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A Task Analysis for Teaching the Org;nization
of an Informative Speech

Arlie Muller Parks

The current interest in the use of behavioral objectives to improve
general teaching techniques1 has ledd this writer to investigate how another
aspect of the mastery learning system could be employed to improve the
teaching of some aspect of speech communication. The purpose of this paper
is to demonstrate a task analysis of the objectives needed to organize an
effective information-giving speech. In fulfilling this purpose the foi-
lowing approach is used: (1) a rationale for doing a task analysis, (2) a
rationale using the organizing of an effective information-giving,as the

example, (3)’£he results of the task analysis and (4) recommendations for
further workfin this area.

/[ L]

Rationale for Performing a Task Analysis

Theféurpose of a task analysis is to determine exactly what one must
learn 1njorder to complete a specific behavioral objective at a satisfactory
1eve1:2 It answers the question, "What would an individual have to know
how tb do in order to achieve performance of this task, assuming he were
given only 1nstructions?"3 By doing a task, or behavioral, analysis one
studies all the sub-behaviors of a terminal behavioral objective which he
wishes the student to be able to perf‘orm.4 In other words a fask analysis
is the-breaking down of a task or behavioral 6bjective into its most basic
components which are the prerequisite tasks that must be performed by an

. .5
individual before he 'is able to perform the behavioral objective.

[}
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The value of a task analysis lies in its ability to bring " . . . .
into focus the objectives of specific lesson plahs, the sequence of goals
in these plans, and the level of achievement required for each goal or
objective . . .[foé]successful accomplishmer.t of the next geal in this
sequence . . o " 6 The fact that different abilities are needed in order

to porform some tasks has been established by Pleishman (1956).7 Glaser
and Roynolds explain that "attainment of terminal behavior is achieved
by teaching sub-objectives, which takeﬁ together comprise mastery, and
sub-tasks which reprcsent successively finer approximations to terminal
achievement, The appropriate teaching sequence and strategies for each
achievement level should be determined and evaluated empirically." 8
"The better the various components of the learning model can be measured,
the better [gicf it will be possible to manage learning to produce mastery." S
Task analysis makes measurement of components easier and more accurate.

Gagné’makes a distinction between an analysis which distinguishes
the prerequisitc or sub-tasks involved in performing a terrinal behavioral
objective, and " . . ., inferred behaviors which presunmably require
different conditions of learning."10 Banathy also makes the distinction
by calling tﬁe former category of tasks "performance tasks' and the
latter, "lecrning tasks."11 DeCecco indicates that a task analysis
includes not only identifying behaviors, but also establishing the best
learning:conditions for each sub-task after classifying it by using either
Gagne’of Bloom's system.12 Brtggs13 Taber et a1.14, Airasianls and
Gagne16 develop these concepts and the related concept of hierarchies

and thoir use in education more fully in a variety of sources.




A Rationale for a Task Analysis of the
Organization of an "Informative" Speech

The organization of an informative speech has been selected for
a task analysis for three reasons: (1) The subject of organization and
its offects on varlous aspects of an oral messago is a‘controvorsialr
topic. Many studies have been devoted to this topic with almost as many
conclusions.17 Part of the controversy over tho importance to and effocts
of organizatibn on oral communicative most likely arise from the apparent
lack of agreement on & stated or implied definition of the term.
Beighley's (1952)1% and (1954)!° studtes imply it deals with units (pare-
graphs) of a speech. Gilkinson, et al, (1954)20 and Gulley and Berlo's
(1956)21 and (1957)22 studies consider the method of arranging units
part of organization.zsPetrie considers the structure of the speech to
be organization. These are but a few studies, which are too numerous

to even name in this paper, which deal with something culled "organization.'

Two particularly interesting articles dealing with organi:ation are

Clevenger'324, which proposes a device for teaching organization, and

25

Callaghan's®, dealing with testing the ability to orgenize i1deas.

(2) Organization seems to be an established part of speech training,
A number of studies have indicated that organization is usually taught in
high school and college speech classes. (For a partial 1ist see end-
notes.)26 Further evidence of thé'implied importance of organization
can be found by‘looking at virtually any speech text book. Although this
writer feels it 1s4uﬁnecessary to 1ist the text books which contain one
o1 more chapters on organization, she would 1ike to cite a current book
which deals exclusively with organization, Gibson's SPEECH ORGANIZATION:
A PROGRAMMED APPROACH.27 At ‘he very least one must concede that



organization is not only a rather inclusive term, but also, because of
the sheer numbers of studies devoted to it, a topic of major concern in
our field. Any topic»so viewed is worthy of é task analysis.

Thfthe risk of adding to the confusion, and with the hope of being
more realistic, the;present writer offers a new, even more inclusive
definition of organization as tt relate: to an information-giving speech.
(3) The all inclusive nature of the proposed definition of organization
offers an excellent opportunity for demonstrating the value of a task
analysis for teaching a complex set of behaviors.

It seems, at this point in the research done on organi:zation, that
it is impossible to isolate or agree‘upon what speeific factors in a
speech cause an audience to: (1) 1isten, (2) remember content, (3) coms
prehend, (4) retain key items, (5) understand the implications of the

information presented, (6) detect and name the sequence in which the

"1deas are presented, (7) judge the message and topic to be interesting,

(8) decide to listen to the speaker in the future, (9) physically remain
in the speaking situation, (10) fulfill the speaker's specific purpose,
or (11) anply what they have heard. The present writer did not find

any studies which indicaced the relationship between any of the elements
of organization and the amount of effort the listener must expend to
comprehend the message. Nor did she find studies on the amount of
listener effort needed to comprehend a‘poorly organized message and the
effects of this effort on the total communication situation. Yet there
seems to be some indication that organization does have an effect on the
speaker's credlbility.ze '

There is, however, some data that suggests when material is



repeated in a speech it tends to increase comprehension of the material,
and that the use of introductory remarks to improve anticipatory sets
tends to increase listener comprehension of the messe{ge.30 Nichols

found the ability. of the listener to grasp the organizational plan,
detect the connection between the main points oé a speech, perceive the
significance of, and be curious about the topic, factors which influence.
the chances of the listener ;omprehending the message.31 Barker suggests
that the listener try to determine the central idea of a message and try .
to isolate the main points in the message to increase his ability to
n32

remember the essence of the speec Cotitu points out, "Learning is an

extoasion of something already known; the "new" is integrated in terms
of the ‘old'." 33

Since listening is a prerequisite for comprehending an oral
mess:ge, and since the speaker's credibility (Stephens, 195134; Irwin,

195335; Stromer, 195236; Nichols and Lewis 195437), the degree to which

"~ the listener likes the speaker (Heath, 195138; Cartier, 195239; Vernon,

195040; Knower, Phillips, and Kroeppel, 194541), and the need for the
listener to be motivated in order to comprehend, attend to, evaluate,
and internalize a message are gll related to increasing the probability

that listening will occur42

» it scems reasouable to expect the use

to use this information when he organizos his message. With thesé
things in mind the following operational definition is offered. '"Organ-
ization in an 1nformation-giéing speech is the selection, order, and
pattern as:perceived by the audience, of tho contextual elements in an
oral message which lead§ the audience to comprehend, remember, and be

capable of paraphrasing the ideas expressed by the speaker. .In all, it

is those elements of message preparation which enable the audience to

i
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fulfill the speaker's specific purpose,"

The rationale for this definition is tied to a behavioral approach
to oral communication and a behavioral approach to the teaching of
oral communication. Explicit in the use of behavioral .objectives is
the concept oflknowing what behavior one wishes another to exhibit. Like-
wise, one gives a spoech to achieJ; some predetermined goal. One programs
the contextuai elements of the speech for the purpose of achieving that
goal, It is‘rather unrealistic to organize a speech for the sake of
having a néﬁt outline, set of notes, or manuscript which someone judées,
quite diy&rced from the "happening” (i.e.: the reason for programming,
the total oral communication context), to be 'well organized" according
{0 soméxrelatively arbitrary, artistic, or so called logical "rule" founded
on how messages 'ought to be" organized on paper. If one works from the
premise that the reason for giving an information-giving speech is to
"teach'" something which one hopes someone will “learn" (i.e.: to have an
audience "exhibit" some kind of learning behavior), it follows that
ore can increase this likelihood by applying some of the concepts derived
from data found in studies on behavioral objectives43, and learning con-
ditions.44 For example, knowing what behavior one wishes the audience
to exhibit and lettiﬁg the audience know what behavior is expected should
move the speaker closer to achieving his goal,

First the speaker must perform a tusk/audience analysis; ho uses
the results to aid him in selecting a general purpose, specific purpose,
central idea, main and sub-points, and the supporting material needed
for his fressage. Part of the programming of a speech is having a general
purpose. The general purpose of a speech can be roughly equated with

méking a decision regaidding tho broad category of behavior the speaker
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wishes the audience to exhibit. This is not unlike what Gagne points
out when he says, '". . . instructions make it possible for the learner

to identify the required terminal performance (for any given learning
)_"45

set

The specific purpose of the speech forces the speaker to focus
on and determine the specific behavior he wants the audience to exhibit.

It is similar to stafing a behavioral objective, for "In order for an

instructional sequence to be adequately prepared, instructional objectives

need to be stated in terms of the stimulus material presented by the

teaching situation and the actual responses made by the student."46
The central idea of the message helps to identify the elements

involvedlin the specific purpose much the same way as Gagne points out

that " . . . instructions bring about proper identification of elements

of'the stimulus set."47 Selecting main points which develop the central
idea, and sub-points which further develop ;nd explain the main points,
essentially perform the function of answering the question, "What would
an individual have to know how to do in order to achieve performance of
this task, assuming he were given only instructions?"48

The supporting material a speaker uses 1s analogous to the

", . . function of instructions . . . to establish high recallability of

}earning sets . . [forJ « +» + within a learning program, a task repre-
senting a particular learning set is achieved once, fdf'fhe first timé,t
. . . instructions . . . mhy present one or more additional examples of
this same claés of task. 'Variety' in such repetition (meaning variety
in the stimulus context) may be én important subvariable in affecting 4
recallability,"4? . :

s A TN S
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The selectioﬁ of a method of arrangement for his main points is
dependent not only upon the central idea and main points, but also upon
the specific audience for whom the message is intended, Therefore,
the task/audlience analysis is used again, this time to help the speaker
determine how he will arrange the main points of his speech to maximize
achieving his specific purpose (audience mastery of his behavioral
objective). The process of selecting a method of arrangement corresponds
in principle with Gagné's theory " ., ., . that the learning of each sub-
behavior is in a sense the terminal behavior for one lgarning step and

the entering behavior which can help assure mastery of the next step."50

Since "transfer and generalization cannot be assumed,"51 but
must be explicit, the use of transitions throughout the speech often
serves as "instructions . . .[thch helé]. + « the guidance of thing-
ing . . ."52 In the introduction of the speech the transitions may
function in this capacity as a means of‘saying, " . .\Now put these
ideas together to solve this problem’L . +, which possible . . . amo;nts
to an attempt to establish a set."53

Part of the introduction of the speech can be equated with the
motivation necessary to have a student learn. The conclusion can be
used as a technique to reinforce what the speaker has said, what has been
""taught.'" Using the above as a frame of reference the definitioh‘of fhe
organization of an information-giving speech should be mors palatable.

A Task Analysis of the Organization of
An Information-Giving Speech

This writer acknowledges, with appreciation, Judy Haynes54

cooperation which aided the development of the present task analysis,



Haynes developed a hierarchy of skills needed for the sub-task "the
speaker orders content units," which she sees as one of three prerequi-
siteg for the texminal task "the student delivers an organized speech,"
The two additional sub-tasks she 1ists in her hierarchy under "delivers
an organized speech' are "uses oral organization" and."speaks fluently
in extemporaneous delivery." Haynes, under 'orders content units,' deals
mainly with thg physical structure of the body of the speech. She ‘11st¢s
but omits the analysis of the sub-hierarchy of skills needed to engage
in "ordering" (selecting and using a specific method of arrangement for
the main points of the speech) from her current study.55 |

In this paper a different approach is used to develop a behavioral
task analysis of organization which could be developed into a hierargh} |
of the necessary learning skills. This writer believes that in rehlity
there is no such thing ;s the "structure," 'content units," or 'oral
organization" of a speech separate from its delivery, in oral communication.
Because it is the oral presentation of the message that an audience fe-
ceives, and not the physical written outline or manuscript of the speech,
it is elementalistic to prepare a task analysis and/or a hierarcﬁy of
learning skills without considering all the elements of orgahization
described earlier in this paﬁer.

Given that a speaker prepares an outline, notes, or a manuscript
in which he has organized, arranged, prepared, planned, structured, or
programmed the contextual elements of the message in such a manner to
maximize the achievement of his specific purpose, and given that he is
proficient in delivering the message essentially as he had intended, the

speaker is using 'oral organization." If he fails to deliver the contex-

tual elements essentially as he had intended one now has to consider a
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sitqﬁtion of a different nature. The speaker may have become nervous and

- confused, which may have led to forgetting his intentions. He may have

changed his mind, found it necessary to make major adjustments to
unexpected audience feedback, or there may be a host of other explanations
which would apply to his '‘unorganized" behavior while speaking. These
factors, however, have nothing to do with ''oral organization." One
might wish to considor "oral organization" as the ability of the speaker
to organize the contextual elements of his message in an impromptu speak-
ing situation as'he is speaking. This would imply making necessary
verbal corrections as he speaks.

The organization of the contextual elements (message or speech)
in a face-to-face oral communication situation is precisely what the
listeners hear, see, feel, think, and perceive it to be, as a result of
a speaker confronting them with an oral.message. Therefore, all these

factd@s must be taken into consideration when one is organizing or

_ programming a message.

Perhaps three terms should be defined as they relate to the
subsequent task analysis. First, "structure" (for learning purposes) is
used to mean ' . . . the description of the dependent and independént
relationships among component competencies, arranged so as to imply when
sequencing can be random or ¢éptional and when sequencing must be care-
fully planned, on the basis that transfer will be optimal in order to
build up from simple to more complex ones."56 Next, "sequence' as used
in this paper refers to the order of units of iﬁstruction57 or the order

in which each behavioral objective should be achieved in order to give

the student the competencies he needs to achieve the next behavioral
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‘objective. Finally, "hierarchlal structure" is a x
- 'lb vis pyramid-shaped arrangement of the objectives
h‘of the ‘o unit in uhich the objeCtive at the top
 of the pyramid is a global. total course unit objective,
and the subordinate objectives are arranged in layers. ‘A
~‘hierarchica1 structure implies ‘that all of the competenciee
‘within a layor should be taught boforo instruction for tho
~ noxt layer is bogun (bocause vortical tranefOr is oxpccted),
although‘there may be options'in the sequoncing of the
instruction within a layer (1f lateral transfer is not
expected). A herarchical structure is a frequently-reported
structure for carefully analyzed learning objectives or tasks.58
What is presented here is a hierarchical structure of the
behaviors needed to deliver a well organized extemporaneous information-
giving speech‘as described in; the structure’s unit objective. The
objectives under organization" are completed; the objectives under '‘oral
practice,"-"delivery," and "questions' are not. The objectives listed
as Layeg/I objectives are sub-tasks for the unit objective, Thoso ob-
jectiveé 1isted as Layer I1I objectives are prerequisite tasks needed
in order to accomplish the sub-tasks. Each of these prerequisite tasks
arejénalyzed further to produce sub-prerequisite tasks, in other words
theee tasks must be completed to insure the accurate completion of the
dependent prerequisite tasks., The prerequisite tasks for "organization"
have been 1isted separatoly under the heading A Hierachical Structure of

Prerequisite Tasks. One may read this task analysis starting just as the

’
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o ,:jjobjectives are presented in outline form.' Inkdoinékthis one can check; "r | s
”ﬁ'r';‘hito see if all objectives have been broken down into all necessary steps.;jn,f;;fvi"A
"iTo use the analysis £or teaching purposes one would besin at the bottom fﬁiile'f
‘ ~nost objective and work up to the unit objective.jc;f, s

S In this anaiysis the foliowing entering behaviors are assunedl

;fi) The speaker can read at " 9th grade level. _ '

‘2) The speaker can foilow directions.‘; B ‘ P

3) The spaaker has tha generai ability to perform some kind of task .
requiring the use of ali 8 types of 1earning. as classified by Gegne,_;7“d

'A)»The speaker hos a genarai knowledge of the concepts of persuasion andbd}tjf:

/
instruction. j

§) Tho spoakor can differontiato botweon persuasion and instructionui
intont when given exampies of simple evoryday mossagos n contoxt. : :

.0, Given the following situation, "A door-to-door vacuum salesman :'»

' ftells a housewife that he would just 1ike to have her understand how
this new vacuum cleaner works. He asks if he may give her a demon-
stration in her home," the speaker will correctly identify ther

saiesnanis intent as a persuasive one rather than an instructional one.
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A PARTIAL HIERACHICAL STRUCTURE OF CBJECTIVES
RELEVANT TO TEACHING ORGANIZAYYON

Unit Objective--The Task

The speaker will deliver a well organized five minute extempo-
raneous information-giVing speech to an audience of peers. He will

deliver the talk in such a manneﬁAthatigoz of his audience judge the

speech to be well organized. Criteria for this task are based on oral

and written audience responses. The audience and the instructor will

also make judgments about how well the speaker met the criteria by

“using data from the speaker/audience question and ansver period.

1) Ona rating sheet 90% of the audience jnge the speech to be well
organized. ’

2) 90% of the audience can state the specific purpose, central idea,
and main points of the talk such that they correspond reasonably to the
statanents on tho speaker s outline,

3) 90% of the audience can accurately paraphrase the content of the
talk, - ‘

4) 90% of the audience can fulfill the speaker s specific purpose, as

stated on the speaker's outline.

Layer 1 Sub-tasks

I. Organization . :
A. Given the previous task, the speaker will place his information
in outline form using the word-phrase sentence format. . .

B. Given the previous task, the speaker will develop transitions

for each appropriate area.
13
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and a conclusion for his spee: k.

Given the previous task, the speaker will develop an introduction

D. Given the previous task, the speaker will select the 5upport1ng»“
material needed for each point, and place 1t with the correSponding
point, B | |

E. Given the preV1ous task the speaker will select and use a

PAKKS

specific method for arcanging the main points in the body of his speech[‘fq ”ffé

so that he maximizes 1istener comprehension and 1nterest based on his
‘audience analysis. ; _
F. Given the previous task the speaker will divide each main point
~into whatever sub-points are necesSary; . .
G. Given the previous tasks the speaker will select the main
: <;> | points (from those he has already listgd)ﬁhich relate directly toihis,
(. .central idea and which are in keeping with the information gained from
- | his audience analysis. | | |

H. Given the previous task, the speaker will brgak down his topic
into main points. | - |

I. Given the previcus task, the speaker will write a central idea
for his message.

J. Given the previous task, the speaker will write a specific |
purpose for his‘message which is suitable to the previous givens and‘to_j |
the 5 minute limit. ’

K. Given an information- giving general purpose, an occasion, a
spec1f1c audience, and a topic of his choice, the speaker will narrow
his topic so that he can handle it effective1y within the given 5 minute

(%;) | time Vimit. |
N
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L The speaker will apply the principles of audience analysis to

~his camnunication situation prior to completing his prepiration for the . -
'dyﬁjspeaking situation. | o L

"M.. The peaker will utilize the information gatherei via his audience '

"‘analysis to help him determine the specific purpose. central idea, main;g{Vpl
3 and sub pOlhtS, supporting material method of arrangenent for the ‘body

of his message, and the elements to include in his introduction and

k'.Conclu51on. | | ’ o
N. 'The speaker Wl]l prepare an audience analysis sheet. containingk"‘h‘*~:’

his spe01fic purpose. and circulate 1t in his audfence, Before he

continues to prepare himself for the speaking situationkhe will make
judgments about the audience responses in relation to his specific

purpose.

II. Oral Practice

A. The speaker will practice the oral presentation of his message.

| I11. Delivery

A. The speaker will use effective extemporaneous delivery. Criteria s:
for judging this objective will be: , |
1. 90% of the audience judge the delivery to be appropriate to
be appropriate to the occasion, topic, and audience. o
2, 100% of the audience can hear the speaker 160% of the time,
3. 90% of the audience judge the speaker to be fluent enough SO
that he does not distract from listening to the message. -
4. 90% of the audience judge that 90% of the speaker s language,

60% of the speaker's use-of vocal variety, 90% of the speaker s use of

~oral grammar, 90% of the speaker's use of eye contact, gestures, and

bodily movement are appropriate to and/or not distracting from the

message and the 1istening task.

i
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u 5. 90% of the audience Judge the speaker 'S delivery to be
:econducive to 1istening.
| S ,k6; 90% of the audience Judge that the speaker appeared to be
k"khspeaking “with" them and not "at" theu.

| 7. 90% of the audience Judge the speaker s use (or non- use) of7;)fff?":
}f,knotes was not distracting fram the message nor distracting to the
e ‘listening task | o L
8 90% of the audience Jtdge that the speaker appeared to be
, interested in communicating his message to the audience. k ‘

9, 90% of the audience believe that the speaker knew what he ,
was talking about. |

kLayer 1 Subftasks

i,(:>a“ | 1. The,speaker will present his main points in such a manner that 90%
o ‘of his audfence fdentifies, in writing or orally, the pofnt at which

the speaker moved from a main point to a sub- point. from a mafn point |

~or sub- p01nt to supporting material, from a sub-point or supporting
material to anotier main point, from the introduction to the body, and
from the body to the conclusion of his talk |
2. The speaker will present his message in such a manner that 90% of
the audience can state, orally or in writing, all theﬁmain points of
the speech so that they approximate the ones 1isted on the speaker's
outline. |
3. The speaker will present his message in such a manner that the
central idea of his speech is clear to the audience. The ‘criterion for
this is: 90% of the audience can state, orally or in writing, the
central idea as they perceive jt and so that it essentially approximates

the central idea stated on the speaker $ outline,.
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4. The speaker w111 present his message in such a manner that the

,,spec1f1c purpOSe of the message is clear to the audience. The criterion

- for this is' 90% of the audience can state, orally or in writing, the . .

spec1f1c purpose of the speech as they. perceive it and S0 that it

‘ approximates the specific purpose stated onfthe~speaker s~out11ne. :

IV, Quest1on-Answer Period. ,
| A. The speaker Wil invite the audience, when he f1n1shes his -
message, to ask quest1ons relevent to his message; the speaker will
answer all questions in an appropr1ate manner.
B. Layer II Sub- Tasks

1. The speaker will respond to relevant questions in such a
manner that his answer ¢larifies the point in question, to the satisfac-
tion of the aud1ence member asking the question and the instructor,

2. The speaker will handle questions which are not relevant to',
his message in a manner which avoids alienating the questioner and 90%
of the audience,

3. The speaker will differentiate between questions which are

relevant to his message and questions which'are not.

4, Given relevant questions from class members about an article

| the speaker paraphrased, the speaker will answer the questions to the

satisfaction of the questioner, the class member who has previously
read the article, and the 1nstruetor..

’ 5. Given pre-planned relevant and irrelevant questions from
class members about the article. the speaker will state which questions

are relevant and which are not,
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6. Given his own'paraphrase of an artiele, the'speaker will

deliver the paraphrase to the c1ass, and ask the class to offer any

, questions they have about the message. L
7. Given a short article to read silently and appropriate time, L
'”**;‘ - _the speaker will prepare a short paraphrase which he will deliver to

| the class. The criterion for this task will be the 1nstructor s Judgment

and the judgment of one class member (who has previous]y-read the orig;nalnh;aiv

article) of how accurately the'student,maintained the essencepof the"
article in his paraphrase..
8. Given a short oral statement by the 1nstructor, the speaker
will write 3 questions based on the statement which aro Judged by the
o . instructor to be relevant to the oral statement. The speaker will write  ‘
f(:D | : a short statement exptatning why he feels his questions are relevant to
the oral statement.
9. Given irrelevant questions about the article from class
members, the speaker will respond to the questioner in a manner which
will not alienate him and yet discourage his from asking s1m11ar questions. "‘z
10. Given a short written passage dnd a series of relevant and
irtelevant questions based on the passage, the speaker w111 be able to
state in writing which questions are irrelevant, which are relevant, and’ B
why. : | P'k
11. Given previous reading and class discussion, the speaker wii]
give oral examples of how a speaker can handle irrelevant audience
questions in such a manner as to discourage further irrelevant questions.
12. Given a prerious unit in interpersonal communication, the '
U speaker will state examples of the kinds or oral behavior which elicit -

f(- Q favorable and unfavorable responses from others.’
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g 13. Given a prev1ous unft on 1nterpersona1 communication, thef e
3 f,";speaker will state the psychologica1 princip]es relevant to achieving;»,kcytt -
?'t??j':successful 1nterpersonal comnunication. | |

A HIERACHICAL STRUCTURE OF PREREQUISITE TASKS
RELEVANT TO THE UNIT OBJECTIVE

! A;_ Given his ¢ own general purpose, specific purpose. central 1dea, S
.the 1ntroduction. and conclusion to his speech the speaker will place ;',}_
all items in the appropriate place on his outline and correctly label
all items, o o ’ e

1. Given his own main and sub-points;:supportingkmateriaj,fand7t’
transitions, the speaker will place them in_correct outline form, using :

" the word- phrase-sentenc° ogtline format.

‘;Q:) k- ' 2. ‘the speakerﬁexplainf the value of using a word-phrase—sentence"15 12

AN

outline format. | | o
' 3. The speaker will describe the word-phrase-sentence sty]e of"
"outlining. t
| 4, GiVen a brief 1ist of main points, sqb-points. supporting
material, transitions, an introduction, and‘akconclusion, the speakec
~will correctly place outlining symbols before each {item.
5. The speaker will state thecfenctions of an'outline.
6. The speaker will give an operational definition of a speech

outline.

[

B. The speaker will apply the principles involved in increasing
speaker credibility as they relate to his communjcation context. He
u will state what stebs he will take in the orgznization of his message
;d;;> to compensate for, and/or reinforce, the way the audience is 1ikely to |
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view him as the source of a particular message - | |
" ?l. The speaker will analyze his audience in orcar to determine
‘»'how they are likely to view him as the source of his message. The speaker
‘will state the conclusions he draws from this analysis.. , pki _
: o 2 The speaker will state the principles involved in increasingpffftl
’/speaker credibility. I ﬂ‘ | 1gﬁ | ky»
~C. Given the previous task and an introduction to his speech. the fﬁf7
| 'vspeaker will prepare an effective conclusion for his speech. | S
. Given the previous task. and an application step, the !; “1 |
 speaker will develop 2 concluding statement for his message., This,«,f;‘:‘k"‘
‘statement will be designed to communicate tq the audience that the‘
- speaker has completed the more or less formal part of his message, o
2. Given the previous task and a summary step, the speaker will‘ff'°
_hdevelop an application step, This step will be designed to enlarge |

upon and/or reinforce the speaker's need step in his introduction. |

3. Given an information—giving general purpose, a specific
purpose, a central idea, the body and introduction of his speech, the
speaker will develop a summary step for the conclusion of his speech.
This step will, contain the major things which the speaker vants the

. audience to remember relevant to the speaker's specific,purpose.
4, lhe speaker will explain the function of the conclusion on
an information-giving speech. ;_
5. The speaker.yill give an operational definition of: conclu-
sion, application step, summary, and concluding statement. - :
D. Given an information-giving general purpose, a specific purpose, .

a central idea, an occasion, a specific audience and the organized body

TS T TP PP
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ofyhis spoech,}the speaker will prepare an effective introduction for

| his speech,

riil. Given the previous task and an nttention~getting dovice and/
or & need stop, the speaker will develop o transition step betveen his
introduotion and the first main point in the body of his speeoh._"

i2. Given the previous task, tho speaker will develop an appro- ;

priato “need step,“ something he believes will make his audience feel

that they want to know and hear aoput topic, a way. of making his message

seem rolevant to the audience. This step may be combined with, or

replacoe the attontion-gotting device in cases where this would seem appro=-

priate. .

3. Given ao'information-giving general purpose, a>3pecific’pur~
pose, & central idea, end the completed body of his speech, the speokér
will dovelop an apprOpriate attention-getting device for his introduotion.

4, The speaker will describe the function of the introduction |
to an information-giving speech,

5. The speaker will give an operational definition of: introe
duction, attention-getting device, need ste?, transition,

E., Given an informatioo-giving general purpose, & specific purpose,

_ & central idea, the main and sub-points he plans to use, & method of

arrangement for the main points in the body of his speech, an occasion,
end a specific audience, the speaker will arrange all the main points for

the body of the speech t9 conform with the method of arrangement he has

~ selected,

1. Given an audience profile, a specific purpose, & central idea,

and five main points, the speaker will select the method of arrangement
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for information-giving speeches which has the best chance of maximizing
listener comprehension and achievement of thé spceific purpose, He will
explain, in writing, his reasons for his choice,

2. The speaker will state the guidelines for seleéting a‘method

‘of arrangement which maximizes listener comprehension,

" 3. The speaker will state seven methods of arrangement for in-

fbrmﬁtion-giving apeeches and‘write an example of & central idea, with

main points that would lend themselves to & specifiod method of arranges
ment, .

4, Given seven sets of central ideas, their corresponding main

points, and their corresponding methods of arrangement for information

giving messages, the speaker will correctly arrange each of the seven:

‘sets of main points according to the requested method of arrangemeht.

5: The speaker will ve able to state and.desoribe seven methods
of arrangement which are applicable to information-giving speeches,

6. The speaker will give an operational definition of “"methods
of arrangement," |

F, (iven a sub~point and five pieces of supporting material, the
speaker will correctly seleét the supporting material which goes with
the subepoint,

1., Given a main point and ten pie;es of supporting material, the - |
speaker will co}rectly.select the pieces of supporting material which go
with the main point, .

. 2., @Given three main points and eight pieces of supporting material,
the speaker will match the supporting material with the appropriate main -
yoints, |
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| 3, The speaker will name and describe five kinca of supporting | :
i material. Lt

k The speakor will give an operational definition of aupportingFP

‘  , mo.terial. : , i s SRR e Lo
‘<G Given an information-giving general purposop G 6P801f1¢ P“IPOBBQ?
o ¢ centr&l idea, main and Bub.points’ an occasion, and a speoific audience,
' ”iff_;the apeaker will write brief statements which will funciion as tranaitions
tf from each main point to supporting material or to a sub-point,ffrom ach
main point or sub~point to supportins material, from °°”h 5“b‘P°int or piec‘
7 fuuof supporting moterial to the next main point. :,; ¥ ; ,'
: :' a, Given severa. brief passages, the apeaker “111 writexapp?opri
. ';_ htrang1t1on8 which he will place between the appropriate p&8838°50;f;i3
T 7 The 3pe&ker will state an operational definition of & transits
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3, The sv.oaker will give an operational definition of:a nain

point.

J Given & topic of his choice, an infbrmation-giving gencral pur- ;';;7

' posc, a specific purpose, an occasion, and A epecific audience, the

o,g’,epeeker will write an appropricte centrel idea.,

1 Given a 1ist of three topics he ia familiar with, thc speaker

"‘; 'wi11 develop three central ideas for each topic.;,yiﬁl'la

, ; 2 Given a 1ist of ten central ideas and five apecific purposes
:fthe speaker will corrcctly match thc ccntrel ideas with correaponding

kxt?ffiapecific parposes. ;ifw; S

3 Given o list of centr&l ideas, specific purposejt;;i,;,ﬁ o

"’jff?i: purposea, the speaker will correctly 1abe1 all the items. ;!gfi?,ﬁf.

o Tfidea

. h Given a 1ist of central ideas end spccific purpoaes, the
\5f3f}speekcr will ccrrectly selcct nll thc central ideae.a '

”"lf 5 The speeker will give an operational definition ofi& central

Given an occasion, a apecific eudience, a topic of his choice,
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;:tho speakcr will correctly label each 1tem. . ’

' h. _The speaker will writc an operational definition of &
tepecifio purpose.‘ . |
i L, Given an occaaion and a specific sudience, the npeakcr will |
 htfse1ect a topic of his choice which will lend itself to thc information-xfi"‘
giving general purpose. : | . : | .k | :
o e aiven an occcsion and a specific audience, the speaker will,,f_ﬁfjf
_:select a topic of his choice and write an cxplanation of which general f5i“etfj

”Tpurposes his topic wi11 1end itself to.;{"k

%e 2 Given & specific audience, en occasion, and a topic, the ,ff;é;f

\,;;speaker will write an explanaticn of which Eeneral P“rP°s°’ th° t°pi° :

eff“would 1end itself to most effectiv01Y- L ‘,: ' -
"“ " 3 The speaker will write e statement supportinz why his general

7ffi;epurpose for his topic and audience is more apPr°Priat° as an 1“f°rmati°n°:it {;

4y ng;general purpose than an entertaining general purpose, or an atti:5-

ftude

modification purpose,:or an action modifVinE purpoae.f;;.;{f‘ Q
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' apply the principles relevant to determining the relationship between the ,

3kind of generel behavior he wishes his audience to elicit as a result ef

his mepsege and the general purpose he selects, by selecting from a list |
 of toplcs those teples which would most 1ikely lend themselves to the ?,‘~‘;*?f_>z' o

'**ffn:}nfbrm3t1°"‘81V1“3 general purpose.

The speaker will give at least one -

""“f??reason for each of his choices.

?”;i;: The speaker will stete the prineiples involved in determining

.,ffwhich general purpose is eppropriate for the response hewwiri

5é¥fence to elieit asa result of his messaze.g;unffsvl*““

};The speaker will list the five Eenera1 et

o jFThese stetements will reed.

"*:f_ft"l want my tudience to sain anpunderstandingiOf ay °P1~
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speaker will select five topics from a 1ist of ten topics which would be
appropriate for the given communication context. He will state at least
~one reason for each of his cholces.
3. The speaker will state the principles involved in selectingla
an appropriate topic for an audience and an occasion. |
4. Given three topics, the “speaker will break each topic down
into at least three subtopiocs. 1
5. The speaker will state the principles involved in narrowing p
a topic to fit a time limit. ’.
6. The speaker will give an operational definition of a topic. 2
N. The speaker will analyze his audience profile and the data he
collected about his audience. He will make predictions about his audience Ti
based on this audience analysis. |
1. The speaker will state the purpose and function of an audience
analysis as it relates to organizing a message-» ‘
"z.a The speaker will write an audience profile based on the data

| he has gathered.

g :3. The speaker will gather the general information he needs about T

L : his audience in order to develop an audience profile.ef":‘d:

o 4 The speaker will state how he can obtain the data he needs
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What Still Needs to bo Don@ with this Analysis

To complete this task analysis objectives for each of the uncompleted
tasks must be analyzed for prerequisite and sub-prerequisite tasks.
Each resultant objective should be written as a planning objective.
Some of the objectives in tho present analysis are informational objec-
tives find others are planiing objectives; it would be helpful to the
teacher if ail the objectives were translated into planning objectives.
‘From there one could develop a matrix to use as a guide for writing
tost items, and for selecting media and . teaching strategies for each
objective. The matrix might simplify the job of determining which of
. Gagnd's types of learning is needed for each task. Finally, the matrix
could be used to check the content of the objectives against Bloom's59 = |
and Krathwohl's 60 taxonomies of the cognitive and affective domains,
so that one does not have an overload of objectives at any one leVel.
‘The next step is to translate the objectives which appear in s
outline form, into a diagram model which would be more accurate in-tff
showing the various layers of the structure as well as exactly which

sub- tasks, prerequisite tasks, and sub~prerequisite tasks belong to

-each layer. Then th° diaaram could be analyzed in relation to the type !;ji‘;[fg7?

~of learning sksll (a 1a Gagne) needed to achieve each task s One couldfavfff~””*

‘ﬂﬂsthen formulate a hierarchy of the specific skills needed to achieve the ;i-;ﬁd5

- ',f{"orig nal unit obj ‘ctive. ; Perhaps the m rarchy would result in s séries
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