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PREFACGE

The Curriculum Guide was written with the intentioﬁ
of providing continuity to our Reading Progrem grades K-12
in Wilmington. -

The skills and suggestions presented are adaptable to
all Reading materials currently available.in the town. The
skills are meant to be developed in gredes K-3 as on-going -
processés. The philosophy, methods, activities and oriteria
for assessment presented are applicable and should be utilized

at all grade levels.

| Through our teacher suggestions we have trigd to show
that Reading is an extended activitiy encompassing more than
Just one basal reader approach. Reading is thinking - a neces-.
sary éomponent of all learning. Therefore it must be integrated

throughout all areas of our curriculum.

It should be noted that this guide is in no way intended
%0 be a step-by-step, "fool"-proof teachers' manual. Instead it

is'predicatad on the belief that:

Given the "why", Wilmington teachers will
find the "way."



INTRODUGTIQN

This Curriculum Guide was written OVer.a pexriod of
4 weeks from June 25, 1973 to July 20, 1973. The committee

represented each schocl district and the reading department.

We bégan by listing problems that we hoped the Curri-

culum Guide would solve.

We then examined (1) professional Journals, (2) various
readings by specialists in the field, (3) state and local curri-

culum guides, and (4) publications from various companies.

The decisions to include materials in the guide were
not made by concensus. They represent the unanimous opinion
of the group. Because the committee represented 6 school dis-
tricts plus the reading department, we felt it was imperative
for each statement inithe guide to meet with the complete
approvél of every member of the committee. Decisions were
made after much reading, discussion, and sharing of experiences.
All statements of fact snd direction are well documented through-

out the literature on Reading.

In addition, Dr. Anne McParlend, Assistant Professor

of Education, Iowell State College, served as our Consultant. .

She provided valuable services as well as a steely and crit-

iocal eye which resulted in many constructive changes.
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Throughout this guide we have tried to develop the

concept that Reading is more then a "basal plus workbook."
- Reading is thinking. It is a necessary component of all
learning snd therefore must be integrated into the entire

school day.

The guide is divided into the following sections:

1) Lenguage Development . |
Paramount to a child's reading developmeut

is the ability to listen end express himself
orally. Therefore many more constructive
opportunities for orsl language and active
child involvement must be provided. The silent
sitting classroom as well as the chaotic open
classroom must be reexamined in light of the
experiences necessary ror learning to read.

1) Vocabulaxry Development | -
- A child needs to be helped to extend the meaning
of known words as well as to acquire new words.

3) Motivation / ‘ ,
Self concept, a purpose meaningful to the child,
ang success in learning are the keys to motiv-
ation.

4) Comprehension :
Since reading is 95% thinking and only 5% visual,
much more emphasis must be placed on teaching
comprehension skills. '"Discuss" and "share" are
necessary aspects of teaching higher level conm-
prehension skills.

3
5) Word Recognition -

Phonics 1s placed in perspective and more emphasis
~is put on sigh% words and context clues. It is
not necessary for children to master one skill
bnfore going on to the next. Neither should chil-
dren be expected to drill on skills when they know

how to read.
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6) Oriteria for Selecting Activities
K oriteria Tor choosing purposeful activities
has been written to enable teachers to select
relevant from irrelevant activities. BSBamples
of good and bad activities have been included.

?) Fluency ' '
Major emphasis must be placed on silent reading
from the beginning of grade 1. Oral reading is
not an iuiportant goal of readiung instruction.

8) Implementing the Curriculum
This 1s & demanding curriculum. Suggestions are
made that will help the teacher Rrovide the type
of experiences and degree of child involvement
required to facilitate learning to read. Included
in this eection are ways to (a) deemphasize strict
ability grouping, (b) use basals flexibly, (¢) in-
dividualize reading, and (d) set up activity centers.

9) Assessment
Included are tests of learning modality and reading
level, interest inventories, methods of pupil and
teacher self-evaluation as well as concepts neces-
sary for making evaluaticn a daily, on-going pro-
cess.

10) Comparison of Basals
All basic reading materials including basals need
to be amended. Throughout this guide suggestions
are made for improving reading programs in general.
In this chapter suggestions are presented for inm-
proving the use of basals currently in the System.

At the end of each section, pages for teacher comments
are included. We hope you will evaluate and send suggestions

that will facilitete the implementation of the ideas presented.
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LANGUAGE DEVELORMENT

Development in readingkclpsely paﬁallela development
in listening and speaking. Definite instructional time must
be provided for the facilitation of listening and speaking. |
These sre n%ceesary components of reading and can in many

ways be ueed t0o predict a child's readiness and potential for

reading insﬁruction.

Oral Ienguage

Iearning to speak :aoilitatea learning to read. Most
children entering first grad: use all the language structures'
found in adult speech. What they need are multip1e~ opportun-
ities to use language:

(1) to communicate with‘others

(2) as a tool of thought (planning and orgenizing

eventé, explaining and talking about what one

sees, hears and does).

The more the child is able to express his own thoughts,
the more he will be interested in listening to and reading the -
thoughts of others. |

Ways to Improve end Develop Language‘

The way to improve and develop language is to provide
_opportunities for its use. |

-5 .




Ensouraga Speaking

Ohildrej learn to spesk by spesking. What they need is
sncouragement, acceptance, and regular opportunities for

free, spgntaneous use of language.

Lenguage is intensely persdnal. It is an extension of 
the individual's whole personality. Thefeforeg redecting
e, child's language is, in a very real sense, rejecting |
him. It is essential not to correct or inhidbit child-
ren's speech in any way.

Immature speech or incorrect usage can only be improved
by providing opportunities for the child to listen and
speak to others.  This doas not mean that the teacher
cannot establish certain quiet times or liwit the amount
of noise or activity in the.rOOm. The children can undexr-
stend or abide by rules. But free spontaneous speech |
must>be valued and 2ncouraged if childfen are to make

progress in reading.

Provide Experiences

In the primary grades, concrete sensory experiences are
the most direct and successful in getting children to
talk. Movement and creative dénce, field trips, walks
around the milding, treasure hunts'through the teacher's

closet, activity centers,pictures representing scenes

-6 -




from real 1ife are excellent me&nS»fof stimulating
speech., Unlike the ¢hild who is sitting silently at

 his desk, children engaged in purposeful activities
have many opportunities for language growth.

Provide Opportunities

While allowing children to converse with their neigh~
bors in the class or talk with their friends in the
lunchroom and on the playground is important, 1t does
not teke the place of providing well-planned opportun-

“ities to engége in purposeful discussions.

Teachers should sse to it that children have the chance
to verbally plan and orgenize events, express opinionms,

explain actions, and give reasons.

Teachers can see to it that activities and experiences
extend the child's vocabulafy to include high frequency

words encountered in reading.

Without sacrificing spontaneity, flexibility or abund-
ance of speech, the teacher can also lead children to

~ "think'"before acting or résponding too quickly.

Provide.g_Model

Children learn to spesk by imitating esdults. Mary
teaschers have had the (sometimes uncomfortable) exper-

ience of hearing their wordsand expressions coming out

ERIC . T



of the mouthe of pupils.

When teachers spend time talking with children, listen-
ing to them carefully, and responding to what they are

saying, they male chiidren feel that their opinions count. .

This gives the child's language importance. Tt also pro-
vides him with a model of listening that he will imitate.

Practices Which Inhibit Language Development

(1) Correcting the child's speech

(2) Stressing correctness - the one
right response ‘

(3) Stressing that the child speaks
in gentences (we don't)

) Fre% uent use of Be Quiet! Sit
gti No Talking!

Assessment

Children must be able to‘use linguistic structures before
they can be expected to recognize them in print. Therefore,
teachers should note whether or not children use the structures
they are expected to read (noun, verdb, past tense, -ing, plurals,'
etc.). Children who avre apt to have trouble 1earn1ng to read |
are those who use only function words ("Me want drink" or "Mary
hit ball"),



‘71"Ea911y,finds\worde to express his thoughts

o end oXperiences,

FXprosses & variety of alternatives in =

'fiproblem solving

.,,Uses lansuase to plen, orsanize, think &head i,;e;i_w

Bticks to the subjeot or talks to the point_
-made ?thie ‘should not be expeoted unti child

o uses. 1anguage freely (Aleo see Iistening). L ;'flﬁ;

”e';NOté: If the answers to ueetious 1 throueh 4 arejil~f;ff

‘negative, the child will probably need extensive |
work in 1anguase before making significant gains
in Reading. o
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SeTL A °hild leerns the veeabulary, lansuase etructuree end
i :‘f{;iukills necessary fox reeding throush listening-, “hereforegithef
iﬁ{filability 0 1isten has a direot bearing on the development of
,hi%:ieompetenoe in re&ding.ﬁ,,',~ e .

: From the very beginning of sohool, lieteninglhnbite?%
i ifi ehould be extebliehed and continually reemphaeized throughwut
: “h3 fWevery school year. e e

Ways to Encourage Lietening

'°1Fooue Attention

’\,' Children should ‘be: mede awere of the importance of
listening and helped to establieh standarde of 1ietening

tAt first thie cen be handled by establishing good listen;i

‘ ing rulee which can be written on a wall ‘chart for the .
children to refer to whenever needed., Children should
also be allowed to learn by their mistakes. They will
be more apt to reslize the 1mportance of ligtening "the ‘1
first time" if teachers do not repeat directions or that
which has already been said. Of course, children with |

epecial needs should be given spe01a1 concern in thig
‘regard,

Remove Distractions

If what is going on in the listening circle is intex-
esting enough and the chilg realizes that he will have
O . - 10"




: '{:ia chance to participate in various activxtias whsu.it'

'M'ff?his turn, backsround noise and activity do not become

;T;,?ififdistraotionse It they do, howevers they should e

J‘7;'rescheduled so that they do not interfe e with other
}"»Qﬁlearning..; R L

N4
o

B Mador distractions are those that break a child' "mind

2

1set" As far ag: possible the teacher should make sure i
'that he is not interrupted while he is talking with 8 ,'

| particular group. classroom routines can be established._ii

"”fto facilitate this (See Implementing the Curriculum

,Chapter)

'~Pu§pos ;L__ Listening B

'Central to good 1istening is anticipation. If the ohilcsft*
hes heard it all before, if he knows that the only time f«*?
the teacher ‘asks him to 1isten is to seold op give him '

more work, he will soon learn how not to 1isten. e

| Ghildren need many 0pportunities to listen for different
purposes - for facts, directions, discussion, and pleas-

| ure. However, the purpose nust be clear cut and viewed
as. important by the child., It muat also be consistent

with the needs and abilities of the child. Does he

understand the questions asked op the concepts discussed? o

Can he learn auditorily? ~Some children cannot and there-~ |

- fore should not be expected to listen unnecsssarily.

Children should not be made to 1listen beyond thoir atten-i

tion spans. :
- --117




o Evory Pupil Response Technique

f‘i word beginning wi h “a"‘ uld
. fbe direotly relatud to the purpose.,{.,j55o> S

The task, of course,?“"’j’"‘ |

This is & method of instruction which keeps every ohild o
aotively involved vy inauring that he reaponda to every;‘ff
question.' It also allows the teache” to see at a glance. o
whether the child haa grasped the skill or is dust
,guessing. Thisiinvolves giving each child a g0t of
flashcards, and having each child respond to questions e
by holding up the card with the correct answer. Example° of'?i
~ Children oould be given a set of alphabet cards (or oona;‘;;oif
" gonant cards) end asked to hold up the beginning sound
they hear.,;f ' '

‘;413I_



learn;B&'imitation.,‘ ijf1»

ASSESSMENT

: ‘ fLevels of Listening to Determine Involyement L cln
o Ievela of 1istening are really degraes of involvement.‘f?j
j‘Basioélly there are four.\ | B e ’

3 Hearin The ehild hearu the sounds of words but ,,:'”
‘ s noa attend to: meaning or’ react to what is said

tteniggi-fThe ohild. simpl

: and a ﬁc,es‘meaning to what is sai
: “»;<ab;af?93ponee)-xf

~ The cnila listens onily to:fi
.end express: hi

‘“ﬂing.;fmhéechii

interact
g ald, 1t hag personal. meanin%
. reaponse including side conversa i

Listening aa an Indioator of Suocesg _g’Reading S
o Ability to 1isten to and pvovide an ending for 8 story .
indicates potencial fon ppogresu in reading., S |

Idatening ag an In;icator of otengig; in Reading : o
‘The highest level at whioh a child is able to 1iauen tof;f;
a story and énswer questions 1s considered the child' |

.potential in reading‘ The rationale behind this is
that readin‘ i '

‘“guage. If a child can underetand a




- story such as Oharlotte & Web and angwer questions :
f,kabout it he should be eble to reed the story provided

. “tthat he has-the word recognitions skills necessary to
2 ‘do 800 v | ‘ k 7

‘if;;d_A disparity between silent reading oomprehension -
| '7*}; indicates & weakness in word attack skills.A The teaoher
‘i'kcen make s.;istening comprehension test by seiecting |
; aded passages from basals end asking the onild ques-??f};
"_ tions at the end. Naturally the selections should be '{;?7

new to the ohild. | | .

The child's 1istening level is the highest level at
'which he answers most of the questions right or ehows
that he has a basic understanding of the story.» The |
accuracy of this test depends on the seleotions chosen,;h j

the way they are rosd, and the questions asked,

Language Experience Approechk

» This is a method of teaching which capitalizes on the
child’s own language to teach reading. ‘
Baszcally, the teacher provides strong stimuli - a trip
around the bdilding to gether moss end plants for a terrarium,
perhaps. Later on, the children tell what they did, and the

teacher writes what they say on the board:

- 14 -



;kwé'aaw‘a'ﬁird; 1‘
‘;;7_ ??W9 SOt srass.  f
: 'f;iwe got dirt-=x“
'iffwe got moss.zk;

| fkae made a terrarium. -

4 wOrd reoognition skills are taught by using the child'
'fown words.~ This is a very natural way of teaching reading.~ Itf

1t’usea the existing relationship between listening, speaking,'
ireading and writing. Right from the beginning the ohild learnéf

-i,‘j  that what he cen say, can be written, and what he can write he'ﬁ

- oan read.

-15 -
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R A rioh end varied vooabulery is the key to comprehensionf'ﬁﬁ
e d fluenoy in reading. :
rosult of.51; f

2.
3,
4

el ;Teachers should provide for verticel ae well as horizo"
‘%;;tal srowth.~

| VOOABUIARY DEVELOPMENT

‘1ietening to peOple '~,"¢5f‘,k
'extensive reading, end R
;epecifiokinstructiOnu

weye to help Develop Vocabulerz

- new words and extend meaning of known words.

- HelppChiidren Acqoire Newiworde

Expand 4 Experiences

Vocabulary growth tekes place as e

variety of experiences and opportunities to ,1k;if
‘ diecues these experiences LT g

g

That is, instruetion should help children acquireci

‘Field trips, pictures, filus, ctc. cen bo used to broaden e

“concepts end give children concrete references for words.‘

Emphasize Meaning

New words should be introduced in context, not isolation,

with an emphasis on meaning as well as pronunciation.

~ Use queetions to enphasize meaning;.(e.g. "Which word

[ 4

tolls what Billy is doing?" or "which word tolls how Jano
follg?" |

- 16 -



'r{The following eix questions can be used tc disouee words
gjwhic\ appear in eny meteriale studied oy the child.

. Dofinition Guostion: "Whab doss: school mean in this
- 'sentence: %Qﬁ“'rided through the water, he met &
t‘eohool of ‘small, flat fish."

b.  Semantic gpestions Mhat other meanings do you know
wrﬁlTBr ‘He word school?" ,f;i G G

© G, S onym uesticn,‘ "What other word(e) couldibe su

’ ':s%ituted"or strict in the following sentence without

- changing the meaning of. the eentence: Jeffereon began;
- a policy of strict economy." ; ST

| - d.n“Anton%g g%estion.; "What word(s) could we substitute
: Tor strict in the above sentence to make the sentence
.mean the opposite of what it doea now? LaEL

. e. 'Hom z@ uestionz "What word do you know whioh sounds;
- ‘he same .a e italioized word in-the following seh-

~ *ence but which is spelled differently end has & dif-
‘,ferent meaning The Beems of the boat wero 1eaking." ;

, £ ggx wOrd uestion'v‘"What does the italicized word
o mean 1n this sentence: The Russians have placed tho
kfirst man—made planet in orbit.",~- SR

VBulld Associatlon : ‘ - ‘
The more meaning attached to a word, the more talk about :
words, the more 1ikely the ¢hild willbe'to remember it, ;i;;

Provmde Oppgrtunities to Use - New WOrds in Various Settings e

Every ohild should have the opportunity to use words over o
and over until they become part of his daily speech, :

Create a climate that Encourages Vocabularx,DeveIOpment
Eetablish attitudes of asking about new or unknown words

Encourage ohildren to be curious about new words. Help

them to develop pride in using new. words.

‘ 1. How 0 Teach Readin 4th Ed‘, Morton Botel Follett Educa~A
| - tional Corp., 6ﬁicago, 1968 | ,
N T P 17 . 1- o L




Teaoh Context Olues

‘*?lychildren ahould be able to use the following context
o‘-i°1uf3 to fisuro out unknown words. f;,f : T
‘i”_ag?gnefinition Clues:  The word is aotually defined in

. The sentenco. (e.g. The let islators oxr 1awmakers were
ﬂe;,eleoted every _our years° R o

l’@biffcontr gt or 0 rison Glﬁes-' (e.g.;Unlike Marbha ;
YR haé;a sp) fITE hhﬁ?ib'br saved a dime, John
 wesap 8OT. Gl

“”~tll o§~:§%p enoe Idfe experience tells the reader
- . what {g"me an e. « He tramped into the house with his
‘~imuddy boots and sullied tho new gold_oarpeting.)wf.,

o 4 Summ g The paragraph_contalns?&‘numbe_
o z;a_iﬁlﬁ%gﬁ Iﬁ?%g which reveal the meaning (e,g. The Bad
. Queen was gadistic, She enaoyed thinxingwup-an usi

_ eruel tortures thet would make ‘even the. strongest. '

- .prisoner soream out in pain.l Her pet hobby was pull

1j out the wings of tiny Lady 85-):;;,_ e -

‘I'each Affixes and Rootq ey

Knowing a few of fhe common prefixes, sufflxes and roots lff
; gives puplls the means to build new words and flgure out
unfamiliar ones. However, only word parte that oarry

unambiguous meaning should be taught.

Use of Dictionary

Knowing how to use a dictionary enables a child to look
'up words he camnnot figure out. (See: Word Recognition)
However, children should always be encouraged to describe

words in their own terms. The teacher should not assume

that if a child is able to give a simple definition,
synonym, or entonym, that he can use the word or will

remember what it means.

ERIC. . - 18-




Extend Meanings of Known Worde : 

. ,___i_These activities will expand vooabulary only if the .
,;”children ars given bhe Opportunity to 8hare their reaponses .
fffand hear the reﬂPOnses of other ohildren._p,~ DR e E

°ﬂ¢¥fAttributes N R
oy Iist all the attributos of a: fish, penoil,
,mammals, ete,

b, G1ve a list of attr‘buves. Have ohildren name allﬁo?
~ the items that oould fit the 1ist. - Ly

, Gompare and Oontrast

In what ways aro travelere and immigrants alike?
diffoxent? ; ; \

Cb.. What are a11 tne ways a rose, & porcupine, and a
: skunk are allko? R o

Associations ; ; , ShE
| List everything you wovld need to go sailing. y‘- it
'b; Write SPACE on the board. Have children list all

the words they can think of that are assooiated.vovAl

-;Categories |

a. Have children 113t words to fit headings such as
the following.
, got / §°1dd
appy /. 8a
‘big. / 1little
- farm /- oity
1ong ago / today _

be What can it do? What cen_you do with it? I
,tcarrot

shoe

- 19 -




Ima e s

Whioh ones do you wear? rzde?

Teagh §z§_gxgg, Anto Homogzgs |

_"'.xultip_le Me ing S
o He skates well,;«; hgr e
“fff The skates are in the closet.ﬁ;r:;,~,:,r~

~t< ;3ffMoﬁher*went o' Now York by train.:;.fﬁi‘ |
~.. - It's hard to train a dog to walk . on: its hind legs,_
'xf;Her wedding g Ead a 1ong train i*

Show a nicture of a snow«capped mountain.* Have children
list all tho words thatvwould describe the picture.

ggre of Speech o B
: ‘h Paraphase "lend an ear" or "school of fish." (e

_Puns

Tennis is- a noxsy game because everyono (yells out theg};

- acore, bounces the ball hard, raises a racquet )

Emotional Language

How do these words make you feel? What do these words

make you think of? (e.g. 1ce cream, spanking)

_ Positive and Nggativq Pairs

Jalopy / car
Hick / rural

Dogrees of Meaning

Hit - strike - flog

- 20 -




$“&SG sking questions that cen be}f;
"yes! o" OF & nod of the. head.

O pi‘ is:on‘dictionary definltions or memor-‘
;g;izing the one beat meaning.




top/bottom

low

Ififf;above/below
‘ “ '“?§§§;ab°v°
AR T o wrong
»fﬁgjgood/bad 8 S
:ﬁ_o*epretty/hsIY"-"'

and use.

T L 1:F ol
j-».never/always
'7~once/always.

- now/then =

h ‘fyesterday/today

. never/soon- '

far/noar
-hore/thereo-‘

"g'ifif/then 530
e .*hOW _
"+ becausé

e ]ginside/outside :
. fivst/lest
h'"@:befoﬁe/after

Time

mornzng/night

"rew/many

Asseueing Vocabulary Development EE o
If beginninv readors are to be suooessful they should have
ffff; an underatandins of the following words: 1T

olthenshoth

‘ little/muoh;f

-one
two
three

i ;four
':\f_five
Six

";~seven

o eight

k 5}2nine

ten-

ofshort/toll;“

' short/long

little . .
smg{l/lar o

- narrow/wide ,
: ,h n/fat :

out understanding meanlng.

3. The following Questions help the teacher to assass

grovth:

8. Does the child ask about new words?

xpeotod to read?f,f
Quite often ohlldren are able to parrot words wlth—

vooabulary




f b:‘ Does he use new words in his speech, writing?
e Is he making progress'in reading? -

a.

Sqe‘ASBGSément

Gan he paraphase selections containing new words?;
‘6. Cen he use new words in oxtended ways?

: "Cloze Technique“.

_»23 -




Name__ ; Date

Grede . _ School

IET'S HEAR FROM YOU!

What‘pérta‘did jou £ind to be most helpful?

What addltions, suggestions, and aotivities do you have that

will make implementlng this section easler?

e
i s

Additional Comments:
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“involvement, eucoess, reinforcement. end enthusiasm.r

N image whether positive or negative. Therefore it is important

MOTIVATION

Motivation is the oornerstone for building sucoessful

readers. Key faotors in motivation arex' selfuconoept, ohild

o Self COncept L _ L
~ Children tend to act in ways that sustain their self-;'.u-fl

to help each child view himself as & learner.

1 Without meaning to, teaohers often signal their real
feelings to ohildren in many eubtle ways. For this reaeon o
teachers should think througn any misoonceptions they may have

regarding the. relationship of socio-eoonomic level and I, Q. to ;if
reading. In general, children live up to expectations.‘ What the -
teacher expects is what he gets. '

Teachers should make sure children know their views will
be uccepted and their efforts respected. Childrenkneed an atmosé~u,”?

phere in which they feel free to make mistakes.

While no teacher views himself as threatening, to a small

" ¢hild, even a 5 foot 100 pound weakling can seem like an Army

drill sargeant.

The teacher's smile, his tune of voice, the way he reacts

to mistakes and messy papers, what he says is crucial.

- 24 -



S '{_accepted 1itera11y by the Ohild-

Ycung children do not readily understand sarcasm or '

khumor. Quite often what is eeid as a doke by the teacher ie

Useful criticiam is that which attecke the problem not uiﬁf
the child.~ Whenever children contribute - expeoially if their eff
answere are wrong - the teacher should recognize and accept as -
\ much of what the child tried to do a8 poeslble. Then offer

euggeeticns or probe to dlscover the right answer.

CHIID INVOLVEMENT -

: Purpcee

Children mnst beccme 1nvolved in thelr work if they are iff
to sustain the effort necessary to succeed in readlng.‘ Vital toi;
"‘ctheir 1nvolvement is the recognitlon of a. specific, clear~cut . -
purpose which is meeningful to them.‘ Before a child reade a
k.bcok he shculd have a. purpcse for dcing 80, -~ to read fcr main
1dea, to note relationshlps, to vary his reading, to read for
pleasure. A child will learn more if he knowe what to 1ook fcr.
Self»Dlrectlon
Involvement is stimulated when the child partlcipates
in setting his own goals and directing his own learning. ThlS

is a learned behavior and must be taught.

- 25 -,:‘




Job sheets, individual folders, asnd a varlety of ways
'for promoting this type of growth are presented in the ,sect*on:
| Implementing the Curriculum._' '

) Interests

| The teaoher should elso be concerned W1th the child'
s interests. Qulte often thls merely means providing a wide veriety
feof reading material (books, maps, newspapers, etc.) suited to’:

’many 1evels and interests and. allowing the child the freedom toe
| select what he wants to read,r Iearnlng to make satisfying ohoicee

in reading helps the cb*;d to vlew himself as a capable person
able to make satlsfying decisions. | o

Success

Nothing succoeds like success. ThisydoeS‘not mean the% -

~a ohild must be sﬁccessful all the'tim . But he must view him- e
self as a successful person, capable of 1earning.r This requlres fv‘f
& backlog of successful experiences which are 1arge1y insured by

the realistic goals of teachers.

Realistic Goals

A realistic goal is related to the child's capabilities
and needs.' It also provides a cheilenge. Children should not
be asked to do tasks for which they are not ready or do not have
the gkills. They should not be asked to accomplish too much at
~.one time. Neither should they be asked to work at a task so easy

for them that they do not foel a sense of ecccmplishment'when,

- 26 -




' they have finished,

; 3‘? Sense »'O-f, ':Pi‘o'si‘éss o

When 8 child ccrrecte hie own papers, oharts hia own

. !.

o achievement, and keepa e cheokliet of ekille whereby he can noteil
whut he hasg done and whexre he has yet bo so, he develope & senee9e

of hie own progrees.' Theee procedures aleo provide the child :
with immediate feedback which ie muoh more valuable than commente
made at "another time." |

Reinforcement

| Everyone needs praise and recognition and even tangible‘
rewards for efforts and work well done. However, when using G
tangible revards the teacher should realize that partial rein—u{'gi_

forcement 1s often morc eucceesful than total reinforcement.

A star, sticker, or pieoe of oandy for everything gocd
encourages children to work onLy for recognition, or. fostere theé,
attitude "it's no big thing o get it."" |

The teacher ehould aleo make sure that everyone hae a L
chance and receives some kind- of recognition, otherwise, resent-n;

‘ment ie created.,
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Z'”ljthrough her olassroom teohniqueB or through her P°r8°nality~
‘7.ﬁfalso from the students. A chain reaotion ofton reeultenjf"

' ’i,o'ates to others.

Enthusiasm

In a classroom whore the teacher is enthusiastic and

. motivated, the spirit of enthusiasm will become contagious. 2 i

Motivation ehould not only come from the teacher (either

Reader- "I read Gharlotte s Web. It was fantasticl
. fThat spider waa really smart....eto..;

Classmate 1.‘ "I want that book next. Oan I have it?'
Giaesmate d:’ “After you, I get the book..~
~and a chain reaotion of motivation begins.‘_ '
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~ COMPREHENSION

Scope and Soquence

k-Soope

People read for infoumation and for pleasure.. The basici

skills involved are related to the processes of Locating, Organ~ b
iiing, Inferring, udging, and _Rg_.eiating.

Iocating skills often referred to &8 study skills, are’

those required to f£ind information from a variety of sources.

Once information has been 1ooated it nust be organized

so that 1t can be used. This involves recalligg, restating,

assoeiating,or relating faots.

Wheo information is not explieitly etated, the reader must
be able to make inferences and interpret what is meant. In |

effoct, he needs to synthesize ideas to construot meaningful
'solutione. | - |

The reader also needs to classify information and refleot o
upon its significance. This infolves making judgemente based on,'"

evidence, standards or a set of criteria.. ,
 The onjoyment gained from reading is enhanced by the

ability to appreciate or recognize and respond to the author's

choice of style and expression.




dv Therefore the comprehension skills prosented are those
. that enable the individual to read for information and for
pleasure.' They are Lrouped under the folloW1ng headings. !
o Iocating . ' B
Orgenizing
Inferring |
'Judglng ”
Appre01ating

Sequence

; Under eaoh headlng, Skills are grouped according to levels.
d The lovels seleoted correspond to a ohild'e need for a skill and ﬂc’r
his particular age or grade. The lavels are not levela of accom-~ﬁ
. plishment or requirements for higher levels.

- In comprehension, skill development is_on;going and oyclie -
cal. Comprehension skills are thinking'skills. There is no beSt':f
age to introduce thinking. There is no grade by whiChn“thinking“ i
should be mastered. " . | |

‘Each child should have instruction in each of the aress -
every school year. The major differences will be in the lovel. |
- of sophistication of the material used, the questions asked and | :dk§:
the activities engaged in. |

The following charts presont the Comprehension Skills by
levels. ‘
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| Thé Téaching'ég Obmprehéhsionﬁ

, Each of thase areas ie essential to the teaohing of com~‘
prehension. |

Increase Sign Vocabulary end Use of Context
‘whénvg‘ohild stumbles through Sentences'hévihg,tp sourd

out every other word - letteryiorrlétter;:it is iﬁpossible'to'
attend to the‘meaning'of whaﬁ he's veading, This’ does ‘not mean_ 

that a child has to know every word at sight. It does indicate,' |
| however, the need to l)constantly. build the number of words the"'

chlld can recognize in less than 1/10 of a second and 2) increasef»:

his ability to use context to determine new words.

Vocabulary Development

Children can also stumble through sentences-becauseytheyf~‘
don't know the,meaniﬁgs of words. This does not mean;that a
child has to look up every word in the dictionary before he
reads. It does indicate that much attention should be given to
insuring vOcabulary growth. r(See: Yocabulary Déveidpmént),?y

Establish a Purpose for Reading 7
Helplng children recognize or establlsh a purpose for g
reading enables them to focus on reading as thinking, rather thanﬂ,

on reading as merely decoding.
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fg!{ question or problem for which there ie no one beetf

ft5Phrbeeefu1‘Discueeions'in'Heterogeneeus Greups‘”

o If ehildren are to refine end improve their thinking

‘ ;fproceeees they need many opportunities to restate ideae, give
‘:,'expianetione, express Opinions, and maLe dudgements.; The give <§;
:rf*and take of group diecussion helpe children to eoJidify or chenge
,:fjthein thinking and givee children e ohance to learn fpom each
*vﬂotheri‘ o ‘ ’ ' IR

Central to purpoeeful diseuesion ie the eelection of a

,ie no need for discuseion or thinking if the problem ean‘be solvea
Slmply by restating & fact.‘ | ' : S -

: The role of the. teaoher is to insure the free flow of
ideas, encourage participation, guide thinking, but refrain from ﬂ
making Judgemente about what is being eaid.i -

Questioning

The questions used in teaching directly affect thinking 5
ekille developed by children. If teachers are e+reseing factual’f
‘recall in their questioning, children are not expected to do muchk
creative thinking. From the evidence gathered from studies, it -
appears that teachers' queetions, whether oral or written are, |
"in effect, streseing the recall kind of snswer most often. Gooaffﬂ.=

Queetione ‘should 1egd children to higher and higher levols of :

ﬁgjnking.
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Basically there are two categories of questions.

1) Narrow QEEEEEQ§B - Questions that roquire low-l ‘:,*'
?Ei%EI s 8 or i _factual snsw or oth slos
| 4 AN A< T are c,assified-

‘s ry.  Th anewers to narrow questions are
predictablé because they are specific, allowing for
only a limited number of acceptable "right" answers.
These guestions require little thought by the pupil.

Some examples of narrow questions are‘

~ a. "Where was JuGy?" |
b. "What was Ju Doing?" a
¢, "Why did Dick run after the ball?" :
“d. "How are prosent methods of commun- - -
ication 4 fferent from those in the ,
past? [{]

The answers to narrow questlons can be predioted. ;
Narrow questions do, however, serve a: pu 08e. . They
are used to collect informat{on, verify ideas and - .
understandings of materials, or to review previously .
studied material. They can be used to identify, group

and note relationships. This information gathering .
can be the first step in concept formation. However, = -
the information-gatheringmgrocess should lead to higher
“levels of thinkin CH TIME SPENT ANSWERING 5
NARROW QUESTIONS DEmERS DEVELOPMENT OF HIGHER-IEVEL
THINKING SKILIS.

2)7»Broad Questions - Broad questlons permit a varlety of_~f
- acceptable raésponses: Answers are not predictable..

these questions are thought-provoking., They cause
the person to otheslize, predict, Enfer, and Q
ress opinionsg, Ju men t8, feelinds. -one best
answer'i% not a concern, These ques%Ions ovelop +he
EBIII?& 0. think and handle new problem situations. L
Some examples are.

a. "What are some of the ways we could cut
‘ \down the noise in the cafeteria?" ol
b. do -you -say this is the best way for STk
‘ ding the story?"
Co. “Why would you like to live in Australia?"‘_
d. "How do you feel about having girls on the,-:fw
hockey team?"

¥ Adapted from: Cunninghen "Developinf Question-Asking Skillg"
e

Developing Teacher Com etencies.ed Wiegand Prentice-Hall, Ino.-iqyi
ﬁew Jersey 1971 , | )
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“‘;:restate the faots without asking them to use the faots to maké’“;

i'7uf1inferenoes or Judgemente.

: ,;tant as far as oognitive Operations are ooncerned. However,

'i recognize the essentials of each speoific skill ares so that chil—x

fnecessanily tsught in isolation of sequential order.

‘efor each area but there is overlap. This is not especia11Y-imP9r-

-could be asking the child to stato a fact or. make an inference

 for increasing the comprehension and enjoyment of whct is read.,k"

Tho, Zeaching of specif'ic'smn Aféas

These skills are not mutually exolusive and are rot

In general children should not he asked to looate or

Cognitive operations and types of questions ape suggested
teachers should analyze the types of questions used._d,,»[ '”f

For instance, the question "why did Jane run home orying?"
'depending on What is given in the story. The WHY lead does not
guarantee an inference question. - ’

The importance of this seotion lies in helping the teaoher &

dren will be insured the opportunity to develop skills necessary

'Iocating

Show the child "how" and give him meaningful opportunities

- to use parts of a book, various Bources of information, study

clues, etc. Practice with actual matorials is essential. Chil-

dren do not learn to use mups by doing worksheets about maps.
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. The time to teaoh these skills is when there is a ;gg;
fiff,:_ggg for their use. Teaohing the ‘use. of a glossary beeause the
'“>s338k111 appears on Page 25 of the Teacher's Manual will have very
iy'?little carryover. Instoad, teaoh this skill svery time the child"
; aotually noede $o use the glossary. |

‘vfﬁlcoggitive Operations : o
o These involve searching for information, orienting with

respect to a reference system. 4

ggestions, ‘
”How7do you find.,..?"

"Where would you look for...?"

Organizing

Aids to Remembering

When children are given a‘purpose for reading (findvan‘g: -;
answer, give a report, eto.) and helped to establish their |
own purposes for reading, it helps them attend to meaning

and makes it easmer for them to remember what they ve read.uf

Building gokground information through discussion before‘
reading also aids remembering.

Helping children paraphras or restate in their own words
avoids mindless parroting of information and also alds

remembering.,
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Olue wOrds and Patterns

-Ohildren need to know that the prooess of finding the mainil;

o following directiona. clue words often help. -

"t,Summariz ng is aided by being able to uae Who? What? Where>
-”why7 and How? . R IRt

‘Finding Cauae and Eftgot 1s aided by the uae of ecagw_
_“First" “second“ “then" "next“ “later" “afterward;;

| ,"finally“, eto. are inportant aids to remembering eguenc

"Children can be helped to find main idea with queationa |

idea is- different from arranging ideas in sequence or e

questions. SRR

such as the following- R ARRPRRE :
1) "Does it mostly tell Who?" (about pegple)
2) "Does it mostly tell Where“ (location)
3) "Does it mostly tell When?" (time)
4) "Does it mostly tell How?" (the way in which)
5)‘"Doee'it mostly tell Why?" (reasons) o

Children should know that the main idea is often stated

ir the first or last sentence of a paragfaph but'that it

can be stated olsewhere . as woll. They also should realizel__f*

that the maln idea may not be explicitly statod.

Help children 1earn how to support their cbntentibns for

main idea by finding the key idea of each gentence and

&'40.— C




‘i then seeing if the najority of these ideas support the

; main idea.

COgnitive Qperations

Remember, recalie'restate, xplain, identify, state oxr

note relationships, associate facts.

o gugstion ‘ |
’ , The answers to these questions requlre rote memory and the
ability_to put facts together. ,There is‘one "best" or»

"right" answer -
Qmestion 1eeds-often used are»Who? What? Where? when?e
Which? What? Why? and How?

Inferring

The importent thing to remember is that if the answer er'
idea is explicitly stated the child is being asked to remember,

not to infer.

For some children it is .difficult to make inferencee,

. especielly if most of their time is spent finding answers that

are definitely right or wrong. Group discussion in which all

ideas ere aCcepted builds confidence. It also helps less able
| chlldren see the thougmmprocesses by which other children arrive"

at thelr conclusions.
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deduoes, surmiaes,fspeculetea. disoovers relationships,
GXPI‘BBBGB Opiniong, ,fﬂ:;" s : Ld mEE

’Theserquestions are: though
a8k the childato solvef?roblem
"”.1izing ideas and eventa into new patterns th»tﬁwer‘f;

dolearly recognized before..;

‘lﬁimore acceptable thanj:thera
i !'?f_"»"provoklns' . -

These are often called the "What if" questions., FGRL?

f"What might Jhappen if....??
"What could we. do Toeesa?"

‘Judging',

Children are asked not only to underatand the" author 8
meaning but to think about the importance or validlty of what
is said andqpply standards

‘The child nust be helped to develOp a questioning attl- T

‘tude toward #hat he- reade, o avoid Jumping to conelusions before'f

he has sufficient and reliable data, to - support the ‘aceuracy of ‘ff;
a stateitent beforo aecepting it as. fact,

~ This is done- largely through teacherwled group . dlscussion ’,
‘where chlldren are helped to "think it threugh."'

»»»»»




f' Qgestions ‘ ek

ie %o share and discuss, formulate stories, playe, poens, eto.

The teacher who reads to children often and stops to admire the
’1»sound of an alliterative phrase, the word pictures painted by
‘.vivid descriptions, the feelings evoked by - perticular expres~ :

sion will goon find that his children will be able to express‘i”f
similiar sentiments. -

‘f-their emotional reactions and feelinge.

ff}fmhe ohild is asked to solve problems which require oris-"*
iii:inal thinking, to Verify, to value, analyze, use standards

fto evaluate, categorize information, formulate opinions,
'fudustify a choice, defend an opinion.

to organize his knowledge, form an opinion, or take a self-
—seleoted position, to use evidence or a set of standards.
Answers to these questions are not right or wrong or
inecessarily predictable. They should be Justifiable
according to personal criteria oy evidenoe.
These questions are often 1niated by phrases euch 88!
- "What do you think about...,?" |

"Do you agres that....?"
"In your opinion....?"

Appreciating

The best way to. help children appreciate written material

Through olass diecussion, children can learn to express

B
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" Neme Date

Grade : ‘ School

~ LET'S HEAR FROM YOU!

Whet parté did you7find to be most helpful?

What additions, suggestions, and activities do you have;that:'V'

will make implementing this section easier?

Additional Comments:
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WORD RECOGNITION

N | Scoge »’; _ :
‘r*; WOrd recognition skills are those that help the child
decode. These skills can be grouped under 5 madcr headings:

‘:l;j‘Sight words s
- 2¢ :Context c¢lues :
3. Structural anelysls
o4y Phonics
5. .Dictionary

Sight Words

| The connotation that sight words are those that cannot {’v*f
;kbe sounded out must be expanded.’ Sight woxds are words that w
,child recognizes in less than 1/10 of a second. To be a pro—_fjf
ficient reader, a child must recognize a1l words as sight wordaff
* The goal of all other word recognition skills must be to help ifl
~ the child build a sight vocabulary. This does not, however, S

-~ mean that a child nust know every word at sight befcre he reads
the story.

Contractions

Since ccntracticns do not follow a logical pattern of

ommlsslons, it is suggested that contracticns be taught
as sight words.

Words of Similar Configuration

Visual memory must be sharpened so that words of similar
configuration become sight words (e.g. house, horse;
tottle, battle, ote.)

-45—




context Oluee :7’i

The most:helpful skilllin daoodingria thefueo:ot"eontext*

':esentenoe to discover meaning., New worde ehould;be 1ntrod

S oontexk, not in isolation. f»l

Struoturel'Analyaisr

Structural analysia involves ueing segments of the word

(suoh as prefixes, sufflxes, endinge ‘and root worde) o decodes;

Phonics

Phonlos helps children attaoh sounds to letters.> loo;ﬁuoﬁ
»emphasis on phonics oreatos word~by~word readers., The purpose*
1-for teaching phonios is to help the ohild build his stook of,
words. The teacher should not be satisfied if all tho child  oen

do is "souﬂd out" tho.wbrd. He must encourage the child to make

: every word he moets & sight word by providing him with the Oppor
ktunities %o do go. :

DiotiOnarnysage

The diotionary is a valuable tool for helping the "older“_

7 reader pronounce and spell new words.

, The entire eoope of the word recognition ekills is Dr98~g’i
i\ented in the_following'ohart, ;;E; , |
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Sequence
| B Ae con be seen from the preceding ehart, there is no '_
rl;definite sequence for the intrednetion of skills. WOrd recog- |
nition skills are to Ye taught a8 they ere needed with the under~~
ﬁ;utanding that not all skills are needed by all ohildren to decode'
Furthermore, ehildren should not necessarily be required to ;
master one skill before goirng on to the next. Skills tend to
“reinforce each orher. Many ohildren who cannot: learn the letter ;
"&" in isolation have more of a chance of getting the point if g

they are exposed to a variety of on-going activities for skill
dovelopment. : o

The only reason for teaching word»recognition skills“lsite:f
help the child read. If the child is already reading, there ig _w
no_reason for teaching the skills. Unllke thlnking ekills, whiehf;
nust be brought to the coneoious level if they are to be used and
refined, word atteck skills gradually sink to the eubconseieus o
level as the child becones & profieient reader. The teacher t el

" must be aware of this and realize that if the child reads worde B

with blends he doos not have to be able to recognize or pick outidf
the blends per se. | |

Furthermore, if the child'cah read passages at the inde-
" pendent levol (see: Assessment) from the beginning and.end,eec- “
tions of the basal, he has tho word recognition skills Presenteﬂit’
in that level. Do not drill him on the skills or make hlm g0

through the corresponding workboek pages. Instead, let him‘read{
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”the book inﬂependently and go on to the next level for instruc-
f“tionel purposes.

S In ehort, the sequence of skill introduotion is deter- o
| *s;e,mined by the ohild's neede, not by hie grede 1eve1 or by the
'ffﬁjﬁ teaoher s msnual.i = B ' '

The Teaohing of 8
WOri ﬁeoognition ﬁkmlle

Most teachers have been teaching word recognition skills :

- long enough not b0 need a etep-by—etep guide for soing so. *ie;Qf
~ Instead the following suggestions ave made. R R

- Btart Out With Handwriting | .
;Children want to wvite before they want to read, so spend w
the fert few weeks of school on handwriting. Ietters
and sounds are learned and eye-hand coordination ie 8

yimproved.,

Uso Multl-Seneory Techniques
Most children learn best when they have a chance to use
all their senses simulteneously. Therefore, when intro-~
ducing skills teachers should follow & pattern'like‘thisz
1. Teacher says (cat) and writes (cat) on the,board |

2. Child sees (cat), hears (cat) pronounced, says
(cat), writes (cat), then reads (cat).

Provide for Physical Movement
Research shows that gross body movement aids retention.
Teachers should think of appropriate body movenments to

‘accompany skills learning activities.




ki¢consolidate Instructional Steps

a
and
can
down

g0

1. Eliminate unnecessary "readiness" materiala. Insteadff'
.. of making circles and squares, start children right in
'matohing lettera.

2. Teach letter nemes and sounda at the same tlme.
Iearning A a together saves half the time.

'3, Teach vowels along with consonants. One series intro- . °

~Quces "n" Mph, Mgt TN g the first four letters 80 that  i

right st the beginning of instruction children are able to  °
write and “ead the following words: in, an, pin, pan, nip,

nap.

4. Get children into books immediately. The youngsters

came to school to leaxrn to read and they feel cheated when
reading turns out to be nothing more than a lot of "grunt~"
ing and groaning " |

Teach then a few sight words and -let them read. ~Note'the
following list of words. They are all a child has to-

know to be able to read independently at the proprlmer

level. .

Proprimer Starter List | ; ' . .,w£§

here little something -
I me the RS
in ny to CLE
is -~ not u? : S
like play with

gee you

1. IaPray,*ﬁargaret. Teaching Children to Become Independent .
Readers. N.Y.: Center for Applied Research In Education,

Tnc., 1972, p. 192
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,,45  Provide Many opportuni*ieﬂ +0 Apply Skilla in Varioua Ways

" thet they oon reassemble word parts to form new words.}”’

5 Use your own Judgment as to what othex time-saving
steps oould be taken.

'“1 Help the child develop the flexibility neoeasary 80

B Practice suoh as the following are helpful, ‘provided thatf
i~]maaning is preserved by putting new words formed into con

toxt for the child o deeode. a

1. Initisl Substitutions

8. consonants. turn, burn o
b. - consonant clusters: drag, brag. churn -
¢.  vowels: ate, eat

d. prefixes: return, unturn

2. _Final Substitutions

&, consonants: turn - turf, win - wit
b. consonant flusters: with, wish

¢, VOWols: now A
4. suffixes: "lohing, wishful

3. Medial Substitutions '
a. consonants: leader, leaper
b. consonant clusters: churchless, mirth 688

¢. vowels, cat, cot
d. syllables: concerted, contented

2. Also romember to have the child READ! READI READI

1,

Ia Pray, Op. Cit, p. 77
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 Assessnment

In regard to word recosnition skills there are four
levels of 1earnins that the teaoher should be aware of:
1, Magching - the child matches[ﬁiﬁ];maﬁ'for

2. Iocating - the ohild tell which word is "man . "
| ﬁah“mi\ ’j '

Loy, o———— e

3. Qggggigg - the child sounds theo word out. or recognizes A
gsimilar word parts. , -

4. Applying - tho child writes or reads the word auto- .
nmatically without deliberate thinking

Matchlng is the lowest leven, then locating and decoding.
'The concept of mastery presented throughout this Curriculun
Guide is one of application. ;

The test of mastery of any word recognition skill is the

child's automatic response to words. ‘Can he read?

WORD PACKETS

The followlng list of words is grouped ac\ording to

specifio gounds. Write each word on a flashcard and place each

specific group in an envelope. In this way, words oan’be'used as
vocabulary flash cards, dictation words or phonics drill cards.

' These packets will familiarize the children with sounds
and increase their sight vocabulary. The long a, for example,
'may be wriiien -a~-e, ay or ai.. With drill the children will
learn the various patterns.

_The packets nay be used by
1. thateacher for instructional purposes

2. the children in a small gﬁo g activity
3. 1ndividua1 children for dri
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oct

. L t———

8 i 3 i
am ‘ holp big stop L Jump
an' red in got i ron
,ané get is hot | ‘up, .
at yes it not’ ; ’:but ,A'
can ten aia ot b out
ran best hin doll | - us -*{ ;
as pet if top just o
‘black then ‘his fox nuch
‘fast went sit pond hut
had hen with spot duck
hes next its block must
ask - bed six clock bus
that dress wish ghop sun
back send this shot truck
cat end bit drop lunch
man desk him i pot such
sat ogg nit ; hop» nut
glad let bidb nop . under
hat met kit pOD " fun
last net pit ; dog bun

L ot . Sl S 4 e W Al e & e - e 4 g
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éte, 

“ nade

gave
take
gato

nane

play
away
nay
»foday
say
stay

traih
' paint
wait
‘pain
‘rain

stain

ne

we.
be

“ghe

gee

sleep.

sheep

beep
bee

green

seat

eat
read
clean
Please
cream
beach

. — n o —

v

light
night
bright
fight
high

sign‘..

‘ S

- 80

'jno

nose

rope

‘home-

broke
hole
hope.
Joke

rode

grow
TOW.

bow '

- show -

low

R
. omleom

Cunite
e
 fumes
fuse

blue
true

Juico

cute

cube.

(&%)
glue

Sue
fruit
suit

oruise

bruige

R




all

aw ar ou ow
o ;chll'i saw form out “down
| Efntﬁlij: ~ draw Barn ~our | - brown
‘_4 [;,ﬁéil; paw far about how 
 ;?;femaii_,:‘  straw yord “around | [ﬁhowg;
fbgii"'” claw start found town.
hall lawn arn around | orowd
ﬂall‘ raw cart Lhouée“"  crown
| fataliﬁ orawl hard ghout | . plow
e park countk ‘ grbw1'
or or ir T oy -
for her firet hurt 'kboy'_
or . - after birth turn toy -
corn: . under dirt burn Joy
" storm - better girl curl “enjoy
north never third  fur Roy
_ horn gern "shirt curb
cord term sir burst
shoot fern firm |
sport were skirt
porch herd chirp
cork
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00

00

au

look
good
book

wood

foot
éook
néok
took

soon

pbol

too
food
" moon
200
- tool
hoop

Pausly

"VfAugust i
taught

haul

3aught

because

- 56 -




Neme__ _ Date

Grade_ _ School
" IET'S HEAR FROM YOU!

IWhatiparts did you find to be most helpful? -

What additions, suggestions, and activities do you have that
will nakeo implementing this section easier?

Additional Comments:
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"-‘*gead11y statable Obaectives‘ 

;n» j}Eduoationa1 Validity | | A
© adtive Applioation and Use of Skilla Taught
ki >;"':_‘_Development nf Productive Attitudes

' Eeonomloal Use of Pupil Dine i

- ‘%~’f:-:f§esponaes Whioh Iield Neoesaary Feedback |
‘Suitable Tasks for Divergent Developmental Levelsff‘:_;

ORITERIA FOR SELE”‘I‘ING AC‘I‘IVI’I‘IES

gectgvg oggvitig gtisi‘xw

T N '
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"Readiiy? Statable Obdeotivos

’\EVer aotivity should nave a olear out purpose whioh
is understood and oan bo atated both by tha teaoher and the |

ohild. Ohildren ehould not be aaked to 1earn skille ror whioh
=gthey have no uee.v,'

?}Qi!fézducational Validity

The aotivity should teaoh the skill stated. Bewa‘
'”j;of aotivities which state that they are teaéhinggf :
| ,:ohildren to make inferanoea, draw conolusione, pre,‘

-diet outcomos, eto. when in faot all they are really

asking the ohildren to do ie reuember details from
~ tho story just read..>‘ | | :

b; The activity should: bo appropriate for teaohing the -
,Eskill stated. :

; 1. Sinoe we learn by egeaking, papar and penoil
.- aoctivities would no b6 appropriate for devel—;«j
~ oping ora\ language skiils. s = ;

| i“2.?7Asking a child to do a worksheet on using an
. 1ndex does %ot teach the ohild how to use an .
index., is needed 18 actual practide in -

using an index in a real~book, rea1~purpose
: situation.

'Active Application and Usge of Skilis Taught

Responses should require students to actively uae and .
apply the skills taught. The child should deecribe or state in e
his own words rather than ¢ircle, underline or f£ill in the blenks,

| Pupils should be able to be as creative in completing activities ’1‘%‘2;
f:agas teaehers were in writing them. | |




' lo;

A
b

Ce

4

Development of Produotive Attitudee

'Aotivitiee should instill a love of reading ,
‘Aotivitiee ehould enoourage children to view -
'reading as higging and not:" e

e;a?;f
b
-3, Plpaing the one beet answe

1fActivitiee shouldfenceﬁrage ohildren;to 8

Economical Use of Pupii Time | T |
' " Eliminate ectivitiea tnat are a waete of time.
itiee which waete .me are those which | RN
do not £it established criteria.-

,reqnire children to do tesks for which they are not; f?

: 1- Docodin
%“25 Gueseing R
g . Mabohing oirolin underlinin filiingi“

" in the o Blasi ) e g{‘ i

Read llow direetione
:w72. Take E%ide;in'%earn g an acoomplishingi

}. Finieh what?they etart

Aotiv-
require studente to epend a dieproportionate amount =
of time on relatively unimportant aspecte of reading.i

ready or do not have the skillsa. ', - _
drill on skilla the child already uges and knows well;r

Reeponees Which Yield Necessary Feedback

Planning a successful educational program depends on

usable feedback. Responses rust show both teacher and pupil

as
b.

C.

vhat the child has learned.
how he arrived at his answors.

how well he has learned or how well we have taught.
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An answer sheet that 1ooks like the following:

B 1

- _1ygives the teacher none of thie information. The teacher does

;not know whether the difficulty stems fron his methods of

"’uinstruction, confusion resulting from the assignment, or the »~';

k,‘gohild's failure to grasp an important concept., Responsible |

’-instruction can not occur without thie feedbaok.

Suitable Tasks fol Divergent Developmental Levels e
o Assignments should be differentiated to meet individual;ii*
‘needs. All children should not necessarily be expected to do i
| a. The Same Activities - children ehould not be asked
to drill on skill they use or know well.’ Neither |

shonld they be asked to do ‘tasks for which they arek;~;‘”

not ready or do not have the neceesary skills. o
be ‘The Same Quantity of wOrk - asking all children to

"complete four workeheets before recess" fails to i' o

fkdevelop productive attitudes. : o
cf; The Same’ Quality of Work - each child should work
at a 1evel where actiVities are ohallenging and
thought‘provoking but not frustrating. Each child -
should feol ho has done his best work. The child's

"best" should v goodlenough.




w ..f. _@ixiﬁ.is.g that ...i i_“._ctivitie

Thefrirat 1etter of eachtof_the aeven criteria presente‘“

"'tchildren read part of the book and write their~f;u:

°';Have everyone oompare their writins With each‘other:and “hy

lbi l'.:d

A~

- creative. . .
D ~ The child is doing his own thinking.- He is not Just ciroling, ;;5

| f-chose their ending. What in the story made them end their story
'77-‘that way? T |
*‘~This activity satisfiad READERS:»:' "'i~j‘-k e ,;f,u_;ﬂ

- The purpose is clear - o prediot outoomes

- The activity is appropriate only if the child has not fin~ L
ished the book, but has only read .to the most interesting part.;*;

The child is putting his responses in hie own words and being

underlining, or filling in the one best answer. Since there
is no one best answer, all children will be able. to meke a
contribution which helps then take pride in their work.
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g - Eve ‘chfid 'i be. | d Wri£iﬁ.’ at his_own
1 § ggerghi%% will be. 'b; to*&rite au muog or a8 lit'
1s able. | ;;_,_3; et L

*chfVooabulary (D93°riptive Lnnguase)

‘ - "42 The pupil or teaoher pute a pioture on 8 bulletin b°
Pu.pilS put up as many words as they oa.n ‘b'hink Of OI‘
'yeoribe the pieture._ ohildren oen also catesorizeéf,,f;il\.,
?sight - sounds - feelings eto. jV ) N | o

! This aotivity satisfied READERS

- R - It ie clear out. The childrev know they are 1earning nﬁ
o words that they will be able to’ use. IR

ﬁ{;E The aetivity ie sound.i It builde new vooabulary.‘:1,¢i

A - Children ere able +o use ﬁheir own words and learn from thei:
' peers. DRI o Cf T

2 The children must think of their own worde.%;;£ea ff‘**i;

S E. T%Gdaotivity 1s useful yot shorta 8u°°°89f“1 and “n°°mp1°“
a e o

1 5, The child uts his words on the board for all to dbserve,
‘ ~discuss an 1earn from. : ,

R g'- The ohildrenmfut up words a8 they think of the or a8 they
B find then. The board can be changed often. -

Dolch Iist Téehistoecope’(vOcabuiary Development)
ST Divide the Dolch Iist into random groups of ten. Type or
"“},f‘write them up on oarde that will fit into a taohistoscope.

‘ 1';fNumber the cards in eequence. The child must recognize all the



E Aj*nkn The urpose of the aotivity 13 to provide praotioedi° hayin
ac

»f-’sentence or paragraph before soing on to the nexb oard. The .
¢g ohi1d nay chart his own growth.‘ The aotivity may be extendea to ’
,'baeal vooabulary

lt?f 1‘ : 7'4 :I

vnnpx&rfvéf3t:>§?

*Eh*
1§

".My Word Box -

worde on one card in ten seoconds.. He 1ust write eaoh word‘ih e; .

Thie aotivity satisfiee READERS: v"7,~“~j¢*‘-i*;fj§jfpf}g‘”"

ﬁhe ohi a recognize sigo, worda in 1/10 of

8 reading.v:'r~

. The ohild nmay prol ro8s ot his own rate. :Qhé]aotiﬁp nay -t
extended to many ifferent 1evels. R AR e e

. The child keeps a file box of all new wo
He writes the new word on one side of an indox card
other side eithrr a picture or a key word or words whi
hin remember the pronunciation and meaning. Depending on the '

level, the child may be 1ntroduced to alphabetlcal order this wey  °

et

R - T?e purpose is clear-cut. The child. 1s~build1ng his vocab-
ulary.

~ 'the actiV1ty is appropriate for the skill being taught.

- The child is oncouraged to think of neow words and clues to
nelp ‘hin remember the words. ’
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onomioa " tuhelpskthe ohild
11 ny‘for future. work |

“or Thesauru‘

Pers; alfniotionery :
ab tizing-and vOcabulary DoV

:ﬂlp

S mhe °hild may write synonymg for a given word;%'
,__,J;s_ Ho then illustrates or writes a definition.; The ehild m
’;fluse this when hie is writing. '

- The child ie building a vooabulary -

- R
“eiFf9§;~ Thé ohild is learning to tnorease his
: is eontinually adding to diotionary

- The child is adding
‘the words in his

vocabularyibecaus

dictionany grow.;

,:ES- There ia no waste of time. The growth:of vooabulary is
= measured by amount of worde in the dictionary. :

‘;g - Both the teacher and:me child are immediately aware of what
he has 1earned by the knowledge of the worde he is uaing;;;w~

"’§.- The child is able +o progreaa at his otm. rate.- A variety of
reeponeea - pietures ox worde - are acceptable. ,




‘“”HMake a Olass Address Book (Alphabetioal Order)

L ™o child Will 1ist the children in the olass in a1pha~ Sl
‘:_fixﬁbetioal order by 1ast name. Either by askins or using a tele~ <
'7”‘75;phone direotory to ineure oorrect spelling, ho will find out andff

i The ohild is dévélopinf a usetul produot whieh hel
increase effeotive oty tudee. X P

- the child's time is well spent. R L
- Qoth Eho toacher and +he ohild ‘sen readily see what the «

.uﬂ'jhtfﬁ' i“fi EoPo 3 e

has lbarned,

- This otivity is an indiv&dual proaeot for those who need it
or want to do it. e

un[

organizing°(Followihg‘Directions)
‘Leﬁ's'Make'Peaﬁut Butter_oreamsl‘

Gather naterials:
a) measuring cup
b measuring spoons
¢) c¢ookle sheet

~ Gather ingredlents
.8) % cup confectionary sugar
b) 1 cup chocolate chips
c) % cup sweetened condensed milk
d) 1 cup peanut butter

Directions:

mix sugar and chocolate chips

b) add milk and gtir

¢) add peanut butter and stir ~

d) drop onto cookie sheet by spoonful
© chi 1 for 20 mlnutes

[+-3




of§ The ohild has a finished ‘product at the end of thie aotivity
] 3 - The product s the test of the ohild's acouracv.f o

is asked to perforn mindless tasks of circling, underlinlng, or
'filling in the blanks. ‘He is not aware of why he 8 working on ;,;

- a page or what he's learning.’ The teacner on -the other hand haa

"Ei,This aotivity satisfios READERS: o ‘
. ;jg The purpose of this aotivity is to follow direotions.,'
yﬁ*g,- This isa real situation in rollowins directions. '

2 - There 1s no way the ohild oan oomplste this aotivity without

””mn,orally.ss,wpwﬂr

g - The ohild is asked to apyly the direotions he has read by
doing the aotivity. -

« reading the direotions thoroushly.

g - If the ohild oan't read the direotions. they can be given f:

el s i AL A i o B A X AR 2 Ao b B0 5 BB s 1 2 Ao B

Emnnpmss OF Acmxvxmxns THAT WASTE TIME S

 Activities that do not fit READERS waste time. It‘be¥‘:u¥

comes obvioue ‘that nany workbook pages do. not meot the criteria
established for good 1earnins activities. Too orten the ohild

no way of knowing how well he's taught or how well the ohild has_’
learned. wOrkbook pages or worksheets such as the fbllowins ars .
useless and should be discarded. A

a. Circle all the endings:
looking
- Jumping
| playing
b. An aotivity which asks the children to mark all the lons -
and short vowels in the words they already know. If the

child can already read the words, vhat is the purpose of
marking vowels?

¢. A workbook page whlch asks the children to recall. facts which
. lready have bsen discussed is an unnecessary waste of time.
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The following ere‘exenpiee'Of'WOrkbcok pages that do

. not fit the stendarde of.ssAneﬁsaw;tn;qxp;gnueien§3ae po,why~':,f ;~

,ceDon wes Qggsse end ready for the
*5;train berore Nenoy LLLE

> ;What °ndin8 do you‘see?f Wi

‘-C;AQQWhet vowel sound'do you‘h ar?ni

';?;;-R»~ wOuld che teecher or ohildiknow the purposeﬁof‘bhie~pag
‘it was not steted in e manual

1>—,uee';1

—7The ¢hild does not have to actively epply any skill that h
- has learned but only has to. 800, end reproduce endi 8

. This eesignment doesn't encourage productivekattitudeS.:a
~child doesn't even have to read the sentence to complete the
' assignment. I o : :

~ The activity does not teech tho skill - it wastee time., :

LA
1

-« B 1>

back. The teacher is not able to analyze how the shild

,f!If an aotivity does not fit the sbated purpose»it>i“ not' CAEE

< The uotivity doesn't encourage responses which yield feed-,ff’i»

arrived at his answers. The activity encourages gueesing.~

{>]
!

The activity is expecting the seme quality and quantity of
each child.
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‘;‘Penny oould eee her oat on the roof near the gg;gggx~

.Sandy hoped the new boy would be hie friend..g

REEETeaoh aontence andeBok 3% The unde*lined it
_\word. Then look at the woxd, below the eentence. =
Pt the numeral,; or‘g efter each word to ehow
'the number of eyllables the. word hae.

Ohimney..--..;fv,',’

friendooeoooo S

(Pron ecoterorsman - Roadetof"I-‘bllow, :page 7

invalid beceuee it does not meet READERS standards.

R -
A

o

Lo T o5

tn

- The activity doesn't encoura%e an aotive applioation of the ?J?
- 8kill. The reegﬁnse called
. The activity doesn't encourage productive attitudes. Thore

~ ¢hild can guess without any concern for acouracy, Therefore o
why ehould ‘he follow the written directione? : ‘ :

'The responses given don't tell ou whether or not the ohild
-has- guessed or learned the ekil ‘

»Drill is not necessery if the child alreedy is able to div1de ,‘vf
words into eyllablee. :

Tiie aotivity is uppoeed to teach eyllablee. It is

‘The purpose is to teach eyllablee.
The purpose is valid - the method is not,

or ie paeeive and doeen't necee—f;

sarily require thinking.

is really no clear out reason for reading the sentences,: Theﬁﬁ

The activity involves gueeeins and, not applying and ie there~fi
fore a waste of time. B f




|Dentist o ' Ocesn
diver | odor
gngI or | oW/
| | Sadl
Goid - TP
:jLﬁal.k ‘ ) c:fJ

[WEite The Words In Alphabetloal Ordoer

abocdefghiJklmnopgrsestuvwxyz

diver gift low boy soap odor 'gold: dootor bird leg ’owl o
sot | JRUNE A

Beast : L Lemb

(New Scott Forsmen - Level 5, pageil9)

This worksheet is pupposed to reinforce alphabetizing.
It is invalid becausse it does not meot some of the standards of
READERS.

- The purpose is to reinforce alphabetizing.

R

E - The purpose is valid - the method is not.

A - This actmvity involves guessing and filling in the blank.
There is no actual thought processes involved or needed.

D - There is no development of a productive attltude. The child
nay guess to arrive at an answer. _ . -

E - The activity doesn't involve thinking 80 i8 a waste of time.

st - 69.~



i‘Judgments. It is not valid becauee it does not meet some of

,h‘l§ F'The activity is not asking tho child to makeé Judgments but

R”‘

 h‘§_~ To make the acbivity suitable for another level the teacher ,f!

‘R - The teacher and child do not readily see the purpose of thieﬁjf

‘D - This activity encourages guessing and does not in any Wa&!

R There ie no way for the teacher to evaluate how the child :

‘~kThe teacher is not eble to evaluate how or if the ekill has :
been 1earned. :

would heve to make another worksheet.

vayou’heardhthat the brnnchee of & tree
grew two feet longer in one: night, ehould
~ you believe it?  Yes No

- This activity ie eupposed to teach a child to make."

READERS standards .
activity

~\on1y to choose one Judgment that someone else has made. - - L
A - The response is merely circling Yes or No without the poaei—nf;
a a.bility of explaining reasons for the answer ohosen. : e
gromote thinking and therefore teaohee the child 1ot to real“
na thoughtful way. | P 2
D - There is no thought put into the aotivity therefore it ie
~a'waste of time. .
arrived at his answers. .
It 1s not euitable for different 1evels. :

- ke
Sk

YES  NO 8. "We will take this dog," sald Mother. -
(Inferential comprehension. Making Judgments) ‘ !

,iﬁwﬁ (From Ginn 360 - Ievel 5 - May I Come In? - - pogo ?3)




" ‘57_not nooy READERS standardsi

mis a°t1VitY e supposed %6 teach inferential compre-
,ihension- makins dudgments. It 1s»not Validrb°°3“9°}§ﬁ does’

ﬂ 7f B‘*.The statod purpose 1s making inferenoes and aud in The
- real gu rpose -is merely réca 1, a8 1t asks the ok 11
.f;remem op. what went on in the storys . il ff
_fomhe stated purpose is not the real purpose.ljff@j}4:js' if:_
- The activity merely involves olroling other pedple’s schoioe
sand not app ing any. skill the ohild has learne f

ty doesfnot enoourege the deVelopment of,produotive
at_en ;urages the‘oh 1dﬂto 1688,

tb-]&rfi'

o
i
%
‘o'
e O
:»d-
e
<t
}-0.

]{sglé*
&

,é'There is no way to determine how th _ohil; j”
;his enswers,  how well he has’ learned_ﬁ,;

: The eotivity is expeoting the same quality and‘quantl
>-jeaoh ohild. SRR _ = g

’ “

l koale' koalas

A koala looks like a little bear
Koalas live 1n trees :

(Fiom New Scott Forsman = Tevel 5, pagesﬁze“& 2?)

This page is ugposed to teach the ohild to read for
o different purposes. It LB not valid beoause it does not meet
some of the stonderds of READERS |

R - The, stated ?urpose is reading for different purposes. Thoo‘
child does ﬁveven have to read the selection to answer the




I
. E —'The'ﬁurpeso is valid but the meﬁhed is not,

A =~ The child dosesn't have to apply tho stated 8kill to ‘ansyer
the questions. '

!U
.

7The aetivity doesn't encourage groduetive attitudes.*,The, ;
'%Eild ‘doesn't have to read the efinitions torenswer the ques-
ons. i 7 ) SRR

R
.

The activity doee not meet the criteria and is therefore
" waste of time. _

- The sotivity doosn't provide fosdbegk which holps tho teacher
determine what and how well the child has learned. s -

I
t

k,The activity is not readily suitable to different develop~
mental levels.

I
t

ACTIVITIES THAT CAN BE AMENDED
Not all workbbok.pages, however, are useless, There

axoe pages that can be extended or modified to provide a moxe

valid learning experience.

A

For oxample.
a) An activity that asks a .child to underline the
- naln idea can be improved by having the child | |
explain the steps he took to arrive at his anewer. ‘;{;
b) .The following workbook page’ could be made more meaﬂ~»

ingful by asking the child to write 5 sats of oppo—:-_ffs

sites not already used above.k

Match the Oppoeites

dog ; in -
up _ cold
out _ cat

hot dowm

black : o white

;4°)<:”any W°rkb°°k8 have Eood stories in thom but the X
L ~rquestione are bad. The child is merely aeked to f;*ﬁﬁ?




"n-Sue'evyard.n,They*liAed toLswing~qn'the;a§;ng-inécgthyis yg;q§f

be omended to fit the standards of READERS. A full explenation
tells how. S e T

" lit," Sue said.  "lother says he's too 1 ttle tq‘underatand;,rxt'é.

iProthers.“.

" bunnel and under the porch. Taen you can run away. " !

- bn the corner of oach bl

recall detail or check events which ahpbéned.

These pases,can"oaaily be used just by changing.
the questions that are adked following the'ator&{ 

o The‘following are examples of wqﬁkbook;paggs thﬁt c§ﬁ   L

The,munnel‘in‘ﬁhg'xgcgyafd__

 Bounte, Bue and Cathy lived mext door to egch othom.
oy liked to play togethex. They 1iked to.plant flowers in -
e garden‘in'Bonnie'sf‘arda‘»whey.liked‘to play undex the tree -

=2

I one morning Sue ron out of her vouse. Her face was rod, i
qu she was angry. ; i o R R R R
- Bonﬁie”stogped watering therflowaraQ Uétff"stdp?ed: g* ii
bwinging on the swing. The girls ran to tho t2er in Bue's yard. !
"Every tie I make somotuing, my lithle brother brosks

i

hot falr. - I want, to live.someplace whore there aren't gnyilittle;

. "You can live in your backyard," said,Bonpie.
| oo ' - o
N - "What if my parents try to meke ne 1ive in the house
sgain?! said Bue. 4 , A
] . The girls thought for a while. They roally wonted to |
help Sue. : , . o
L “hy don't we make a tunnel out of blankets?" said Cathy. |
['The tunnel can start at the tree and go to the back poreh of my {
houge., 1f your parents cone to get you, you can run through the !

- The girls;got a long rope and some 0ld blankets. They ;,i;g
bied one_end of thu rope around the trunk of the tree. FEoEEe

. They tied the other end of the rope to the back porchs i
Ehen'heSirshunstheblankets over the rope. They put & rock |

0 lanket.  Then the irls ran undex the .|

Fho sidevalk.

tots s under Cathy's porch and out on

Fﬁ?éi




7f.fto start living in the backyard right now.“

"5l*iThey ren through ‘the’ tunnel an

"I think the tunnel will work " eaid Sue. "I'm going

Bonnie Sue and Cathy glgzggrigagepgggg ellkmornins.

"I have o go home for luneh " said Bonnie. "Thenfwe re' g
i soing downtown., . ' ) ' e

L ¢ have to go home too " said cat "We re oin to
isit grondna., " 8 ’ hy 8 s

"I'n not going anywhere. _I'm going to stay out here."f

- ..-....... [P—

said Sus.

‘ Bue eat outside all afternoon. Thero wasen' t anyono to
»glay with, There was nothing to do. Everything ehe wanted was |
nside the houee. She was hungry too. R

N Finally Sue's mother called to her. -"Dianer is ready. o
Don't you want to cone in aad eat?!" | _ |

: "I don't want to live by myself any nore," said Sue. R
And she went into the house. - ’ o S

TN - - -~ - - " - - - - - - - - - - - [ - L

1. VWhat did the girls like to do together?

2. Why vas Sue angry. when ‘she ran out of ha' house? o
3..;Where dia Sue say she wanted to 1ive? : S | t}

| 4, 1What did the girls uso to neke a tunnel? ' |

| 5. How did Sue feel in the afternoon? |

e Why did Sue 80 inside when her mother oalled her?

(From New Scott Foreman - Level 6 - Mastere 3-4-5)

All the questione are duet recall, In order to modify

‘-»fthis page the questioning would have to be at a higher level.

For example.

» 1 If you were Sue how would you solve the problem of
' the little brother? Tell why : ,




. * ’ I .
2. Buppose Sue's frionds thought it was wrong for

her t0 nove out, how could Sue convinee them she
‘was right? . | p

3. What do you think Sue learned fron her expor1m9n+ *:j;
with the ‘back yard house? | / R e

o
4

k~The urpoee of the activity ia to infer and make Judgnenta
about ‘a written aeleotion.p o e .

];/mho aotivity is appropriate to the akill.

.....

- The aotivity deVelopq produotive attitudes. Ib aeks forﬁx“ f
~ the ohild's opinion._;, 3 |

edThe aotivity meets the oritera.p" BN
It is easily dudged what the child Nas 1earned._,ff}p7

~ The aotivitv is not aeking the same quality and qnantiby i
from each child. | . T T

o I i
|
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p hhat or Why?

'ﬁrio ‘asked his dod if he could g0 fiehing with him. "No!" aaid :
- his ded. ."I'm leuring at 5:00 in.the morning. ' You have trouble‘
-~ lgotting up at 7:30 on school deys." -But Eric kept aakinso ¥

ally, his dad said that Eric could go if he was’ ready a 5:00.

Eric went to bed at 9:00. He wound the olock and set the alarm :
for 4 00. ;

AWhen ic woke up, the suq was shining. H looked at the olook. .
at was 8:30! 7 _ ‘

What happened?

Eric forgot to set the alarm ___
Ho slept through the alarn
The clock stopped :

| ——
s

- ——

(Wrom New Scotvt. Yorsnan, Iovel >y pago 13) |
, , Thls aotivity is supposed to teach the child to infer ,
-p_meaning from a wrltten paragraph.~ But the child is merely asked

, " to. ohoose_what someone else has inferredpf




e To amend the activity eimply out off the eheioes and
| ugihave he ohild tel) dn hib own worde “ What happened?

o The purpose of the aotivity is to infer meaning.x;,-v' -

R
:g?ifrg QtThe nethod of aooompliehing the ekill 18 now valid because
‘ :‘the child is eeked to oreate hie ‘own anewere.1 = s

1~1The child must apply the ekill beins taught.; -

-~ It is developing productive attitudes because the child' %
‘opinion is being.asked. _ .

- The aotivity fite the oriteria.'-
"The responses are eaeily evnluated.r

_;tt::'fl:-‘f:~

o it

- The activitg is not asking the same quality and quantity
from each child. '

Each of these oan be a nane for a get of sentenoee below.’
‘ Write the matching letter in the risht blank

s
M ‘ b.

» s P

’Teking Stanley for o Walk
:William and- His Bloycle
‘Iucy and Hor Gat

William und “uey Keep Watching'

‘A Family Movee In~

_ w1111am 11ked to ride his bicyole. “Every day he
" rode his bicyole to sohool.‘ Sonetimes Williem would
et a friend ride on “the bicycle with him.f;“

(From ¢SET 560, Level 7y TEEADog Next Door, page’ 14)

‘%_in inferring the main idea. Aooording to READERS it does not

The stated purpose of this worksheet is to give praotioef,ffewiﬁ

mefmeet the etandards.f The chila is not encouraged to degelop proadt;;d““i




ductive attitudes. There is no real thinking invo]ved, merely
- finding onswers already glven.
This activity con be modified by leaving cut (or cutting
»off) the top section, Ghildren con then write (or draw) their
own sentenoe, picture, or title for each short paragraph - noting,‘kt
main idea. The activity now fits the READERS criteria.

-‘The ‘ohild must infexr the main idea.- _
The c¢hild is praotioing reading for main idea.

I Lol o O o)
|

- The ohild's response requiree hin to state, in hie ‘own worde, i
the main idea. o .

‘The child must read end think to write the main idea.f

This activity is a short praotice in finding main idea._ It ~
is a quick practice and reinforcement.‘

1o (e
t't

I
t

. This response shows the toacher how well the. child underatands .
the main idea. -

Lo
1

‘The child is given Opportunity to oxpross the main idea in
a variety of w The child will, therefore, pick the node
of expression ioh is nore naturai to hinm. :

WHAT MAY HAPPEN NEXT?
Fox{ each paragraph write the nunber of the sentence which tells

fhdt could have cone next. You nay write more than one nunber

onla line.

A, Four-year-old Jane hed lost her mother in a large store. A
nen saw her crying. ) '

N

B, Jeff forgot his lunch money one day. Whon he got to school,
he renembered that his noney was at home.__.2

1. Jeff'said, "If I start now, I cen walk and get there in timep !

2., The nan said, “Don't ory. We alsays find children's nothors
- for them."

(From Giﬁ' 360 Level 7= The Dog Newt Door, page 34
s ,;- 77 LR e R e




"t;; Thie worksheet hae steted its purpoee a8 predioting i
uoutoomee.: mhe reeponeee are siven, however; ;t;the top or the L

eﬁase and the ohild has no ohenoo to aotually ggegiot the out-*s o
7.if;fcone. EEE S ~ : SR SR e

‘ Thie aotivity can bexmdified by 1eaving out (or outtingf;;

eoff) the botton section, The ohild cen then predict what ney
"1 rheppen next - ueing his own imagination and skill., Thie work—k
fz‘?eheet now flts the READERS criteria.

- The ohild must prediot outoomos.

o] uvf

~ The worksheet gives situations and now aeka the ehild to
tell what moy happen next. ‘

>
-

: Response requiree etudent to aotively apply ekill taught —if‘?
k i.e. the ohild states outcone in his own worde.» o L

< The child must read the etory and think through hie predio- fg;

e
2

tion. .

- Thie worksheet 18 an eoonomioa* use of pu il time ae it

_\reguiree thoughtfulness to perform, yet there: 1s reading?f?”'
: applioation throughout. o ,

e

- The rosponse will bo evidence of what the ohild’ﬁesfleerned

- 8ince there are different nodee of expreeeton and no oné. g
';3oorreot enswer, this is euitable to a variety of 17vels. R

‘; *'xcof o

L 4
.

Do
R
.



Different Kinds of. Turtles

reen sea turtles 1ive in warn oceans. They heve brown ehells. f'
ea turtles are. big.,‘ﬂome weigh over, 100 pounds. s -

_ _1 poople usoed to- hunt green 808 turtles. People;kalled’so i
o many turtles that there wore very few le t.a:No Law pro te,t
. fthe turtlee from huntero. —— i

,‘op turtlea live in lakee and rivers. .rﬁe“ﬁAfks‘ on théifﬁéhéliél
-'»glogk like road mope. Map turtles have e yellow spot next; 0 oAl
Oy . e :

k'fij,Map turtles eat enails and,crayfish,

|t softgHell turties: 14ve on the by
R ehelgi are brown 1ike the mud in the river

'l‘hey like to sit; X

lwith spots of syrup on themw

‘SoftShell turtles bresthe air through theirulons no B;w“’
jore underwater. . The turtles are good swimmers. '

--u-'--f-—-‘n-n-—-»a-o\-'—-uoo-‘-v‘nq-@-,—-I.-'i—

You have read about three kinds of turtles.e Some phraees that
;describe the turtles are listed balow. Write eaoh phrase,under‘
;kthe name of the turtle it tells about. L e

L

lait in the sun . 113’;9 1n'.war:m?o'¢‘eans7' £ Ny
1look like road meps - have sof{ shells
; tlook like pancakes : - o By

1 Green Sea Turtles: _/IYC n Wi lui ;c(ﬂ,, ?

]
i
"y
I

Map Turtles: - -uizf' L2 /Aé’ o.L_/) S

[oos j//ﬁ Ll ,f'/“’,,os.'
5Softshell Turtles: _Lrod sose ounCoXes |
| A¢¢p M/f (AC/L  ‘

(Fron New Scott Forsman - level © ~ paoges 24-25)

. Thls activity is supposed to teach organizins 'It is
not aekmg the child to think about what he has read but only
4 to f:.nd a glven phrase in a paragraph There is no application:_}'f."':
%;.ie:ﬁ:‘of the skill.. -

It is not encouraglng productive attltudes._ y)



?ohild”canzanawer the queationa without reading the artiele.

a«fdiB¢“39°d~ Oomparo similarities ana differences.k R

'tfi?R - e purpose now 18 bo organize to help thé Ohild compare and

‘l&xfw%]na; *

[CR

=™

;The 4ctivity is appropriate to the ekill. S .
’_The ohild is required to apply the skill being taught.,

= The ohild is asked to think about answers rather than Just
e‘quessing. < , n

‘The_activity is not a waete of time‘beoauSe;itjis'aeking:a ?‘_

'The activity is not asking the semo quality and quantity
from each child.

o Toramend the aotivity, havo the ohild read the articleff

contraat the material read.

ohild to use. & skill.

The response is able to bYe evaluated by the teacher.




| SUGGESTED AQTIVITIES AND BOOKS

- ‘ Oomprehension | . ER

kS The following suggestions are Juw a few examples of the
types of aotivitiea that teaoh the different oomprohension skillsk
Notice that:_“’ IR S G

1) Disousa and share are important aspeots of
many - ‘activities S

é) Many.of the ‘activities oan be done indiv- fr’
idually by pairs of pupils, or by‘groups:of

ohildren¢

Lo Only a few aOtivities ore 1isted for locating and rgyf‘
izlns for the following reasons: R L

1) They are fairly easy. to find

"~ 2) These thou%h grooesses are: oontained in almost;;
- .all the activi 1es requiring hisher though gl

- processes.

5) Usually the ohild does not have to 1ooate or o
- organize information unless he- is going to make;:
inferencos or dudgements.r; ST L e R

:Locatin _and_0rianizin"i-

Charts, graphs s
looating
comparing

Compare heights, weights, numbers of brothere and
.sisters, etc. |

~ helpers, attendance charts

\ ‘ : ] : :
Menus, newspapers, catalogues

1ocating | comparing & contrasting
Ny organizlng o
. classification




'Give the ehild 80 much money. What would you buy for ,
“lunch, for a weekend camping trip, for your family for =
~-0hristnae.; Ohildren can then classify iteme under f.- L

'various heading (meat, fruit, figh, poultry; things to o

woar, toys, beauty alds, ete.)

lTV Guidee
| lecating
sequence
Whioh comes first, 1ater—Mennix or Jeannie? At what _
‘time is MASH playing? What day? Plan your r.r'v watching -
for an hour, a day, etc. What would you niss if you
watchod the 6 o'clock news? '

" Junkyard
organizing, planning, problem solving

natorials - children n bring in any "Junk* 1,04 milk !e5 ﬁ
, arEone, ogg cartons, ggﬁer towel rolls, etyrofoan used:vf‘!

~ for paoklng, ete, -

Directions - Ch11d may pick one pieee of dunk to work

thh. (Other materials such as paper, eciesore, glue, fVe

yarn - can be provided at another table). Ghildren are
. asked: to riake anything they'd like., If they need more

"Junk" Qhey should be : encouraged to find another ehild,ﬂe;e"f

who has what they need and pair up with hi m/her,




Worksheot

.remembering, re~reading for detall | o |
B ;The child reeds a story about rabbits (or ggz familier
| 'eisubdeot) List 10 questions for him to answer. ,

1?'The child may piek between: S
YE§ _a,rgg Domenomsu

-—~

: -‘Child must cirelo the correet answer fnm memorv and then

chock hiu answera by giving the page where the anewef”
iifcould be found.eae | |
R ;-zlgs L f'no_ DN
o ege 1. Rabbite ere cuddly pete R 4 SRR
. 2.°Rebbits -eat carrots .. o Vo
3 Rabbite ere smart nnimale 5?,,w

_ 7Note: #5 can not be verified in tho story, therefore the
' only correct answer could be D.N.8. - SIS

Sonss and Poems _ ,
remembering, sequenoe of numbers
1. Ten Ldttle Indians
2. Band of Angels

B, ‘Three Grows
4.,'0ne Potato, Two Potato
5. One, Two, Buckle My-Shoe

remembering, sequence 4f items or objeccs

1. ‘Old MacDonald Hed 8 Farm

2. The Farner in the nell

3. Sally 8 Hammer ' , R k

4. This Old Man

5. The Mulberry Bush S
‘\,fksggamh"Wheels on the_Bus,y__,}H:k;y.1;eijifﬁf~‘




I'n Going to China
rememboring sequence
1isteping
alphabetical order
All cgildren noy play. The first child says, "I'nm |
going to China and I'm going to take (something begin-
ning with "a") opples." Next child 80yS, I'n going
to China and I'm gohg to take applesland (sonething
beginning with "b") boais." The next child says'"I'n
going to China and I'm going to take apples, boats,
and (something beginning with "c") cats. Each child
must repeat everything that'é been said in order and
add a word that begins with the next letter of the
alphabet.

Inferring

Cartoons

1) inferring main idea

Have the child read a cartoon in which the main idea is
not stated. Have him write a title or explain the nain
idea. Discuss and share his opinions with classmates.

2)inferring sequence of events

Have read an appropriate cartoon then have the child
write a story or draw a cartoon to show what went on Jjust
before his barticular cartoon event. Discuss - share

the "whys" with others.
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Jokes

inferring nain idea

Toll jokes which require the children to "get it'.

Puns
inferring meaﬁing |

Write and discuss "Puns'.

Stories

inferring nain idea

Ask children how many new, yet Apprqpriate, titles they
can neke up for the story Hansel & Gretel.

Change the beginning of the story, the end of the story
or a major part of the story. Ask the ohild to tell, draw
or write how the rest of the story (or a parﬁ‘of'the story)

night change. Discuss and share.

Read Idttle Red Riding Hood. The Three Little Pigs.

Conpare the wolves.. How are they alike and how are

they different? Discuss and share.

What would you have done differently if you were the
wolf in eoither story? Tell why. Discuss and share.

Road Aesop's Fables (or other appropriate stories). Have
the children figure out the notal. Discuss reasons, for

oexenple have the children read the story of the Ant and

- 85 -




the Grasshopper beforehand. Conduct discussion with

questions such as "If you were the ant, how would you

have dealt with the grasshopper at the end?"

Boardword
List sentences containing figures of speech on the board.
have the children illustrate the literal meaning of the
words (that is, what they say). Then illustrate what
was neant.
eg. The girl had "roses in her checks". The child

would draw a girl with real roses on her face.
then he'd draw a little girl with pink cheeks.

Questioning
1. How many different and unusual ways con we use an
apple?
2. What 2 things in our classroon can we put together
to nmeke sonething new?
3. Using only a volleyball and waste basket, neke up a

new gale.

Suggested Books
Everybody Eats - by Green, Scott

The Country Noisy Book -~ by Brown, Scott ‘ §
Homes - by Virginia Parson

Who Lives Here? - by Pat & Eve Witte

I am Andy - by Charlotte Stiener
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Judging

Magazines » _
Have the children bring in magazines and find advertise-

ments representing different techniques (propaganda).

These can be aﬁalyzed and conpared, then rnade into book-

lets or put up on the blackboard.

Extension: Iet children write their own advertisements

Television

A3k the children to 1list the kinds of TV programs they

would enjoy if they were:

-

2. in nursery school
2. in high school
3. a grandmother

Children watch TV and 1list the comnmercials that are prin-~
arily for: |

1. elementary school children

2. teenagers

5. parents

4. grandparents
Ask children to list the kinds of TV programs they'd
enjoy watching if they were:

1. 0ld nan '

2. 4-5 years old

3. toenager
(use the TV Guide)
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Fact vs. Opinion
Have the children write a few fact/opinion pairs
Exanples:

1. I like peanut butter. All children like peanut
butte: :

2. There is & leash law.in Brookline: I think there
should be a leash law in Wilmington.

Go back and discuss the pairs which are not true - have
the children pick out key words which signal opinions.
Fact vs. Fantasy :

Could the cow really have jumped over tine moon?

Ask the children +o rewrite a fairy tale or fantasy so
that it could be a telievable factual story. After the‘
story is written hoave the children meke two lists -

Fact and Fantasy-ond 1list the woxrds and events that rere

changed in the correct categories.

Denotation - Connotation
Discuss products witl connotative brand nemes (Gleen,
Halo, Snickers, Bounty) and discuss reasons for their

nanes.
Have children create a product, name it, and explain
-reasons for their choice.

Debate

Should Wilnmington have a leash law?
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. Author'g Cotpotence S S S A :
. . Children use the iibrary.‘ They read the book Jackets,
intrbductions; and author's background and qualifioatiohs
to write s specific information book. They then check

the author's use of facts with the encyclopedia, etc.

Author's Purpose

Have children categorize books un@er the correct heading.

i.e. Written to Entexrtain or_Writéen to Inform. Ask then

to tell how the books are alike or different.

Appreciafing ‘ |
Choose a story character hat you would like (or would

not like) to have as a friend. Give all the reasons why.
Choose the story you like best and tell why.

Read Little Red Riding Hood, the Three Little Pigs.

- Which wolf was nore clever, neaner, eth Tell why.

Have children tell a story from different points of view.
Exanple: ILittle Red Riding Hood as told by the Wolf,
the grandmother, Little Red Riding Hood.

1. Let child (after his reading), write his own poenm, play,

cartoon, etc. and compare to the one he's read.

2. After child reads a selection, let hinm find and explain

how the selection's events, etc., relate to his own
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life experiences. (let hin dramatize or put feelings

into art, song, poen, etc.

Inagery

Books:

Read a paragraph to a child. Have hin draw what he heard.

Have hin express what he felt through dance or movement.

Read, discuss characteristics of, then let the children

write their own tall tales (plays, poems, etc.)

(auditory)
Sh h h, Bang - by Margaret Brown

(tactile)
My Five Senses - by Aliki

The Touch Me Book - by Pat & Eve Witte

What is Your Favorite Thing to Touch? - by Myré Gilison

Find Out By Touching - by Paul Showers

Can You Guess - by leonore Klein

Soft Things - by Vivan Gould

(snells)

Follow Your Nose - Paul Showers

What is Your Favorite Snell, My Decar? - by Myra Gilison

Poen - Smells - by Christopher Morley =

(shapes)
Snail, Where Are You? - by T. Angerer

Shapes ~ by Mirian Schleir




(shapes)
Edward and the Boxes ~ by Marino Lippincott

Boxesa -~ by Craig, Norton Co,

Agk Mr, Bear - Marjorie Flack - Macmillsn
Are You My Mother?- P. D. Eastman
Walk in the Forest (record alsc available)

Hello, Peter - Marrell Gipson

Chaxrlotte's Web - E. B. White

! The Iittle Prince - Andre DuPray
Iook Out Mrs. Doolejunk!
Amelia Bedelia

Aesop's Fabloes

Word Attack |
The following are examples of multi milaege, multi-sensory |
activieies that teach word attack skills in meaningful sit-

uations and give the children opportunity to discover rela-

tionships thémselves.

Multi-Purpose Box of Sight Woxrds
Write words from basals and other words children should
know at sight on separate file cards (keep adding).

_Place words end file box on word attack table and use
in a variety of ways.
1. phonics - put all the words that gound alike together,

2. cleasgification ~ gick out all the words that have to
do with animals, direction, people.
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3, problem solv1ng - put the words in groups, glve each
group a title, explaln his reasoning.

4, alphabetlcnl olean up - children place cards back in
box in alphabetlcal order. ,

(Children can work in pairs)

Have children make story book of self.

For example:

Page 1 - THIS IS ME

Page 2 - THIS IS MY FPAMILY

Page 3 - THIS IS MY HOUSE

P%ge 4 ~ THIS IS WHAT X EAT FOR BREAKFAST
6tC,

Moke up Bingo cards with vowel teams oa - ir - oo, eto.
Then nake word cards using words which have vowel teams.
Plsy Bingo. Children listen for sound - cover vowel

 team which they hear.

Give children list of words invhich there are long and
short a words. Children group words, try to discover
rule. '

Example: cap - cape, tap -tape, etc.

Experience stories are invaluoble ~ what the child cen
write, he can reod:
Have the children write a story ond read it to a

friend.

When doing experience charts, copy the child's speech .
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pattersn as this is more meaniugful to hin.

Iet child dictate (if he cannot write on his own) sen-
tence about pictures, etc. After a while he will

initate.

Give children sample forms as I can - Each day child
writes a new word. This builds vocabulary, establishes

sentence structure. (Have hin illustrate sentences also.)

Iet child meke words for pcers. This can be done with-

out teacher.
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Name Date

Grade | School

LET'S HEAR FROM YOU!

What parts did you find to be most helpful?

What additions, suggestions, and activities do you have that

will meke implementing this section easier?

Additional Comments:







s In grades one and two the speed of oral andﬁs,len roadin
Swgfvery eimilar, but oy the time a child enters grade 3 ‘h*:
'ffof 51lent readlng ahould be muoh greater “than his speed °‘x-i;

’7'&3freading. Stressing oral reading impedes growth 1n silent readin

. and produces word—by-word readors. Silent readlng,must be the -

kmost practiced skill.

Students need to be proVided with indreased opportunities
~ for reading various pleasurable matorials, rather than being tied

‘to the snail-like pace of a basal instructional progrem, whereby

rclatively fow pages are read. Reading a wide variety of approp~‘
riate reading materials has 3reater bearing on subsequent fluency

- than any direct instructional activity by the teacher.

If an undue amount of oral reocding is used as a means of
teaching silent reading in the oarly grades, growth in both oral

‘ and silent readlng nay be 1mpeded. Thoe child nay becone solf- .
c BT e
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little to ;)ustify it. A much bstter e.pproach is %o _haﬁ '
ffiechildren, during instruotional times, first read silently,

“**ﬁg[fagraph, page, or selection, in order to find the enswer to,

: "ka~question (or for some other well—defined purpose) and then read
| .aloud the part that answers the question or fulfills the pur- rféf

| ”-fpose they have in mlnd.

:fOrel Readinp

Oral reading is not a najor component of the reading process.p
kThere is no evidence to -support the practico of having every e
child. read aloud overy day. Oral reading should not be used i
in such a way that the child becones a-rained performer or a ilj[f

slow word-by-word reader.

Eluency in oral reading'is,unimportant‘when compared-to , -
thinking Beheviors. vAn over-emphasis on oral fluency can resulgkdzf
in a reader who is not able to free ningelf from word-by~word ’
emphasis of oral reading to be able to apply the various compre-f”f;

hension gkills and technlques.

The nain purpose of oral reading is that it provides the
teacher with an opportunity to diegnose reading difficulty. (Seo

Assessnont: Oral Reading for Diagnosis)

“ERIC R - 95 -




| (@) Purpose for I'eadlng
‘*'ifff(b) Reader s background e

Silent Roadingﬁ

Flueney in Silent reading is the efficiency with which silentE¥
reading taeks can be accomplished.s This fluency ig- measured in ‘_
terns of both comprehension and rate. Difficulty in silent ;_ﬁ;fi
reading may be caused by one of the following: ; '

‘7\_(c) Format and nature of the materlal :
20 (d) Reader s motivation to read i
”l_(e) WOrd attack skills i

Since one ] purpose for reading determines rate, students
f'must be taught to vary their reading rates according to their e
“‘comprehension tasks. Low rates would be expected in concept-:g;\;k

a loaded situations, while rapid rates would apply to materials
"which can be digested easily. For 1nstance, children nust learn:ig

that it is necessary to read a math problem at a much different |

rate than one could expect to read an easy fairy tale°

Through silent reading, cach child brings his associations '
to the printed page at his own pace. He is given a chance to -
apply the previously learned language skills for word recog-
ntion and comprehension. He soon learns to adjust his rate of
speed to his purpose of reading. He acquires en independence in
solving word recognition and comprehension probloms. Silent

reading is much more useful to him in life situations.

Instruction in silent. reading should begin in grade 1 and
'lbe-carried on through the entire school program. The beginning
¢ ‘ _ ‘
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YT””f?lessons should be eaey to devolop confidence. After that, the
i;}‘flength of the. aseignment with oasy material should be inoressed. |
ijiijext, the difficulty of the material should be inoreased. Fin—~* |

?ff;.ally, the difficulty of the aeSignment should be increased._ ;f;lf7

ktﬁ“i"Reading“ without comprehension is not reading.f A measure

k"’of the rate with which words are recognized as. words with no: refer—

\ ?enoe to apprehending their meanings and relationships, yields a

~ score of no significance in real life situations. Therefore,

'rrate of reading is to. redefine it a8 "rate of comprehension“ of

: written and printed material. To measure speed of reading, one

- must measure the rate at which the natorial is comprehended (and
comprehenSion must be conSidered in relation to the purpose for

~ which reading is done). The rate of reading is fairly specifio

to a particular reading situation. Rapid reading in itself is

not a cause of better understanding. However, a rapid compre-

hension rate is a result of a pupil‘s posseSSion of abilities for

clear and rapid understanding.

Factors in reading comprehension rate to be considered.;

(2) Rate that avoids meandering end promotes understanding
and pleasure. . -

(v) Rate appropriate to the'nature and difficulty of the
material. ‘

(¢) Rates adjusted to purposes for reading.

(d) Positive relation between rate and comprohension.

(e) Role of the eye nmovoment patterns (phrasing).
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No attempt should bé made to 1mprove speed in silent e

reading until the child has established the ha.bit of aocurate ‘  '€
"‘»-~‘J‘;:f;'ilsilont readine;.» One learns to. read by reading. If multiple |

jf’fopportunities are provided for purposeful silent reading, ;_gp___

" -- sual.'_Lx takes oare of itself. ' T
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- Date

s Grade___ School

IET'S HEAR FROM YOU!

j : What parts did you flnd to be most hnlpful?

Whab additlons, suggestloas, and activ1tles do you have that
W111 make 1mp1ementing this saction easior?

Additional Comments:







o IMPLEMENTING THE CURRIOUIUM :

Providing the expcrienccs ncceseary for 1earn1ng tc read 1s"'

ﬁic;fa demanding taak, every instructicnal ninute must ccunt.

B The f0110wing Suggesticns are made to facilitate the imple- S
‘fiif'mentation of this curriculum.

Use Basals FreelJ

Make sure that time is not wasted by instructing children in"
 books that they can read in the Indepondent Lovel (see Assess-

l“fment)

If a child is able to readrbasals at aniIndcpehdentiLével;‘

let hin rcad them independently either in school or at: hone. o
, Eliminate unnecessary workbook pages and worksheets. Quite |
-’ often this is worthless busy work (see Activ1ties) Furthermore,
since the child should only workon the skills that he needs, not

.every child will need to read every page in the basal or do every i

exercise in the workbook,

Do-emphasize Strict Ability Grouping

Meeting with three groups of children every day fcr'oral-cnd
silent reading is a waste of time. It also produces bad atti-

tudes (sec Fluency).

Multi-based Grouping

Children should be grouped for many purposes.and for varying

anounts of time.
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| "sGroups could be established according to interest and foz e
o varying amounts of tine. o

)_Groups oould be established according to interest in a part—;“7
'"{lioular subjeot (model airplanes, mammals) or styla of wrxtingi

. (feiry teles, mysteries)

's;ruroups could be related to theme.; All children who wsnted

| oould work together.

; Groups could be releted to needs' 411 children who'neéded5°

,If chlldren are truly grooped aooordlng %o need, ohildren
E will 1earn skills at different rates (never more than two or~

to reed books about people who ehowed oourage, for instance,

help with prefixes and suxfixes eould work together.f Howeverg

1t should te reallzed that this group is the most temporary.g

three sesslons even for the slowest) and leeve the group, -:fhf

while new children will, perhaps, be added.

Pupil Teams

Self—lnstructlonal pupil teams can be set up for oral readlngr,.r

or skill improvement.

~Children could bo asked to give the rules of good oral

reading, placed with a partner and instructed to read a cer-
tain story aloud to each other until both children were sat-

isfied with both performances.

Children could also be paired and asked to drill each other

on sight words or othor specific skills.
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CIf the chlldren are shown how, they will be very demandlng of

”*f]manner. f”“

i[defeatlns for the low group and robs them of the chance tofa

not provxde enough dlver91ty or a fast cnough pace for the ;i_

it
AL

P
s :

' brighter grogps.

When the teacher uses several typas of grouping, the child-1;'

ren are able to do much nore readlng and thc teacher is ablef

| . Rarely i strict &blllty grouping effective.f

to0 see many more children individually.,

shows how this can be done.‘

' Sample Readinp Plan for Primary G

_,ethcmselves when csked to develop or. improve Skllls in this~ﬁ;¥

1t s ¢

"fflearn from chlldren who have well—developed skills.

The follow1ng chartff

16 doeq

, rades SRRk
Mon. - Thes. " Wed.  |..Thurs, ‘Fri.
1. Top & Average Top & Averagc Top & Aversge| Oriental Nows 0
Instructional| Instructionalj Instructional} Blab- - T‘tyl '
Groups Groups | Groups 8chool ovaz
2J) Individuals |Individuals |[Individuals ggiagtng Class
Same Time))| -
; Independont Independent | Independent I?di?idual‘
{ Groups Groups Groups or Fgeigggg-or,
—— — - . Paired Paired or i
! Paired Paired Paired Partners |Applied .
., Partners Partnors Partners : Reading*
. Oral Reading | Oral Reading |Oral Reading

‘Applled reading
such as building a model,

(1aPray)

neans that the reading leads To an ac%ivity
naking a pudding, or acting out a play
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‘anjeisight vocabulary, locate meteriels needed without heving to ask,’f

f’fifthe children with word recognition skills., For examplea if the
v;,k4'child recognizes ulight" he can use thet as a besis for soundingl

‘Let Your Ro;om Deach .
Iﬂbels

Label everything in the rcom. Iebels help children develop

*freturn materials to their pr0per places, etc.; They also help

- out other "-ight“ words 4'het he may come across in his reading.;f

Charts .

| Rcome peppered with instructionel charts help children be-’*dcz
_cone independent learners and save the teacher from answering
unnecessary questions. When ehildren are working they ehould
be able to 1ook around the roon ond see key words and piotures i
that will help them remember sounds, color worde, vowel rules,»sﬁijﬁf;
etc. o '

- Charts with- rules for use cen bo placed at each activity
oenter. If the child knows the rules he can go to the center
and work there on his own. |

Charts are also useful for giving directions. An interesting
example of this 1s the following chart which helps children bickr
out ILibrary Books that will not be too difficult for thenm

to read:
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2.

‘Choose a book that interests you.;ya
»:Turn to page 5 Read itn EERCE

rHold up a finger for every word you don't
" know. If you mist use your thumb (for 5
'uhkhbwnvwords),‘the book,may be hard;for 1
you. ” | ‘,, o
1f you have to use four fingers or 1ess,
try several pages in different parts of
the book. ;

If you do not useé your +humb on more than

one page, CHECK IT QUT.

| Builetin Bearde

The tupe of bulletin board that the children ‘croate and add

to teaches, holds interest ond stinmulates a flow of ideas.,

Theso

A

bulletin boards require very little teacher timo to

create, but they must be changed often.

Sone suggestions are:

1. Uso categories. Put titles such as faot/opinion; rele-~
'vant/irrelevant£hthings to eat/things to wear, on the

board and have
words or pictures.

o children bring in appropriato

T. Spache, Evelyn B., Reading Activities for Child Develo ment,'; g
Allyn and Bacon, Inc., BosEon, 1072 p. 222. ‘ , Ry
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.2. Use oandy wre pers, lebels from cereal boxes, and other ey
~ _products readily roco 1izable by children. Tack these up o
~ on the board along with categories such as ("b" words, L
 Tgpt yords, for babies/for adults, ete). Children con.
- put labels under the proper catogories and bring in some
o of their own 1abels and oetegories.us_*,,i L ,

\f??fas{»creete 8 story board simply by putting up a scenme piotur
- and asking questions like "Who oould'be_ n this story?"
- "nere could this pldce be?“'* at ooul :
- here?" Children writé as :
- then on-the ‘bulletin board under the coxrr ,“
. "Children could then choose a o'y "what!
~A,'and write a story. ;W___“ : :

- a«'The seme "add Lol bulletin boards can also be used wo
= motivate wide reeding.‘ The following 19 an exam!

‘;quaw an outline of. a house and aek the“hl
’ sPLEASE BUIID ME by reading books. The chlldre
~oould write the nane. of the book and hi ‘
; [on o red reotangle (or briok) every tim“_he‘fin hes
A book and holp build the house by addlng‘s}

Allow children To Do ,

- Much instruotlonal time is lost because of unnecessary ;
, routines. ; . e

Simple procedures like 1etting children go to the bathroom |
when they need to instead of having them line up at a specifio time
saves 15-20 ninutes a day. Children can also collect nilk money, ~_f
1unch money, moke bullotin booards and flash cards, take attenu'
~ dance and clean up. For then, these are learning experiences. -
Passing out and collecting papers is also a tiae waster especefu :

ially when children are perfectly able to pick up their own Papersfaﬁ7

and turn then in when they are through.
" To facilitete this, the teacher could nark sections of a

~ table "pick Up" and "Delivery".
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l"fnf children ere capable of cOrrecting their own work end L
fl,oharting their own prcgress,. For them this is a purposeful activ~
i;;ity.; They are actively involved in their cwn learning when they'

NEPet

3*37ﬁt;baek is immediete..~ | B | e

i Children een eleo take part in<ireeting their cwn schoo' a

fl*fﬁieAn effective routine is to have a morning meeting 1n which th

k'-iwcrkibr the day is explained ond written on the boerd. The ;

children can be told whexe to find their papers and whore to put i

3 then when they are through e

| In this way the children,are able to work at their own peee
without having to walt for the teecher to tell them what to do

- next. . - , t e

| The teacher is free towork with individuals or groups withoutf5

| worrying about the rest of the children finiehing too faet and :

4not knowing what to do. _ ‘ : p et k.

It shouldd also be noted that when children are aware of what 3;

work ‘they are eXpected to complete and know what optione are openle

to then when they ave through with their work, the room seems to .
‘be quiet and productive at all tines. o

Integrate Reading Into The Entire Sehool Dgz : e

~ Reading 1is nct a separate aubject. Reading is thinking;"lt rf‘“
is a necessary component of all eubjects. e
This means that reading should be taught whenever there is a =
need for it. The best time to teach skills is when they are needed .




«5The child who ie planning a. trlp will have a greater interest in
learning to read a map than the child who is taught map skills |
en;and because the Basal Says Bo. L

‘“[‘*rsely. if the ohild has spent a 8°°d Part of tho day
n a soience experiment which involved him in hypo-'

:e,&me skills.

Integrating reading 1nto the

fienees which faoilitate growth in readins-

Use Activity Centera :!

7 Activity centere used properly promote pupil creativity,,fk G
'*;independent thinking, verbal expression, social responsibility. T

They’help to develop a varlety of behaviors that can be employed;i:
. dn all content areas.

The followxng are just a few behavioral outeomes that can be

developed through various 1earn1ng oentere.

1. The ablllty to express one's ideas about something

read or listered %o through body movement and verbal
exPre ssion.

2. The ability to sense and portray story mood or character's
feelings through puppetry.

3. The ability to employ a full span of concentration when
listening.

4. The ability to follow oral directions.




‘ 5-5» .The ability £0 reoall, evaluate information, interpret

r,}yﬁ;,fThe ability to gain and make use of information obtained

,monitoring. Besides providing many more experiences, they can e

reinforce specific skills. A balance among; pupil abilitiee, interm

employed

, _basic concepte from good 1istening.

- through a variety of available resource materials =
,_~;(e.g.)for reports and experiements in all the oontent
- areas). , A el

‘ ?;t The -ability to- use stimulants, whether concrete (pictures,

e obdects) or abstract (basic ideas) as a creative means

tg one's formulation of 1deas for a etory, 1etter, poem.'*
etc. ; _ . ,

8. ‘The ability to interpret material read or lietened to
- through artistic means.

Initial Set Up'

Activity centers are pupil-maneged, easy to set up and self-rﬂ“

free teaohers to work with individuals and groupe with epecial
needs. ' ‘

Activity centers should be geared to common interests and
ests and rate of learning must be achieved through the activitiee‘“

Initiel set up of activity ¢enters ehould be a claeeroom pro-,r
Ject at the start of the echool year. Undex close supervieion
by the teacher, children themselves are capable of establiahing
the rules for the centers. ' |
- Children might:

1. suggest the number of children allowed at a center
2. 1indicate that noise should be kept to a minimum

3. consider prope): care of materials

4. list what materials are needed at each center
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f'tailored to the needs of a partlcular classroom.

5. decide where centers should be located in classroom
(children could even work in groups and make a nmap
‘4or chart showing the classroom gset-up.)

“Activity centers can be used‘in'many'different“weye and

‘ Children should be allowed to go to the activity centers f-éj'
whenevor their work was flnished or, special activity periods
:oould be set up in which all children would work at different
centers at the same tlme.' | o _ o

The centers could be 1ntroduced one st a time, all together,yiii

or any way that feele "right" to the teacher.

On Going Evaluation

Evaluation of the centers is vital to its sueeess.VVWeekly,"
the teacher and students should heve a discussion period whero
work done in the centers cen be evaluated by all. |

1. Vhat wos learned?

2. Was it purposeful?

3. Was it enjoyable?

4. Could the activity be improved?
5. What activities should be changed
6. What activities should be added?

At oll times children,should be aware of'what they are
learning. _ ,
Many times creative, oxciting activities have falled to teach

ezmply because children were not mode aware of what they were
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. . that pould‘ﬁe established:

e 7 éupposed_tofiéarn or the improvemént'that nesulted.

,T¥P6§l0f Aotivity Geﬂtere

~ The following are a list of the types of sotivity centors

Drama Conter o e T
‘Materials: costunes (0ld clothes, hats, high heels, evening
gowns, dresses, men's suits) o S T
Aotivity: TR Tt { -
1.”4Dramatize stories written by children ’ ; e

2. Use puppets made in Creative Center to portray'éﬁoryﬁ*if
- book characters and situation. S R

3. Plan a charade of Story book title or charactgr.‘

4, H%Xe thefcharacters from two biographies meet oach
O ero : '

/5. Be a salesman from a publishing houso and try to sell
book to classmgtes. R NSRS

‘6. Auction the book with sugcessively more tantalizing
- events from the plot, '~ . =~ . " ° o R

Iistening Center

'Matefidlszl cassette players, record pla&ers
Activityé | | S Lt R e
1. Projects worked on -in Writing and Resource Center '
car. be taped by children and listened to by others, -
The projects could be stories, reports (in all content -

areas), riddles, following directions, excercises,
poetry. | : SRS | \! 
2. Children'can»listen to songs or musical arrangements -

and later go to the Writing Center and create a story,
poen, etec. about the arrangement.
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Resourco Center

Mdtérialaa, teleghone book, atlas, dictionary, encyclopedias, .
~ books on var
zines,«poetry,booke, TV guldes

Activity: - - - S I O
1. Teacher starts a file box to which children add their

~ own cards. These cards give suggestions as to pro--

Jects which reéquire research work. .. A
Exomple: Do a report on spiders. o oo
S ~ Chart a trip from Boston to Houston, Texas. .
- (making their own nmaps using other nmaps as.
, guide,§ B T e St

2. If a book or a pupil-written story lends itself to
' such, make a map of the book, or a detailled map of .
tho state or country in which the story takes place.
3. Try an experiment. "Does g, bigger seed take longer.
"~ to sprout?" Children can bYe asked to teke a ‘stand, .

design an exporiment to prove .their stand, and keep -
a log to record results. | PR

Writing Center

Materials: chart"paper, blackboard, paper, pencila
Activity: |

1. Index cards with "story starters“' - L
Exemple: One day Johnny got lost... and have the
child finish the story.

2. Story pictﬁres. Display pictures which stimulate
: a story. - L

3. Sgory titles. Suggest titles which stinulate a
, story. ’
Exomple: The Fox and the Snake
The Three Headed Something
Flying Houses

4, ﬁescription projects. BSuggest household objects,
ete. that the children can describe.

5. Pupil made ncth word problems.

6. Write a poem which summarizes a story read by child
or written by classnate.

- 110 -
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~ Resource Oenter

Materiale. tole hone hook, atlae, dictionary, encyclopedias,;if
books on various content areas, mape, newspapers, aga-
zinee, poetry booke, W guides ,

Activity: S
1. Teacher starts a file box to which children add thelr‘
'~ own cards. These cards give suggestions as to pro- s
Jects which require research work.
: Example- Do & report on spiders. -
Chart a trip from Boston to Houston, Texas.
(making their own nnps uaing other mapa ag
guide.§

2. 1If a book or a pupil-written story lenda itself to ‘
such, moke a map of the book, or a detailed map of
| the state or country in which the story takes place.o

3. Try an e eriment. "Does a bigger goed take longer
to sprout?” Children can be asked to take a stand,
design an experiment to prove .their stand, and keep
a log to record results. - ,

Writing Center

. Materials: chart paper, blackboard, paper, pencils
Activity: ‘

1. Index cards with "story starters" | o
Example: One day Johnny got lost... and have the U
©  ¢hild finish the story. ; o

2. Story pictures. Display plotures which stinulate
' a story. - o o

3. Szory titlee. Suggest titles whiehfetimnlate a
8 OI“.Y. ’ '
Example: The Fox and the Snake

The Threo Heoaded Something
Flying Houses

4, Description projects. Suggest household obJeote,
ete¢. that the children can describe. - .

5. Pupil made nath word probleme.

6. Write a poem which summarizes a story read by, child
or written by'classmote. ‘ _
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7. Pen Pal Letters. Children can write between schools
in their town, between schools in other towns, or
with classrooms in their own school. .

Out and Paste Genter

Material: paints, crayons, milti-colored paper sciésofs;-v .
newspaper, paste, old socks for puppete, bu%tons_for;< S
eyes, yarn for hair ~

Activity

1. Diaranas depicting stories read in Reading or written"
by chlldren. . o Fast

2. Moke puppets of. chcracters from stories read.;
'3, Murals showing scenes from stories.

4, Pup11~made games, charts, poeters’ maps (for Socialf}f?
Studies). _ | ~

5. Make a movie of a book read. Use rOller iﬁ'a cardé £
board box. 8,8

6. Make a comic strip-type series of pictures, in 8o~ -
quence, which sumnarizes the story°

,?. Make a Chinese scroll that ties in with the stories r
written by other children or read.

8. 'Make a-mobile that exenplifies the book.

Q - -
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Center

Drams

SAMPLE SET-UP OF
ACTIVITY CENTERS |

N B

Cut and
Pasto
Center

Writing

Center
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Try Individu.lized Reading

Individualized reading incorporates nany of the ideas

already stated.

Basic Components

The basic components of individualized reading‘are:

1.

2.

Solf selection: The child. is free to choose the books :fi

he wants and is able to read. The. teacher naYy s however,;f'

set up certain requirements or restrictions.;. -

Self pacing:

The child reads as much or as-iittle,dés LI

fast or as slowly as he is able.

Sharing:

The child is exoected to find some way to share .
each book he reads. | -

Conforencing: Through individuel conferences the teacher',figf

is able to assess how the child is progressing and guide =
him in the developing of skills. o |

fentral to individwalized reading is
This is the idea that

a child learns to read by reading, therefore the nore

Extensive Reading:

the concept of extensive reading.

he reads - the better.

This is in direct contrast to the Basal Reader approach
which stresses intensive reading. Both extensive and

intensive reading are necessaxry for growth in reading.
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Grouping

Individualized reading is not limited to 1 to 1 interaction
between teacher and child.
Ohildren mny read in nixed-level grops related to a theme

or project such as the following:

l. The children nay read biogrephies of people they are
interested in. They shars their books and form a defin- .

ition of "success."

2. All children who are interested in mammals may work in
a group ond decide on a project that would show what

they've learned.

3. The children could read any book and then share what they <_ii?

read. This provides enrichnent for all.

Tining

There is no special time allotment for Individualized'Reading,}"f'

It can be used once & weok or all the time. It can be used
instead of a basal or along with the basal. The inportant thing
is to allow
1. tine for the children to browse and select the books
they want to read and

2. time for free reading.
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N"“ cme
- .

3.

4.

*

Responsibilities of the Teacher in an Individualized.

" of materials.

Merits of Individualing Reading

The child reads - reads - reads; The prograﬂ provides
enrichnent and supplements tho basael. The child has _ -
the opportunity to apply the skills learned to a variety ke

The child progresses at his own rate. iBright-childrenf,f‘jg
are not held back. There is no stigma attached to the .
slow student. | -

There is a one—té-one pupil;teacher relationship. -

The program provides intfinsic notivation. It_qateré;fo,»as
the child's individual needs and interests. The ch;id-';' 
plays a major part'in directing and evaluatihg his 6wn‘?f -
learning. ’ - o

* * * » " * * » * * * *

Reading Progrém

Scheduling a time for skill learning for group and indiv~

ual reading, for free readlng, and for conferenoes.
Helping children clarify and extend their 1nterests and
purposes through continuous observation and interaction.
Providing 1eafning opportunities through the use of
varied resource naterials and activities.

Relating reading to the search for new ncanings and- values.
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: 5. Making sure children understand expectatlons and

routlnes. ;

6. Promoting suc,essful readlng experiences for the child. i

Responsibilities of the Student in on
Individualized Reading Progran

1. To choose bookskthat he likes to read and read them atA 
him own rate. | | , ; e o

2. To read the books and try to learn as many.thinge aswhev
can (develop a variety of 1nterests) _

3. To think about how he can share his experience with otherl;:
nembers of the class. | '

A4. To get help from the teacher or another student when he.' ‘
is having difficulty with a book or some unfamiliar worde;Ti

5. To write stories of his own. |

6. To keep a list of all new words he 1earns everyday and o

| try to apply these words into his speaking vocabulary.‘,fi“

7. To keep his own individualized folders up to date and - |
be responsible for reading the books and doing a follow- 5f%
up activity. o : . ,;,e'

8. To be able towork and get along with other boys and girls y
in the room and to respect the rights of others. - It is
very inpertant that each &hild not cohtinually disturd
and interrupt others' span of concentration. |

9. To neko sure that he is scheduled for conferences with

o | - =116~




The Individual Conference

Durlng the individual conference the teacher may discuss
- the book with the child, ask hin questlons to determlne skill
development ond/or ask hin to road orally anh time, however,

the teacher evaluates progress with the child and helps hin plan
what he will read noxt.

Record Keepigg

Central to the conference is good record keeping. The teaoher;
should record questions asked, books read, plans made, weak~ x
nesses noted. He then can reread h1s notes before the next
conference to refresh his nenory and nake sure he covers f

skills not covered in the last oonferenoe.

Suggested Questions

The following are examples of questions that can be ‘used in
on individualized conference to. determine areas of strength

and weakness.

Organizing:

1. Summarize the story in his own words.

2. Give the main idea of a paragraph

'3. Ask detail questions occasionally i.e. who, what, where.

4. Ask for the most important ovents in the story.

Inferring ~ Judging - Appreciating
1. Could this story happen in another setting?
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2. What part of the story would you like to change?

3. Moke up s different beginning or ending.

4. How did the story make you feel? -

5. 1If you were the illustrator, what kind of pictures,would “if
you create. _ f | ‘ | _A:iﬁ

6. What would this story be like if this chavacter was loft -
out? | | ’;

7.  What type of story is this? (adventure, fun; make-believe;'

biography, science, ctc.)

Vocabulary:

1. What does this word mean?

2, Can you give me a synonyn, etc. for this word.

' %. Can you find this word in the dictionary, thesaurus?.
4, Paraphrase a sentence. Can you find where this sentence

is located on the page.

Mechanics:

1. Show ne a word you found difficult. How did you figure Q,

- it out? ' ;//(/-
2. Randonly point to words ond have the child say them.. o
5. Show me a word. that you didn't know irmediately by sight

but you were able to fugure out by skills that you know :

(phonics, prefix, syllables, etc.)

o . - i18 -




& Scheduling Times for Conferencos

i Many children read so many books that it is difficult to -
conference them after every book. It is snggested that 10 o
fimlnute weekly conferences be set up with each child. They
7;‘ would. be 1nstructed to bring a list of his books and papers
_»nfto the conference._ The teacher night discuss one of the
. books or ask the child to toll ebout the book he likod tho
‘ ’71 best \or the 1east) Conferences can be structured and pre~
hekfk{pared for with respect to teacher time in many other ways Jv3

as well.

Pronmoting Independence in Iearningr

Ghildren can be helped to keep records of their own work
and to set their own goals.
4 The following reading records and job sheets give an indic-

ration of how this can be done.
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MY INDIVIDUALIZED READING RECORD

| STUDENT'S NAME
IR | CONFERENCE RECORD

© - sentence . .
about book:

- |
888482880k,

2.
‘gentencs
~.about. book:

4,
sentence
- about book:

5.
sentence
about book:

6.
sentence
about book:
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' INDIVIDUALIZED HEADING CONTRACT

I Ian interégtéd in

I want to find -and read booke about this subdect and any 5
other magazines, piotures, or other resourcea available to me;f
a1 have found these naterials myself. R
E] I need help in locating these naterials.

ITI Othex things I will do aret
Check and do at least 2 or as nany as your brain can stanq.

A. Make a scrapbook related to the topic of your book
B. Write a report on the topic.

e

C. Prepare a diorena or something vigual about your book.

___D. Prepare a tape or nmovie for others to learn sorie 1n-
formation about the topic. .

E. other type of project:

III Vocabulary that are specific and relate to the topics are!

Al Word "~ Meanin
(1 ___

(2)

(3)

B. I will learn how to spell those words and write them o
in a paragraph about the topic. ‘
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Sy ‘Inaividuanzea Readi,ng Contraot: - Pase mwo

' Iv Be Helpful

X w111 help others who are tn erested in the same Eo
" topio I axte I will also’ as (3 help frop other
meﬂbers o: he olass who “and are ini ted

-V_ These are the books I have read on

VI Conferencesfk B
Date . . Conmonts

ERIC | - 125 -



INDEPENDENT ACTIVITIES

The child‘may choose to share his reading in a variety of

‘ways. He may make a diarana, draw a picture of the mnost

exciting part of the story, put on a play, etc.,

The child could also be asked to work on activity sheets
such as the following:
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e

Neme of book

R

kDid you like 1t7?

? Part you liked best:

My favorite character was:

The story was (sad, funny, exciting, spooky) or

Toacher's Comments:
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MOTIVATING WIDE EXTENSIVE READING
Most children are notivated by seeing progress and having

o sense of work well done. Charts such as the following noti-

vate both extogsivekand varied reading.
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As you read, color in a box for each type of book read.







. ACTIVITY SHEET #1

My Neme Is

Nane of the Book

Story Title

Was the story as good as you thought it should be fron lookins o

at the pictures?

Who was the nost important character?

What did he do?

Where did the story take place or happon?

Would you recomnmend the story to a friend?
Why or why not? |

On another piece of paper write two paragraphs about the story.
Be neat!

Teacher Cormments!
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Acnzxvlimx SHEET #2 My Nomo Is

m';Pretend that you work for a pewspaper company You have been

sent to "cover" something that is happening. Firet read a

s story 1n o book. ~Then pretend you will "write -up" what haPP"ned
“ ,in this story for your newspaper.

Bobk Title

Story Title

Do the following on another sheet of paper.
l. Make a good headline
2. Moke it exciting
3. Tell what happened

Teacher Comments:
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ACTIVITY SHEET #3

Read a story. If it is make~beligvé, tell what really could have
happened. On one side, tell the make-believe that happened.

Book Title

My Nane Is

Story Title

The Make-Believe Part

What Really Could Happen

Teacher Connents:
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ACTIVITY SHEET #4 My Nene is

Pretend you are a _ggx_;ggggg artiet. A vefy fanous author has
. asked you to illustrate His story for him or her. 'l‘hie author
- doos not 1ike ‘the pictures whxch the book has for hia story.
- You are to re-3o the piotures. If you do - a good Jjob and the

author 1ikes it, he or she will pay you & million dollara (und T

you moy earn 5 points). Use 6 x 6 pieces of nmanila paper to :
 re-do every pleture. It must go with the story.

Book . Titlo

Story Title

Write 3 sentences about the story then draw the pieture.l

Toacher Connents:
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INDIVIDUALIZING THE BASAT, READER

" A teacher m@& often f£ind that the bosal reader is deéisned L
for group instruction and ignores the individual needs of the
studént. However, basal readers nay also lend themselves to 3
individualized instruction. Once the teacher knows the weaknessés}
of hex students, she mey begin to look at the basal reader ond -

, pick out certain sentences, paragraphs and stories that could o
be adjusted slightly and given to the child as &n nctivity sheet,

‘For exanmple, to teach:

Word Meaning Through Oontext -

choose several short passages and underline a few unfamiliar

vords which are explained with context oclues. Have the

child write or tell you what each underlined word means.

Dotail and Inferring -

choose a story that has two points of view. Have the child
find several points that support each side. To extend, have

the child have a debate with a few others. This will make
hin chooge one side and support it.

Fpurative Lnnguagé -

£find several sentences in the stories that contain figurative |
speech and have the child explain or write the literal noan-

ing.
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Sinilarly workbooks nay be odapted for individualized use
by aeleoting pages that toaoh skilla in which the ohild or

"oifgroup of children is weak. Sometines it 1a best to ohange or
e modify the direotions elightly 80 thot they will fit the indiv~

;Jiduals or group needs. . L

| Renenber, of course, that all aotivities ehould meet the
‘oriteria of READERS.

All of these exercises may be put into a resource file box
under the specific headings (i.e., detail, figurative language).

‘These selected activities should come from the move diffioult
passoges in the basal reader. If you £ind that a child is-cth» ’
able of doing theso exeroiees, then he does not need instruc-
tion in these areas.

27

In order to meet each child's neods it is necessary for the
child to be continually stimulated. One way of accomplishing
that is to make sure that the ones proficient in a skill do not
have to repeat and do exercises that to them would have no value.
An assessment chart would eliminate this problem and would save
tevachor time. At a glance both a teacher and ¢hild know who
needs work in a certain area. OChildren could then bo groupod

accordingly until weaknesses in a particulor skill woere overcome.

- 137 -




. BKILIS

. | context Vooabulary | Fig. Language
‘mun | | x
oA EEREE i X

Jokn X X X

i. 8. May and John could méet with teacher to work kon' cont‘qxt.'
Bill and John could work on vocabulary. _
Bill, Mary and John could work on figurative language.
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Name Date

Grade . ) | School

L | LET'S HEAR FROM YOU!

What parts did you find to be most helpful?

What additions, suggestions, and activities do you have ‘hat
wlll make implementing this scction easier?

Additional Comments:
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DALY ASSESSMENT

Assessment ie an’ on-going, daily process of observing

the child's ubility to apply or usé Reading Bkills in actual
readins situatiovs. | :

Application and the Concept of Maatery

Word Recoggition Skills

If the child can use or apply the skill he haa mastered it. b
Foxr example' If he can read, "Billy's friend has a black .
and blue station wagon" but cannot name the blends 1t does
not matter. Word attook skills are taught to enable the

ohild to decode. If he is decoding he does not have to be o |

taught how.

Children should not be required to mastér one skill before _ f
going on to the next. Although there is a basic _gequence t0 -
teaching word attaok 8kills, it is not a "out—and—dried"'
absolute. The child does not need to recognize the letters
5f the aiphabet before he can recognize sight words. ("ele-
phant" is easier to remember thon "A".) If the child gets
stuck Qn one skill there is no reason to hold him back. Not
every skill is needed to be able to read. Furthermore all
skills reinforce each other and give practice using prev-
iously introduced skills. |

It should also bo noted that the ability to mester ckills
in isolation is no guarantee that the child will'be able %o
pyrthesisne and apply them to the total roading situation.

| =19




cémprehension Skills

Compreheneion skills for the most part are thinking skille.
These are not mastered but refined. The ohild makes pro-
gress in theso areas by having the opportunity to uso and

" apply these skills in many different situations. One type
of thinking skill is not a prerequisite for the next.

Record Keeping

The amount of information needed about each child cannot be
recorded in a rank book. What 1s really needed is a loossleaf
notevook with a page (or pages) for each child. Daily or at
least 3 times a week, the teacher should record details 6f the
child's progress. Gradually)these comments form a pattorn which
alds ond focilitates instruction. (See: Oral Reading for Diag-

nogis),
Skills Chock Idsts

In this guide 8kills are listed as behaviors (e.g. remen- |
bers details, uses parts of index, predicts outcoﬁes, été.). |
This provides an easy checklist for the teacher or the child.
B8kills lists could be put on masters and dittoed off for vach
individual child. The teacher could record progress or have
the child do it.
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ASSESSMENT OF IEARNING MODALITY

Auditory and Visual Discrimation

- Children muat acquire abilities to diserimate the fine
differences in visual or auditory stimuli as a vital.part of the
procoss of language development. Teaching methods that empha-
sizo particulor modalities (sight, sound, touch) or a combina~

ion of modes help children acquire these abilities more easily.
A learning modality is an "avenue" of learning for the child,
a way in which he learns best. Most children learn best through

a nmulti-sensory approach.

If a pupil is having trouble decoding, the inmportant questions
to be answered are: In what ways does he learn best? Does he '
need an auditory approach, a visual approach, or a combination
of these? Thers are simple tests on ouditory and visual disorim-
ination, as well as guditory and visual memory, that can be ad-
ninistered by the teacher to a group of children. All tests need
not be given to the total Class. If the child is making progress,

there's no reason to waste the time to assess why.

For each of the following tests there are levels of pro-
ficiency. This will allow tho teacher to bogin where the child

is end make progress from thero.

If there is a marked difference in the child's ability to use
the visual or auditorylmode, it is usually nore economical to
help him compensate by developing and working through his area

EBjk; - 141 ~
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“of strength.

E MOét ohildren who are having diffioculty with reading appenr

%o have weaknessea in auditory rather than visual perception. wl

~These ohildren need a sight word approach and should not be
expected to learn by methods which stress phonios.

If the child shows no deficionoies in the auditory ox vieual “
areas, other reasons for his difficulty in learning to read
nust be sought.

Auditory Q;scfimation Test 1
Direcfions to toacher:

Read instructions to children clearly. Be sure they under-
stand difference between "same" and "not sane". Wheh reading
the items, be sure to pronounce the wprdé clearly.‘ Do not let
the children see your lips as you pronounce the words, since this
may éohfusé the purpose of the test by providing visual clués to
the child.

Directions to children ~ IEVEL I

 Today we're going to play a listening game. Iiston very '
carefully to the words I say. If they're the same, circle the
word "yes" (or use a smiling faot). If thoy are different you
~ will circle the word "no" (or frowning face).

"1. Potter, T. and Rae, C.
 tigal Guide for the Clips:




(Proceed to somples A & B)
A, gar - gar
J
B. rick - gliok

1. iym - 1¥m

2. tham - shim

3. gopile - gopeel

4, pif - rif

5. dfa - a¥a

6. wibndl - wibbdw

7. quips¥a - quips¥d

8. moine -~ moine

9. chout - prout

10. brud - brid

11, congsonant - countenance
12, 1Ire - tire

13. quicksand -~ tricksand
14, happenstance ~ happenstance
15. differont - diffidence

* . * » * L] L * ¥ * L * *

Directions to children - IEVEL IX

Today we're going to play a listening gome. You'll have to
listen very carofully to do this correctly. I will say two words.
Sonetines they will be oxactly alike. Then you will circle the
word "some" on your sheeot. Sometimes thoy'will be partly the

| p98amey that is, part of the word will stay tho way I firet said it

=
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and p‘af{: of it will be different. Then you will cirele "partly
the same," Somotimes they will be complotoly different and you - i
will oirele '"not same". "

(Proceed to sanplea)
A. 8¥bod - s¥bed
B. leegd - 186ko
C. GYrp - patel

1. nishddr - réssds
2. adlbain - dalbain
3, slg - jont

4, wickeoe - bl¥ckede
5. greepin - gréepsim
6. watlon - wation

7. pida - €13

8. trob - £1t

9. chimney - chinmney

10. Dblend ~ trend

11l. recapitulato - recapitulate
12, final - finance

13, roughening - secondary

] * * * | 3 * * * ] * % ] ]
Directions to children - IEVEL III

Today we're going to do a listoning exercise. I'll say 2
words that are partiy alike., Thoy will be alike in the beginning

- 1% L )



~ sound,

?7Iiston:féry caréfully'and decide which parts are the

(Proceed to admples.)

A
. B.

EIJ - s

rekaped - rekaps

1. Péntal - bonr¥l
2. fletl1s - YrtT11

3
'fvfﬁ£;~5’f

8.

9%

10.

11,

12.

13.

14,
15.

ffKﬁtard - fenourck
:dIhﬁIion - sinpilot
fsaiszt - sailesh -
;grensuster - grenkusper

,parhave»- perhage ‘

walluﬁ 4.mallﬁp“

’ v,
d¥lhardst - d¥imaTest
thfn¥es - thamgst
keberoff - sBberbff
c1id¥f41 - olipdfal
ticking - ddcking

suggested ~ suggestion
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Auditory Discrimination Check Sheet 1

= has sufficient disorimination at this level
= needs additional work | |

Ohild's Name - level I Ievel II Level IIT

l. Potter & kae, Ibid, p. 19
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Visual’bisbriﬁination Tost L

Directions to teacher:

In these tests the ¢hild's task is to cirole the item that
 is the sene as the first item.

-;Direotions to children - LEVEIS I & II

Today we're goins to do a task in which you have to have sharp
1 eyes. In each TowW you are to circle a picture that is the same a*”

| the one in the box.r (Do,sampies with them) Now do the rest of;
. the page. o | |

oA OO

...k

(L S LR X

e her e s

‘ V. M AN
\ - - ——— -’ IR B
" L‘“'7T ] _“t..‘:\:”] Cﬁfj [f:“;‘ [~ |

| 'D:_:\J D:\"‘t L‘;::‘.f) ffj?luf
n?<£¥;j;;?.n_“u EE::TIJ [?if”"J ' r:] [}-FL~F im>
A T afl‘? A2

op cit, pages 20- 22




LEVEL 111

_'Direotions to children:

as those at tho beginning.
‘then.

H

In eaoh rovw you are to circle the letters that ure the sane

Try somples A end B and I will check g

Now do the whole pago.

A. bp bq pd bd bp

B. rmn mnn nnmn mon nnn

1. gh gn ph bh - gh
2. ssb bss ssd 8sb sbs’

:3. sob sbo bos - sod sob

4, not ton not hot toh

5. bad bab bad bob dad

6. ursq urqs usrq nrsq ursq

7 ‘today tobay tadoy dayto - today

8. bruilts drwiltz brwilds  brwilta ‘brulits

9. xroughen roughen ryoghen  nouphen roughon

10. moisten noisten noisten noisten niosten

11. dentally dontaly dentally bentally »dentiqu.» |
12. boawsiful  beuatiful deautiful beouiful beautiful , §
13. ibingpiony ibingpiony ibingpiony ibingpiony ibinggiohy}’4:
14. discriminate disorininate discriminate biscrininai -

discirninate '
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Visual Disorimination heck Sheet 1

v“= has sufficient discrimination at this level
O = needs additional work

Child's Name Lovel I Level II Tevel IIT
1

! [

1 : 1

H o i)

o i

{

?

%

I

?

T
+-

. L

1. Potter & Rae, Ibid, p. 24
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| AUDITORY AND VISUAL MEMORY
nThe’ohiid must be able bto hear and remember as wellias to
'eee‘and”remember. If the child is heving problems remembering

| "ﬂ’basic sight words or the sounds of letters, he may have a weak

visual ox auditory memory. | ,
Visuel and auditory memory c¢can be developed by playing games

or doing exer01ses ginilar to the following.

Improving Visual Memory

‘Start with three or iour objects. Ask the child to close his f
.eyes. Quickly remove one object.‘ Then esk the child £o look ?i
and tell which one was removed. Gradually increase the diffi~7r
culty by increasing the - number of objeots, by removing tWO

at a tine, removing three objects at a time.‘ Play similar ‘
games by writing words on the blackboard and then erasing
them. Increase difficulty.by‘moving to exercises which ask
the child to recognize differences among wordekof eimilar con-
,figuration‘atra flash. eg. the teachor fiashes "their" in
1/10th of e‘eecond. The child underlines the right word in

row 1 on his paper.:
Row 1: +then - there - their - they

Inproving Auditory Menory

- Have children repeat longer and longer sentences, learn

songs, and poens. Piay ganes such as I went to Chine,
(see: Activities).
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~child's task is to look at the card and tuen, from memory,

kup for 3 seconds (slow silent count of 5). Go through the samples
‘with the children, making sure they don't circle on the,eheet .

Visual Meriory Mest 1

Directions to teacher.
To administer the test, it is necessary for you to nake
22 large cards displaying the items to bVe. renembered. The

circle the correct item on his test shoet. Cards should be.- held

untdl after the card is put down..

- - - -_ - ’ - - - - - - - . - - -

I TN -
AL\#> [F=1l AR

A.o Bo o 20 ‘ 5. l.|.. 4

Teacﬁér’carda:

5,d 6. u 7 3 8. m 9. wab 10.,s8till 1l. hippo R
12. beoutiful 13, bod 4. pen 15 ruming 16. ballingry
17. populate 18. strodbecker 19. consternation 20. stipulat

- — -~ - - - -~ - - - - —-— -~ .-

Directions to children:

Today we're'going-b play a nenory geme. I will hold up sone:

cards and you are to 100k at the cards for as long'as I hold it.
When I put the card down put a circle around the picture or word
that looks exactly like the one on the card. . Do not circle any-
thing until I put the card down.

(Do sanples.)

* (Show last 3 items for count of six.)

l. DPotter & Rae, p. 25, 26
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9. awd baw wha wab | abw
10, 8till 811 stil teill stlil
11. hppo hipo ~ oppih hippo hipdp o
12. baoutiful ©  beautiful = beauitful  beaubiufl .
" 13. bob ' dod dob bod
14, pen gon .pon o peu
15. nurring runing runniug rnuuing
16. Dballingiyr balinpry bolingry ballinger
17. populate -podﬁbate , fpopalefe poplte
18. straddecker strodbecker  atrobdek srodbecker
19. reservation conservation consternation concerning
20. stimulato ‘stipulate scintillate sintilap
1. Potter & Rae, p. 25, 26

| VIBUAL MEMORY Tm3r 1

>
L}EF-{'..

A 4 ) e 5 e 4 U T S o

9

e

s
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C}:Tl

v
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aeconds between oolumna. The child's taek is to cirole “sane“'b
| "not eame" for each pair. ( you macy use@ and @
limmature pupils). Speak olearly, bub do not streas syllables of

AUDITORY MEMORY TEST X

Directions to teacher: (LEVEL I)

In the test you are to pronounoe the woxd ox aentonce in )

colunn 1 and then, after a pouse, promounce the word or sentenoe e
in column 2. Each level is divided into 2 sections., The lst :
section requlres a pause of 5 eeconds between the words in coiumn

1 and column 2, and the aeoond seotion requirea a pauae of 10

words or particular words in sontences.

Directions to children' . .

Today you' re going to need to be good 1isteners. 1'n goiﬁgfﬁﬁyl
to say a word, then I will stop and welt for a short while. Theniff
I'11 say the same word or a different word. You must remenber . l
vhat I said the 1st time and then decide if the next thing I say
is the same or not the same as the lst. If the word is the same_-«?
both tinmes, you'll eircle the word "same" on your sheet. If the
word is not the same, you will éircle "not sanse'.

(Proceed to sanples.)

1. Potter & Ray, op cit, p. 26, 27
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. Beotionn
o
B
R T
5,
S
Y

9.

righ
Jump

’_:;I |

running
bateh
bag

burat
fragile
intérior
presuppose

, ‘10; truncated

1.
2.

9,

Seétion,B
CO$UMN.1

(pause ten seconds)
tiskot |
uncarbonated

reciroulating

rudinentary

‘expoctation

indicated
argunentative
beautiful

rasculate

10. reticular

(continued)
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(pause five secdnds)'

1-'($i££‘JQ;"Z

2. jumped
4 bateh

5+ beg

e bufstj‘ ; :‘h .
7 tespte

8.  exterior -

- 9. predispose
10, truncated -

- SonuMy 2

1. tasket
2. uncarbonater
3, reéalquiating,‘:

- 4. rdinentary

5.  expeccator
6. indicated
7 argunentation

8. beautifully

9. resculate

10. redicular ‘




" Seotion B (continued)

comny i (pause ten seconds) COIUMN 2

11, ‘pregietetor o 11. -prebistator
| 12, nemorize - | 2. memorized
13, bibliography 13, -bibliotherapy
- f‘143-nodernize> . « I 14{j'modernize  _>”
15, proctication I "isy‘idrqqticetien o

| Directione to teneherz (LEVEL II) ) |
- In this test you are to pronounce ‘the sentence ‘n column 1 ;  ;
and then, after a pause, pronounce the sentence in column 2.\_rnidi
Eaeh lovel is divided into 2 sectiOns. The lat eeotion requiree

i

a pause of 5 seconde between the sentences in columne 1 and 2, qnd

the second section requires a 10 second pauso between columne., The;;
child's tesk is to cirele "sano" oxr "not gene" for each pair. Spea:f
clearly but do not stress syllables of worde or particular words ‘

in sentences.

Directions to children:

Today you are going to need to be good listeners. I am going
to soy & sentence, then I will stop and wait for a short while.
Then I will say the sane sentence or a different sentence. You
nust remenber what 1 said the 1st time ond then decide if the next
thing I say is the seme or not the same as the first. If the sen-

tonce is the seme both times, you will circle the word "same',

~ | -5




;g(Saﬁples)

(pouse 5 seconds)

' If tho sentence is not the sameyyou will circle "not same."

A. "Biil and Sally aré running."

~ "Bill and 8ally wore running."

'B. "Come and look at me."

(psuse 10 seconds)

"Come and look at ne."

- - - - s L]

‘@azelle cleared the hurdle.

1.

Pottor & Rae, p. 28, 29

_IEvEL Iz 1
SECTION A
(pausc five seconds)
COIUMN 1 COIUMN 2 .
1. Will you stop please. 1. Will you stop pleaso.
2. Come into the house 2. Come into the horse.
3. Con you see the nan, 3. Cén't you see the nan.
I will come home soon. 4, I will come home soon.
5. When will dinner be ready. 5. Wheniwill,dinher be ré&dy.
6. When the car stops, you 6. When the cart starts, you can.
can get out. get on. ' .
7. Onoe upon a tine, the'story7. Once upon a time, the'story :
started. started.
8. We will go shopping soon. 8. We will not go shopping soon.
9. The beautiful nagician 9. The beautiful nagician wove.
waved.
10. Jumping gracefully, the 10. Jumping gratefully the gazelle

cleaned the huddle.




. SECTION B

oMM 1
1.

G a,

1

(pause ten seconds)
COIUNN 2

Weloome to my igloo, sald 1.

: the eekino.

When will the daffodils 2.

"jbloom in the spring

'3;¥‘Streamers and balloons flew3
,_7>gaily at tho galq party. S

4  winter 18 the season for 4.

whirling, twirling snow—"

, flakes.

5.

6.

Junp into my catemaran and 5.
we will oruise the Pacific.
For your edification the 6.
concert was nagnificent:
Roses, violets, and chrys~ 7.

anthenuns bloomed profusely.
in the garden.

Ponies, goats, and horses 8.
ate the cats, hay and alfalfa.

John, Tim, Sally, and Bar- 9.

- bara row and raced through

10.

the grass.

Reluctant quadrupeds masti-10.
cated contentedly on the
verdant folinge.

1.

Potter & Rae, p. 28, 29

\Weloome to my igloo, said the
~eskino,

When will the dandelions bloseom

Qstreaners and balloons flew
;gladly at the 3aily party.

iWinter is the reason for twirlinf
‘;swiriing snowflakes.xj, j¢j;

_hoy, alfulfa, and oats.

in the spring.bv;,

Junp into ny counterland and’we
will comb the Terrifio.--

For you pontifioation the con= 3"
cept was magnified. R

Roges, violets “and chrysan-
thenums blooned profusely in
the garden.

Ponies, horses, and goats ate. thag'

John, Tim, Barbara, and SalLy
rowed and ren through the grass.

Reluctant quadrupeds nasticated
constantly on the virgin foliage.
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-_read is to teach hin sone worda and see if he can renamber them,
~that is, to adninister a learningerate tost. The results of the

“rote tests nay be given in several ways, with modifications by

ssessing Ienrning Rate |
 One way o determine whether or not the ohild is ready to

19&rniﬁs-rate test'shOW'the’teaoher how meny new words she oan,=;'f
introduce to a ohild. The results of several learning-rate.

tosts can be used to group for reading instruction. Hearing- ¢

the teacher to suit her needs._ The ateps in the prooess are these'

1. The teacher prepares flush cards of words to bo taught.
2. She teaches tho words to the children. :
3. After an hour, she tests each child apart from tho others: -

others to see how many words are remembored.

Prepering the ILearning-Rate Test

In preparing the 1earning—rate't63t  5-6 words are best fdr§3 v;
the average first grade, with modifications in number to meet ” 
superior or slow groups to be teated. ‘When all the children in a;ﬂ
claes are to be compared, tho same number of words should be pre-?i:
sented to all. Once the superior and glower learners are deter- -
mined, subsequent learning-rate tests may be shortened or iehgth-
ened to suit the group being tested. | :

The learning rafe'will also depend upon the nature of the .
words to be tested ond the similarities or differences anong the _w.;a?
words grouped together. The word moan;?gs nust be known to the

child end thoy should be colorful so that meny illustrations my
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.béﬁgiven‘in teaching. (e.gi<funny", "tree", Pleaky"iwould be

 Dbetter than "way", "far", "when"). Tho teacher may wish to use

‘;i:‘ pidfures us & part of teaching tho words.

| The length and formation of the words will make a difference .
“4n the learning rate. A combination of short and long words will -

- Dbe learned more easily than words of the same length. (o.8. "sand-"‘*5

wiches " "dog" and "horse" would be easier to learn then "door", Aik, 
© "$ree", and _lnralnfi)g Words that 1on al:.ke_(e.g. Vlrfastu -"first"
*last! "fine", and words contadning "b", "a", "p", "g") will pre-

sent a harder learning 31fuation thon those that contain differentfi

letters or shapes.

Teachors may choose words whioh will appoar in prlmers or 18t :“ L

readers used by the class.

The words selected are PRINTED clearly on £lash cards. All ‘
cards should be of the same naterial, the same size and shape,
. and contaln no smudges or other means for the child to identify

the word by sone characteristic of the card.

If 3 or 4 groups are to beé tested, it is important that the
late; groups not sece the words at the time they are taught to
othef groupét‘ If 3 groups of children are taught and tested sep-
arately, the teacher should use a different set of words for each
group, and change the sets on following days so each child will

have been taught all the words.

e b b ™ -0 78 4 0 Firtimtn o sk & s Vo s 2 A i 25 i e 8 i 30 b ) A 105 0 S oM o o 50t 0 o b done o <ot Sk 4 o 0 P e g




Teaching the Words

The teacher may follow any method of teaching she uses in
teaching reading, but she nust use the sanme mefhods for all
groups being tested, soythat conparisons can be made on the basis
of equal teaching. Suppose the words to be taught are: "green",
"letter", "boy", "tree". The teacher shows the word "green" and

directs the children as follows:

This word is "green". What things are green? Con you see
something green? (Give a few illustrations). Now what is
this word? That's r'ght. "Green". Say it ogain. Iook at

it carefully to see if you can remember it.

(Then present the word "letter".) This word is "letter".
Have you every received a letter? (Iet them discuss). Now
what is this word? '"Ietter". That's right. Say it again.
Now try to remember it.

(Present the word "green" again.) What is tis word? "Green".

That's right. Say it again.

The remainder of thewords are presenﬁed in the eame way, with:
apprqpriate questions to bring out meanings. Review previous f
word% after each new teaching. After all words have been taught,
show_w;rds again 2-3 times, asking child to say the words. To
discoﬁrage their nemorizing word order,lchange the gequence of

the words.

_..This program may be supplementced or changed as the teacher

-~ wishes.
e
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Testing the Children

After an interval of at_least an hour, test each child sep~
arately on all words taught; Show each word to the c¢hild and |
ask hin what it is, telling him the word when necessary. Record

. the number of words known. (Give the child a 2nd chance if
desired).

Variations in Iearning-Rate Test

Somo teachers present a word a doy to the class. After 10 3
days, individual testing shows difforences in learning rate. Somekk~ﬁ
teachers teach colors in this manner. Other toachers make a game |
of reading various signs. Sone teachers post pictures of objects
or animals with the nomes written below. Others present words
of the preprinmer according to methods suggested in the manual.."'
After 10 of these words are taught, the teacher checks the number
each child has learned. | e |

The learning rate obtained at the first of the year is not -
permanent but changes as a child acquires better perceptual
background improves in interest, attention and persistence, and
becomes adJjusted to the classroom and its activities. Reading
groups based on learning rate will need constant adjustment, but

are generully more satisfactory than groups formed by othexr methods.
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- Assessing Rending ILevel

There are three reading levels -~ Independent Instructlonal
and Frustration. If the child is able to & book at the
Independent level he should read it Independently. He should only

receive instructipn in books that he reads at an Instructional

lovel. If the child reads a level of the Basal at the Indepen-

~dent level, he should be free to take the Basal hone and read i%
independently. Wide Independent reading is essential if children
are to become SpOhtaneous readers. It gives them the opportunity
to apply skills and to increase fluency in silent reading. The
following chart describes the criteria for the Independent,

Instructional and Frustration levels.
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Criteria for Determininp Readinp Levels :
Level ‘ ; Word - Compreo- it
Recognition ] hension . -
- . Independent - Child has alnost no difficulty 05-100% of | 80=90% of
- In pronouncing or understanding; needs no | words pro- | all ques-'
help., This book can be read at home. It nounced cor- tions an- -

is too easy for the child to be used for rectly. (Not swered cox
instructional purposes. “nore than - rectly.

- Related behavioral charactoristics: , one orror in Should hav

: cal, expreassive oral reading 1 100 running comp. -abil

No evidence of anxiety during perforn- | words) ' ity requin.

ance of readlng - ed for ful.

e , :  undergtand:

" ing.of the

. material.

nstructional - Child has enough difflculty *90-955’of ,§f60§80%;q£*

- %o-require-instruction.. This is the level | words pro~ i-all ques-.
at which he should receive instruction. . | nounce cor ~tiong. .
- Child should be able to profit from ninimal reetly. ! answored

difficulties he may encounter.
Related behavioral characteristics:
1cal, expressive oral reading
No ovidence of anxiety during performance
of reading

Fruagtration - Child demonstrates vari ous Se- 85—95%'6T' E loss than j5fé
haviors which impede roeading success. He is words + 60% of all
completely unable to handle reading nater~- ; pronounced questlons

b
clues offered by teacher to overcore any fi correctly,
! T

P,

ials. : correctly. - answered . .
" Related behevioral charactoristics: Moy shoY ' © o correctly.
one oOr morc¢ o] ollowing: T

Arhythnical or word—by-word oral reading i
Sub-vocalization, 1lip & head movement e
Finger pointing ‘
Inaccurate usage of punctuation

Iack of expression in oral readlng
Frequent. request for examiner's help
Non-interest in the selection
Yowning - fatigue

Refusal to continue

!

(Adapted from "Informal Reading Inventories" - Johnson, M.S.
& Kress, R.A. IRA Service Bulletin, IRA: Delawareo, 1965,

pp. 5-11)
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‘l‘made of both oral end silent reading. A child who does well in l?f;

an oral rending assessment will not necesserily do well on. a

‘Determlning,Pleoement in Bagals

When plecing children in Basels quick assessments should be k;?’

silont reading assessment. Noting differences in oral end silent o

| reeding also provides additional infozmation for the- teacher.

OrallReading Assessment

Have the child read a pagelor at least 100 running words outnAf?

loud from a leveliconsidered for Instructional. Hsvefhimfan9wer_ ,ﬂ;

‘& fow factual questions without looking back at the book. Then

apply the criteria to determine reading level. Note, however, .
that if the c¢hild reads at the Independent level in the beginnlng ,

of a 21 reader, do not assume the book ig too easy for instruc-' '

.tional purposes without also having hin read a story at the end

of the 21 render.

Hesitations, mlspronounclatlons, failure to pronounce a word;r{fﬁ

' 'end subs titutions or omissions that change the meaning should be [l}g

considered errors.

Informal Observation

~The following Sample Readlng Inventories present graded

: selectlons for the children to read out loud. The procedure for ;‘,uz

scorlng, outllned under.Aaeeaa;ng_ﬂending.lezals_should be used

unless otherwise stated. -

Generel speaking the inventories teaohers make themselves ere(}uf

: more valid beoeuse they use selections fron the materlel in whlch uffg

5o 164 “i
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‘the child will be pleced. Selections should be chosen from
 the middle of every level.

- smplé Ronding Ihventories: -

. ORAL READING INVENTORY #1

By I. Oraig, L. Fay and R. Crallan’c Indiana University, Bloomington

o Preprimer
A. I ha{re a boat,
My boat ié"z':'ed.f"-
Tt is 1ittle.
I put it in the water
What will it do?

Primer

~ B. Ton hod a funny pet.
It wanted to play on his big bed.
It would Jump up and down.
But Mothervggid, "8top that."
Then the pet rcn away.
Where did it go?

Firet Reader
C. Baby Sally come to play with tho boys.

She rdn after her yollow toy. _
"You must stay hoere, Sally," called Tom.

"You will got wot and cold.

’ | } Mother will be unhappy w1th you. "




First Reader (continued) 5 B Q
‘~.Sa11y etopped ond looked back at Ton.

Ton oould not get the boqt.

They did not see the lost boat agoin.

ol
D. 01l1d Mother Hen was sitting on her nest.
"Come with me to the garden," callod Mr. Rabblt
"No, I nust keep these eggs warm," said Mother Hen."
"Would you like to go for a swin?" asked a friendly duck.
- "Ohy no!" said Mother Hen.
Then Mother Hen'héard a funny gound.
Noisy l1ittle yellow babies were pushing out of the egEs.
"Quack, quack!" said the happy babies.
PThese are not my children!" said the surprised Mother Hen.'l
22
E. It was a pleasant spring norning. Tom and Bill put on thelr’ -

clothes and wero ready for breakfast before Mother called. G
Today they wanted to make sandwiches for a picnic lunch and ;“Li
climb the high hill behind the barn. :
They were almost there when Tom saw the cave. He
cravled slowly in with Bill right behind him. All at once - -
the woys heard a loud rumbling sound. Both boys turned and_;[ﬁﬁ

“raced for the mouth of the cave. They thought that a hn-

gry ‘bear or other angry animal was following then.
' Soon they were outside. ‘One look at the dark sky and
ﬂwet ground told them what had happened.‘oiioc" : -
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F. The littlo black cricket is a merry fellow. The sound he
mekes as he rubs one wing against the other can be heard
a mile away. As the days get colder his chirps are lower
and slower. o
This insect is a busy fellow also. He likes plenty to
eat. He often makes a meal out of cloth. Your mother may
ohase him out of the house because he is so noisy end hungry
But in Japan, the children keep crickets for pets. Tho
build 1little wooden cages to keep then in. The people belie”;
that a oricket in the house is a sign of good luck. .

Alaska is twice as big as ‘Toxas but it has a much smaller ‘
nunber of people. It is a land of many forests and few oitiesa g5

Snow covers the top of the mountains &ll year around._ 8
Hundreds of glaciers croep down the mountain sides.. The molting
snow feeds into the ice cold rivers. .Big brown bears wade in
the water, looking for a fish dinner. SRR ‘ :

Ships take 'gold and copper, fish and fure out of the state.,
Ships bring back engines, heavy tools and other goods that this .
northern state needs. Ships also bring people like you and: me
who want to see the wonders of this giant state.-




ORAL READING INVENTORY #2

' Encourage the child to try all words, even if he is unsure
- of them. When he incorrectly says the word, give him the correct

vergion so that he will have a chance to conprehend what he haa
read.

: Prepriner Ieovel

Peacher says: "Read about a boy and something he likes. Txy to e

remember what you read."

' The boy looked at a toy. : o

: The tOy is a big red aigpian .
!

‘ I can be happy.

I like red airplenes.

facts Remembered Questions, if Needed

About a boy 1. Who was the story about?)
Idoked at a toy 2. What did he seegg

- It was a big red airplane (3. What was the toy?g
He liked red alrplanes 4. What did he like?)

He felt happy 5. How did he feel?)

First Grade Level

Teacher says: “"Read obout a

fload & sad boy.
ead, :

Try to remember what you‘

How sad the boy is now.

His toy boat cannot be found.

E' : Mother said, "Ask for a new one for your birthdayjﬁ

- ;
Teacher says:

e e ————————

"Tell ne as much as you can renember.!’

7ffiaFor ‘his birthday

Facts Renembered

A boy
He is sad ‘
His toy boat is lost

. His mother has an idea
‘Po ask for a new one

1.
2.
3.
i,
5.
6

. What was it?)

Questions, if Needed'

What is it about?)
How does the boy feol?)

Why?) -
‘Who has a good 1dea?)

When?)ix : :1‘& ,f,~7




Second Grade - First Half 1

Teacher says: "Read obout something funny that happened to Pat.
: Iry to remember what you read."

Pat woke up. |
He walked to school.

No one was at school.

"This is not a school day," said Pat.

Lo

Teacher: "Tell me as much as you can remembor."
Foacts Remembered ’ Questions, if Needed

- Pat 1. Who did you read about?) ,
He woke up - ~ 2. What happened first?) e
He walked to school 3. What next?) : '
No one was there 4, What was unusual?)

It was not a school day 5. What did Pat figure out?)

Second Grade - Second Half

Teacher says: "Réad about Bob's surprise. Try to remenber what -
you read." ‘ .

Bob walked into the big house.
Suddenly, "Surprise!" shouted all the neighbors.

"We waited for-you to have a party."

1 VAN ———

Eéadher: "Tell me as nmuch as you can renenber
Facts Remembered Questions, if Needed
[? Bob (1. Who did you read about?)
? Into the big house 2. Wherc did Pat walk?)
. Surprise 3. Suddenly, what did Pat hear?)
The neighbors shouted 4. Who said this?)
To have a party (5

. Why were the neighbors waiting?)

1. LaPray, Teaching Children to Become Independent Readers,
Centor for lppIiea Research in Education, 1972 - p. 70-73
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- stars

Third-Grade Tevel

Teacher says: "Read about Mike's huge box. Try %o remembér what
~ you read." ~ S

, Mike‘got wonderful presents. | |
Finelly only one huge hox romained. o
"It will be your favorite gift," his friend

suggested excitedly.

e

Teacher: "Tell‘me as much as you can remember, "

Fa¢ts Rememberéd . Questions, if Neéﬁed
Mike | (1. Who is this about?). o
He got wonderful gifts (2. What kind of gifts did he get?) .-

Finally he had a huge box (3. Wheat finally renmained?) ‘
It would be Mike's fav- 4, Whet did Mike's friend think about
orite gift the box? : ‘

Fourth-Grade level

Teacher says: "Read about Jim and the universe. Try to remember
what you read.”

. ~ Jin studies the universe

{ "You meankthé;stars are suns?

Then are other planefs orbiting thém?“'
he asked in disbelief.

éeacher: "Toll me as nuch as you ¢an remenber. "

. i ;
Facts Renenbered Questions, if Needed
Jin P 1. Who is it about? S
He studies the universe 2. What does he do?
That stars are suns (3, ﬁﬁat did he have trouble believing?;
That planets could be ~ (4. What did ho figure out for hinself?

orbiting other suns (or




NOTE: | |
The child who developes the habit of recalling what Le reads i;;
‘without prompting is likely to have better recall in all of his ’
cesigned reading. However, the child who muet be prompted by a |
Queetion for eech iten needs help. The teacher can develop para-
grophs sinmilar to ‘the test items to give the child practtce in
'recalling from shert sleections. ,
Since all the tests in this chapter are individual, the L
apeed, volumne, and clarity of the ohild's responees need to be ,'eiw
noted along with their correctness. At the eaey level of the test;
how doee the child show his comrort or enjoyment at euceeeding; |
conversely,et the test c¢eiling, how does he show his_fpuetration er
disconfort? ' | . DR
The teacher who conscientiously collects this type of data =
is well on hexr way to applying continuous diagnosie.' It is inooné~ef
| ceivable that such a teacher would ever again llsten to a group of :
children read without noting the position of errors, the typcs or '
errors, and other significant observations that are a part of a |

thorough evaluation.




Silent Reading,Tests'

Silent Reading Assessnent

Cloze

-teacher sinply zeroxcs graded passages fron Basals making

Teachors cen uee plaeement tests that acconpany basals or

nake their own. To make a silent reading'inventery, the:

sure to eliminete all picture clues. Then have the child

read the selections silently. After the child has finished
reading ask him to answer a few recall questions. Use the
criteria fro determining Independent, Instructional and

Frustration levels. B8Seclections should be chosen fron the

niddle of ecach level.

Lfachnique

Another quick assessment for silent reading is the Cloze
Tochnique. Passages are chosen fror the different reading _
lovels. Then every fifth word is deleted. If the child is
eble to read 134 selection and replace the omitted words
correctly it is assuned he is able to understand the

seloction. ' j

The following criteria can be used to determine Ievelz1

Independent level - the student correctly replaces 61 per-

cent or more of the doleted words (Thirty-three words

or nore c¢orrect.) ~
Instructional level - the student correctly replaces 41 per- -
cent or more of the seleted words. (Twenty-two words

or riore correct.) i

Fruetrationul level - the student correctly replaces 40 pere, g

" cent or legs of the deloted words. (less than twenty-
two words correct.) Note: Bortmth (1967) recommends othe:

percentage crlteria for making such deterninat ons.-ﬁg_

——Twiszak, Dlagnostio Reading I
;gschool, Herper & Row, .1,




Modified Cloze Test

Directions:
Ask the children to read the appropriate 1eve1 paragrag
sllently and £ill in the blanks with words from those listed
in the box below the Earagraph. In reader levels prinmer

through grade four, picture clues help the children vo get
ready to read.

PRIMER
—-e

o )‘* ..<
Y /\
fish \lz’\“

The children looked at fat fish. He wns ’
very big. '"Cean a ride on the fish's " a little
boy asked. " y" said his dad. '"We see him do
thisg."

ride can nan big ‘back yes the
FIRST
LA {)}'
. S X%
lions 2P, P'\p
77{(59 i3l

"%

Five lions walked 1nto cage. They looked big
bold. The man walked ___ _  the cage a minute the lions. He
looked and scared. Then he o gun. Now the
looked scared. '

little opened after into ond lions  the shot
SECOND
bicycle ’- __/ ’ \\,)) ‘
The boy rode his ___ with one hand. He ___to do
tricks. Once did not watch carefully he ran over
a . His bicycle alnost over. After that he

using both hands.

rock tipped rode liked car and bicycle he
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THIRD

Wateme_lon

=7 ‘
Fortunatoly, for those who_ | watermelon but dislike

the y 0 seedless watermelon has grown. It is snallex
_ the ugual watermelon. It also nore expensive. ,
Lazy_ will appreciate not having spit out the seeds.

to been  than is seeds like eaters go

~ FOURTH

SRR

Elephants Q) (< &; .
Elephonts are large nnimals, would you believe that
are even larger? Did' . know that whales are _
too? A baby whale weight nore than two___ . And

that is no story.

. "whales = but fish you can elephants manmals

FIPTH Y.
" rm_;_»é
Map of Thailema Y4

&

Children in Thailand. are to respect their parents.

nay want to go __a celebration but if dad
says no, they o cannot go. Even ' they are dis-
appointed, they expected to hide this.
are their they taught know though to do
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_Using Oral Reading for Diagnosis

Everytine the child reads out loud, the teacher shouid recoxrd
errora made. These records should be saved and reviewed. Errors
géneraliy forn a pattern which indicates need for a specific area
of word attack.

Most teachers develop their own systems for record;ng eriors.
Some teachers like to zerox a reading selection and mark right on
it using a system similar to the following which is used in the

Gilmor: Oral Reading Test:
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Q

IToxt Provided by ERI

ERi(j erroxr).

Type of Error

SUBSTITUTIONS
A sensible or renl word sub-
stituted for thewrd in the
paragraph

MISPRONUNCIATIONS
A nonsense word which
nsy be produced by (1)
false accentuation; (2)
wrong pronunciation of
vowels or consonants; or
(3) ommission, addition or
insertion of one or more
letters.

WORDS PRONOUNCED
BY EXAMINER .
A word on which subject
hesitates for 5 seconds.
(The word is then pronounced
by the oxaminer.)

DISREGARD OF PUNCTUATION
Failure to ohserve
punctuation

INSERTIONS (including additions)

A word (or words) inserted
at the beginning, in the
middle, or at the end of a
sentence or line of text.

HESITATIONS
A pauvse of at leaes 2 sec-
onds before proncuncing a
word.,

REPETITIONS
A word, part of a word, or
group of worda repeated.

" OMISSIONS

On¢ or more words omitted.

Rule for Marking

Write in substituted
word

Write in word
phonetically (if
time permits) or
draw line through

~ word.

Make two checks
above word
pronounced

Mark punctuation
disregarded with
an "x".

Write in inserted
word (or woxds).

Mske a check above
the word on which h
hesitation occurs.

Draw wavy line be-
neath word (or words
repeated.

Exemples

black
The boy 18 ba
of the gir}
’ "i .t
See the girls
most
He is almost
ready to go.

sim/;bcibi_l
(1) symbolies
bleg~fool
(2) blissful (
~piissful
blent :
(3) bent (o)
-benrrt~

It is a

fescinating
story.

Jaik, ny
brother, is
in the navy.
ThE
The dog aq%
cat are
fighting.

It is a
T
fagcinating

story.
(He_thought, _

e P P

he saw a vhalc

encircle the word (or Mothepr does
(if e complete line is omitted, words) omitted.
this is counted as one cmission

- 176 -
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Word by Word Reading should also bs noted. This could indi-

cate (1) practice in phrasing or (2) lack of comprehension.

Hesitations of 2 seconds could indicate that the child

was reading to the end of a sentence or using context to deter-
mine meanirg, If they do not occur often and words do not fit
a pattern, they can be ipgnored.

Omissions, Substitutions, Repetitions, &»d Ingertions

should be noted. If they do not occur often or disturb meaning

they can be ignored.

Interest and Attitude Inventories

Interest and attitude inventories are another means by
which a teacher can learn more about a child. Inventories such as
the following can provide the ®acher with important clues regarding
a child's background oxperiences and interests. - This information
in turn, will help the teacher find materials most likely to

promote the child's enthusiasm to read.
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AN INVENTORY OF READING ATTITUDE 1
(Stqndardization Edition)

Name Grade ____ Boy Girl
Tast First Middlo —

School ; Teacher

Date of Test
Mo. Day ir.

TO BOYS AND GIRIS:

This sheet has some questions about reading which can be answered
YES or NO. Your answers will show what you usually think about
reading. After each question is read to you, circle your answer.

INSTRUCTIONS TO PUPIIS

Draw a circle around the word YES or NO, whichever shows your
answer.

Sample A
Yes No Do you like to read?

If you like to read, you whould have drawn a c¢ircle around the word
YES in Semple A; if you do not like to read, you should have drawn
a ¢ircle around the word NO.

Sample B Yes No Do you read as well as you would
like vo?

IT you read as well as you would like to, you should have drawn a
circle around the word YES in Sample Bj if not, you should have
drawn a circle around the word KO.

Yes No 1. Do you like to read before you go to bed?

Yes No 2. Do you think thut you are a poor reader?

Yes No 3. Are you interested in what other people read?

Yes No 4, Do you liké to read when your mother and dad
are reading?

Yes No 5. Is reading your favorite subject at school?

Yes  No 6. If you could do anything you wanted to do,

would reading be one of the things you would
choose to do?

Yes No 7. Do you think that you are a FOOd reader for
your age?

l. IoPray, Margaret, Teaching Children to Become Independent
Readers, The Center for Apleed Research in Education, Inc.‘
N.Y., 1972 - p. 221-222
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Tes No 8. Do you like: to. resd catalogs?

Yos No 9. Do you think that most things are more fun
than reading?

Yos No 10. Do you like to read aloud for other children
at school? :

Yes - No 11. Do you think reading recipés is fun?
Yeos No 12. Do you like to tell stories?

Yes No 13, Do you like to read the newspaper?

Yes No 14. Do you like to read all kinds of books at
school?

Yes No 15. Do you like to answer questions about things
you have read?

Yes No 16. Do you think it is a waste of time to make
rhymes with words? ,

Yes No 17. Do you like to talk about books you have reac

Yes No 18, Does reading moke you feel good?

Yes No 19. Do you feel that reading time is the best
part of the school day?

Yes No 20. Do you find it hard to write about what you
have read?

Yes No 21. Would you like to have more books to read?

Yes No 22. Do you like to read hard books?

Yes No 2%. Do you think that thore are many beautiful

. words in poems?

Yes No 24, Do you like to act out stories that you have -
read in books?

Yes No 25. Do you like to taie reading tests?

(Supt. of Schools, Dept. of Educ. .
San Diego County 5-65)
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"LIKE TO DO" CHECKIIST 1

Name Date

Age__ Class in School _

Directions: This is a list of things that some boys and girls
like to do in their spare time. If you never do the thing shown,
leave the line blank. If you like to do it, check once on the
line; if you like to do it very much, check twice. If you check
on the line, and a question is asked about it, please answer the
question in the space.

Watching TV Repairing Things
Writing letters “ Drawing and painting
Sewing or knitting Driving a car
Dancing__ Cooking _

_ Hunting, . _ Fishing
Loafing ] Teasing,
Singing or playing a musical instrument
Playing cards chess______ __ other games
What other ganmes?
Collecting things What do you collect?
Making things with tools_____ What do you like to make?
Experinenting in science_____ What kind of experiments?
Going ©o the movies Yhat kind do you like best?
Going for a walk Where? ‘
Talking What do you like to talk about?
Listening to the radio____ What programs do you liko best?

—

l. Harris, Smith, Reading Instruction Through Diagnostic Teaching
HOIt’ Rineh&rt ana Wington, NoYo’ 1972 - po 327

~ 180 -




INTEREST INVENTORY RECORD 1

Name

What do you like to play best of all?

What other games do you like?

What do you like to make?

Do you have pets?

What things do you collect?

What are your hobbies?

Suppose you could have one wish which night come true, what would
it be?

What is your favorite TV progran?

What others do you watch?

What is the best book you ever read?

What other books have you liked?

Do you have eny books of your own? How nmany?

Does anyone read to you? How often?

Do you go to the library?

Da you read comic books? What is your favorite comic book?
What nagazines or newspapers do you read?

What kinds of books do you like best?

What kind of work deo you want to do when you finish school? _
what school subject do you like best?

What school subject do you like least?

——— Ny -

1. Harris, Smith, Reading Instruction Through Diapnostic Reading

Holt, Rinehart and Winston, N.Y., 1972, p. 123
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1. National Reader Center, Washingbton, D.C.

INTEREST INVENTORY
After school I like to

My favorite telovision programs are

My favorite game is

The subject I like best in school is

My favorite sport is

My hobby is__

What dc you like to read about:

Don't
Like
Stories about real aninals

Mystery stories
Adventure stories
Funny stories

Conics

Science fiction

Jack in the Bean Stalk
Billy Goats Gruff
Cinderella

Drawing, painting, or
coloring

Cutting and pasting
Doing puppet shows
aking nodel cars
Taking pictures
Sewing, cooking
Doing science experiments

Planting gardens inside
and out ~

Collecting rocks, butterflies,
etc.

Playing baseball

Pleying cards !
Playing ganes like bingo
Building things

-
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Check the column that describes
how much you like the activity or story. '

ILike A
Iot
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SELF EVAIUATION: PUPIIS

Self evaluation encourages independence in learning and
often provides the child with the motivation to improve. Child-

ren should participate in such activities as:

1) charting or graphing their own progress

2) using check lists so that they can check off skills
they know and note those yet to be accomplished

3) choosing their best story, workpaper, ete.

4) deciding the areas in which they need the most practice

The following are samples of checklists and charts that

can be used by children.

MY NAME IS

l. I know the nanes of the .

letters that I have circled:
OPQRSTUVWIXY?Z2

2. I know the begimning of the bat punps dig zip

. .. cat runmps lag ylp
key words which I have o fat  Jumps pig  quip
circled: hat kit rig nip

(consonants) ~tat sit  wig ven

3. I. know the bepginnings of the

words which I have circled: whip b%og g%ad bragk grit .
ghip c¢lot plot crack prin
(congonant clusters) chip flat slot from trim
that

. Labray, Margaret, Teach1ﬁg Ghlldren to Beconie Independent
Readers, The Center for AppIied Research in Id., Inc. N.Y.

. o Do 91
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" SELF EVAIUATION: TEACHERS

Teachers are nodels of bshavior. If they want children
to be interested and involved in self-evaluation, teachers nust

- be interested in how well they teach and in their own self-eval-

uation.

Scribner Scale

The Scribner Scale was used in New York by teachers as
a means to rate the services they were giving pupils.
The Scribner Scale rates Reading Services related to the

following 5‘areas:

1. Level

2. Progress

3. Self direction

4, BSpecial Weaknesses
5. Enriclment

For each area the rating is divided into 4 levels:

Uniform Services
Incidental Services
Partial Services
Major Provisions
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'Keepseslow ohildren after
8chool, or gives help
1reooss and lunch per: ods

T texts. ond follows manu&
closely e

Groups acoording to last
yoar's. grouplng &

‘cult words durlng reading
period

All ohildren on gane 1osson,
taking same anount of work.

lPartial Seruioe (3)

. Has three or more groups, flex-
ible in nature

Usos basal reader materlals
for average group

___psos supplementary materials
for high and low groups

. Follows supplementary progran
T for phonics

___Uses standard test results and
teaohor observation for group-
ing

Uses texts and materials of
three or more lovels

- 186 -

SORIBNER SOALE

durlngirf;,

ﬂ5Usos only one or two 1ovel E ¢'f

Inoidental (2)

Has permanent threo'lev
grouping

Uses basal reader material

Follows manual with minor
varlotlons ;r;q:,-

Uses supplementary basawv_
rsaders : L

Groups eooording to standard
test results 5

”u_Helps slow ohildren with diff1~‘

icular needs in:.

—_comprehension

Mqaor Provision(#)

Grouplngs ‘highly flexlble ;
T according to lesson beln% toug
_.Groups according to part

T skills needs:

___Groups according to formal

T and informal test results,
tencher observotlon and -
Jjudgment : i
Groups in patterns for part—_

___applied phonios
~word neaning and enriohment

recall = ‘;
igher nental process thingxnpfp_ﬁ
T skills (critical and elabor-
ative thinking) R
. orpanization and subordinatlorf~“
T of ideas E




;ijae all children do seme. worke

___Has children who tinish earJy;

‘-etake out other work (other
”subdect, e ,

Has children who flnieh early
T do oxtra assignment (of the ?
same nature)~:x;

Some chlldren never completeik-

B work aeslgned

&y

Adjusts 1earning 1oed of s]owe

~', “ohildren

lees more practices to slow,
T less skill practice given to
bright

___Has bright children read more

T than oneé basal reader on sane
lovels teacher directed

- 187 ~

allowea froo readin gagime?
“_~pses 1ibrary out-0£-g0ho0

- children who fin sh*reading

Gives scattered ractices i
T skills throughout year as ava
ab}elin manual an other'me

eria ot ’

___Ohildven finishiﬁ early

reedlng checkiby_teacher

Su plemcntery'work booke endq
T skills naterial piven to brig

program early.‘,t;

| Grouped according to 1eaxn1ng,;
- Pereonal record charts 75*‘

 into broadening, inde endent
- and content area read ng S

 (4>[fe}f::~a,~¢~__

rate

Once basal reader program ie i
completed -high achievers move

prodects

Skills learnlng prOV1des for

golf-dircction and self-
correction

____Children nmove fron eas ‘ '
T nore diffioult skills gearnrne
according to individual pro-
gress




’Tf,jngadiﬁgle‘Sé1f~Direotion

Daily worksheets and work—

77 book material used for groups,

children read directiona and
conpleto worksheet._' :

Children work alone on all
~worksheet and workbook mek-
erials; teacher corrects

indivi ual'e work

3

o (2)

children keef personal .55 '
—vooabulary 1 gts of diff4
cult words :

Teaoher ohooses independent f
reading naterial for each i
~child e L

___Teaoher keeps record of indo:7

pendent readlng atta;nments._;

(3)

Children keep personal vocabul—
ary lists, occasionally check
“gach other

__Toachor. nakes available nater~ - .
. 1als for independent reading

fron experience and sources
she feels children enjoy
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(4)

Chlldren keep ersonal vocab
~ ulary lists, check each othe
on known words} teacher supe
vises and checks indlvidua
progress

Teacher surrounds room in
ooks on dbroad base, allows
‘children to choose inde én- -
dent reading material, but
sets standards and rules g0
that all children read matex -

jals of different types to
broaden and spread reading
interesats ‘

__Independent reading. Programjc i

~characterized by oc¢casional

toacher check and "round-thc
roon supervision", and occat
ional comprehension and pup! -

interest check

___Pupils keep record of in¢epc, 4

" dent reading attainments;
occasional teacher check




* Reading - Special Wesknesses = s
o ()i a (@) , o
Has no provision fox weaknesses . Soattered, inoidental prae—-ﬁj'*
of high achiovers or avernge e tice given to correct neods .

Is not aware that high and avern»! Records of pupil progress
age group have weaknesses . Tkept ;

ek When extra time available, ' 3[‘-~—A11 children in grou |
o i;k$;:_ individua

ﬂ receiv
jpelp to slow.‘,;f;skil1s;pract ce wh't_e“»

1owed\tofprogress in »77if?ﬁ,f5m_,
;Word analy 1s skills . ™ has

| Regardless of:f
‘ g,ildrv




Re&dins- _@riOMGnt o

»?'Ohlldren memorize certain
 amount of..,poems in»- course of




HARRIS ancx msm 1
i{,.fmoxme AT MY OTASSROOH L L ae
1 Are there evidences of my reading program around the room?
4 A Charts o e R Rl




3, Provides a comfortable reading in texms of
s chairs, tubles, a&equato lighting? | e
Is the room so arranged that the group working with the

k:*“;ffteacher

”if;;j;;ﬁ[Is compaot enough to enable all to hear without using
"”f']j[ fa loud voice? / e

""f~;it is not disturbins t° the others?,

*7§3 ft3;g?Has suffioient space to work oomfortably?




: " ‘iRelateo. +o proviously taueht readlns skills? 1 iy
| -,;The result ;_b‘ a direoted read:.ng e.otivity follow—up?;
o u75,;"’”“_{’-'An,outsrowth ofh independent reading? L '

1earninepurpose in













Compared were.;‘fb | -
5= -13f7th0 ba31c words presented by each seriea

”‘f*{2.l frequency of introdustion, length and diffi~ .j;;F;”
- coulty of worde introduced o e o

Jﬁ?*fff5ﬁsentenoe 1ength




as the amount of pictures used, levels 5 and 6
 of the New Scott Foresman are more first, grade i
e ,material than second. grade. It should also be %fff
’f§7‘noted that all vocabulary is within the realn of
';7  7:,firSt grade. reading.; Without reading leVele 5,and
6 1in the New Scott Foresmon,. firet groade ohildre
. in this series will not have the same roading expe:
 iences as the children in the other basal*systems
| Vfbeing used.3.9k,F;,;_ﬁ<,=,w i

'“:;fﬂf§;f 0ther than the exceptions noted, the "new" basalq
';ﬁ_do not dlffer signlficatly from the "old" basalsg

SUGGESTIONS FOR AMENDING BASAIS

- 3 Move Faster




Read Assessing Reading Levels,;

 *?fg The chapter on Assessing lists criteria for determinine

| fjff{freading 1eve1. If the ohild can read baeals aﬁ an independent
F”Q}fjlevelg let him read the basala indepondently.; BasalSEGan Gol

o Bela.evePlaoement Dests
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