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FOREWORD

The Bureau of Education for the Handicapped, through programs administered by its Division of Person-
nel Preparation, has as one of its major objectives the assurance that every handicapped child will receive
¢ducational services from a professionally qualified and competent teacher, or instructional specialist. This
specific objective of personnel preparation is directly related to the Bureau’s mission of ensuring that the
Nation’s handicapped children are provided with educational opportunities which represent both equalily and
quality.

In order to accomplish the Division’s component of the Bureau’s mission, financial resources are provided
through competitive grants to State educational agencies, colleges and universities, and other appropriate
non-prolit agencies. Grant funds are used by the various agencles to provide financial support for students in
preparation programs, inservice training sessions, staff salaries, program evaluation activities as well as in other
areas. The partnership and concerted efforts among [ederal, State, and local agencies have functioned over the
past years to reduce the discrepancy between the need for qualified personnel, and the numbers of profes-
sionals and paraprotessionals available to meet this actual need.

The personnel preparation programs described in this document represent only a small sample of the over
500 individual programs which the Division supports through the award of financial resources. However, the
three “'case studies™ exemplify the variety of approaches that can be used by dedicated individuals and groups
to develop and implement sound and effective strategies for personnel preparation. This effort is another one
of our program goals.

Written expression never completely conveys the intrinsic essence of a program. This is especially true
since that type of communication often fails to encapsutate the personal motivation and striving of those
participants who truly influence the success or failure of a program. One can assume, with little reservation,
that the three programs, upon which the case studies are based possess those crucial and critical human
elements because they do have a visible record of success.

‘This document describes the form of each program, as well as some ¢'s ments of each program's content.
Howeer, those who really want to discern that extra human factor crucial to the success of the three
programs must arrange to become, at some level. an active and interactive program parlicipant.

A dedicated individual who strives to bring the best of what is known to educational programs for
handicapped children will become a part of other programs through study. visitation, participation, and
reflective thought. The outcome of these activities may, or may not, be the wholesale adoption of a program
that is analyzed. What is important :hough is tha. the outcome be of a nature that ensures better procedures
for preparing personnel for the education of handicapped children. That outcome may resemble the program
which was studied, or that study may have sparked a flash of understanding that leads to the development of
new program strategies. In either instance, progress will occur and that is one major purpose of program
development and initiation. )

This document should be read in depth. [ts brevity will not retlect its quality, for its quality goes beyond
its word. Read it again and again until understanding ensues! Arrange contact with the project directors for
the purpose of discussing the program content essence which may not have bzen conveyed by the written
description. If this type of activity occurs, then the energies invested by all who have made this document
possible will have been expended wisely. Not only will dissemination of information occur, but that informa-
tion will exert and and extend the impact for progressive change and understanding which, in turn, will
enhance educational opportunities for all handicapped children. Thot. indeed, is what these program “case
studies’ are all about.

i Richard J. Whelan

Director

Division of Personnel Preparation

Bureau of “ducation for the Hand'capped
United States Office of Education




THE CLINICAL TEACHER MODEL
PROJECT

- TALLAHASSEE, FLORIDA

A performance based, individualized model
training program to prepare Clinical Teachers
capable of providing and remediation of mildly
handicappped children.




INTRODUCTION
An Overview of the Clinical Teacher Model Project

O The Clinical Teacher Model Project (officially called Preparation of the Clinical Teacher for Interrelated
Areas of Speclal Education) was developed in the College of Education, Department of Habilitative Sciences
at Florida State University in Tallahassee, Florida, and is currently being field tested there. The individualized
instructional system trains teachers to deal with mildly handicapped children, including the educable mentally
retarded, learring disabled, and emotionally disturbed. Students who graduate from the program receive their
bachelor’s and master’s degrees simultaneously, as well as a teaching certificate In special education from the
State of Florida. The Project will graduate its first master’s intems at the end of the 1973 academic year, and
currently has )5 juniors, 10 seniors, and 10 master's degree candidates. .

Underlying the Project’s instructional system is the philosophy that certain academic and social behaviors
or skills can be identifted which will enable the mildly handicapped child to succeed in a regular classroom,
regardless of his particular disability. In turn, certain basic competencies are required for the teacher to allow
him or her to deal equally successfully with children with a range of handicapping conditions, The Project has
identified necessarv pupil skills in language, prereading, reading, premath, mathematics, and social areas.
Required competencies for the Clinical Teacher include observation, diagnosis, intervention, and evaluation.
Junior trainees proceed through a sequence modular curriculum and observe special classes at local preschools
and elementary schools, while seniors work on diagnosis and intervention skiiis in public schools. Master’s
tevel intems concentrate on intervention and evaluation in classrooms in three counties adjoining Leon
Counly, where the Universily is located.

Individual raodules are the basic framework for the instructional program. Each module provides the
trainee with objectives, instructional activities, and criteria for demonstrating competencies. Students confer
with the staff Clinical Professor to sclect the performance criteria and resources to be used for each module
according to their own needs, and progress at their own rate of speed. This system frees program staff from
traditional information giving activities, and allows them to work individnally and creatively with a large
number of students. Data on student progress through individual modules and through the entire program are
stored and reported by a computer which makes weekly print outs for staff and student persorinel.

Context of the Program

In 1963, the Project Director, then working at Trenton State University in New Jetsey, began working on
the idea of a program which would prepare clinical educators capable of providing diagnosis and remediation
of the varety of learning difficulties presented by exceptional children. Shortly after he joined the staff of
Florida State University in 1968, the Director submitted a proposal for a planning grant for a model program
to the Bureau of Education for the Handicapped which was funded for 1969-70. An intcrdisciplinary team of
experts in the fields of teacher education, curriculuni design, evaluation, behavioral psychology, niedia,
computer programing, and rescarch design and analysis produced the first edition of the model, and further
BEH grants permitted refinement of this model {1970-71). The 1971-72 school year marked the first field
testing for the training program and evaluation design. The Project is now field testing revised instructional
modules on junior trainees, and evalualing master’s level internship competencies and overall student and
curricutum performance. By the end of 1974-75, staff will have accumulated sufficient summative data to
determine the effectivenzss and efficiency of this training model. If found to be cost effective, the program
will be tuken over by the University.

The Project Director is also Coordinator of the Program of Interrelated Areas within the University's
Department of Habilitative Sciences, one of five training programs for teachers of children with different
handicaps. The Clinical Teachers Project is also part ol the Educational Research Institute which was set up to
bring together multidisciplinary teams involved in educational research and development. ERI is located off
campus, and its projects are funded by private, state, and federal sources. The Clinical Teacher Project is
funded for approximately $162,000 for 1973-74, of which the federal (BEH) share is some 88 percent, with
Florida State University contributing 12 percent,



INSTRUCTIONAL PROGRAM

O Since the purpose of special education for mildly handi-
cupped children (educable mentally retarded, learning dis-
abled, and/or emotionally disturbed) is to produce academic
and social behaviors which will allow such children to succeed
in a regular classroom, the Clinical Teacher Project’s focus is
on common behaviors desired for all children rather than on
the differences or disabilities of the exceptional child. Just as
common behaviors have been identified for pupils, common
skills have been identified which clinical teachers need to pro-
duce these desired behaviors, regardless of the child’s disabil-
ity. The program at Florida State Universily is designed to
produce four major competencies essential to the successful
Clinical Teacher: observation, diagnosis, intervention, and eval-
uation. Graduates should be able to identify individual pupil
entry levels, learner characteristics, and des.red outcomes; pro-
vide individualized instruction based on a match of task, learn-
er, and resources; and monitor pupil and curriculum perform-
ance to provide feedback for improvement of the instructional
program, : ’

As illustrated on the chart below, the potential Clinical
Teacher trainee is offered an exploratory program of orienta-
tion, Knowledge of the Clinical Teacher concept through the
instructional module curriculum (Level Ill) is prerequisite to
the performance competencies of obszrvation, diagnosis, inter-
vention, and evaluation (Level II). Level I otjectives represent
the criteria for a successful graduate of the program.

Instructional modules, the organizing elements of this per-
formance-based teacher-education curriculum, are discussed in
Part Three, Notable Features, The instructional program itseif

is highly ‘individualized. Aflter entering the program, the
trainee takes major mastery tests . .. of either an entire com-
petency or of an individual modu’¢ during the pretests, he may
proceed to the next major competency, or skip the individual
module, Several modules may be entered simultaneously and
completed at the student’s own rate. Although some skills are
prerequisites for entering modules relating to a specific com-
petency (for example, the student must be able to demon-
strate competency in diagnosis before he goes on to inter-
vention), the modules within specific competency areas or se-
quences are not cumulative, and a student is free to start with
any module in a given sequence. Since th: progfam is per-
formance-based rather than time-based, there is no standard
time set for the individual's progress through the entire pro-
gram. Staff feel that it could be possible for a student to
complete the curriculum in 2 years,

The program has now identified desired behaviors in lan-
guage, prereading, reading, and mathematics to be produced in
exceptional children by the Clinical Teacher. An entire array
of modufes containing purpose, behavioral objectives, instruc-
tional resources, and sample test items have been designed for
the prereading and reading sequences, and modules in the re-
maining sequences will be complete in Summer of 1973, The
conceptual modules for all competency areas, specifying major
performance tests, performance objectives, major knowledge
tests, and knowledge objectives, have also been completed.

CURRICULUM CONTENT

The latest revised curricuium lists 24 different modules
broken down into five major sequences: Knowledge, Diag-

LEVELS OF OBJECTIVES FOR PERFORMANCE-BASED TEACHER EDUCATION PROGRAMS

QUTCOMES

CRITERIA

CONTEXT

IV. EXPLORATORY
Early awareness and orientation.

1il. KNOWLEDGE

Understanding of behaviors, con-
cepts, principles, and attitudes.

Not measured.

Assessment of knowledge,
understanding and attitudes

Activity or event, i.e., visit
tesource room in a local
school and assist teacher
and pupils for a minimum
of 10 hours.

Curriculum content.

of trainees.

li. PERFORMANCE
Teacher competencies and skills.

Assessment of overt teaching
skills and trainee behaviors lo

Practicum (quarterly) in
actual classroom.

determine mastery of specified

competencies.

I PRODUCT

Pupil achievement and gains as a
result of teacher action op the
performance of pupils.

Time sampling of teacher
behaviors and pupil
achievement.

Laboratory or simplified
training conditions (days or
weeks) of restricted or
micro-teaching simulations.

Internship (one quarter).

Employment (futl-time) in
actual classroom €1-2 years).



nosis, Intervention, Evaluation, and Clinical Teaching. Subse-
quences are:

CLINICAL TEACHER TRAINING

Juniors spend one morning a week in seminars and three
mornings a week observing exceptional and normal children
aged 3 to 12 years, Field placement for junlors are in two local
Early Childhood Education Centers and two open-space ele-
mentary schools which have resource rooms for the mildly
handicapped youngsters. Students spend 30 percent of their
time in resource rooms and the remainder in regular classes.
Using the sequences of desired behaviors as a framework, jun-
jor tralnees pinpoint and record specific pupil behavior.

Senlors also spend one morning a week in seminars, but
have four rather than three mornings in the field demonstrat-
ing competencies in observation, diagnosis, intervention, and
evaluation in. tow Leon County public schools. After
completion of sthe diagnostic competency, the senior contracts
with the Clinical Professor to produce mini-gains (small behav-
joral improvements) in four handicapped children. One of
these contracts must be for pooducing mint-gains in prereading,
one in reading, and the third and fourth in sccial, math, or
language areas. The trainee diagnoses the child before begin-
ning work with him or her, and when ready, asks the Clinical
Professor or the Progtam Director to come in and observe his
interaction with the child, The Clinical Professor then assesses
the trainees’s performance in completing his mini-gains con-
tract,

During their master’s year, irainecs identify the individual
skills they need to refire for completion of their training. Most
often these are in the areas of intervention and evaluation, The
master’s internship is designed so trainees can perform almost
independently all the competencies of the Clinical Teacher,
produce significant gains in exceptional children, and evaiuate
the effectiveness of their instructional strategies. Three coun-
ties adjoining Leon County (with selected resource rooms for
mildly handicapped children with varying disabilities) are used
for this final practicum.

Field practica are weighted a good deal more in this cur-
riculum than formal seminars. Staff in local schoals cooperate
by providing guidance and ir struction to trainees in resource
rooms and regular classes. The remainder of the training con-
sists of work on individualized instructional modules.

I. . Clinical Teach¢r Model (Knowledge)
11. Diagnosis
Dssired Behavioral Sequences
A: sessing Pupil Behaviors

Constructing, Administerir g, Scoring, and Interpreting Infornial Tests

°

°

L] Administration, Scoring. and Interpretation of Formal Tests
°

L Prescribing Pupil Objectives and Instructional Strategies

111. Intervention
L Planning Individualized Instruction
e Conducting Individualized Instruction
IV. Evaluation '
® Improving Pupil Instruction
L] Improving Teacher Competencies
V. Clinical Teaching

INDIVIDUALIZED INSTRUCTIONAL MODULES '

0 Ohe of the basic philosophies  underlying the Clinjcal
Teacher Model is that ‘‘leachers teach the way they are
taught,” The program implements -this philosophy by using
individualized instructional modules to produce “desired
behaviors” - -competencies- - in its trainees, with the bellef
that train¢es will automatically transfer this strategy to thelr
work with handicapped students, who also need individualized
instruction to achieve desired academic and social behaviors,
The program attempts not merely to teach about individual-
ized instruction, but rather to teach by means of individual:
ized instruction,

Together, the trainee and the Clinical Professor define the
task to be performed for each instructional module, and then
try to match the characteristics of this task with the learning
characteristics of the trainee and the resources available to
him, This process requires Identification of the various com-
ponents of the task, a diagnosls of the learning characteristics
of the trainee, and a survey of outside resources which can
help him ‘accomplish the task. The same general procedures -
involved in the analysis of a modular task can be é¢pplied to the
production of a specific behavioral gain in a handicapped
child,

The modules developed by the program are designed to
promote this sort of task analysis. Each module~-whether it
relates to diagnosis, intervention, or any other sequence--is
broken down into the same components:

Purpose—what the trainee is expected to accom-
plish or gain by the completion of the module.
Behavioral Objective-knowledge, performance,
outcome: (a) Outcome; (b} Assessment Context;
(¢) Assessment Criteria.

Instructional Resources{Options]Activities~in-
cluding readings, seminars, videotapes, courses in
the college, muftimedia resources, small group
committees to plan, negatiate, and produce the
product,

Sample Test Items—products, papers, essays, tests,
demonstrated performance.

The format also includes an indication of how long the
modular task is expected to take on the average, but students
may spend as much or as little time on the task as they deem

3 modules

I module
2 :nodules
7 modules
1 module
2 modules

3 modules
1 module

2 modules
! module
1 module



necessary, Once ths student and the Clinical Professor have
negotiated a contract including the type of resources to be
used and the method of assessment, the student is on his own.
He makes weekly progress reports to the program’s computer
system and may ask for guidance from any of the program
staff, but the learning process is essentially an independent
tffOl‘t.

This independent learning system frees program staff for
Individual and creative work with a large number of students,
all working in different modules with vastly different instruc-
tional needs. This is one of the major selling points of the
program to other universities, in that it makes the individual
staff member a great deal more cost effective. At Florida
State, for example, only 2% Instructors are dealing successfully
with 40 students working in many different areas, at many
different levels. Since the modules are essentially “portable,”
they could even be used to help teachers in the field upgrade
their skills in-service. Arrangements might be worked out
whereby teachers could get credit for individual modules from
the State Department of Education toward renewal of their
teaching certificates without having to do the entire curricu-
lum. (In Florida, there are no permanent teaching certificates:
all teachers must renew their certificates every five years.)

COMPUTERIZATION

The program uses a computer to store information and
chart the progress of individual students. An adaptation of the
Multiple Access and Retrieval System (MARS 2) on CDC 6500
computer, the system provides easy access for both faculty
and students via an off-line cathode-ray tube with off-line
printers located on-campus and in the program’s administrative
offices at the Educational Research Institute. Student or fac-
ulty members can have hard copy after scanning the student’s
record on the tube and selecting the information desired.

Data is entered weekly for each student via a Module
Transaction Log made up of three forms which report either
module entry, transaction, or completion. The student com-
pletes the top half of the appropriate form for each module he
worked on during the week. The bottom half of the form is
used by the Clinical Professor for entering the products com-
pleted, proficiency scores, student learning styles, and instruc-
tional strategy used. Relevant infurmation is printed out in
three reports:

Task Characteristics—modular number, compe-
tency, objectives, level of performance, resources
available, standard proficiency, and standard time
far the module.

Learner Characteristics—information on iearner
stytes and individualized instructional strategies.
Performance—entry date, resources used, products,
proficiency levet, completion date, and actual time
taken.

The system can sort for individual modules or can summarize
all modules worked on by a student to produce a progress
capsule.

In addition to student progress, the computer may soon
be used to manage the sequences of desired behaviors for ex-
ceptional children (language, prereading, reading, and mathe-
matics). Master's level interns will be able to document the
produced skiils and search for interactions between aptitudes
of learners and treatments. In addition, the computer could be
used to make recommendations on resources for individual
students, based on their personal learning styles. Staff also
plan to use Lthe system to conduct an analysis of the dollar

costs requifed to produce a speciﬁc competency in a trainee,
or to produce a particular gain in a handicapped child.

Staff point out that the Ciinical Teacher Model can be
opetated without a computer, but fewer trainees could be
handled by a small staff,

STUDENTS/TRAINEES

O Trainees presently Include 15 juniors, 10 seniors, and 10
master’s degree candidates, ranging from 20 to 26 years of age.
The majority are middle income whites, which makes them
fairly representative of the Florida State University student
population. Althougk the first group of students to entoll (the
present master’s degree candidates) were predoininatety men,
the last two classes have contained more women: this is also
representative of the population of the College of Education,
Another change in trainee profile is related to academic back-
ground: whereas students in the first class came from fairly
diverse academic backgrounds {arts and sciences), later enroll-
ees have come primarily from the College of Education. Since
over half of the students at the University are (runsfers fron’
junior colleges, the program reserves five spaces a year for
transfers, L
For its model research and evaluation purposes, the pro-
gram has needed only 1§ students a year. However, once the
Coliege of Education takes over the program, it is expected
that approximately 100 students will be enrolled annually.

RECRUITMENT AND SELECTION

The Project dces not actively recruit trainees: it limits
itself to responding to those students who take the initiative to
apply (usually sometime during the spriug of their sophomore
year). Most students hear about the program from other stu-
dents, either in the College of Education or at junior colleges
throughout Florida.

Selection is based on three primary criteria; Docs the stu-
dent want to teach? Is he especially interested in teaching
handicapped children? and Does he seem well suitéd to the
type of independent learning atmosphere in which the pro-
gram operates? No other set criteria, sucl as grade point aver-
ages, are used. Staff base their selection of trainees on what
they judge the individual's commitment to be as derionstrated
by prior experience with children (especially handicapped chil-
dren) and the applicant’s responses during personal interviews.
Using these methods, the program has been able to select 15
students from the 30 to 40 who have applied each year.

CORE PROJECT STAFF

Core Project Staft consists of three full-time people: the
Project Director .»lso Coordinator of Interrelated Areas), the
Ctin:cal Professor, and the Project Evaluator. The Director,
who has been with the program since its inception, spends
about 75 percent of his time in management, 20 percent in
instruction, and 5 percent in evaluative activities. He is a full
professor at the University. The Ciinical Professor spends 75
percent of his time in instruction (half of this in campus-based
seminars and half in field-based practica) and the remaining 25
percent in evaluation and program design. The Evaluator de-
votes 75 percent of his time to evaluation, 10 percent to in-
struction, and 15 percent to program design. Both the Clinical
Professor and the Evaluator are assistant professors at the Uni-
versity. Support staff include a half-time computer analyst, a
half-time electronics technician, a full-time secretary, and a
full-time accountant/clerk.

Students themselves are a vital part of the instructional
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‘team. After demonstrating various competencies, master’s stu-
dents provide onsite help to senlors, and senfors in turn work
with the junior trainees. Staff feel this arrangement not only
¢xpands the instructional resources of the program, but s of-

~ten more televant and immediate than it would be if only
facully were available.

Although the Clinical Teacher Model requites fewer in-
structional staff for a relatively large number of trainees, staff
are not yet certain what the optimal staff/student ratio for
such a program would be, Many variables are involved, includ-
ing the number of field sites and student hours spent at these
sites, since field settings are the primary locus for instruction,
and forinal seminars represent only a small part of the total
curricutum. At present, students spend only the morning hours
in their fleld placements. The rumber of participants could
therefore be doubled if afternoon field placements were used,
but this might necessitate an increase in instructional staff.

COMMUNITY

The program orginally had a 15 member community ad-
visory board to help formulate program plans and provide ad-
vice on such matters as what kind of marketplace there would
be for program graduates. This board included the Leon Coun-
ty Coordinator for Exceptional Child Education, the Director
of the County Mental Health Association, the Director of the
Easter Seal Society, the State Director of Exceptional Child
Education, the State Directors of Youth Services and Mental
Retardation, local school representatives, and various other in-
flucntial citizens. The board met monthly with faculty during
the planning stages, but reduced its involvement after imple-
mentation began.

The program’s primary link with the community now is
its interaction with local Early Chitdhood Education Centers
and the public schools in which trainees have field placements,
However, during the last year of the program grant (1974-75)
the Director hopes to reinvolve the advisory board to show its
members what the program has achieved and to obtain their
comments and suggestions.

PROGRAM EVALUATION

[0 The weight the Project attaches to evaluation is evident
in its staffing pattern: one of the three full-time core staff is an
evaluator, The primary focus of evaluation so far has been on
formative data which provides for continual monitoring and
revision of curriculum and program operations. The design for
the summative or final evaluation of the program {including
docunentation of specific skills and competencies acquired by
students sad their success in producing desired behavioral
changes in handicapped chi‘dren in the field) is not yet com-
plete. The 1972-73 juniors are the first group of students who
will progress through the program in its refined form, and their
data will form the basis for the summative evaluation. The first
group of students accepted into the program, who are just now
beginning their master’s level internship, did not use the pres-
ent curriculum: they helped develop it.

Formative analysis efforts are now weil underway. During
1971-72, activities focused on specific procedures for imple-
menting the formative analysls model and on collection and
use of data for program revision. Data collected was used as a
framework for curriculum revision, culminating in the produc-
tion of the prototype edition of the current curriculum, Fu-
ture Instructional field trials, evaluation activities, and per-
formance data from both Clinical ‘Teacher trainees and excep-
tional children will allow a final major revision of the curricu-
lum during Summer of 1974,

The f{ormative analysis model was desigied to be flexible
enough to meet diverse data requirements, such as:

Provide reasonable assurance of leatner success
during instructional field trials,

Provide revision tecommendations of a highly spe-
cific nature,

Differentiate between learner problems and in:
structional problenis.

Provide diagnostic information about leatner diffi-
culties. ’

Give an accurate measure of learner achlevement.
Be appropriate for both Clinical Teacher compe-
tency modules and exceptional child behavior
modules. :

Extensive revision of instructionial components of the
tralning model was undertaken during Summer of 1972,
Changes were based on data procured during and following the
initial trial of the Qlinical Teacher Model (knowledge), obser- -
vation, diagnosis, and intervention modules. Techniques em-
ployed in data collection included logical analysis, opinion sur-
vey, informal interviews, direct observation, and student par-
ticipation in revision.

The opinion survey was developed to assess lramee im-
pressions of the overall program; the items represented the
foltowing major categories of program attributes: (a) general
program characteristics; (b) instructional objectives; (¢) fn-
structional resources and aclivities; (d) performance assess-
ment; and (e) other characteristics. The instrument was admln-
istered to first year trainces following their completion of the
Clinical Teacher Model (knowledge) and observation compon-
ents. The survey led to the following recommendations for
revision:

1, Revise recruitment procedures to include activities which
ensure thorough familiarization with Project goals for all
serious candidates. )

2, Reviev: arrangements for trainees to contact and consult
with Project staff -nembers.

3. Revise objectives to include an exact statement of the
expected performance and the criteria for mastery of the
objective.

4. Review Clinical Teacher competencies to identify needed
additions, shifts in emphasis, and possible deletions.

5. Initiate a concerted effort to provide additional resource
options along with improved access to currently available
resources.

6. Edit existing resources and provide guides, such as adjunct
programing, to focus attention upon key segments.

7. Provide greater congruence between stated objectives and
recommended resources and activities.

8. Review the purposes of the seminats and ensure that they
do not exist primarily for routine “housekeeping” duties
that could be better handled by other means.

9. Develop new means for performance assessment which
clearly measure the desired competencies and not some
unspecified behavior,

As a follow up to the logical analysis and opinion survey,

a series of informal interviews were held with samples of the

trainees. Data from these interviews suggested a lack of clarity
in program objectives and/or incongruence between objectives
and performance measures. In an effort to pinpoint the diffi-
culties, direct obscrvation techniques were employed, and at-



- tendance at student seminars provided further evidence that a
number of intended objectives had not yet been explicitly
stated to a sufficlent degree in the modules, Modules were
revised accordingly.

The first group of students in the program constituted an
integral part of the total development effort, The phitosophy
which included these students in program development also
suggested their involvement in the revision process. Trainee
participation in the revision effort provided a reliable source of
feedback information, and many of the problems associated
with data interpretation and diagnosis of necessary program
modifications were avoided. Staff believe that this vehicte for
focusing attention upon critical revislon needs should be em-

" ployed whenever possible, -

The Project’s - Summary of Evaluation Findings for
Fall-Winter, 1972-73, showed that juniors had been success-
ful in every module attempted, with an average mastery
level on the Clinical - Teacher -Model  (knowledge) com-
ponent of 87 percent, Senior trainees had- successfully
completed every module they attempted, and their average
mastery level on the diagnosis competency was above 90
percent. A Problems and Benefits Analysis administered to
first and. second year .trainees indicated the need for
further revision of the presentation of goals and objectives,
instructional content, and instructional resources. The
Benefits Analysis results were summarized as follows:

Responses of the Clinical Teacher Trainees on
the benefit analysis survey were overwhelmingly
positive. Even allowing for redundancy in the
items . and possible bias of students in favor of
a program in which they chose and continue to
participate, the response pattern clearly indi-
cates that the students perceive many major
tenefits derived from the program . . . . In
general, the trainees seemed convinced that an
individualized program focusing attention on the
learning objectives of the individual child has
greater potential for meeting the needs of
exceptional = children than less personal ap-
proaches and those that cmphasize categorical
labeling. The feeling that various diagnostic and
intervention competencies are crucial for assist-
ing pupils to overcome academic and social
inadequacies was expressed in numerous ways.

RECOMMENDATIONS FOR REPLICATION

8 The Project Director divided his recommendations for
other programs wishing to institute a Clinical Teacher
Model into two types: those for innovators, who wish to
create their own model, and those for adopters, whe wish
to modify and use the model already developed at Florida
State University.

Recommendations for innovators include the foltowing:

An interdisciplinary team for model development. In
order to develop a mode! similar to that used at Florida
State, a planning team is required whose members can
- fulfill three major roles: (a) designer (curriculum reform);
~.(b) experimental “try-out" teacher; and (c¢) instructional
c systems/technology evaluator. These people must have not
only content experience, but also managerial and process
;. skills, and, equally important, must be able to work well
© together as an interdisciplinary team.

Q

- High-risk capital. A program such as this involves fairly
Innovative--if not radical--research, and this requires 2 good
deal of high-risk capital for research and devslopment
activities over an extended period of time. The Project
Director suggests that funding for a period of less thin §
years is infeasible for the development of a new Clinical
Teacher Model.

A student “try out” population, Student trainees
should be involved from the beginning of the program, and
this involvement should - continue through all phases to
summative evaluation to assure the program continual
feedback in design and implementation frq'pg-x refatively
stable testing poputation. %

Reality testing of the marketplace. lnvol\)ement of
local agency staff and directors and consumers isfcritical in
the planning phase of such an effort so the prdgram can
get a good idea of what is needed in the miarketplace.
Otherwise, - graduates  of such an “innovative project may
find that their skills are too far advanced for the needs of
the community,

Recommendations for program adopters are:

An introduction to the systéin. The adoption of an
innovative - model such as this requires major curriculum
changes. The Project Director feels that at minimum a 2
week, inservice summer workshop is needed to orient and
train future participants in the program. Florida Staté
University is planning to produce a manual which can serve
as a basic guide for the conduct of such a workshop.

Faculiy skills in systems technology. Any program
wishing to adopt the current model should have at least
one faculty member who is skilled in systems technology
and evaluation; these skills are eéssential not only for the
successful operation of the program, bui also for the initial
interpretation of program requirements and activities to
nther faculty members who do not possess such knowl-
edge. :

Perticipation In outside training institutes. Institutes in
leadership training and = innovative teacher training are
frequently offered in various regions and by the Bureau of
Education for the Handicapped itself; programs wishing to
implement a model such as the one at Florida State should
encourage their staff to take part in such institutes.

Administrative commitment to the program. Members
of an educational institution (university or college) wishing
to institute such a program should first ensure administra-
tive support of such an efforl, since the transition from a
time-based to a performance-based curriculum  requires a
number of accompanying changes in tecord-keeping and
similar admianistrative activities. In many cases, administra.
tive support is also necessary so the program can get
permission for leave time for teachers who wish to learn
new performance-based techniques.

(3 For further information about the Clinical Teacher
Mode! contact: ‘

Louls Schwartz, Professor and Coordinator of In-
terrelated Areas of Special Education, Educational
Research Institute, Florida State University, W. H.



Johnston Building, Room 218, 415 North Monroe Dissemination of Documented Prototype Per-
Street, Tallahassee, Florida 32301 (904) 222-7313 formance Based Teacher Education Curriculum
{scheduled for 1974-75)
(O The following materials are available upon request
ftom the Clinical Teacher Model Project:

Descriptive Brochure of Clinical Teacher Model
(no charge)
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o Overvfew of Divetsiﬂed Ofcupatlons ‘P:'réf_‘é‘ssikmiélsf Development Progrant

. O The Diversified Occupetions Professionals Development Program frains education professionals for

- Yermont’s Diversified Occupations (D.0.) Progtam, which “provides career oriented education tq high

school age mentally retarded students. The Protesslonals Development Program was designed to sonsitize -

D.O. professionals to the needs of theit handicapped students and to provide them with vorational and
~ special education skills. - oo ey SR B

As D.O. Programs h@"vé_ becomé‘bbeyrétl’br'\al, in each of ,_Ve;imoni"s ten A’r’egcha!ibnal,f’C>e’n‘t'e'i"s,"i_t o

 step for students in their (ransition from segregated setlings to Integrated classrooms. Becausé personnel

- seldom have the necessary backgrounds in both vocational and special education skills, the Vermont -
~ Department of Education enlisted the support of the University of Vermont’s Vocational Education and

. Technology Department. (VOTEC) 1o create a D.O. Professlonals Development Program which would =
.~ offer speclalized training for those already teaching D.O. students and would prepare UVM students for
- future careers in the D.O. Program, ‘ RO T
- Context of the Program g , » :
Initiated bv  Vermont’s Department of Education in 1965, the D.O. Program called for the
development of .2 comprehensive state wide program of career orientzd education for secondary leve!
- special students and for the inclusion of D.O. Labs in the state’s union high schools. An additional -
- thrust came from 1968 federal legislation which specified that 10 percent of all federal monies for
vocational education must be allocated to education for the handicapped. As D.O. Programs became
oOperational in several regions, the state recognized a critical need for manpower with special skills.
Accordingly, the state’s Departments of Special Education and Vocational Education joined forces to
fund a UVM training program for 23 D.O. Specialists and high school - administrators during the
Summers of 1970 and 1971. An Office of Education, Bureau of Education for the Handicapped grant -
further helped the Department of Education to coordinate emerging training programs and expand
course offerings throughout Vermont. ' ~
Today, UVM’s Department of Vocational Education and Technology (VOTECQC) offers a Diversified
- Occupations specialization which functions specifically as the training arm for the state’s D.O. Program.
~ Home ' based on the University’s Burlington campus, the Professionals Development Program  offers
inservice workshops, summer institutes, evening and full year credit courses. Area Vocational Centers are -~
also used for training and student practicum experiences. ;
~ The D.O. Professionals Development Program is a joint venture of Vermont's Department . of
Education and UVM’s VOTEC Department. The Department of Education serves administratively and
financially as the primary sponsor; state and federal monies earmarked for the program are coordinated
by the Department which in turn subcontracts with the University to design and implement the
“training. Funding for fiscal 1973 is approximately $80,000, of which the federal share (BEH) is 43
percent; the state’s share (through several agencies) is 40 percent; and the University’s share (in the
form of fellowships) is 17 percent.

In addition to the ten D.O. Programs now operating in Area Vocational Centers, two more
programs are slated to begin in 1973 as new centers are completed, and three additional programs will
be implemented in older centers re-designed for the D.O. concept. Curreritly, some 340 education
professionals are involved in the Professionals Development Program. In the first year of the program
(1971-72), highest priority was placed on pre and inservice training for D.O. Specialists, those who
actually teach in D.O. Labs. Emphasis this year will be on training new specialists and regular high
school vocational teachers and administrators.




A’ compneuensws. ONooma PROGRAM
-D Ths most
Development Prograni is not so much a particular feature

pecifically designed to. meet Vermont's needs. [n order to

onals Team Conc
_Conpel encles List. ,

: PROFESSIONALS TEAM coucep'r :

prog:am consistent with general D,O. objectives, the project

" This broad based training concept emerged as project staff
-~ began to identify varlous strata of personnel likely to come
- in con!act wnth the handicapped student. Thes¢ people are:

Petsonnel most closely - associated with D.O.
- pupils, the Diversified Occupations Specialists
who teach students In the D.O. Labs.
Education professionals directly suppoiting pu-
pils after their initial participation in D,O. Labs,
including (a) Occupational Education Specialists
and Related Academlc Teachers who will hope-

~ fully integrate D.O.- students into their regular
‘classrooms in the Atea - Vocational Centers
(AVCs); (b) Guldance Counselors, Work Place-
ment Counselors, Directors of AVCs, Adminis-
{rators and other supportive personnel.
Elementary and middle Level Special Education
Personnel who may assist and prepare pupils for
entrance into the D.O. Program. ,
Undergraduate and Graduate Students preparing
to enter the education professions.

, The idea was shaped into a conceptial format for the

~ training program with the devetopment and formalization

of the Professionals Team Concept. As: depicted in Figure

1, the. concept focuses on the various groups of potential

trainees and their proximity to the D.O. student, identify-

. Ing where each teacher and professional will be involved in

"..the studnet’s progress through the school system and into
the world of work.

THE D.O. PROFESSIONALS COMPETENCIES LIST

After members of the D.O. Professionals Team had
been identified, it became necessary to establish minimum
sills expected of this whole spectrum of professionals. The
training project consequently developed the D.O. Profes-
sionals  Competencies List, a comprehensive checklist of
skills and attitudes to be wused in the training of all
members of the professional team. The Competencies List
delineates over 200 skills. needed by various educators in

~areas such as planning - of instructions, guidance, general
- school activities, public and human relationships.
The checklist has been specifically designed for use as

o ongoing evaluative instrument for both trainees and
notewo:thy ~aspect of the Professlonals

“as it |8 the process this program has developed: the process
of building a comprehensive. ongoing hainlnf program -

f n  group priorities help shape the focus of the courses and
carry out this process, the training program had to reach wotkshops, Individual competency. ‘assessments are also used
out across the ‘state and Initiate concepts and techniques
;whlch vould be implented consistently and uniformly in all
The creation of this manpower training program has = =
acilitated by . the - develo ment and use of the
‘ the DO Professlonalsﬂ

"’D When they enter the DO Promm as hlgh schoo .

, subsequent progress in the acqulsitlon of skllls

-8 varlely of real world occupations simufated in the b.0

In-order to. implement a comprehensive, state wide Labs in areas such as building and automotive trade

‘staff. had to develop a ‘multiple approach to ‘Vermont's -
_manpower ' needs; a4 standardized instructlonal program -
adaptable (o a2 whote spectrum of professionals who
function in the éducational seclor and the community, and

‘who -are_equipped to meet the needs of special students. “they may enter regular vocational andfor academic classes :

~ regular program Vermont freshmen and sophomoreé are not ,

t,*

project - staff. Tralnees are’ requlred to assess thelr skills
according to the ‘checklist and to prioritize thelr own
deficlencles and f{ralning needs. These individual compe- -
tency assessmenty ate welghted and computer processed to
establish group  tralning ~prioritles for the ‘project, The

by 'the training staff and the trainees to measgre

 THE DIVERSIFIED OCCUPATIONS CONCLPT .
freshmen, speclal students are given the chancé to explor

electricity, child care, graphic arts, Lusiness and - health
occupations, - homemaklng, and “many ' more, Alter their
aptitudes  and - interests have been  assessed = by  D.O.
Speclalists, concentrated training is “offered In their strong
subjects. Once studenis acquire the basic skills they need,

in thelr high school, usually by thelr junior or senior year.
The enter regular classes with a head start since in the

offered vocational tralning

[ ]
STRUCTURE OF pnons‘ !ONALS :
DEVELOPMENT TRAINING

All of the education professionals . who work with ,'
special students-from N.O. Specialists to regular vocational

o« R
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4 ic'thgm'té‘té;a;chcts. ”g'ulqanyce' counselors and high school
dministrators-need both-sp

+special education and vocational

provided - the D0 personnel vary - according to each
person’s individual training needs and herfhiy avallable time.
- Obviously, students enrolled in full year courses receive
- more intensive training than those whose participation has
“been limited to a weekend workshop. The general kinds of
courses and institutes to be offered this year Include:

ducation” skills to" be effective. The kinds of (raining

FIGURE |

CONTENT OF PROFESSIONALS
" DEVELOPMENT TRAINING

The Prefessionals Development Program utilizes the
“ODPRIME” system to orgznize the concepts it covers In
training. ODPRIME s ‘a system or format, Initially
developed by Alpha Learning Systems, Inc., which focuses
on the delivery of educational services. Each of the letters =
in ODPRIME tands for a fundamental training concept

v : : Credit
saTitle o - Description Arrangements -
. Special Topics: Understanding Investigation of the techniques for -~ 3 Credits
Vocational Students Having e diagnosing specific behaviors that interfere
Learning Handicaps with normal instructional patterns and pre-
f scription of alternative instructional pro-
cedures to compensate for specific learning
deficits, ‘ :
~ Special Topics: Laboratory Skill Participants will develop competencies 3 Credits
Development for Diversified Occupa- necessary for teaching pre-vocational skills
‘tions Teachers in essential career areas such as woodworking,
metals, small engines and other practical arts.
Particigants will select areas of study and de-
velop skills through individualized instruction
and practical experience in related lab areas.
Limited to 20 students approved by the
department. ' ;
.Spécial Topics: Curriculum Development Designed for teachers who instruct students 3 Credits
for Students Having Learning Handicaps with learning handicaps. Participants will de-
' : velop competencies in curriculum develop-
ment, diagnostic and prescriptive teaching,
individualizing instruction, motivating stu-
dents, and evaluating instructional outcomes. )
Career Education for Special Students Investigation into the components of a com- 3 Credits

prehensive career education matiix and the

methods of implementing these components

into career-oriented programs for handicapped

learners.
New and Returning Teachers Course

Identification of instruétlonal procedures and

To be arranged

preparation of materials to be used when

10 Inservice Training Sessions

training.
2 Week-end Workshops

Independent Study

Content determined by questionnaires to
Diversified Occupations specialists using
delphi technique.

For students in vocational, technical and
extension education. Lectures, laboratories
and/or readings and reports, to provide students
with background and specialized knowledge
relating to a contemporary area of study.
PREREQUISITE: departmental permission
before enrolling.

handicapped students integrate into regular
vocational courses. R

Content related to specific requests of center
or organization issuing invitation for inservice

To be arranged

To be arranged

To be arranged




 dealt with in the program’s courses, in-service lrainlng.
- workshops and institutes.

0 = Formulation of Objectives of Learnlng Activitles
D= Dragnosrs of Learner's Instructional Needs

PR = Prescription of Instructional Activities of the Learner
.1 = Instruction of the Learner

M = Motivation of the Learner

fj'-,l* = Evaluation of the Learner’s Degree of Achievement of -

Objecl ives

" ODPRIME serves two functions in the traimng pro-
gram It 1s used by the Professionals. Development staff as

‘designing " their - training for- their students.. Generally, the
. ‘t‘ollowlng kinds of lssues are_covered by ODPRIME.

o: Formutatlon Of Obiectives of Learning Activities

S Under. thls component -trainees are introduced 0 the,
-.concepts of job analysis and task anyalysis in developing
:learning objectives® for their 'D.0O. students.” Trainves ‘are:

~taught “to break down jobs Into thelr components and

““rrequisite skills . (job - analysis) - in. order . to . evaluate - their

- approptiateness for educable mentally retarded students.

~working wotld; and b) the “mininum expected” objectives
- (MEOs) necessary for a D.O. student to integrate success-
= fully “into regular classes in the AVC for traming in-this
‘job area, ‘

“ 7 Tralnees then learn to further subdrvlde and sequence

“step in
coordination, dexterrty, conceptual . abllrties in math, read-

hls chapter

D,, Duagnoals of Learner s lnstructtonal Needs

- Trainees are" lntroduced to techniques for assessing and
~ dtagnoslng a student’s rndrvtdual néeds by: .

_l. ~ Admmistenng slandard readmg inventories;
2. Interpreting “students’ records and tests administered
~upon” admission o the 'AVC (readmg tests, vocational
- aptitude and interests tests, etc.);
.. Developing  and utilizing “job- samples ln

~and proceSs evaluations of the students jod samples

‘Tramees are encouraged to develop their own diagnos-
techmques when standard measurements fail.
e DO, Speclatist dJeveloped ‘an .

3 means of organizing their training for D.O. personnel. -

-D.0. per el In turn afe ¢ t in
; ‘personn u rainéd 10 use this model in~ - vocational education and

Jobs are analyzed in terms of a) the skills necessary for a-
. student to be able to perform the job successfully in the -

éach _component  of  the job into individual -tasks and
,substeps (task analysis), assessing the skill reqmsrtes of éach
the job process, particularly skills such as.

~lng,_Wrrtlng. and so on. As part of the ftraining in this .
‘component, trainees are required to perform job and task
“analyses on at least two local jobs in their. communities, -

ask Analysis Forms (Pigure 2 are lncluded at the end ot‘ ;' _ Director . trains  D.O..

the DO =
joccupatlonal clusters - how to conduct both product -

For
an assessment kit -~

ties which are appropriately geared to the student’s reading
and conceptual levels,  which coordinate the student’s
aptitudes ~with interests, and which caplialize ~on the
student’s strongest senses. ~ The ~ program . uses simulated
training, role-playing, career-oriented field trips, and instruc-
tional aids such as Language Mastexs tapes, films, slldes,

-and video-tapes.

I: Instruction of tho‘Learnar
The primary- instructional format used is the “Learning.

Activity Package' (LAP), a self-paced, self-contained set of .

teaching learning materials sequentially arranged in small

‘compenerts. Trainees are taught to revise standard LAPs in -
to - create -new - ones more .
‘students,” This .-
generally © involves - breaking ~down - standard  LAPs ‘into - .-

appropriate - to the " capacities of D.O.

smaller, more basic packages, rewriting them for appro--

priate - reading - levels, and developing media  alternatives = =
. which stress multisensory approaches to learning. As LAPs
-are revised and new materials are developed in the various -
accupational clusters, lists. of  these - materials ‘are crrculated; e
“to - staff- fn " all. of "the ‘AVCs to encourage thelr use andj‘
_prevent duplication ot‘ et‘fort ‘

“M: Motivation of the Learner

One of the basic motlvational techmques introduced toj :

trainees is behavior modification through positive reinforce-: . "
- ment, shaping, cueing, and prompting. Token reinforcement
. and’ contract systems are put, forward as possible student

- “motivators, and trainees-also receive instruction in behavior :

observation and recordlng techniques

E: Evaluation of Learnera Degree of Achlevement of"e'{f.f"
‘ Obieetlves : e

This component introduces behavlor orlented checkllsts,j

: ,whlch ‘measure student acquisition of - specific skills. In

addition, the State Department of ~Education’s Project

Puprl Personnel: Services. ,
~As the Professionals Development Program contlnues to"f”

~ evolve, new needs are constantly belng identified. Plans for - .
the future include *packaging the training courses -and

materials so they can be disseminated and utilized for

onsite, inservice training purposes in programs hoth in and =
outside Vermont. The learning packages will deal with the -
most pressing - training needs of cutrent D,0, personnel, -
‘Because of the enormous time demands on D.O. personnel -
and because ‘of the problems of geographic accessibility, -

the program has not- been able to extend itself to all

~ personnel in need. By packaging materials, personnel cauld,’
‘ be trarned at thelr own sltes at thelr own paces e e

; teachers ‘in" the ftudent evaluation
format required by the Dlvision of Special Education and_,.
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FIGURE 2

A Job and Task Analysls , S
of Distributive Educallon ' e

Dtstributtve Educattott has been broken into six general areas:

General Employment
. Stockkeeping Skills
* Receptlonist Skills
Sales Skills-+ = -
~Advertising Skills
Cashiering Skills
-Bagging Skills

NOmEWD -

™

1 General bmployment Quaht‘ltattons

A Math Abihll' =~ Since vxrtually evéry distnbume occunation requires math knowledge, the student should have at least
Ay mlnimal understandmg of math functlons '

b. Speech Ability ~For students planning to be employed where they will bé in contact wnh the public a minlmal 1btlnty‘"ﬁ’.’;~
00 1o handle English grammar is necessary. Also the confldence tointeract with the customer when necessary,

Spelling Abil:ty "~ For the purpose of filling out and readmg husiness forms (appllcallons Ielters, sales sltpys, mvoices.‘f'
etc.) the student must have some knowledge of spelling ang reading. ;

A Employment Source Info. - For the purpose of ullln\stely securing reasonable employment through hls own efrort thej
student should e a\quamted with want ads, employment offices, and employment services [n his area, :

,e. Interest — A student. enterlng the vocational trammg should have an interest in some aspect of the dtstnbuttve l‘leld.

f. . Personal Appraisal - Before entenng the trainlng program leading to eventual placement, the student should have some
. - idea of - the special characteristics:and qualifications in the various occupattonal groups and be aware ot‘ hts own
poténtial wuhm that field that he pret‘ers , , o o Ll

)

W :

o Stockkeepmg Skills: k ; : ‘
PossrbleJab Tasks it S : : S Sktlls Requlred k
;‘Receweshlpments e GRS D SR Math to the exlentofcountlng.adding',;.
7 Check shipments against an mvolce ~; [ S and subtracting. Some knowledge‘
- Mark merchandise . - Sl e e T ‘money mathematlcs :
- Move merchandise and storetn correct area j : I P . Yl
“Sweep floors - AR e L Sy ‘Abxllty to read lnvolces and similar
o Ewpty trash S Cionmnon »-‘businessformsv e
"'Q“Posslble wmdowarrangements SR e e ‘ : :
-Strip and wax floors G R e T 3. f°hysical abllity to handle heavy objects
- Prepare merchandise for transit - e e S
Clnventory , : i LA Some knowledge of dlsplay

o : “Denotes sktlls that may be above the level of some of the students

o 3‘.{ Recepttonist Sktlls

: ' P ""'b" J"” T“"“ = ; Ry i S‘kim Requrred
”*~Answerphone i;,‘ SRR 1. Adequatespeech
S i~ Proper Phone technlque
" gible writit i

N



o Advertlslng Skills,:

, Possible Job Tasks " Skills Requtred
o Poster preparation X 1. Spelling abilit
_ f' Genetral store and window display 2. Gﬁammgar abillyty
: :Posslble ad layouts for newspaper 3. General ad and dispiay training
Radlo ad preparation Cen k4. Knowledge of buylng motlves
6. ,& 2. Cashier and Bagging Skllls'
: Possible Job Tasks Sklllr Required s
,,Reglster opetation 1. Mathability
Sales Slip preparation 2. Register operatlon ; S
Checkout operatlon -3, Tax and unit prlce chart teadrng ey
_Bag merchandise 4. - Grammar -
General area cleanup 5. Human relations trainlng
Keeping supply of bags at statlon 6. Maklng change

Helping customers with packages
Keeplng carts in proper locatlon

- Minimum Expected Objectlves For Two Areas

Generalbmployment e QR

'f“l." Given several pre-employment math tests similar to those used in downtown stores, the _studentwill cornplete them‘ w_lt'h -
~ atleast 80 pet cent aceuracy. (No tlme lrmlt.)f ' : P

’ )‘Through int‘ormal dlscusslon, the student will dlsplay grammattcal prot‘rclency by conversing ln lntellrgent sentences. lle : :, o i >‘ﬂ :
o will also show selt‘-cont‘idence throush the way he reacts to questions : o

Grven a spelhng test ot‘ 25 common words. the student wtll correctly wrlte the gtven words wlth at least 90 per cent f‘ o
';accuraey S i . : l o S - cal

4 - Alter havrng successfully completed three drt‘lerent job applicatlons correctly. the sludent wlll',eompleteone ln‘class; at,;w :
; ;his own speed that 13 t‘ree lrom spellmg errors and crossouts e , o :

_ Q lven adequate rn elass practrce, and gtven examples to t‘ollow, the student wlll correctly complete a resume that ls free_
t‘rom gramrn ical and spel!rngerrors S . o l : .

leen adequate practice and examples to follow. the student will compo'se"aletterot‘application that ls l‘ree ,frOmf‘s‘pell g‘ﬁ
~‘andgrammatlca1erro R T R R R s R e e

‘:',leen a personal evaluation fOrm and tn class dtscusslon. the student Will eyaluate hlmself and determjne”the‘pessible
‘ occupatronal t‘lelds for whlch he qualrfres : S o

,8J leen a local newspaper, the student wnll locate at least one rob for whlch he may qualrl‘y ln the ﬂeld of dtstrlbutlon
9l Through an rnformal drscussron, the student wrll show his depth ol‘ lnterest ln dlstnbunve employment.

Re cepllonlst S S

. Given in class experience, the student should be given a practleal exercise through ‘which he can demonstrate proper
'jtelephone ptOcedure and ethuette. Thrs should mclude' ST e e e e '




f lnstructional program. In addition to his title as Project

_ Director for the State Department of Education, the

- consultant is also an _adjunct faculty - member In the
-VOTEC Department. This unique ' dual ‘affiliation ensures
coordination between State and Univeristy and has become

~a good. working relationship.

The Project Director for the Untverslty of -Yermont {s
 the Chaliman of the VOTEC Department who has also

Summer 1970. His responsibilities parallel ‘those of the

»yState Department of Education consuitant, although only .

- 10 percent of his time is available to the project.

: g*development
- tional ‘materials “adaptable’ to  a wide range \of student
- needs, The Project Coordtnator conducts extensive ptimary

and_academic education for the program; reviews available

: ‘the - D.O. Program, In addition, he works , with - other
‘colleges and departments within the Universily and . with

*_public to the needs of special populations, -
k While the three core staff are primarily responsible for
coordination of the project, developing instructional materi-
- -als and inservice training and teaching, substantial addi-
tional resources: are available to them, Two professors from

- the VOTEC Department assist with aspécts of graduate and -
. underg ;aduate programs - directly related - to : Professionals -
{;Development Thirty consultants - are “ also - available, espe- .

_clally for pre and fnservice training workshops. For the Centers,

“most. part “these consultants are. State Department of

- Education personnel or former D.O. Specialist trainees who

have démonstrated -excellent. skrlts ini both vocational ‘and

: “:occupational education and in. teaching and’ vnderstandmgy"
- the educable mentally retarded. The D.O. Specilists who
" serve as traipers are ali graduates of -the training mogram

i"r'and have taught in D.O. Labs for at least a year. .

“ o Other manpower and instructional resources are avail-
able al. 1o costto the ‘training team. Specifically, the
project staff have called upon the Area Manpower Institute: -
“Staff = (AMIDS) to provide -
. multimedia and multrsemory workshops for teacher trainees -
- and’ for general consultation. Many instructional = and
© . training:: materials are “also acqurred through the New -
- England Resource ' Center for Occupational “Education
"(NERCOE), a group  which coordinatés teacher training, i

for the Development .

research, and . curriculum development
occupational educ;

between the Vermont Sr

NERCOE; the  progr: ,
services - at mtnimaé or no cost.- ,Core_ 'f

been involved with D.O. tralning from its {nception in

-~ - The full-time Project Coordinator is an instructor in
- the VOTEC Department. His activities focus on the
_preparation, and dissemination of instruc-
- résearch related to career educatron, occupational education
resource - materlal; and implements ‘tesearch - findings Into

~special Interest groups In the community to promote carcer
oriented education for the handicapped and to sensitize the B

Occupations Specialists; 200 ate Occupatlo'\al Bducation‘

Specialists; 30 are Related Academic Teschers; (20 are
administrators aad other supportive personnel; 30 are
elementary and mtddle level special education” personnel.
Trainee involvement in the program ranges from full and
part-time - undergraduate nd graduate study at the Uni-
versity to inservice training meetings, weekend workshops.[
summer Institutes, and evening courses. ,

RECRUITMENT AND SELEOTION e
Recruitment procedures drtrer according. to the type ot‘»

_ personnel being trained, Undergraduate D.O, students are

recruited within the VOTEC Department and other: related
departments {education, specral education, and so on). The .
program uses brochures, newsletters, referrals from “AVC
Directors and State Department of Education. personnel,

- and_speaking engagements by the Project Coordinator toe

get its message across to the University community. ;

Many D.,O. “Speclalists- enroll in- a 6 week summer ;
course as part of their preservice training. Those already in
the field may be approached by. the Project Coordinator or
a State Department of Education consultant and encourag:-

- ed to take the summer or eventng courses as: part of their;

inservicé training. :
Because  Occupational Education Specralrsts, Related*

‘rAcademtc Teachers, Administrators, - and otier supporlive

personnel - have often had . no previous - experlences - with.

- handicapped students, they may need to be sold the D,O,

concept. The Coordinator and the State Department of
Education’s consuitant.try to generate Intetest by speaking
at inservice and staff meetmgs in the Area Voc.ttionat_

The . Prot’essionals Development Program has tried :to‘
arrange its courses in blocks of time convenient to the

- teachers’ - needs. - This ~has  meant organizir.g wee,kend ;
,;workshops, summer . sessions, -
. University of Vermont credit is offered to the traine
: small strpends are Provided when avanable s

‘and one " week c'urses .

: COMMUNITY £ e :
Because the Professionals Devetopment Program pro—‘

ffvides training . to AVCs throughout Vermont, Its linkages.
~with communities are statewide. Each D.O. Program is
S encouraged to form an- Advisory Councrl composed’ of DO/

‘ Progr“
h‘ these C‘ou ils In or




PROGRAM EVALUATION

#
1

: D Since this program is only i fts sccond year of operation,
~many different forms of evaluation are currently being
_built Into the project. Professionals Development staff 'have
- trled to use and adapt oxistihg evaluative models in an
~e¢ffort not to “reinvent the wheel,” but have also found it
,necessary to develop some. of their own materlals.

EVALUATION OF TRAINEES -

.[Students‘ tralnlng needs are ‘evaluated both by the
ralnees themselves and their instructors, primarily  through

Diversified - Occupations  Professionals Competencies List~

“prlencies List. has been treated in Part Two, Notable
g:Fealures., T , : :

EVALUATION OF INSTRUCTORS
- AND COURSES

ance at the end of each course, workshop, or institute by

leveloped ~ al - the - University ~ of  Iilinois,
instructor evaluation checklist developed by program  staff.
Instructors evaluate ~their own performances - using * the
“IMlinols” checklist and compare thelr ‘self-ratings with those

between  Instructor and ~student ratings, - Instructors are
. asked to: ‘explain’ the discrepancies. The goal is systematic

course content to upgrade ‘techniques,

, get valuable feedback on gaps ot weaknesses in
Professionals DeveIOpment courses. = :

L A»TION OF OVERALL PROGRAM IMPACTS

valuation  of its impacts was conducted by an outside

~'this  evaluation - was. somewhat informal, describing

hus far in- the_hprogram = for example, the numbers and
d of. personnel -reached, the format of the  training
and so on.. Generally, this” evaluation found that

"stlcally eeded.”

use of a list of minimum teacher competencles-the .

«yeloped by progtam staff.” The D.O. Professionals Com- -

: Trainees evaluate thelr lnsttuclors teachlng pert‘orm“

“means of a standard course and teacher evaluation checklist: -

and by “an
trained where, and what obfectives of the training would

»asslgned by their students. Where there are wide variations

eedback - from students on teaching performance and
‘Instructors_ teceive {nformal student feedback from the,~ ~ tested and refined l’”°' to. wlde dlssemlnatl
‘and - Returnlng Teachers” course for both new
ers entering the - D.0. - Program ‘and those siready
ved. This- course, which : covers issues and - problems
erienced by teachers in’ their D.O, Programs, also points

nstructors the current training needs of ‘personnel,. QLY .10 Spe
3y - focusing' on some - of - these needs and problems, =~ Wno-undes

*rather
During :‘the first - year of program operatlon. an’ imtlal .

evaluator from the Unlversrty of Wisconsin. The structure_

“narratively the training objectives which have been achieved

project"appeared “quite viable and was In the process
mpleting ‘a statewide system ot‘ lnnovatrve vocatlonal,,

impact by measuring student progress In the DO prog.r.lm -
itself. The staff hope to conduct a statistical evaluation of =
D.O. student progress = how many are placed in jobs, how
many are Integrated into regular classrooms, how many are
graduated with what kinds of skills, ete. = to help - them
determine - whether  their * tralning courses are acttmlly

helping - prepare staff to meet the needs of the DO L
students. L

RECOMMENDATIONS FOR REPLICATION

O Several important factors made 1t possxble to lmple*{”:
ment - a unified,  statewide program of career orlcnled .
education i Vermonl , L

An already exmlng broad based occupat!onal educaﬁon
program_in Voeational Centers. The (raining program was
initlally formulated In response to a very. specifl and
“critical need-to_staff the already ‘existing D.O. Labs-rather.
ltha‘n in response to diffuse or vaguely. conceived -

" needs.” From its inception, the training project. was closely
coordinated with an already existing statewide plan for the
D.O. Program, a pian which provided a natural framework
- for the training effort and identifled early who was to be

be. Moreover, the program was designed pragmatically -
focus only  on critical ~needa of selected educators at
important junctures {n  their: personal career - development;
and in the phased impleraentation of the D.O.
. The tralmng program has .become a more am
“standardized training - materials and methdds h
the state. - -

Staff with strong backgroundr ’
occupan‘onal ~education a3 well ¢

than as 'specral educato‘:

vocatronal educatlon

agena’es and the Universrty of Vermom 'l‘he workrng
relatronshlp between  the Unlversity of . Vermont and the
. State Department of hducanon must be cited as a’ errtical
factor _in lmplementlng a. uniform,;statewnde i

~-program.  Close cooperation * and coordina

“education activities and (o conduct frelated a
research work  consistent l;mh ‘the 80falsp°
B ) = d y 5




' ,Eiq!!ding 11_03.", ,bu;}mm, | Vermoni (‘802) L
igagn [ Buiion,  Yemon |

~ from the Diversified Development Project at cost (or
- duplication and mailing:

Criterion Referenced Ach!wemem Monitorlng
Manuals (30-4C pp. forr
Woodwotking :

Metal Work: ; i
Gardening & Grounds Keeping

s D The following mateﬂals are avallable upon request

. Numerous teacher developed “instructional .ma-
‘terlals fn the areat of homemkmg and. relatedk

s teaching handlcapped students

Food Service

Homémaking -

- Mathematies

Reading '
Obsemtion 1nstmctions and recordmg format
for tecording learning behaviors (field tested)

academics ,
Modules for tegu!ar vocatlonal t chers abou ’




THE MARK TWAIN TEACHER INYERNSHlP PROGRAM L
: nocxvn.us MARYLAND -

g %A performance based teacher tratning program o

. which uses seminars and practica to help al- '
" ready experienced tedchers leam to deal whh‘: '
: '1’1’,_‘;children wlfh specialneeds :




S INTRODUCTION
- Overview of the Mark Tuwain School fRTR |
O The Mark: Twain School in Rockville, Marylard, serves 250 students of average or higher intellec- -
tual - ability, ages 10 to |7, with learning or emotional difficulties.  Complementing the Mark

- Twain School are a varlety of Mark Twain progtams in public schools which provide special help tor
- students and consultation to staff, A primary afm of the Mark Twain Programs s to train teachers to

. deal with children iIn a varlety of setlings. Mark Twain staff belleve that student growth and progress e
- hinge on the skill, sensitivity, and flexibility. of faculty members. Setvice to puplils is seen as intertwined

with staff development: one is partner to the other. -

~ The Mark Twain Teacher Internship Program is a 10 ‘mérith ekffértkwhﬁickli is currently ;r"am‘mg eight -
. participants, Still in the development phase, the: program uses a petformance based curricultin to help

already - experienced - teachers achieve competency in five basic areas: psychoeducational assessment;

~ human relations and counseling; curriculum devefopment and implementation; behavior management; and
. systems analysis_and consultation. Interns participate in seminars, fadividualized Instruction, and practica

i at. both the: Mark - Twain School, and at one of 16 regular junior or senior high schools offering a Mark

- Twain School-Based Program. School Based programs are of two types: A Student Resource ‘Teaching
- model and an Instructional Team model, Interns spend-at least one of three It week learning sequences
in one of these two programs, and at least one al Mark Twain School: the third sequence depends on

~ the intern’s “future teaching - plans. Staff feel the Internship’s practicum feature offers experienced
teacher a viable alternative to university based higher education. : : :

Context of the mgmm ; : : L :
In 1963 the Board of Education and the Montgomery County Council sponsored a project

~ undertaken by the Joint Commiltee of Youth Services to make recommendations for the improvement -
- of education and allied services in Montgomery County, Maryland, for young people with special needs.

One of the project’s recommendations was for the development of multilevel school programs for the o

evaluation, education, and adjustment of emotyion,al‘ly‘ handicapped youngsters in three kinds of settings:
~ A year round program in a special school for seriously handicapped adolescents; ‘

g .~ Programs in selected junior and senior high schools for students able to function with app[opriate o

- support in their regular school environment; and

A satellite school for mildly retarded adolescents who 'ar'e,émOtIOna‘Il'y khgridi_capped. :

-~ Plans for the Mark Twain School, which would fulfill the first part of this recommendation, were

~ developed by the Office’of Planning for Supplementary Educational Services of the Board of Educationand =

-~ funded by the Office of Education, Bureau of Education for the Handicapped; in March, 1968. During the =
- following 2 years, planning committees worked out details for the architectural design of the school, progtam .~
~ operations, staff selection, and training. These committees inciuded teachers, counselors, psychologists,

- administrators, state and county personnel, and private citizens. Five core staff, including the Training =~

Director were assigned to implement the program. Thirty-eight teachers were selected from within the

S Montgomery County Public School System for the Mark Twain Staff Development Institute, a 6 month

- program which began in July, 1971. Core staff and consultants provided instruction in assessment and

. _programing; Interpersonal - relations; curriculum implementation; individualized _instruction; behavior

counseling; and research and evaluation. -

- management; current issues in special education; adolescent problems and development; individual and group

I February, 1972, when the Mark Twain School opened with 150 ‘s!udehfs; Institute participants filléd:

- the majority of staff positions. However, staff development did not end with the completion of the first

o Institute. Former participants now help train the eight interns in. the Mark Twain_Internship Program. :
development -~ -

 Curriculum and training activities are being

of inte
og

developed and refined during this second staff
s at the end of the 1972-73 school year.. =




students

STRUCTURB OF TRAINING

leatning sequences: an fnitial-S week se
ptember), snd

;Spﬂﬂs) designed to keep pace with fterns’ developmentat o
eeds (bepinning, for example, with general - problems of -
~ Ons [ 11 :

lanning - programs ~ fot Individual * Students,

mance -
_objectives for the first subcompetency, for example, lnvolve
SLrur

the ability to administer and interpret assessment i
in‘the éffective, -perceptual, . cognitive and:
;domains and to integrate data from the" nstru:
valid psychoeducational prot‘ue

s I{umdn

rning envnronment, development

nd: mplementatlon of teachmg strat
; fctl\'e is demonstration of the ability to in
~ from vanous sources 1nto a curnculum appropriat_

" Behavior ‘Managemem Subcompetencies

ad to. the dlsruption of these ,standa‘ s. Soni

reinforcing - behavior-values, ‘and th
interviewing princlples in pxob m si
: t '

; p"r’iéia,
curricula for students; selection of resource materials, planning

Include“ .-
festabhshment of reasonable behavioral standards for students =

_and identtt‘icatnon and resolution of student problems which, the 'program hop

“'ment of s

;‘Lsource materia!s, and evaluation ctiteria ln addition. it Is éx

10 onth Tea chér Inter nsh!p P:ogr"m’ is divl de d’tntok"i 5;, pected that currént performance objectives will be translated

gment (late August
id thred |1 week sequences (Fall, Winter,

~into behavioral objectives. A core set of objectives would be

- required for all students, while others will be electives, depend-
-ing on each student’s strengths and weaknesses and plans for(
futme teaching Lt : Py |




i possibnity for post-graduate education of teachers who deal
Ly with emotionally or learning disabled children.

~ooThe Mark Twain Teacher !nternship is characterized as a

. program “of and by doets:" the same faculty who set the

- competency based objectives for trainees and for the program

Core itself are responsible for: implementing them, These objectives

- were identified and refined by faculty as they learned from

_ over, the fact that they are based on the personal experiences
“of the faculty has increased staff commitment to Implement-

“ value the expertise of thelr own instructors, who themselves
' 'are able to relate closely to the problems faced by interns.

The same {s true of the program’s competency based cur-
nculum, whlch is being created by the t‘aculty as they tcach

- teacher tralning tool. For example, two of the staff have re-
_their own experlences in téaching emotionally handicapped
chitdren at the Mark Twaln School, and are seen as appropriate -
~for teachers who will be dealing with similar children. More- tional uhit involving these strategies. A performance objective
~ strate their use of these strategles in thefr classrooms. Practl-
. ing the objectives, In turn, particlpants in the program highly - cum coordinators and supervisors are familiar ‘with the model
“are continually. dealing with handicapped children, and who i
. answer questions and to work through any problems inter

FlGURE 1

and~ represents an effective integration of theory and practice
The primary characteristic which distingulshes the Mark Twaln
Program from university based training is its emphasis on the
integration of practicum and seminar learning experlences.
Most staff consider the practicum to be the proving ground for
training at Mark Twain, with a number of advantages as a

cently compiled a booklet on strategles for reinforcing be-
havior-values, which was used in conjunction with an instruc:

was based on this model, and Interns were assigried to demon-
and are committed to helping interns with their assignment
Staff members who taught the strategies are always on hand to

encounter in using them. :
Another advantage of a teaching practrcum such as thls is

MARK TWAIN INTERNSHIP PROGRAM

Summary of Inservice Courses and Credrts for 1972 73 !nternship

Comperenc‘y Area

Instructional Componenr
- Psychoeducatronal Assessment and -~ Psychoed. Assessment Seminar o 3teredits
‘ - —Psychoed. Assessmeit Project ) eredit

e Programming

(electrve)

Credits

i rrqma'n Relations and Counseling

o —lndrvrdual and Group Counsehng Semmar
~--Counseling Project (elective)
'—T_echquues in Human Relations -

0 3teredis
Cofocredit
: ,‘l‘ credit

‘[Currrculum Development and
Im plementatron

: —CUrriculum Developmcnt and lmplcmcn
; tation Seminar-
~Curriculum Project

- f4‘ credlts‘_ .

,ﬂ]tcredrt .

 Behavior Management

"Adoles‘cent Deyveylop’m‘en‘t Seminar
R —Behavror Management Seminar - o .
: —Behavror Managcment Prorect (eleclive) LR 1 credtt;

C tteedt
-3 credrts;;;

 Systems Analysis and Consultation

: o ‘-Systems Analysts and Consultauon Semmar
: f~Systems Analysis Projec (elective) o




it affotds students lncreased opponunuies for demon- ced “Unusual and Imperatwe” leave to partlclpate in the ; pto-:, :

rating thelr achievement of performance based objectives. In -~ gram, and still receive 50 to 60 percent of their salarfes. (Par-

he-university, students are often limited to demOnstratlng, - tlcipant relmbursement depends on future commitment to the
' performance by nieans of videotapes made durin%_ prac- . school system: if the trainee promises to each for 2 years after -

teaching. - Whilé this method Is also used at Mark Twaln, -~ his training, he receives 50 percent of his annual salary; 3 years

rogr ”offe‘s trainees a second opportunity for demon- .~ rates 60 percent.) The two_particlpants who' had not pre

ing flectivéness: the pract{cum supervisor s con-. viously tausht ln Momgomety Counly receivé no s:

ndato judge tllxe alnee’s attalnment of varlous = o

ordin , ' J ~

llhl;orelt\lcnl kndwledg& a mo gondaliys,benefit of,f?fl?‘: e
ainlng. According to a Montgomery School System doc- : COP ettt a
titled “Mark Twaln Internship Project fof the Prepa- - representative from the MCPS’ Departm nt S ;

- ment, and one from the MCPS Department of
. Needsp'?rso*':mel in the Edu tion of Adolescents with Spe« e Pem’nnel ms commmee condum youp mteme

, S ‘viem ;
The demand for local uhool teacher development i As ' ne, ;
mmary of the applicant $ personnel folder.
’cemm or ‘teacher renewal’ centers i fncmsmg A supplementary application form deslgne d to Tteflee
Such centers ma_;; be qble to retain the - applicant competencles in specifi d

e viously ‘employed by Montgomery trainin
X an be pald part of their annual salgries during
ion in the prog ‘m ‘plac




j '"e 2. uone_ roa LevsLs’or smrp RESPONSIBILITY N mnx rwnm TBACHBR ED'UCATION mocnm

bevel 6. Progmm Dlrection Planning, developlng. and mans
- aging’ processes and resources ror lmplementauon of total
program 5 Al .

/ Level . Compmncy Area Coordinaﬂon. Planning. dmloplns staff and
- media tesoutces for Implenentation: and evaluation of competency- -
: based curriculu' !nstructlng a8 arransed

m Plarmmg Au!sting competency area coordinator(s) in
la‘ ninfg and developing&staff and medis r;source; for implementation and

ln mcting one'or.more semlnar sessions,
ar assignment. FER .

' ‘content of lralnins
;“9'}’, of the school h?Vf béen ln(\!ple,

linkage wlth
group, { School Based
id rtanging the jmplenien | senle
ya eTs, In ¢

X seminating info
"other pr[vate and socia! service [




| Ob/ccrive

.Toassess faculty quaht‘tcatlons to determine if they are
sutttCient for performing required functions and duties.

To assess the effectlveness and feastbility of the recruit-
'ent and selectton process and proeedures.

‘:To assess the adequacy of the multl-comptency teacher
,educatlon  curriculum for fts comprehensiveness and in-

o a_ isess each partlcrpant completing the tralning pro-
1) for his competency tn each of the frve basic areas.

¢ mpetency assessment techntques for valrdrty,
liabllity,

0 determine if personnel completing the training pro-
m are effectively serving emotionally handicapped
hildren and are utilizing tearned competencies :

phase are well underway,

efined, and during the planning phase, evidence accept-

‘th objectrves

EVALUATION AGTlVlTlEs

‘develop assessment techniques for each of the 15 subcompe-

les. (Assesssm nt techniques ‘developed by Level 5 staff

ng phaseslhave been Completed and activrties in the data ‘1 o

ring the definition phase, the purposes and goals of the
ship_ Program were identified and reviewed to develop =~

up the batt
nesota Teacher Aptitude lnventory, a Special
tatements of the scope of the evaluation, Six objectives

= Questionnaire ‘and a Personal

: a
*the Mark Twaln Progtam are themselves
“evaluation. The Supetvisor has conira

the program staff, as well as the acilvities and tasks
red to. obtain his evidence. were tdentit‘ied for each of

- pendent audit of the program which will
- ateness of evalu )
 fectiveness an )
- “ation, The Supervisor receives continual t (
- tion activities from’ the Research Center, as well :
. lﬂs annual reports to the Office ol Bducatio .

The Supemsor of Research and Bvaluatton is aSsigned to

the Mark Twain Schcol by the Monigomery County Public -
‘School System. He does not report to the School Principal,
,ut'rather to the Associate Superintendent for Administration -
in the County School System, and as a result acts as a free -

‘working with- Competency Area Coordinators to help them - ’tJ A number of factors are necessary for the successtul Gl

those developed independ- tralning program such as Mark Twain’s, which

ty.) In addition, . Y
ompetency Area

rdma}ors who are prtmarrily 'respons'rbl,: f°!‘ the tran?ror- the followin g

Evidence

Evaluation by judgment will be obtalned from ex-
perts. In addition, program participants will rate
facuity effectiveness.

Operation of training program with at least 10 tult
time intems and evaluation by judgment of expirts

Evaluation byjudgment will be obtained from three
sources: program stal‘f program partlctpants. and
expetts in the field , , .

Individual partlcrpantattainment of competenctes i- i
and group shifts in attitudes and values O
Development of competency measutes ol knoWledge,
attitudes, and skills within each teacher eompetency
'area , o ,

Program graduates statement of utillty of fearne
~ competencies for thefr job placement and supervisory
o ratings ofjob effectiveness ;

ientation
It is interesting to noté that

subjéct to an outside
d wltlr th,, Evaluarig

Research Center at the University

ation. procedu"'
verify the ace

RECOMMENDATIONS FOR REPLICATION o -

development and operation of a- performance based teacher"’:r:‘__ .

nction with a local education agency (in this case, the |
ty Couly Publc School S ‘




[

Mark Twain teacher development programs have been exten-
slve, and staff are thoroughly aware of the fact that, without
the strong support of the County School Boatd and adminis-
tration, the project could have been halted at any stage of its
development. This support was engendered and has been con-
tinued through careful planning on the part of the Internship
staff. A highly detalled outline of the expected costs of the
project was drawn up during the eatly planning stages of the
project so the Schoo! Board would be aware of exactly what
resources it would be required to provide, Morsover, the staff
has been careful to keep the Board and administration contin-
ually aware of developments in the project, and has taken
pains to have clear facts available whenever questlons are
raised. Community support was assured early in the planning
phase by the establishment of a Citizen’s Advisory Committee
made up of influentizl and credible residents of Montgomery
County, The ready availability of staff and the establishment
of the position of Communications Assistant to inform the
public about Mark Twain operations have helped to maintain
this support.

Sufficient time and resources for curriculum development.
One of the problems the program has faced is that staff did
not have sufficient time to develop the entire training curricu-
jum’ before initiation of courses. As a result, the staff have
been forced to create materials us they go. This has led to a
number of difficulties. For example, it was hoped that pretests
could be administered when trainees catered the program,
allowing them the possibility of validating out of certain
courses; however, the absence of a fully developed curriculum
and assessment criteria in various competency areas has made

this infeasible. Furthermore, the fact that preiests could not

be administered in certain areas has made the task of evalu-
ating trainee progress quite difficult. ,

Financial support for trainees. The Montgomery County
Public School System provides its already-employed teacher-
interns with from 50 to 60 percent of their regular annual

salarles during their participation in the program. Staff feel
this is an important feature of their set up. Arrangments for at
least partial reimbursement to students should be established
well in advance of recruitment, so teachers will be encouraged
to apply knowing they will not lose a year’s salary. :
Instructional Pool. A pool of {nstructors with various de-
grees of responsibility in the program is important to a school
based operation such as Mark Twain’s. Obvlously, one of the
prime considerations for people both inside and outside the
school Is the quality of service to youngsters with special
needs. Since the teacher training program might seem to
threaten to draw resources away from this direct service, it is
essential that each member of the teacher training staff receive
adequate support from other staff members. It {s equally im-
portant thal sfaff be allowed to volunteer for each level of:
responsibility so that no one feels his energles arc being drain-.
ed against his will, or that his teacher training dutiés are com=-
peting with his commitinent.to quality service for the school’s -
children. ‘ o

{1 For further information about the Mark  Twain

Teacher Internship Program, contact:

. Dr, Stanley A. Fagen, Mark Twain School, 1551
Avery Road, Rockville, Maryland 20853 (301}
7624350 ‘ T

8 The following materials are available upon requeStf~~
from the Mark Twain Teacher Internship Program with- -
out charge: :

{. The Matk Twain Internship Program (brochure). =

2. An-Overview of the Mark Twain Teacher In-
ternship Program (26 pages, mimeo).

3. A Summary of Competency, Subcompetency, .
and Performance Objectives for the Mark Twain 7
Internship Program (7 pagcs, mimeo),

4. Current List of Available Materials.




