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ABSTRACT

This unit on discussion skills was designed for
junior high school students who have elementary discussion skills.
The two primary student objectives are: (1) to be able to express
themselves opeuly, but without hurting the feelings of other people;
and (2) to improve their discussion skills. The 12 lessons in the
unit focus on freedom of expression in the classroos, reaching a
consensus, evaluating a discussion, the role of a discussion
chairperson, group interactions, small group discussion, and writing
of discussion gquestions. Complete lesson plans, copies of the 4
materials used, descriptions of the procedures, and short comments on
the difficulties and progress experienced during each lesson are
provided in the guide. (T0)




ECUCATION AWELFARE
NATIONAL INSTITUTE OF
EDUCATION
THIS DOCUMENY MAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN
ATING IT. POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENTOFFICIAL NATIONAL INSTITUTE OF

EDYCATION POSITION OR POLICY.

DEPARTMENT OF ENGLISH
TITLE ITI PROJECT

STUDENTS AND TEACHERS CEVELOP ENCLISH CURRICULUM

A UNIT ON DISCUSSION SKILLS
by

Hope C. Bogorad
Ballou High School

Project Directors

Verna J. Dozier

Project Office
Francis Junior High School
Washington, D. C.

1974

Elva C,

Wells




A UNIT ON LISCUSSION SKILLS

This unit was designed for students who already have
elementary discussion skills, It is therefore suggested that

it not be used for sophomores,

RATIONALE -
My students at the beginning of the school year named the
following objectives among their ten major objectives for

the year:

We want to be able to express ourselves openly,
but without hurting the feelings of other people.

We want to improve our discussion skills,
I therefore devised this unit to make possible the

: {
achievement of these two related objectives,
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A NOTE ON GRADING THIS UNIT

Student work in this type of unit is often difficult to
grade. I resorted for the most part to an extra=-credit
system so that good performers would be compensated but
others not penalized. Every student who participated in a
fishbowl discussion received an extra-credit A for that day.
For full-class activities, students who performed well were
‘given extra~-credit A's for the day., It was impossible to
grade small-group discussions, but presumably the best dis=-
cussants were picked to represent the group in the fishbowl
and thus earned A's., All individuals in the small group that
designed the most carefully thought=-out teacher report card,
however, received A's., Everyone was graded on the discussion
questions submitted in Lesson Seven. All vbservers received
grades for the accuracy of their evaluations of the final
fishbowl,

A number of students who do poorly on written work wsere
able to raise their advisory grades as & result of this

unit.



LESSON ONE

Objectives

The students will complete a pretest questionnaire on

m——

freedom of expression in this class. %

The students will practice reaching consensus.
Progcedure

Distribute Pretest Questionnaire, Collect promptly
after they are combieted.

Announce new unit., Draw students! attention to their
objectives to which this unit is directed.

Distribute ditto entitled "Practice Reaching Consensus,™
Urge students to work efficiently so as to complete the task
by the end of the period.

Materials
Pretest Questionnaire (ditto)

Practice Reaching Consensus (ditto)

Evaluation

Students! responses on questionnaire.

Success of groups in reaching consensus.




PRE~-TEST QUESTIONNAIRE

DO NOT PUT YOUR NAME OF THIS PAPER
Please answer the following questions thoughtfuily.

In this class I feel free to express myself
_8ll the time (check one)
most of the time

. Sometimes

never

When I don't feel free to express myself, the reason most
often is

other students wouldn't like it {check one)
the teacher wouldn't like it
other students are talking

the teacher is talking

I don't trust the other students
I dontt trust the teacher

Other (please write the reason)

11

In this c¢lass, the students who feel free to express them~
selves make up

100% of the class (check one)
75%& of the class

504 of the class

25% of the class

nobody in the class

11

What can the teacher do to free students to express themselves?

What can you, as a member of c¢he class, do to free other
students to express themselves?




PRACTICE REACHING CONSENSUS

Divide into groups of six or seven. Feel free to move
chairs so that each group can form a circle,

Working alone, each person should mark the following
statements with a D (disagree) or an A (agree),.

1. Each person in a group should try to contribute to
the group task even though he feels his contributions are not
important,

2., A group should make certain that all members under-
stand the problem before they begin to develop solutions,

e—— 3¢ As long as the group task is accomplished, it matters
1ittlg how the group members feel about how well they worked
together.

L. In order for a group to have direction, a chairman
must be chosen,

5. All members of a group share equallx in credit for
group accomplishments and blame for group failure,

6. When a group member knows how to solve the group's
problem, he shoulg take over" the group.

7. Self-satisfaction of each member cannot be achieved
if the group task is placed ahead of individual goals,

8., Encouraging other members of the group to partici-
pate in the group task is time-consuming and usually non-
productive.

When everyone has marked his own paper, the group should
come to a gonsensus on each statement. (Conseiisus means the
decisions are made by agreement, not by vote.) Use the follow-
ing procedure: |

1. Choose a group secretary.

2. Each person reads his response to the first question,
If anyone has written “disagree’, the group should reword the
gstatement so that everyone in the group can support it, The
secretary should write down the new wording.

3. Do the above for each statement on the list.

4. When consensus on all the statements is reached, the
group should select two members of its group, again by consensus,
to meet with representatives of the other groups,

5, Send a representative to the teacher to give her the
secretary'’s report and the names of the two representatives
chosen by the group.

Q
EESDQ KEEP THIS DITTO IN YOUR NOTEBOOK. 5




LESSON TWO

Objectives
The students will reach a consonsus in a fishbowl

discussion,

~ The students will evaluate that discussion,

Erocedure

Before the class enters, arrange & circle of chairs ih
the middle of the room. There should be one chair for each
group representative plus one extra chair. Arrange other
chairs around the inner circle.

Direct the representatives to take seats in the inner
circle. Give them their group's report from yesterday and
copies of ditto "Reaching a Consensus of the Whole Class."
Give other students copies of ditto "Observers." Write on
the board the names of the students in the fishbowl.

Allow discussion to proceed as per instructions on ditto.

When the group's report has been handed to the teacher,
read it to the class, Then, using questions on the observers'
ditto, ask for observers' comments, Ask the following add-
itional questions:

Did the group have a leader? Who?

Did the leadership chanie or was one person the
leader throughout the discussion?

Did the grouF operate in accordance with the
statements they agréed upon?



Secretaries' reports from previous day.
Reaching a Consensus of the Whole Class (ditto)
Observers!' Report (ditto)

Evaluation
The group process in the discussion,

The observerst! comments,

Coument,
The students, both participants and observers, were

completely involved in the lesson, On a number of occasions!
the extra chair was occupied, once by the teacher when the
group was stymied,, | |

" What a lot is exposed when a discussion is put "under
the microscope"! One fault was that the studehts in the
fishbowl forget that they were representing a group and
seemed to be speaking only for.themselves. Another was that
the ailent members were not encouraged to give input, not
even to give their consent to consensus.

The major problem was that of leaderahip. {The state-
ment on which the group had the greatest difficulty in
reaching consensus was No. 4, relating to the necessity of
a chairman, This difficulty was reflected in the discussion
process as well as in the discussion itself!) 1In the first
period class, one student dominated the group, Any progress
the group made was her doing, but she did not listen to others




nor encourage their input. Obviously resentment was created,
Finally an observer tookdthe extra chair and attempted to
"tell her off," He wanted to pursue his point long after
he had made it, however, and I had to ask him to return to
the outer circle so that the discussion could continue,
He complained to me after ¢lass because I had stopped him,
I tried to explain that such a vitriolic attack would not
solve the problem but that in the future lessons we would
focus on it, .

Because statement No., 4 had caused so much difficulty
in both classes, I decided to make the role of a good

chairman the subject of the next lesson,



Reaching a Consensus of the Whole Class
(Group in the Fishbowl)

The tesk (job) of the group is to arrive at a "class
consensus” on each of the statements that were discussed
yesterday in the other groups.

You will need your ditto from yesterdéy and the report
written by your group's secrétary,

Choose a secretary of today'!s group.

Each statement that was changed by any group yesterday
must be discussed. You must arrive at consensus on these
statements, This will represent the conseﬁsus of the wnole
class, .

Remember that you are representing your group of yes-
terday. You must present their reasons for changing the
wording as they did. You must try to get a settlement that
will meet their approval and yet will be agreed on by all
the members of this group,

The final wordings should be recorded by the ssecretary
and presented to the teacher when the group's task has been
completed,

The skill with which you worked yesterday convinced this

observer that you can succeed today!

Note: From time to time, someone in the outer circle may
take the empty seat in your group. When the person accom=
plishes his (her) purpose, he (she) will return to the

outer circle,




Name
OBSERVERS
The task (Job)‘of the group in the fishbowl is to arrive

at a ficlass consensus' on each of the statements that were
discussed yesterday in the other groups.

Notice that there is one empty chair in the fishbowl.
If you would like to help clarify your group's opinion, or
in any way help out the progress of the discussion, you may
take the empty seat. When you have accomplished your purpose,
" return to your original seat.

Watch carefully the process of the discussion, Answer
the following questions:

Who got the discussion started?

Who asked for information?

Who gave information when it was needed?

If the group became confused, who clarified the
situation?

Who evaluated (Judged) the group's work and/or progress?

Who kept the group working toward the completion of
the task?

Who checked with the group to see how much agreement

had been reached?

Note: It is possible that more than one person did each
of these jobs. Tt is also possible that some of these jobs
were unnecessary or just didnt't get done. In other words,
you may have several names on some blanks and none on

others. oo

Please remember to turn in this report.

10



,“dﬁ The students will discuss the need for a discussloncf e
:chairman in'the light of neuanformation. o Ulﬂv‘ _,_ti_
kigThe students will reach consensus on the meaning of:;d

"freedom>of expression."

As you probably have not yet had the Opportunity to doi |

f;l,nso, it would be well to start this 1esson with an explenmsv?”'i

tion of the advantages of reaching consensus over the syste" |
'°'of taking a majority vote. Certainly the latter system is ’;l7f1

__1k:;qu1ckep, but it excludes completly the opinions of the

:dnffjrminority. Reaching consensus forces more metioulous think~nifﬁf;s

‘ing on the question; furthermore, it results in a more

’kdemocratic decision, ‘ i
| Rerind the class that in yesterday's discussion the group
had the greatest difficulty in reaching consensus on state-
ment No, It vIn order for a group to have direction, &
chairman,must be chosen,® One of the factors causing dis-
agreement was lack of knowledge of the role of a good
chairman.' Let me give you some information, and then
perhaps we can view the statement in a new light.
Distribute ditto "Group Process.""
Read orally the list of responsibilities of a group
leader, Ask students how the role of a group leader here
described differs from the role of a dictator. Lead the

‘ , | "



jpfﬂidiscussion through each point on the 1ist.;

Not only does the leader nave specifio duties. but every

7‘7‘¥fmember of the group hes duties. Read orally‘the_responsibilsdii'k

:k‘lities of a group nember, | i S
| Does this information change your feelings about state-kiib'
‘1ment No. 4? Conduct discussion until consensus on that o
t~statement has been. reached R | o
Read and explain task roles. The students will understand 
that for a succesaful discussion these tasks must be performed,
but they may be done by any member of the group, _
| Explain the term "Resource Person" Say that the teacher =
can always be called on as & resource person, -
Tell class that on the questionnaire they completed two

days ago, they were asked to evaluate freedom of egpression |
~in this clads,” How do they define‘"freedom of expression"?
Conduoct disoussion until consensus has been reached, (1f

time is running short, this item may be postponed until the

beginning of the next lesson,)
Group Process (ditto)
Evaluation
Improvement in ability to reach consensus,
Comment;
The information on responsibilities of a group leader
and of group members was a revelation to the students,
They readily agreed that a small group could function with=-

out a leader but that a large group would probably need one.

12



The latter point was made after I abdicated the leadsrship
role. The discussion floundered until a studént'emerged as
leader'—~ incidentaliy, it was the student who had objected
to the'dicﬁgtorial leadership the day'before.‘ ,

The class reached the following consenéus,on the meaning;
of freedom of expression: | »’ | -

Period 1., Expressing oﬁrSelves openly and freely'ﬁéans
expressing ourselves in a relaxed manner without feeiing hos-~
tility or creating any,

Period 2. Expressing ourselves opehly and freely means.

speaking up when we have something to say. .

13




‘GROUP PROCESS :

Bmm&ihiii&ies_gﬂ.e_mywm

o 1 Is sincerely sensitive to the needs of the group, -
~Reveals sincere interest in the group process and in
accomplishing the group task, -

3. When the question §or disoussion is known in advance, o

he prepares himself by research and analysis of the .
“question, - ; o
4. Leads the disoussion b{ '
a, Establishing a ¢ imate ‘that promotes maximum
participation,
b, Encouraging thorough analysie. : «
¢, OClarifying., v '
d. Summarizing and keeping group members informed
of their progress toward the grouf §oa1. o
e. Encouraging members to assume positive roles.

1. Promotes group sofidarity.

2. Clearly sees his relationship to other group members,
3. Is sincerely interested in the group process and in
accomplishing the %roup goal,
L, When the question for discussion is known in advance,
he prepares himself by research and analysis of the
"~ question, ,
5, Aotively partici ates'
Initiates i1deas,
> b. Evaluates what he hears,
c¢. Responds to the contributions of others,
d. Welcomes evaluation of his ideas.,
e. Assumes leadership as needed.

JTagk Roles -
The following task roles must be performed in ang group if the
group is to succeed., These roles may be played by a lead er

and/or any member,
1, Eni;ig&ing. Proposing tasks or goals; defining a

, roup problem; suggesting a procedure.
2, inﬁgxmanign_oz_ Requesting facts;
3 asking for suggestions and ideas.

. Offering facts; scating

belief, giving suggestions or ideas,

be Ing. Interpreting or reflecting

ideas and suggestions; indicating alternatives

before the group; % ing examples, '

summarizing. Puil ng together related ideas; re-

stating euggestions after the group has discussed

them; offering a decision for the group to accept

or reject.,

6. Congensus testing., Checking with the group to see how
. much agreement has been reached.

KEEP THIS DITTO0 IN YOUR NOTEBOOK.

5,
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LESSON FOUR

B The students will comment on the results of fhe pre~
4'teet questionnaire. | | a3
L The students will make 1iving sculptures to exemplify

,3the way they eee members of the class relating to the group.fi“'

,”v S . : S i |
Distribute copies of the results of the pre-test Lo
kquestionnaire. Ask students‘to read silently.~ Invite ',o°f"“k :
~ comments, | ) R R ]"»w irl’i
Explain the concept of the 1iving sculpture.; You might
| need to create an example. If so, arrange students in posi~ S
tions and relationships that show the way you see them in
the group. Then ask individual students‘to do the seme
thing to show their perceptions of the-gnoup; |
R Results of Questionnaire on Freedom of Expression

in This 0Olass, '
Evaluation

Comments on results of pre~test questionnaire,

Perceptions of the way individuals relate to the gronp,

Comment
Students were amused at the results of the questionnaire,.

They had little serious comment except t¢ note‘the snall
percentagc that felt free to express themselves,
The living sculpture worked well in the first period

- class, . It gseemed to clear the air of fectional hostility
' ‘ 15



‘f,took great pleasure in placing the teacher in their eculpturee,

  '7,ithus fostering a feeling of comraderie by making her pert

i,of the group.

¥

The second period olaes refused to partioipate in the wi fi*fi

“°~{_;fecheduled activity.j The day being Friday. some studente o
”1,’requested a free period,~ Others objected. - The teacher sat ;j}e;:f;s

ina student chair and let the diSOussion follow 1te own o
 course, The disoussion ‘proved to be valuable 1in elarifying
goals and values. The teacher participated as a group member,
‘not as a leader, | o o L

16
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RESULTS OF QUESTIONNAIRE ON FREEDOM OF EXPRESSION IN THIS CLASS

, &,j;\; e ;;~,a,. ~October 16, 1973
L L e (Period )

In this class I feel free to express myself
o , - all the time
>n;;;most of.. the time 5
; ;;“};sometimes L L
“E;never g ,a»

f;f When 1 don't feel ft 1f.e~~~
e often 1s 4

lx's{myself, the reasof

i ,fother students wouldn't like it 4
- the teacher wouldn't like it~
- other students are . talking
- the teacher: i‘%telking 3

~Idon't trust other students
e i __j the teacher '
~ Other: .

T don*t trust my enswer. NOR
- The teacher isn't reasonable..<
- I'm not in the moed, = .
- I donft feel 1ike it. o
1 would rathey }isten sometimes
. People may get me wrong,
=.Hos ile etmesphere._e,~:aa

The students who feel free to . express themselves make upv;*,.i
S ‘of ‘the ‘¢lass 2 e

75% of the class = 9

50% of the class 3

25% of the class ;10

nobody 2

What can the teacher do to free students to express themselves?
More organizstion fo only one person speaks at a time 2

Encourage 2 . Listen to students .
Dont't know Nothing more than she's doing
Make them talk already
Nothing ~ Have a spelling test between ,
Have more talking activities boys end girls
Let them speak when they really
want to - ~ Let them express themselves
Demand respect while someone
is talking :
What can you do to free other students to express themselves? e
Cooperete R R

Stop talking and listen

Listen to what others sag ;

I shouldn't talk too much so that other get & chance
Start talking more often

Pey more attention to what others are saying : 17

o7




i'Invitg gtger students £o join our group, help them when they
. .need he
 Keep trying to talk to them .
. .Not be afxaid to express ourselves ‘-
e Nothtng 4

18




RESULTS. OF QUESTIONNAIRE ON FREEDOM OF EXPRESSION IN THIS CLASS®

October 16, 1973 (Pertoed 2)

In this class I feel free to express myself

all the time 4
most of the time 4
sometimes 13
never B 7

often 18

~~ When I don't feél free to'express‘myself;;thé reason mdSt .

;Other'studeﬁts*WOuldn‘t'like it

the teacher wouldn't

like it

other students are talking

I don't trust other students

2
g,
the teacher is talking g
3

I don't trust the teacher

Other: ‘

T don't talk very

much,

The teacher always tells me to shut up.
Don't feel like saying anything, 3

I'm quiet anyway,

The students who feel free to ex

100% of the class
75% of the class
50% of the class

25% of the class

nobody ,

What can the teacher do to free
Let them talk
Keep others quiet sometimes
ﬁnything

Shut up

Have group discussions

Nothing 5

Retire

Make other students stop
talking.

Be cool.,

Keep her mouth shut some-
times,

przss themselves make up
b | |
5

12
1

students to express themselves?

Have a talk session go that
students can express their -
feelings, ’ o

She shou d»trK and take complete
control of her conmrades.

By making the discussion more
interesting, ‘

Teach the students to interact =
to act as one,

Get them in the habit of

~ answering questions and
expressing their opinions

Be free to express herself.

What can you do to free othsr students to express themselves?
Wait; in due time they will express themselves. '

Nothing 7

Mind your business while they attend to theirs.
Tell them to talk when they get ready,
By making the discussion more intéresting.

Anything.
Keep your mouth shut and let
self when called on.

everybody express their own
19




LESSON FIVE

o i The students will practice group process skills in e
f small group discuesions.:

R Ask students to read silently the ditto in their note-ff;ftl?~
| books called "Group Process" to refresh their memories.t»l~,5t;
Distribute stapled three-page ditto, Permit discussion f"" .

to proceed as per instructions in the ditto. | | E ‘
As each group report is submitted, give each member of }ﬁj[a e

the group an evaluation form. Ask students to complete the ;
_evaluations individually, not by group disoussion.‘ You may.’

need to explain the continuum scale.

Materials
‘Which Teachers Should Be Hired? (three-page ditto)

Evaluation of Group Process (ditto)

Evaluation - e

Teacher observation of group process.

Student evaluations

Comment, |
The subject matter precipitated lively discussion, ' The

students! evaluations were mainly "fours' and "fives",

20




WHIGH TEACHERS SHOULD BE HIRED?

,: Pretend that a new high school will open in Washington. SRE
'.hD . next semester. Pretend also that the Board of Education;fi
. "aghas finally recognized the fact that students ere the bsst o
u",i 'kjudges of teachera. o R ,1 | j" ,
o The Board of Education has given your group the rask cf
'Jranking the teachers who have applied to teach English ih theiA

order ef your preference.‘ A summary of the teeohers' quali-
fications is ettached. | B |
Procedure‘ . o
‘1. Get into & group of; six or geven students._ﬂfj
2, Decide ghether or not your group wents &
chairman, If so, choose the chairman. :
3, Choose a seoretary for the group. | -
4. Read the qualifications of eech candidete B
aloud, and discuss the factors in fevor of hiring that

teacher, and the factors against.
5. Reach consensus on a rank order. Number 1

will be the teacher you recommend most highly; number 10

will be the teacher you think would be poorest of all,

The others should be ranked accordingly in between,

The secretary will record the rank order you agree upon.
Choose two members of your group t?irepresent the

group at another meeting which will make the final

decisions. The names of your representatives should be

on the group's report.

21




7. v'Every member of the group should sign t;he final
report whioh should then be prese‘nt;ed to: th‘e"‘

© RIGHT ON FOR STUDENTS!' RIGHTS!




APPLICANTS FOR THE DEPARTMENT OF ENGLISH, MARTIN LUTHER KING

| .Thé'follOWing‘infbfmétion is given about each applicant: =
A,
B,

Cy

- experience at Anacostia High(School. ‘"Ijgndqy;erkingf”grf;ffﬂf

D.

E.

F.

G,

H.

' ACtiViStS'League.,'“uI wan
~at in whitey's world."

HIGH SCHOOL

"1, ege 2, sex 3, race 4, ~education '.::,,'en‘_tpe,ri.,e‘ncel
‘6. the applicant's answer to this question: "Why do = .

you WhRt to teach at Martin Luther King High School?

22, female, black, BA in English from Cornell University, -
_ Nc¢ teaching experience. "Because I am youn s ‘intelligent,
~ and black, I feel I can relate to black students," = .

26, male, biéck, BS7ihfBlaoklSpﬁdiéé)froﬁ:Bdwiefét§§67“fff[§ 
“college, Assistant director of education for Black -

1t to tgach blagk‘kids,whpﬁeyitié ixX

MA in English from American University. 12 yesrs ..

48, femaiei“White,~BA'in‘English from Connecticht Coilééé;f  [k

with young people."

37, femsle, black, BS in education from D, U, Teachers

College, MA in education from University of Maryland,: . -

5 years experience at Brown Junior High,sohooliand~5‘year3fVU‘wf

at Spingarn 'High Sehool, "I believe that I can teach -

the skills that your students will need in order to*find1i »ff ;

employment.," , ‘ o
32, male, black, BS in psychology from Mississippi State
and MS in education from East Texas State, 10 years
experience in various schools in the state of Mississg~
ippi. At his last school he was assistant basketball
coach == the team won the state championship for the
last three years, "The pay scale for teachers in
Washington is higher than in my home state.'

30, male, white, BA in English from Obio State, MA in
sociology from the University of Chicdgo, For the past
5 years he has been doing research for the Chicago
Board of Education. "I am planning to write a book
about teaching in the ghetto." ‘

28, male, white, BA in English from Dartmouth College,

MA in drama from Catholic Universit¥. 3 years experience
at McKinley High School. "I think I can turn kids on to
learning about themselves and their world."

L5, female, black, BA in English from Oberlin College,

MA in English from Howard University. 25 Xears experience
teaching at all levels including junior co lege. "] '
would 1ike to light the lamp of learning and inspire
your students to be seokers after knowledge."

23
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 KEEP THESE DITTOES IN YOUR NOTEBOOK,

39, male, white, BA in English from Harvard College, MA
~_in English from Johns Hopkins University, PhD in
a;rEn'1i$hferm;Cmeridée;University;_&m‘ught 7tja‘“
~ has been teaching at the U, S, Army School for service~
.- men's children in Munich, Germany, "I bélieve that a
~ high school students should have the opp
~ study the great literature of our .cultur
o
+ berdence in various schools, most recently at & priv
-school for black girls in North Carolina,’ '"Negro

ears, - For the

S 1 .

52, fomale, black, BA in English from Hampton Instit

y at a pri

youngsters need the guidance of a cultured member of thei
own race who can teach them proper manners and morals.! '



;EVALUATION OF GROUP PROCESS

“'ffé°¢35ﬁ§e*o£ ;gcta

oft subject s§90k3§p)£héwaubJeot

'confusion, no ~,“w,ﬁﬁ;__ﬁ,,_;;,:ﬁa«;;i;f, o '
airection F e K 250 i;;lg.;_i,~ 800d. sense’ of
L e directiOn 5

,one person o e ; SRR R s
monopolised b oZdocho 5. everyone sontributed
contr butions B3 , brief contribut;onauli‘

did not listen

to each other 3. listened carefully
, to each other ‘




LESSON SIX

Some students will role~play social-emotional roles.,.ﬁ.?}ff

H,;others will guess at the roles being played."fiytg,

Before students enter, arrange seats as per Lesson Two.

d“*'f but do not plece an extra chair in the inner oirlce.

Instruct group representatives to take seats in the 1nner

‘"'oirole. Give them their group's report from yesterdey and

o oopies of ditto "Instruotions for the Group in the Fishbowl.",f"k'

e Give the observers the ditto “Social-Emotional Roles." Write,it
g on the board the names of the people in the fishbowl Cut -
| up in advance one of the dittoes listing sooia1~emotional

kroles. Give one n-gative role to each of six members of . :
~ the fishbowl. Give a signel for the discussion to start., .-7"“
After ten minutes or less, stop the discussion. Ask

| observers to say who- was playing which role and to stete the e

manifestations of eech role.

Assign pos{.ive roles to members of the fishbowl. Ask’
| them to proceed with. the”disoussion. | 7 ; '
When consensus has been reached on the group task. asl
observers to say who was playing which role and to state the
manifestations of each role,
Discuss’the change in the progress of the discussion

when‘the group sWitched from negative to positive roles.’
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Be sure to give the fishbowlers copies of the ditto
Social-Emotional Roles" for their information and notebooks,

o »‘m‘ !i‘ §!k:‘i E‘J s

"fkseoretaries"reports
Instruction for the Group in the Fishbowl (ditto)
Socia1~Emotional Roles (ditto)
'Individual slips of each of the;roiee

Discussants' ability to play specified roles and obaervere'jf
ability to guess roles being played o

Comment, e
Despite the difficulty of the tasks, the students performedf,i;;
very well in the first period class., In the second period, fan
the students had difficulty role-playing.
|  The most noticeable difference when the roles‘Wefe
‘switched from negative to positive was the change in noise -
level! When the negative roles were being played, the

participatns were almost screaming, When the positive roles

were being played, they spoke so quietly that the observers
had difficulty hearing the discussion. Also, the discussion
proceeded so smoothly in the first period class that they
reached c¢onsensus verykquickly. The second period‘did not
finish; their ability to play positive roles was poor,
As for the subject matter of the discussion, there was

a high degfee of’unahimity amohg all the groups in both
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. olasses. I was surprised by the conserva*ism of the students'h'k

i7standards. They tended to choose the older, more experienoed ,

i'-tnachers, despite the assininity of their stated views. I'

~ have changed one adJective in the statement of ‘applicant A,

R . 0rigina11y she had. described herself as "attractive" I

changed this to “intelligent" to avoid violent hostility on

‘the part of some girls,

class was as follows:

1,
2,
3.
4.
5.
6.
7.
8.
9.
10,

> o - 8 "L QO O O o

The final ranking of the first peried.i'k
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INSTRUCTIONS FOR THE GROUP IN THE FISH BOWL

x ~Toda¥ I am aSkinf you to do tw0'thin§s at once, which
you may find rather d fficult but also a lot of fun,

The §roup tésk 1sfto‘arriVe at final consensus on the<
ranking of the teachers, Proceed as you did yesterday in
- your original group.. (You will need yesterday!'s dittoes,)

While carrying on the discussion, six of you will be
asked to play specific roles., Your role will be given to
you on a segarate slip of paper., Don't tell the other
members of the group what you role is,

The task of the observers is to identify the role each
of you, is playing. IR B - '

- First you will be asked to pléy negative<roibs._ When
I think the observers have guessed what role each of you is

playing, I will stop the discussion, Then I will assign each
of you positive roles and you will continue the discussion,

Good luck!

P.S. Be sure to get a copy of the ditto the observers have
before you leave the class,
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;1f3 play in groups,
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cooperate,

may be completely sil
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Withdraws in some way

Strugglea for status,
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ent; daydreams, doodles, whispers
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the s6lf-esteem or status of others,
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" Recomnition-seeker: Attempts to get attention by boasting
- or olaiming long experience or great accoiplishments.

‘Playboy: Displays a lack of involvement in the group - =
process by horseplay, inappropriate humor. or oynicism,

~ KEEP THIS DITTO IN YOUR NOTEBOOK. -
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LESSON SEVEN

= ﬁ o |
IR The studenbs will read a story and write five good
ydiscussion questions based on that story.

Rrocedure
Have books available. | N | z |
Diatribute dittoes, Students will follow ihstruéﬁiéns-_’
in the ditto. | | o

Materisls
A though-provoking story which can be read by most

students in less than a period.
Instructions for Today (ditto)

Evaluation
Discussion questions submitted by students,
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INSTRUGTIONS FOR TODAY

Take a book from the front table.

ReadmﬂThe Troubie" e
whioh begins on p, 11, (Bssnn.sins ) S

‘questions

After you have read the story, write

ebout the atory which might be used for group d
Here are. the standards for e good disouesiOn question:
ording clear and to the point?‘,*= W

(If sentenoce structure, spelling, and- punotuation
are poo ; your gentence will not be oleer.)' Ll

1.

2,

3.
b

D

scussion, ~f?‘”“ 3

' Does the question ‘indicate a speoifio erea to be :
| covered in the disoussion? : ke

-Is the question suited to group disoussion?

Is the question phrased objectively? . (This means ..,,
that the question doesn't reveal how the writer SR

of the question thinks or feels.).

Does the question encourage a veristy of responses;i S
solutions, or alternatives? | SRRy L

Be sure to turn it in,

Be sure your paper has a correct heading and euiteble f},’




LESSON EIGHT .

'"‘”‘Thé'StudéntstiligdiSOuss_Qusuo”?fi“ 9m311eé*6Lﬁ3?f> :

o Have available the books used yesterday.lf«“kk s
Distribute ditto "Practice Your Discussion Skills,u' Tﬁétfﬂf
“‘students will follow the instruotions in uhe ditto. G

~ Books containing the short story,
Practice Your Discussion Skills (ditto)

Tﬁb~process and content ofuuhe,diécusaiohs. '

- Comment

You will need to prepare your own ditto 1n aocordance G
' with the story you choose, Use the best discussion questiona
‘submitted by the students, |




| PRACTIGE YOUR DISCUSSION SKILLS
Teke 4" book from the table. - o ,
| Get 1nto a group of four or five peOple. Choose a f,e;kfjf7l
e Disouss the following questions one‘at a time.g,; ‘S“ﬁ -
The secretary shOuld reoord the group'e final anewer to

S»‘f;eaoh question. Everyone éhould sign'the papér."ﬁ

Twenty minutes before the end of the period we will"Some

e together to share our answers.,; =

| QUESTIONS | | R
| Why did 01d Gramma let in tbe white man? ,
‘,g., What was the "funny 1dea" the narrator said he goo
hold of? (p. 16, top left) R ‘, | pi R
'3, Why did the priest say, "That's the orouble," when !
' &the white man said, "I'm a catholio too, Father."? (P 19¥»;3? 
top right) | ﬂ i el L
4. Notice the use of the word "trouble" in the above

;peSsages. It is also used in the title, What's the
connection? | -
5e What is the theme of the story?

6, Aocording to the story, what does it take to make men‘-

brothers?

- - - - - - - - w~ -

For your information, this is the poem quoted in the story.
| IF WE MUST DIE by Claude McKay |

If we must die-~let it not be like hogs
Hunted and penned in an in glorious spot,
While round us bark the mad and hungry doge,
' Making their mock at our acoursed lot,
It we muet die-~oh, let us nobly die,

B




z"So that our preoious blood may nob be shed

- In vainj then even the monsters we defy -
~.ﬁ;‘8ha11 ‘be constrined .to honor us though’ deadl
- Oh, Kinsmen! - We must meet thé’ common foe;

~Though far outnumbered;, let us show us brave,
And for their thousand blows deal one deathblow!
. What though béfore us lies the open grave? i
. Like men we'll face the murderous, cowardly ﬁaok,’

s Pressed to the wall, dying. but fighting bac




LESSON NINE

o ‘“Thé s;udente_will respond to"eech'otherf

Tell etudents that one of the weakest aspeote of their

7'diecussions is that ‘they rush to give their own- opinions with-f"e

"ojout 11§tgn1ng to what others have aeid and making appropriatef;;fff

5 jcomments.,'

- ‘There are a number of typee of responses you cen make tof;fp'
k'tﬂ‘another speaker. (List on board and heve students Oopy 1n
their notebooks.) SRR e
Raiaing queetions ("When did you first begin to feel fha‘f
| this way?")
Being supportiva (n1 have also felt that way. so I A
can sympathize with you.") |
01ariry1ng ("Do you mean that your father frequently
beat you or only threatened to?Mm)
Reflecting what the epeaker says or feels ("You |
apparently are very angry at yoﬁb'fether;")‘u
Giving»exampleeyfrom one's own experience ('A
similar problem confronted me last year; my
parents wouldn't let me use the car.")
Today we are going to do two exercises to help us to
listen and to respond,
Assign letters of the alphabet (A through M) to members
of the c¢lass,
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Here is an outline of group interaotions in a good dis~f ks
‘i;fcussion.f We are going to have a discussion following this |
““outline. Distribute ditto "Pattern of Interaction."

L If you have been given a letter, read down the list and J i
o ijci”°1° your letter when it appears at the beginning or a

’,sentence. That is to remind you that thet step is your move.‘V

What topic would you 1ike to discuse? (My students sug~ Fl:”
gested hShould marijuana be 1egalized?") write the disoussion
question on the board, o o _ N

Students discuss the question by following the outline.

Then analyze the requested responses that gave the most g
difficulty. Suggest possible wordings. |

Next ask for two volunteers to play a game. Ask one to
be the speaker, the other to be the lietener/responder.' The
rest of the class should listen carefully to see if the latter
follows instructions and to observe how his responses effect
the speaker. | - |

~ Ask the speaker to choose a topic ofopersonal interest,
(A'personal,problem lends itself best to the ectivitys)-.The |
object of the game is for the responder to keep the speaker ilk ,
talking as long as possible without ever giving his own ideas o
or disagreeing with the speaker. Keep track of time,

When tne two people have no more to say, ask observers
to comment. Ask the speaker how he felt about the responses.

Repeat with two other volunteers, Compare time,

Try a short full-class discussion on a question the‘

students choose, No one may give his own idea until hefhas,
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rfirirat responded to the previous speaker, Ask avstudéht{to;

summarize the disoussion. _.“»‘

~ Pattern of Interaction (Ditto)’

Anothev teohnique for trainsng students to listen 13 to

'stop a discussion oocasionally and ask & student to  ummar1ae.
A good ‘discussion should always be summarized at the end. 7
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b

5

6.
' 70,

Y

9.
10,
11,
12,
13.
1.
15.
16.

17.
18.
19.
20,
21.
22,
23,
24,

k:f1xeep this ditto in your notebook

| PATTERN OF INTERAGTION
A starts disoussion by giving his opinion.

B gea onds to A, indicating whether ha agrees or disagrees .
- and why, | =

[ responde to both A and B but gives no new idea. She
simply states agreement or disagreement with A and B.

D introduces new idea-=his opinion. |

reeponds to Dy -

asks E a question to clarify his opinion.
answers, ,

relates his opinion to that of either B or A.
responds to G. |
responds to G.

responds to Q.

replies,

presents his opinion.

responds to F,

QH’#O:‘:#’wOH"’ﬂB}

introduces new idea~--her opinion.

K points out the relationship between J's opinion and
those voiced by A, B, D, and Q.

L asks K what his opinion is,
K replies,
K responds to K's reply, revealing his own opinion.
M introduces new idea--his opinion.
E responds to'M's opinion.
H responds to M's opinion.
I responds to M's opinion and indicates her view,
A summarizes the position of the group.
40




'LESSON TEN

o The students will practice all the disoussion akills '4‘
‘*‘k"learned in the unit.

‘,M f2£9§£danfl_ ,; e | B

Distribute ditto "Final Diacuesion 1n Disousaion;atills il
JUnit" as students enter. The studenfs w111 follow thesin~‘ fi
‘struotions on the ditto. .

Assignment | | | o
Read carefully all you dittoes and notes on this unit to

~prepare yourself for tomorrow,

Materials
Final Discussion in Discussion Skills ynit {(ditto)

Evaluation of Group Process (ditto) ~~ same form as
used in Lesson Five

Evaluation
Tearlier's observation of discussion skilils

Student evaluations
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FINAL DISCUSSION IN DISGUSSION SKILLS UNIT

Today we will practice using all the skills we. have learned i,«
in this unit., | |

Get into a group of six or seven students. S

Pretend thet we have reached that ideal situation in which
students not only have a voice in hiring teachers but also have
a voice in evaluating (Judging) them. | | R

k Your group'e task today is to design a report cerd for t
, teachers.

 Every member of the groug will make contributions to the e
discussion. All decisions will be made by reaehing consenSue. S

Follow this procedure'

1, Choose a group leader if the group decides they
want one,

2. Choose a group secretary.

3. Decide on the five standards that are most
essential for a good teacher to meet.

4, Decide on a method for Juding how well a teacher
meets each of these standards. (Ask yourselves
how you will know how well each standard is met,)

5. Decide on a grading scale.. Be sure your rading
scale has an explanation. (For example, if you
decide to use letter grades, what does each
letter mean?)

6. Choose two people to represent your group in
tomorrow's discussion,

7. Be sure that the eeoretary'e report meets every-
one's satisfaction, Then sign the report., The
two representatives for tomorrow should be . »
indicated. Then present the report to the teacher,

i

Save this ditto for tomorrow,

Y




LESSON ELEVEN

v

s L

~ The students will demonstrate their knowledge of good
‘idiscussion skills either by parbicipabing in a fishbowl
~ discussion or by evaluatingythat discussion,

Procedure
k In advance, arrange seats for a fishbowl disoussion.;

Give the students who will participate in the disoussion L
coples of ditto "Instructions for Final Fishbowl" and the |
secretariest's reports from the previous day. Give all other )
students copies of ditto "How Well Can You Evaluaté a Dis- |

cussion?"

Write on the board the names of the stulents in the
fishbowl, | |

When everyone is ready, give a signal for the discussion
to start, |

The teacher will need to fill out an observation report
in detail in order to grade the students!' evaluations.

When discussion is finished, collect report and evaluations.

Materials

Secretaries! repoprts
Irstructions for Final Fishbowl (ditto)
How Well Can You Evaluate a Discussion? (ditto)
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Discussion skills demonstrated by discussants
Observers* acouracy of evaluation




- ?I"‘r"zé'rRU‘OTIONs FOR FINAL FISHBOWL

_fa? 1n yeaterd&Y'S task. In other words;»you will_dasign the 68t

-f{tyour discussion. They have a'taSR o d° Aalso,




Date ;’ ~ e

A

HOW WELL CAN You EVALUATE A DISOUSSION?

 Today you will receive a grade for your evaluation of i[~ o
-~ the discussion in the fishbow1.~.,~-; Aonii

- Read this form carsfully before the disoussion stsrts i

- 8o that Kou will know what-to listen for, Yoy may- réfer t

~any of the dittoes or notes in your: nosebook. If you v
= hsar, ask ths group to speak louder.sawir, o

'i1 Did the group have onhe leader or was 1sadsrship sharsd?

2 Nams the partioipans who performed ths dubies or 1eader s~',;
’ most frequently.

3. Were all of the following task roles psrformsd? Place i
a oheck after those that were. Place an x after those
that were not, ERE e i
| Initiating o
| Intormstion seeking j' :

} Opinion seeking

. iI"f°”m“°1°“ 81"‘"8 —
- ffi‘Opinion givins ;[ffff;v;f;,,a;aye;;:-.a.-




"hO Performed that role? . , .
(If no one did aither of the above, say so.)  y’:-.-»r@

”7  f‘8 Rate the ent1r63°1aoussion by ohoosing onefonthe
b numbers on the soale below. Write the  umber hére:

,‘fmembers were desertera.,,_i_vf”




~ EXAMPLE OF STUDENT-DESIONED TEACHER REPORT CARD

e "i.h A good teaeher will relate to the students.
k A good teacher will control the etudenta. o i
A good teacher will keep the claes interested. hh,“_f;wV
A good teacher will teach the eubJect. S

A good teacher will give the studente a: chance to
express themselvee. e

From the beginning we will keep a chart or grading 3heetf~
on which we will record the work the teacher gives from day
to day, and on the basis of this we will Judge the teachep, g

A ‘hAn excellent teacher really gete her points acr ‘g;[lh

B A teacher who gets her work done but doesn'
’e,ask the stude, 3 _what they want to lei“,.,;




LESSON TWELVE
(not a full period)

%fpreedom of Expression in This 01ass.uNoveme“ 8y
o ditto)

~ Comparison of pre-test and post-test responses,

A FullToxt Provided by ERIC




e reached consenaus;onﬁthe following definitions for

iﬁ];freedom of expression:

"ﬁ*P°ri°d~ : EfoOS_ing?ourselveg freely and Ogenly means %77°”
;;ﬁxpggigtng ‘ourgelves : \d manner w “feeling
] ¢ n

Usingﬁghe‘definitions‘agreed‘on by'your olass, answer the

iﬁ’»>f°1

HifIn’thisvdiass I feel free to express myself (cheok one)
: ,all the time ,____._,,___ : Ll A
most of the time

-.-—-”-—.

'sometimes

nQVGr

i“';\I:,)‘When 1 don't feel free to express myaelf. che reason most
*~ﬁ:;g§te§ %s (If you oheoked all the time" abo e, leave this
i an [} _,j} SR i : 0 :

*;iiother students wouldn’t like it;,:;;,liflij* .




Has tho taaaher done anything during the Diacuseton ?Skills

;jUnit'to help you to feel more free to express VOurSQIf?, _;t’

e vour ahswefr 1 s fnyes-s ‘wifat ;ha“sﬁf;shjé »aon‘a?_;; o

If your answer is "no" what could t‘ev havemdone?




Ers.&aa& 2955,&2;&

In this class I reel free...»
‘jall the time
most of the. time £
L sometimes |

never

When I don't feel free...

other students w°u1dn't
like it

teacher wouldn't 1ike it
| other students talking
,,:teacher talking
’ ' 3;don't trust~students, 
‘5f¥don't trust teaeher

Students who feelAfree,..;f;;;E?f f;




POST-TEST RESPONSES NOT OIVEN ON PREVIOUS PAGE
(Period 1 only)

~;1Reasons lieted under "other" for not feeling free:

3 Idon't feel like talking. |

3 I have nothing to sa¥ R

| Somo$ne'a point is ) milar to,mine< or mine,wouldn!t be

@ importance., S e

~ o I'm not. aure why. . , : T

2 1td rather listen to. others. . ot
1 am gometimes scared of the students looking at me like*;t;z;jt
1 don't know what I'm talking about..a, Gl A

Mosc of the time it's already been said. '

~No apeoific answer~-I Just don't.

Hga ;eachgg done anything...to help e R
~ Yes S e o
What has she done? e
8he has led me to believe 1n her so we11 that I feel,fg‘«»,
'~~;' that 1f you haven't learned that you would never. R
 Presents a f{ree atmosphere in the class. g
~ She 1listens to what {ou have to say and doesn't try:g‘w,grg
’ to fugh yog or. te 1 you that you don't Know whatr;;;,c'
;,«{ ;:.a”she'9 Joked with us and haan't given us a hard@timo=
'”ia.“2 ;8he has asked respeot:while others are speaking. -
~ 8he _help us learn what diaouaaion~ia;ﬁ11 bout,
~n;f 1at us say what we rea 1y wanted | ,
~ helped us'in many ways, - n
have made me more pertinent in the school rules

oL ach pe ,,
o f:*;ﬁ i ;f fom m;.-;




She talks with you and tries to have group work for you. It
~ 2 Put us in discussing groups. :
oy ,Groug session: discussing in groups of 5 to 8.
~ 8he ried to make gou feel more relaxed and ehe
. brought the problem out in the open. She also had
~~ an open mind and 1istened to everybody's opinion.;‘
~She has participated more than usual, '
By fivin g us a situation in which everyone would most i
' ikely say something or want to say somethi nﬁ “The 5
teacher haa also givon ug time to disouas ot er thinga»;

4 ' . | : i o
What could ahe have done? :
~ 8he could have explained to tho other studente that it
1s not right to prejudge. laugh at, or make fun or
, another person's opinion, ,
Whenever I want to eXpress myself I will sometimea e
but not often, :
She couldnt't have .done nothing. It was all my fault
because 1 don't have much to say in here o

Have students done anything to help?
Yes 19
Some did. f
T am not sure, a - Dl |
What have they done?
- Because the class stopped and listened most of the bime o
~and they dont't make you feel oraoked up or léb down., -
‘ The¥ éust 1listen, i
~\They 1isten to what you have to- sa{ and if {ou get
. stuck on something or can't really. put 4 “in the
~_ right worde they would s eak up ahd help you out.
5 ‘,xIn ggoae fow weeks g thin have learned hatv_ore:




By Just saying something or their actions. Most of
the students here seem to be quiet but when they
make a statement it's sort of shocking.

No 9
What could they have done?
The¥ made me feel free to express myself.
hey should have learned to respect another
person's opinion as much as they would like theirs
to be resgected.~ Not try to be mean or anything to
- someone who is expressinfvhimeelf'Just because they
haven't agreed with him In the past. :
Listen to others opinions. o o
They acted normal, ~ ; : '
They couldn't have done anything, really, because only
gou‘can make up your mind, or express what you feel.
For some Keople, if they see that the atmosphere is
relaxed they might feel free then but as for myself
1t makes no diff S
Nothing., - ; : : ~
They (the 507 who do not feel free) couldn't have done
anything because if they won't rticipate and
express themselves, how could they help me?

erence,




UNIT EVALUATION
(period only)

Do you believe thab Xour own’ ability to contribute to a e
dis°“°°i°“ has been mproved by this unit? ", _

Yes 22 | BN |
In whab way do you think you have improved?

7 1 fael freer (or less afraid or more relaxed) to
o ‘what I have to say. , :
h I tal more., - Reo '
2 I listen more, with more underatanding. S
I now know almost everyone in the clasa.' , ki
Improved my discussion skills, o4 '
ave improved by. reallv seeing the other students'
- point of view, , e ,
Sharing ideas, - S
I think I improved because now I can g0 to my- histor
~¢lass and stand up and give a good discussion with =
~nho swet, and most of all without getting nervous.f,,;,;r

No 9 |
~ Why?

3 I heve not spoken more than T used to | o
21 didn't make an effort to try.
I have learned how some Peofle turn against you ;
Just because they don 1ke what you say. iy
Came in at end of unit.__;; ; _ « o

Activibies from which students believed‘they lea{ned;the ostt

1 Fishbowl on & sﬁatéments about yf“u s
g Fishbowi in wﬁioh sooial»emotion; ?olea;




[WYURIS CO XY

Reaching consensus on report card for teachers
(small groups)

‘Final fishbowl

Making live soulptures
Came of keeping the speaker talking ,
Completing evaluation of last small-group discussion

Activities students enjoyed most:

16
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- Eva

Fishbowl in which social-emotional roles were played
Fishbowl on 8 statements about groups

‘Making live sculptures

Reaching consensus on téachers to be hired (small
groups% '

Full~-class discussion: responding to previous speaker .

Game of keuping the speaker talking

Writing discussion questions for a story

Discussing the story ,

Completing observers! report on social~emotional
roles (fishbowl) , |

Reaching consensus on report card for teachers
(small groups) | - V
Completing observers' report on first fishbowl

Summary of responses to pre~test questionnaire
Reaching consensus on # statements about groups

small groups) o L |

Following a soript of discussion interac¢tiom =~
Comgleting evaluation of last small group discussion -

uvating final fishbowl e ' R




