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March 27, 1974

The Curriculum Committee received the attached recommendations from
the faculty and student teams studying the 4~1-4 calendar and the competence-
based curriculum. The committee reviewed these recommendations and unanimously
approved the requcst that they be forwarded to the faculty for consideration,
The Curriculum Committee presents these recommendations to the faculty fox
consideration at the April 16, 1974, meeting so that they may be voted upon
at the May faculty meeting.

At '
A. E, Jenkins, Chﬁn/\v
Curriculum Committee



On October 3, 1972, the faculty approved the extension of the present
core curriculum and the modified 4~1-4 calendar through the 1973-74 academic
year. The faculty further asked that study of the competence~based curriculum
be continued with the August, 1972, Working Paper as a framework. Proposals
concerning the establsihment of a competence based curriculum and continuation
and/or modification of the 4-1-4 calendar were to be submitted to the Curriculum
Committee as they were produced.

This paper is a partial list of the proposals produced by the ongoing
reélew. It concerns the creation of a competence baged Bachelor of Arts and
Sciences degree and the continuation of the 4~1-4 calendar. The Curriculum
Committee received this document from those involved in the design of the
competence program and now sends it to the faculty for consideration at the

April 16, 1974, faculty meeting.
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Recommendations:

1.

2.

3.

4.

5.

6.

That the Bachelbr of Arts and the Bachelor of Science degrees be?replaced
by a Bachelor of Arts and Sciences degree for freshmen entering Mars Ril1l
College after August, 1974,

That all bachelor's degrees awarded the college to students entering as
freshmen after August, 1974, be based on student mastery of seven basic
competences and attainment of at least 35 course credits, of which three
must be January Term. ~ ‘

That the competence requirements and curricular structure be 1mp1emented
over two years (1974-75 and 1975-76) in two phases:

a. fall, 1974--core curriculum requirements be stated
in terms of six basic required rompetences with
related learning experience:s and assessment proce-
dures (See attached document).

b. fall, 1975--major requirements be stated in terms
of required competences with related learning
experiences and assessment procedures.

That an Assessment Team be chosen for each of the six basic competences
with authority to design and/or approve ascessment criteria and processes
relating to that competence. Upon recommendation of the Competence Design
Teams, with the Committee on Committees, an Assessment Team will -be
appointed by the Academic Dean for each of the six general competences.

That an Assestment Team be appointed by each department for each major
or special degree program in their area with authority to design and/or
opprove assessment criteria ard processes. ‘

That the 4-1-4 calendar be continued with related academic policies to be
revised consistent with the competence based curriculum.



Introduction

At the Augﬁst. 1972, Pre-school Retreat the Mars Hill College faculty -
received a Working Paper on Curr}culm vhich recommended the aloption of a
competence-based curriculum forﬁ&e college. In October of that year, the
faculty voted to further study the matter and asked for a proposal from thbae
involved in the study of a competence-based curriculum. 'Th;s document
contains those proposals and an outline of a coﬁpetence-based'cﬁrriculum for
the col}ege.

The teams of faculty and students reviewing the curriculum and
designing one with a competence-base have jone as far as is presently possible.
They have desiéﬁéd a curriculum and propose ita adoption. The details of ;
assessment and specific academic policies which must accompany such a curriculum
will be designed upon the adoption of the curriculum. Faculty approval for
both the concept of a competence-based curriculum and the Assessment Teams
necessary to further design the program is the next step in adopting the

curriculum as proposed in the recommendations of this document.

A Curriculum Rationale

The competences stéted in this document are the result of attempts
by the faculty and students working on teams in Chis study of curriculum to
take seriously Mars Hillycollege‘e commitment to liberal edhcation. The six
competence statements developed to date specify what these teams believed to
be the important elements of liber.l education for Mars Hill College and our
students. A seventh competence in a major or special area is also a dimension
of 1iberal education us these temms conceive it but these competences remain

to be designed.
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The teams began thei¢ work on the Auguat, .972, Working Papetlin the
gunmer of 1973, The experiences of faculty and students over the first few
months as work ﬁrogressed on a competence-based curriculum made apparent the
need for further clarification of a scheme for organization and distribution
of efforts. The existing ten competence statements seem to adequateiy formy-
late a general congensus exiatehﬁ among segments of the college w{th fespect
to generai curricular goals and the ends of the 1nstructionalyﬁioceaa.
However, efforts to implement those areas of the curriculum beyond the arcsas
of specialization foundered upo a lack of consistency in the overall conceptual
framework. Some competence statements errlapped with others in content and/or
structure. An absence of precision in the design of curricular experienced
resulted from the lack of stated time frames and virtually excluéi#e
objectives. Hence, it became necessary to set forth effective and acceptable
conceptual framework. |

The formulation of an adequate and uaefﬁl conceptuhl fzamework which
capturad the institutinnal consensus reflected in the existing ten c6mp¢t¢nce ,
g- 1tements had to 1) deveiop a rationale for distinguishing tﬁe}purpose of,#
college curriculum, 2).upecify curricular ordering principles consistent with
that rationale, and 3) order the content of the ten competence statements into
mutuaily exclusive domains. In order to facilitate design and 1mp1emgntation
such an ordering scheme had to include specification of acceptable time frames
for each curricular domain., These time frames would serve as guides to
initial planning and design. They may change as progreas is made but are
essential as a means to concretizing beginning efforts in construction of
competences and related educative experiences. Otherwise, those charged with
the design of the curriculum would have beeﬁ confronted with a "blue sky" task

where the ideal was never confronted with the possible.
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The theais developed as a basis for deriving or ord~ring principles
for the competence curriculum is that college is first and foremost an
institution committed to the development of students' disciplined intelligence.

This commitment to the development of disciplined intelligence
should not be interpreted in a narrow sense. The term intelligence is used
here to refer to the growth of the cepacity for understanding (intellegere--
to perceive, choose between). It entails wisdom in addition to cognition.
The full growth of disciplined intelligence involves the need for the widest
possible latitude to meet personal needs and design experiences for genéral
human grcwth. The ability to make perceptive intelligent choices rests upon
the capacity to make vaiue judgments and act on personal commitments ;s well
as the ability to reason effectively. '"To behave critically, then, involves
judgmenc, values, and commitment. Their natural entailment is passion;
their natural outgrowth is action.

Liberal education is here conceived as a prccess which develops the
above specific human abilities rather than as a set of studies with inhering
1liberal quaiities. The chief goal and end result of that process is the
liberation of an individual's intelligence. To be liberated is to be free.
The only freedom that is of enduring mpoftianc"e is freedomof 'Intelligence, that
18 to say, "freedom of observation and of judgment exercised in behalf of
purposes that are intrinsically worth while.!" The major ronsequence of an
effective liberal education i1s the development of the power to "frame

purposes and to execute or carry into effect purposes so framed."

If a curriculum is to assist students to develop the ability to
frame and execute purposes, it must facilitate student attainment of 1) the
ability to formulate and examine purposes, 2) the ability to design anq act

upon means of executing those purposes, and 3) the ability to avsess consequences

(
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for theﬁselves and others of designed action on selected or formulated purposes.
These three clusters of abilities are desired outcomes of an effective liberal
educr “{on. |

If Mars Hill College is to cultivate thé liberation of its students
by developing in them an informed disciplined 1nte1113ence marked by the sbove
abilities, then the curriculum ‘ust have at least four basie components. First,
a basic analytical structure for exploring the ways in which man creates meaniug
or purpose must be devised. This structure will be analytical 1n that it
divides the basic areas or approaches to human knowledge according to their
role in the formulation of purposes, The student would be expected to master .
certain knowledge, skills aud attitudes or values in each area.

‘One such analytical apistemoiogy based on methods of formulating
purpose has been devised by Philip Phenix. Phenix's scheme consists of eix
basic patterns of meaning which are derived from an analysis of possible modes

of human understanding. The six patterns suggested by Phenix and reformulated
‘for purposes of curricular design are symbolic communication, the scionces,
aesthetics, personal knowledge, personal and cultural values and symoptic

or integrative knowledge.

‘The student competent in the ability to formulate and examine
purposes would demonstrate at least a minimal mastery of the basic elemeots of
-:ﬁ; six patterns nf meaning.

A second component ofa competence-bas‘ed liberal education curriculum
is a structure for promoting student mastery of advanced skills or expertise
in at least one special area. The reassons for such a component are two-fold.
Just as studento need to master the basic methods of constructing lmowledge
vhich give shape to purposes, students also need to master an area of

special expertise through which they construct means for achieving selected
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purpogses. To be able to formulate purposes without means of executing them is
still to remain unfree.

Secondly, a full intellectual grasp of the significance of. the
interrelationship of general areas of human meaning or purpose coues only
~through the mastery of a special area of human knowledge. What liberal
education has to impart is both a sense of the pow?r of leas and a sénsé of
style in effectively and economically utilizing ideas to formulate and execute
purposes, |

Only the mastery of a speclal area of knowledge and expertise can
give rise to a full appreciation of the structure of ideas. 'Nothing but a
special study can give any appreciation for the exact formulation of general
ideas, for their relations when formulated, for their service in the compre-
hension of 1life. A mind so disciplined should be both more abstract and more
concrete. It has been trained in the comprehension of abstract thought and
in the analysis of facts".

Mastery of a special area of knowledge and expertise also builds
a gense of style, i.e. "an aesthetic sense, based on admiration for the direct
attainment of a foreseen ond, simply and without waste'. Through a sense of
style comes the ability to efficiently and effectively design and act upon
means of executing purposes. With a sense of style we return to the place
where we began with liberal education conceived as not only the ability to
know, but also the ability to act upon that knowledge. Liberal education
1s the "acquisition of the art of the utilization of knowledge".

The requirements for competence in speci&l areas of expertise will
vary with the area selected. Bbwever, the competence statements should
include at least three basic components: 1) specification of‘minimal levels

of knowledge and skills, 2) ability to apply high order criiiéél and creative
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thinkiné skills to the information of the special area with broader knowledge
in the construction of informed purposes and means of éxecuting them.

Formal education, howevér, 1s only one phase ofa;u;son'a developnment
of a disciplined intelligence. An adéquately designed curriculum must reflect
this observation and incorporatc a scheme for identifying, assessing and promot-
ing a student's development of intelligence based on where hekor she 18 at the
time of formal education. In addition to an analytical division of humkn
knowledge based on the methods of formulating purpones‘and a étructute for
facilitating mastery of a special area of expertise, a competence-bused
liberal education curriculum should also include a deve]opmental scheme
adequate for effectively assisting student maturation.

Unless sﬁchVa scheme is utilized in the design of curriculum, student
ability to know and to utilize that knowledge may go unrelated, The ability to
act upon means of executing purposes and the ability to assess the congequences
of such actions are cultivated by identifying and buiiding from where the
student is with respect to an integration of personality when he or she enters
the curriculum., Only by beginning at that point and encouraging development
toward the abilities desired as outcomes can an effective curriculum be designed.

One such developmental scheme useful for generating a structure for
analyzing and promoting student competence has been developed by Arthur
Chickering. Chickering identifies seven developmental tasks: 1) developing
confidence (intellectual, social-interpersonal and physical-manual), 2)
managing emotions, 3) developing autonomy, 4) establishing identiry, 5)
freeing interpersonal relationships, 6) developing purpose, and 7) developing
integrity. Chickering's model provides an excellent framework for ardering

the abilities ineluded ih the'baaic competence on personal lmowledge.
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A fourth end final component of a conpetence—based liberal education'

55?;f‘curriculum 18 a set of institutional valuee which the college deeme important

'”*lyjan& finds it inadvisable to direetly impoee on studente through competence

’7Gjinetitutional fidelity to such valuee }s assessed in terms of rhe collective |

ﬁ‘hfncharacteristiCs of graduates. These are values which the college wiehes e

f:faseeeemenr. Theee values shape the design of curricular experiencee and

i not to undermine by the employment of any given curricular atructure and in
‘-terms of which the college finds 1t worthwhile to continually appraise 1tee1f.
| These values will vary greatlykwith the distinctive concerns of

individual colleécs. One such partial list of institutional values discussed
by the Competence Teams is as follows: |

1. A concern with a diligent scarch for genuine
 personal enlightenment by all members of the
college community.

2, 1Instillation of a commitment to informed,
participatory citizenship,

3, Cultivation of a sense of the eignificance
of uniting theoretical knowledge and practi-
cal application.

4. An experience of all members of the campus
community of communal support and meaningful,
constructive personal relationships.

1
i

The incorporation of the four basic elements of a competence~based
curriculum in a design for liberal education at Mars Hill College resulted
in the six competunces stated in the vecommendations. A brief description of
ths purpose of each statement as viewed by the competence team designing it is -
provided in order to enable the faculty to better understand the competence
statements themselves. The six competences reflect the six realms of meening
of Phenix; the personal knowledge competence reflects the development scheme

of ¢hickerin3 as discussed above.




‘ -ﬁcommunication;conpetencef

The communication conpetence ie conoe‘”ed nith two different kinde

.,second category'refers to the util_zation ofzthese-ski

'{cf{ictitical thinking. The ekille involved in theee two categories can‘be
':%"vi’eeparated for analytical purposes but in practice are interwoven into'an
integrated whole in those persone competent in conmunication.,_-<w"*i ’
| The procees of communication involves dietinct thoush interteleted
: areaok reception of information, oritieal and creative thinking about thet
‘ infornation, and the expression of that thinking. T | .

Figure 1: Communication oceaa

Reception of Expression of
Info tion —> fo ation

1

Critical and
Creative,Thi_kin

It is important to note that the arrone in Figute 1 ptoceed in both :
directions between the various components of the communicetion skill cycle.
For example, what we think 1s influenced by how we express ourselves and what
we think influences the kind of information we ellow ourselves to reeieve.

It should also be noted that communication skills are often thought

of as the interaction of teception of infotnation and‘expreoeion. Rowever,

such a concept temoves the distinctly human component of communication,

wnich 1s critical and creative thinking, and reduces comnunieetion to‘ptobleme




Reception of
_Information

" Expression of
_Thinking

English. or verbal, and mathematical akills are both conceived as_

A’integral componenta of communication ekille. Skills developed in one area o

o are believed to complement skills developed in the Other.; The abilctieaitoff _
o liateu well and write concisely and critically involvee abilitiee to reaaon;wt“”
S effectiVely by utilizing sound logic.- - | B k

It is important to note that the concept of an integrated mathematice-~‘f’

Ehglieh-inquiry Approach to communication ckilla grew outct the context of the

oo preaent curriculum.

It later received added stimulus from the concept of a
competence based curriculum eince a communication ekilla competence uas

‘ certain to be among the competences required for e college degree. ;“‘

| ke Hence, the joining of ekille in mathematice end in English into a
‘vhole received impetue from both areae and led to the unified competcnce “

atatement included in the document.



li;compe“ence 19 dlvlded into.tbo

?:?'how each subcommittee developed_ita part of‘the'competenge.~,,i“

Six specific assunptiona underlie this recommended comyetence.?;jf i
The assumption is made, first of all, trat each atudent needs to be aware of .

"persenal knowledge as a realm of meaning whlch is distinctively different
from the other five realma. The aecond aseumptlon la thac paraonal |
development is important and deaerves a place 1n ‘the general studlea
curriculum. For many years Mara Hill College bae been concerned about the

: personal development of each atudent; a number of things havebeen done

outeide of the curriculum, and in indirect vays, to further this developsent,
J

, This concern, however, needa to be expressed through the‘curriculum. 1@?1$9§F;n_,13*~?

1n the comperence 13 tha thlrd ; umption, that self-asseaament is




deutity, relationehip”:vith other peraona_ personal goal

“f'riually. in the sixth place, it is asaumed that hi

" vith and will help studenta fulfill the SOcial Gcale;of me“m:a Hil

o COn!nunity. 5

The rationale for etating this competence in terms of aelf~f§ﬁ,?f

»aeaeaament rather than in terms of achieving a certain level of pereonal

3 development is that Mare Hi11 COllege encouragea individual freedom
‘personal development within a context of concern for th'”’u "
F'iAdmittedly, certein valuea are inherent in the atetement of the competen
7»,and these are offered without apology, but there ie-’o blanket pres 3l

} of a 1ave1 of pereonal development. Individuai diﬁfygencee i

atitutaa maturity muet be respected. The Code of Studtnt Conduct pr eribe:

'aome minimal levels of pereonal davelopment. but thie competence _"ﬁ~i;iff d

faet, it aime towerd the fulleat poaaible development of individual pereoqality];
;in the wideet possible communit>.~ .

Since thia competence ia in the realm of personal knowledge end

k therefore. involvee subjective knovledge, many of the ev ua 'on criteria
y’«will be subjective. The committee hae worked out poseible etructurea for

. making this kind of ev&luatim'. However, not a1l of the wa;nesiqn criteris




'th;;?eréoﬁel‘knoﬁleége?éoﬁpeteeee;l?eée:3‘q;z

?‘, be enough experiences common to all seminare to give etudente a clear under-’ !@ﬂ

%

l7  stending of the program in general. _ | . gl
o Pereonal development ie crucial for work done in the other competen*r
- ces and for a11 the* happene in the etudent's experience, just as ell the S
~ other competencee are crucial to peraonal development. For thie reeeon,~
’ the committee essumes that the entire college coumun‘ty will help facilitate
the etudent 8 progreee toward achieving thia competence aud expecte thet
final certificetion uill not occur until t.e’etudent e eenior year. The plan, -

however, is for the etudent to go through tho program experieuce in hie
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‘:«fdevslop means of accomplishment. This effort was begun in the sprins‘sem;,ts,t

d'i} of 1973. Departmental members have devoted eeversl vork sessions to

, philosophical discussions, logistics, and means of implemeﬂtﬂtion.;k5\;Q=};g1 i
. gesults of efforts thus far primarily include mechanical changesyin_;:*‘

’procedure. Physical Educstion will continue to be a one course requirem

- However, three basic svenues vill bs provided for accomplishment of Compstsnce

'??II B. Theee routes are course sttucture, independent work; snd credit‘b

,3exemination. Logistics havs been estsblxshed and implementetion wi11 _eginpv 5?

tduring the 1974 fall semester. Yet to bs dsveloped “» the 1“diVidua1 el
competence skill course. ' o

k ~ The progrem of sxperiences hss been chsnged and improved to assist

students in meeting the requirement. Bvaluative criteria will include written;ts b

‘tests, diagnostic testing in the area of motor fitness. and vslid snd reliable;;fjt

skill tests.




;Ef_etudiee program. It waa suggested thet the committee migh try to app

It was suggested that the "valuee committee" might profitably do parallol workggfufﬁ

on American culture. Subeequently the conceptual framework of the competenceg”er L

was reorganized under the present six eubrice and the two teak groups~~the
original 'values committee“ and the committee formed to make recommendatione B
abou" the atudy of foreign culture-—becamc. in effect. one group, eubdividnd

for the purpose of divieion of 1abor, charged with the reaponsibility for

: developing competence etatémente addreseing velue queetione of e normative ;_:'V”

1 “character in the context of the study of culture. The atteched materiale 7
repreeent the zecommeudations of thie committee. presently incorporating

eome fourteen pereone, including both faculty and studente.




*iid»both culture and values ahould include acquaintance‘wi'h o

"'1rcomprehension» analyaia, and evaluation., The argument undetlying thia

| There are certain asaumptiona underlying thia recommended competence.{r -
: ‘“,It is asaumed, first, that bcth cu1tura1 studiea and a conacioua“confrontation‘Vr?7’
: _iawith the realm of values deeervea a place in the general atudiea » grAm of a -

77plibera1 arte education, and that, furthermore, the most worthwhile etudy of
"and valuea and a foreign culture and its valuea with an'emphasia upon

ccmpetence ia that, while it is dcsirable for the atudent to be knowledgeable ;vt”
about hia own culture and hia own value commitments, he cannot be expected
to be understanding, appreciative, or critical of either unleae he hae
confronted alternatives to both. Second it 1s assumed, therefore, that tha
weddiug between the atudy of culture and, the study of values is legitimate;
that the study of culture is a viable way to confront value queationa., Thia ;

| competence agsumes that valuea are beat confronted and underatood not aa f“>' K
abstractions that function apart from concrete eocial relationa and paraonali—:d
ties, but as they are expressed in the norma that undergird and make poasible

the institutions of society. It is preciaely becausa the elementa that

essentially differentiate one culture from another are the values and norma»of

those cultures that the committee believes the approach of thia‘cOmpetence to
be eminently legitimate. It is for that reason the'fivekfamiliar social
institutions are singled out in the competence statement. It is nOt
auggeated that these five institutions exhaust the definition of "culture"
VCulture presumably extenda to all that is available‘to the erperience and
learning otcany given person at any given time. 3ut aince aone agteement

on focus is pedagogically desirable and oractically necessary, these commonly

accepted social institutions form an agreed upon basis through uhich the
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orientations of cultres can ninimally be identified, conpared and contrasted,

”comea out the other aide. However. epecific techniques, inetrumenta.i;,;;nieﬁ,:
.processee and more precise criterie for evaluation must be worked out within
the context of the actual experiences designed to implement the competence.'i
It has become clear to this group that the evaluation proceec as well as the’
experiencea leading to “competence“ in this area--as, preeumably. in the
other areas--not only muet be but ought to be allowed enough fluidity to |
. reflect vhat is learned by the faculties who implement them, The etatements ,
mado with regard to evaluation. therefore. are intended to allow for some . |

flexibility without eacrificing a clear perception of what is expected of

the etudent.
| Development end implementation of the experiences that will lead

the etudente toward this competence rightly aweit the careful atudy end



~ﬂcompetence.

But the committee is concerned that no student be "lockedvin"

‘.extends to the other competencee. Just as values have not been,tt

It is hoped that students may be encouraged to find expetiences "

tive Knawledge.

i tconnected with a11 the other competencea thgt are relevant tothe confront tiol

: with values.




: Aeethetics“' C:or'npét’epéé

Because of nen e tendency to ectualize himself end to become‘hip

fif~;forma1 relations among our e_,se perceptions,“ it ie appropriate that the

M“5;o¢urriculum includes a study of art in genere (eeethetiee) end the opportunit‘7

'7¥fdto participate in one or sevetal of the arts in particular (heimet, 8; .

o= Jacobue, 5),,

The content of aeethetic educetion at Mara Hill COIle”e will'cen‘

7i'iaround the images. sounds, movement and eircumetencee which th learner ca

’experience for their aesthetic dimeneione (Raueman, 53). Because of theé broad .
’kspectrum described above, the aestheties committee eought to iniure thet th
. competence statement be made general enough to encompass elmoet every .
| diocipline vhich could be preeented from an aesthetic point of view would

qualify for incorporation into learning experiencee designed to meet the ,7‘
| aesthetics competence, ‘ )

In drawing together the competence statement, the committee gought
to provide the learner with a three-fold experience.
1. Participation in a ouetained crtieéic activity with reflection -
~on that uctivity in order to det ne the state of development
reached in diecovering pereonel rpreesivenese. ,

2, Critieal examinetion and evalqetion of artietic uorke through
the application of eeethetic theory

3. Demonstration of awareness 6{ the nature of eeethetic perception‘
~4dn a culture other than hie own ,




‘e Rationale for each of the items is ae followes

x},» 1

_,'f};The committee felt,that creative activity alone was not euough fe
© to give the student a.full aesthetic experiences It was also.
' neceasary that the ‘stude o

3

- vhich he could grov in his»involvement with' the art form:*~
”throuahout a 1ifetime.~;:,y SE e i ,

_Introduction to Aeethetic Theory

Pull participation in an art forn demands a knawledge of the

| Thia eapect of the competence s an attempt to add a final

‘i‘~Aeéthéticégcompatence;f?hee*541;;fr

Sustained artietic ectivity and reflection on creative potentiaifﬁjiv

be given an evaluative process

contributions made by the art form to the enrichment of the’
human experience. The student will therefore address himself
to the following qucetiones -
a) What does the art create ,
'b) What are the principles of creation 1n -
- _this art ‘ \ =
'¢) What 1is ite scope
d) What are its poeeible materieie

Knowledge of Aesthetics in Another Culture

dimension to the ctltural values competency. and to permit
the student to examine an art form in a8 culture which he
has studied In depth.

Haueman, James. Towards an Aesthetic Bducation, M.E.N.C.’Washington. D. C.,

1971,

Jacobus, L. A,

Aesthetics and the Arts. New York: McGraw-Hill, 1968.

Langer, Susanne. The Problems of Art. New York:‘{éharles Scribner's Sons,

1957,

Reimer, Bennett. A Philoeoghg of Music Education. Engleuood CIiffs. New

Jerseys Prentice-Hall, 1970.

Rogers, Carl:
Mifflin, 1961.

" On_Becoming & Pereon. Boston, Magsachusetts: Houghton
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Sciences Competence

The team w0rking on the competenCe atatement in the eciencea began

Goal 1w

‘ f'by conaidering Goale IV and V of the August, 1972W working Paper.

quealt with e student o understanding of the environmen' and“Go vu 1t .

pf;fetudent 8 understanding of aociety. The ambiguity of th e_etatements 801

*;,:became apparent to the team and a refocueing of attention*wao'made Th

ﬂf{team began to conaider the questions of 1) wnat 1s,dist1nct1ve ebcut ‘h
| aoientific way of knov!eg? 2) What ehould students maeter with respect |
%*c,to knowledge abou the scientific way of knowing? 3) To what extent and in
-what ways or areaa ahould atudents be expectéd to apply knowledge of the fffi,

. 3o1encee?

The competence atatement rexlects the team 8 thinking and reeponse

. to the above question.o Part number one: ia a atatement of the baaic elements

~ from the philosophy of science which the team thousht all ttudenta shouldi[ifea_

underetand.~ Part number two refers to the ecientific approach to end under-";f;,

 standing of individual human behavior, Part number three refere to acientific
approaches to group behavior and societal problems. Part number four refera »
to a sclentific understand{: g .of the environment and related problems.

These four parts of the competence statement, taken collectively,
are thought by the team to systematically delineate the knowledge‘and
application of the sciences deemed desirable of a graduate from Mars Hill
College with a liberal arts degrees Knowledge of the distinctive characteria-'
tics of the sciences as wysof knowing the world and human experience, abilities
to gain and apply specific scientific knowiedge to basic questions or problems,
and the ability to assess claims of scientists to have viable solutions to

such questions or problems are each noted as skills the team thought should




 Sctences competence, Poge

:chatacterize the liberal atta 3raduate. The team toncluded that a atudent
o ,aa, g;theee akilla and being able to join them with akilla atated in T

he‘Othar five competence atatementa would posses the attributes of ¢

1be‘i11y educated student and have the foundation for develosing ) 11fe

hatacterized by a liberated, critical 1nta1113ence. S
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Humanitleé»Competence

In a world where "information overload" ie a growing problem. it

*,becomea a major task of ‘higher education to assist atudente in 1earning to
. 'eeek and find meaning in ‘the maseee of mere information to which they are-- 7l_ev_'i75'
fiiiand will be—-exposed. | | ; o
“ : This competence assumes that a good vay, not neceeearily the only
Eh" way, to undertake this teak is by the etudy of thoee thtee disciplinee which
‘ef;deal moet directly with man 8 search for meaning in hie individuel and
?ghecollective life—-hietory, philosophy and teligion. ‘ NS
| We ca11 these disciplines "Humanistic" becauee they etudy men in o
' one of the activitiee which distinguishes him from other anaimele-ref1é¢tion li :
on the meaning and purpone of his exietence. Theee dieciplinee have eleo been;i5=lq
called "integrative", "synOptic", and "summative". because they seek truths :
which are more than the sum of the facte which they explain. |

The three disciplines should be considered togéther because they

share many qualities. Since they seek to go beyond empiricism, they’are’

~ metaphysical; since they imply commitment to some ground of truth, they are
religious; and since they attempt to interpret the record of man's actions,
they are historical.

Finally, it should be noted that the competence emphasizes the
Judeo-Christian religious tradition, and the history and philosophy of
Western Ciyilization. These emphases reflect the belief that the search for
meaning ehould begin by examining the meanings which have shaped one's own
civilization; and they reflect Mars Hill College's commitment to the teaching

and practice of the Christian religion.
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LA cnmuma OF MARS HILI, COLLEGE 15 GOMPETENT m,commmcuzon éxm.s.

The atudeot ie proficient 1n the reception and expteasion of 1de s andfo
1in underetanding relationships of lansuase and emotion.'f : -

e

--can utilize effectiveky the English 1ansuage. oral and written

'--demonstt tes comp:
probobilgty and statist
1nvolvingfeue ‘knowled

k'--demonstrates awarenesa of the poaaibilities and 14
communication with mach{nes.;:r i




© Competerice Statement 1, Page 2 °

The etudent is prosicient in aroup communication.

t

-ecan analyze hia relationship to other peraona in the 3roup.

) --demonstratcs knowledge of different skills involved in effectivefijirifl
3roup communication.‘r~ s

-=can analyze his own functioning in groupa.;“
--can analyze how othera function in groups.
--demonstrates awareness of nonverbal communication within groupa.'i

“--demonstrateu avareness of the ways in which mass communication in‘fiﬁ
influences individuals and groups. AT

--can effectively aseist a sroup in the achievement of a specified°éz1f
group task. ' I

mecan °ffe¢t1V°1y convey his own views and 1iaten to the viewe of o
others in a group.o ‘ ; ; : e
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CIL. A GRADUATE OF MARS HILL COLLEGE CAN USB KNOWLEDGE GAINED IN SELF—
: 1\»ASSBSSMENT TO FURTHER HIS OHN PERSONAL DBVBLOPMENT

ffgétﬁfl;f- ] The atudent comprehenda the nature and sisnificanee of seven basiqf:
¢ areas of personal developuent and can assess. and further hia own
: development 1n each area. . R L 4

s6éiéidf'f*

o ~-demonetratee a aenae of competenc 1n‘1nte11ectual.

'f"--can recognize 6133
: conaietench




1, A cawuxrs or YARS HILL cou.zcz commmuns THE‘HAJOR-‘;‘;VALUES or ats o
© OWN AND ONE PORBIGN CULTURE, CAN ANALYZE RELATIONSHIPS OF VALUES - -
©  BETWERN THE CULTURES AND CAN APPRAISE THE INFLUENCE O ¥ VALUES

jou comwomv socmAL ‘nmnomms m 'raz CULTURES,

Vf‘The etudent comprehends the nAture of cultural values and standarda§ ?f:
- of conduct, e : B e
i |

--can atate in his own words the difference betweeu a fact, “
~ value. and a standard of conduct.ﬁ_;..,- : i o _:f

--can define and describe “the function of cultural value and *7f"}f,;;
cultural standatds of conduct and can provide several illus—';,.;fr
ttations of each. . i B .

e=can describe and provide illustrationa of relationehlﬁs betwcen
cultural Values and atandarde of conduct. Sl St

" The student comprehends the domi‘fnt value ead historical deve10pment
of at least “two different culture"(hie own. and one foreian),vhichﬂ

‘5};Patterus of family'organization, «tfc
_patterns of economic.organization, -
sovernmeptgl and:po11;1'11 structures .

f--can identify several'mejor a
;”itutions. ’

or structureaaot the five social
{med -including th




’ cC°ﬁPé£éncc §€&£§@§h§fifi;1?ééé;2w-

Part 3t The student can analyze and sssess relationehips between the major
© . 'values of his own and at least one foreign culture with respect to
;'the fiva social 1nst1tutiona listed above. L e a0 E

. =-cen. 1dcnt1fy and describe the valpes and standardsloi conduct e

2 student can a the proce
uajot values are influenced
these pro 8se may differ fr

. ‘Ei';-»can identify eomc specifi at
' his ownfaocializatio exp‘ 1ene




‘~ ~~can projeet poseible‘conseuueﬁcea'of~soeia1 atructures,and'uses of
~ technology, present and alternative ‘upon the values of his own\
and one. foreign culture.

--can stete and arguegfor his . pefeonal pteferences vith regatd tm
present and alternative eoeial sttuctures aud usee of}technology.




A GRADUATB oF MARS HILL cou.zoz UNDERSTANDS THE m.'wan oF Azs'rmxc Rt
;f;fPERGEPTION AND 1S AWARE OF THE SIGNIFICANCE OF CREATIVE AND AESTHETIC”; :
L .Dulimnugons or nts owN mmwcs wnxcu HB CAN com’.m 'ro omsn =

l"The student haa participated in somc suatained artietic activity i
. scconmpanied by suetained teflection on aesthetic and artistic gy
',;”participation. i , ; . S i G

p-can demonstrate that he has,participated in a sustain
activity by. presenting an. éxam le(s) of his creativ

theorieg.

‘;w~~can apply aeathetic theory
. experience presented to hi
 personal evaluation of
hia analyeis. SR

Part 3t  The student demonctrates an avareness of the nature of aestheti
T perception in e cultute other than hia own‘ s , =




WA omvm oF wms um. COLLEGE ,
" SCIENTIFIC METHOD OF INQUIRY; AFPLI)
~AND ANALYZING INFORMATION WHICH LI

armmszs mosn coucwsxous,

; f;The student demonstratea an. underotanding of the basio elements of
~i,kthe eoientifio method of inquiry. SR s

i »--can correctly 111uatrat ;he dio 1n3u19h1ns chatooteriétios of
~+ five categories of empirical data ( ime _ofeiple
: observation. pattioipant obsetvation su}_oylopi on, !

: ~~-can 111ustrate the baeic el
ion (assumptions, theories.




CompetenceiStateﬁent V, Page 2.

~<can idehtify and analyze the political patterns ‘of behavior
- which are involved in particular societal problems and asseas

the consequences of political aétivity proposed in alternative
eolutiona. , S Ol

-can identify and analyze the economic dimenaions of particular f
‘gocletal problems ‘and asgess the consequences of projected
econonic actions on the problem. S

-=can analyze the valuational and organizational activities of
‘social groups involved in proposed solutions to particular ;‘_g;mv*
BOcietal ptoblems.‘cj~ o . e o »;n-iu

--can assess the potential consequencea of various proposed solutione-
| to particular societal problems.;g‘,--~, a Cay

-The etudent applies 1) basic meaningful knowledge of hie
- chemical; and geological enviroum nd 2) basic. knowled
- systeus and their interrelationships n the snalys :
‘ _environmental problenevand assessmént

"—-can analyze proposed ae 0 '
vith reepect to their use of_valid anﬂn

--can analyze and assess th conseQuencep,for the envirvorment of -
proposed alternative action on P icular’environmental Y3

| --vcan select and defend a course of daction on p ,apviron=.
- mental problems with respect to 1ts: acceptability. uge of
acientifically accurate dsta_and theery, end overallyfeasibility.




;*fPort_Z:,o;

"4the student

A GRADUATB OF HARS HILL COLLEGE HAS EXAHINED SEVERAL ATTEMPTS TO

o _»Acnmvz A UNIFIED WORLD VIEW AND KNOWS HOW SUCH ATTEMPTS ARE. MADE. Lo
 THE GRADUATE IS AWARE OF THE BROAD QURSTIONS THAT HAVE BEEN POSED IN.
“THE HISTORY, PHILOSOPHY AND.RELIGION OF WESTERN CIVILIZATION AND CAN

~ ASSESS THE VALIDITY OF ANSWERS GIVEN TO THESE BROAD QUESTIONS IN. 'rmu{s_;
- OF xmmn. couszsrmm. covAmxvs Ar'uxsss AND uts om;rosrrmu. i

Aa demonstration of competence with reapect to hiatorical knowledge,

~=can identify and explain the historinai significance of the s
~major epochs of the history of Western Civilization, and evaluate >
o the influence of these epochs o‘i/ia own. civilization.,;o S

";'~-can deseribe the eourees, the deveiopment and the impact on hi

own time of e designated fiumber of movements in modern civilization
“such as nationaliem, 1mperialism. democrecy.ntheiconcept ‘of
balance of pover, communism, trade nioniem~ etc.:;g,o_ o

--cen 1dentify the salient charactetittwct of hree important i
‘theories of history and evaluate: th‘ir usefulness in understandi‘
his own paot and present and ‘ o S

k--can deacribe the major developments in‘the history of thefvniteda
_ States and can evaluate the significance of this history for
ontemporery political end sociai~prob1ems. -

Aa demonstration of competency with reepect to philooophicalf
the student e ‘ . S
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Competence Statement VI, Page 2

-=can 1dent1fy the major»contribucichs of the Judaeo-Christian
tradition to western civilization, and can ovaluate their
relevance to his own life and community,

CEe

ALTERNATIVELY (to parts 1, 2, and 3).a student may demonstrate = .
achievement of the competence by satisfactorily compléting a contract
designed with the assistance of a faculty advisor and based on the -
- overall competence statement. Approval of the contract and ite

. assessment processes and criteria, and final evaluation of student!

satisfactory completion of the contract will be made by the faculty
advigor'andfthe~Asaesqmep;jIeam;£6:“th¢fnumgn1t1eeygqmpggenqq; '




= irhe follouins guidelinea are euggested fot consideration by each :
nfdepartment in the design of its competenc atatenene.

¥

'1'rhé‘§t¢dént

L,é*demonstrates an acceptable level of knowledge and akills in S
- an area of specislization, i

"ii--can apply critical and productive thinking ekille to data g

"7»5‘ apptopriate to his area of speciaiization‘ .
“”4[;j-¢ah intettelatq;the kn, wiedse maste e? 1D hi‘ ares o
'expariences.

v‘ﬁ-knows the career options available to one aelocting hia areaff,;
of specialization. a




SUGGESTED COURSE CREDITS *
 INVOLVED IN ASSESSMENT OF COMPETENCES |

Six General Competences
L ' Courae Cxedite

',ft}ttmmanicatién. e it ‘vv ' 71” k | e cee '_leaat 4 courees e
| Per“ﬂal Knovledse " .
Aestrstics . o

Bumanitles hal ._',? .

Sub-Total

Specialtzed Competence

_ hrea of Spectalfzation . . . . © v+ o At lesst 11 courses

Additional Course Credit

ﬁj]Other Blectives Available fot Attainment of Competencee .« ;UPVGin;gébﬁtaé§ t'




