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ABSTRACT :

The grammar which is concerned with meaning (the
province of New Semantics), with its foundations in our perceptions
of the surrounding world, can be learned in the elementary classroon
through storytelling. Understanding of the sentence concept develops
by allowing the child to use his language responsively and
deliberately to organize the world he sees. Since this world has a
narrative structure, the child can be led to express it, learning in
the process sentence structure and, finally, story structure.
(Included are a few simple drawings with suggestions for using thenm
and a section of additional notes on teaching procedures.) (JH)
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Mo ono, so I amm told, vants to haar very nmuch more sbout grawrar,
Fochaps that ic why T have called the gramsar that I porsiast in wanting to
talli with you about -~ a grammar for storytelling, I widl Lry to get to
the storytelling part very “quickly,

I could have called this gramuar a self-generating gramar. In
a sehac, &ll grammar is self-gencrating; that is, gramwmar starts in the
apolken wornde and sentences of people -- of 1:14‘.’5;;.11;3 , ¢hildren, adults,
all of us, Grammar begins in our porceptions of things and zctiong that
ve sce, hear, cmell, taste, and touch in the real vorld ar-und us,

The grammar that I s'peak of 1s semantically oriented in that it
is conceiicd itk oundug, the kind of Ll&ﬁlli??.g thal in resind youss huo
become the province of the New Semantica., Meaning has its foundations in
our perceptions, for, every waking our of our lifc,ve sce, hoar, smell, taste
and touch ~- ncuns, verbs, and adjectives, even edverbs and participles;
and we use these ¢lasses of words to orgenize our world -~ to give meaning
to it, Stories are one of the ways in which we organize our world and
give veaning to 1t, and it 1s with perceivable nouns and verbs that; Yo
take our first steps in storyteldling. Vhat did the bali do? Where did
mother go? |

Thus, I could have called thls grasgnar parception-based,

semantically-oriented, and self-pepzrating, It is all of these,

. et o

Having been warned about the reaction to the word grammar in a
meeting such as thin, T want Lo rot thic verd bebkird 2w auwickly and o

o, bo talic atoui whas children see, huar, wanll, tastu, anu bouch and
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how they can ‘elk chout 1'paa, pebints, avd aonditden, nb 1 rust add this

- e

nuch more sbout this pgramear that 1 sw Lreavics here over vo sliphtly., It

B _ :
s bascd, #s 1 have sugjotued, on Lhe pew Unguleties, but bs pedigreo

fpoes buelk dnto traditional grevoer, MNowns do, in fesi, name Lhings --
living and nea=diving, Nouns sleo nree what the treditionnd pgraumarians
gay Lhey nave -~ events, cupsrimye, wlean, and so on. And, as the
traditional grammars suggest, verbs asme sctions, and adjcctives nane
qualitios that we percelve, er al legst Lhink we porceive in things, But
we krow that in school texthoeots tha riles 4hat traditionsl grarmars set
forth really Jead nowhere, ror “his reuson, traditiorgl grammars quickly
beccie handbooks of social wsags.

Is structural grarsear in the pedigrec of this gramar for
storytelling? Well, of course, bacuusc we all coupose in sentences, and
sentences have structures, Butbt structural gremmar is, essentially, a
decoding process -~ suitable chielly fer decoding unknoim languages‘ s
including those discovered on the tarke of tropical Lrees., Using

.
structural analysis to decode the sentences of our fricnds, family,
classmates, and textbook authors leads wainly to the somewhat unspectacular
discovery that they, too, are using the English language.

A granmar for storytelling would never have been derdved without
the insights of generative grawaar, but the trensforuational aspecls of
genorative gramsmar seem out of place in an elementary clussroon, which may
not always be the best place in which to speculate -~ at least aloud or in
print -~ about how sentences can bo transfonmied,

The gramiear that I call a "grawmmar for storytelling" is, in fact,

Just thutt & proccmar for tellingg duories -~ g gracnar Lor cnnposing.,
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YVhatever cach of us may Lthink aqbout grewar, about how, or if, Lo
teach it, wo can agree, 1 suspeet, that the most faaocinating thing in the
univor® is the human rind. Can wo not else agree that the chlef jarpose
and Joy of educalion lie in unlociting the mihds of young paopie? language
is, of course, the key to the human wind, I sugg$s1§, then, thel we listen
more tc the voice of the child in the class ~- a voice thet is too often
stilled -~'and that we let the child use the leniaage that he knovs to
organize the ﬁorld that he seces around him, |

Life -- the perceptions that swarm arourd us, like Willian Jaries!

[T SE L dsal

famous fly -~ is chaos until we structure it with language. These things,
actions, qualities that we perceive around us do not even bhocome reusable
units of experience until we at least name them, ‘The black obJect buzzing
around the august head of William James is nething really "thimkable" until
the human mind traps it -~ and all things Jike it, == in the magical web of
meaning that we call language, until we gi\fe it a names until it be‘comesva
fly. Once this black buzzing object becomes a fly, it also becomes a noun,
Nouns have the pbwer to do or to be ~~ in fact, to crea;ce soentences, So
m&fx nas imposed the structure of langeuage upon the universe —- to make his
vorld uscful and essentially joyful, to give it meaning. You probably know
from your own experience that‘Very yourg children necd to know the names of
things if they are to work wilh these things -~ play with them, classify
then, compose with them,

So, if we would have the success ~- rather, the happiness ~~ of
unlocking the minds of the young, wo do so with language., Our jobs would
seery to be, thereforas, to provide occasions in which children use language

rasponaively and daliberately, for & cleav-cut juvrpose.

.

In a dia10gue » &8 in any casual conversation that he may have with a
friend, a child yzes 1angxmgu orally to compose within a context of time .o

L e
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and space, lle may or may not use what wo call a sentence.

I bolieve that if a child doos not learn the concept of a
sontence before and as he plungoes into the writing system, then the
concopt of the sentence may elude him forever, Basic "readers' are
not the place to learn this concept. For a sentence is more than &
group of words that begins with & capital letter and ends with a
mark of some kind.

So, we must begin by creating oc:asions for children to use
grammar to compose sentences -- orally, at first.

On the sheets (see attached) that I will now hand out, I have tried

to suggeet the stepé in a process of composing -- & process that begins
orally, starting with the perception of a thing.

We could, of course, begin with any thing -- a thing that we all can
perceive in a classroom perhaps —- a thing that can be secn, touched,
tasted, heard, or smelled. DBut working with controlled printed material
that can be perceived visually is the most practical method to use in
the classroon,

So, let's look at Frame 1.

What do you see?

Wlell, to tegin below the language level -~ if one can conceive of
ouch an area of mental activity -- we sce an experience (in this instance
4 representation of one on the parer in front of you). This experience
has & tail and & mustache. We have seen this experiencc hefore and
expact — perhaps even hors! ~- to see it again in ons way or another,

It is a recurring unit of experience. Because it is & recurring unit
of experience, we humans have given it a pang -~ in English the word

Jion. It is also & noun. Here is a thing that we can ask the child

{0 name.
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This thing happons to have what we call life., It is a living thing,
But all things, 1iving or non-living -~ all nouns -~ have ithe power to
do or to be, All things have what I call Houn Powor.

This lion has Noun Pwor. Wo will sce what he can do.

In Frame 2, we perceive =-- in addition to a thing -~ an ggtion,
enother recurring unit of experience, to which we give the name run.

Here, also, we cén téke a glant step and organize our perceptions

. with language. We can say, "The lion runs," When we do this -~ when
the child answers the question, "What do you see ™ he is using noung
and verbs to compose & sentence,

In Frame 3, wo have usgd another kind of sentence to organize a
perceived axperience, In this kind of sentence we use fdjectives ==
nat to tell stories but to try to tell the truth about something.

We can classify this lion as a thing, as a noun, in a numben of
ways -- a living thing, one that can move, one that can be counted. We
can compare him with other nouns with respect to his powers and his
qualities, We could start eliciting sentences with is -- what I call
truthtelling sentences: What is the lion? Ve can ourselves, or a
child,

The lion is a living thing,

The 1licn is an animal,

The lion is tan, big.

The lion is bigger than a mouse,

The lion is like a lcopard.

Then, moving toward personal opinion and away f{rom perceived,
t.estable, or irrefutable truth, we get:

The lion is horrible -- or beautiful,

Q The lion is the king of tho beasts.
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This way of organizing our world -- using sentonces%with bo ew
enbraces the so~called cognitivo skills -- classifying, for examile ==
and also nay include, as you can see, motaphor ~~ (not as far awny
‘from primary-grade classifyiny;, exercises as one might think). Fiom
the viewpoint of composition, this direction also moves us towar:d
oxpository writing -- stating & truth or an opinion and defending it
tefore others, I would carry this diroction only to the edge of
exposition in the early grades, I would concentrate, instead, on

! the direction of storytelling, of narrative, as I try to sugget on

papge 2.

Herw, finally, we come to storytelling,

Our world as we view it has a narrative structure ~- inescapably =~-
as we move from birth to death. Vith every passing minute, wherever
we find ourselves, we recognize the narrative str@?ure of the world ==~
that it is a world full of stories, real and make~believe, We see our
own life as a story; history as a story; even humanity as a story,

This narrative way of organizing our world is also the sinplest, mdst
natural, and most interesting structure within which children can
compose,

In Frame 2 when we ask "What do you soe?" or "what does the lion do?"
and the child organizes his perceptions, and responds with "The lion
runs', we have a sentence, We heve a self-gencrated sentence -~
composed responsively and deliberately, genorated by the child using &
visually perceived real experience.

Whether or not we want to use the terms nouns and verbs with

children so that we can talk about these terms, think about them,

generalize about them, we have begun to develop in the child a gense of
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the sentence. FParts of speech aro, of course, nanes themselves, and

wo afgree that once we have given anything a nano it becomes more useful
to us; so at some point we wagt to introduce names, these grammatical
ternis, Thoy wlll become knowﬁ, named parts of the children's self-
gencrated sentences. Wa can talk about Woun Power ~~ the power of
nouns to¢ take verbs. The child will thon be able to think of nouns
performing actions, real or imagined, in his own sentences. Thus the
world becomes organized, workable, and open to the}child as he coposes
in an elementary classroom,

Please look once more at the storytelling sentence in Frame 2, page
1, Here, we can move beyond organizing perceptions -- into storytelling.
We all tell stories ==~ real or imagined -- in the past tense. Stories
are usually atout what has happened, The '"historical present' is a tense
used chiefly by sportscasters telling us what, on TV anyway, we can
already see for ourselves. Our reading programs are filled with the
present tense, to be sure; but the prescent tense usually appears in
readers, you will notice, in sentences that are part of a conversation --
in dialogue sentences, Check most "readers® and you will discover a
perpoctual fear and loathing of a vorb in the past tense (except said and
asked), Then we wonder why children have trouble writing verbs in the
past tense! There is also in reading programs & special and unreasonable
loathing of the so-called irregular verbs, although orally a child uses
an irregular verdb invthe pasi, tense more than perhaps any other fqrm&ef
verb, | | | |

So in our grammar for storytelling we introdusce the past tense--

that exotic verb ran: The lion ran. Hore grammar and composition meet:in

‘storytelling -~ in what I call a narrative sentence, The world of reality
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and make-believe, of memory and imagination, the world of reporting and
litorature -~ all meet in this single sentence, composed by a child, We
have unlocked the mind of a child. He will toll us his own stories,

Now we are off and running, What else can & lion do? What other
verbs can this noun take? VWhat storics can we tell about the lion? The
lion roared. The lion smiled. The lion ate a fish, sang for his supper,
chased a man,

As ybu can see from the outline, Step II (Page 2), the narrative
sentence is essentially geared not only to action but to time and gpace.
Those elements of narration which nowspaper psople have recognized and made

use of -- the 5 W's and How ~~- can now be introduced: Where, khen,

and perhaps How and Why did the lion run? Adverbs, prepositions, phrases,
clauses, even participles come tumbling out as answers are given to these
questions, Amuzingly enough, as the child answers the questions Who?

Vihat? Where? When? and How? he's producing syntactic structures,

In Step II you can imagine drawings sh§ing a cage and a setting
sun, Or the child can inagine them, With such visually perceived
drawings you can ask children questions -- Where? and When? These
guestions elicit words and syntactic structures that fill out the story,

giving it context in spaco and bime -~ all within the structure of a

single sentence. VYe can pamrit cl.ildren to use their own memories and
imaginations to compose their narrative sentences, Where would thoy
like the lion to run? ¥hen would they like him to run? How would they
like him te run? How do lions run? We can tell How with verbs, adverbs,

and phrases. (Notice Step 1V)
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Tho outline also shows (Step V, page 3) how parrative sentences

* can be oxpanded -- not by enbedding words into other people'!s sentences
tut Ly every child responding Lo his own perceptions, memorios, and
imagination «=- as he tells a story, rcal or make-telieove, ‘

' Ve seé Fow we can tell nmoro about our lion or about any noun -

by asking the question, 'hhat more can you tell us about the lion =
about the Who or What in the sentence?"

We can move from the genteice-sengse of oral compesition to written
sentences, Once a child knows what a sentence is and what & particular
sentence means, he can deal with it as ho masters the writing system.v
It is no longer a group of words beginning with a capital letter and
vnding ~- who knows where?

In storytelling we can alan go from the narmtive sentence to
action-~sequences ~~ relating series of actions,

In the simple, self-generated narrative sentence lies the essence
of all storytelling, of all narrative literature, as well as the real
stories that children can tell about the real world around them and
about themselves, From this beginning we can move into the kind of
composition that we call reporting -- into news reporting and into
observation, journal-keeping, and so on,

The world of make-believe storyt.slling includes not only narrative
fiction, but drama, in which students can participate by pantomime &nd in
acting out with dialogue ~~ composcd in writing or improvised. Tﬁen we
can ask the child to move from dialogue to monologue =~ from drama to

narrative, The world of storytelling can also include action in comic

sti.p frames -~ gso that the children tell storiés in several ways,



4 Grammar fbr Storytelling

I. Perception ———> Naming ———> Sentence making

/

-;.eroeption What do you ses?

A thing; a living thing
(a nouns |

Naming: a lion
Organizing:

i
'3

-Perception: What do you see?
An action (a verb) |
Naming: run, runs, o1 running

Organizing: The 1lion runs.,
!sen%ence)_ ’

Storytelling: The lion ran,
(narra%Ive sentence)

&

’

- ——ee ' , ?engption: What do you see?

X | vaming: ‘tan, ‘golden
J | big (small)

.71, ‘)dangeroue; horribie'
“,'j,{proud a 1611
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II. Storytelling with Narrative Sentences
The 5 W's and How =- Who? What? Where? Vhen? Why?
and How? |

Who (Subject) (d1d) What (Verb)

The lion* ran,

*0k =~ a 1ion is not a person) You oan ask, "What did what?"
Who What Wherg
The 1ion ran : into the. cage.

(preposition and
prepositional phrase)

en Who What

S

At sundown the 1ion ran

Yesterday
(time noun) Where (When)

 Then ' , into the cage
(adverb of time)

here (aéverb of plece)

When 1 Who ' What
At sundoﬁn the lion ran |
How o ~ Vhere Why '

happily o kinto the cage ~ because he was
(adverb of manner) , | afraid of the darv,

. III. Types of predicates

~ The actlon that we perceive may, of course, involve anothar.










Lions roar.,
, lion has a tail., FELe e
~ The lion has a stomach ¢ aohe. S -
'57 ?(The last sentenoe is not a "story," but the 1ion Qgg,a e
o tomaoh aohe is, in faot, a 11ttle story, and thus, oan beff ' 7§{

: ff?resarded as a narrative sentenoe. Narrative sentenoes oan telif

__fpefoeptions and abstraotions., It 13 the basis of expo ;¢
Tw&ffwritins.);,,~“~" St ' G |




Losin e : o o (Page 1 ot 1noluded)

N I8 we list.en to the \m#ceh of ohildmn, what do vo hear? Uhm, do e

‘

; W J...@..n i‘rom them?
.  I w:\ spoaking now of childx‘en who havo not. yot ..}M..Ql'&‘?l‘
| - Hmo not read a word Fn
, Ile.ve nob leazncd a alm,lo mle of’ grmmnar : , St
,‘Wd .learn that tnev can coppose and wgs»; ) Jahguane; ‘;
’ Idgguietg tq,} uo t.hnt by tho timo a child enters school,
ho hns already learned _&3}6 or all that :
ho \»rill over 1oarn abou‘o lnngu‘.tge

o {}Ie have nob rnade muoh use of this raot. Have We?

i In any "'ovent, we lmow that. the prc-aohoolt child,can




l’age 3 ‘

0) A mm.m_amwo (Where az'e your 8°ins?)

d) A gtom Q went,gy_gg. (Our dog ran away.) , ‘
e -narrativo =

&
l

e)A ; _m&g]gﬂg (Thin ice oream 18 too eold ) k

e ‘{'rhe eeutence 1e cruoial to our cause as teachere.

R fia not the way to teach the sentence.

We .n:.st go bs.ck before the szst 1 to learn whatga sentence
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3. let hix pame bhings, g,}g_;ong, ﬂueg,]_.j}é_gw that he scoa, hears,

; ‘emells, 'oastes, and touohos. ' S

l.,.‘ LThen J.et him tell gj.gr}gg about, what those mmg can gg.
Or attempt to etato tmtns about them - te‘Ll wha.'o thay can b,eo | .

S ; ; 3 ; . : ! ; e A ’.“ : CAEE A
6 I.et me suggest & woy in which wo can use gmmmar to help Ohildir"n t’° o
; cOmpose thesr own ae).»ences. I.et me try '00 BhOW hO“ grammar and  4’¢ 5“ f‘

8 ‘compositmon becomo one at the sentence 1ovol.

o 1 We begin wlth what a ohild can PQ,,r_g,e.i_\Le. | i e

What, oan achild --Wha.t oau an.\, one of us perooive .- soo, hca.r,

Lt mnell, ta, e, or touch e around us?

_He can percoive thing_ - objeots"‘ .




~,11ke it s have the namo ;1on&

"&*f ? Becaueo yOu are adulte, I aek you to imaaine that you oani’}

‘*'jfrerceive in front of us hore o a lion. Here is something that _

";ﬁlin our imagination holped by memory, we can perceive - see,;t’“fﬁ

‘ffhear, smoll, and touch. ,Hr,“fffff7”'

 ‘:55f f‘ijN°w what olse can we perceive?

We can perceive 20 g ons, Agﬁ,g |

You\can see me *g“g, hear me g_;g, ;tf }lfg:) -




8." So 1 can aak you, or a ohild
; What ia the 1ion doing? , N o
: And yvu will see e in a pictum, or real 111‘0, or in YO“!‘

. fimsination that the lion 18 runninSo You Wlll 1“‘-*f'l°°ncl and “‘"V

The 1ion rur.e -~ or is numine,.




So in thia way We can oreata occasions for children to compose &

== pswdler

o _their own eentences expreaeing their opinion, or truthe, or e o

. 'atories e firat orally and. *hon in writins-

" “v-h.ao-d e

lf_To olioit sontences that tell stories, we. can ask, "hho - or

& wha.t ~= did vher?

o A lion ran.; ;‘Lfff7fx77“ -
- “f*fin,n? Yes*erd&y = an adverb : s
‘ As the sun sot,fthe 1ion - a olause fﬁv

g : th_g? Here - an adverb

HOW? SJ.Ole s ank adverb of manner s

. m? BOC&\IS@ hB was hungry. |
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T . ‘We can move 6h~b:eyond the sehtérice t)’o hélpk studonts to use

.

i -f’-;_languago for threo general purposes. ey

e Io 9“@9,, fadn == Btoryteilins and poatry e
b _’I_‘g_mljgm - the world of news - the real world involvingi{;_fz




 TeponsoBock

:ff*ggﬁime oxplain here the teaching process that I foresee. .
L ;Visua.l ma'oerie.l in the "masazinO" aobivated °=‘G114’ = f°*‘ °°"‘P°9f 8

ey e

’f“? i0ra1 reaponsea e names, nouns, vorbs ;Qté; sextencee.';f;~‘
"1¥7t8anezof theaekoral responses are "captured" by tescher on the
= chaik;ﬁoard:~~ as a 3uide‘w roﬁ(oward writin3' 
. Ore.l diacuesion ba.aed on chalk Boa.rd. -
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: ‘:‘So 'we'want Egg@nag Bog{g which
 Pormits individual flaxibzlity of ;Ln_a_gg;na _,1_3
Chida not J.imited by abiMty o read e
e by Qi&lﬁ?.__ididi ':,erenc | s

by fact that he may not coma fmm a lnguage-oriented
e homo . =3

,13 a struct.ure. :




