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ABSTRACT

THE MANAGEMENT INFORMATION SYSTEM AND THE .ONTROL OF
EDUCATIONAL CHANGE: A FIELY: STUDY

This paper represents the findings of a field study designed to examine the
management information system (MIS) of an urban school district to determine the
role it plays in bringing aboit educational change in the classroom. Change
which ultimacely draws a district into a closer relationship with the needs of
society. The MIS as a type of '"guidance system" for change is made up of three
specific information loops and a control mechanism which acts on the information.
It was found that the very respected school district studied did not have an op~-
erative MIS. Although a number of the important components were present, they
were continually breaking down. Through a series of propositions the writers
point out the character of the organizational forces which exlude the existence

of a functioning MIS and therefore greatly reduce the possibility of systematie,
planned change in the high school.




THE MANAGEMENT INFORMATION SYSTEM AND THE CONTROL OF
EDUCATIONAL CHANGE: A FIELD STUDY

Fublic schools have been under bitter attack in recent years because of an
alleged weakness in the linkage between thé product of the school and the needs
of the social and economic markets. For example, one critic remarks that:

Ou: urban schools are spawning hundreds of thousands of functional

illiterates who are incapable of playing a constructive roll .in our

society and who cannot be integrated into the economy without cost=

ly remedial education. . .(Clark, in Toffler, 1968:136).

A growing number of people are forcefully demanding that the school should
be an engine of development in the urban area and not a major contributor to the
unemployment and unaeremployment problem. The gchool and {ts p;oouct shouid be
closely linked and supportive of the shifting demands of the market places it
servos, whether that be business, industry, institutions of higher learning or
the home.

In the gducational sector, there are many forces at work which thrust change
on the practices and policies of the school district, to name a few: new laws
mandated by state legislatures, teacher militancy, student pressureé for increased
participation in decision-making, increased or decreased material wealth of
sci"\é, technological innovation, and so forth. These and other uncoordinated
forces have tended to buffet the school and drive it in an irregular, unsystematic
and unplanned direction.

However, within the boundaries of most organizational types, including the
school district, there i{s a mechanism at vork which is dzsigned to provide sbeci-
fic, planned direction to the process of change. This mechanism {s referred to
as a management information system (MIS) and it operates not unlike a guidancé
system. To use an example, an airplanc flying across country depends on thé out=-

board altimeter and forward radars to gauge oncoming envirommental events, such

as mountains and storms, and inboard instruments to detail the performance of the
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craft, such as gas consumption and cabin temperature. A combination of the out-
board and inboard feedback enables the c¢rew to make the necessary decisions to
travel from one point to another.

In & like manner, if the MIS of an organization functiﬁns correctiy, it will

feed external environmental and internal performance information to the decision-

makers which will enable them to change tha character of the output so that it

matches the shifting demands of society. Before defining the operational char-
acteristics of the MIS, it is necessary to illustrate certain organizational
theory which surrounds the form and function of the school system.

The School and its Environment

A school district can be thought of as a system made up of subsystems (e.g.,
clacsrooms, schools, central office) and embedded in an environmental system (com-
munity). In this context, then, two relationships are prominent: the school dis-
trict vis-a-vis the community and the district central office vis-a-vis its depen-
dent subsystems. With respect to the first, Richard Carison (1965:6) refers to
the school as a "domesticated" organization.

They are not compelled to attend to all of the ordinary and usual needs

of an organization. lor example, they do not compete with other organ- .

izations for clients; in fact, a steady flow of clients is assured. '

There is no struggle for survival for this type of organization--exist-

ence is guaranteed. Though this type of organization does compete in a-

restricted area for funds, funds are not closely tied to quality of per-

formance. These organlzations are domesticated in the sense that they

are protected by the society they serve.

Carlson also identifies a type of organization he calls “"wild" in character.
They must struggle for survival, their existence is not guaranteed, support is
closely related to the quality of their product, they select their clients, anc
at times they cease to exist. Wild organizations are not protected at vulnerable
points as are domesticated organizations. They also are quicker to adapt to the
changing demands of their environments due to their greater survival needs. Ex-
amples of wild organizations arc businesses, private schools, and hospitals.

With respect to the other prominent relationship (between teacher and admin-
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istrative subsystems) internal to the school district, theré are two very differ-
ent sources of organizational control: ", ., ,one rooted in the classical bﬁreau-
cratic tradition of formal centralized authority and the other based upon the in-
formal prerogatives and professionalism of the teachex" (Hanson, 1973:1). }n‘ad-
dition, as Charles Bidwell (1965:%75) poinés out, an important facet of school
organization maintained by the teacher as a professional is making discretionary
Judgments about procedures regarding the educational program. “Teacher autonomy
is reflected in the structure of school systems, resulting in what may be called
their structural looséness." A primary function of the mqnagem;nt information
system is to transcend this "structural looseness' by binding the various subsys=
tems into a collectivity capsble of conducting a unified change effort. Another
primary function is to provide a direction of change by establiéhing a forceful
linkage between the domesticated organization and its erternal environment. If
either of these two tasks is not fulfilled, the e‘fectiveness of the MIS to act
as a guldance system is decisively impaired.

The Management Information System Framework

Virtually any organization which has an output (e.g., automobiles, radios,
high school graduates) that must compete on the market place is in need of a MIS
vhich facilitates a continuing close relatjonship between the organizatién and the
changing needs of society. Figuge 1 gives a simplified pkcture of a Generic Or=
ganizational Model containing the basic components central to a MIS.

™ mey - LN R T N

Figure 1 about heve
The MIS can be defined as ". . .a communication process in which information
(input) 1is recorded, stored and retrieved (processed) for decisions (output) on
planning, operating, and controlling" (Murdick and Ross, 1971:292). A management

information system is made up of three systematic information locps which feed
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information to a decision-making (control) mechanism. They are: (a} an "out-
side world" loop, (b) an internal feedback loop, and (c) an external feedback
loop. The decision-making mechanism then directs the organization toward a pat-
terned equilibrium vis-a-vis its environmeqt (Murdfck and Ross, 1971:135).

The "'outside world" loop closely monitors the changing needs of the market
places (which receive graduates) by accumulating such information as specific
manpower projections, new technologies, changing gollege admissions requirements,
and job skill breakdowns. The "internal feedback' loop provides information on
the effectiveness of the teaching-learning process as derived from comparing test
scores with predetermined objectives. The test scores are usually froin standar-
dized tests or teacher-made-tests. Measures on the teaching-learning process
are important because they tell the teachers how well they are doing whatever
they are doing. However, they unfortunately do not tell the teachers if they are
doing the right things in the first placg.

The third feedback loop important to the process of classroom change is the
"external feedback'" loop. This information cycle is tuned to determining how
well the graduate does on the market place, such as on the job or in the univer~
sity, and reporting back data wihich tell the school decision makers where changes
in the curricular program should come.

The decision-making (control) mechanism of the school is the recipient of the
dota derived rrom the three information cycles. Based on the accrued information,
the educational lcaderéhip determines where and how the instructional process
ought to be steered in a planned direction of change. At least that is what the
theory of the AIS suggests should happen in the sense of the ideal.

It should be pointed out that not all the information which finds its way in-
to the decision-making process can he attributed to the MIS., Only that informa-
tion which is relatively patteruned and systématic over tiwme is considercd to be
part of the MIS, thus excluding crisis generated, one-time-only or special event

. \)
~ ERIC

IToxt Provided by ERI
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The general objective of thiy research 1s to study the MIS of an urban school
district to determine its effectivener in bringing about change in the acadewic
program of the classrnom, and, therefore, maintain the outpu@hpf the school in
close contact with the needs of its market places. To approach this objective,
the following quéstions will be dealt with; (a) What is the source and content
of the information that flowse tkrough the three informatioﬁ loops of the MIS?

(b) When the information arrives in the hands of the school decision-makers, is
it defined in such a way as.to permit‘Speclfic decisions dn curricnlar changes?
(c) What are the cha;actegistics of the educational organization as well a; the
teaching role which impede the proper functioning of the MIS? (d) What aré the
characteristics of the relationship of the community to the school which imbede
the proper functioning of the MIS?

In response to the issue of how rasearch tends to deal with organizational
structures, Alvin Gouldner (1959:409) has written- that, '"Modern organizational
analysis by socilologists is overpreorcupied with spontaneous and unplanned re-
sponses which organizations make to stress, and too little concerned with pat-
terns of planned and rational administration.”" This study will compare the spon-
taneous reality of an operating MIS with a rational, idea-type model of a MIS.

At the coanclusion of the study a set of propositions will be presented which at-

tempt to define the causes for the differences between the ideal and the real,

Setting of the Study

The study took place iu the city of Whitney, a prosperous community of ap-
proximately 150,C00 residents located in the Southwestern part of the United
States. The Whitney School District, which consists of 4 elementary schools, 5
junior high schools and 3 high schools, has for many years enjoyed the reputation
of being very innovative and "a good place to send your kids." |

They study surrounding the MIS of Whitney School District involves the central

office, one high school (referred to as Kennedy High), and a number of businesses,

~
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industries and institutions of higher learning. A field research methodology was
uséd, thus indepth interviews and docdment analysis were the principle means of

gathering data. Interviews ware conducted over a period of several months at all
hierarchical levels of‘the school district as well as in the community. The re-

search reported here is exploratory in nature as opposed to hypothesis testing

(Scott, 1965:267).

The MIS of Whitney School District

The first information cycle monitors the changing character of the market
places which will eventually receive the graduatés of Kennedy High. This 1is the
cycle that ought to keep the intellectual and vocational blacksmiths off the
market. . .

At the Central Office éf Whitney Schcol District there is a mén whose pri-
mary responsibility is gathering, condensing in concise form, and distributing
vocationally oriented materials to the district high schools. The Vocational Man,
as he is called, distributes information covering such things as short and long
range projections on local and national manpower needs, job skill breakdowns, ca-
reer education trends, current and anticipated state and Federal legislaticn, and
so forth., Thug, this information flows into the Central Office from theh“outside
world," is digested by the Vocational Man, and is sent to Kennedy High where it
is stored and/or distributed to }he intended teachers. Completing the cycle
there should be a loop from the teacher back up to the Vocational Man iq the Cen-
tral Office requesting such things as more specific manpower projectiohs, clarifi-
cation of data, information on new technologies, and the like. Then this igforma-
tion cycle begins once again as the Vocational Man begins to survey the surrcund-
ing market places for new and updated information .

The following comments reflect on the characteristics of the information cy-
cyle as'it flows from the central office through Kemnedy lHigh and back to the

central office. .
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(High School Administrator) The Vocational Man sends me material on
occupational outlooks, career education, technical schools, and legis-
lation. lle is very excellent in sending me materials. I glean the
information and route {t to the counselors, and the rest I send to the
Career Development Man, When we get the new Career Center organized,
it will go there also but right now it is stored in the existing Cu-
reer Center. This Career Center is poorly organized and pcorly lo=-
cated (in a small room behind the nurse's quarters)., People do not
drop in very often and there is no trained person to help them there.
Sometimes a counselor will bring someone back there for something,
but I don't know if teachers ever use it.

(The Career Develupment Man) In my folders up on the wall I have
information on laws, career education, objectives, skills for the
future, and manpower projections. So far this year 1 have had one
. person come in and look at the data and that is because we are go-
ing to be evaluated. Last year I had about 3 people come in. So
far this Information point has been sort of a dead end.

(Department Chairman) I receive information from the Vocational Man
and distribute it to the teachers I think can use it. I look to see
1f it requires action (contains an action notice) and if it doesn't,
I do not pay much attention to it. I do not keep a file of this
information and neither do the teachers. It is generally disposed:

of. I don't know of any place in the school where manpower infor-
mation {s stored. :

(Department Chaivman) I don't recall receiving any manpower infor-
mation from the Vo:ational Man. In fact, I don't know if anyone
receives information about the job markaet. I don't have a file on
the job market or any skill need projections. I imagine that

there might be somethinyg like that arcund (Kennedy), but I don't
know where.

(Vocational Teacher) I don't keep a file on carcer information

and I don't know if the department chairman does either. Perhaps

the Career Development Man has one, but I've never asked him. To

my knowledge, there is no Career Center on tils campus, but if

there {s one I just don't know about it,

Back at the Central Office the Vocational Man says that he hardly ever re-
ceives requests for information from the high school. He righteously continues
to pump information into the loop but the cycle almost always breaks down before
or after it arrives in the hands of teachars. None of the department chairmen,
school administrators or teachers indicated during the interviews that this in-
formation cycle was particularly influential in deciding what was to be done in
thie vocational or academic classrooms, This finding is important because it sug-
gests that a critical bridge is down between the shifting needs of the market

\‘l o \ - .
E[{l(: places and a planned, updated respouse on the part of the school.

IToxt Provided by ERI



The dialogue just'feported provides an 1ntafesting'insight into the autono-
mous character of the teaching role. The data passing through the teachers'
hands can be hancled in a rather casual way because they know they will never be
called upon to demonstrate what they did with the information with regards to the
educational pr;éess. The teachers are the ultimate judges of what will také
place in their classrooms and this right of>decision is firmly protected by tra-
dition, the norm of professionalism and, in many casces, tenure.

It should be notgd, however, that a few vocational teachers have established
their own information cycles with the "outside world." 1In a few instances these
privafe systems are very sophisticated and make significant contributions to
change in the classes of those few teachers-who maintain them. These teachers
had designed their classes so that almost all of the students would be immediate-
ly employable on the local job market as, for example, cooks, waiters or clerks.
In order to succeed in thls effort, these teachers had to know where job openings
were occurring and what special training‘was required. "I make it a point to eat
out frequently," one of these teachers said, "and when I do I always ask if they
are soon going to nead any cooks or waiters. When the time comes 1 try to place
one of my students." These teachers report that they frequently modi€y their pro-
grams so that their students are up-to-date and ready to step into a job.

The information cycle estabtished for the academic program is not neéarly as
complex as the vocational prograé. The admission requirements to the public in-
stitutions of higher léarning were fixed over ten years ago and have remained rel-
atively unchanged. These admission criteria plus a high status college prepatory
track and a '"go to college" climate have resulted in a secondary school which is
extremely dependent on higher education for ité program direction,

At Kennedy High the college catalogues are stored in the career center and
the counselors work hard to insure that students interested in continuing their

education are knowledgeable about entrance requirements and performance expecta-

.
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tions. The fact that admission criteria for institutions ef higher learning play
such an important role in defining the character of the academic‘program, ceupled
with the fact that the admission criteria have been unchanged for such a long
period of time, suggest a significant preSSure at woxk emphasizing stability in
the high schnol curricular program,

The Internal Feedback Cycle

In conjunction with studying the changing character of the school market
places, the MIS calls for a second information cycle reporting to the decision~
makers which focuses cn the effectiveness of the teaching-learning process. 1In
terms of bringing about change in the classroom, an appropriate internal feedback
cycle minimally ought to be composed of the following stages: (a) The decision
makers at the high school determine the special characteristics of a testing pro-
gram which would provide datu on how specific parts of the educational program
could be developed and improved. These tests necessarily have to be standardized
to insure questions of reliability aud validity as well as to provide for compar-
isons across time. (b) Afcer the tests are given, they are sent out to be scored,
coded in some form meaningful to the teachers, and finally returned to the high
school. (c) On arrival at-the high school, the data are distributed as well as
stored. (d) The data are then analyzed and specific decisions are wmade regard-
ing how the training program can,be modified to bring about improvement. (e} Af-
ter a period of time, the testing cycle begins once again with the expectation
that the changes to the programywill have brought about increased learning.

When the teachers and administrators were asked how they judge whether Whit-
ney School District has a good or bad academic program, the first response of most
.cf the educators was to point to the.statewide testing program (which is conducted
at the 12th grade). But herein enters the problem in teims of the information

cycle. The c¢ycle begins and ends at the State Department of Education, with the

Board of Education standing in at times as the surrogate benefactor. The infor-

«



_,;:mation loop flows from the Stete Department (where the teste ere mandated), Lo tha

'fﬁdeentral office at Whitney. to Kennedy High (where the data are gathered) back to iy[ﬂ

J'ﬁf?the centra1 office,, to the board, and finally to the State Department. A secondary

egloop swings back tu Kennedy High from the central office. "As it is defined by the
diState Department of Education," a eentral office official obServed “it is not a
:‘5gbasic purpose of the testing program to enable indiVidual teachers to change theirr#irf;
»7;programs., I‘ that can be done it is a11 right. out that is not the intention.“ﬁi
f{An appropriate question then becomes, is change in the classroom a possible derivjq‘
rfative of the statewide testing program? To say the least, a cloud of confuaion» '
?hisurronnds this issue at Whitney.~H,>; ] . | ' » |
’ 'ff The teachers and administrators at Kennedy tend to view the testing scores;;A
i?from the following positions'f; us icio ' "In the past we have made many judgmenta
fﬁﬁabOut minority kids based on tests and now e are finding out what we have been«,
‘doing to them " boredom “The test that was given last week,kI don't even know -
jg”what it was for°" time crush,‘"I don t have half the time to do half the thi?ge
'ﬂ;lthat really need to be done-" monotony, "We give these testa year after year*ind
nothing_seems to change°“ necessit 5fuwe need these tests to help identiiy nder-
d achieving students;" and detachment "These tests are really intended to’kilp the

'Board of Education happy.“f For these and other reasons meetings are'rarely htld

yat Kennedy to study, analyze and plan for change in the curriculah ;f_fi,wﬁ

; lfe clessroon.; As a social System, there are too many forces at work which onId




*fuaof my porsonal time I could get the job done bui that would get in the way of

fl;a lot of higher priorities." f‘ : ; e S
o Another source of internal feedback is the teacher-made-test.: Tbe educators -
 finterviewed were virtually unanimous in asserting that the teacher made~teét ié ﬁ
T'inot a vory accurate measure of 1earning.5 With its qualitative judgments. flo

'fing base, and lack of reliability and validity, the teacher-made-test give'ffew
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~ cessful the graduates are in making the transition, or the kinds of placement prob-

lems they typically run into. Lacking4this type of information, itﬁis difficult to

~ design the type of training which might help future graduates make an easier tran=

sition.‘

Also representing a potential flow of information which could'haVeia bearingfk

on the curr‘Cular program would be exchanges of correspondence, telephoue calls,'

 and personal visits between uducators and members of receiving organiratiOns. On [offl

- this subject a Kennedy administrator reported, "Occasionally we receiVe a phone

Vtcall from the outside telling us how a student is performing, but not. very often.h5”"f

I suppose we could go out ind solicit this, but we haven t. The most contactfue L

'have with industry is writing recommendations for some of our students."

The local junior college and a nearby state college send annual reports to

;"Kennedy High regarding the first year performance of Kemnedy graduates. This in-'

*fformation flow, howevei, only covers a minority of the college bound students.

o _kStrangely enough, the state university sends only a grade point average for each ’?‘7

i student therefore lt 1s of iittle use to the individual teacher at Kennedy who :

: might wish to see how his former studtnt' are performing in his own subject field. oy

'”fjxfThe junior college sends the complete first year report card but Kennedy teachers~f11§

‘7i'indicate that they rarely see or 1sk to see this information.. .

i; The Whitney School District almost exclusively depends on the follow up study,[fif

' uh_fto obtain information on. the post high school experience., The theoiy behind the‘iffnyf

?follow up study suggests that information feedback based on the post high school
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Central Office or the high school covering the post high schooi experience of

~rhose who were in the vocatiOnal as well as the academic programs; (b) the instru-' :
ment is sent to the gcaduates after sufficient time has passed for them to have
R fallon into an employment or higher education pattern--all of the SOph18t1¢8C°d ;rffff'

',techniques apply for ensuring an adequate rate of return~ (c) the information isfff

f Yeturned to the district where it is processed, coded,distributed and stored, fpi‘“
A‘»] (d) the information arrives in the hands of teachers where it is used as data tog

"f{ improve the curricular program.

With the support of government funding, the Whitney achool District condu

- ted comprehensive follow up studies (academic and Vocational programs) withvtha

‘fef: 1962 and l966 graduating classes., To say the least, the 1966 study was;e.clas_

”Vi,f,in sophistication, precision and practicality. The methodologn_and findink_j

:‘ceived national attention and the strategy has serVed as a model for a numb

'“similar studies in other regions of the United States. A basic decision 13
,lijat Whitnoy in 1966 to repeat the study with every fourth gradu
"difference would be, howeVer, that Whitney School District wOuld have to use its.
}own funds in the enSuing replications.ﬁﬁr;f 'pf¥li f}ﬂV"“

when the l970 follow up was supposed to have been conducted,'the priority

‘b='was so low that sufficient funds were not available to do a thoroughisurvey 'f

:~example, funds were not available for everyone to receive a retur,

*5.'lope, no phone calis could be made to non~respondents, and“a’secfnd wav'

ﬁ;},tlonnailes could not be sent out.

A 19 percent return r lted@(as opposed’to



T

";f.fjally no one 1n the distrint places much £a1th in these data.v A State Department
"‘fofficial who also is dissatiafied with the mandated vocational sLudy explains why;‘iV
et 3;The timing 1s lousy. To meet. the intent of the Vorational Act the
o district is required to report data by Novembey (four months after G

~ -graduation), This' ‘doas not truly reflect either. post secondary*en-a~‘”"*
‘g“rollment patterns or their labor market experience.~» -
"i:A Central Office adminiqtrator gave hia impressions of the survey.’ "The pure'
n:;pose of this survey 1s to answer questions for the State Departme L

;7;,a poot return ration (50% 1n 1972) Nothing goes out to students 1n th academic
'e~1;programs.: In faot, if the State Department didn t requixo this follow up,’ 5fttedf

5,ab1y wouldn t do 1t betause of the expense.“d“}ffﬂ;v




Tho only ayetematic ‘reporting of follow up infornation, therefore, comes from(;¢~5i

}the yearly vocational education survey. This rather limited 1nformation flow is e

f!]distributed to the teachers after it is. first processed and coded at the Central
?>ﬁ]%0ff1ce., In the flnal analysis, however, the teachers and adwinistrators have

‘“ﬁﬁivery imprecise notion of what happens to their product.;arffffff‘




»‘jf}aee many of the faiiures coma. back "

¥Q¥Actua11y, the ones we see are the ones that liked schooi and did well. We don £

This type of information is here defined aa

e affirmative feedback because the educatoxs are receiving positive cues on the char

5f;ecter of the rraining program.

~;'f The students who experience little or no success teud notyt"return to'KennedYo
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uistorically, the goalq and objectivee were considered as an activ-
ity we must engage in and put on paper. Once or paper they can be

nicely bound and we can say this 18 what we are doing in the district.
~ They are then put in the bottom drawer and forgotten. This has been

the history of publio education. Hopefully, it is now being changed

:_ffiAn example of a rather typical goal statement to be found at Kennedy is,‘to

i'3'ﬂ3develop “awareness of the values inherent in our democratic society and loyalty toh

'ﬁefsits underlying principles." Because there are only goals and virtually no objec“i“

”f}f tives, and because the goal by definition is very general, the teacher can do al»

d7imost anything in the classroom his professional standarde permit and still :all
‘>fwithin the confines of the goal. For this and other reasons, the

~f‘\&a statementiwf;goals seems to have 1itt1e meaning at Kennedy.; The ,ndivi ual




| It should ba pointed out that numerous £orces beyond the laek of information

,‘fcan be major contributora to a slow ptocess of change, for example, lack of mater-ig

f>7'ial resources, constratning state legislation, and rigid university entrance re-i,




ﬁ']ﬂ with the shifting needs of society.

i
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o AN L 5

' "Otganizacion Modal.

the school 1s Mot compelled, for reasons of 1ts own survival, to puraue systemat~ .

‘,1c311v information which would enable it to change 1ts product 1n relationship

The MIS of the Generic Model, as. 1t appearsl;°

A,in the data and theory of this paper, can probably Only function efficieu*ly and;}

o effectively 1n the naLural anvlronment of a "wild" organization.

f,z.ffMaior Proposition., The educators and the community think of the o

- output of the school as the amount of learning that takes place up;,f;ee
‘i;until the time of graduation rather than the success of the grad

. ate at achieving:satisfactory employment or‘successful college e:
if,perience,~~: ; - el :

_The: schoo district'placesqa high
\_;f;priority on gathering information which meets ge ands fo
;?ggxigg.achool acc0untab111ty, and ;1

ity clal 5 | *il”place a ;_ﬂ
,;fgatheringﬁi formation intende ‘to medsure and im
M f il ,

Becauso the existance of the school is guaranteed by society, T



ll__gggg"gn. Blau and Scott (2962:166) observe that ".7- .some writers have~ii}: i
- ;; distinguiehed between incentive eystems that reward results and those that teward5 e

}'}:conformity with officially established procedures.ﬂ They cite James WQrthy (in

- structured to maximize conditions‘essential tokstability anvﬁ
minimize conditions of instability hich can 1

_;;;‘;f ‘0pos ‘ To be effe tive, the MI
~twg_;mation cannot be gughe througﬁ

,,ihf]the system out of a sense of '
f;f;change felt by the teachersu

‘e“fjf/Minor Proposition.a Because all“teachers have met
~ professional requirements for certification they ; S
~consider themselves to be v ery goo teachers, there-’?“;;»*
- fore, they tend to place a low priority on info e

' -,3;;{tion which examines their inst'uCtione’ programs,

kDiscussion. »buéih“




-ale

consequence of screening out change oriented information. Thase features do, how-g -
ever, inhibit the MIS from binding the various subsystems of the school district
. into 8 collectivity capabla of conducting a systematic change effOrt.
';u Conclusion

The course of this study examined the workings of the management 1nf°rmat1°n g

B ¥

;Tsystem which is supposed to act as a “guidance systenW toward bringing about plan-fi

‘f’ ned change in the academic process, and thus the output, ot the educational organ

fizafion.~ In the school district studied there existed a management informatio

"ffsystem with all the basic components present. However, the system was not'func‘

yiks:tioning in such a way as to bring about change in the classroom that would draw

'rlethe school district into a closer relationship with the needa of its market place

:7;fffThe nonoperational character of the MIS is attributad to specific organizatiohal"

'”“7‘forces present in the school district which deterred the district from_

:°”“ﬁing in aocord with the characteristics of the Generic Model..vh

The writeis believe that what was observed at the Whitney School"

k"‘7probably c0uld be found in school districts throughout(the nation du to the fact
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