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~ Mople Sugar Time

When one could hear the sound of woter
trickling underneath the honeyecombed snow of
March, when the days grew longer ancl the tree-
tops turned pink, then It was sugaring-off time.

From tree to tree the men ond boys went,
boring a hole 'sith an auger on the south side of the
maples, driving in a wooden spout and hanging a
bucket from it. Cold nights and sunny days com-
bined with the accumulated snowfalls of winter
to start the sop running, and the next morning the
buckets were full. A blg hogshead, braced on a
sleigh, was ready for collecting the sap. The oxen
plodded In thelr slow, age-old way, stopping from
one tree to the next, while the sap was emptied
from the buckets to the barrel.

This ligiid was then heated over o roaring
fire and it began to steam, than bubble, giving off
- biliows of sweet smelling vapor mixed with pine
smoke. The top foam was carefully skimmed with
o wooden ladle, and gradually the -excess water
evaporated until the whole swelled like spun silk.

First come the syrup; then the taffy, which
was thicker but not yet sugor. They gathered pans

full of clean snow, dribbled it in tawny streams

from the ladle, and watched it sink down Into
pools of cold crispness. One thought he could eat
so much! But soon the sweetest tooth was satis-
~ fied. Later they could cook eggs or thick ham
- slices In the syrup, pour it over pancokes or drop

dough into it, bolling hot, :

Then came the critical period. The right
moment for turning to sugar had to be calculated
before It boiled over or burned. At precisely the
right time It was turned Into walting containers —
goose-egg shells, bread pans, coke tins, or birch
bark cones. The remainder In the blg iron pot'was
scropad into fudgy smoothness, such as money
could never buy. The sugar kept indefinitely, and
homemade scrapers such os the one In the accom-
panying plzture were In many homes. Scroped
inuple sugar covered with thick country cream
mede a delicious dessert, worthy of the most Im-
portant guests,

No doubt the children who grow up today
have many advantages but it Is unfortunate that
they will myiss customs of our past that have been
modernized or altogether ebandoned In the name
of progress. ‘

W ] +*

A few small moaple sugor cobins have sur-
vived, mostly in Canada. The rest have follen to
ruins, with only rusty boiling pans and equipment
attesting to thelr existence. However, in this as in
all other industries, the bigger ones have lusted.
Here we pay tribute to Pete Dalgle’s Maple Sugar
Club in Sinclair, Maire. From a simple camp, Pete
has developed o popular year round entertainment
center. Even though modernized, the process of
making maple products is still enjoyed by many
avery spring.
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#1 BUTTER BOWL (QUELERE)} AND
MIGOINE FOR BEATING BUTTER
#2 MAPLE SUGAR SCRAPER

(Token from the Madawaska Centennlal Book)

#3 JAR FOR YEASTY BASE OF EREAD DOUGH
#4 BUTTERMOLD
#5 SMALL PANS & FLUTED TINS FOR MAPIE SUGAR




MARTIN, UN MEBLE, UN VER

Martin pioche la terre,
La terre humeotfe de rosée,

Martin fredonne une ohanson,
Une chanson qu'un merle lul a sifflfe,

Martin ploche la terre,
La terre de soleil argentde,

Martin se rit du merle,

Un merle au guet pour son déjeuner.

Martin pioohe la terre,

La terre grouillant de vers pioohds

(Petits ot sveltes comme un aaooonf
, De vers picotés,

(Terreux ecomme le beo d'un merle)

La Terre grouiliant de vers plcotés,

Le merle picot la terre.

Hartin, un merle, un ver,

Un ver matinal et $veills!

Martin pioche 1a terre,
La terre aux sillrns labourds,

Martin réve & 1a péohe,
A la pache qu'il aura pour dfner,

~Martin pioche la terre, ,
La terre par un merle st un ver ocoupes,

‘Martir giooha,
; ioohe,
Pioche la terre,
Le merle picote,
Pioote la terre,
Picota la terrse.
Et le ver, 11 tricote la terr¢,
‘Tricote la terre,
Tricote la terre,

Normard C, Dubé




"OUR CHANGING CLASSROOM"

In the past three years, we have seen many
changes In our mathods of teaching, These
changes at Balley Schoo! were a direct result of
Pacs Fabrlc and the Title VIl Progrom,

Four years ago, before these programs exlisted,
our French speaking studonts were “"atked" to
~ leave thelr French ot home and to speak English
- at school. You can Imagine the frustration of the
- flve year old, who not only found himse!f 1n un=
. famllar surroundings, but also heard many things
- which he didn't understand, ' ‘

. During my first year of teaching, | had o group
~« of twenty second graders who were able to achleve
at different levels, For severa! subjects, | had
~two groups, but then agaln, 1 had to teach the
: R ¢lass as a whole for other things, The students
L L ,‘ - who didn't understand as well as the others were
usually helped over thelr hurdles as much as possible. Time §oon pgme, however, when several students had to be
rushed along because the class was ready to move on, It was thes students who missed the basic skills and then
~ suffered for the remalnder of thelr school years. : R

When Pace Fabrle came to Batley, the teachers soon started talking about Individualized Instructlon, It
was hoped that the slower students would get more help and attention and therefore would be able to achleve
more. _Indlviduallzed Instruction also means teaching u student ot hls level of achievement . ' -

Indlvidualized Instruction then led to team teaching and the ungraded classroom, Our first team consisted
of three teachers and sixty students, We found that with team teaching we could spend more time with the stu~
dents who needed help, The older students were also very helpful In teaching the younger ones some of the baslc
~skills, Our team today Includes four teachers, three teacher aldes and seventy-two students, -

¥

1+ was during this tme that we also saw a need for a resource center. This center 1s a place where the stu=
~dent has a cholce of actlvitles he would Itke to do, The center Is supplied with educational games and many arts
and crafts profects. ' e e

French was Ihfrodui:ed as a sublect about two and a half years ago. The students found this su’blecf tobe
very lnteresting and challenging, ; ; ' ' o s

 Title VIl wes a very welcomed program at this polnt, 1t not only stressed what we had been trying to do,
but It helped us ackleve a lot of it, ‘ : :

Gy Title VI gave us ¢ lot of equipment W!ﬂ‘_ch' Is essentlal tn an lhdivlduallzqd prqgmrﬁ. This kprkogram*qlszo C
_ brought teacher aldes into the school , With these aldes we are not bqner‘gbl,e‘ to dqvpte more Hme to eq‘ch’ e

_ student,

Yes, our school has gone thiough macy changes, A lot of our methods have changed but e are shll
each student 5o he will become a better cltzen for the good of our soclety,




Students of Balley School, Frenchvllle, enjoy
French 1lbrary books.

"Savez-vous plantez des choux?" pantomimed

by these students In Mrs, Claudette Violette's

- class, supplies an active revicw of the parts of
the body.

Programmed French reading Instruction ds‘su;res' .
that each student will learn to read ot his own

pace,



Acadlan hittory becomes more meaningful to this
2nd grade class of Montfort School, St. Agatha,
because they can handle and discuss the audlo«
visual alds of this soclal sclances unit,

Toocher-m’ade flash cards greatly ald these
stidents t3 assoclate object and word of the
French soclal sclance booklet, :

The Culsenalre Rods stress the concrete aspect of B
~math In crder to lay a solld foundation for the

)
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| have now had the opportunity to work In the Bllingual Education Program (more oftan called Title VIi: for
two years.

Have these years been productive for my puplis?
Have they been worth lving?

As | see the progress these Iittle ones have made In both English and French, | guess these questions are not
loft unanswered '

A classroom may very well be compared to a garden where beautiful flowers grow. No two are altke,
You may have thirty little minds to mold — but each one Is so different In maturlty and ablltty, How can
- one deal with such a varlety? Well, In all sincerlty, | must say that Title VIl has made 1t possible for my

teacher alde and mysslf to urge each child to take an octive part In what Is golng on withtn him and :

around him, How, you may ask? The equipment and moforlarsa that are at the disposal of the children are
enough to stimulate them and arouse thelr Interest, Even a very shy child will enjoy hearing his vofce re~
corded on a Llanguoge Master Card. Another one will learn with enthuslasm and {oy when he can read his
own sentences that he hos typed on the Primer Type, 1Imogine six-year-old Peter, an Engiish speaking child
who did not understand a word of French at the beginning of the year, hearlng himsslf on the tape recorder,
readlng a French book, How aager were all these little ones to bring home the book "Les Acadlens” and
relate to thelr parents this unforgettable story, Even we grown-ups cannot help having a certaln feellng of
satlsfactlon In what has baen accomplished, Of caurse one must realize that It Is In his early years that o
child can be Introduced to more than one language without frustration and confuston, :

As | go my rounds and gaze at each audlo-visual ald and teaching machine, | wonder which one has
helped my puplls the most — Language Master, Listening Statlon, Filmstrip Prolector, Primer Type, flunnel
board materlals, library books of all sorts, experlence charts, etc, , . Each child would have te answer
this question for every one has had ample opportunity to work with and manipulate these different devices,
| om positive that all of them have been ari asset to the development and enrichment of thetr vocabulary tn
- both English and French, L P i g

Sr. Yvette Raymond
~First Grade teacher
- Nadawaska -




Mustc and song ring out In St Bertha Michaud's second
grade class of Evangeline School,

Teacher-made expertence chcrfs :
“are Important In these youngslers‘
French readlng process,

f,fLegnlma ‘prtde Is bejlng able to recogniz:
- and read basic words 1n French Iibrary bsok

1 Text Provided by ERIC



OPEN CLASSROOM & INDIVIDUALIZED INSTRUCTION

Individuallzed Instruction and the open classroom have been the phllosophy of the primary grades in
$.A.D. 24 since the "Follow Through Program" was adopted four years ago. In order to work with these con-
cepts effectively, different work areas, or statlons, have to be provided and well equipped with appropriate ma-
terfals, The more materlals are avallable, the more children can work on thelr own,

Title Vil has certalnly helped us In carrying out our objectives, It has provided us with such learning ma«
terlals as the Peabody Language Kit, the Par Balance Scale, palnts and maglc markers, soclal study charts to
bulld and enrlch French vocabulary, Language Master cards which can be used to teach vocabulary, o
phonograph and set of earphones used to develop listening skills or for simple enjoyment, and many, many

;. more, Many of the oblectives that Title ViI requires of us are the same as those thdt the Follow Through
- Program expect also, : =

- As a teacher Involved In both programs, | can honestly say that | find both of these programs quite
valuable, especlally for the children. Because of these programs, children have leamed to.accept thelr
Gl s SN : own responsibility,  Many of the shy children
have been given the opportunity to come out of ,
thelr shell to communlcate and work with others .
in the room, be they adults or peers,* In this LS
- environment any child, (and | stress this), can ‘
find something In the classroom of which he Is
the master, As a result of this successful ac-
complishment, a chlld develops a good self-
image, bullds hifs self confldence and 1s happy
. to come to school, Isn't this whot education Is
all about? .
- o

- Sr, Yvette Plonte
“ " First Grade teacher
~St, John School
Van Buren -




~Hopplnessis , . . displaying proudly the
needle craft done by skillful first grade honds

tn Mrs. Angle (Gagnon) Hotchkin's class of
St. John School.
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TALK
(An excerpt from the book How Chlldmn Lm, by John Holh

S0 Bl Wl once sald to me, "If we mght chtldren to spook they'd never tearn,” ‘| thougho atfimhowass
- loking By now | tealize that It was a very Importars truth, Suppose we declded that we had to "teach" chlldren :

o speak, How would we g about 1t?  First, some sommittes of experts would analyze speech and break it down
thto a number of separate "speach skills," Wa would probably sy that, since speech ts made up of sounds, a
child must be taught to make all the sounds of his langusge befors he can be faught to speak the language Imlf. .
'Doubttess we would list these sounds, saslest and commonest ones first, hatder and rarer ones next, Then we

id bog!n to focch Infants thete sounds, working our way down the [lst, Perhaps, In order not to “confuse"
"1 an evil word to many educators = we would not let the 'chlld oar muchord!na
him «hosoundswoworohyl‘ he o

thg*

tho chlld hdd Ieamed fo moke cll tho sounds on fho sound ils}, WOl gf
 Into syllobles;  When he could sy all the syllables on the. syllabla list, we w
bogln 1o toach him the words on our word flst. At the same time, we would teach him the ruio of  gram:
mar, by means of which he could combine these newly-leamed words Into sentences, .,,Evon/thlng would be
_ planned with nothing laft to chance; thoro would be plenty of clrlll ravlow, and iom, to. make sure. thol
- he had no} forgomn uny? Ing. o L o s '

Suppoco we trlod fo do fhls; wnof would hoppen? Whaf would hoppen, qulto slmply, 13 thot most

chlldren, boforo they got very far, would become baffled, diseouraged, humllloted, and féarfo|;'~*,," ; ]
quit trylng to do what we asked them, - If, outslde of our classes, they,lived a normal tnfant's |tfe, mady -
of them would probably Ignore our "teaching" and learn to speak on thelr own, If not, 1f our control of
thelr Itves was cormplete (the dream of too many. educators), they would take refuge tn deltberate’ fatlure
many'of lhem da ‘when the sub]ecf 1§ reading, =

ast wummer, In supemwrkel, a yourig mother came with | |
s with him, In the most lively and mtumlwqbl vhat . ) they should.

G A year-or. moro ago, somo frlonds and : roppod ;In on some peoplo who ha f

o She was woll-rosfed and hoppy, so they brought her In to see the visitors, . We all admired her before

“golng on with our talk,  She was fascinoted %y this talk, As each person spoke, she woul “and 100!

r':iylntonﬂy at him. ' From time to time she would busy herself with a toy In her lap; then affer a few minutes:

~ she w beg v watching and listening again, She seemed to be learnlng, not- just that people talk, but -
that o each other, and respond to ea cb oiher s lalk wlth smf $; ¢ ‘ldughter, and more talk;
ta ';Is not Just d klnd of nc ut Ny .




guessed right, He- bofn to, pclnl fo mohy ofhor ob]ocn. Horo l thoughf Io mlghl hélp |fl eavo Mmaqu«- Loy

Hon that ha could atk whenever he wanted to know the name of somet Ingo(c vy useful thing also tn
;mdylnq a forelgn language): So when he polnted to a vate, | sald, "W ,
v | hoped that If | sald 1t often onwgh, he would leam to say It, For o short whils, ot least, he
"dld, lwf I don't know how ltong 1t stuck; or for that mattet, how long lasting was his need to be told the

My that colled? Thot's called @ =

~names of things, - For after oll, any ‘observant child 1h a family. where pooplo do much talldng, soon Iocms ifg‘i'f,

- what rm.\w ate called [ust by litening to what pecple say. Shot Yo

' :roful whon I‘tod hlm tho name. of somgth'nop not to te ghlm o If It wm a Iouon, somo-‘
h"" k4 had fo remenber. - Nor dld | text him by seylng, "What's ?_,i What's ,,ﬂm?“f “Th 'k[ﬁd of
'Td‘"“'”ﬁ v I! not ‘necessary, und It puts a child In a spot where he wl ;
hing, he has d "wuino ':nd :s tn the weeogs | | have seen klndlw;

: &y can put Into word ;
,fhol?" ‘we may not always get n"io‘mwor. If we get none, t an that the
doesn't know the name for lamp, or doesn't know what the word “Icmp“ rofors to? Noi;necomrlly. In
~ other contexts, he might know the word perfactly well, His reason for not. cnswerlng the questlon, "Wha
Lhoi?" moy bo only rhat the quosflon molf confum hlm, lhat ho doosn'i know whoi we wuni him to say or
i Oo : : e Rt L S : : ;

Joromo Brunor once sald, vory optly, ihoi chh of whqt we do ond say ln school only makes

‘mt shat thay do not know things that, In fact, they knew perfectly well before we bugan to talk absut -
~them,. | have often seen this In mathematics, where. fifth graders, confused and frightened by rules and

. magle roctpes, are unable to use elther rules or common senss to do problems that they could eastly have
e a fe before, And what 1s true of school, s often true of home, A child's understanding of
s tves 1. we_question him too much ot too sharpl
“Lundorsiandlng th en lt, Hls Ondemandlng wIII
~and leave it alone, ‘ =

:igoos, ovor your edm, . This ki
bui iho ktnd_ ) jphmm and sonfon ‘ vfho
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