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PREPAOE

The Curriculum Guide was written with the intention

of providing continuity to our Reading Program grades K-12

in Wilmington.

The skills and suggestions presented are adaptable to

all Reading materials currently available in the town. The

skills are meant to be developed in grades K-3 as on-going

procebses. The philosophy, methods, activities and oriteria

for assessment presented are applicable and should be utilized

at all grade levels.

Through our teacher suggestions we have tried to show

that Reading is an extended activitiy encompassing more than

just. one basal reader approach. Reading is thinking - a neces-.

,nary component of all learning. Therefore it must be integrated

throughout all areas of our curriculum.

It should be noted that this guide is in no way intended

to be a step-by-step, "fool"-proof teachers' manual. Instead it

is predicated on the belief that:

Given the "why", Wilmington teachers will

find the "way."



INTRODUCTION

This Curriculum Guide was written over a period of

4 weeks from June 25, 1973 to July 20, 1973. The committee

represented each school district and the reading' department.

We began by listing problems that we hoped the Curri-

culum Guide would solve.

We then examined (1) professional journals, (2) various

readings by specialists in the field, (3) state and local curri-

culum guides, and (4) publications from various companies.

The decisions to include materials in the guide were

not made by concensus. They represent the unanimous opinion

of the group. Because the committee represented 6 school dis-

tricts plus the reading department, we felt it was imperative

for each statement in the guide to meet with the complete

approval of every member of the committee. Decisions were

made after much reading, discussion, and sharing of experiences.

All statements of fact and direction are well documented through-

out the literature on Reading.

In addition, Dr. Anne McParland, Assistant Professor

of Education, Lowell State College, served as our Consultant.

She provided valuable services as well as a steely and crit-

ical eye which resulted in many constructive changes.



Throughout this guide we have tried to develop the

concept that Reading is more than a "basal plus workbook."

Reading is thinking. It is a necessary component of all

learning and therefore must be integrated into the entire

school day.

The guide is divided into the following sections:

1) LanguaKe Development 4k.

paramount to a child's reading developmeht
is the ability to listen and express himself
Orally; Therefore many more constructive'
opportunities fOr oral language and active
child involvement must be provided. The silent,
sitting classroom as well as the chaotic open
classroom must be reexamined in light of the
experiences necessary for learning to read.

1) Digabula-veloollent
AShildriilielped to extend'the meaning
of known word:vas well as to acquire new words.

3) Motivation /

Sett concept, a purPose meaningful to the child,
and success in learning are the keys to motiv-
ation.

4 Comprehension
mince reading is 95% thinking and only 5% visual,
much more emphasis must be placed on teaching
comprehension skills. "Discuss" and "share" are
necessary aspects of teaching higher level com-
prehension skills.

5) Word Recognition
Phonics is placed in perspective and more emphasis
is put on sight words and context clues. It is
not necessary for children to master one skill
bofore going on to the next. Neither should chil-
dren be expected to drill on skills when they know
how to read.



6) Criteria for Selectin Activities
era or 0 oos ng purpose it activities

has been written to enable teachers to select
relevant from irrelevant activities. Samples
of good and bad activities have been included.

7) Fluenc
or emphasis must be placed on silent reading

from the beginning of grade 1. Oral reading is
not an important goal of reading instruction.

8) ImeieCurriculum
This-ia-A debandihg-6iii,ridUlum. Suggestions are
made that will help the teacher provide the type
of experiences and degree of child involvement
required to facilitate learning to read. Included
in this section are ways to (a) deemphasize strict
ability grouping, (b) use basals flexibly, (c) in-
dividualize reading, and (d) set up activity centers.

9) Assessment
Included are tests of learning modality and reading
level, interest inventories, methods of pupil and
teacher self-evaluation as well as concepts neces-
sary for making evaluation a daily, on-going pro-
cess.

10) (1114.1112294Mallsi
as c reading materials including basals need

to be amended. Throughout this guide suggestions
are made for improving reading programs in general.
In this chapter suggestions are presented for im-
proving the use of basals currently in the System.

At the end of each section, pages for teacher comments

are included. We hope you will evaluate and send suggestions

that will facilitate the implementation of the ideas presented.
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LANGUAGE DEVELOPMENT

Development in reading closely parallels development

in listening and speaking. Definite instructional time must

be provided for the facilitation of listening and speaking.

These are n(cessary components of reading and can in many

ways be used to predict a child's readiness and potential for

reading instruction.

Oral Language

Learning to speak facilitates learning to read. Most

children entering first grad use all the language structures

found in adult speech. What they need are multiple opportun-

ities to use language:

(1) to communicate with others

(2) as a tool of thought (planning and organizing

events, explaining and talking about what one

sees, hears and does).

The more the child is able to express his own thoughti,

the more he will be interested in listening to and reading the

thoughts of others.

Ways to Improve and Develop Language

The way to improve and develop language is to provide

opportunities for its use.



Encourage SpeakinK

Children learn to speak by speaking. What they need in

encoura ement, acceptance, and regular opportunities for

free, splontaneous use of language.

Language is intensely personal. It is an extension of

the individual's whole personality. Therefore, rejecting

a child's language is, in a very real sense, rejecting

him. It is essential not to correct or inhibit child-

ren's speech in any way.

Immature speech or incorrect usage can only be improved

by providing opportunities for the child to listen aid

speak to others. This does not mean that the teacher

cannot establish certain quiet times or limit the amount

of noise or activity in the room. The children can under-

stand or abide by rules. But free spontaneous speech

must be valued and encouraged if children are to make

progress in reading.

provide Experiences

In the primary gradess.concrete sensory experiences are

the most direct and successful in getting children to

talk. Movement and creative dance, field trips, walks

around thelmilding, treasure hunts through the teacher's

closet, activity centers,pictures representing scenes

- 6 -



from real life are excellent means for stimulating

speech. Unlike tho child who is sitting silently at

his desk, children engaged in purposeful activities

have many opportunities for language growth.

Provide Opportunities

While allowing children to converse with their neigh-

bors in the class or talk with their friends in the

lunchroom and on the playground is important, it does

not take the place of providing well-planned opportun-

ities to engage in purposeful discussions.

Teachers should see to it that children have the chance

to verbally plan and organize events, express opinions,

explain actions, and give reasons.

Teachers can see to it that activities and experiences

extend the child's vocabulary to include high frequency

wards encountered in reading.

Without sacrificing spontaneity, flexibility or abund-

ance of speech, the teacher can also lead children to

"thinebefore acting or responding too quickly.

Provide a Model

Children learn to speak by imitating adults. Mary

teachers have had the (sometimes uncomfortable) exper-

ience of hearing their wordeand expressions coming out



of the mouths of pupils.

When teachers spend time talking with children, listen-

ing to them carefully, and responding to what they are

sayiag, they make children feel that their opinions count.

This gives the child's language importance. It also pro-

vides him with a model of listening that he will imitate.

Practices Which Inhibit Language Development

(1) Correcting the child's speech

(2) Stressing correctness - the one
right response

(3) Stressing that the child speaks
in sentences (we don't)

(4) Frequent use of Be Quiet! Sit
Still! No Talking!

Assessment

Children must be able to use linguistic structures before

they can be expected to recognize them in print. Therefore,

teachers should note whether or not children use the structures

they are expected to read (noun, verb, past tense, -ing, plurals,'

etc.). Children who are apt to have trouble learning to read

are those who use only function words ("Me want drink" or "Mary

hit ball").



ooldiet of Behaviors I4dicating
0;140 ,Orowtb,

,`,1! Peratorni3 teaks given

a, _44 quotient* nn 4 requests help

3. Show0 4n,interest in and pays attention
to stories read Or told

4. Operates as part of the group

eharei experiences and ideas

6. Uses a variety of words

7. Easily finds words to express his thoughts
and experiences.

8. Expresses a variety of alternatives in
problem solving

9. Uses language to plan, organize, think .ahead

10. Sticks to the subject or talks to the point
made this should not be expected until child
uses language freely (Also see Listening).

Note: If the answers to questions 1 through 4 are
negative, the child will probably need extensive
work in language before making signifioant gains
in Reading.

- 9 -



LISTENING.

A child learns the vodabulary, language structures and
skills necessary for reading through listening. Therefore, the
ability to listen has a direCt bearing on the development of

competence in reading.

From the very beginning of school, listening habits

should be extablished and continually reemphasized throughout

every school year.

Ways to Dscourage Listening

Vocus Attention

Children should be made aware of the importance of

listening and helPed to establish standards of listening.

At first this can be handled by establishing good listen-

ing rules which can be written on a wall chart for the

children to refer to whenever needed. Children should

also be allowed to learn by their mistakes. They will
be more apt to realize the importance of listening "the

first time" if teachers do not repeat directions or that

which hae already been said Of course, children with

special needs should be given special concern in this

regard.

Remove Distractions

If what is going on in the listening circle is inter-

esting enough and the child realizes that he will have

10 -



a ohanoe to participate in various activities whAniit s

his turn, baoksxoUnd noise and activity do net become

distractions. If they do, however, they should be

rescheduled so that they do not interfere with other

learning.

MaJor distractions are those that break a ohildls 'mind

set". As far as;possible the teacher should make sure

that he is not interrupted while he is talking with a

particular group. Classroom routines can be established

to facilitate this (See Implementing the Curriculum

Chapter).

Bet a Purpose for Listening

Central to good listening is anticipation. If the ohild

has heard it all before, if he knows that the only time

the teacher asks him to listen is to scold or give him

more work, he will soon learn how not to listen.

Children need many opportunities to listen foe. different

purposes - for facts, directions, discussion, and pleas-

ure. However, the purpose must be clear cut and viewed

as important by the child. It must also be consistent

with the needs and abilities of the child. Does he

understand the queStions asked or the concepts discussed?

Can he learn auditorily? Some children cannot and there-

fore should not be expected to listen unnecessarily.

Children should not be made to listen beyond their atteri--!

tion spAngs
11



RIImakta In

In this day of TV and comic's, ohildren dannot be

expeoted to listen indefinitely out oflioliteness4

pp interesting, show pictures and'use attention-'

getters.

Paper and Pencil Routines

It often helps to give the children something to do

while they are listening. For example, if the teaohor

wants to develop awareness of the "s" soUnd she could

read a poem containing "s" wordes:and,ask the children

to write an "e" on their papers every time they hear a

word beginang'wilh "s". The task, Of course, should

be direotlY relstud to the purpose.

Pupil R°81)(Inse Teohnique

This is a method ct instruction, whioh keeps every child

actively involved by insuring that he responds to everi.

question. It also allows the teacher to see at a glance

whether the child has grasped the skill or is just

guessing. This'involves giving each child a set of

flashcards' and having each child respond to questions

by holding up the card with the correct answer. Example:

Children could be given a set of alphabet cards (or con-

sonant cards) and asked to hold up the beginning sound

they hear.

- 12 -
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It is imperative that teachers listen to children roe-

peettally and respond to what they are saying. Children

learn by imitation.

ASSESSMENT

4

Levels of getertiag to Determine Imalmia

Levels of listening are really degrees of involvement.

Basioally there are fours

Hearin - The child heart) the sounds of words but
oes not attend to meaning or react to-what is Said.

tiptenAag - The child simply hears the wordsan a aohes meaning to what is said (little observ-
able response).

Hal stet in The Child listens only to find an
oppor o talk and exPress 1is 1,4048.

o eft t ning The childjnteracts with what
sa as ersonal moaning for him (Observable

response including side conversations odour).

Listening6 as an Indicator of Buocese ;LaRosa1u;

Ability to listen to and Provide an ending for a story

indicates potential for progread.in reading.

Astening as an Indicator of Wilgajda; in biadiat

The highest level at which a child is able to listen to

a story and answer questions is considered the child's

potential in reading. The rationale behind this is

that reading iOanpage. If .a child oan understand a



story such as Cherlott9 s Web and answer questions

about it, he should be able to read the story provided

that he has the word recognitions skills necessary to

do so.

A disparity between silent reading comprehension

indicates a weakness in word attack skills. The teacher

can make aVistening comprehension- test by seleCting

tided Passages trom basals and asking the child ques-

tions at the end. NatUrally the selections should be

new to the ohild.

The child's listening level is the highest level at

which he answers most of the questions right or shows

that he has a basic understanding of the story. The

accuracy of this test depends on the selections chosen,

the way they are read, end the questions asked.

Language Experience Approach

This is a method of teaching-which capitalizes on the

child's own language to teach reading.

Basically, the teacher provides strong stimuli - a trip

around the building to gather moss and plants for a terrarium,

perhaps. Inter on, the children tell what they did, and the

teacher writes what they Say on the board:

14



We aaw a bird.

We got grass.

We got dirt .

We got moss.

We made a terrarium.

Word recognition skills are taught by using the child's

own words. This is a very natural way of teaching reading. It

uses the existing relationabil) between listening, speaking,

reading and writing. Right from the beginning the child learns

that what he can say can be written and what he can write he

can read.



Name Date

Grade School

LET'S HEAR PROM YOU!

What parts did you find to be moat helpful?

What additions, suggestions, and aotivities do you have that

will make implementing this section easier?

Additional Comments:
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A rich and varied vocabulary is the key to comprehension

and fluency in reading. VocabularY growth takes Place as a

result of:

a variety of experiences and opportunities to
discuss these experiences

listeriin.g to people

W s to Voeabula

Teachors shOuld Provide for vertical as well as horizon-

tal growth. That is instruction shoUld helP children acquire_

new words and extend meaning of known words.

Help Children Acquire New Words

Viand Experiences

Field trips, pictures, films, etc. can be used to broaden

concepts and give children concrete references for words.

Emphasize Mea_nilill

New words should be introduced in context, not isolation,
0

with an emphasis on meaning as well as pronunciation.

Use questions to emphasize meaning. (e.g. "Which word

tells what Billy is doing?" or "Which word tells how Jane

fells?"



The following 3iX questions can be used to disouss words

appear in any materials studied by the child.

a. Definition stion: What doesschool mean in this
FeimiRn756.17 As he g ided through-thp water, he met a
sohoel of small, flat fish."

Semantic estiont "What other meanings do you know
for the wo so ool?"

o uestion: "What other word(s) could be sub
s i u ed Or s riot in the ,following sentence without
changing-the meaning of. the sentence: aufferson began
A policy of strict economy,fl

"What word(s) could we substitute
or s r10 in the Above sentence to mace the sentence

mean the OPCsite of what it does now ?"

Homonym uestion: "What word do you know which sounds
?1e '_same a e italioized word in the following seh-
tome but which is spelled differently and has a dif-
ferent meaning: The seams of the boat were leaking."

.Say} Word question: "What does the italicized word
mearirrfhis-sentence: The Russians have placed the
first man-made planet in orbit.fi

Build Association

The more meaning attached to a word, the more talk about

words, the more likely the child will be to remember it,

Provide Opportunities to Use New Words in Various Settings,

Ihrery child should have the opportunity to use words over

And over until they become part of his daily. speech.

Create a Climate that Encourages Vocabulary Development

Establish attitudes of asking about new or unknown words

Encourage children to be curious about new words. HelP

them to develop pride in using new words.

How to Teach Reading, 4th Ed. , Morton Hotel Follett Educa-
tional Corp., Chicago, 1968

17-



Teach Conte Clues

Children should be able to use. the following °context-

elute to figure out unknown words.

a.' Definition Clues: The word is actually defined in
ele,staltences (e,g. The legislators or lawmakers were
eleoted every our years.)

b. Contrast or Comparison Clues: (e.g. Unlike Martha
Who was a spendthfrfriarEMar saved a dime, John
was a miser.)

ertgnae 01 es: Life experience tells the reader
w a is-meant e.g. He tramped into the house with his
muddy boots and sullied the new gold carpeting.)

Summ Clues; The paragraph contains a number or-
r a e ideas which reveal the meaning (e.g. The Bad,
Queen was sadistic. She enjoyed thinking up and using_
cruel tortures that would make even the strongest.
:Prisoner scream out in pain Her pet hobby was pulling
oUt the wings of tiny Lady Bugs.)

Teach Affixes and.Rootq

Knowing a few of the common prefixes, suffixes and roots

gives pupils the means tobuildnew words and figure out

unfamiliar ones. However, only word parts that carry

unambiguous meaning should be taught.

Use of Dictionary

Knowing how to use a dictionary enableb a child to look

up words he cannot figure out. (See: Word Recognition)

HoweVer, children should always be encouraged to describe

words in their own terms,- The teacher should not assume

that if a child is able to give a simple definition,

synonym1,or antonym, that he can use the word or Will

remember what it means.

!,4



Extend Meanings of Known Words

Those activities will expand vooabulary only if the

children are given the opportunity to share their responses

and hear the responses of other children,

Attributes

a. List all the attributes of a fish,
,mammals, etc.

Give a list of attrtbutes, Have children :name all
the items that could fit the list.

Compare' and Contrast

a. In what ways are
different?

b. What are all the ways a rose, a porcuPine
skunk are alike?

travelers and immigrants alike?

and "a

Categories

List everything you world need to go sailing.

Write SPACE on the board. Have children list all
the words they can think of that are associated.

Have children list words to fit headings such, as
the following;

hot / cold
happy / sad
big / little
farM / city
long ago / today

What can, it do? What can You do with it?

`carrot

shoe_

1,



o. Which, ones do you wear? ride?

Teach Synonyms, Antonyms, Homonyms

WI12.4491reaninge

a. He
The'

well.
The ikates arc in the closet.

b. Mother want to New Uric by train.
It's hard to train a dog toWV on its hind legS.
Her wedding gown wad a long train.

DI V=
Show a pioture of a snowweapped mountain. Have children

list all the wrds that describe the picture.

Figures of Speech,

Paraphase "lend an ear" 'school of fish "

Tennis is a noisy game because everyone (yells out the

score bounces the ball hard, raises a racquet.)

Emotional Language

How do these words make you feel? What do these words

make you think of? (e.g. ice cream, spanking)

Positive and Negative Pairs

Jalopy / oar
Hick / rural

Degrees of itnias

Hit strike - flog

-20 --



tall4PW0,

I4iidCptra is to butterfly as Simian is to

Ways to Stifle Vocabujary

1. Silence

2. TOttaling which introduces Words in isolation d
emphasizes pronunciation rather than meaning.

3. Stifling lang4age b' asking questions that can be
answered by "yes", "no°, or a nod of the head.

4. Telling children who ask to "Look it. up.

5. Overemphasis on dictionary definitions or memor-
izing thei one best meaning.



AsstminaVocabulariDevolopment,
If beginninq readors are to be successful they Phould have
en understanding of tho following words:

sage
polattonships
around
aWay
by
fat/near
here/there
in/out
off/on
open/close
to/from
up/down
front/iddlo
middle/back--
toP/bottom
inside /outside
first/last
before/after
high/low
abovo/below
under/above
right/wrong
go od/1514 .

PrettY/uglY

Time
rolationshi
o ore a or

never/alWaYs
once /always,
now/then
Yestorday/tods7
never/soon
morning/night
if/then
why
how
becauso

none et

few/msnY
either/both
little/muoh
one
two
.throo
four
five
Six
seven
eight
nine
ton
short/tall
short/lone
big/little
small /large
narrow/wide
thin/fat

Condi ions-
hO.
wet /dry
40ft/hard''
aWakO/aSleep
-0411m/091:
0.14/40w._alike/different
fast/#10W
empty /full

The tPti0110 Should also check to make Sure thatithO child has
devoloped an understanding of any word he is expected to read-
and. use. Quito often children are able to parrot words with-
out understanding Meapihg

The following questions help the teacher to assess vocabulary
growth:

a. Does the child ask about new words?

r.--ufIrlia7"Frank J., Dia ostie Readintart' School. N.Y. 'arper

-22-
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Does he use new words in his speech, writing?

Is he making progresein reading?

d. Can he paraphase *selections containing new words?

e. Can he use new words in extended ways?

See Assessment: "Cloze Technique".

-23-



Name Date

Grade School

LET'S HEAR FROM YOU!

What parts did you find to be most helpful?

What additions, suggestions and activities do you have that

will make implementing this section easier?

Additional Comments:
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MOTIVATION

Motivation is the cornerstone for building successful

readers. Key factors in motivation are: self-concept child

invelvament, sucCess reinforcement and enthusiasm.

Self eig.j.gszt.

Children tend to act in ways that sustain their self

image whether positive or negative. Therefore it is imortant

to help each child view himself as a learner.

Without meaning to, teachers often signal their real

feelings to children in many subtle ways. For this reason

teachexs should think through any miseonceptionb they may have

regarding the relationship of socio-economic level and Q. to

reading. In general, children live up to expectations. What the

teacher expects is what he gets.

Teachers should make sure children know their views will

be accepted and their efforts respected. Children need an atmos-

phere in which they feel free to make mistakes.

While no teacher views himself as threatening, to a small

child, even a 5 foot 100 pound weakling can seem like an Army

drill sargeant.

The teacher's smile, his tone of voice, the way he reacts

to mistakes and messy papers, what he says is crucial.

24 -



Young children do not readily understand sarcasm or

humor. Quite often what is said as a joke by the teacher is

accepted literally by the child.

Useful criticism is that which attacks the problem not

the Child. Whenever children contribute expeoially if their

answers are wrong - the teacher should recognize and accept as

much of what the child tried to do as possible. Then offer

suggestions or probe to discover the right answer.

CHILD INVOLVEMENT

Purpose

Children must become involved in their workif they are

to sustain the effort necessary to succeed in reading. Vital to

their involvement is the recognition. of a specific, clear-out

purpose which is meaningful to them. Before a child reads a

book he should have a. purpose for doing so. - to read for main,

idea, to note relationships, to vary hisreading, to read for,

pleasure. A child will learn more if he knows what to look for.

Self Direction

Involvement is stimulated when the child participates

in setting his own goals and directing his own learning. This

is a learned behavior and must be taught.



Job sheets, individual folders, and a variety of ways

for promoting*this type of growth are presented in the sectonl

Implementing the Curriculum.

Interests

The teacher should also be concerned with the child'

interests. Quite often this merely means providing a wide variety

of reading material (books, maps, nawspapers, etc.) suited to

many levels and interesta and allowing the child the freedom to

select what he wants to read. I4arning to make satisfyihg choices

in reading helps the child to view himself as a capable person

able to make satisfying deoisions.

Success

Nothing succeeds like success. This does not mean that

a child must be successful all the tims. But he must view him

self as a successful person, capable of learning. This requires

a backlog of successful experiences which are largely insured by

the realistic goals of teachers.

Realistic Goals

A realistic goal is related to the child's capabilities

and needs. It also provides a challenge. Children should net

be asked to do tasks for which they are not ready or do not have

the skills. They should not be asked to accomplish too much at

one time. Neither should they be asked to work at a task so easy

for them that they do not feel a sense of accomplishment when



they have finished.

A Sense of :Progress

When e child corrects his own PaPerst °harts his own

achievement, and keeps a ohecklist of skills, whereby he can note

what he has done and where he has yet to go, he develops a sense

of his own progress. These procedures also provide the child

with immediate feedback which is much more valuable than comments

made at "another time."

Reinforcement

Everyone needs praise and recognition and even tangible

rewards for efforts and work well done. However, when using

tangible rewards the teacher should realize that partial'. rein-

forcement is often more successful than total reinforcement.

A star, sticker, or piece of candy for everything good

encourages children to work only for recognition, or, fosters th's;

attitude "it's no big thing ,to get it."

The teacher should also make sure that everyene has a

chance and receives some kindof recognition otherwise reOent-

ment is created.

-27-
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Enthusiasm

whore the teacher is enthusiastic and
motivated:, the spirit of enthusiasm will become contagious.

Motivation should not only come from the teacher (either
through her olassroom tedhniques or through her personalitY) but

also from the students: A chain reaction often results because,,

one child becomes excited about en activity or a book and oman-

"I read Charlotte's Web. It was fantastic
That spider was really smart....eto.."

Oan.I have it'?"Classmate 1: "I want that book next.

q.assme.te 2: "After you, I get the book.

and a chain reaction of motivation begins.



Name Date

(xade ":SchoOl- "!'!"0""*"+
LT'S HEAR FROM YOU1

What parts did you find to be most helpful?

What additions, suggestions, and activities do you Yave that

will make implementing this section easier?

Additional Comments:
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COMPREHENSION

Scone and Sequence

Scope

People read for info oration and for pleasure.. The basic

skills involved are related to the processes of locating, Orgen -

iting, Inferring, Budging, and Apptvciating.

Locating skills often referred to as study skills, are

those required to find information from a variety of sources.

Once information

so that it can be used.

associating or relating

When information

has been located it must be organized

This involves recalling, rets,

facts.

is not explicitly stated, the reader must

be able to make inferences and interpret what is meant. In

effect, he needs to synthesize ideas to construct meaningful

solutions.

The reader also needs to classify information and relsot

upon its signifidance. This involves making judgements based on

evidence, standards or a set of criteria.

The enjoyment gained from reading is enhanced by the

ability to appreciate or recognize and respond to the author's

choice of style and expression.



Therefore the comprehension skills presented are those

that enable the individual to read for information and for

pleasure. They are firouped under the following headingo.

Locating,

Organizing

Inferring

Judging

Appreciating

Sequence

Under eaoh heading, Skills are grouped according to levels.

The levels selected correspond to a child's need for a skill and el4).14'

his particular ago or grade. The levels are not levels of accom-

plishment or requirements for higher levels.

In comprehension, skill development is on going and cycli-

cal. Comprehension skills are thinking skills. There is no best

age to introduce thinking. There is no grade by which "thinking"

should be mastered.

Each child should have instruction in each of the areas

every school year. The major differences will be in the level

of sophistication of the material used, the questions asked and

the activities engaged in.

The following charts present the Comprehension Skills by

levels.
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The Teaching of ComDreension

Each of these areas is essential to the teaching of com-

prehension.

Increase Sign Vocabulary and Use of Context

When a child stumbles through sentences having to sound

out every other word - letter ior letter, it is impossible to

attend to the meaning of what he's reading. This*does not mean

that a child has to know every word at sight. It does indicate,

however, the need to 1)constantly build the number of words the

child can recognize in less than 1/10 of a second and 2) increase

his ability to use context to determine new words.

Vocabulary Development

Children cfm also stumble through sentences because they

don't know the meanings of words. This does not mean that a

child has to look up every word in the dictionary before he

reads. It does indicate that much attention should be given to

insuring vocabulary growth. (See; Vocabulary Development)

Establish a Purpose for Reading

Helping children recognize or establish a purpose for

reading enableS them to focus on reading as thinking

on reading as merely decoding.

rather than



Purposeful Discussions in Heterogeneous Groups

If children are to refine and improve their thinking

processes they need.many oppOrtunities to restate ideas, give

explanations, express opinions, and make judgements. The give

of group discussion 1v4ps children to solidity or change

their. thinking and gtvee children a chance to learn from each

other.

Central to purposeful discussion is the selection of a

question or problem for which there

is no need for discuseicn

simply by restating a fact.

is no one best answer'. There

thinking if the problem can' be solved'

The role of the teacher is to insure the free floW of

ideas, encourage participation, guide thinking but refrain from

making judgements about what is being said.

Questioning

The questions used in teaching directly affect thinking

skills developed by children. If teachers aro btressing factual

recall in their questioning, children are not expected to do muck

creative thinking. From the evidence gathered from studies, it

appitars that teachers' questions, whether oral or written are,

in effect stressing the recall kind of answer most often. Good'

qUestions should lead children to higher and higher levels of



Basically there are two categories of questions.

ions - (tWeetions that require low-
, e factual ans s o oth

are c seeified
in this -dategbili--Th4tihiNet6t6-nari'ow ,questions are
predictable because they are specific, allowing for
only a limited nuMber of acceptable "right" answers..
These questions ,reeuire thOuglit by the, Pupil.
MET examples of narrow questions are:

a. "Where was J'ocAy?"
b. "What was Judy Doing?"
c. "Why did Dick run after the ball?"
d. "How are present methods of commun-

ication different from those in tho
past?"

The answers to narrow questions can be predicted.
Narrow questions do, however serve a.pUrPose. They
are used to collect information, verify.ideas and
understandings of materials, or to review previously
studied material. They can be'used to identify, group
and note relationships. This information gathering
can be the first step in concept formation. However,
the information-gathering process should lead to higher
levels of thinking. TOO MUCH TIME SPENT ANSWERING
NARROW QUESTIONS DETERS DEVELOPMENT OF HIGHER-LEVEL
THINKING SKILLS.

Broad Questions Broad questions permit a variety of
acceptable responses. Answers are not Predictable.
these questions are thought-provoking. They cause
the person to realet, infer, and to
express opinioris,-NAAelikints, ee ings. Thq one bast
answer ig not a concern. /103121() queefionsa5V;r6V-Iin
ability-tC-TElEk and handle new problsm situations.
Some examples are:

a. mWhat are some of the ways we could out
down the noise in the cafeteria?"

b. "Why do You say this is the best way for
ending the story?"

c. would you like to live in. Australia?"
d. "How do you feel about having girls on the

hockey team?" *

* Adapted from: Ounninghat "Developing Question-Asking Skills"
Develo inc Teacher Com etencies.ed Wiegand Prentice-Hall, Inc.
OW ersey



The Teaching of Specific Skill Areas

These skills are not mutually exolusive and are not

necessarily taught in isolation of sequential order.

In general children should not be asked to locate

restate the faots without asking them to use the facts to Make

inferences or judgements.

Cognitive

or

operations and types of questions.are suggested

lox* each area but there is overlap.: This is not especially 'impor-.

taut 'as far as cognitive operations aro concerned. However,

teachers should analyze the types of Vestions used.

For instance, the question "Why did Jane run home crying?"

could be asking the child to state a fact or make an inference

depending on what is given in the story. The WHY lead does not

guarantee an inference question.

The importance of this section lies in helping the teacher

recognize the essentials of each specific skill area so that chil-

dren will be insured the opportunity to develop skills necessary

for increasing the comprehension and enjoyment of whtt. is read.

Locating

Show the child "how" and give him meaningful opportunities

to use parts of a book, various sources of information, study

clues, etc. Praetioe with actual materials is essential. Chil-

dren do not learn to use maps by doing worksheets about maps.

-38-
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The time to teaoh these skills' is when there is a rea

a9.91 for their use. Teaching the uae,of a $100earY beoauee the

Skill appcars on Page 25 of the Teacher's Manual will have very

little carrYOver. Instead, teach this skill every time the child

actually needs to use the glossary.

Cognitive Operations

These involve searching for information, orienting with

respect to a reference system.

Questions

"How do you find....?"

"Where would you look for...?"

Organizing

Aids to Remembering

When children are given a purpose for reading (find an

answer, give a report, etc.) and helped to establish their

own purposes for reading, it helps them attend to meaning

and makes it easier for them to remember what theYlve read.

Suildinglsgrabclind information through discussion before

reading also aids remembering.

Helping children paraphrase or restate in their own words

avoids mindless parroting of information and also aids

remembering.



Clue Words and Patterns

Children need to know that the process of finding the main

in sequence oridea is. different fromarranging ideas

following directions. Clue words often hell:).

SummarizinA is aided by being able to use Who?

and How?

Finding dauSe and STfect is aided by the use of bermese

questions.

What? Where?

"Pirbt" "second", '"then'A "next", "later"i "aftitrWaSS",

etc -. are inpOrtantaids to retembering sequence.

Children c'an,be helped to find main idea with questions

such as the following:

1) "Does it:mostlytell Who?" (about people)

2) "Does it mostly tell Where" (location)

3) "Doe0 itmostly tell When?' (time)

4) "Does it mostly tell How?" (the way in "toll)

5) "Does it mostly tell.Why?".(reasons)

Children should know that the main idea is often stated

it the Motor last sentence of a paragraph but that it

can be stated elsewhere.as well. They also should realize:

that the main idea:may not be explicitly stated.

Help children learn how to support their contentions for

main idea by finding the key idea of each sentence and



fr

then seeing if the majority of these ideas support the

main idea.

C,ve Operations

Remember, recall, restate, explain, identify, state or

note relationships, associate facts.

Questions

The answers to these questions require rote memory and the

ability to put facts together. There is one "best" or

"right" answer

Question leads often used are Who? What? Where? When?

Which? What? Why? and How?

Inferring

The important thing to remember is that if the answer or

idea is explicitly stated the child is being asked to remember,

not to infer.

For some children it is,difficult to make inferences,

especially if most of their time is spent finding answers that

are definitely right or wrong. Group discussion in whieh all

ideas are accepted builds confidence. It also helps less able

children see the thought processes by which other children arrive

at their conclusions.

- 41 -



T

The child prediots, anticipate
deduces, surmises, speculates,
expresses opinions.

interprets, hypothesizes,

discoVers relationship0,

estions

These, questions periait more than one acceptable reV040.
Depending on the eVideneelhoWever, setae ,Jaeas 14-0. .

more acceptable than others. *These ouestions are thought!,
proVoking. They ask the Child to solve prob:1,040.by:argaii-i

.izing .ideas and events into new patterias that wore ,not
clearly recognized before.

These. are often called the "What it" qUestions.

"What might.happen

"What. could we, do to....?"

Judgig

Children are asked not only to understand the.author's
meaning but to think about the importance or'validity of what
is said andepply standards.

'The child must' be helped to develop a questioning atti-
tude toward what he readsi.to avoid jUmping to conclusions Wore
he has sufficient and reliable data, to support the accuracy of
a stateaont Wore 'accepting it as .fact..

This is done .largely through teacher.led group !discussion-
`where children , are helped. to "think it through."



Cognitive Operations

The ohild is asked to Solve problems which require orig-

inal thinking, to Verify, to value, analyze, use standards'

to evaluate, oateSorize information, formalate opinions,

justify a choice, defend an opinion.

Answering questions which require judging asks the Aild

to organize his knowledge, form an oPinion, or take a self,.

selected position, to use evidence or a set of standards.

Answers to these questions are not right or wrong or

necessarily predictable. They should be justifiable

according to personal criteria or evidence.

These questions are often iniated by phrases such as:

"What do you think about....?"
"Do you agree that....?"
"In your opinion....?"

Appreciating

The beat way to help children appreciate written material
is to share and discuss, formulate stories, plays, poems, etc.
The teacher who reads to children 'often and stops to admire the
sound of an alliterative phrase, the word pictures painted by
vivid descriptions, the feelings evoked by particular expres-

'sion will soon find that his children will be able to express

similiar sentiments.

Through class discussion, children can learn to express

their emotional reactions and feelings.
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WORD RECOGNITION

Word recognition skills are those that help the child

grouped under 5 major headings:

1. Sight words
2. Context elues
3. Structural analYsis

thonioS
5. Diotionary

Sight Words

The connotation that eight words are those that cannot

be sounded out must be expanded. Sight words are words that

child recognizes in less than 1/10 of a seoond. To be a Pro-

ficient reader, a child must recognize all words as sight words.

The goal of all other word recognition skills. must be to help

the child build a sight vocabulary. This does not, however,

mean that a child must know every word at sight before he reads

the story.

Contractions

Since contractions do not follow a logical pattern of

ommissions, it is suggested that contractions be taught

as sight words.

Words of Similar Configuration

Visual memory must be sharpened so that words of similar

configuration become sight words (e.g. house, horse;

bottle, battle, etc.)

14.5



Context Clues

The most helpful skill in decoding is the use of oontext

clues to determine meaning. 'Whenever a child is "etuok" on a

word, the child should be enoouraged to read to the end of the .

sentence to discover meaning. New words should be introduced i4

context, not in isolation.

Structural Analysis

Structural analysis involves using segments of the word

(such as prefixes, suffixes, endings, and root words) to decode.

Phonics

Phonies helps children attach sounds to letters. Too much

emphasis on phonics creates word-by-word readers. The purpose J-

for teaching phonics is to help the child, build his stock of sight

words. The teacher should not be satisfied if all the child can "c,1

do is "soudd, out the word. Re must encourage the child to make

every word he meets a sight word by providing him with the 'oPPor-

Utilities to do so.

DiotionarY Usage

The dictionary is a valuable tool for helping the "older"

reader pronounce and spell new words.

The entire soope of the word recognition skills is pres-

ented in the following chart.
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Peeuence

As can be seen from the preceding chart, there is no

definite sequence tor the introduotion of skills. Word reco

nition skills are to be taught as they are .needed with the under-,

standing that not all skills are needed by all Children to decode,

Furthermore, children shbuld not necessarily be required.0

master one skill before going on to the next. Skills tend t

reinforce each other. Many children who cannot.learn the letter

"a" in isolation have more of a chance of getting the point if

they are exposed to a variety of on-going activities for skill

development.

The only reason for teaching word recognition skillsis to

help the child read. If the child is already reading, 1111922,41

no reason. for teaching the skills. Unlike thinking skills, which

bust be brought to the conscious level if they are to be used and

refined, word attack skills gradually sink to the sUbconseicus

level as the child becomes a proficient reader. The teacher

must be aware of this and realize that if the child reads words

with blends he does not have to be able to recognize or pick out

the blends km se.

Furthermore, if the child can read passages at the inde-

pendent level (see: Assessment) from the beginning and end sec-

tions of the basal, ho has the word recognition skilld presented

in that level. Do not drill him on the skills or make him go

through the corresponding workbook pages. Instead, let him read'



the book independently and go on to the next level for instruc-

tional pu,rposes.

In short, the sequence of skill introduction is deter-

Lined by the child's nepds not by hie grade level or brthe

teaoher' manual.

The Teaching of
Word Recopnaion "Skills

Most teachers have been-teaching word recognition skills

long enough not to need a step -by -step guide for Cloing so.

Instead the following suggestions are made.

Start Out With Handwriting

Children want to write before they want to read, so spend

the first few weeks of school on handwriting. Letters

and sounds are learned and eye-hand coordination is

improved.

Use Multi-Sensory Techniques

Most children learn best when they have a ohance to use

all their senses simultaneously. Therefore, when intro-

ducing skills teachers should follow a pattorn'like this:

1. Teacher says (cat) and writes (oat) on the board

2. Child sees (oat), hears (oat) pronounced, says
(oat), writes (oat), then reads (cat).

Provide for Physical Movement

Research shows that gross body movement aids retention.

Teachers should think of appropriate body movements to

accompany skills learning activities.



Consolidate Instructional Steps

1. Eliminate unnecessary "readiness" materialn. Instead

of making circles and squares, start children right in

matohing letters.

2. Teach letter names and sounds at the same time.

Learning A K together saves half the time.

3. Teach vowels along with consonents. One series intro-

duces "n", "p", "a", !in as the first four letters so that

right at the beginning of instruction children are able to

write and ..?ead the following words: in, an, pin, pan, nip,

nap.

4. Get children into books immediately. The youngsters

came to school to learn to read and they feel cheated when

reading turns out to be nothing more than a lot of "grunt-

ing and groaning."

Teach then a few sight words and let them read. Note the

following list of words. They are all a child has to

know to be able to read independently at the proprimer

level.

Preprimer Starter List 1

a here little something
and I me the
can in my to
down is not
go like play

see
with
you

1. Galoray, Margaret. Teaching Children to Become Independent
Readers. N.Y.: Center for Applied research in Education,
Inc., 1972, P. 192
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5. Mee ycur own judgment as to what other time saving

steps could be taken.

Provide Many Opportunities to Apply Skills in Various Ways

Help the child develop the flexibility not:weary so

that they Can reassemble word Parts to form knew words.

Practice such as the following are helpft4, Provided that

meaning is preserved by putting new words formed into con-

text for the child to decode. I

Initial Substitutions

a. consonants: turn, burn
b. consonant clusters: drag, brag,
e. vowels: ate, eat
d. Prefixes: return unturn

Final Substitutions

a. consonants: turn -
b. consonant flusters:
c. vowels: now no
d, suffixes: wishing

Medial Substitutions

churn

turf, mdn - wit
with, wish

wishful

a. consonants: leader, leaper
b. consonant clusters: churchless,. mirthless'
e. vowels, cat, cot
d. syllables: concerted, contented

2. Also remember to have the child READI READI READI

In Pray, Op. Cit, p. 77



Assessment

In regard to word reoognition skills there are four

levels of learning that the teacher should be'aware of:

1. Whim - the child matches@DOV tp*Tfor

2. locating - the child tell which word is "man."

*iikarTat--my-

3. Decoding - the child sounds the word out or reoognizes
similar word parts.

4. Applying - tho child writes or reads the word auto-
matically without deliberate thinking

Matching is the lowest 'even, then locating and decoding.

The concept of mastery presented throughout this Curriculum

Guide is one of application.

The test of mastery of any word recognition skill is the

child's automatic response to words. Can he read?

WORD PACKETS

The following list of words is grouped according to

specific sounds. Write each word on a flashcard and place each

specific group in an envelope. In this way, words can be used as

vocabulary flash cards, dictation words or phonics drill cards.

These packets will familiarize the children with sounds

and increase their sight vocabulary. The long a, for example,

may be wri'l,Len -a-e, ay or ai. With drill the children will

learn the various patterns.

The packets may be used by

1. thateacher for instructional purposes
2. the children in a amall group activity.
3. individual children for drill



and

at

can

ran

as

black

fast

had

has

ask

that

back

cat

man

sat

glad

hat

last

v

help big stop

red in got

get is hot

yes it not

ten did of

best him doll

pet if top

then his fox

went sit pond

hen with spot

next its block

bed six clock

dress wish shop

send this shot

end bit drop

desk him pot

egg mit hop

let bib mop

met kit pop

net pit dog

- 53 -

jump

run

up

but

out ,

us

just

much

but

duck

must

bus

sun

truck

lunch

such

nut

under

fun

bun



make

came'

ate

Made

gave

take

gate

name

play

away

nay

today

pay

stay

train

paint

wait

pain

rain

stain

he

me

we

be

she

see

sleep

sheep

beep

bee

green

seat

eat

read

clean

please

cream

beach

nine

like

ride

five

white

time

fine

fire

drive

hide

fly

by

why

try

shy

dry

81Y*

lay

light

night

bright

fight

high

sign

SO

no

nose

rope

home

broke

hole

hope

joke

rode

grow

row

bow

show

low

use

unit

unicorn

unite

mule

fumes

fuse

cute

cube

(n)

glue

tune

blue

true

Sue

fruit

suit

juice

cruise

bruise



all

call

fall

,tall

Small

ball

hall

wall

stall

aw ar Ott OW

saw

draw

paw

straw

Claw

lawn

raw

crawl

farm

barn

far

yard

start

arm

cart

hard

park

out

our

about

around

found

around

house

shout

count

down

brown

how

how

town

crowd

crown

plow

growl

or er ur oy

for

or .

corn

storm

north

horn

cord

short

sport

porch

cork

her first

after birth

under dirt

better girl

never third

germ shirt

term sir

fern firm

were skirt

herd chirp

hurt

turn

burn

curl

fur

curb

burst

boy

toy

joy

enjoy

Roy



0 00 00 0,11

point look soon Paul

boil good pool haul

spoil bock too August

join wood food taught

coin foot moon ,aught

oil cook zoo because

coil hook tool

broil took hoop

soil

-56-
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CRITERIA FOR SELFX,TING ACTIVITIES

g f .eot v 49 READ

t;tiVe Applioation end Use of Skills %tight
Development of Productive Attitudes
loonomio al Use of Pupil Time
Responses Whioh Yield Necessary Feedback
Suitable TaSks for Divergent Developmental IAvels



Readily Statable Objectives

Every activity should have a clear cut PurPose which
is'understeOd and can be stated both by the teacher and the
child. Children should not be asked to learn skills for which
they have no use.

reducatienal-VeliditY

The activity shoUld teach the skill stated Beware
of activities which state that they are teaching the

children to make inferenceel draw Oenclueions, pre-

dict outcomes, etc. when in fact all they are really'

asking the children to do is remember details from

the story just read.

The activity'should, be appropriate for teaching the

skill stated.

1. Since we learn by speaking, PaPor and pencilactivities ,would not be apPropriate for devel-
oping oral language sk410.

Asking a child-to do a worksheet on using an
index does net teach the child bow to use an'indeX. What is needed is actual practice` in
using an index in a real-book, roal-purpose
situation.

Active Application and Use of Skills Taught

Responses should require students to actively use and
apply the skills taught. The child should describe or state in
his own words rather than circle, underline or fill in the blanks.
Pupils should be able to be as creative

in comPleting activities
as teachers wore in writing them.



Development of Productive Attitudes

a Activities should instill a-love of reading

Aotivities should enooUrage children to View

reading as augajz and not:

1. Decoding
2. Guessing
3. Pinding_the,9ne best answer
4. M4tohingi underlining, filling

in the,blanke.

Utivitieb should encourage children to

1.. Read and follow directions
2 Take pride in learning and accomplishing

a task
3. Finish'what they ,start.

Economical Use of Pupil Time

Eliminate activities that are a waste of time. Activ-

ities which waste time are those which

a. do not fit established criteria.

require students to spend a disproportionate amount

of time on relatively unimportant aspeots of reading.

c. require children to do tasks for which they are not

ready or do not havo the skills.

drill, on skills the child already uses and knows well.

Responses Which Yield Necessary Feedback

Planning a successful educational program depends on

usable feedback. Responses must show both teacher and pupil

a. what the child has learned.

b. how he arrived at his answers.

c. how well he has learned or how well we have taught.



An answer shoot that looks like the following:

NO

1134 (.1.1.94

gives the teacher none of this information. The teacher does

not know whether the difficulty stems from his methods of

instruction, confusion resulting from the assigament, or the

child's failure to grasp an important concept. Responsible

instruction can not occur without this feedback.

Suitable Tasks to Divergent Developmental Levels

Assignments should be differentiated to meet individual

needs. All children should not necessarily be expected to do

a. The Same Activities - children should not be asked

to drill on skill they use or know well Neither

should they be asked to do tasks for which they are

not ready or do not have the necessary skills.

bo The Same Quantity of Work - asking all children to

"complete four worksheets before recess" fails to

develop productive attitudes.

o. The Same qaalltudjiltis - each child should work

at a level whore activities are challenging and

thought provoking but not frustrating. Each child

should feel he has done his best work. The child's

"best" should L.) good enough.

60

4

S.



atuu9191..,adtigitAotiirities

The' first letter of each of the seven criteria presented

above ford the anapronyiLREADERS. 'Pollowing*toh aotivity in

this'seotion is an explanatiOn'of how the requirements of

are met.

Write a Story Wing (Predicting)
,

Rave,a child read part 0_a boOX' Stop:e.t,the,tOst,
I F

eXoitinis part Then have the 'Ohil4:iiiit,;4:the resat Of tia,e' et

Whitt'dees h`eithink is g4ng,t0)4lienl -14teriSratl a

child finish reading the story and eomtiare his ending with
,

ituthor's endings

Or:

Entend this activity to a group situation; Has' '00,0Pa

children read part of th4 book and write their own endings.

Have everyone compare their writing with each other and 144 they

chose their ending. What in the story made them end their Story

that.way?

This activity satisfied READERS'

R The purpose is clear to predict outcomes

E The activity is appropriate only if the child has not fin-
ished the book, but has only read to the most interesting part.

A - The child is putting his responses in his own words and being
creative.

The child is doing his own thinking. He is not just circling,
underlining, or filling in the one best answer. Since there
is no one best answer, all 6hilan'h will be able to make a
contribution which helps them take pride in their work.



t'

ThiS'activity is usoful'a0,i t ()quires the child to oPeha
time on an important aspect of reading- predio+4,ng.

The child cbmpAres his. endings with others. Ho will learn
hOw the'othors'arrived at their -predictions and will haVe,t0.
bacle:Up-what in the story made -him choose. his ponolusiOn.

A - Every child will be reading and'writing at his own level.
The child will be able to write as much, or as little as he
he is able.

Vocabulary (Descriptive Language)

Thb.pupil or teacher puts a picture on-a bulletin board.

Pupils put up as many words as they can think of or find tO'des-

cribs the picture. Children can also categorize these words

sight sounds - feelings °to,

It is clear out. The children know they are learning new
words that they will be able to use

t

The activity is sound. It builds new vocabulary.

Children are able to use their own words and learn from their
'peers.

The children must think of their own words.

The activity is useful yot short, successful and unoomplo-
ated.

- The child puts his words on the board for all to observe,
discuss and learn from.

The children put up words as they think of them or as they
find them. The board can be changed often.

Dolch List Tachistoscope (Vocabulary Development)

Divide the Doleh List into random groups of ten. Type or

write them up on cards that will fit into a taohistosoope.

NUmberthe cards in sequence. The child must recognize all the
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words on one card in ten seconds. He Last write each word in a

sentence or paragraph before going on to the next card. The

child may chart his own growth. The activity may be extended to

basal vocabulary.

This activity vatisfies READERS:

R - The purpose of the activity :is to provide practice
in having

the child recognize sigo: words in 1/10 of a secOnd'..

- The activity gives praetioe and encourages a eight voapui

- The child must apply what he has learned'brusing,the words

in a Sentence.

The child's rate of progress 'is entirely up to him.

- The new sight vooabularY will help him'in his ora1:readitg:,

The child's success is evident to the teacher it his oral

reading.

The child may progress at his own rate. The activity mSY.13

extended to many, different levels

fly Word Box

The child keeps a file box of all new words ho encounters.

He writes the new word on one side of an index card and on the

other side eithr >r a picture or a key word or words which will hel,

him remember the pronunciation and meaning. ,Depending on the

level, the child may be introduced to alphabetical order this was

R The purpose is clear-cut. The child .is building his vocab-

ulary.

E - The activity is appropriate for the skill being taught.

D The child is encouraged to think of new words and clues to

:help him remember the words.

- 63 -



Th6aotivity uses time eConotioally it helps the Child'
develop language and vocabulary for future work.

.Theloaohor and ohild aro both able to See progress as the
. file grows.

-*Zaoh,child is able to build a file at his own' level.

My Personal Dictionary or Thesaurus,
.

(Alphabetizing end Vocabulary Development)

The child writes words (new,, interesting, funny) amd .

illustrates them or writes his'-own definition or sentence. *11,4e
activity is an-going as the child may add to it each day or as

he wishes.

The child may write synonyms fora given. word, such as

Ea. Re'then illustrates or writes a definition. The child may

use this when his is writing.

R -.The child is building a vocabulary.

Z ThO child is learning to increase his woabulary because he
is continually adding to dictionary.

A child'ia adding new words as be finds them. Be is
ing the words in hie own terms.

D -.The child has a sense of accomplishments as he sees :his
dictionary grow.

There is no ratite of time. The growth of vocabulary is
measured by amount of words in the diOtionarY.

Both the teacher and to child are immediately aware of what
he has learned by the knowledge of the words he is using.

The child is able to progress at his own rate. A variety of
responses - pictures or words - are acceptable.



Make a Glass Address Book (Alphabetical Order)

child will list the ohildren in the class in slpha-

betical order by last name'. Either by asking or using a tele-

phone directory to insure correct spelling, ho will find out and

list the addreosee and phone numbers for each child.

This activity satisfiet READERSt

a *1.. The purpose is to give practice with alphabetical Wm,.

E The aotivity requires the child, to use alphabetical order.

The Aiitiiii1Y-at31:yang tlf# 7'1"
The child is developing a useful produOt which helps to
increase affective attitudes,.

the child's tine' is well sPent

i)oth ho teather and the child can readily see what the ohild,

[

has I Glued*

This otivitY is an indil/l.dual project for those who need it
or want. to do it.

Organizing(Pollowing:Bireotions):

;et's Make Peanut Butter Creams'

Gatherimaterialst
4 i-measuring cup
b measuring spoons
c 000kie pheet

Gather ingredients:
.a )4 oup confectionary sugar
b l cup chocolate chips
O ,i cup sweetened condensed milk
d 1 cup peanUt butter

Directions:
A mix sugar and chocolate chips
b :Add milk and stir
0 add peSlUt butter and stir
d drop onto cookie sheet by spoonful
.e chill for:20 minutes



This activity satisfies READERS:

]o . The purpose of this activity is to follow direotions.

1 This is a real situation in following directions.

- The child is asked to apply the directions he has read by
doing the activity.

There is no way the child can complete this activity without
reading the direotions thoroughly.

The child has a finished product at the ma of this activity.

R The product is the test of 'the child's acouraov.

If tho child can't read the directions they can be given

EXAMPLES OF ACTIVITIES THAT WASTE TIME

Activities that do not fit READERS waste time. It be-

comes obvious that nary workbook pages do not meet the criteria

eatablished for good learning activities. Too often the child

is asked to perforn mindless tasks of circling, underlining, or

filling in the blanks. He is not aware of why he's working on

a page or what he's learning. The teacher on the other hand has

no way of knowing how well he's taught or how well the child has

learned. Wbrkbook pages or worksheets such as the following are

useless and should be discarded.

a. Circle all the endings:
looking
JumPing
playing

An activity which asks the children to mark all the long
and short vowels in the words they already know. If the
child can already read the words, what is the purpose of
marking vowels?

c. A workbook page which asks the children to recall facts'which
already have been diseussed is an unnecessary waste of time.



The following are examples ofworkbook pages that do

not fit the standards of READERS with explanations as to why.

Don was dressed and ready for the,

train before Nancy was.

What ending do you see?. 414 ,, 040

What vowel soUndd0.ou.hear4

Ma met here

(Prom Scott Porpman More Priends Old and KW,'Pago, 50):

This*page is sUppoqed to teach endings, Xt is rinvali, as;

it does not meet some of the READERS standards:I

R Would 'che teacher or child know the purpose of this page if
it was not stated inihe manual

If an activity does not fit the stated purpose it is not yalid

The child does not have to actively apple ail. skill that he
has learned but only has to see and reproduce endings.,

This assignment dQesn't encourage productive attitudes. The
child doesn't even have to read the sentenccvto'complete the
assignment.

The activity does not teach the skill it. wastes time.

The activity doesn't encourage responses which yield feed-
back.' The teacher is not able to analyze how the child
arrived at his answers. The activity encourages guessing.

S - The activity is expecting the same quality and quantity of
each child.
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ea eao son enoe an oo a 0 un er no.,

word. Then look at the word below the sentence.

rat'the numeral 1 or la after each word to show

the number ofeyllableS the,word has.

Penny could see'her eat on the roof near the

chimney.......

Sandy hoped the new boy would be his friend.

friend.......

(From Scott Foreman . Roads to page 7)

This activity is supposed to teach syllables.. It is

invalid because it does not meet READERS standardst

R - The purpose is to teach syllables.

E - The purpose is valid the method is not.

A The activity doesn't encourage an active application of the
skill. The response called for is Passive and doesn't neces-
sarily requimthinking.

The activity doesn't encourage productive attitudes. There
is really no olear out reason for reading the sentenoes,. The
Child can guess without any concern; for accuracy, Therefore
why should he follow the written directions?

The activity involves guessing and not applying and is there-
fore a waste of time.

- The responses given don't tell you whether or not the child
has guessed or learned the skill-

- Drill is not necessary if the child already is able to divide
words into syllables.



the Vier& 3n Al babe ca er

abodefghijklmnopqrstuvwxy

diver gift low boy soap odor gold doctor bird leg owl

set\
Beast

Dentist

diver
d G ct o r
Game

( tsued
e

Lamb

Ocean

CDclPr
Vti

Sail

New Scott Forsman level 5, page 19)

This worksheet is supposed to reinforce alphabetizing.

It is invalid because it does not meet some of the standards of

READERS.

R - The purpose is to reinforce alphabetizing.

E - The purpose is valid - the method is not.

A - This activity involves guessing and filling in the blank.
There is no actual thought processes involved or needed.

D - There is no development of a productive attitude. The child
may guess to arrive at an answer.

E - The activity doesn't involve thinking so is a waste of time

- 69,-
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- The teacher is not able to evaluate bow or if the skill has
been learned.

- To make the activity suitable for another level the teather
would have to make another worksheet.

If you hoard that the branches of a tree

grew two feet longer in one night should

you believe it? Yes No

This activity is supposed to teach a child to make

judgments.' It is not valid because it does not meet some of

READERS standards.

R - The teacher and child do not readily see the purpose of this
activity

E - The activity is not asking tho child to make judgments but
only to choose one judgment'that someone else has made4

The response is merely circling Yes or No without the poosi-
bility of explaining reasons for the answer ohoeen,

This activity encourages guessing and does not in any way
promote thinking' and therefore teaches the child not to read
in a thoughtful woyt

There is no thought put into the activity therefore it is
a waste of time.

There is no way for the teacher to evaluate how the child
arrived at his answers.

.

It is not suitable for different levels.

YES NO 8. "We will take this dog," said Mother.

(Inferential comprehension: Making judgments)

(From Ginn 360 - Level 5 - May I Cone - page 73)
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This activity is pupposed to teach inferential compre-

hension: Making judgments. It ie not valid beoause it does

116t moot REAMS standards:

statod purpose is making inferences and Judging
real purpose is merely reteallo'as it aSks the child to
remember what went on in the story.

The stated purpose is not the real purpose.

The activi mereli inVolvss circling other people's: choices
and not app ing any skill the ohild has learned.

The activity does not encourage the development of productive
attitudes. It encourages the child to'gOess.

It is mercy. circling answers and. is a waste Of 'Ole.-
47, a

There is no way,t0 determine how the child his ar rived at,
his answers, how welI he has learned or it be:haClearned.

The aotivitY is exPeoting the same quality and qUantitY frOm
-00.0h Child,

ea n n one

kid kids
A kid is a beby goat

koala koalas

A koala looks like a little bear
Koalas live in trees

. I loOk like a little b
What am Itta koala or

ave a ou ears
I, :a kid or a lion?

X4)1)

a mosey

a am

rom 'ew 00 °roman VO pages

This Page is supposed to teach the child to read for

different purposes. It is not valid because it does not meet

some of, the standards of READERS*

The 'stated purpose is reading for different purposes. The
child doesn't even have to read the seleCtion to answer the
questions.



- 'The purpose is valid but the method is not.

The child doesn't have to apply the stated skill to answer
the questions,

The activity doesn't encourage productive attitudes. The
child doesn't have to read the definitions to enswer the ques-
tions

- The activity does not meet the criteria and is therefore t
waste of time.

The activity doesn't provide feedback which helps the teacher
determine what and how well he child has learned

- The activity is not readily suitable to different devel0P-
mental levels.

ACTIVITIES THAT CAN BE AMENDED

Not all workbook pages, however, are useless. There

are pages that can be extended or modified to provide a more

valid learning experience.

For example:

a) An activity that asks a child to underline the

main idea can be improved by having the child

explain the steps he took to arrive at his answer.

The following workbook page could be made more mean -

ingful by asking the child to write 5 sets of oppo-

sites not already used above.

Match the Opposites

dog in
up cold
out eat
hot down
black white

Many workbooks have good stories in thorn but the

questions are bad. The child is merely asked to
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recall detail or check events which ahppened.

These pages can easily be used just by changing

the questions that are asked following the'story.

The following are examples of workbook pages that can

be amended to fit the standards of READERS. A full explanation

tells how.

The Tunnel- -in- thepaoyod:

Bonnie, Sue and Cathy erred next door each

ey..liked.t6.play.tOgetherf:They:likod..teplantflowers':in,
he-gardenAnRonnie'Slard.''--They.liked't0-play:Under-thetree:
n:SUe's.:yark..,-TheYliked-te-Owingen'the-Swing-in.46thy!elard

Ono morning Sue ran out of her 'souse. Her face was rod,

!Ind she was angry.

13

Bonnie stopped watering the flowers. Ciat:-' stopped

winging on the swing. The girls ran to the t'ix, In Sue's yard.
.

"Every time I make somottling, my little brother breaks

p," Sue said. Mother says he's too little to understand. It's

of fair. I want to live someplace where there aren't any little

rrothers."

"You can live in your backyard," said Bonnie.

1

"What if my parents try to make me live in the house

again?" said Sue.

The girls thought for a while. They really wanted to

help Sue.

"Why don't we make a tunnel out of blankets?" said Cathy.

The tunnel can start at the tree and go to the back porch of my

Ouse. If your parents cone to get you$ you can run through the.

el and under the porch. Tnen you can run away."

The girls got a long rope and some old blankets. They

fed one end of the rope around the trunk of the .tree.

They tied the other end of the rope to the back porch.

hen he girls hung the blankets over the rope.
may put a rook

n the corner of each blanket. Then the girls ran under the

lankets, under Cathy's porch and out on the SideWalk.

#



°I think the tunnel will work," said Sue. "I'm going
start living in the backyard right new."

Denniet Sue and-Cathy played in the yard all morning.
y ran throUgh, .thee tunnel and under, the porch.

"I have to go home for lunch," said Bonnie. "Then we're%ping downtown."

"I have to go home too," said Cathy. "We're going to
visit grandma."

"I'm not going anywhere. I'm going to stay out here,"
said Sue.

Sue sat outside all afternoon. Thero wasn't anyone to
play with. There was nothing to do. Everything she wanted was!inside the house. She was hungry too.

Finally Sue's mother called to her. "Dianer is ready.
Don't you want to come in aad eat?"

"1 don't want to live by myself any more," said Such
And She went into the house.

*ow
410 01111

1. What did the girls like to do together?

2. Why was Sue angry when she Tan out of No house?

3. Where did Sue say she wanted to live?

4. What did the girls use to make -a tunnel?

5. How did Sue feel in the afternoon?

6. Why did Sue go inside when her mother called her?

(Prom New Scott Foreman - Level 6 - Masters 3-4-5)

All the questions are just recall. In order to modify

this page the questioning would have to be at a higher level.

1. If ;you were Sue how would you solve the problem of
the little brother? Tell why.



2. Suppose Sue's friends thought it was wrong for
her to move out, how could Sue convince them she
was right?

What do you think Sue learned from her experimont
with the back ytrd house?

- The purpose of the'activity is to infer and make judgments
about 'a Written selection.

The activity is appropriate to the skill.

A The child is asked to apply the skills he is tieing.

The activity deVeloP4 productive attitude's. It asks for
the child's opinion.

The activity meets the oritera.

It is easily judged what the child has learned.

The aotivity is not aeking the some qualit7 and quantity .

from each child.

at or Why?

4.rio asked his dad if he could go fishing with him, "No!" said
is dad. "I'm letcting at 5:00 in the morning. YOU, havo trouble
getting up at 7:30 on school days.". But Bri0 kept asking. "in-

ally, his dad said that Eric could go if ho was'ready at 5:00.

Eric went to bed at 9:00. He wound the clock and set the alarm
for 4:00.

When Eric woke up, the 89 shining. H looked at the clock.was din

(I

It wais 8:301

at happened?

Eric forgot to set the alarm

Ho slept through the alarm ~war.

The clock stopped

From Now co orsman, 7 ve page

This activity is supposed to teach the child to infer

meaning from a written paragraph. But the child is merely asked

to choose what someone else has inferred,

1111.11.6111111111
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To amend the activitY simply out off the choices and

have qzhe child tell in hib own words « What happened?

The P4rPose of thti `aoti.vity is to Infer Meaning.

The method of a000mplishing the skill is now valid because
the child is asked to create his awn answers.

The child must apply F the,skill being ,taught.

It is developing productive attitudes because the child's
opinion is being asked.

The activity fits the criteria.

The responses are easily evaluated.

The activity is not asking the sane quality and quantity'
from eaoh.child.

Each of these can be a name for a set. of sentences below.

Write the matching letter in the right blank.

a. Taking Stanley for a Wall

b. William and His BioYole

0. It107 and Her Oat

William and aloY Keep Watching

o. A Family Moves In

William liked to ride his bicycle. Every day he
rode his bicycle to school. Sometimes William would'
let a friend ride on the bioYole with him.

ron 3 re ye OE OX oor, page 14)

The stated purPoSe of this worksheet is to give practice,

in inferring the main idea. Acoording tic READER, it does not

meet the standards. The child is not encouraged to (141relep pro-
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ductive attitudes. There is no real thinking involved, merely

finding answers already given.

This activity can be modified by leaving out (or cutting

off) the top section. Children can then write (or draw) their

own sentence, picture, or title for.each short paragraph noting

main idea. The activity now fits the READERS criteria.

R The child must infer the main idea.

E The child is practicing reading for main idea.

A - The child's response requires him to state, in his own words,
the main idea.

D The child must read and think to write the main idea.

E - This activity is a short practice in finding main idea. It
is a quick practice and reinforcement.

R Th,J response shows the teacher how well the child understands
thy main idea.

S The child is given opportunity to express the main idea in
a variety of ways. The child will, therefore, pick the mode
of expression which is more natural to him.

Po

on (a line.

k.

WHAT MAY HAPPEN NEXT?

each paragraph' write the number of the sentence which tells

t could have come next. You maylwrito more than one number

Four-year-old Jane had lost her mother in a large store. A
man saw her crying.

B. Jeff forgot his lunch money ono day. When he got to school,
he remembered that his money was at,home.

Oa 001 .11

1. Jeff paid, flIf T start now, Lean walk and get there in time

2. The man, said, nonit cry. We alsays find children's mothers
for

rom nn ve e jog
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This worksheet has stated its purPose as Predicting

outcomes. The responees are Bkven, howeVer$ at the top of the

Page and the child has no chance to ..actually pre4iot the out-

come.

This activity can bemdified by

off) the bottom section. The child oan

happen next - using his own imagination

sheet now fits the READERS criteria:

leaving out (or cutting

then predict what may

and skill. This work-

- The child must predict outoomos.

- The worksheet gives situations and now asks the child to
tell what may happen next.

Response requires student to actively apply skill taught -
i.e. the child states outcome in his own words.

as The child must readthe story and think through his predic-
tion.

This worksheet is an economical use of pupil time as it
requires thouShtfulness to Perform' yet there is reading
and aPPlioation throughout.

The resPonse will be evidence of what the child has .learned.

Since there are different modes of expression and no one
correct answer, this is suitable to a variety of I vols.
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Different Kinds of, Turtles,

reon sea turtles live in warm oceans. They have brown shells.
ea turtles are big. Some weigh over 100 pounds.

PaoPle used to hunt green sea turtles. People killed so
turtles that there wore very few loft. New a law protects

the turtles from hunters.'

and rivers. The' marks on their shells-
turtles have a yellow spot-next to each-

,

-f :1411*

lap turtles eat snails and crayfish. They like to sit in the sun.::

Wtsbell turtles live on'the bottoms of rivers. ,Their soft
'shells are brown like the mud in the river. Thcrsholls look like
pancakes with spots of syrup on them.

, -

ratehare underwater. The turtles are good swimmers.
ell turtles breathe air through their long noses'When they

1-

o.

You have read about three kinds
!describe the turtles are listed
the name of the turtle it tells

'sit in the sun
look like road maps
look like pancakes

10 OIL MO

of turtles. Some phrages
below. Write each phrase
about.

that
under

live in warm oceans
have soft shells

:Green Bea Turtles: jive I n. vidoti

Map Turtles:

Softshell Turtles:

ram 'ow co orsman ve pages

This activity is supposed to teach organizing. It is

not asking the child to think about what ho has read but only

to find a given phrase in a paragraph. There is no application

of the skill. It is not encouraging productive attitudes. The'



'hild'oan answer the questions without reading the article.

To amend the activity, have the child read the article.

Have him list pertinent details about the three kinds of turtles

discussed. Compare similarities and differenoes.

R - The purpose now is .6) organize to-help'the child compare and
°entreat the material read.

The activity is appropriate to the skill.

The child is required to apply the skill being taught

The child is asked to think about answers rather thail justquessing.

The activity is not a waste of time because it is asking achild to use.a skill.

- The response is able to be evaluated by the teaCher.

The activity is not asking the samo quality and' quantity
from eaoh ohild



SUGGESTED ACTIVITIES AND BOOKS

OomPrehension

The following suggestions, are jut a few examples of the

tYpes of aotivities that teach the different comprehension skille.

Notice that;

1) Discuss and share are important aspects of
many activities

2) Many of the activities can be done indiv-
idually,by pairs of pupils' or by-groups of
children.

Only a few activities are listed for locating and organ.

izing for the tollowing reasons:

1) They are fairlY easy to find

2) These thought processes are'contained in Almost
all the activities requiring higher thought
processes.

3) UeUallY the child does not have to locate or
organize information unless he is going to make
inferences or judgements.

112=LNIMAJIMEAS
Chart's, graphs

locating

comparing

Compare heights, weights, numbers of brothers and

.sisters, etc.

helpers, attendance charts

Menus, newspapers, catalogues

locating
organizing

classification

comparing & contrasting



eive the child so much money. What would,you buy for
lunch, for a weekend camping trip, for your faMilY for
Christmas. Children can then classify items under
various heading (meat, fruit, fish, poultry; things to

wear, toys, beauty aids, etc.)

TV Guides

locating

sequence

Which cones first, later-Mannix or Jeannie? At what
time is MASH playing? What day? Plan your TV watching
for an hour, a day, etc. What would you miss if you

watched theA o'clock news?

*Junkyard

organi4ng, planning, problem solving

materials ,.. children may bring in any "Junk" i.e.. oilkcartons, egg cartons, paper towel rolls, &.yrofoan usedfor packing, etc.

Directions - Child nay pick one piece of junk to work

with. (Other materials such as paper, soiesores glue,
yarn - can be provided at another table). Children are
asked to' make anything they'd like. If they need more
"junk" they should be:encouraged to find another child
who has what they need and pair up with him/her.



Worksheet

remembering, re-reading tor detail

The child reads a story about rabbits (or ma, familiar

subject). List` 10 quentions

The child may piok between:

YES NO DOES NOV SAY

Child must circle the correct answer hal iemory and, then

chock hip answers by giving the page where the answer

could be found.

eg. 1. Rabbits are cuddly pets
2. Rabbits oat carrots
3. Rabbits are smart animals

Note: #3 can not be verified in the story, therefore the
only correct answer could be DALB,

Songs and Poems

remembering, sequence of numbers

1. Ten Little Indians

2. Band of Angels

3. Three Crows

4. One Potato, Two Potato

One, Two, Buckle My Shoe5

remembering, sequence of items or objeccs

1. 'OM-MacDonald Had alarm-

2. The Farmer in the Dell

3. Sally's Hammer

This Old Man

The Mulberry Bush

The Wheels on the Bus

I Know an Old Lad' Who Swallowed a Fly.
.,83



I'm Going to China

remembering sequence

listenirg

alphabetical order

All children may play. The first child says, "I'm

going to China and I'm going to take (something begin-

ning with "a") apples." Next child says, I'm going

to China and I'm gahg to take apples and (something

beginning with "b") boats." The next child says"I'm

going to China and I'm going to take apples, boats,

and (something beginning with "c") cats. Each child

must repeat everything that's been said in order and

add a word that begins with the next letter of the

alphabet.

Inferring

Cartoons

1) inferring main idea

Have the child read a cartoon in which the main idea is

not stated. Have hip: write a title or explain the main

idea. Discuss and share his opinions with classmates.

Oinferring sequence of events

Have read an appropriate cartoon then have the child

write a story or draw a cartoon to show what went on just

before this particular cartoon event. Discuss - share

the "whys" with others.
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Jokes

inferring main idea

Toll jokes which require the children to "got it".

Puns

inferring meaning

Write and discuss "Puns".

Stories

inferring main idea

Ask children how many new, yet appropriate, titles they

can make up for the story Hansel & Gretel.

Change the beginning of the story, the end of the story

or a major part of the story. Ask the ohild to tell, draw

or write how the rest of the story (or a part of the story)

might change. Discuss and share.

Read attleidlistlEHood. The Three Little Pigs.

Compare the wolves. How are they alike and how are

they different? Discuss and share.

What would you have done differently if you were the

wolf in either story? Toll why. Discuss and share.

Read Aesop's Fables (or other appropriate stories). Have

the children figure out the vocal. Discuss reasons, for

example have the children road the story of the Ant and
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the Grasshopper beforehand. Conduct discussion with

questions such as "If you were the ant, how would you

have dealt gith the grasshopper at the end?"

Boardword

List sentences containing figures of speech on the board.

have the children illustrate the literal meaning of the

words (that is, what they say). Then illustrate what

was meant.

eg. The girl had "roses in her cheeks". The child
would draw a girl with real roses on her face°
then he'd draw a little girl with pink cheeks.

Questioning

1. How many different and unusual ways can we use an

apple?

2. What 2 things in our classroom can we put together

to make something new?

3. Using only a volleyball and waste basket, make up a

new game.

Suggested Books

Everybody Eats - by Green, Scott

The Country Noisy Book - by Brown, Scott

Homes - by Virginia Parson

Who Lives Here? - by Pat & Eve Witte

I am Andy - by Charlotte Stiener
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JudginK

Magazines

Have the children bring in magazines and find advertise-

ments representing different techniques (propaganda).

These can be analyzed and compared, then made into book-

lets or put up on the blackboard.

Extension: Let children write their own advertisements

Television

AJk the children to list the kinds of TV programs they

would enjoy if they were:

in nursery school
2. in high school
3. a grandmother

Children watch TV and list the commercials that are prim-

arily for:

1. elementary school children
2. teenagers
3. parents
4. grandparents

Ask children to list the kinds of TV programs they'd

enjoy watching if they were:

1. old man
2. 4-5 years old
3. teenager

(use the TV Guidd)
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Fact vs. Opinion

Have the children write a few fact/opinion pairs

Examples:

1. I like peanut butter. All children like peanut
buttsa

2. There is a leash lain Brookline. I think there
should be a leash law in Wilmington.

Go back and discuss the pairs which are not true - have

the children pick out key words which signal opinions.

Fact vs. Fantasy

Could the cow really have dumped over the noon?

Ask the children to rewrite a fairy tale or fantasy so

that it could be a telievable factual story. After the

story is written have the children make two lists -

Fact and Fantasy-and list the words and events that yore

changed in the correct categories.

Denotation - Connotation

Discuss products witli.connotative brand names (Gloom,

Halo, Snickers, Bounty) and discuss reasons for their

names.

Have children create a product, name it, and explain

reasons for their choice.

Debate

Should Wilmington have a leash law?
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A4or's Competence

3

Children use.the library. They read the book jackets,

introductions, and author's background and qualifications

to write a specific information book. They then check

the author's use of facts with the encyclopedia, etc.

Author's Purpose

Have children categorize books under the correct heading.

i.e. Written to Entertain or Written to Inform. Ask then

to tell how the books are alike or different.

Appreciating

Choose a story character bat you would like (or would

not like) to have as a friend. Give all the reasons why.

Choose the story you like best and tell why.

Read Little Red Riding Hood, the Three Little Pigs.

Which wolf was more clever, meaner, etc. Tell why.

Have children toll a story from different points of view.

Example: Little Red Riding Hood as told by the Wolf,

the grandmother, Little Red Riding Hood.

l. Let child (after his reading), write his own poem, play,

cartoon, etc. and compare to the one he's read.

2. After child reads a selection, let him find and explain

how the selection's events, etc., relate to his own
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life experiences. (let him dramatize or put feelings

into art, song, poem, etc.

Imagery

Read a paragraph to a child. Have him draw what he heard.

Have him express what he felt through dance or movement.

Books

Read, discuss characteristics of, then let the children

write their own tall tales (plays, poems, etc.)

(auditory)

Sh h h, Bang - by Margaret Brown

(tactile)

My_Five Senses - by Aliki

The Touch Me Book - by Pat & Eve Witte

What is Your Favorite Thing to Touch? - by Myra Gilison

Find Out By Touching - by Paul Showers

Can You Guess - by Leonore Klein

Soft Things - by Vivan Gould

(smells)

Follow Your Nose - Paul Showers

What is Your. Favorite Snell, My Dear? - by Myra Gilison

Poem - Smells - by ChriStopher Morley

(shapes)

Snail, Where Are You? - by T. Angerer

Shapes. - by Mirian Schleir
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(shapes)

Edward and the Boxes - by Marino Lippincott

Boxes - by Craig, Norton Co.

issk Mr. Bear - Marjorie Flack - MaomillrAn

Are Yoga z iLlotyha P. D. Eastman

Walk in the Forest (record also available)

Hello Peter - Marrell Gipson

Charlotte's Web - E. B. White

The Little Prince - Andre DuPray

Look Out Mrs. Dooleiunk1

Amelia Bedelia

Aesop's Fables

Word Attack

The following are examples of multi milage, multi- sensory

activieios that teach word attack skills in meaningful sit-

uations and give the children opportunity to discover rela-

tionships themselves.

Mati-Purpose Box of Sight Words

Write words from basals and other words children should

know at sight on separate file cards (keep adding).

_Place words and file box on word attack table and use

in a variety of ways.

1. phonics - put all the words that sound alike together,

2. classification - pick out all tho words that have to
do with animals, direction, people.
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3. problem solving - put the words in groups, give each
group a title,: explain his reasoning.

4. alphabetical Olean up - children place earth; back in
box in alphabetical order.

(Children can work in pairs)

Have children make story book of self.

For example:

Page 1 - THIS IS ME
Page 2 - THIS IS MY FAMILY
Page 3 - THIS IS MY HOUSE
Page 4 - THIS IS WHAT I EAT FOR BREAKFAST
etc.

Make up Bingo cards with vowel teams ea - it - oo, etc.

Then make word cards using words which have vowel teams.

Play Bingo. Children listen for sound - cover vowel

team which they hear.

Give children list of words inithich there are long and

short'a words. Children group words, try to discover

rule.

Example: cap - cape, tap -tape, etc.

Experience stories are invaluable - what the child can

write, ho can read:

Have the children write a story and read it to a

friend.

When doing experience charts, copy the child's speech
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pattersn as this is more meaningful to him.

Let child dictate (if he cannot write on his own) sen-

tence about pictures, etc. After a while he will

imitate.

Give children sample forms as I can - Each day child

writes a new word. This builds vocabulary, establishes

sentence structure. (Have him illustrate sentences also.)

Let child make words for peers. This can be done with-

out teacher.
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Name Date

Grade School

LET'S HEAR FROM YOU!

What parts did you find to be.most helpful?

What additions, suggestions, and activities do you have that

will make implementing this section easier?

Additional Comments:





FLUENCY

Fluency can be described as the ''smoothness" of both oral

and silent reading.

Oral-and silent reading have Many skills in common, butsuo-

cess in-one-does,not insUro_equal Success in }the othi)r.--When

child first Starts to read, verbalizing words is helpful-to-him.

However, as soon as the student begins to show'skill in mork ree

ognition and comprehension, an increasing emphasis should be

placed on silent reading and thinking skills. Silent eadin=g,

should beistresse4 from the beginning of first. grade on.

In grades one and two the speed `of era] and silentreading-is

very similar, but by the time a child enters grade 3, his speed

of silent reading should be much greater than his speed of oral

reading. Stressing oral reading impedes growth in silent reading

and produces word-by-word readers. Silent reading must be the

most practioed skill.

Students need to be provided with indreased opportunities

for reading various pleasurable materials, rather than being tied

to the snail-like pace of a basal instructional program, whereby

relatively few pages are read. Reading a wide variety of approp-

riate reading materials has greater bearing on subsequent fluency

than any direct instructional activity by the teacher.

If an undue amount of oral reeding is used as a means of

teaching silent reading in the early grades, growth in both oral

and silent reading may be impeded. Tho child may, become self- .
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conscious abouthis oral reading and-he may become an over-vocal-

izoaWill pronounce ()Very word to himself in every silentread-

ing situation). The tendency to have children read aloud from

a basal reader, one after another, around the room or in a groups

has little to justify it. A much better approach is to have the-

children, during instructional times, first read silently a par-

agraph, page, or selection, in order to find the answer to a

question (or for some other well-defined purpose) and then read

aloud the part that answers the question or fulfills the pur-

pose they have in mind.

Oral Reading,

Oral reading is not a major component of-the reading process.

There is no evidence to support the practice of having every

child read aloud every day. Oral reading should not be used

in such a way that the child becomes a -trained performer or a

slow word-by-word reader.

Fluency in oral reading' is unimportant When compared to

thinking behaviors. An over-emphasis on oral fluency can result

in a reader who is not able to free himself from word-by-word

emphasis of oral reading to be able to apply the various compre-

hension skills and techniques.

The main purpose of oral reading is that it provides the

teacher with an opportunity to diagnose reading difficulty. (See

Assessment: Oral Reading for Diagnosis)
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Silent Reading

Fluency in silent reading is the efficiency with which silent

reading tasks can be accomplished. This fluency is measured in

terms of both comprehension and rate. DifficultY in silent

reading may be caused by one:pi' the followings

(a) osefor reading

(b) Reader's background

(e) Format and -nature of the Material

(d) Reader's motivation to read

(e) Word attackr6killei

Since one's purposelor reading determines rate, students

must be taught to vary theirreading tatestaceerdingto their

cempre4ensiOm taSicS.joY rates would be expected in concept-

loaded situations, while rapid rates would apply to materials

which can be digested easily. For instance, childrenm4St learn

that it is necessary to read a math problem at a much different

rate than one could expect to read an easy fairy tale.

Through silent reading, each child brings his associations

to the printed page at his own pace. He is given a chance to

apply the previously learned language skills for word recog-

ntion and comprehension. He soon learns to adjust his rate of

speed to his purpose of reading. He acquires Pn independence in

solving word recognition and comprehension problems. Silent

reading is much more useful to him in life situations.

Instruction in silent reading should begin in grade 1 and

be carried on through the entire school program. The beginning
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lessons should be easy to develop confidence. After that, the

length of the assignment with easy material shoUld be increased.

Next, the difficultY of the Material should be increased. Fin-

ally, the difficulty of the assignment should be increased.

"Reading" without comprehension is not reading. A. measure

of the rate with which words are recognized as words with no refer-

ence to apprehending their meanings and relationships, Yields a

score of no significance in real life situations. Therefore,

rate of reading is to redefine it as "rate of comprehension" Of

written and printed material. To measure speed of reading, one

must measure the rate at which the material is comprehended (and

comprehension must be considered in relation to the purpose for

which reading is done). The rate of reading is fairly specific

to a particular reading situation. Rapid reading in itself is

not a cause.of better understanding. However, a rapid compre-

hension rate is a result of a pupil's possession of abilities for

clear aud rapid understanding.

Factors in reading comprehension rate to be considered:

(a) Rate that avoids meandering and promotes understanding

and pleasure.

(b) Rate appropriate to the nature and difficulty of:the

material.

(c) Rates adjusted to purposes for reading.

(d) Positive relation between rate and comprehension.

(e) Role of the eye movement patterns (phrasing).



No attempt should be made to improve speed in silent

reading until the child has established the habit of accurate

silent reading. One learns to read by reading. If multiple

opportunities are provided for purposeful silent reading, rate

usually takes care of itself.
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Providing the experiences necessary for learning to read is

a demanding task; every instructional minute must -count.

The following suggestions are made to facilitate the imp3.e-

Use Basals Freely

Make sure that time is not wasted by instructing children in

books that they can read in the Independent Level (see Assess-

mont).

If a child is able to read basals at an Independent Level,

let him read them independently either in school or athono-

Eliminate unnocessary workbook pages and worksheets. Quite

often this is worthless busy work (see Activities). Furthermore,

since the child should onlyworkon the skills that he needs, not

every child will need to road every page in the basal or do every

exercise in the workbook.

be- emphasize Strict Ability Grouping;

Meeting with three groups of children every day for oral and

silent reading is a waste of time. It also produces bhd atti-

tudes (see Fluency).

Multi-based Grotipinpl

Children should be grouped for many purpose,,,and for varying

amounts of time.
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Groups could be established according to interest and for

established according to interest in a part-

icular subject (model airplanes, mammals) or stYle

(fairy tales, mysteries).

Groups could be related

of writing

to theme: All children who wanted

to read books about people who showed courage, for instance,

Groups could be :related to needs: children who needed

help with prefixes and suffixes could work together. However,

it should be realized that this group is the most temporarY.

If children are truly grooPed according to need, children

will learn skills at different rates (never more than two or

three sessions even for the slowest) and leave the group,

while new children will, perhaps, bo added.

An

Pupil Teams

Self-instructional pupil teams can be set up for oral reading

or skill improvement.

Children could be asked to give the rules of good oral

reading, placed with a partner and instructed to read a cer-

tain story aloud to each other until both children were sat-

isfied with both performances.

Children could also be paired and asked to drill each other

on sight words or other specific skills.
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If the children are shown how, they will be very demanding of

themselves when asked to develop or.improve skills in this

manner.

Rarely is strict ability grouping effectiVe. It is self

defeating for the low group and robs them of the chance to

learn from children who have well-developed skills. It doe's

not Provide enough diversity or a fast enough pace for the

brighter groups.

When the teacher uses several types of grouping, the child-

ren are able to do much more reading and the teacher is able

to see many more children individually. The following chart

shows how this can be done.

Mon.

am is Readin

Tires.

Plan for Prima

Wed.

Grades

Thurs. Fri.

1 Top & Average Top & Average Top & Average Oriental ewe

Instructional
Groups

Instructional
Groups

Instructional
Groups

flab- otal
School

. Individuals Individuals Individuals
(Reading lass

Same Time)

Independent

Groups

Independent

Groups

Independent

Groups

Individual
or ilent

eading or
Paired Paired ori

Paired Paired Paired Partners pplied

,1 Partners Partners Partners Reading*

Oral Reading Oral Reading Oral Reading

%etnratmaetuisappleie reading leads to an actiy
such as building a model, making a pudding, or acting out a play.

(LaPray)
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Let Your Room Teach

Label everything in the room. labels help children develop

Sight vocabulary, locate materials needed without having to ask,

return materials to their proper places: etc. They also help

the children with word recognition skills. For example, if the

child recognizes "light" he can use that as a basis for sounding

out other 'Light' words that he may come across in his reading.

Charts

Rooms peppered with instructional charts help children be-

come independent learners and, save the teacher from answering

unnecessary questions. Whenhildrenarworkin(04-should

be able to look around tho room and see key wordS and pictures

that will help them remember sounds, color words, V010l rules,

etc.

Charts with ruled for use can be placed at each activity

center. if the childknows the rules he can go to the:center

and work there on his own.

Charts are also useful for giving direCtions. An interesting

example of this is the following chart which helps children pick

out Library Books that will not be too diffidult for them

to read:
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RULli OF THUMB FOR CHOOSING LIBRARY BOOKS I

Choose a book that'AntereSts

Turn to page Read it.:

Hold up a fingerfor every word you don

knew. If you must use your thutb (for :;

unknown words), the book May be hard for

you.

If you have to use four fingers or lest,

try several pages in different parts of

the book.

5. If you do not use your thumb on more than

one page, CHECK IT OUT.

Web

Bulletin Boards

The tupe of bulletin board that the children "create and add

to teaches, holds interest and stimulates a flow of ideas.

These bulletin boards require very little teacher time to

create, but they must be changed often.

Some suggestions are:

1. Uso categories. Put titles such as fact/opinion; rele-
vant/irrelevant; things to eat/things to wear, on the
board and have the children bring in appropriate
words or pietnres.

1. 8pache, Evelyn B., Readin' Activities for Child Develo ment,
Allyn and Bacon, Inc., os on, P.
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Use Candy wrappers, labels from-cereal boxes, and other
products readily recognizable by children. Tack these up
on the board along wit._ eategories such as ("b" words,
"tr" words, for babies/for adUlts, eta). Children can
put labels under the ProPer categories and bring in some
of their own labels and categories.

Create a story board simply by putting up a scenic picture
and asking questions like "Who could be in this story?'
"Where Could this plaoo be "What could have happened,
here?" Children write as many ideas as they can and tack
then on the bulletin board under the correct question.
Children could then choose a "who", "what" and "where"
and write a story.

The same "add to" bulletin boards can also be used to
motivate wide reading. The following is an example:

Draw an outline of.a house and ask the children to

PLEASE BUILD ME by reading books. The children

would write the name of the book andhiW own name

on a red rectangle (or bri0k) every time be fialah08

a book and help build the house by adding "bricks".

Allow Children To Do

Much instructional time is lost because of unnecessary

routines.

Simple procedures like letting children go to the bathroom

when they need to instead of having them line up at a specific time

saves 15-20 minutes a day. Children can also collect milk money,

lunch money, make bulletin boards and flash cards, take atten-,

dance and clean up. For them, these are learning experiences.

Passing out and collecting papers is also a tiae waster espec-

ially when children are perfectly able to pick up their own papers

and turn them in when they are through.

To facilitate this, the teacher could mark sections of a

table "Pick Up" and "Delivery".
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Children are capable of correcting their own work and

charting their own progress. ror them this is a purposeful activ-
ity. They-are actively involved in their own learning when they
work on self-directing,

self-oorreeting activities and the feed-

back is immediate.

Children can also take part in d.reoting their own school day.

An effective routine is to have a morning meeting in which the

woltfbr the day is exPlained and written on the board. The

children can 'be told Where to find their papers and where to put

then when they are through.

In this way the children are able to work at their own pace

without having to wait for the teacher to tell them what to do

next.

The teacher is free tovork with individuals or groups without

worrying about the rest of the children finishing too fast and

not knowing what to do.

It should also be noted that when children are aware of what

work they are expected to complete and know what options are open

to them when they are through with their work, the room seems to

be quiet and productive at all times.

Integxate Reading Into The Entire School Day

Reading is not a separate subject. Reading is thinking. It

is a necessary component of all subjects.

This means that reading should be taught whenever there is a

need for it. The best time to teach skills is when they are needed
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The child who is planning a trip will have a greater interest in

),earning to read a map than the child who is taught map skills
when and because the Basal Says So.

Conversely, if the child has spent a good part of the day

working on a science experiment which involved him in hypo-
thesiAng and drawing conclusions, there is no reason to insist

that the Child read tho noxt story in his workbook which is de-

,signed to teach the same skills. Integrating reading into the

entire school day means making every experience count.

Planning class events, deciding on rules, and assuming lies-

pCnsibility for class routines are all valuable learning exper-

iences Whioh faoilitate growth in reading.

Use Activity Centers

ACtiVitYCenters used_properlypromotepupildr,tivity,

1,040ndent thinking, verbal expression, social responsibility.

14eyholp to develop a variety of behaviors that can be employed

in all con tent areas

The following are just a few behavioral outcomes that can be

developed through various learning centers.

1. The ability to express one's ideas about somethingread or listened to through body movement and verbalexpression.

The ability to sense and portray story mood or character's
feelings through puppetry.

The ability to employ a full span of concentration whenlistening.

The ability to follow oral directions.



The ability to recall, evaluate information
basic concepts from Sood listening.

The,ability to gain and make use of information obtained
through a variety of available resource materials
(e.g. for reports and experiaments in all the content
areas).

The ability to use stimulants, whether concrete (pictures,
objects) or abstract (basic iieas) as a creative moans
to one's formulation of ideas for a story) letter, poem,
etc.

interpret

The ability to interpret material read or listened to
through artistic means.

Initial Set Up

Activity centers are pupil-managed, easy to set up and self-

monitoring. Besides providing many more experiences, they can

free teachers to work with individuals And groups with special

needs.

*titity canters should be geared to common interests and

reinforce specific skills. A-balance ameng.pUpil abilities, inter

ests And rate of learning must be achieved,through tWactivities

employed.

Initial set up of activity centers shOuld be a:OlaSerOPM'pro-

jot at the start of the school year. Under close supervision

by the teacher, children themselves are capable of: establishing

the rules for the centers.

Children might:

1. suggest the number Of children allowed at a center,

2. indicate that noise should be kept to a minimum

3. consider propep Care of materials

4. list what materials are needed at each center
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decide where centers Should be located in classroom
(children could even work in groups and make a map
or chart showing the classroom set-up.)

Activity centers can be used in many different ways and

tailored to the needs of a particular classroom.

Children should be allowed to go to the activity centers

whenever their work was finished or, special activity periods

could be set up in which all children would work at different

centers at the same time.

The centers could be introduced one at a time, all together,

or any way that feels "right" to the teacher.

On Going Evaluation

Evaluation of the centers is vital to its success. Weekly,

the teacher and students should have a discussion period where

work done in the centers can be evaluated by.all.

1. What was learned?

2. Was it purposeful?

3. Was it enjoyable?

4. Could the activity be improved?

5. What activities should be changed

6. What activities should be added?

At all tines children should be aware of what they are

learning.

Many times creative, exciting activities have failed to teach

simply because children were not made aware of what they were
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supposed to learn or the improvement that :resulted.

Types of Aotivity Centers

The following are a list of the typos of activity centers
that could be established:

Drama Center

Materials: costumes (old clothes, hats, high heels, evening
gowns, dresses, men's suits)

Activity:
1. Dramatize stories written by children

2. Use puppets made in Creative Center to portray storybook characters and situation.

3. Plan a charade of story book title or character.

4. Have the characters fromtao biographies meet eachother.

5. Be a salesman from a publishing house and try te sell
book to classmates.

6. Auction the book with successively more tantalizingevents from the plot.

Listening Center

Materials: cassette players, record players

Activity:
1. Projects worked on -in Writing and Resource Centeroar.be taped by children and listened to by others.

The projects could be stories, reports (in all contentareas), riddles, following directions, excenTess,poetry.

2. Children can listen to songs or musical arrangementsand later go to the Writing-Center and create a story,
peon, etc. about the arrangement.
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Resource Center

Materials: telephone book, atlas, dictionary, encyclopedias,
books on various content areas, maps, newspapers, maga-
zines, poetrY books, TV guides

Activity:
1. Teacher starts a file box to which children add their

own cards. _These cards give suggestions as to pro-
jects which require research work.
Example:. Do, a report on spiders.

Chart a trip from Boston to Houston, Texas.
(making their own naps using other maps as
guide.)

If a book or a Pupil-written story lends itself to
such, make a map of the book, or a detailed map .of

the state or country in which the story takes place.

Try an experiment. "Does bigger seed takelonger
to sprout?" Children can't&() asked to take a stand,
design an experiment to provo.their stand, and keep
a log to record results.

Writing Center

Materials: chart paper, blackboard paper, pencils

Activity:

1. Indew.cards with "story starters"
Example: One day Johnny got lost... and have the

child finish the story.

2. Story pictures. Display pictures which stimulate
a story.

3. Story titles. Suggest titles which stimulate a.
story.
Example: The Fox and the Snake

The Throe Headed Something
Flying Houses.

4. Description projects. Suggest household objects,
etc. that the children can describe.

5. Pupil made math word problems.

6. Write a poem which summarizes a story read by child
or written by classmate.
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Resource Center

Materials: telephone book, atlas, dictionary, eneyelopedias,
books on various content areas, maps, newspapers, maga-
zines, poetry books, TV guides

Activity:
1. Teaeher starts a file box to which children add their

own cards. These cards give suggestions as to pre-
jects which require research work.
Example:. Do a report on spiders.

Chart a trip from Boston to Houston, Texas.
(making their own maps using other maps as
guide.)

If a book or a pupil-written story lends itself to
such, make a map of the book, or a detailed map of
the state or country in which the story takes place.

3. Try an experiment. "Does a bigger soed take longer
to sprout?" Children can be asked to take a'stand,
design an experiment to prove.their stand, and kasP
a log to record results.

Writing Center

Materials: chart paper, blackboard, paper, pencils

Activity:

I. Indexcards with "story starters"
Example: One day Johnny got lost... and have the

child finish the story.

Story pictures. Di splay pictures which stimulate
a story.

Story titles. Suggest titles whiCh.stimulate a
story.
Example: The Fox and the Snake

The Three Headed Something
Flying Houses

Description projects. Suggest household objects,
etc. that the children can describe.

Pupil made math word problems.

Write a poem which summarizes a story read by child
or written by classmate.



7. Pen Pal Letters. Children can write between schools
in their town, between schools in other towns, or
with classrooms in their own school,

Out and Paste Center

Material; paints, crayons, multi-colored paper', scissors,
newspaper, paste, old socks for puppets, buttons for
eyes, yarn for hair

Activity:

1. Diaranas depicting stories read in Reading or written
by children.

2. Make puppets of characters from stories read.

3. Murals showing scenes from stories.

4. Pupil-made games, charts, posters, maps (for Social
Studies).

5. Make a movie of a book read. Use roller in a card-
board box.

6. Make a comic strip-type series of pictures, in se-
quence, which summarizes the story.

7. Make a Chinese scroll that ties in with the stories
written by other children or read.

8. Make a mobile that exemplifies the book.



Drama

Center

Writing

Center

SAMPLE SET-UP OF

ACTIVITY CENTERS

Cut and
Paste
Center
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Try Individualized Reading

Individualized reading incorporates many of the ideas

already stated.

Basic Components

The basic components of individualized reading are:

1. Self selection: The child is free to choose the books

he wants and is able to road. The teacher nay,' howOver,

set up certain requirements or restrictions.

Self pacing: The child reads as much or as little, as

fast or as slowly as he is able.

SharinK: The child is exoected to find some way to share

each book he reads.

4. Conforencing: Through individual conferences the teacher

is able to assess how the child is progressing and guide

him in the developing of skills.

Extensive Reading: central to individualized reading is

the concept of extensive reading. This is the idea that

a child learns to read by reading, therefore the more

he reads - the better.

This is in direct contrast to the Basal Reader approach

which stresses intensive reading. Both extensive and

intensive reading are necessary for growth in reading.
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Grouping

Individualized reading is not limited to 1 to 1 interaction

between teacher and child.

Children nay read in mixed-level graps related to a theme

or project such as the following:

1. The children may road biographies of people they are

interested in. They share their books and form a defin-

ition of "success."

2. All children who are interested in mammals may work in

a group and decide on a project that would show what

they've learned.

The children could read any book and then share what they

read. This provides enrichment for all.

Timing

There is no special tine allotment for Individualized Reading.

It can be used once a week or all the time. It can be used

instead of a basal or along with the basal. The important thing

is to allow

1. tine for the children to browse and select the books

they want to read and

2. tine for free reading.
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Merits of Individualing Reading

The child reads - reads reads. The program provides

enrichment and supplements the basal. The child has

the opportunity to apply the skills learned to a variety

of materials.

The obild progresses at his own rate. Bright children

are not held back. There is no stigma attached to the

slow student.

There is a one-to-one pupil teacher relationship.

4. The program provides intrinsic motivation. Itcaters.to

the child's individual needs and interests. The child

plays a major part in directing and evaluating his own

learning.

* * * * * *

Responsibilities of the Teacher in an Individualized

Reading Program

1. Scheduling a tine for skill learning for group and indiv-

ual reading, for free reading, and for conferences.

2. Helping children clarify and extend their interests and

purposes through continuous observation and interaction.

Providing learning opportunities through the use of

varied resource materials and activities.

4. Relating reading to the search for new meanings and values.
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Making sure children understand expectations and

routines.

Promoting successful reading xperiences for the child.

Responsibilities of the Student in an

Individualized Reeding Program

1. To choose books that he likes to read and read then at

him own rate.

To read the books and try to learn as many things as he

can (develop a variety of interests).

To think about how he can share his experience with other

members of the class.

4. To get help from the teacher or another student when he

is having difficulty with a book or some unfamiliar words.

To write stories of his own.

6. To keep a list of all new words he learns everyday and

try to apply these words into his speaking vocabulary.

7. To keep his own individualized folders up to date and

be responsible for reading the books and doing a follow-

up activity.

To be able to work and get along with other boys and girls

in the room and to respect the rights of others. It is

very important that each dhild not continually disturb

and interrupt others' span of concentration.

To make sure that he is scheduled for conferences with

his teacher.



The Individual Conference

During the individual conference the teacher may discuss

the book with the child, ask him questions to determine skill

development and/or ask him to read orally. Each time, however,

the teacher evaluates'progress with the child and helps him plan

what ho will read next.

Record maim

Central to the conference is good record keeping. The teacher

should record questions asked, books read, plans made, weak-

nesses noted. He then can reread his notes before the next

conference to refresh his memory and make sure he covers

skills not covered in the last conference.

Suggested Questions

The following are examples of questions that can be used in

an individualized conference to, determine areas of strength

and weakness.

Organizing:

1. Summarize the story in his own words.

2. Give the main idea of a paragraph

3. Ask detail questions occasionally i.e. who, what, where.

4. Ask for the most important events in the story.

Inferring - Judging - Appreciating

1. Could this story happen in another setting?
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2. What part of the story would you like to change?

3. Make up a different beginning or ending-.

4. How did the story make yOU feel?

5. If you were the illustrator what kind of pictures would

you create.

What would this story be like-if this character was left

out?

What type of story is this? (adventure, fun make-believe,

biography, science, etc.)

Vocabulary:

1. What does this word mean?

2. Can you give me a synonym, etc. for this word.

3. Can you find this word in the dictionary, thesaurus?

4. Paraphrase a sentence. Can you find where this sentence

is located on the page.

Mechanics:

1. Show me a word you found difficult. How did you figure:

it out?

2. Randomly point towards and have the child say them.

3. Show ne a word. that you didn't know immediately by sight

but you were able to fugure out by skills that you know

(phonics, prefix, syllables, etc.)
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Scheduling Times for Conferences

Many children read so many books that it is difficult to

conference them after every book. It is suggested that 10

minute weekly conferences be set up with each child. They

would be instructed to bring a list of his books and papers

to the conference. The teacher night.discuss one of the

books or ask the child to toil about the book he liked the

beet '(or the least). Conferences can be structured and pre-

Pared for with respect to teacher time in riany other ways

as well.

* *

Promoting Independence in Learning

* * *

Children can be helped to keep records of their own work

and to set their own goals.

The following reading records and job sheets give an indic-

ation of how this can be done.
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STUDENT'S NAME

DATE

1.

son once
about book:

MY INDIVIDUALIZED READING RECORD

CONFERENCE RECORD

AUTHOR TITLE

GRADE

Kangok:.,

411..=millftMINID,

3%..-
.sentence
about book:

/.01=61109101111,111.1111110.11111

4.
son once
about book:

"=m=N=MIIMMm

5.
son enco
about book:

4..../Marasmok

6.
soritenco
about book:

a
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DATE

DIVIDUAXZE'IXtNGD'I'TRA

I I on interested in

IsTAKE

I want to find and road books about this sUbJeet and anY

other magazines, pictures, or other resources available to MA.'

Cl I have found these materials myself.

O I need help in locating these materials.

11 Other things I will do are:

Oheck and do at least 2 or as many as your brain can Stand.

A. Make a scrapbook related to the topic of your booki

B. Write a report on the topio.

C. Prepare a diorama or 'something visual about your book.

D. Prepare a tape or movie for others to learn sods in-i
formation about the topic.

B. other type of project:

III Vocabulary that are specific and relate to the topics are;

A.. Word

(1)

(2)

Meeninci'11
(3)

B. I will learn how to spell these words and write then
in a paragraph about the :topic.

11.111.11
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Individualized Reading Contract - Pap Two

IV Be Helpful.
X will, help others who are interested in the sale
topic I am. X will also as ox help troll other
teribers o the olass who 0Ow a441 ire interepted
in this topic-.

These are the books I have read on

Book

....
VI Conferences

ato

7-77"CM37:77-77!
Author o OtOok o ba

ispyrworroM

rmoi...new101.1.

Comments
Student:.

4



INDEPENDENT ACTIVITIES

The child may choose to share his reading in a variety of

ways. He nay make a diarana, draw a picture of the most

exciting part of the story, put on a play, etc.

The child could also be asked to work on activity sheets

such as the following:
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Name of book

Name of story Paso

Did you like it?

Part you liked best:

My favorite character was:

The story was (sad, funny, exciting, spooky) or

Teacher's Comments:

.1Ismili. ,.........../...111.01MINIO
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MOTIVATING WIDE EXTENSIVE READING

Most children are motivated by seeing progress and having

a sense of work well done. Charts such as the following moti-

vate both extensive and varied reading.
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ACTIVITY SHEET #1

Name of the Book

Story Title

my Name Is.

Was the story as good as you thought it should be from looking

at the pictures?

'41....aliwiftwom.m..1.mr.....m.11.assoftJ

Who was the most important character?

What did he do?

Where did the story take place or happen?

11.11.111MMNEB

Would you recommend the story to a friend?

Why or why not?

On another piece of paper write Immlnalloall about the story.
Be neatl

Teacher Commentss
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ACTIVITY SHEET #2 My Name Is

Pxotond that you work for a pewspaper company. You have been

something that is happening. First read a

story in a book. Then pretend you will "write -up" what happened

in this story for your newspaper.

Book Title

Story Title

Do the following on another sheet of paper.

1. Make a good headline

2. Make it exacting

3. Tell what happened

Teacher Comments:
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ACTIVITY SHEET #3 My Nano Is

Read a story. If it is make-believe, toll what really could have

happened. On one side, tell the make- believe that happened.

Book Title

Story Title

The Make-Believe Part What Really Could Happen

1111.......111Y,

Teacher Comments:
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ACTIVITY SHEET Name is

Pretend you are a very famous artist. A very famous author has

askedlrouto illustrate his story for him or her. This author

does not like the pictures which the book has for his storY.

You are to re-do the pictures, If you do a good job and the

author likes it, he or she will pay you a million dollars (and

you nay earn 5 points). Use 6 x 6 pieces of manila paper to

re-do every picture. It must go with the story.

Book. Title

Story Title

Write 3 sentences about the story then draw the picture.

Teacher Coranents:

- 135 -



INDIVIDUALIZING THE BASAL READER.

A teacher may often find that the basal reader is designed

for group instruction and ignores the individual needs of the

student. However, basal readers may also lend themselves to

individualized instruction. Once the teacher knows the weaknesses

of her students, she may begin to look at the basal reader and

pick out certain sentences, paragraphs and stories that could

be adjusted slightly and given to the child as an activity sheet,

For example, to teach:

Word Moaning, Through Context -

choose several short passages and underline a few unfamiliar

words which are explained with context clues. Have the

child write or tell you what each underlined word means.

Detail and Inferring -

choose a story that has two points of view. Have the child

find several points that support each side. To extend, have

the child have a debate with a few others. This will make

him choose one side and support it.

mattiy_mgFizanac; -

find several sentences in the stories that contain figurative

speech and have the child explain or write the literal moan-

ing.
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Similarly workbooks may be adapted for individualized use

by selectiug pages that teach skills in which the child or

group of children is weak. Sometimes it is best to change or

nodify the directions slightly so that they will fit the indiv-

iduals or group needs .

ftmomber, of cokirse, that all activities ehould meet the

criteria of READERS.

All of these exercises may be put into a resource file box

under the specific headings (i.e., detail, figurative language).

These selected activities should come from the more difficult

passages in the basal reader. If you fihd that a child is cap-

able of doing these exercises, then he does not need instruc-

tion in these areas.

In order to meet each child's needs it is necessary for the

child to be continually stimulated. One way of accomplishing

that is to make sure that the ones proficient in a skill do not

have to repeat and do exercises that to them would have no value.

An assessment chart would eliminate this problem and would save

tuacher tine. At a glance both a teacher and child know who

needs work in a certain area. Ohildron could then bo grouped

accordingly until weaknesses in a particular skill wore overcome.
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Oontoxt

SKILLS

Vocabulary Fig. Language

May and John could meet with teacher to work on context.

Bill and John could work on vocabulary.

Bill, Mary and John could work on figurative language.
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Name

Grade

Date

School

LET'S HEAR FROM YOU!

What parts did you find to be most helpful?

What additions, suggestions, and activities do you have that

will make implementing this section easier?

Additional Comments:
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Assessment is an on-going, daily priocess of'observing

the child's ability to apply or use Reading Skills in actual

reading situations.

Application and the Concept of Mastery

Word Recognition Skills

If the child can use or apply the skill he has mastered it.

For example: If he can read, "Billy's friend has a black

and blue station wagon" but cannot name the blends it does

not matter. Word attack skills are taught to enable the

child to decode. If he is decoding he does not have to be

taught how.

Children should not be required to master one skill before

going on to the next. Although there is a basic sequence to

teaching word attack skills, it is not a "out-and-dried"

absolute. The child does not need to recognize the letters

of the alphabet before he can recognize sight words. ("ele-

phant" is easier to remember than "A".) If the child gets

stuck on one skill there is no reason to hold him back. Not

every skill is needed to be able to read. Furthermore all

skills reinforce each other and give practice using prev-

iously introduced skills.

It should also be noted that the ability to m_ ater °kills

in isolation is no guarantee that the child will'be able to

synthesize and apply them to the total reading situation.
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Comprehension Skills

Comprehension skills for the most part are thinking skills.

These are not mastered but refined. The child makes pro-

gress in these areas by having the opportunity to use and

apply these skills in many different situations. One type

of thinking skill is not a prerequisite for the next.

Record Keeping

The amount of information needed about each child cannot be

recorded in a rank book. What is really needed is a looseleaf

notebook with a page (or pages) for each child. Daily or at

least 3 times a week, the teacher should record details of the

child's progress. Gradually these comments form a pattern which

aids and facilitates instruction. (See: Oral Reading for Diag-

nosis).

Skills Chock Lists

In this guide Skills are listed as behaviqrs (e.g. remem-

bers details, uses parts of index, predicts outcomes, etc.).

This provides an easy checklist for the teacher or the child.

Skills lists could be put on masters and dittoed off for each

individual child. The teacher could record progress or have

the child do it.
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ASSESSMENT OF LEARNING MODALITY

Auditory and Visual Discrimation

Children must acquire abilities to disorimate the fine

differences in visual or auditory stimuli as a vital part of the

process of language development. Teaching methods that empha-

size particular modalities (sight, sound, touch) or a combina-

tion of modes help children acquire these abilities more easily.

A learning modality is an "avenue" of learning for the child,

a way in which he learns best. Most children learn best through

a multi-sensory approach.

If a pupil is having trouble decoding, the important questions

to be answered are: In what ways does he learn best? Does he

need an auditory approach, a visual approach, or a combination

of these? There are simple tests on auditory and visual discrim-

ination, as well as auditory and visual memory, that can be ad-

ministered by the teacher to a group of children. All tests need

not be given to the total class. If the child is making progress,

there's no reason to waste the time to assess why.

For each of the following tests there are levels of pro-

ficiency. This will allow the teacher to begin where the child

is and make progress from thero.

If there is a marked difference in the child's ability to use

the visual or auditory mode, it is usually more economical to

help him compensate by developing and working through his area
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of strength.

Most children who are having difficulty with reading appear

to have weaknesses in auditory rather than visual perception.

These ohildren need a sight word approach and should not be

expected to learn by methods which stress phonies.

If the child shows no deficiencies in the auditory or visual

areas, other reasons for his difficulty in learning to read

must be sought.

Auditory Discrimation Test 1

Directions to teacher;

Read instructions to children clearly. Be sure they under-

stand difference between "same" and "not same". When reading

the items, be sure to pronounce the words clearly. Do not let

the children see your lips as you pronounce the words, since this

may confuse the purpose of the test by providing visual clues to

the child.

Directions to children - LEVEL I

Today we're going to play a listening gano. 'Aston very

carefully to the words I say. If they're the same, circle the

word "yes" (or use a smiling fact). If they are different you

will circle the word "no" (or frowning face).

fofter, T. and O. Infoles R.tdi Di
tical guide for the Classroom ea°. er. en ce a

osis -a Pr

pp. 12-18 1



(proceed to samples A & B)

A. gar - gar

B. rick - glick

v 0
1. lym lym

2. thgm-- shtlm

401.

3. gopilo gopeel

4. tff rYt

5. dea

6. whmX1 righbew

7. qu6s&I qutpded

8. mane - mane

9. chatt prOUt

10. bixd - bAd

11. consonant - countenance

12. lire - trio

13. quicksand - tricksand

14. happenstance - happenstance

15. different - diffidence

Directions to children - LEVEL II

Today we're going to play a listening game. You'll have to

listen very carefully to do this correctly. I will say two words.

Sometimes they will be exactly alike. Then you will circle the

word "same" on your sheet. Sometimes they will be partly the

same, that is, part of the word will stay the way I first said it
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and part of

the same."

will circle

it will be different. Then you will circle "partly

Sometimes they will be completely different and you

"not sane ".

(Proceed to samples)

A. seboO saboo

B. 3.03-0g6.- 14k67

C. Grp p6t;1

1. niehlAr - ressdO-

2. eabaln - daban

3. Bug jant

4. N.46kc(3e bleAceSee

5. graptlia grApE;11.m

6. wation waion

7. pin fYJ

8. trob flat

9. chimney - chimney

10. blond - trend

11. recapitulate - recapitulate

12. final - finance

13. roughening - secondary

$

Directions to children - LEVEL III

Today we're going to do a listening exercise. say 2

words that are partly alike. They will be alike in the beginning



sound. Listen very carefully and decide which parts are the

some.

(Proceed to samples.)

gj si
181

rekaped - rekaps

1. litnek VOntla

2 Afais AiA/11

fYttard fr;nturck

sIntTlon

datgst

d

sinpilot

grenimatO grerikusPer

perliav4%, perliagfL

9. wallup Au9.101:0

10. OihaA's.t - damoMst

11, thomese thst
12. keberOff bgberOff

13. clidWal
1/40 k.

14. tucking - ducking

15. suggested - suggestion

- 145 -



Child's Name

Auditoyy. Discrimination Check Sheet

has sufficient discrimination at this level

. needs additional work

level I Level II Level III

=111!=10.11,11aMMIIe-
11-1111M

.......1

411111Iii .1111111110.101.11.

1. Potter & Rae, Ibid, p. 19
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Vi Discrimination Test

Directions to teacher:

In these testa the child's task is to circle the item that

is the same as the first item.

Directions to children LEVELS & II

Today we're going to do a task in which you have to have sharp

eyes. In each row you are to circle a picture that is the same as

the one in the box. (Do samples with them). Now do the rest of

the page.

a,

t

1. Potter & Rae, op cit, pages 20-22'



LXli
Directions to children:

In each .row you are to circle the letters that are the sane

as those at tho beginning. Try samples A and B and I will check

them. Now do the whole Page.

A. by bq

mnn

pd

luam

bd

gh gn Ph bh

2. ssb bss ssd ssb

3. sob sbo bos sod

4. not ton not hot

5. bad bab bad bob

6. ursq urge usrq nrsq

7. today tobaY tadoy dayto

8. brwiltz drwiltz brwildz brwiltz

9. roughen roughen ruoghen nouphen

10. moisten noisten moisten moisten

11. dentally dentaly dentally bontally

12. beatOiful beuatiful deautiful becu;iful

13. ibingpiony ibingpiony ibingpiomy ibingpiony

14. discriminate disoriminate discrininate
discirminate

by

nrun

84

fibs

sob

toh

dad

ursq

-today

brwlitz

roughon':

miosten

dentlaly

beautiful

ibinggiony

biscrimiW
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Visual Discrimination Oheck Sheet 1

m has sufficient discrimination at this level

0 . needs additional work

Child's Name Level I Level II Level III

.110*

111111

1. Potter & Rae, Ibid, p. 24
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AUDITORY AND VISUAL MEMORY

The child must be able to hear and remember as well as to

see and remember. If the child is having problems remembering

basic sight words or the sounds of letters he may have a weak

visual or auditory memory.

Visual and auditory memory can be developed by playing games

or doing exercises similar to the following:

r"in-2---E
Visual Memory

Start with three or four objects. Ask the child to 01080 his

eyeS. Quickly remove one object. Then ask the child to look

and tell which one was removed. Gradually increase the diffi-

culty by increasing the number of objects, by removing two

at a time, removing three objects at a tine. Play similar

games by writing words on the blackboard and then erasing

them. Increase difficulty by moving to exercises which ask

the child to recognize differences among words of similar con-

figuration at a flash. eg, the teacher flashes "their" in

1/10th of a second. The child underlines the right word in

row 1 on his paper.

Row 1: then - there - their - they

Improving Auditory Memory

Have children repeat longer and longer sentences, learn

songs, and poems. Play games such as I went to China.

(see: Activities).



Visual Memory Test 1

Directions to teacher:

To administer the test, it is necessary for you to make

22 large cards displaying the items to be remembered. The

child's task is to look at the card and then, from memory,

circle the correct item on his test sheet. Cards should be held,

up for 3 seconds (slow silent count of 3). Go through the samples

with the children, making sure they don't circle on the ,sheet

until after the card is put down.
4.01

Teacher cards:

60111 alma

6)
A. B. 1. 2. 3. 4. 4

5. d 6. u 7..3 8. m 9. wab 10. still 11. hippo

I12. beautiful 13. bod 14. pen 15 running 16. ballingry

17. populate 18. strodbecker 19. consternation 20. stipulat

61.1 Iwo ml

Directions to children:

Today we're going b play a memory game. I will hold up some

cards and you are to look at the cards for-as long as I hold it.

When I put the card down put a circle around the picture or word

that looks exactly like the one on the card. , Do not circle any-

thing until I put the card down.

(Do samples.)

* (Show last 3 items for count of six.)

1. Potter & Rae, p. 25, 26
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VIO0A1 =On mIBT

3

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

L/z

m

uA

awb

still

41)0

baeutiful

bob

pen

nurring

ballingrj

populate

straddecker

reservation

stimulate

eV*. isa

baw

stll

hiP0

beautiful

clod

gen

running

balinpry

podubate

strodbecker

conservation

stipulate

Lt

3

wba

stil

oppih

beauitful

dob

runniug

bolingry

popalete

strobdek

consternation

scintillate

wab

tsiII

hippo

h
c)

V

w
abw

still

hipop

beautiufl

bod

peu

rnuuing

ballinger

poplte

srodbecker

concerning

sintilap

Potter & Rae, p. 25, 26



AUDITORY MEMORY TEST

Directions to teaohor: (LEVEL I)

Iu the test you are to pronounce the word or sentence in

column 1 and then, after a pause, pronounce the word or sentence

in column 2. Each level is divided into 2 sections. The lst

section requires a pause of 5 seconds between the words in column

1 and column 2, and the second section requires a pause 0 10

seconds between columns. The child's teat is to circle "same" or=

"not same" for each pair. ( you may use anct for

immature pupils). Speak clearly, but.do not stress syllables of

words or particular words in sentences.

Directions to children:

Today you're going to need to bo good listeners. I'm going

to say a word, then I will stop and wait for a short while. Then

I'll say the same word or a different word. You must remember

what I. said the let time and then decide if the next thing I say

is the same or not the sane as the lst. If the word is the same

both tines, you'll circle the word "sane" on your sheet. If the

word is not the sane, you will circle "not sane ".

(Proceed to samples.)

Potter & Ray, op cit, p. 26, 27

- 153 -



Seetion A

(pause five seconds)

7. fragile

8. interior

9. presuppose

10. truncated

Seetion B

COMMN 1

tiskot

2. uncarbonated

3. reciroulating

4. rudimentary

5. expectation

6. indicated

7. argumentative

8. beautiful

9. rasculate

10. reticular

(pause ten seconds)

(continued)

54-

?
8. exterior

9. predispose

10. truncated

COLUMN 2

1. basket

2. uncarbonater

3. recalculating

4. ruditentar/

5. expeccator

6. indicated

7. argumentation

8. beautifully

9. resculate

10. rodicular



Section B (continued)

COLUMN 1 (pause ten seconds)

11. pregistator

12. memorize

13. bibliography

14. modernize

15. practication

COLUMN 2

11. pregistotor

12. nenorized

13. bibliotherapy

14.

15*

Directions to teacher: (LEM II)

In tbi.s teat you are to pronounce the sentence 0,0 PP11.04 1

and-then, after a pause, pronounce the Sentence in Column 2.

Each level is divided into 2 sections. The lst section reqUires

a pause of 5 seconds between the sentences in colOmnS 1 and 2, and

the second section requires a 10 second pause between columns. The

child's task is to circle "sang" or "not same" for each pair. Spec

clearly but do not stress syllables of words or partiCular words

in sentences.

Directions to children:

Today you are going to need to be good listeners. I am going

to say a sentence, then I will stop and wait for a short while.

Then I will say the sane sentence or a different sentence. You

must remember what I said the 1st tine and then decide if the next

thing I say is the same or not the same as the first. If the sen-

tence is the same both times you will circle the word "same".
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If the sentence is not the samoyyou will circle "not same."

amplos)

A. "Bill and Sally are running."

(pause 5 seconds)

"Bill and Sally wore running."

"Cone and look at me."

(pause 10 seconds)

"Como and look at mo."
.11.1P

SECTION A

LEVEL II

(pause five seconds)

COLUMN 1 COLUMN 2

1. Will you stop please. 1. Will you stop please.

2. Como into the house 2. Cone into the horse.

3. Can you see the man. 3. Can't you see the man.

4. I will come home soon. 4. I will come home soon.

5. When will dinner be ready. 5. When will dinner be ready.

6. When the car stops, you

can get out.

6. When the cart starts, you can,

get on.

Once upon a time, the story?.

started.

Once upon a time, the story

started.

8. We will go shopping soon. We will not go shopping soon.

9. The beautiful magician

waved.

9. The beautiful magician Wove.

10. Jumping gracefully, the 10. Jumping gratefully the gazelle

gazelle cleared the hurdle. cleaned the huddle.

Potter & Rae, p. 28 29.



COLUMN 1

1. W0140me to ny igloo, said
the eskimo.

When will the daffodils

blOom in the spring

Streamors and balloons flew3"
gaily at th&gala party.

Winter is the season for

0.irling, twirling snow-

flakes.

ten seconds)

COLUMN 2

1. Welcome to my igloo said the

eskimo.

When will the dandelions blossom

in the spring.

Streaners and balloons flew

gladly at the gaily party.

winter is the reason for twirlin(

swirling snowflakes.

jump into my catamaran and 5.

we will cruise the Moine.

For your edification the

concert was magnificent

Roses, violets, and chrys- 7.

anthemuns bloomed profusely

in the garden.

Ponies, goats and horses 8.

ate tho oats, hay and alfalfa.

John, Tim, Sally, and Bar- 9.

barn row and raced through

the grass.

Jump into iv counterland and we

will comb the Terrific.

6. For you pontifioatien the con-

cept was magnified.

Roses, violets and chrysan-

themums bloomed profusely in

tho garden.

Ponies, horses, and goats ate the

hay, alfalfa, and oats.

John, Tim Barbara, and Bally

rowed and ran through the grass.

10. Reluctant quadrupeds masti-10.

cated contentedly on the

verdant foliage.

1. Potter & Rae, p. 28, 29

Reluctant quadrupeds masticated

constantly on the virgin foliage.

.1=1 .10 4141



118000Sinil learning Rate,

One way to determine whether or not the child is ready to

read is to teach him some words and see if he can member then,

that is, to administer a learning-rate test. The results of the

learning-rate test show the teadher how many new words she can

introduce to a ohild. The results of several learning-rater

tests can be used to group for reading instruction. Hearing-

rate testa nay be given in several ways, with modifications by

the teacher to suit her needs. The steps in the process are these:

1. The teacher prepares flash cards of words to be taught.

2. She teaches the words to the children.

3. After en hour, she tests each child apart from the others-

others to see how many words are remembered.

Preparing the Learning-Rate Test

In preparing the learning-rate test, 5-6 words are best for--

the average first grade, with medifications in number to meet

Superior or slow groupb to be tested.- When all the children in a

class are to be compared, the same number of words 811641d:be pre-

sented to all. Once the superior and slower learners are deter-

mined, subsequent learning-rate tests may be shortened or length-

ened to suit the group being tested.

The learning rate will also depend upon the nature of the

words to be tested and the similarities or differences

words grouped together. The word meanings must be known

among the

to the

child and they should be colorful so that many illustrations may
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be given in teaching. (e.g.:- funny", "tree", "leaky"would be

better than "way", "far", "when"). The teacher may wish to use

pictures us a part of teaching the woLds.

The length and formation of the words will make a difference

in the learning rate. A combination of short and long words will

be learned more easily than words of the same length (e.g. "sand-

wiches," "dog" and "horse" would be easier to learn than "door",

"tree", and "rain"). Words that look alike ;(e.g. "fast", "first",

"lastV "fine", and words containing "b", "d", "p", "g") will pre-

sent a harder learning situation than those that contain differaat

letters or shapes.

Teachers may choose words whioh will appear in primers or 1

readers used by the class.

The words selected are PRINTED clearly on flash cards. All

cards should be of the same material, the same size and shape,

and contain no smudges or other means for the child to identify

the word by some characteristic of the card.

f 3 or 4 groups are to be tested, it is important that the

late groups not see the words at the time they are taught to

other groups. If 3 groups of children are taught and tested sep-

arately, the teacher should use a different set of words for each

group, and change the sets on following days so each child will

have been taught all the words.



Teaching the Words

The teacher may follow any method of teaching-she uses in

teaching reading, but she must use the same methods for all

groups being tested, so that comparisons can be made on the basis

of equal teaching. Suppose the words to be taught are: "green",

"letter ",. "boy", "tree". The teacher shows the word "green" and

directs the children as follows:

This word is "green". What things are green? Can you see

something green? (Give a few illustrations). Now what is

this word? That's to,ght. "Green". Say it again. Look at

it carefully to see if you can remember it.

(Then present the word "letter".) This word is "letter".

Have you every received a letter? (Let them discuss). Now

what is this word? "Letter". That's right. Say it again.

Now try to remember it.

(Present the word "green" again.) What is his word? "Green".

That's right. Say it again.

The remainder of the words are presented in the eame way, with

appropriate questions to bring out meanings. Review previous

word after each new teaching. After all words have been taught,

show words again 2-3 times, asking child to say the words. To

discourage their memorizing word order, change the sequence of

the words.

This program may b supplemented or changed as the teacher

wishes.
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Testing the Children

After an interval of at least an hour, test each child sep-

arately on all words taught. Show each word to the child and

ask him what it is, tolling him the word when necessary. Record

the number of words known. (Give the child a 2nd chance if

desired).

Variations in Learning-Rate Test

Some teachers present a word a day to the class. After 10

days, individual testing shows differences in learning rate. Some

teachers teach colors in this manner. Other teachers make a game

of reading various signs. Sole teachers post pictures of objects

or animals with the names written below. Others present words

of the preprimer according to methods suggested in the manual.

After 10 of these words are taught, the teacher checks the number

each child has learned.

The learning rate obtained at the first of the year is not

permanent, but changes as a child acquires bettor perceptual

background, improves in interest, attention and persistence, and

becomes adjusted to ,the classroom and its activities. Reading

groups based on learning rate will need constant adjustment, but

are generally more satisfactory than groups formed by other methods.



Assessing Reading Level

There are three reading levels - Independent, Instructional

and Frustration. If the child is able to a book at tho

Independent level he should road it Independently. He should only

receive instruction in books that he reads at an Instructional

level. If the child reads a level of the Basal at the Indepen-

dent level, he should be free to take the Basal home and read it

independently. Wide Independent reading is essential if children

are to become spontaneous readers. It gives them the opportunity

to apply skills and to increase fluency in silent reading. The

following chart describes the criteria for the Independent,

Instructional and Frustration Levels.
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Criteria for Deterin Readin Levels

Level Word
Roca: ition

Independent - Child has almost no difficul
in pronouncing or understanding; needs no
help. This book can be read at home. It
is too easy for the child to be used for
instructional pUrPoses.
12112t4251-12211MillEALSIMIPI:

ca , express ve ors rea ins
No evidence of anxiety during perform-
anee of reading

ns rue ona as enou.. icu
to -reguire-instruction. This is the.level
at which he should receive instruction.
Child should be'ablo to profit from minimal
clues offered by teacher to overcome any
difficulties he may encounter.
Related behavioral characteristics:
Rhythmical, expressive oral reading
No evidence of anxiety during performance
of reading

95-10; of
words pro-
nouneed cor-,
redly. (Not
more than
one error in
100 running,
words) i

Compre-
hension
80-9r, of
all ques-'
tions an-
swered oor
reotly0
Should, hav
comp. abil
ity requir
ed for 1\11
understand
ins, of the
material.

liristrafion - Child aemonsfratos various be-;
tEi=i1=4ich impede reading success. Ho is
completely unable to handle reading mater-
ials.
Related behavioral characteristics: May shor
one or more of the follwing:
Arhythnical or word-by-word oral reading
Sub-vocalization, lip & head movement
Finger pointing
Inaccurate usage of punctuation
Lack of expression in oral reading
Frequent request for examiner's help
Non-interost in the selection
Yhwning - fatigue
Refusal to continue

words Pro- ;

flounced °or-,
rectly.

0
all qued-
tiote
answered
correctly.

65=9% 0
;

words
pronounced',
correctly.

60,94 of all
quoPtions
answered
correctly.

(Adapted from "Informal Reading Inventories" - Johnson, M.S.
& Kress, R.A. IRA Servize Bulletin, IRA: Delaware, 1965,

pp. 5-11)



Determining Placement in Basals

When placing children inBasals quick assessments shOUld be

made of both oral and silent reading. A child who does well in

an oral reading'asseeisment will not necessarily do well on:a,

silent readingassessment. Noting differences in Orakand silent

reading also provides additional information for the .teacher.

Oral Reading Assessment

Have the child read A page or at least 100 running words out

loud from a level considered for InStructional. Have him answer

a feW factual questions without looking back at the book.. The4

apply the criteria to determine reading level. NOtes however,

that if the child reads at the Independent leve14n the beginning

of a 21 reader, do not assume the book is too easy for instruc-

tional puroses with-out also having him read a story at the end

of the 21r reader.

Hesitations, mispronounciations, failUre to pronounce a word

and subttlitutions or 'omissions that change the meaning should be

considered ermrs.

Informal Observation

The following Sample Reading Inventories present graded

selections for the children to read out Thud. The procedure for

Scoring, outlined underlitmegaixtikalimiLlasralashould be used

unless otherwise stated.

General speaking the inventories teachers make thempelybs are

more valid bedAubethey400 pelOotiPmP from the material in which
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the child will be placed. Selections should be chosen from

the middle of every level.

Sample Reading Inventories:

ORAL READING INVENTORY

By I. Craig L. Fay and R. Gallant, Indiana University, Bloomington

Preprimer

I have a boat.

My boat is red.

It is little.

I put it in the water

What will it do?

Primer

B. Ton had a funny pet.

It wanted to play on his big bed.

It would jump up and down.

But Mother said, "Stop that."

Then the pet rc-1 away.

Where did it go?

First Reader

O. Baby Sally cane to play with the boys.

She ran after her yellow toy.

You must stay here, Sally," called Tom.

"You will get wet and cold.

Mother will be unhappy with you."



First Rosader (continued)

Sally stopped and looked back at Tom.

"Please get my boat," she said.

Tom could not get the boat.

They did not see the lost boat again.

21

D. Old Mother Hen was sitting on her nest.

"Come with no to the garden," called Mr. Rabbit

"No, I must keep these eggs warn," said Mother Hen.,

"Would you like to go for a swim?" asked a friendly duck.

"Oh, no!" said Mother Hen.

Then Mother Hen heard a funny sound.

Noisy little yellow babies were pushing out of the eggs.

"Quack, quack!" said the happy babies.

"These are not my children!" said the surprised Mother Hen.

22

It was a pleasant spring morning. Tom and Bill put on their

clothes and were ready for breakfast before Mother called.

Today they wanted to make sandwiches for a picnic lunch and

climb the high hill behind the barn.

They were almost there when Tom saw the cave. Ho

crawled slowly in 'with Bill right behind him. All at once

the boys heard a loud rumbling sound. Both boyd turned and

raced for the mouth of the cave. They thought that a hun-

gry bear or other angry animal'was following them.

-Soon they were outside. One :look at the dark sky and

wet ground told. them What had happened.



F. The_little black cricket is a merry fellow. The sound ho

makes as he rubs one wing against the other can be heard

a mile away. As the days get Golder his chirps are lower

and slower.

This insect is a busy fellow also. He likes plenty to

eat. He often makes a meal out of cloth. Your mother may

chase him out of the house because he is so noisy and hungry

But in Japan, the children keep crickets for pets. Tho

build little wooden cages to keep them in. The people belie

that a cricket in the house is a sign of good luck.

32.

Yrornarmsorowlw10411

Alaska is twice as big as Texas but it has a much smaller

number of people. It is a land of many forests and few cities*

Snow covers the top of the mountains all year around.

Hundreds of glaciers creep down the mountain sides. -.The melting

snow foeds into the ice cold rivers. Big brown bears wade in

the water, looking for a fish dinner.

Ships take'gold and copper, fish and furs out of the state.

Ships bring back engines, heavy tools and other goods.that this

northern state needs. Ships also bring people like you and,me

who want to see the wonders of this giant state.



ORAL READING INVENTORY g

Encourage the child to try'all words, even if he, is unsure
of them. When he incorrectly says the word, give him the correct
version so that he will have a chance to comprehend what he has
read.

Preprimer Level

Teacher says: "Read about a boy and something he likes. Try to
remember what you read."

The boy looked at a toy.

The toy is a big red airplane.

I like red airplanes.

I can be happy.

Facts Remembered

About a boy
Iboked at a toy
It was a big red airplane
He liked red airplanes
He felt happy

Questions, if Needed

1. Who was the sto about?)
2. What did he see?))
3. What was the toy?)
4. What did he like?)
5. How did he feel?)

First Grade Level

Teacher says: "Read about a sad boy. Try to remember what You
read."

dwiermairme..

4-

How sad the boy is now.

His toy boat cannot be found.

Mother said, "Ask for a new one for your birthd It

Teacher says: "Tell me as much as you can remember.".

Facts Remembered

A boy
He is sad
His to boat is lost
His mother has an idea
To ask for a new one
For his birthday

Questions, if Needed

1. What is it about?)
2. How does the boy feel?)
3. WhY ?)
4. Who has a good idea?)
5. What was it?)
6. When?)
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Second Grade - First Half 1

Teacher says; "Read about something funny that happened to Pat.
Try to remember what you read."

Pat woke up.

He walked to school.

No one was at school.

"This is not a school day,"

Teacher: "Tell me as

said Pat.

much as you can remember."

gAestions, if Needed

1. Who did you read about?)
2. What hapPoned first?)
3. What next?)
4. What was unusual?)
5. What did Pat, figure out?)

Facts Remembered

Pat
He woke up
He walked to school
No one was there
It was not a school day

Second Grade - Second Half

Teacher says: "Read about Bob's surprise.
you read."

Bob walked into the big house.

ry to remember what

Suddenly, "Surprisel" shouted all the neighbors.

"We waited for-you to have a party."

eacher: "Tell no as much as

Facts Remembered

Bob
Into the big house
Surprise
The neighbors shouted
To have a party

1111
you can remem er

Questions, if Needed

(1. Who did you read about?)
2. Where did Pat walk?)
3. Suddenly, what did Pat hear?)
4. Who said this?)
(5. Why were the neighbors waiting?)

LaPray, Teachin Children to Become Indo ondent Readers,
P. 73Center ronipp esearc in on,



Third-Grade Level.

Teacher says: "Read about Mike's huge box. Try to remember what
you read."

Mike got wonderful presents.

Finally only one huge lox remained.

"It will be your favorite gift," his friend

suggested excitedly.

Teacher: "Tell me as much as you can remember."

Facts Remombered Questions, if Needed

Mike 1. Who is this about,
He got wonderful gifts 2. What,kind of gifts didAle get ?)
Finally he had a huge box 3. Whdtfinally remained?)
It would be Mike's fay- 4. Whet did Mike's friend think about
orite gift the box?

Fourth-Grade Level

Teacher says: "Read about Jim and the universe.
what you read."

Try to remember

Jim studies the universe

"You mean the stars are suns?

Then are other planets orbiting them?"

he asked in disbelief.
IMPI.,....11-, Id..1.mw10....=M.I...M.at
eachor: "Toll me as much as you can romeMber."

Q4estions, if Needed

1. Who is it about?)
2. that does he do?)
3. What did he have trouble:believing?:
4. That did ho figure out for himself?

Facts Remembered

Jim
He studies they universe
That stars are suns
That planets could be
orbiting other suns (or
stars



NOTE:

The child who developer the habit of recalling what he react:

without. prompting is likely to have better recall in all of his

assigned reading. However, the child who must be prompted by a

question for each item needs help. The teacher can develop para-

graphs similar to the test items to give the child practice in

recalling from shprt sleections.

Since all the tests in this chapter are individual, the

speed, volumne, and clarity, of the child's responses need to be

noted along with their correctness. At the easy level of the test,

how does the child show his comfort or enjoymentat succeeding;

conversely,at the test ceiling, how does he shoW his frustration or

discomfort?

The teacher who conscientiously collects this type of data

is well on her way to applying continuous diagnosis. It is incon7

ceivable that such a teacher would ever again listen to a group of

children read without noting the position of errors, the types of

errors, and other significant observations that are a part of a

thorough evaluation.
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Silent Reading Assessment

Silen

Teachers can use placement tests that accompany bassls or

make their own. To make a silent reading inventory, the

teacher simply zeroxos graded passages from Basals making

sum to eliminate all picture clues. Then have the child

read the selections silently. After the child has finished

reading ask him to answer a few recall questions. Use the

criteria fro determining Independent, Instructional and

Frustration levels. Selections should be chosen from the

middle of each level.

Cloze Technique

Another quick assessment for silent reading is the Cloze

Technique. Passages are chosen frori.the different reading

levels. Then every fifth word is deleted. If the child is

able to read 'Z11 selection and replace the omitted words

correctly it is assumed he is able to understand the

selection.

Tho following criteria can be used to determine level:1

Independent level - the student correctly replaces 61 per-
cent or mere of the deleted words (Thirty-three words
or more correct.)

Instructional level - the student correctly replaces 41 per-
cent or more of the seleted words. (Twenty-two words
or more correct.)

Frustrational level - the student correctly replaces 40 per-
cent or less of the deleted words. (Less than twenty-
two words correct.) Notes Bormuth (196?) recommends .the/
percentage criteria or making such determinations,

ditputki Dist' ostic Roadin; Instruction in the Elements
School, arper ow II
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Modified Cloze Test

Directions:
Ask the ,chi3dren to read the appropriate level paragraph
silently and fill in the blanks with words from those listed
in the box below the paragraph. In reader levels primer
through grade four, picture clues help the children k,o get
ready to read.

PRIMER

fish

The children looked at fat fish. He was

ride on the fish's ?" a little

11 said his dad. "We see him do

very big.

boy asked.

this."

"Can a

ride can man ac yes the

FIRST

lions 4,, 4
9 (,..(el

Five lions walked into cage. They looked big

bold. The on walked the cage a minute the lions. He

looked and scared. Then he a gun. Now the

looked scared.

little opene er in o on ions a s o

SECOND

bicycle

The boy rode his with one hand. He to do

tricks. Once did not watch carefully he ran over

a . His bicycle almost over. After that he

using both hands.

rock tipped rode liked car and bicycle he
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THIRD

Watermelon

Fortunately, for those who watermelon but dislike

theme, a seedless watermelon has grown. It is smaller

the usual watermelon. It also more expensive.

spit out the seeds.La y will appreciate not having

been than is seeds like eaters

FOURTH

Elephants
CAS e

Elephants are large

are even larger?

imals, would you believe that

Did' . know that whales are

too? A baby whale weight more than two And

that is no story.

'whales but fish

FIFTH

Map of Thailand

Cs

Children in Thailand are to respect their parents.

may want to go, a celebration but if dad

says no, they cannot go. Even they are dis-

appciinted, they expected to hide this.

you Can elephants mammals

are their they taught know though to
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Using efl011ead for Diagnosis__

Everytime the child reads out loud, the teacher should record

errors made. These records should be saved and reviewed. Errors

generally form a pattern which indicates need for a specific area

of word attack.

Most teachers develop their own systems for recording errors.

Some teachers like to zerox a reading selection and mark right on

it using a system similar to the following which is used in the

Gilmore Oral Reading Test:
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Type of Error

SUBSTITUTIONS
A sensible or real word sub-
stituted for the lord in the
paragraph

MISPRONUNCIATIONS
A nonsense word which
moy be produced by (1)
false accentuation; (2)
wrong pronunciation of
vowels or consonants; or
(3) ommission, addition or
insertion of one or more
letters.

Rule for MarkinK

Write in substituted
word

Write in word
phonetically (if
time permits) or
draw line through
word.

WORDS PRONOUNCED
BY EXAMINER
A word on which subject Make two checks
hesitates for 5 seconds. above word
(The word is then pronounced pronounced
by the examiner.)

DISREGARD OF PUNCTUATION
Failure to observe
punctuation

INSERTIONS (including additions
A word (or words) inserted
at the beginning, in the
middle, or at the end of a
sentence or line of text.

HESITATIONS
A pause of at least 2 sec
onds before pronouncing a
word.

REPETITIONS
A word, part of a word, or
group of words repeated.

Mark punctuation
disregarded lith
an "x".

Write in inserted
word (or words).

Make a check above
the word on which h
hesitation occurs.

Draw wavy line be
neath word (or words)
repeated.

OMISSIONS
One or more words omitted. encircle the word (or
(if a complete line is omitted, words) omitted.
this is counted as one omission
error). - 126 -

Examples

black
The boy7iiiVac
of the girl

See the girls
most

He is aTECTA
ready to go.

sim-bol-i)
(1) symboli

tyrabolic

blea-fool
(2) blissful(

-blieeful
blent

(3) bent (oS)

It ly

fescinating

story.

Jack, my

broXther, is

in the navy.

The dog =9
cat are

fighting.

It is aV
fascinating

story.

He thought

he saw a whale

Mothe does
all her
work with area
care.



Word by Word Reading should also be noted. This could indi-

cate (1) practice in phrasing or (2) lack of comprehension.

Hesitations of 2 seconds could indicate that the child

was reading to the end of a sentence or using context to deter-

mine meaning. If they do not occur often and words do not fit

a pattern, they can be ignored.

Omissions, Substitutions, Repetitions, evd Insertions

should be noted. If they do not occur often or disturb meaning

they can be ignored.

Interest and Attitude Inventories

Interest and attitude inventories are another means by

which a teacher can learn more about a child. Inventories such as

the following can provide the f=ather with important clues regardint

a child's background experiences and interests. This informatioh

in turn, will help the teacher fine. materials most likely to

promote the child's enthusiasm to read.
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AN INVENTORY OF READING ATTITUDE 1

(Standardization Edition)

Name
as rs

School

TO BOYS AND GIRLS:

Grade. Boy Girl

Teacher

Date of Test

This sheet has some questions
YES or NO. Your answers will
reading. After each question

about reading which can-be answered
show what you usually think about
is road to you, circle your answer.

INSTRUCTIONS TO PUPILS

Draw a circle around the word YES or NO, whichever shows your
answer.

Sample A
Yes No Do you like to read?

If you like to read, you whould have drawn a circle around the word
YES in Sample A; if you do not like to read, you should have drawn
a circle around the word NO.

Sample B Yes No Do you read as well as. you would
like to?

If you read as well as you would like to, you should have drawn a
circle around the word YES in Sample B; if not, you should have
drawn a circle around the word NO.

Yes No 1. Do you like to read before you go to bed?

Yes No 2. Do you think that you are a poor reader?

Yes No 3. Are you interested in what other people read?

Yes No 4. Do you like to read when your mother and dad
ara reading?

Yes No 5. Is reading your favorite subject at school?

Yes No 6. If you could do anything you wanted to do,
would reading be one of the things you would
choose to do?

Yes No Do you think that you are a good reader for
your age?

LaPray, Margaret, Teaching Children to Become Independent
Readers, The Center for Applied Research in Education, Inc..
N.Y., 1972 - p. 221-222
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Yes No 8. Do yoU like.to. read Catalogs?

Yes No 9. Do you think that most things are more fun
than reading?

Yes No 10. Do you like to read aloud for other children
at school?

Yes No 11. Do you think reading recipes is fun?

Yes No 12. Do you like to toil stories?

Yes No 13. Do you like to read the newspaper?

Yes No 14. Do you like to read all kinds of books at
school?

Yes No 15. Do you like to answer questions about things
you have road?

Yes No 16. Do you think it is a waste of time to make
rhymes with words?

Yes No 17. Do you like to talk about books you have rear"

Yes No 18. Does reading make you feel good?

Yes No 19. Do you feel that reading time is the best
part of the school day?

Yes No 20. Do you find it hard to write about what you
have read?

Yes No 21. Would you like to have more books to read?

Yes No 22. Do you like to read hard books?

Yes No 23. Do you think that there are many beautiful
words in poems?

Yes No 24. Do you like to act out stories that you have
read in books?

Yes W. 25. Do you like to take reading tests?

(Supt. of Schools, Dept. of Educ.
San Diego County 5-65)
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"LIKE TO DO" CHECKLIST 1

Name

Age

Date

Class in School

Directions: This is a list of things that some boys and girls
like to do in their spare time. If you never do the thing shown,
leave the line blank. If you like to do it, check once on the
line; if you like to do it very much, check twice. If you check
on the line, and a question is asked about it, please answer the
question in the space.

Watching TV

Writing letters

Sewing or knitting__

Dancing__

Hunting

Loafing

Singing or playing a musical

Playing cards

What other games?

Collecting things

Making things with tools

Experimenting in science

Going to the movie,

Going for a walk

Talking

Listening to the radio

chess

Repairing Things

Drawing and painting

Driving a car

Cooking

Fishing

Teasing

instrument

other games
1.1111

What do you collect?

What do you like to make?

What kind of experiments?

What kind do you like best?

Where?

What do you like to talk about?

What programs do you like best?

1. Harris, Smith, Readin- Instruction ThrouGh Dia r ostic Teaching
Holt, Rinehart and inston, N. .1 p.
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Name

INTEREST INVENTORY RECORD 1

What do you like to play best of all?

What other games do you like?

'resat do you like to make?

Do you have pets?

What things do you collect?

What are your hobbies?

Suppose you could have one wish which might come true, what would

it be?

What is your favorite TV program?

What others do you watch?

What is the best book you ever read?

What other books have you liked?

Do you have any books of your own? How many?

Does anyone read to you? How often?

Do you go to the library?

Do you read comic books? What is your favorite conic book?

What magazines or newspapers do you read?

What kinds of books do you like best?

What kind of work do you want to do when you finish school?__

What school subject do you like best?...

What school subject do you like least?

...
1. Harris, Smith, Instruction Reading

Holt, Rinehart and Winston, N.Y., 1972, p. 123
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INTEREST INVENTORY

After school I like to

My favorite television programs are

My favorite game is

The subject I like best in school is

My favorite sport is

My hobby is

What do you like to read about: Check the column that

how much you like the activity or story.

Don't
Like

Stories about real animals

Mystery stories

Adventure stories

Funny stories

Comics

Science fiction

Jack in the Bean Stalk

Billy Goats Gruff

Cinderella

Drawing, painting, or
coloring

Cutting and pasting

Doing puppet shows

Making model cars

Taking pictures

Sewing, cooking

Doing science experiments

Planting gardens inside
and out

Collecting rocks, butterflies,
etc.

Playing baseball

Playing cards

Playing games like bingo

Building things

esmomomnlii.

111111.

,---_--__
deScribea

Like A Like A
Little Lot

1. National Reader Center, Washington, D.C.
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SELF EVALUATION: PUPILS

Self evaluation encourages independence in learning and

often provides the child with the motivation to improve. Child-

ren should participate in such activities as:

1) charting or graphing their own progress

2) using check lists so that they can check off skills

they know and note those yet to be accomplished

3) choosing their best story, workpaper, etc.

4) deciding the areas in which they need the most practice

The following are samples of checklists and charts that

can be used by children.

1

MY NAME IS

....-28

1. I know the names of the .

letters that I have circled:

......110

ABCDEFGHrJKLM N'
OPQRSTUVWXYZ

2. I know the beginning of the bat pumps dig zip

key words which I have . .

oat mumps lag yip
fat jumps gig quip

circled: hat kit rig nip
(consonants) tat it wig van

3. I. know the beginnings of the

words which I have circled:

(consonant clusters)

1. toDray, Margaret, Teachili 'Ohildren_to Become Independent
Readers, The Center or pp ie esearcEIii W., Inc

p. 91

whip blot glad brag grit
ship clot plot crack prim
chip flat slot from trim
that

- 183 -



MP EVALUATION: TEACHERS
1.0.1 OM.

Teachers are models of behavior. If they want children

to be interested and involved in self-evaluation, teachers must

be interested in how well they teach and in their own self-eval-

uation.

Scribner Scale

The Scribner Scale was used in New York by teachers as

a means to rate the services they were giving pupils.

The Scribner Scale rates Reading Services related to the

following 5 areas:

1. Level.

2. Progress

3. Self direction

4. Special Weaknesses

5. Enrichment

For each area the rating is divided into 4 levels:

Uniform Services

Incidental Services

Partial Services

Major Provisions
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JA0.1x2

Unifo (1)

SORINTER SCALE

One or two permanent groups

Sends work home for slow
children

__jeeps slow children after
--school, or gives help during

recess and lunch periods

Uses only one or two level
--texts and follows manual!.

closely

Groups according to last
year's grouping

Helps slow children with diffi-
cult words during reading
period

All children on same lesson,
taking same amount of work

il110.41M1111,......11.11......my.1.11.1.010.

Partial Service

Has three or more
---Ible in nature

Uses basal reader
fox, average group

Uses supplementary materials
---7toi high and low groups

Follows Supplementary program
for phonics

__Uses standard test-results and
teacher observation for group,
ing

(3)

grouPs, flex-

materials

Uses texts and materials of
---three or more levels

Inoidental (2)

Has permanent three level \
grouping

Uses basal reader materials
.

Follows manual with minor
variations

Uses supplementary basal
readers

Groups according to standard
--test results

4,.11.....1.1.010.11
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111.1911113andltiatIOY

Groupings highly flexiblp
---according to.losoti being touE

GrOups according to partiOaar
skills need.
Groups according to formal

--and iixgormal test results,
teacher observation and
judgment
GroupS in patterns for part-

needs'inL
applied Phenics
word meaningiand enrichment:
coMprehensien
recall

-7-higher mental process thinginp
skills ,(Critical andelabor
ative thinIcin8)
organization and Subordinatim
of ideas



latalinglremaLliate

(1)

Has all children do some work

Has children who finish early
take out other work (other
subject)

Has children who finish early
ao extra assignment (of the
eame nature)

Some children never complete
work assigned

(3)

Adjusts learning load of slow,Adjusts

Gives more practices to slow,
less skill practice given to
bright

Has bright children read more
than one basal reader on same
levels teacher direoted

=ow./11100/....,../.0..m.=.1m,..xisaw./.0..-..
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(2)

Gives scattered practices in"'"skills throughout year aS'avaj
able in manual and other mat-
erial

Children finishing early
allowed free reading time

Uses library, out-of-school
reading check by teachers

Supplementary work books and
skills material given'to brigl
children who finish reading
program early.

(4)

Grouped according t_ o learning
--rate

Personal record charts

Once basal reader Program is
completed ,-high achievers move
into broadeningf independent
and content area reading
projects

Skills learning provides for
self- direction and self-
correction

Children move from easy to
more diffioult skills leorninc
according to individual pro-
gress



Daily worksheets and work
`"book material used for groups,
children road directions and
complete worksheet

Children work alone on all
worksheet and workbook mat-
erials; teacher corrects
individual's work

MM.

(3)

Children keep personal vocabul-
--ary lists, occasionally check

each other

Teachennakes available mater-
-ials for independent reading

from experience and sources
she feels children enjoy

sawamor...Aarm................

-188-

Children keep personal
'vocabulary lists of diffi-
cult words

Teacher ohooses independent
--reading material tor each

child

Teacher keeps record of indo
pendent reading attainments.

(k)

_Children keep persenal vocab
ulary listsi oheck each Othe
on known words; toadher'Supe
vises and checks individual
progress

Teaoher surrounds room in
777 books on broad base, allows

children to choose-indepen-
dent reading material, but
Sets standards and:rUles go
that all ehildren'read mater
icilsof different types to
broaden and spread reading
interests

Independent reading program
.characterized by occasional

teacher cheek and :urotillu
room supervision ", and octet
ional comprehension -6114 pups
interest chock

Pupils keep record of incept
""'dent reading attainmento;

occasional teacher check



ReadinK gplcsial Weaknesses

(1)

Has no provision for weaknesses
*---of high achievers or average

Is not aware that high and aver-
ago group have weaknesses

When extra time available,
gives individual help to. .slow.

Uses no special materials with
slow

_Aware of one or two types of
weaknesses, uses extra work
sheets, same for all children
in low group

No planned program to teach to
"aq weakness

__Jollow manual, give same amount
and kind of practice as given in
manual

(2)

Scattered, incidental prac-
tice given to correct needs

Records of pupil progress not
ept

---All children in group receive
skills practice whether they
need it or not

Use extra work book material
`for phonics, etc.

Weakness instruotion given
only for part of year

1.11.10111..11.01.111yarli.

(3)

Children allowed to progress in
'word analysis skills

S.R.A. type material used for
vocabulary and comprehension

Weakness correction done in
small groups

Materials for skills correc-
"tiori-made.by teacher

-Commercial materials adapted
tt040hOrstoktiged according

-t6 eadh- skill

.pro6iess'records'kopt by
--"ctlIdten

-3.89

(4)

Knows weaknesses of each grou
---has planned program to over-

come weaknesses

Intensive practice-material
given to fix particular skill--

Regardless of skill weak7ie0a
children work in small groups

advance at owe pate -, move in
and out of-groupg according
to need:and.progre6s

Skills weakiiegis=inbtrUction
oitailiW'Pr-6104Mi

continues throiWkitit444,



Re ding - Enrichment

(1)
(2)

Children memorize certain Choral reading lespOn, plannecamount of poems in course of --occarilnally 000010:410ryear
spoeih.4,- occasions and ho.idart

Teacher reads occasionally Teacher has plannea prodram
'for readinK selected materiall

to children
Whole oleos "weekly reader" type
reading once each week Occasional use of dramatizafl.,

,--activitiesWhole class reading of "classics""°bool .4nce each week Indopenaent reading program
--for bright children

to children

All children required to read
°cation amount of books and
make book reports

(2)

Children choose books, -read
""'"'strictly for pletauro,: dotal('

book report regarod atter
each reading

Enrichment .aotivitios' ocoas-.--44..f.Mrro.o.o.. 411.060

ionally: for briehtohildron

(4)

Planned program' of moral` read. Planno4 pr:Ogr,ati'_of choraling including different
rOadillg) 141911-0146 ittoroWwith teacher choobing material 10e0 04 tato-rigid-6f atter-

,

ing-nature
Use's xotion pictures related to ,:. ohulireliloito po

a ;for

bryeaaarkluttassinen"tinadaottilleare"o.fogv1--",e4t7x,161Lte ,:aP°-1:(3,1%, , or61:ities ,-

T9aoher,,hag -patallackl 't,o,Teacher- has planned -Pro8rah for --'6f:ortl reading] I-robsi4g b) children; includes both *),AOlicoria''dlia-10
_ to.

liotiV, no11:4iottorl, reading take,,DartI iiiigt4 044, 41:-$.; .

Vi r:a' different purposes did: fleas, -InNiqkilket')d tilpisipl:' 4 -peetry :

iii61°14166". -tiiitlioiye
a I ed ;4*0giaM ''Ter,s'draP4 --7andPlitto_ ,'1"16t

Obj.414,-43.fo

tit ti-prroiwW6.41,*-66tH -end
'tdrivib Itih)'i'-

bti0i6ii-k6xv-=bKo-o-r 'dere-or' -6* -time f$ -1841 nm,

:31:A 5,
----146
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HARRIS CHECK LasT 1

IOOKINO AT MY CLASSROOM

I Are there evidences of my reading program around the room?

A. Charts

1. Primary:

Are there evidences of experienoe charts?
Are there charte relating to speoifio reading lessons?
Are there vocabulary oharte
Are there sound charts?

Teaoher made?
Pupil made?

Are thcoe attractively arranged displays of pupil
language efforts?

Additional Materials for Independent Reading

'1. Are` there books of varying levels related to-different.

topics and of diverse types (textbooks,- biographies)

traVel-books, storie6) and-Cto on) attractivelY arranged

easily-available-to the children?

2. What provision __do I make in-my planning -for;

a. -Helping children develop an -interest-iik indepen-
dent reading?

b. Building cooperatively general but meaningful'
purpose-for this reading?

c. Sharing the ideas) information l.and enjoyment
children-gain ,from this activity? _

II Does rkar classroom environment lend itself-to,individual and

-group-work in readirig?-

'A. /6 'there e-a iibiaryor roaAing-cornor Whi6h:-

1. rtiffplayci book-04nan'entidimarmeii?

--:revides-spade'llor'bOk vokiiovollaTifforp6tOni

iSi1- 'oot4entd?

ciiffilitrOii) g
Teafiffig'1,;ti

151:-



3. Provides a comfortable reading in terms of

chairs, tables, adequate lighting?

B. Is the room so arranged that the group working with the

teacher

1. Is compact enough to enable all to hoar without using

a loud voice?

2. Is far enough from those working independently. so that

it is not disturbing to the others?

3. Has sufficient space to work comfortably?

Is planned so that graphic material used by the teacher

is readily visable to all members of the group?

5. Is planned so the teacher has writing space available

if the situation demands additional visual material?

LOOKING AT MY CLASS

I Is each person in-my room at the proper reader level?

A. Have -I aCcurately assessed each child's.inetraotional

reading level and _independent reading:level through:

1.' administering needed-informal inventories?
2e analyzing objecfiVe- test results?

Have I utilized the-above information in planning:

1. other'langliage:adtivitioar _

2. -Social-8tildie-ii,*ience, Math?

-Xi How have ±:06vided 16r 'tlis-6 gtotip'

A. Atio-tho independeht----4-etiViftebi

-.="r°0-.i'ngOr-jaiii-Oag°:'Oent'Oritidl,

4016kei4606666rdifig,t6-'1Aiiiil-abiie-s?

- l92



3. Related to previously taught reading skills?

4. The result of a direoted reading aotivity follow-up?

5. An outgrowth of independent reading?

6. So constructed that there is an identifiable learning

learning purpose in them?



Name

Grade

eto

Sohool

LET S PROM YOU,1,

'.,hat parts did yoU find to be, most helpful?

What additions, eu$Esestions, and activities do you have that

will malie implementing this section easier?

Additional Commenter
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COMPARING BASAIB

11.14MaaanIgaaaJlaa

The following basal readers currently in use were scrutinized

carefully:

The Little Red Story Book

The Little Green Story Book

The Little Blue Story Book

On Cherry Street

Learning About Sounds and Letters

MY Sound and Word Book

A DOI( is a Duck

Helicippters and gingerbread

May I Come In?

Seven Is Magic

Now' We Read

Fun With the remily

Pun Wherever We Are

Fun with' Dick and=lano

Our New triends

Sc'ott.' Poreeman- Reading' Sysiteris



Compared were:

1. the basic words presented by each series

2. frequency of introduction, length and diffi-
culty of words introduced

3. sentence length

4. paragraph length

_5. amount of pictures used

The purpose for performing this task was to make a compar-
ison between the standard basal readers (12 21' 22) and the books -k-

that are marked according to levels.

Observations

The following observations were made:

1. It appears thAtthe first six lev0s of the Ginn
360 series can be "considered

first grade roading
material. There are many onriohMent words in the
Ginn 360 but they are not basal words and need no_
mastery. It should be toted, 'however, that all
words presented as "decodable" words should become
part of-the child's basic sight vocabulary. Defin-
ite drill will be needed to acComplish this.

2. It also appears that the first six levels of the
New Scott Foreman books can be considered first
grade reading material. Granted-that in levels
5 and 6' there are titan. -enriChment-,Words' that do
not appear -in= the standar& bagels &nd that :the
interest "' level--also seers- to

hoWeVer, AionCoMi3aredfto the ether basal6 -#1-*Ygiitd
-to th-14fteliiW:lio0onoes and_ p&tagtiiiih'd as itel-1



as the amount of pictures used, levels 5 and 6

of the New Scott Foresnan are more first.grade

material than ,second grade. It should also be

noted that all vocabulary is within the realm of

first grade.reading. Without reading levels 5 and

6 in the 'New Scott Poreaman, first grade children

in this series will no't have the same reading expo

iences.as the children in the other basal Systems_

being used.

3. Other than .the exceptions noted, the "new" basals

do not. differ significatly from the "old" basals.

SUGGESTIONS FOR AMENDING BASAIS

Move Paster

It would appear that in general-teachers must mova children

faster through the readers just to insure-that they read at grade

level.

Obviously children cannot be .expected to.complete 6 levels

plus 6 workbooks, plus 6 sets of worksheets, plus all the activ-

ities suggested in theiteacheys guide. Some things have to go.

Read Oriteria.for Activities

The chapter Oh activities will helpthe'teaCher olimihate

having.tho.611i101,6hiwito time-dn'worthless workbook pages.



Read Asseea1n Redingt levels

The chapter on Assessing lists criteria for determining

reading level. If the child can read basals at an independent

level, let him read the basals independently. Basals Can Goo,

Home.

BalievaIolacement Tests

The Ginn 360, for instance, has an excellent beginning of

the-year placement test located: in the back of each teachers',

manual. If the child screens at LeVol 7, he should, be placed

there regardless of previous levels read.'(Thd initial screening,

Ginn 360,testb in booklet form do not appear to be as valuable,

hoWever).

Insure Wide Supplementary Readinq

Wide aupplementary reading in other-series.and in tradebooks

nust acconpany all basals. M6re sustained silent reading, reading

of sentences that are eompleted on the next lino, reading of an

entire printed page without pictures is needed especially in the

newer series.



'Sale

-,Ora4e

Date:.1

School.

PROM YOU ,1

parts' did- you find to be most helpful?

Vhat additions; suggestions, _and activities db yott have that

will Make imPlementing this section easier?

Additional. Comments:
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