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ABSTRACT
Presented in the annual report for 1973 by the

National Advisory Committee on Handicapped Children are a review of
the administration and operation of federally sponsored educational
programs for handicapped children and adults, and recommendations for
priorities and future programs. Noted is authorization of the
advisory committee by Public Law (P.L.) 89-750, and listed are
committee members. Reviewed in the introduction are the history of
Federal efforts including a 10-fold appropriation increase in 10
years to support education for the handicapped, and priority goals
for education of all handicapped children by 1980. Listed are
priority recommendations such as clearly identifying and earmarking
Federal assistance to States for education of the handicapped. A
review of activities and programs under the Education for the
Handicapped Act (P.L. 91-230) focuses on highlights of fiscal year
1973, professional preparation, and telecommunications. Activities of
the Bureau of Education for the Handicapped are seen to include
giving aid to State education agencies, providing support for 10
regional deaf/blind centers in the U. S., stimulating early childhood
education centers, changing procedures to development of more
professional preparation, supporting research and demonstration
projects on intervention, fostering media services and captioned
films, and supporting learning disabilities centers in 40 states. It
is recommended that new legislation, include factors sucti as
nondiscriminatory testing, and that attention be given to
accountability, increased financing, and continuing problems such as
institutional reform (MC)
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PEDIATRIC NtUROSUROERY
AND NEUROLOGY

R. M. N. CROSAY, M. D.
1010 St PAUL. STREET

SALTIMORE, MARYLAND 21202

VERNON 70404

March 15, 1973

Honorable John R. Ottina
Acting U.S. Commissioner of Education
Washington, D.C. 20202

Dear Commissioner Ottinas

As required by the Education of the Handicapped Act, P.L. 91-230, the
National Advisory Committee on Handicapped Children has been made re-
sponsible for reviewing the administration and operation of the programs
authorized by this act on behalf of handicapped children, youth, and
adults. This report reflects the status of Federal programs in educa-
tion for the handicapped and their relation to other public and private
programs for handicapped children.

I should like to draw to your atteAtion the concerns of parents, profes-
sionals and society as they seek to establish the rights of handicapped
children to an education. Federal court actions in Pennsylvania,
Washington, D.C. and elsewhere are mandating immediate redress to handi-
capped children who have been excluded from schools.

On behalf of the National Advisory Committee on Handicapped Children I
am pleased to present this 1973 Annual Report.

Sincerely yours,

Robert M. N. Crosby
Presiding Chairman
National Advisory Committee

on Handicapped Children



THE NATIONAL ADVISORY COMMITTEE
ON HANDICAPPED CHILDREN

The National Advisory Committee on Handi-
capped Children was authorized under the
provisions of Public Law 89 -750, the Ele-
mentary and Secondary Education Amend-
ments of 1966, which added a new Title VI,
Education of Handicapped Children, to Pub-
Ho Law 89-10, the Elementary and Secondary
Education Act of 1965. Under title VI, the U.S.
Commissioner of Education was directed to
establish within the Office of Education a Na-
tional Advisory Committee on Handicapped
Children.

In the spring of 1970 Congress passed Public
Law 91-230 which, among its purposes, codifies
major education legislation for the handicapped
into the Education of the Handicapped Act.
This new act continues to authorize the Na-
tional Advisory Committee on Ha -dicapped
Children. It stipulates that the Committee:

. . . shall review the administration and
operation of the programs authorized by this
title and other provisions of law administered
by the Commissioner with respect to handi-

capped children, including their effect in
improving the educational attainment of such
children, and make recommendations for the
improvement of such administration and op-
eration with respect to such children. Such
recommendations shall take into considera-
tion experience gained under this and other
Federal programs for handicapped children
and, to the extent appropriate, experience
gained under other public and private pro-
grams for handicapped children. The Ad-
visory Committee shall from time to time
make such recommendations as it may deem
appropriate to the Commissioner and shall
make an annual report of its findings and
recommendations to the Commissioner not
later than March 81 of each year. The Com-
missioner shall transmit each such report to
the Secretary together with his comments
and recommendations, and the Secretary shall
transmit such report, comments, and recom-
mendations to the Congress together with
any comments or recommendations he may
have with respect thereto.
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INTRODUCTION

The right of handicapped children to an
equal education is now being decided in the
courts. The necessity for this court action has
been brought about because the handicapped
child has had a long and often painful struggle
to obtain his place in the American classroom.
Time and time again he has won his right to an
education only to be pushed out by reorganiza-
tions and new sweeps of priorities which econo-
mize and eliminate the earmarked support pro-
grams which enable the handicapped child to
achieve a basic education alongside his broth-
ers and sisters.

The fight to make education for the handi-
capped child a priority has had some influence
within the U.S. Office of Education since the
1929 White House Conference on Children. The
early years of this struggle were devoted almost
entirely to gathering of statistics and the pub-
lication of issues within the field of special edu-
cation as well as "putting out fires" at the
State and local levels as needs of handicapped
children became critical. The early works pro-
vided a foundation for the expansion of pro-
grams for the handicapped.

In the late 1950's the needs of handicapped
children became a national concern. Parent
organizations brought to the attention of C011-
gress and the 'White House the failure of local
education agencies, State education agencies,
and private schools to meet the needs of these
children. There were many reasons for this
crisis: (1) Better medical care saved and pro-
longed the lives of handicapped people, (2)
families expected greater achievement on the
part of the handicapped child to attain self-
sufficiency, and (3) society accepted and opined
up wider opportunities for sheltered and com-
petitive employment of the handicapped.

The need to know more about these children
and what they could and should learn became

self,evident. In 1957 Congress appropriated one
million dollars for cooperative research, $675,-
000 of which was earmarked for work in the
education of retarded children. Under the ad-
miristration of the Office of Education there
continued to be specific designations for re-
search with handicappe41 children for 2
years. The percentaga designated for the re-
tarded in 1967 was 61 and 54 in 1958. In 1963
only 6 percent of the research appropriation
was made available for the handicapped.

Although handicapped children have been
eligible to receive benefits from most legisla-
tion 012 a permissive basis, they have seldom
been ab!e to convince State and local decision-
makers of their rights to share in these Fed-
eral programs. The Vocal tonal Education Act
and the Elementary and Secondary Education
Act are two examples of the failure of coverage
for the handicapped. Statistics show that poor
people are more likely to have a higher percent-
age of their population handicapped, yet very
few programs and projects under ESEA or
Vocational Education were designed to include
the handicapped.

In 1958 Congress began to provide special
legislation (P.L. 85-926) to prepare profes-
sional personnel in education of the retarded.
In the same year they created au' hority for
Captioned Films for the Deaf (P.L. 85-905).
Shortly thereafter a law was enacted (Pl.
87-276) to train teachers of the deaf. By 1963
it became obvious that this legislation should
not be a piecemeal program of fractionated
categorical enactment of laws. Public Law 88-
164 was a broad authority passed to permit
coordination of professional preparation for all
areas of the handicapped, with research pro-
grams for all handicapped categories. To ad-
minister this expanded program a Division of
Handicapped Children and Youth was estab-
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lished. President Kennedy appointed Dr. Sam-
uel Kirk to head this new division. The coordi-
nation effort was almost immediately evident
and Federal support grew from $1,000,000 in
1958 to $15,348,000 in 1964.

During the U.S. Office of Education's reor-
ganization in 1965, the Division of Handi-
capped Children and Youth was disbanded.
This action was taken despite a presidential
citation in February 1965 for outstanding con-
tributions to greater economy and improve-
ment in government operations. Two months
later the Division was the recipient of a su-
perior service award by the Secretary of
Health, Education, and Welfare. In spite of the
publicly acknowledged excellence of the admin-
istration of the program, its components were
transferred to comparable general Office of
Education functional units, Communication and
coordination among research, training, and
services for the handicapped was dissipated. As
a consequence, the development of needed edu-
cation of the handicapped was diminished and
reduced in effectiveness. The lack of a visible
and viable administration was sorely felt in the
implementation of federally supported pro-
grams.

After lengthy deliberations and testimony
before the House Ad Hoc Committee on the
Handicapped, chaired by Congressman Hugh
Carey, the Handicapped Child Benefit and Edu-
cation Bill was introduced. The contents of this
bill were added as amendments to the 1966
Elementary and Secondary Education Act. In it
was included a new Bureau of Education for
the Handicapped in the Office of Education,
with a statutory National Advisory Committee
required to make an annual report to Congress
and to the people of the United States.

To assure efficient, economic, and effective
Federal promotion of education for handi-
capped children an identifiable administrative
unit reporting directly to the U.S. Commis-
sioner of Education was established in 1967.
The maintenance of such a tie remains of con-
siderable interest to local, State, and regional
administrators, to professional and parent or-
ganizations, and to the large number of rela-
tives and friends of handicapped people
throughout the country.

Soon after the Bureau of Education for the
Handicapped was formed, additional legisla-
tion earmarked set-asides in ESEA title I
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(P.L. 89-313), ESEA title III, and the Voca-
tional Education Act for the han-licapped.
These programs are administered jointly by
BEI! and other bureaus within the Office of
Education.

A series of additional authorities and amend-
ments directed towards developing a compre-
hensive program for the handicapped have been
enacted. Deaf/Blind Centers, Handicapped
Children's Early Education Assistance, Specific
Learning Disabilities Centers, and other modifi-
cat!ms have been able to extend the depth of
the programs.

In January 1967, when the Bureau became
an operatiorA' administrative unit of the Office
of Educat: .n the interests of the handicapped
were placed in the central decisionmaking proc-
ess of the Office of Education. This single act
brought together all programs that were con-
cerned with this special target population and
brought to bear the enerzies of the Federal
Government to assure an equal oportunity for
all handicapped children.

In 1969, in response to President Nixon's call
for coordinated and consolidated programs, the
various legislation authorities for the education
of the handicapped were reeructured into a
new law (P.L. 91-230), the Education of the
Handicapped Act. This is the basic authority
for the programs for the handicapped and the
Bureau of Education for the Handicapped.

Concurrently, efforts are being made to re-
vise some of the traditional discrete disability
categories which have limited service : 1) more
direct focus on the educational needs of severely
and multiply handicapped children ; 2) specific
Programs to return children, unnecessarily la-
beled and academically underestimated, to the
mainstream of education ; 3) more rigorous and
earlier educational assessment of children with
developmental problems and aberrations; 4)
educational intervention to promote effective
learning in vulnerable infants and very young
children without reference to a specific dis-
ability.

Table I shows the growth of funding from
1964 to 1974. In addition to these monies, the
set-aside funds in ESEA title I and title III,
plus the Vocational Education Act, account for
another 115 to 120 million dollars annually.

In April 1971 U.S. Commissioner of Educa-
tion Sidney P. Marland, in a filmed presenta-
tion before the national meeting of the Council



Year Budget
Estimate

to Congress

Tab let /

House
Allowance

Senate
Allowance Appropriation

1964 $ 16,384,000 $ 15,384,000 $ 16,384,000 $ 16,884,000
1965 17,884,000 17,884,000 17,884,000 17,884,000
1966 28,300,000 28,300,000 28,300,000 28,800,000
1967 37,900,000 37,876,000 37,876,000 37,876,000
1968 63,400,000 53,400,000 58,400,000 62,660,000
1969 84,650,000 78,860,000 78,860,000 78,850,000
1970 86,350,000 100,000,000 105,000,000 84,676,000
1971 94,450,000 104,400,000 104,400,000 104,400,000
1972 104,260,000 109,250,000 11u,760,000 110,000,000
1973 131,019,000 143,519,000 181,769,000 143,519,000
1974 * 93,609,000

*Part B funds 37.6 million are proposed to be transferred to Special Education revenue sharing; these amounts
for 1964 through 1973 reflect comparability with the 1974 estimate.

of Exceptional Children in Miami, Fla., called
for a new national priority for education of all
handicapped children by 1980. This filmed pres-
entation was distributed to all State depart-
ments of education and used on local and
national television programs. Soon after this
call for action by the Commissioner, the Edu-
cation Commission of the States, composed of
governors, State legislators, and State and local
administrators, adopted education of the handi-
capped as one of its major priorities for the
seventies. Many governors have mentioned the
education of the handicapped as a State prior-
ity for their state of the State messages. Re-
cently such States as Missouri, New Jersey,
and Pennsylvania have allocated revenue shar-
ing funds dispersed to the States in December
of 1972 to programs for the handicapped.

It is important at this time to restate the
challenge and charge given by Commissioner
Mar land in the spring of 1971. The Commis-
sioner called for a renewed mutual effort by the
States and Federal Government to assure:

That every handicapped child is receiving
an apI ropriately designed education uy 1980
(85 percent by 1978).

That by the year 1977, every handicapped
child who leaves school has had career edu-
cational training that is relevant to the job
market, meaningful to his career aspirations,
and realistic to Ms fullest potential.

The enrollment by 1978 of 850,000 (85 per-
cent) preschool-age handicapped children in
Federal, State, and local educational day
care.

That all handicapped children served in
the schools have sufficient trained personnel
who are competent in the skills required to
aid the child in reaching his full potential.

The most severely handicapped children
and youth to become as independent as possi-
ble, thereby reducing their requirements for
institutional care and providing opportunity
for self-development.



PRIORITY RECOMMENDATIONS

1. WE REAFFIRM THE RIGHT UNDER
THE U,S. CONSTITUTION OF ALL HANDI-
CAPPED CHILDREN TO A TAX-SUP-
PORTED AND APPROPRIATE EDUCA-
TION REGARDLESS OF THEIR PHYSICAL
OR MENTAL CAPABILITIES.

2. WE RECOMMEND MAINTENANCE AND
STRENGTHENING OF A POPULATION-
TARGETED ADMINISTRATION UNIT
WHICH COORDINATES PROGRAMS FOR
THE HANDICAPPED AT THE FEDERAL
LEVEL AND CARRIES OUT ALL FEDERAL
PROGRAMS AND PROJECTS FOR THE
EDUCATION OF THE HANDICAPPED,
INCLUDING SERVICE, PERSONNEL
PREPARATION, RESEARCH, AND TECH-
NOLOGY, EFFECTIVE FEDERAL FISCAL
CONTRIBUTION IS ESSENTIAL TO IM-
PLEMENTATION OF EDUCATION PRO-
GRAMS FOR ALL HANDICAPPED CHIL-
DREN.

3. WE RECOMMEND THAT FEDERAL
ASSISTANCE TO THE STATES FOR EDU-
CATION OF THE HANDICAPPED BE
CLEARLY IDENTIFIED AND EAR-
MARKED FOR THIS PURPOSE.

4. WE RECOMMEND THE FOLLOWING
ITEMS BE INCLUDED IN ANY LONG-
TERM IMPLEMENTATION OF THE GOALS
OF EDUCATION OF THE HANDICAPPED:

A. All children in America are entitled to an
equal educational opportunity which is
appropriate to his or her level of ability.

B. Every State should develop the details
and ,procedures of a plan of education
for all handicapped persons.

C. Procedures for testing, assessment, iden-
tification and periodic reports of progress
shall be free of racial, cultural, sex, or
other discriminatory practices. Frequent
assessments of all handicapped children
shall confirm the appropriateness of such
programs.

D. Regular educational environments, i.e.,
neighborhood schools, hospital schools,
special schools and classes, and intensive
educational care units shall be made
available for placement of handicapped
children.

El. Families, guardians, handicapped youth
and adults, as well as other citizens from
the community at large, should partici-
pate as an integral part of the planning
and operation of these programs.

F. When there are differences among the
various parties, Le., parents, handicapped
people and school authorities, due process
procedure should be available to assure
that an equal educational opportunity is
available for all handicapped children.

G. For all Federal funds intended for basic
educational programs for the handi-
capped the State education agettey shall
be the sole recipient and be administered
by its special education unit. In addition,
approved special projects and demonstra-
tions may be awarded directly to State
education agencies, local education
agencies, private agencies, and colleges
and universities. Federal funds admin-
istered by the SEA must arranoe to
extend the benefits of such funds to
handicapped children attending private
schools.
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At the beginning of fiscal year 1973 the
National'Advisory Committee on Handicapped.
Children had a membership of 14 people. Dr.'
Robert K N. Crosby was appointed chair.
man- by the Seeyetary of Health, Education,
and Welfare. -In November of 1972 Dr, Frank
R, Withrow WO appointed executive secretary
and -_suppOrt staff was assigned to work with
the_COMmittee. Mrs, Catherine C. Purnell and
Mrs: Linda ; Xinnq are staff assistants std
Mrs. Dorothy PrOctor is the Secretary.

-Pour regular "meetings of the committee were
told during fiscal year um,- on -August 8-5,
1972;- NoVeMber 1972; FebrUary 14,
1978; and -Juno 1973. Also; the National
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parents, professionals, -and other interested
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mittee members at series of-national convert.
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Department of Health, Education, and- Wel,
fare.
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lino is ,to focus on the needs of the handicapped
child regardless of his location within a State
or the source of funds to be used to reduce the
barriers to his learning. Such an approach
brings together multi-dirlplined resources and
institutions in a complementary rather than
a duplicative effort. All are directed towards
the reduction of dependency on the part of the
handicapped child and his entry into regular
education programs when that is possible.

Professional Preparation

The Bureau adopted a new procedure for
funding the development of professional per-
sonnel. It provides for greater flexibility on the
part of colleges and universities in strengthen-
ing their special education departments, in-
creasing the numbers of students preparing to
work with handicapped children, and advanc-
ing existing staff participation in professional
preparation and up-dating of skills. It also
requires an evaluation of the effectiveness of
the training which includes a follow-up on
graduates of such programs. The new funding
format encourages the retraining of surplus
regular teachers and the recruitment el out-
standing young people to work with the handi-
capped.

Unlike general education, education of the
handicapped still has an unmet manpoWer need.
A recent study of thii need indicates that there
is still a shortage of more than 250,000 teachers.
It also assumes that existing patterns of inter-
vention will remain stable. Other, effortS be-
tween the training and research divisions may
discover new means of intervention that call
for a different use of manpower which would
modify the numbers and kinds of professionals
required.

Telecommunications

A special note of interest in the educational
technology area wag the captioning of Presi-
dent Nixon's inaugural address for the deaf.
For, some years the Bureau has been working
towards captioning of the news at the time it is
broadcast. This is the first example of such a
program. Additional efforts are being made
with the Public Broadcasting Service and
W01311 of Boston to provide as much as 1609
minutes of captioned television for the deaf this
season.

The use of television for other areas of handl-
capped children is also beginning to appear.
The Federal Communication Commission has
informed all broadcast facilities that they must
include coverage for all elements of the society.
Public stations are especially required to serve
the needs of the society with respect to minority
groups. In a memorandum to all broadcasters
the FCC pointed out that handicapped people
are a minority group, and as such should have
special programs designed for, about, and by
them.

The inclusion of handicapped people as a part
of a normal story line in general television pro-
graming this season has been more accurate
and in greater quantity, "Sesame Street," "Mr.
Rogers' Neighborhood," and "Zoom" are all
programs that have had handicapped peOple as
is part of their regular show.

"What Shall We Do For Thursday's Child?"
was a special 90- minute program on the rights
of the handicapped child to an equal education.
This program originated in Philadelphia -And
was transmitted to all 232 Public` Broadcast
Service -stations across the Nation. All of the
major cities rebroadcast the show and Many
cities added local programing that called atten-
tion to the issues concerning education of the
handicapped in their community.



BUREAU OF EDUCATION FOR THE HANDICAPPED

Under. Public Law 91-280 the Bureau of
Education for the Handicapped is charged with
the administration of all parts of the Education
of the Handicapped Act. It is also required to
coordinate activities with -other agencies when
the educAtion of handicapped children is in-
volved,- Coordination with other Agencies spe-
-cificallYinvolves ESEA title I (P.L. 89-818),
'EttA title III, the Vocational Education Act

::Of 1968; Head Start, and Child Advocacy pro-
grams._ This report will summarize the main
points of interest under each part of the Edu-
'Wien of the Handicapped Act.

Part B, Aid to State Education Agencies

During recent years Part B has funded about
2,000 projects which provided part of the edu-
cational service for 300,000 handicapped chil-
dren-annually at a cost of $37,500,000 per year.
State and local resources continued 600 or more
of these projects which were initieed by Fed-
eral funds each year, In a substantial number
of programs there is an immediate expansion of
the activities as they are replicated throughout
the State.- Excellent ideas And programs are
'frequently transported across State lines and
'duplicated in adjacent_ States.

Thig_ program not only serves as a catalyst
,for demonstration projects but brings together
Many different agencies and professional disci-
plines -within States to coordinate local, State,
'and 'Federal fiscal resources to serve handl-
eapped ehildien; FreqUently this cooperative ef-

-:fort -Was the first time that such inter- and
intro.-agency communication and coordination
has occurred. Since the inception of the program

'in 1967, State education agency leadership staffs
in special education have tripled in number. In
some States no personnel were assigned to this
area of education prior to 1967 and come-
quently almoSt no programs were offered for
handicapped children. In the school year 1964
65 there were 180 special edutatieff specialists
etifoiisfe-Ccti---0-A-110=ifci612,43;1-671

were olnpioyoctlhos;o-ehiattO and bet-
fainted itaffS'ilaVe'Iindertakilf ternprehen-

,

sive long-range planning efforts directed to-
wards full service programs. State advisory
committees have been formed in almost every
State to assist with this planning. These com-
mittees include experts from local schools, col-
leges and universities, vocational education,
vocational. rehabilitation, health agencies, and
residential schools. The Bureau requires that
there be a sharing of plani with the public and
that there exist a range of services from resi-
dential schools to integration of 'handicapped
children into regular education programs in the
local school system.

A better understanding of the effect of this
act tan be seen in table II, which breaks out
children served and monies expended by handi-
cap.

Table II

FUNDS EXPENDED, BY TYPE OF HANDICAPPED
CHILDREN AND NUMBER OF CHILDREN

SERVED; UNDER PART B, ERA; P.L.
89-41$1 TITLE 111, ESEA; AND THE

VOCATIONAL EDUCATION 402'
FISCAL YEAR 1971

Fonds
Number

Children
Tape of Handicap Expended Served

Trainable Mentally Retarded 27,060,007 122,160
Educable Mentally Retarded 44,435,853 824,777
Learning Disabled 10;210,406 58,412
Emotionally Disturbed 14,467,846 84,430
Other Health Impaired 5,104,420 23,04
Crippled 8,287,680 28,409
Visually Impaired 5,204,166 80,802
Deaf 10,879,537 83,577
Hard of Hearing 6,167,840 46,227
Speech Impaired 6,615,07 10,501

TOTAL $182,472,820 019,488

Table III indicates-the distribution 'of
ties -on Which funds were expended; AS indi--
cafe& in tli1 tablet More Alter() perCeiititfie
furidS-0- directly into Nigel"
for children.



Table MI

FUNDS EXPENDED, BY TYPE OF EXPENDITURE
UNDER PART 8, EllA; P.L. 8941$

FISCAL, YEAR 1011

Tape of Expenditure
Instruction
Administration
P!xed Charges
Equipment for Instruction
Pupil Transportation
Health Services
All Other Equipment
Student-Body Activities
Ope,ration of Plant
Maintenance of Plant
Community Services
Food Service's
Remodeling
Buildings
Attendance Services

Amount Percent
Expended Expended
$67,620,680 11.8

6,918,110 8.6
4,402,850 6.6
4,018,618 5.0
1,480,070 1.9
1,068,681 1$

047,038 1.2
118,817
624,519 .6
866,049 .6
408,088 .6
412,779 ,5
820,519, . .4
194,260 .2
779,427 .1

TOW,* 880,129,772 100

Part B of the Education of the Handicapped
Act is the focal point for planning and coordi-
nation of activities for all Federal, State,
and local -programs. In fiscal year 1971,
180,000 handicapped children _ received some
benefits from ESEA-title III and 209,000 were
a part of the:Vocational- Education Acts pro-
gram, A tonsiderahle ,,amount of BEI -04.4
time was spent in coordinating these efforts -for
the handiCapped at the Federal;- State, And lo-
cal levels; Sinde 1971,,_86 percent of. ES,EA title

haj been: administered at the State level
through DIIEW regional offices. A11 of Voca-
tional is administered through the,
regionkl Offices.:

Coordination with the Bureati of Ad!.Pi, Vo
cational,-and Technical Education'haabeen very
active this year. Clarification of guidelines and
the definition of the handicapped 'were empha-
sized in workshope. Some States appointed
personnel whe Jointly worked in the Vocational
Ed04tion Department and theSPecial Educa-
tion Division; A nationwide effort was made' to
enConiage 'the ine1081011 of the more severely
hendica-pped atUdent In'these programs, Efforts
are: being ,Made ".tO *Ore States'-can
identlfifbr naMethe handicapped effiderit and
service :reeelveee' In many` tea' aliftitnal
Oaklilein!rdeyatal':;. snarls 'A000
tlintVoCtlitarthi if 444 -vocational
idieatiOh'f011iarid$14St

Three national conferences were developed
in career education. The largest was a joint- ,

conference in New Orleans in February 108,-
sponsored by the CoUncil for Exceptional Ohl). '-
dean and the American Vocational Education
Association. Some 1200 professionals front both
areas of expertise attended this conferenCe.
Also in New Orleans, a cenferenCe on career
education for the blind was held.:A symposium
on career education for the c'eaf was snonsored
by the University of Nebraska's Regional
Center for the Deaf,

_

The. strongest overall coordination
which the DureAU hike been ablt to use lie'''.
ProieoW Activity- Reporfj*Uired linder-tarv,_

Of this Act, This requires- Ail States to be at
least aware of_ what is happening in _each`- of
theie arease',

Part 0,. Centers and Services for-,DenifiSlind,
thildren

There are 10 regional deaf /blind centers
serving children, throughout the 50 States` and
other areas.: These centers subcontract *Of'
more than 100 load' resbutteS to prOVide:414
nostiO; counseling, and educational 'Se ,

to deaf/blind Children-avd:theWfaMiliCv, s
now estimated that there air fipfift0Oci-doi
blind children the talO*SiiihPi:Leas

-than one -third 'tkOse' 41,4411.:*eivect.41:1),
time educational services this'

-deaf/blind chii avers Allende& da
%vlthln their' local "comiriunity. Almost MOO
&Wren received 0010*in0414 ttai_kt
Additional work-w0,460 .0E4.60* #1.4
of emergency care tor ch11401) 'Oct 140 f
-lies as they was V for" full -time service.

The ComMitteW noted that much
ment has taken place over the peat year _but --
that there are still many of 00) .01106)1'10j
in the hack wards of hospitals 614- bit ing,at
hon19 Without any eduCation b4146ffer.. them.
These children are the results of the rubella'
epideMic of_ 190445 and are no*' 8, 0,4M:
years Old, Time Is rapidly running out 0-01
to be part'Of the'hmnan race. ,Every- eOrt

-rna0a to- cottinua tra'
children and teiiroifitiatidadtlistilOYt4in;

Partrljflildhaod
. _

Educatkin cot!!or

.6x 4014;i4#4045,=pitit,]
Ittsn thiteti

The
stimulated thb-',



Similar programs so that an estimated
100,000 handicapped vhildren received some
early education this year. This is compared to
a handful of early experimental programs as
late as 1966 which served less than 10,000 pre-
school handicapped children. Almost 100 per-
cent of the projects funded under this part of
the Act are eventually continued through the
use of State, local, or private funds, For some
handicapped children education should begin in
infancy.=Specifie work with both the child and
his parents must start early. Where there is a
high risk factor known, the parents' work may
begin during the pregnancy.

This year the Bureau and the Office of Child
Development funded six projects to demon-
strate the efficacy of handicapped children be-
ing served in Head Start programs. Such pro-
grams are helpful to both the handicapped and
nonhandicapped child in that they provide a
wider range of experiences for each child. This
joint effort is in response to the 1972 congres-
sional mandate which requires the Office of
Child Development to include handicapped chil-
dren as'a part of the population it serves within
Head Start programs. The Committee com-
mends Congress for this mandate.

Part D, Professional Preparation

Unlike general education, education of hand-
icapped children has no surplus of professional
workers. To meet this continuing need the Bu-
reau has _moved to a changed procedure for
developing required manpower. The new pro-
cedure provides for more freedom and flexibil-
ity on the part, of the college and university to
meet the needs for professional preparation.
Stipends are no longer automatically provided
as a part of student support. In addition, stu-
dents are allowed to work as graduate assist-
ants. The net effect of these changes is to in-
crease the strength of the special education de-
partment within the college or university, allow
for new and nontraditional models of training
to
of

be developed, attract a larger number
students into this field, and encourage -col-

leges and -uni ersitf xto flan cooperatively
their prograM'in-conjunetien with Sfate'eau-
dtiwagencies and leeal ceriinInnities.
-14 Ye kfirikedui reliAltires greater degree

IcconitablittrOif the- Pa-Worth& '6:NW Or

university, Each program develops a system to
evaluate the effects of its training and follow
students through to their eventual employment
within programs for the handicapped.

A relatively new aspect is the training of
physical educators and recreational personnel.
Three year ago almost no training of such
personnel included work with the handicapped.
Today 226 students are enrolled in 32 colleges
and universities and are being trained spe-
cifically to work in this area, Additional short-
term workshops are providing inservice train-
ing to staff already employed in programs for
the handicapped, Year-round activities in phys-
ical education and recreation for the handl-
capped are becoming part of the regular oppor-
tunities offered in many programs for the
handicapped.

The Committee is most encouraged with the
new procedures established in the development
of manpower needs and commends the Bureau
for the action it has taken in this area.

Part E, Research and Demonstration

The Committee is aware of the development
of the National Institute of Education and its
efforts in research; however, IT STRONGLY
RECOMMENDS THAT THE PART E PRO-
GRAM OF RESEARCH UNDER THE EDU-
CATION OF THE HANDICAPPED ACT
CONTINUE TO BE ADMINISTERED IN
THE BUREAU, The Committee feels that the
concentrated effort on the targeted population
of the handicapped has allowed for a rapid
and orderly transfer. of knowledge into action.

The current year's activities have been de-
,i4ned around the priorities set down by the
Bureau. Major efforts are being made to vali-
date the cost effectiveness of educational inter-
ventions and to test new educational procedures
used within the field.

Project PRIME is a joint endeavor of BEH
and the Texas Education Agency designed to
investigate what factors make a difference in
the social, emotional, and academic growth of
exceptional children.

Briefly the probleM to which this re-
search is Weefed Is generic' to the-,enti-re' fleld
of SpeCial edtreation;'- There: is considerable
dente to ittgOit an ongoing tifithftiOt
at Mid idiicAtf oil a ke*elei'



ing the appropriateness of special class place-
*tent for handicapped children. An examination
of the- Projected__ ActiVities Report submitted
by each State education agency to the Bureau

-6t Education for_ the Handicapped for the fiscal
year _1973, related to BHA, Part B and Pl.
89413, reveals that over 60 percent of the
States', listed activities related to integration
of handicapped children into mainstream edu-
cation as a ma jor problem and objective, There
is every reasanto believe that special education
is reexamining its, reliance upon self- contained
sputa!, classes (particularly, for the ,ED
and 141) child) and. Moving toward increased
reintegration in the regular classes. If, as
Hanushek 11970) suggests, based on analysis
of Coleman's (1966) data, schools appear to be
expending funds on the wrong things, it would
seem imperative that special education be con-
cerned with identification of the factors that
make a difference for handicapped children,
Therefore every effort should be, made to
identify the relevant pedagogical variables
which maximize the successful adjustment and
growth of handicapped children in regular
classes, There appears to be an urgent need fort'
a) a description of those variables (i.e., input
and process) which appear most 'relevant to the
prediction, of successful outcomes; b) the de-
velopment of specific intervention programs de-
livered to regular classrooms or . related
sociological systeMS (Le,- peers, family, etc.)
which have potential for Maximizing sueceasfirl
auteomes; the experimental validation,
through methodologically sound design, of
promising intervention packages; and d) the
evaluation of those variables within interven,
tion 'pedalo which account for their Success;
The inaugUration of the new Texas legislation
and its obVious national implications have pro-
vided a unique opportunity to pursue these
problems. This project will attempt to answer
some of these questions.

Within the Bureau this project, Ills.rOsearch
was stimulated by the dote interaction be
twee service and research programs, Such in-
teractions among research, training; services,
and technology 0014-the national re-
search 'effOrt directed removing

Tio4fois-fer:i.iff halitiakiped
c ild n. Tail eloielliterOtien 41lows near

141-040ite he transferred
optima c spend.
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Part F, Media Services and Captioned Films
The most significant activity Of the entrant

year was the awarding; through a highly com-
petitive process, of the National Center on gdu
cational Media and Materials for the
Handicapped to Ohlo,,State University in Co.
lumbus, Ohio, The Oast year of this award ,is
developmental in nature and designed to allow
for staffing and operational organ zatien of the
center.. The Committee wishes to commend the
_center for its recruitment 1?olioy in seeking
qualified women, minority", groups, and
,capped professionals to staff its programs.

When fully Operationalii-the center::Wabera
capstone to the learning ,resources systairs
funded V. the Bureau;, It should interact:WO',
the special Education
Centers,- Regional Media Centers; Regional `Ite-
source Centers, And other educational technol-
ogy efforts to assure that there Is a common
exchange of information on techniques and
materials used by the handicapped.

As noted under "Telecommunications,"! Cap._
tioned Films for the Deaf has expanded its tele-
vision _efforts this, year. Television is a -oast
effective-Means of bringing a wider range of
educational lstind-Onitursl programs to the deaf,
There are two systems df captioning television
which are currently being explored, One 08441
broadcasts so that al)- television receivers
receive the captioned version of'the;tirogiam
over open broadcast systems. Tic othq.VV4.te
requires a special attachment-on'tiiii hottflelt
vision set to receive the calitiOn*d'prOgratn;:in
this latter system only. those sets -wit hihe96-
chi! attacinnents will be able to receive
titled programs, while all others41,11 receive t 6
program-as It is normally broadcast. This
tern is being developed thrOugh joint-e(fort
among the Buremi of Education for the Handi--
capped, Public Broadcasting Service, and
National 'Bureau of , Standards,- In addition' to
these conventional broadcast methods of pro-
viding eaptiOned television to deaf audiences,

,exPloratian' is being made with respect
GO of cable television for the `deaf,

_Educational: technology programa are ex--
1)00,$g in all ,4rpits:Pf Xedift "and
Captioned'' Film -11:064F`il6ie

j:01)04tiOt.*# 1.00i_pit ision
f. of 0411:0:1114410,04 "TOlif 041'.
it t6

eprograms. i: r**4ip t iat tOgief:



an actreas with the National Theatre for the
Deaf, lives on ``Sesame Street." Scheduled for
thii season are some orthopedidally handl-

-_4Pped children who will appear in wheel
chairs on "Sesame Street." "Zoom". has had
blind Children appearing` as gueit experts on
the shoW. :On," a program developed
speCifically for deaf children or language-hands-
capped children, has been brought to this coun.
try.
-.141V1r.:Rogers' Neighborhood" is emphasizing

the handicapPid child as a target -population
for_ this season In this program, efforts are
made tei`deVelop sensitivity in young viewers
tO the -differences among people,

Part 0, Learning Disabilities Centers

In this prograin the Bureau of Education for
the Handicapped has sought to establish state.
wide moJels of programs for teaching disabled
children; Seventeen additional grants were
awarded this year to make a total of 40 States
that have received grants for this purpose. In
some of the grantee States new law have been
passed that establish specific learning disabili-
ties as a part of the laws concerning the handi-
capped. In such States this usually means that
professionals are hired within State depart-
mints of education who can provide leader.
ship to the State in developing guidelines and
services for these children. All of the grants in
this 'category require that provisions be made
to extend the program beyond the demonstra-
tion stage.

Most of the grants are concerned with ele-
mentary-age children; however, some States

such as Ohio have designed programs at the
secondary _level. These projects provide indi-
vidualized. assistance which allows a pupil to -

have the support required to achieve in either
an academic or vocational program.

A Leadership Training Institute has been
established at the University of Arizona, This
grant provides technical assistance to all of the
current grantees and to potential-grantees, It
is the central focus of Allis national -prograni
and as such brings together manpow_er :re;
sources from a multi=distiPlined background_ to .-,

give direction so that 'duplication Of ,effort- is
held . to 'a Minimum and_ new_ knowledge, is
rapidly assimilated by the schools' and Profes-
sionals serving these children,

Grants Awarded in /07i

California
Colorado
Mississippi

Grants Awarded
Alaska
Arizona
Georgia
Iowa
Kansas

New Jersey
Ohio
Utah

in 1979:
Michigan
Nebraska
New Mexico
Pennsylvania
Puerto Rico

Washington
Wisconsin
Arizoila (Uni

varsity of)

Rhode Island
Texas
Virginia
West Virginia
Wyoming

New Grants (LD) tentatively seheclulotto be-
- gin July 1973, as hinds become available:

,

Idaho DIA (Bureau of Bo'uth Carolina
Nevada Indian Affairs)',
Oregon Massachusetts North detelina
Arkansas North Dakota New Yeti;
Detatvate Alabama Oklahoma -

Louisiana Kentucky Maine
Florida South Dakota Missouri

Connecticut



ISSUES AND RECOMMENDATION FOR THE FUTURE
FOR EDUCATION OF THe HANDICAPPED

The Committee is deeply concerned with the
expiration of Public Law 91-230 on the thirtieth
of June 1913. Failure to extend this legislation
would Jeopardize all the accomplishments on
behalf of the handicapped children that have
been made in the past years (see appendix B,
letter to the Commissioner of Education). The
Bureau of Education for the Handicapped was
formed to plan for this neglected target popu-
lation. This is economically, administratively,
and procedurally sound. The continuation of an
organization with a strong, broad, Federal fo,
cue, with policy access at the highest levels of
DREW, is essential to insure continuation of
the many services to the handicapped provided
during the last 4 years.

New Legislation

In the second Nixon Administration it is
likely that new legislation in the area of the
education of the handicapped will be enacted
and financial support appropriated. In devel-
oping such legislation there are a number of
factors which should be included:

1, Rights of the Handicapped
Each handicapped child must be guaranteed

the right to a tux-supported appropriate edu-
cation, This education must be of high quality
and must fit the needs and abilities of each
child, no matter the degree of handicap.

2. State Plan
There must be a State plan which documents

the procedures for insuring that such tax-sup-
ported appropriate education will be available
by a specified date. It should include a time-
table for accomplishing education for all handi-
capped children and acquiring the necessary
facilities, personnel, and services. In addition,
each State must make an effort to find all hand-
icapped :children Within its boundaries. The
g000nyoia ty!i4tppropylato education' is Of no
value if =it -if .iot 'carried Wit( fullest extent.
ill handicapped children residing within
;Stateittlit bl"Thifff0d and the 06#416.4 for
enteriniIhe'ssitefir 14;atttli-Cfeif
available parents,
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8. Plan for Each Child and Due Process
The State, through the local education

agencyi should have a plan developed for each
child which has been agreed upon by the par-
ents or guardians of the child, This statement
should include the level of educational per-
formance at the time of entry, a statement of
long-range goals for the education of the' child
and the method by which these goals are to be
obtained, as well as a statement of the specific
services which will be provided, including the
dates of initiation and anticipated duration of
these services, This program should be 1O-
viewed at least annually and amended when
necessary with the approval and agreement of
the parents or guardian of the_child, Due proc-
ess procedures must be available which will
allow notification of parents or guardian of the
child when the education agency proposes to
change the plan or placement of the child.
There must be an opportunity for the parents
or guardian to obtain a fair and impartial hear-
ing, to examine all records with respect to
classification or placement of the child, and to
obtain an independent evaluation of the child,
if desired,

4. Nondiscriminatory Testing
All tests or other evaluation procedures used

for the purpose of classification or determining
the level of a child's educational performance
must be neither racially, culturally, sexually, or
otherwise discriminatory.

5. Assessment of Performance
The child's performance in such an educa-

tional plan must be assessed at frequent inter-
vals in order to assure the effectiveness of the
program in meeting the needs of the handi-
capped child,

6. Range of Prograni
There must he a diversity of alternative pro-

gram placement. This includes all- row_ of
edtqatipnal intervention = from notgiArho.0
schools - stfOttli
placement, ($cii00610-4 `a fh hslve' dues=
110M-4re-614.



ly Mixes ParOeipation
Ogren- participation, whether it be on the

Part of -a-parent of a handicapped child or on
'`-the part of a handicapped adult, in program
:Planning and operation must be an integral part
of all State and local educational organizations

-8. Administration and Supervision _

The State education agency shalt be the re-
cipient ,Of Federal funds designated for the
dIreet °dilation of the handicapped -children.

:trhis agency. will be responsible for administer;
frig- and/or- supervising the *paragon and
adMinistration of the, State plan. All -educa-
tional programs- for -handicapped children
within the State will be supervised by the per-
sons responsible for educational programs for
handicapped children within the State -educa-
tion agency. All educational programs for
handicapped children within the State shall

I meet the educational . standards of the State
education agency. Procedures for extending
direct educational services to handicapped chit.,
dren 'attending private schools shall be devel.
aped,

Accountability

There is increasing insistence on account-
ability -- financial, as well as programmatic.
This is to be commended. The Bureau and field
have always taken a very positive stand on the
evaluation of funded programs and should be
commended, for this, as well as encouraged to
Continue leadership in the assessment of per-
formance of programs at Federal, State, and

-local -levels.- Such emphasis on accountability,
however, should not interfere with the advance-
ment of programs for the handicapped. The
apparent collision between advocacy and ac-
countability should be prevented. A group need-
ing service should not-threaten- those who are
already in the system receiving service. We can.'
not discontinue our present,programs, nor can
we tail- to include in them the approximately
four million ':handicapped _.children- not being
served as specific and detailed
0:446140. '0Oggiaa he WCai.1-Elhada.

=:;114-hi=ifif-0;-!tdici ould bee, Onioint 'kik*' ti* oepolii.W-i&gOleeity0
'!-(10ft-Wti;Viretit-Rttioi.

.!i3Thit 'ig"--,ttr#Wtariit4-Sl'4*asS
6031%)Iiiiii Chat

should not replace the effort to improve the
programs already in existence. A progratn goal
should be established for each child, and some -

measure of accomplishment of thiS goal should
be documented at regular intervals at the local
level and monitored by the State, Only by com-
bining advocacy and accountability will we in-
sure that all handicapped children are placed in
an educational program with the assurance that
there will be a high quality of education appro-
priate to the child's ability.

_

Fiscal as well as programmatic accountability
shall be the responsibility of , both local -'end
State education agencies, -Methods Of insuring
accountability' of- both varieties Shag -be an,
integral part of the State plan for the educatiOn
of the handicapped child, Documentation of per
formance in the areas of finance and program
shall be made by report at frequent intervals
to the designated Federal organization respensi.
ble for management and administration-0j Pro.
grams for the handicapped.

Financing

There is an enlarged need for Federal funds
devoted to the education of handicapped chil-
dren. This need arises for several reasons: (1)
Increased numbers of children are coming un-
der special educational responsibilities; (2)
legal actions and legislation in the States have_
mandated education for all Children; and (3)
Available resources are restricted' by -jtidicial
regulation of tax revenues derived from prop.
erty taxation for the purpotea of educationi'ln
addition, the expansion of Other services out-
side the education area in every State is placing
greater burdens on the financial resources of
local governments. These limitations restrict

,,potai income so that we find an increasing gap
between need and 'provision of services in 4u-
cation of the handicapped.- The education of
the handicapped Child should in this cost-re..
onto squeeze be :given spetial_ consideration
because it is the most vulfierablp service
vided by the-State. When Seeking ti'MethOd of
rekaing acr9.00-ofeft to
baidigpped

,

Slfecln,WIC41140- **I educational
Pto ms arc air dy fee in` tbrciifiqUe-eie

hateconA-ahnott'indonire (6' i` irban
_
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deterioration of education of the handicapped is
testified to by the later impact of these failures
in education upon the community, The 1968
Report of the national Advisory Commission
on Civil Disorders implicates the failure of ,spe-
dal education as a significant origin of serious
communfty disruption.

In addition to the great financial need of vari-
ous communities which arises from a limited
income and -tax base as well as an increasing
need for services,- there is the additional -dia.
proportionate need between one community and
another. Where facilities are adequate for edu-
cation of the handicapped, there ie migration of
families to that area, This then places an Undue
burden upon certain localities. The Migration
of families from -one State to another to gain
'special educational opportunities has become an
accepted fact of life. It places an unfair burden
on some conununities, penalizing them for pro-
viding grew education for the handicapped,
while rewarding other communities which are
unwilling to assume their responsibilities. Thus
the education of handicapped children must be
treated as a Federal problem, over and above
the ordinary educational responsibilities of the
States. Federal funds must be provided,

Previously, the Federal Government has
given special education financing to State pro-
grama, but net as a permanent subsidy, The
cost of educal m of the handicapped must be
shared_by the Federal _Clovernment_on a perma-
nent basis, rather than a temporary one, There
are many collective national priorities, such as
defense, environmental protection, and cancer
research. There is now a necessity for Federal
support of special education from the stand-
point of State Am! incapability as well as the
disastrous later impact on communities if pro-
grams for the 4nd:capped fail.

There is an historical precedent for the entry
of the Federal Government into permanent
funding. Washington assumed the responsibility
for the edueation and fi_nenciiig of the deaf/
blind, one group of handicapped children. It
now becomes _necessary to expend this scope
and include all handleapped-Children under this

'netIonel priority,
Whatever _Method this makes use

of is ParticilleWteleventlteribii':w.hiit:.
bl in an

-0101iihrfootArstoroteogio- the
velifai-orfeiOfiti sharing, must be categorized
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specifically for the education of the handi-
capped, There must be limited flexibility in this
identification in order that the target popula-
tion may be adequately served, It is also essen-
tial that a percentile formula for measuring the
share to be received for education of the handi-
capped not be used, but that specific dollar
amounts be appropriated. The percentile
method fixes for all time the relative Pnsiiinn
of all aubgroups and an increase to one group
cannot be made except at the expense of other
groups.

Continuing Problems

Failure to provide educational services for
I aditapPed children will result in an increas-
ing battle within the courts. Class-action suits
are currently pending in 21 different States.
Equitable procedures and programs must evolve
through the educational institutions. ,The final --
responsibility is with the educators to iMple.
ment such programs.

2. The efficient use of existing professional
personnel mandates that cooperative planning
among local, State, Federal, and private agen-
cies, and colleges and universities Must be more
sharply defined than in the past.- The Bureau
has made a beginning towards long-range
ning but the overall picture still remains:frag-
mented.

B.- Financing of general education is under.
going a major revolution in this Nation. Edu,
Cation of the handicapped must develop
techniques for maintaining_ parity- in such a
shifting situation. The economics Of scale fac,
tor is a major problem. Who will pay for and
administer programs for low-incidence -popula-
tions of handicapped children?

4. Coordination among disciplines that are
concerned with the handicapped has improved;
however, education, medical, social, rehabilita--
tion, and welfare agencies still fUnction as
separate and sometimes disparate institutions.

6. InstitutiOnal reform has-begun; however,
education of the handiCepped remains of
the Moat: labor- intense education;,
"N* ltnowledge and new nitiat Yon-
s tan(ly: be -40140-4-,:11'4 clenek tefie
created end- attefiff*li-70:---fi into`_the
-060: 16 e 0.417 lido( o side
only intensity 6 use of highly



trained professionals is reduced, New roles
for, professionals and paraprofessionals must
be developed.

6." Communication of new knowledge and
techniques so that they become an active part
Of the local school system is still a major prob-
101n, It- requires. new and bold approaches to

'bring to more than 186,000 practicing special
educatOrs the findings of research and demon-
stration projects. More than 60 percent of the
employed staff do not meet the rilnimum State
Certification requirements.

7. PiSvention of complicating factors can be
reduced by early infant and child education
programs. Major new shifts In community re-
sponsibility and In some instances State laws
must be changed if these programs are to be-
come universally available to all handicapped
children and their families.

8. Major reforms in professional prepara-
tion programs must be enacted to respond to
court decisions that demand immediate action.
The handicapped child is now the responsibility
not only of the special educator, but also of the
general educator. All teacher preparation must
include techniques for working with the handi-
capped child.

9. Career education is not yet a fact for every
handicapped youth. Programs must be estab-
lished that enable every handicapped yOUth to
be prepared to enter the world of work. Con-
tinuing education programs need to be devel-
oped that allow handicapped people to expand
their work skills and potential abilities through-
out their lives.

10. Major commitments of resources must
become a part of local, State, and Federal agen-
cies responsible for administration of edulation
prograths for the handicapped. Shortages of
required staff to operate, administer, and plan
such programs are not commensurate with
funds allocated nor the programmatic charge
given to such administrative units. This short-
age continues to plague these new organiza-
tional units in all programs and at all levels,
This lack of sufficient quantity and quality of
staff is in the long run wasteful of both human
and financial resources.

11. Programmatic specialist, economic spe-
cialist, legislative specialist, and administrative
specialist must develop a decisionmaking proc-
ess that is child centered and cost efficient both
in terms of short-term gains and long-range
effects upon local, State, and Federal resources.



APPENDIX A

DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
OFFICE OF EDUCATION

WASHINGTON. O C. 20202

February 21, 1973

Dr. Robert M. N. Crosby
Chairman
National Advisory Committee

on Handicapped Children
Office of Education
Washington, D.C. 20202

Dear Dr. Crosby:

Thank you for your letter of February 5 on behalf of the National
Advisory Committee on Handicapped Children concerning the expiration
of the Education for the Handicapped Act.

I am in accord with the Council's assessment of the importance of the
education of handicapped children. I can assure the Council that
every effort is being made by the Administration tO insure timely
action on legislation relating to the education of handicapped children.

President Nixon's budget already reflects the decision to continue
.the Federal commitment to the education of handicapped children in
Fiscal Year 1974. The funds will be made available through legislation
to be proposed which will-authorize continuation of the activities
currently authorized under the discretionary parts of the Education
of the Handicapped Act and the inclusion of State grant funds in the
Education Revenue Sharing proposal. P.L. 89-313 funds (now included
section 103 of Title I ESEA) will also be included in the ERS Area
of Assistance for the Handicapped.

The details of the Administration's legislative proposals for education
are now being finalized and will be submitted in time to permit
Congressional deliberations before July 1, 1973. Once the proposals
are submitted, of course, it will be the Congress which will determine
the schedule for consideration.

Sincerely,

4tineKS4:Oommis-Si6ner



PEOIATRIC NEUROSURGERY
AND NEUROLOGY

APPENDIX B

R. M.N.CROSIWOM.O.
1010 ST. PAUL STREET

19ALTIMORE. MARYLAND 21202

VERNON 7.0404

February 5, 1973

Dr. John R. Ottina
Acting Commissioner of Education
Room 4181 -D, FOB 6

400 Maryland Avenue, S.W.
Washington, D.C. 20202

Dear Commissioner Ottina:

The National Advisory Committee on Handicapped Children is deeply
concerned about the future of the USOE programs for the handicapped.
We feel that the June, 1973 expiration date for P.L. 91-230, Educa-
tion for the Handicapped Act, calls for immediate action in order
to assure the continued and efficient management of the program for
which we have assumed advisory responsibilities.

We are aware of the recent history and current status of the
Vocational Rehabilitation Act of 1972 with the pocket veto and the
subsequent inability to appropriate the later authorized $60 million
supplemental. It would seem to be urgent that some legislative action
be taken on the provisions for the education of the handicapped prior
to the regular expiration date in June, 1973 so that a similar circum-
stance does not occur.

The continued existence of a viable administrative unit in the USOE is
particularly critical in light of the strong demands for accountability.
through greatly increased state legislation and judicial decitions.
Anticipated funding problems through lack of a unified fiscal- pattern
and the contemplated changes as recommended in the 1974 Budget, i.e.

the Aid to States makes it necessary to begin discussion of this
legislation now. These factors appears to threaten the existence of
an identifiable administrative unit with policy access as is now the
case with the Bureau of Education for the Handicapped,

The Committee would appreciate information on USOB's plans relative to
the introduction of a bill, the holding of hearings, and the implemen-_
tation of legislation for the renewal of the Education Of the
Handicapped -Act- priot to tha regular expiration- data of P.L.

Cordially ystrs,

. O
-0110# M, N, Crosby
10,Vnia4 _:#410410i0406i4ittee
-6iejlian4ida*Udial06-

ocrvilloesier PitriNti


