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ABSTRACT '
The roots of the current movement for ethnic studies
in American education can be traced to the early colonial period of
American history. The Dutch appear to be the earliest settlers with
an interest in ethnic studies. The efforts to resist the dominant
English culture bedan in New York in abhout 1660. Education became one
of the ways non-English settlers could restrain the force of British
history and customs and of the English language. In order to combat
the nativism of ¢he times, minority immigrants organized “ethic
schools" and activities that would help to preserve their particular
cultures and religious outlooks. Minority groups®' use of historical
societies for the purpose of providing cultural instruction increased
during the early decades of this century. The current movement to
resurrect the sentiment for ethnic education is strongly influenced
by the writings of W. E. B. DuBoils and Carter G. Woodson, who kept
the issue before the public for so long. (RB)
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BVELOPMENT OF THE SENTIMENT FOR ETHNIOC
STUDIES IN AMERICAN EDUCATION
Contrary to genéral belief, the concegt of ethnic studies
is not a reccent concern in American education, formal and
In fact, the roots of the current movement may
easily be traced back to the carly colonial period of our

And from that early interest there has slowly

evolved the movement thet now exists on the American scens.

Precisely when the sentiment begén, or who was its

originator, is not entirely c¢lear.

it Jjust zrew.

The probability is that

If we can read a broad meaning into one recent

observer's discussion of the current black studies movement,

the ethnic studies idea '"was a fact in American education

before i1t could be defined,"t

To set the context, it is extremely importent to notice

that the history of American education is filled with instances

of special—interest grours pushing for their favorite schemes

of educational change and recognition.

of ethnic studies have acted nc differentiy.

To be sure, advocates

In this brief

account it will be ceen that minorities from the start have

charged the formal schools with having filled the larger




society with nepative depictions of minority cultures.
Hence the hipgh point of this investigation is the view that
the modern movement got its impulse and direction from the
early proponents; and that the continuation of the sentiment
mirrors minorities' cultural tenacity and their unrelenting 0
desire to be themselves in the American environment.,

To begin with, it is possible Dutch settlers manifested
the earliest interest, of record, in ethnic "studies" in
Hew York, circa 1660, and later in Pennsylvania. In the Dutoh
view, the English settlers--the dominant group--were deliberately .
attempting to re-create English civilization as they had known
it back in England, and were trying to establish.a unitary
national culture in the colonies based upon Anglo-Saxon
heritége and values. In addition, they felt the English,
thinking the American colonies belonged to them alcne, were
manipulating the formal schools to retain the c¢ivilization
they knew. To remedy this, the Dutch turned to their own
parcchial schools (located in their communities), where they
established standards of curriculum supporting their culture
and traditions, their mother tongue, and, at the seme time,
perpetuating the creed of their religion, the Dutch Reformed
Church.2 Here, perhaps, is the seed of the ethnic studies

idea in American education. And flom the point of view of




origination of the idea, the Dutch might perhaps- deserve the
label of "pioneers" more then any other group.

Although this purticular movement lost its strength
as the free school idea began to spread, if left an indelible »
impression upon American education that was to continue to
the present time. (See, for example, the curricula of the
Jewish Day snd Sabbath schools, the Chinese Day end Evening
schools, the early Polish Supplementary schools, the Amish
schools, the mahy minority and white ethnic studies programs
now being offered at particular public and private schoolsi
and coileges.)

During the first years of settlement, the etunic studiea
impulse was felt by other minorities (i.e., Jewish, German,
Scotch, and non-Protestants--Catholics and Quakers), since
the English~American colonists directed their attitudes
apgainst them as they did against the Dutch settlers. And,
like the Dutch, they too felt the need to preserve their
cultures, their native languages, and their partidular
religious veliefs. 1In order to meet this condition, they,
too, established private schools and lived separately in
ethnic communities. And by so going, they were able to
transmit more easily their heritéges to the young. To non-
English settlers this was the only way by which they could
restrain the force of Briéish history and customs, and the
English ianguage that was then being taught in the formal

schools.




In the early years of the 1700s, strange as it may
~seem, German Lutheran settlers in southern Pennsylvania took
up the cry against the charity school movement. Since the
instfuction in this type of school was to be given in the
English language, the Germans contended this would resuit
in the displacement of their German culture and language.3
At the time, they were particularly aware of Benjamin
Franklin's open attempts to force the formal schools to
emphasize the teaching of English in order to make the
colonies English preserves, and because he "feared the
German culture would replace the English one."
Even at this early stage, white "minority" settlers
were not alone in seeking a spocial curriculum to transmit
their culture. As early as the mid-1700s, particular free
and enslaved African-Americans were coming into touch with
their African history and culture through the missionary |
efforts of particular Cuakers. These Quakers, being coloni-
zationists, aimed to cause those blacks learning about their
African heritage to see more clearly thaiir detasement under
the slavery system. lMore importantly, perhaps, the missionaries
had hopes this knowledge would make them so discontented that
they would welcome immigration to Africa.“
But this period had to be preceded by a period in which

the African-Americans made themselves familiasr with their

heritage. 7There is every reason to assume they orally




transmitted their history and culture through unwritten songs,
and that they carried them in the memory of folk tales and
legerd from generation to feneration, In comparison with the
white minorities, these African~-Americans' situation was
accentuated by the fact they not only differed in color,
culture, lenguage, and race, they were generally excluded
from the Anglican Church.

One writer of this period infbrms us that a number of
aborted efforts (John Eliot's Indian "praying towns") were
made during this same time to teach Indian children a knowledge
of Christisnity and Latin grammar. (Later, Latir grammar
was to be replaced by English grammar.) This, he thinks, was
probably done to divorce them from their own culture and to
convert them to "English ways and Christianity,” ‘hich could,
in effect, lessen their resistance to encroachmenta on their
ansestral 1ands.5

An important implicetion of the English-American colonists'
efforts, during these formative years, to acculturate all
settlers into an Anglo-Saxcn, Anglican nation was the frag-
mentation of the colonists into self-conscious racial and
religious groups. So that by the late colonial perilod the
ethnic studies notion was both potent and entirely acceptable
to the various éthnic communities.,

Immediately after the ‘termination of the American

Revolution, the nation was in a period of flux, which ailded



",Lestablishment of a. national language-a"a language of the

the rise of a movement not only for national-—politioal and
economio~~independence, but slso. for cultural homogeneity‘

and the establishment of an "American" national identity..‘»

During the beginning of the national period, some of the

former c¢olonists began to reject everything British, and to

show a general preference for things "American." However, |

it would be a mistake to assume that all colonists were oaught

up in this Anglophobic fervor, On the contrary, some,began,

to take on the "airs of Englishmen" with more emphasis;than“
during the British reign. . o :
’ The particular advocacy of BenJamin Rugh and Noah Webeter t'};i
during this same era reflected the nationalist sentiment | (

spreading among this post-revolutionary generation of Amerioane.h“f3

Spurred on by patriotism, Rush proposed the establishment of a
college that would teach the former colonists "the art, of <
forgetting" their British heritasre.6 He also prOposed the 55 :
establishment of a "national university snd a uniform eystem :&ﬁ
of education for bringing about "the homogeneity of the popu-r“
,lati0n and a national oulture."7 On the other hand, Webeter ‘

celled for the abandonment of the "King 5 Enplish" and the

ioif,people."l Moreover, he had hoped to impose unilingualism"J “_
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During the score of years from 1820 to 1846 (the
Jacksonian Era), newly arrived non-English imnigrantse- _
Irish, German, Dutch, Russian, Southern European Catholicsgti
Scandinavien, and. Jews—;were confronted with a strong netional‘
program of politieal end social consolidation that sought to
"blend the various "white" cultures into an Anglioized one.f:_
Along with this drive came the movement for a national 3
system of public education. In order to combat the resultingv
bigoted nativism of the time, these minority‘immigrants;EWith‘
few exceptions, organized~~through private subscription~-
"ethnic schools" anud activities that would help to préser#e
their particular cultures and religious outlooks. , '

Contemporaneous with this push were the brave efforts”
of knowledgeable Afro-Americans to teach about the heroic
exploits of black revolutionaries--guch as Nat Turner and
Toussaint L!Ouverture~~to: thetr fellow blacks. Those blacks
who could not read at this particular time (owing to the Slave
Code which prohibited the teaching of reading and writing to
them) learned of their history and culture from others in

| "Sabbath Schools," ”true bends," end "literary societies ", .

‘er._eby the spoken word, and in blaok-orgenized "library societikh




The extent of the impact of this nativistic mood
against non-tnglish-speaking immigrants is most strikingly
1llustrated in the particular social conditions of Irish and
Catholic immigrants in the 1830s, who were forced %o petition
the federal government for lands in the South and West,'where
they hoped to establish separate territorial ethnic enclave§.10

In the succeeding decade (the 1840s) the Irish and =~
Catholic immigrants, particularly, were forced to organize
a specisl curriculum in their parochial schools to-sefve~as;
sn antidote to the prevailing Protestant nativism thaﬁ‘; ‘
welcomed them to America. At the same time, ianennsylvaniﬁ,_
Gorman-speaking Lutheran settlers resisted "free" public
schooling for their children on the grounds that it "hindered,‘
a proper appreciation of their language and customs" and sei#ed::i w
as a barrier to religious solidarity.ll
It may be well to point out that in the years between
f1830 and 1840 the most striking feature of the euhnic studies
sentiment was the founding of more than thirty-five historioal'i'k“A
| societies. These SOCletleS rose in responss to the peculiar g

~ social and political conditions of minorities, rather than'i

- to intelieotual inquiry. Although their membership was it

'i; probab1y limited in most oases, they eonfined themselves

”3”5istrictly to telling of‘the heritages of minorities‘and"serviiiu

j;s'*; the inst:rufent by‘f'!hich" 'hese groups could fight against

tassimilation.




sources of information on the conditions of minorities-~there -

were the Abolition societies. ,
Soon after the Civil War had ended (which had, given o

the ethnic studies movement a pause), there came a rieing‘

tide of foreign immigrants, which brought on the reJeotion“

of the alien and the strangme, and the hatred of unaccustomed

~ people and things. Within such a context, minorities found

themselves once more confronted with a nationalistic epirit fi

which manifested itself in the demsnd that all Americens

be of the same mold, speaking the same language, and revering .

the same culture. > One result of this new influx was that

popular indignation rose against all resident groups ofvnon~':

Anglo~-Saxon ethnic background and against those immigrente’;r5°

wvho remained unassimilated. The desperate need\to‘connterﬁi'k |

the overt ethnocentric sentiment then penetrating into publioiﬂ;i‘_

| school education took on a sense of urgency to ethnic- education fﬁi

prograus, particularly among immigrant minorities. _"
As might be expected, during the laet quarter of the

,‘century public1y~supported eduoation was given the mission

~of assimilating and molding immigrant minorities and other

Americans into an Anglo~culture nation., In the public sohoole7*47f

:;,significent streSs wesylaid uoon the inluioation orallr
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compulsory public school attendance laws. Indeed, the
overall social and political atmosphere added intensity to
the need for ethnic education among immiprant and resident
minorities if they were to preserve their cultures, ’H '
Of profound significance; it would be noted,‘wes the -
fact that the melting=pot goal was not universally accepted ff
among; educators during this period. For example, a few
(e.?., John Dewey), sensed the need for an antidote by
advancing the notion of "cultural pluralism," which could v
help migrant groups "sustain respect for their old~wor1d

cultures."14 At the same time, Afro~American educatioual

1eedership took steps on its own to see that black childrenvf"“

were taught something about "their African pest ‘and the roleﬁ‘dygfgfﬁ

black people had played in the development of this country."ffﬁkycgni

The latter group's effort can hardly be overestimated sinoe ;f!,ffkvé

it was taken up at a time when anti—black sentiment was
rampant in America. The group's persistence gave a strong
impetus to the sentiment for b]ack studies in all-bleck
:public schools during that time. , | o
| Equally >ign1ficant about the post-Civil Uer decades o

is that the voice of sentiment for ethnic studies raised by

‘ ‘fi[ieminorities wes evidence enough that they were becking awey"° o




*;vthese schools began ‘ag church and temple appendages, they

1

The deep concern of minorities in their own history and culture
at this time is evident from their renewed attempts tovform'
ethnic historical societies. During this era,fthere wasfeff
mushroom growth of these societies among many ethnic,groups.ki
| The first society came in 1868, when a group of‘Genmén~ Lo
American citizens. organized the German-American Histcricul 5
Society., Their effort was followed by the Jewish Historicali.i
Society, the Negro Historical bociety, the Huguenot Soclety w:-
of America, the Holland Society of New York, the integrated -
ocotch-Irish Society of America, and the American~1rish
Historical oociety.15 (A few have survived even to the present
day )

A couple of decades later (the 1880s) ethnic studies
found a receptive ear among Roman Cathqlic, Lutheran, and
Greek Orthodox church leaders in introducing bilingual and
bilcultural parochial schools for their non-anlish-speaking

coreligionists. These schools ‘were staffed by teachers who

were themselves forelgn~born and members of the faith. Whilej;du

.‘beceme in time appendages of the public schools.

Minority America s use of historical societies forgthe'~,_

fn;,purpose of rrovidinr culturalfinstruction is best understo d‘







“‘Tetheir militant efforts that the public sohools of New York, ig*

’jPhiladelphis, and some Southern cities set aside free time R
sl Vfor the teaching of blaok history and literature. A specifio'a '

Vgr';Hiqtory Week " whioh was held in the eerly 1920s. .
i g e Following the twenties, the ethnic studies sentiment-n ;;ﬂ!
‘fc;sas a national expression-—marked time, mainly because of:%he
““Z-Ti Great DepreSSion which extended throughout the thirties.:f

"fdid not re-emerge as a national movement until the mid~l9609€ée‘

Turnin@ now to the current movement. probably no one e
i‘ffinfluence served to resurrect the sentiment for ethnic e k
'7'fition at this time more thsn the early egitatione of two
k:"fprominent blaok educators, 4.,s. B. LuBois and Carter G.
"V";’i-ig‘;’woodson, who, kept the. issue before the public during the
n}ffsrirst twenty veers of this century. Fog there can bevn°,,
”étdoubt the convictions of these two men more than an& others-
ffhave whetted the nerception of many of today s advi ates,
i;In eddition, there is 1o doubt that eaoh, in his’own'we'¥
;fholds a particular niche in the present movemontf
| iinsofar as the Dutch olonists, already noted, provi;
,heiinitial impetus for h ‘oueralv'movement itiwas DuBoisow

unt asing:7fforts to formulete a ratiOnale forﬁblack studi




fnthe fact that Americen educators in the 1890s appeared not
,*‘to be concerned with 1asues relating the school curriculum S
o to minorities, DuBois admonished them for ignoring the oul~,;nif"’:
'rfhftural and historical contributions of American minOrities.;lji,
k»‘ﬁAt the same time, he ohided minority (particulerly Afro~«;ir ‘
ﬁf”CAmerican) leaders for failing to edequately equip minorityiyx"f

fif,students to realize their full potential despite the temper
7]pjof their times.16 Parenthetically, it might be mentiuned

 that the labter group 414 modify their actions (or inaction)
!-lsomewhat. i P i

DuBois substantial contributione were supplemented

“fleter on by woodson, who, as head of the Association for t__
;ngtudy of Negro Life and History, lobbied for the te(ching‘o
ff{minority history and culture at ell educational 1evele.

It seems a feir inference that the 1eedere}o“

"resent movement—~which ceme dramatically upon the ~s¢ene son

_ears ago~~were stimulated by the social turmoil end

;radical tempo of the early sixties. Their‘zeelxma, have
ifcome down to them from the black Africen nationalistic spirit
iwhich was demanding the "Africanization" of staff nd curris-
*culu"in:African universities durin_,the fiftie,

Beﬁthat as itfmay,“there isnevery "ndicetion‘thetithe



- rbegan when a FPOUD of student activists at Merritt Junior f57"}9

kkcollege (in. California) first publicly expressed a sense of

e outrape et the 1ong~lived Anglo-biased courses of instruction.7

"h.,; They made suecific demands that the college curriculum be'f;"‘

‘fShortly thereafter, the mood sproad like wildfire to prao,t‘ﬁ
i,tically every college and himh school campus in the nation.«go

l;h;;From then until recently, the ethnic studiee question hae?ﬁ

!khovershadowed all else in the minds of campus minority group

'“Lf‘activists,‘espe ially in the Northern urban centers, whereg

‘_fgminority nationalism has maintained its greatest strength

Contrasting the earlier movements to the present one,

Th '°without eVidence to the contrary, one. must assume that the

1*ear1y advocates' interest in ethnic studies was mainly prac

i:ejh;tical. Unlike their counterparte of foday, they differedifn

Hff[their notions about the function of ethnic education
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”minority ethnic studies programs. ‘Little wonder that this

 movement has met so much resistance among tradition-bound
;“ eduoators, who seem~-by all raports«-convinoed that ethni
ooﬁ education is a political nostrum that has no plaoe ii'tb‘
oﬁfipublio aspect of eduoation.i It may well be that for th°
7fi‘reason they have opposed thé idea. Yet, whatever the reason
'fthis olimate of thought has served to help dissipato h

1 ,,_.-v-‘ &

genergies of many campus advooates. 4_g;f+

“*Cperiodioally reourred. And in eachlinstanoo‘of ts

*tooklroot.;q_g;if“
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