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ABSTRACT ‘

Linguistics has developed as an isolated discipline,

uhile language has historically been the central subject of

- education. Linguistics need to begin contributing to the general

understanding of language by developing courses for the

non-specialist. A course conducted by the author for non-majors is.

outlined. The title of the course was "Language and Society," with

two areas of study emphasized: (1) a linguistic analysis of the most

general aspects of phonology (e.g., sounds and sound classes) and

syntax (e.g., types of transformations); and (2) a sociolinguistic

consideration of variation in speech, ‘de-emphasizing the existence of

a superior dialect. The tools of instruction for the course were a

. complled reading list, as opposed to a linguistics text, films, and

~ the highly developed use of the computer. The object of inmstruction

- was to teach the complexity of language variants, as related by

~ similar underlying principles. The means used to teach this. duality

~Was that of exarining language variants, such as advertising

~language, slang, Black English, literary lanquage, systems ‘of names o
‘in different languages, and variations in gestures. The result of the

~course was that the students received an accurate understanding of o
language, and consequently, linguistics was used as a tool to

, contribute to the education system and socie+y. (LG)
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Linguistics has been a rather isolated discipline, Instruction

4
v D
Y - has been carried on largely at the graduate 1evel and designed for
o =)
g producing further specialists. Taught at only a few universities
5 several decades ago linguistics soon developed a tightly concentrated

program of courses, and these in turn have come to be highly spe-

cialized, Whtle specialists ini_ghe field identified themselves as

iinguists a decade ago, to&ay thay use more restricted labets like
sociolinguist, psycholinguist, even syhtactician or phenologist.

Such concentration leading to ever reduced specializations, h'aé

brought with it various problems, the most painful of which may

result from the stringent job market; howeven tmportant our dts-
~cipline and however' large our untvenslty systems, the number' of

;posi‘tions‘ for typologists, experimental phoneticians and other highly
‘specialized professionals will be small. ;
On'the dtheh hand,' ‘lah’guage-—the ob’ject of concern for lin-;-‘ -

;guistics—-has been the central subject \n educational pr\ograms since SR o

~ the first student sat at the othen end of a log. In the medieval

e ;;:pertod, gr"m
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been eliminated by courses in driving, sex education and the like,

If our concemn is.language, linguists should also contribute to this

central component of owr educational system. One of our aims,

as L.eonard Bloomfield noted in the first issue of the journal of the

L.inguistic Soclety, should be accohnpltshment of our responsibilities

in the broad area he called "Linguistics and the Public I;wter*est. "
We may fulfill some of these responsibilities by beginning to

concern ourselves more actively with oowaés for the non-gpecialist,

The major expansion of linguistic training during the next decade |

will mést likely be such courses ’ ’which will be introduced increas-

ingly in universities, colleges, juniorF colleges and even high schools,

If we plan such courses we must consider? their focus and their

content, I suggést fhat‘the focus be indicated by the course title I
selected: Language and Soctety. The title implies that SUCh a counse
be almost eqUally divided between‘attention toa itnguisttc approaéh
- to‘t'he study of language and discussion of the purposes which language
meets in society. | |

W,e‘ ’must also conéztder{ the r%olé ‘a'n’d"aims of the »instrfuct'cv)piw

- and the assignments for the student. Since we are aiming to make
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and probably most effective, the compuwter. Moreover, students
should be involved in linguistic problems that are real to them, not
in academic exercises. All of these proposals involve hazards,
as 1 will indicate on the basis of my experience with the preparation
of such a course this iest year and its presentation this year. To
save time, 1 have reproduced the syilabus for the course and will
discuss problems I encountered in the three facets noted ebovs:
course content, role of the instructor, role of the student. |
Since linguistics has seemed formidable, almost forbi iding,
I selected down-to-earth titles for the topics of the weekly cl‘asso
programs, and for the lectures- Sorne of tiiese may seem‘ frivolous

to the withdrawn academician; in such matter everyone must i’ollow

his‘own tastes. But I might mention tnat orie of the ieast academic

titles—~Milne's "Why don't you spleak painl y?"-—led a nomlinguistios

major tolook into chud'ianguage, for he had been re_eding'thePoon S .
; stories to his children.
More seriousl y, one musi: decide how much to teach about

o f,language and current linguistic approaches to it. , In making such a o
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grammar, whether well or badly presented, whethar understood by
them or by thetr' teacher. Not surprisingly, at least to anyone teaching
languages or linguistics, the earlier courses seem to lead to little
comprehension. Accordingly one must make a judgment whether
sociolinguistic discussions are to be based on a poor understanding

of linguistics and languags, or whether a rapid introduction to a
linguistic analysis of language is to make up the first part of the
course.

I decided to use almost half of the course to present a lin=
gulstlc analysis, In this part of the course 1 r‘epeetedly told the stu- |
dents that I am not aiming to make them into lingulstg. I did howeVer
 insist that they learh to lran'scrlbe—-mth happy’results. Students
who" had taken a number of courses in linguistics, even a semester
course in phonetics, learned with grea;t satisfaction in a few weeks
how to write E‘nglish in accordance with a ohonemlo transcription.
We will hear more abouf the autonomous phoneme later, If an‘yohe
conslders the approach obsolete y I suggest that he look at the recent

publica*ions oF William l.abov, or examine some of the studtes of

'experlmental phonettclans, like VlCtOPia F'r‘omkln, or note the 5
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a simple system. Accordingly, in our scientific statements we would
not present the phonological component of language as totally {iideperr
dent of the other components. But an introductory course in linguistics
has othehproblems. We must divest our etudents of the notion that
spelling repr-eseets what they say. We also do them a favor when
we equip them with an understanding of sounds and sound-classes -
which will help them better to understand their problems in learning
a second language.

Syntax, by contrast, is simple and entertaining for most
students, possibly the most pleasant contribution of transformational
;grammar‘. Anyone can dtagram a stmple sentence likez It's easz.

SOmethinggeases Jom. Anyone can also draw a tree for such

sentences. We run irto pmblems, however, when we waht students
to diagrem sentences like: L |

John is easy to please. ,

John is eager to please.

By contrast wtth the pr-oblems encomterad in dtagramming such

- sentences, dnawing trees for the "kemels" is just as simple, whether\ Sl

- 'he '“"‘entence" are high or~ low tn fhe trwaet Students take to' the
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detail, Accordingly one must avoid the temptation of the uncertain .
to show off, One must also avold the pedant's love of obscure terms,
though oddly some students seem amused by nurrent linguistic — -
jargon--terms like gapping, tough-movement and the like. Mastery
of such terms is however no more essential to an understanding of
language than mastsry of terms every linguist usad to know, like
the names of the various laws which entrepreneurs in cortemporary
jargon might wellhaVe difficulties discussing: Thurneysen's law,
or Porson's, or the several laws celebrating the name of Sievers.
F-'ocussing on language rather than linguistics, not to spe‘ak of
arcane linguistics, also has important lniplicétions ffdrs cholce of
‘te:(tbosks. I know of no single textbook for a course entitied:
Lan’guage and Society; accOrdtnglyf, I s{rﬁpiy made out a reading
list without requiring the purchase of any text. You may propose
other textbook selections, or point out pr-ef’erences. I will give
brteﬂy my r‘easc)ns for not tncludtng three books that may seem well-

sutted t’or such a course. Langacker's Language and its Structure

(New York: Harcour«t Brace Jovanovtch, 1968) one of’ the most widely =
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McGraw=Hill, 1972) strikes me as workmanly, but too involved in

details rather than principles. Chomsky's simplest book in my

estimation, Language and Mind (New York: Harcourt Brace Jovano~
vich, enlarged edition 1972) is to my surprise too difficult at this
level. |

Other materials for the course, such as films, could also
be discussed at length., The MLA-CAL films are excellent, bu
should be brought wp to date. Still, they give a graphic presenﬁatton
of certain topics which an instructor finds hard to equal wtsh his |
chalk and blackboard, >or~ h{s overhead pr‘ojector, or even a cOmputer. .

The most distinctive f’eature of my own course is the use of

~ the computen. Its facnitxes, as weu as asststants and programmers, S

have been made avallable by Project C-,-BE,which I would like to et
credit here, as weu as tts princtpal tnvesttgatons, John Je Allan III
and Joseph J. Lagowskt. * Students have been greatly impressed

| ‘ wlth thetr computer modu'tes, even students with a humantstto bent s

,who wer~e very skepttcal of the machtne. Seated ‘at thetr computer“ S |

o termtnals, students reoeive direct and tntenstvejtnstructton that ts .
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Amohg the most troublesome for the lordly tnstr‘-ucter ehe
the constraints imposed by a temperamental machine. You can't
talk to it, yet; tt‘onl y obeys programs. You thus must talk to the
programmer; but he too doesn't really control the machine=~he -
works with it. Phograms have the‘th: limitations; materials must k

| therefore be devised which the programmen, the programs and |
the machine will accept. “The machine has a restricted memer*y,
and other limitations; moreeyer'; it may coiiapee for humbers of
reasons. Sttll‘ the computer gives students gmded tnstmction in
'such mattehs as the dertvatlon of sentences, and they can work at |
g ‘_thetr\ own speed—-—the couhse can be self-paced. : Unless one stts at o
, La termlnal however, visualtzatton of the possibtlitles may be
| dtfﬂcult, even from ptctures of tndividual sequences on the CRT.
The posstbtlittes however are so encouragtng that in my opinton our .
k educational instttutions wm soon have computerized tnsthuction at

- all levels; and the same capabtlities wm shortly thereaften be

: “ﬁ:; avatlable for televiston sets in the home. g

. erepr‘gbl;em}e. ;, One phoblem resulte from optnton
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the instructor, 8y another view, the computer should be used for
only those purposes which cannot be as capably managed with the
| help of films, slides, xeroxes, dittoed materials, and the like.
This second view, under which the course has been prepared, labels
all ineffective uses of the computer as page-turning, 1 can't really
define page-turning; but I can tell you that it's an mparddhable defect,
something like leprosy in Biblical days, or like perjury in political
life before the term "inoperative" was adopted. Because of page=~
turning propehsities we suffered various traumas in working up the
course; the objectors to one early proposed module may well have
been correct, because well-prepared films are indeed excellent f‘o‘r
teaching phonetics and phonology. If support continues, we will try
to prepare bhonological modules which do a better job of involvlng‘
students in phonological stucdy than do films, even a compelling film
like that {llustrating the movements of the articulatory organs of é'
speaker, a part of’ whose cheek had been urgicaliy removed,

We also hOpe we may a; sometime have ample computer

memony so that our gr-ammatical descrtpttons are not modiﬁed, or

. determtned ibg, thg ,evaﬂ@bl? hapdwarse. ; Our current syntacttc descrip—-

Syntactio Structures
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I may still mention that the e’djustment of grammatical descriptions
to computer posslblllties i{s an exhilarating intellectual exercise

‘which dispels any notion that elementary pnesentettons of llngutsttcs
and language anal ysis lack challenge. 1 hope that the enengles of |

many lnstructors will come to be lnvolved ln such problems, fon in

this way we may hope for improved soluttons in teechtng the phoblems e

encountered in linguistics. Respect for man and for the capebtlitles

s

of the humen mlnd will not be dimlnlshed by such ecttvltles. |

P than the socloltngulstlc phoblems. In a sense these are less dlfﬁcult
to handle, except egaln fon the heed to restntct the toptce foh pede- fi :
goglcel effecttveness. ~ My stggestlons for term papene may lllumlnate“"
y alms in the counse. v , o o
We have selected btllnguallsm as the toptc for teachtng

"students to mdenstand and accept vanlation ln speech. This ts one

1 have spent most of our tlme on the llnguistlc phoblems rathen = 5

of the greatest pnoblems feclng educatOrs at phesent. It ls fntghtenlng - f:‘ S

», to. heah of unlvenslty lnstmctors who label vahtatlons fnom some phc- . . “

o posed sta \ ard as lnfeniom the propcsed stendard_ is generally the
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I might add that the contrasting view, that "anythtng goes" or *Hat
in the literal sen.se "you‘ should leave yourlanguage alone, ' shows a
similar misunderstanding of communication in society, and betrays
similar deficlencies in thé education of its proponents. VYet it is
not so humanly and soctally destructive as is the deprecation of the
speech of another person, esbecially a child,

A few minutes are totally inadequate for discussing some of
the most highly complex problems of contemporary soclety. Since
time is short, I will simply state that the devastating ‘eft’ects resulting
from downgrading speakers of Black, Chicano, German, Italian,
Pontugue#e or whatever \)arlants of English result not because their
speakens have difﬁculttes with so-called standard English, but because
human beings in posttions of authority, such as teachers , indicate
that the variants in which a child expresses itself normatlly are inferior,
. To convey to students in the course a notion of the cormplexity of |
: Ianguage, and yet of the similar principles underlyihg all for'ms of;

E _language we wtll examlne var-iants such as adve“tisir\g language ’

o slang, eSpecially student slang 2 var«tations of "tanguage yaccor‘dihg
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- f‘;“‘fon example B\ack E-:ngllsh. : :}; 1 G |
L Every speaken of Engnsh, deletes fonme of BE when intro- L
ducing adjecttves. : Thus the following sentence is denived by ya ‘tnans«-
o fonmatton lnvolving the deletton_ of the copule and a nelattve pnOnom:
e The students exemp\any in carrying oul: thein expenl-', -
1 mente wer-e gtven scholar-shtps. , [ o

" Thts sentence ts based on an undenlying stntng Wnich tn fuuen t’orm k
o 'would yteldz v " ; | ; | U | | ; ’- |
| | k The‘studente tho were exemplany in car-rylng out :
thein expeniments were gtven scholanships. ‘
:i_}:}fAnd if adjectlves such es 'exemplary' ar'e not accompan‘ db ra '

"'E*fm°dm°"’ we say. ﬁ u '. S

‘ . The exemplany students were given ‘{chelan: hi ;
‘f}ff,}k'&'veny speaker of English pnoduces uttehancee hundreds of ttme-s a
f’i ‘day \nvolv(ng this tnansformation. : l» . | e | , . ’, |
. A 5 ake" °f Black Eng\iSh applies e. BE deletion tnansformattoﬂ,;

o :7'1; o in" additiona1 'pattems when,he,says’



L g : kwav, ungulstlce wm make great contrlbutlons to our' educatlonal
e syatem and to our~ society. Carmying out such alms wm also,gtve

i "‘.lltnguistlcs, and linguists, a great deal to do. v




