued, and in fact should direct its attention to developing

~ e sociel science oriented organizational stiucture to serve the needs

or education duwring the decades cheads

(nce agein the theme of a hyoad interdisciplinery approach; s
opnosed to economic education 3ef se, was expressed in respondent'
recommencations. If teken seriously, this recommendation woulo suggest
to economic educators thet werhens thiey should begin to reevaluate |
Dresent orzanigetional struétures with the assistance of e national task
force composed oi various interdisciplinary interests. This task force
could then advise end direct the development of a new, flexible, dynamib

orgenization that would best serve the needs of economic or social science

caucation during wne decades aheed.
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vie TIho sest hethod oif Fineneins vhe ;sconomic ducation Lovement for

There was littls agreemcnt on thiis cuestion because many of the

respondents vere not familier uwith the finencing procedures and roblems

‘_J.
(<)

of the economic education movement. Anothier reason for the smell degree of

conseonsus or ney icdeas, was that the feedback nrovided by tiais author
vas perﬁtgs too vesue and ambiguous to serve as an effective catalyst
in »rompting productive owinions on the question,éoncerning finance.
#rom tiiis standpoint, no imnlicstions can be offcred on what the pest
method would be for financing tiic economic education movement for the
naxt wwo cGecedes
In tae Jin L.alysis the future of our society and the future of
education is not something thet will just evolve. lather, it will be
created tacough the interaction of a vast constellation of technological,
social, sconomic, and ideélogical forces. The lativer, are; lowever,
subject to humen intervention, »nHlanning, and action. If we take the
necesﬁary action nowu, we yill {ind ourselves no longer restricted to tverdy,
inefiectual reshonses to the forces of change:; but, instead will be ablec
to chart the course and direction of an aduvcation for the future which ue
ourselves heve helped design.

Economic sducation's role in designing an education for the future
is best empressed within the conbext of the pﬁrpose of this study whicn

vas to develoy nodes of economic -oducation thet will have relevance and

validity for ihe Juture educstional needs end goals of our rapidly
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evolving socicty. KHenneth Soulding,- perheps, best sumerized the need

for this stucdy uhen ae pointed to the urgency of a viable economic

. oo

ecducation progiam ‘,)}r stating:

Zn accurate and vorkable image of the social
oyoton in generel,; and the economic system in nart*CL“nr,
is, Aowvver, 1ncrec51nglJ cssentizl to humen surviva
If the preveiling imepes of the social system ave
unvﬁullstlc and ineccurate, decisions which are bhased
on tuem are 1il elJ to lecad to disaster. The more
comnlex society becomes the more important it is to
have & widespread realistic and complex image of it.
s oicononic education, therefore; along with education
in other aspects of the social system mey well be
one of the most important keys for mgn's survival in
vhe coming centuries or even decades:

3. Kenneth i, Joulding, “Economic iducation: The Stepchild Tor is
o Fetner of the lian,” frhe Journal of Iconomic Iducsaiion, VOLJq Ho. 2.,
[ERJ!:( (fell, 1949), 10--11.
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Dr. iH.L. frankel,; President
Joint Council on :iconomic
dcucation

Mr. Nat Goldfinger, Director
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ATI~CIO

Mr. Theodore J. Gordon, llcad
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President
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Dr. Rita D. Kaunitz
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Dr. Lawrence lietcel?
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Professor o
Education
University oi Illinois
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Drs Clayton FMillington
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Nationel Science Toundation

Dr. Turley liings, Director
Center for Aconomic Education
Sen Josc State College
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Zdxecutive Vice President
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Professor of Educciion
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Dr. Uilliam H. Roe, Dean

School of Education
University of Connecticut
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Dr, Phillip Szunders
Professor of Iconomics

‘Indiane University

Dr. Lylec Stewart, President

Horth West Council for
Jconomic Iducation
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Dr. iloman . Warmke, President

Ohio Council on Iiconomic .
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Ohio University

Dr. Percy D. Warner
Professor of iconomics
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Syracuse University
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University of Virginia
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Dr. Shirley H. Iingle
School of Zducation
Indiana University -
BDloomington, Indiana

Dr. Joseph L. Fisher, President
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Stanford University
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Hr. Y.Z. Hamilton, Director
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Dr. Theral T. Herrick
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Education :
Zvanston, Illinois

Dr. ¥W. WYhitney Hicks
Zconomics Department
University of Hissouri
Columbia, Missouri

Dr. Suzanne W. Hilburn
University of Colorado
Denver Center '
Denver, Colorado

Dr. Robert V. Horton
Krannert Graduate Scliool of
Industrial Administration
Purdue University ’
Lafayette, Indiana
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