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APPENDIX A. EVALUATION OF RIGHT TO READ MATERIALS

L QOverview

A. Description of Materials

In order to provide a basic framework for program operations,
the National Right to Read Office sent planning and implementation mate-

rials to every Right to Read site. These materials included the following:

° Right to Read Gene:al Plan of Action

This twenty-one page guideline delincated the roles of the
Office of Education, State education agency (SEA), local school district
(LEA), Unit Task Force, and Technical Assistance Teams in implement-
ing local Right to Read programs.

° Needs Asszessment Package (NAP)

The NAP contained forty-five pages of directions for assessing
site needs in terms of student achievement and attitude; personnel; mate~
rial resources; curriculum and instructional techniques. The NAP also
supplied charts for the display of pertinent data.

. Program Planning Procedure (PPP)

This fifteen-page package contained directions for selecting a
basic approach to meeting program objectives; reviewing and selecting
alternative methods, materials, and program organizations; and re-
directing existing resources to support the new program., The kit also

contained churts for displaying pertinent information.

e - Information Capsules (ICs)

As a part of the Program Planning Procedure, a set of five
information capsules containing filmstrips, cassettes, charts, and
booklets was sent to each site. These capsules described exemplary

reading programs at the elementary, junior high, and high school levels.



° Statement of Work

The twenty-four page Statement of Work guidelines gave di-
rections and a format for describing the Right to Read school--its
objectives, reading approach, personnel, and budget,

* Status and Reporting Center (S&RC)

This package contained fourteen pages of directions and
several charts for displaying information concerning program goals and
progress,

B. Role of Right to Read Office and the Need to Evaluate Planning
Materials

The National Right to Read Office believes it is an integral
part of a team effort (along with State and local education agencies, and
citizens of the school community) to bring about functional literacy by
1980 for 99 percent of all U. S. citizens 16 years of age or under and
for 90 percent of those over 16 years of age. Therefore, the National
Right to Read Office has assisted in the planning, operation, and eval-
uation of Right tc Read programs. A part of this assistance has been to
devclop materials for a basic framework for planning and implementing
such programs,

The Right to Read Office felt it was necessary to evaluate these
materials {0 ensure the effectiveness of program planning and imple-
mentation; therefore, the Right to Read Office asked CRI to include this

evaluation as a part of its 1974-73 assessment,

iI. Evaluation Procedure

A, Development of Instruments

As a first step in the evaluation of these Right to Read
materials, CRI staff reviewed the materials and simulated the needs
assessment and program planning and implementation procedures to be
followed at the Right to Read sites. A product of this task was the de-
velopment of questionnaires and group discussion formats to be used
in the Regional Workshops held in the summer of 1972, Instruments




were developed for parents, teachers, and principals, all of whom were
to be members of the Unit Task Force (UTF) at each site. The ques-
tionnaires and group discussions elicited information concerning the

materials' effectiveness in terms of the following objectives:

[ Full Utilization--The extent to #hich the planning

materials and procedures were used.

° Self-sufficiency--The extent to which the materials were

self-explanatory,

!
° Uniqueness--Whether the materials and procedures were
unique or only a“_}duplication of a system already available

and in use by sc}iool districts,

° Usefulness--Extent to which materials were flexible enough
to apply over a broad range of local conditions, schools, and

school systems.

B. Regional Workshops

Regional Workshops were held in July 1972, in Atlanta,
Philadelphia, Chicago, and San Francisco. The workshops were attended
by representatives of each local Unit Task Force {{rom all sites, ex-
cluding satellite sites), Technical Assistance Teams, and National Right
to Read staff. CRI also invited consultants to each of the regional
workshops.

The workshops were designed to give UTF members (parents,
teachers, and principals) the opportunity to make input to CRI on
recommended changes and reactions to the program planning materials
and procedures. At each workshop, participants were divided into role
groups and were asked to fill out the questionnaires provided. A one-
half day focused group discussion was then held to ensure that partici-
pant3s were able to fuliy contribute their ideas concerning the materials
and procedures. In all, approximately fifteen parents, [orty-three ad-

ministrators, and twenty-seven teachers attended the conferences.




{II. Evaluation Results

Based on the data‘gathered at the Regional Workshops, CRI re-
vised the materials and procedures and submitted these revisions to
the National Right to Read Office for approval. The revisions included
omitting some procedures and rhaterials (including the Information
Capsules) which people felt werge not useful or which were not utilized.
Other revisions involved élarifiﬁation of terminology in order to improve
the self-sufficiency of materials, Although most respondents had parti-
cipated in this particular approach to needs assessment and program
| planning before, they all agreed that the materials and procedures were
useful and stated that they would recommend them to other schools and
school districts,

After approval was received from the National Right to Read Office,
CRI had 500 copies of the revised materials printed for immediate
dissemination to Right to Read sites and other interested schools and
school districts, End-of-year reactions to these materials as reported
in the individual site self-evaluations are included as Section E (Volume
111, Parts I, II, and III} in the Individual Site Assessments,




APPENDIX B. INSTRUMENTS

Six instruments were developed to assess program/process vari-
ables and student reading achievement. These instruments appear in
Section I of this appendix. The eight forms developed for use at the

regional conferences appear in Section 1I.

B-1/08-2
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‘::::jlz:%iilr' CONTEMPORARY RESEARCH INCORPORATED

~7

R
1100 GLENDON AVENUS LOS ANGELES, CALIF. 90024  (213) 477-5066

Dear (Project Director}):

ot

As vou are already aware, Contemporary Research Incorpuvrzated is under contract
with the U.S. Office of Education to undertake a descriptive assessment of all
school-based Right-~to-Read sites in the country. <This assessment is to take
place during the 1972~73 school year.

As an initial step toward implementing the assessment process, we are sendirg
you the enclosed instruments (questionnaires) for the teachers in your Right-
to-Read program. These instruments have been approved by the Right-to-~Read ‘
Office in Washlngton. The ones entitled, '"Process Variables', "Attitude Data',
and "Achievement Data" are Lo be filled out by the teacher for each class the
teacher is presently teaching in the Right--to-Read program. The others will

be filled out once only by each teacher in the program. We have tried to esti-
mate the total number of instruments your site will need and havi: sent you that
number. If you need more, may I ask that you duplicate the amount needed? Use
the enclosed preaddressed envelopes to return them to us by .
Please ask each teacher to return his/her instruments in a separate envelope.

At a later date, we will ask for scores related to the pre~ and post-tests on
reading achievement and student attitude. The cover sheet attached to each set
of instruments indicates the confidential manner in which we shall treat all data.

I would like to stress the importance of these instruments to our assessment
program. May I ask you, as the projoct director at your school, to encourage
each teacher in the program to fill vut each instrument as completely as possible
and that the instruments be returned by the date indicated above. Some type of
follow-up on your part to assure their prompt return will be most appreciated.

If 1 may be of any assistance whatsoever, please do not hesitate to call me.
Thank you kindly for your cooperation in this matter.

Sincerely,

[
Jim Vasquez
Program Director, Right-to-Read Project Assessment

JV/er
cc: District Superintendent

Dr. Ruth Holloway ,
B.5/8-¢




CR[ CONTEMPORARY  RESEARCH  INCORPORATIEED

1100 GLENDON AVENUE LOSANGELES, CALIF. 80024 (213) 477-5066

Dear Teacher:

These instruments (questionnaires) constitute the initial step
CRI is taking pursuant to fulfilling our contract with the U. S. Office of
Education for an assessment of all school-based Right to Read sites in
the country, Data pertinent to particular individuals and sites will he
confidential and all reports will be released through the Right to Read
Office in Washington.

The instruments entitled '"Piocess Variables', "Aftitude Data',
and "Achieverment Data'' should be filled out as soon as possible for each

Right to Read class you are presently teaching. The others will be filled

out once only.

Your Name

Estimated time for completion of all instruments

Please return all instruments, including this page, to the above address

by .

Keep instruments stapled together and return in the envelope we

have provided. Please fill out the information below.

Name of School

City State ~Zip

B.7/3-%




CONTEMPORARY RESEARCH INCORPORATED
1100 GLENDON AVENUE LOS ANGELES, CALIF. 90024 (213} 477-5066

,Dear (Project Director):

Contemporary Research Incorporated is completing the
initial mailout for its assessment of Right-to-Read programs.
This constitutes the first step CRI is taking pursuant to fulfilling
its contract with the U. S. Office of Education.. Data pertinent
to particular individuals and sites will be confidential and all
reports will be released through the Right-to-Read Office in
Washington, D. C.

As yet we have not received from your site all the infor-
mation needed in order to complete this assessment. Below we
have checked the information that is lacking and have written the
- names of those teachers from whom we have not received information.

We have enclosed the corresponding instruments with a return,
prepaid envelope. We will greatly appreciate receiving this infor-
mation at the earliest possible date because of its importance to our
assessment. :

Process Variables (one for each class taught)

Teacher Characteristics

Attitude Toward Right-to-Read

Attitude Data

Achievement Data

Tcacher Questionnaire, Form A

B.9



- __ ‘Teacher Questionnaire, Form B -

-

— Allof the above instruments’

Thank you kindly for your coope ration in th1s matter.

B Since rely,

: .James Vasquez
Program Manager
Right-to-Read Pro;ect Assessment

B-10




R] CONTEMPORARY RESIZARCHE INCORPORATIED

1100 GLENDON AVENUE LOS ANGELES, CALIF. 90024 (213) 477-52)66

Dear (Project Director):

As a final step in the data collection schedule, Contemporary
Research Incorporated is sending the enclosed instruments to school-
based Right to Read sites. This assessment is being done pursuant to
our contract with the U, S, Office of Education.

The instruments entitled, '""Achievement and Attitude Data -- Class
Scores' and "Achievement and Attitude Data -- Individual Scores' are to
be filled out by each teacher and for each class the teacher presently is
teaching in the Right to Read program. The other instrument, "Teacher
Questionnaire Form A (or Form B)", will be filled out once only by each
teacher. We have tried to estimate the total number of instruments your
site will need and have sent you that number. If you need more, mayl
ask that you duplicate the amount needed? Use the enclosed pre-addressed
envelopes to return them to us within two weeks of receipt. Please ask
each teacher to return his/her instruments in a separate envelope. The
cover sheet attached to each set of instruments indicates the confidential
manner in which we shall treat all data.

May I request once again that due to the importance of these instru-
ments to our assessment, you as the project director encourage each
teacher in the prograrn to fill out each instrument as completely as pos-
sible and that the instruments be returned at the earliest possible date ?
Thank you most kindly,

1f I may be of any assistance whatsoever, please do not hesitate to
call me.

Sincerely,

James Vasquez
Program Manager
Right to Read Assessment

cc: District Superintendent
Dr. Ruth Love Holloway

B-u/B'-N



Cl’-{ 1 CONTEMPORARY  RESEARCH  INCORPORATED
O

1100 GLENDON AVENUE LOS ANGELES, CALIF. 90024 (213) 477-5066

Dear (Project Director):

Contemporary Research Incorporated is completing the final step
in its data collection schedule for the assessment of Right to Read pro-
grams. This assessrent is being done pursuant to our contract with
the U, S. Office of Education.

As yet we have not received all the information that is needed to
complete this task, Below we have checked the information that is lacking
and have written the names of those teachers from whom we have not re-
ceived the needed information.

We have enclosed the needed forr s and pre-addressed, stamped
envelopes in order to facilitate the receipt of this information. Due to the
imnportance of these instruments may I request that you encourage each
teacher to complete the forms and send them back as soon as possible?
Thank you kindly.

""Achievement and Atiitude Data -~ Class Scores'

'Achievement and Attitude Data -~ Individual Scores!

HTeacher Questionnaire, Form A"

H"Teacher Questionnaire, Form B'

-

" If I may be of any assistance, please do not hesitate to call me,

Sincerely,

James Vasquez
Program Manager
Right to Read Assessment

B-13/B-14



R 1 CONTEMPORARY RESEARCH INCORPORATED

1100 GLENDON AVENUE LOS ANGELES, CALIF. 90024 {213) 477-5066

Deair Teacher:

The enclosed forms constitute the final step Contemporary
Research Incorporated is taking pursuant to fulfilling our contract
with the U, S. Office of Education for an assessment of school-
based Right-to-Read sites. Data pertinent to particular individuais
and sites will be confidential and all reports will be released through
the Right-to-Read Office in Washington, D.C,

The instruments entitled '"Achievement and Atiitude Data --
Class Scores,'" '""Achievement and Attitude Data -- Individual Scores,"
and ""Teacher Questionnaire, Form A (or Forin B)" shouid be filled
out as soon as possible and returned to our office. Enclosed you
will find a pre-addressed, stamped envelope to facilitate the return
of these instruments., Please return all instruments, including this
letter, to the above address by

Your Name

Name of School

City and State

Thank you for your cooperation.‘

B-ls/ﬁ“/‘




SECTION 1: MAIL OUT MATERIALS
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PROCESS VARIABLES

(ID=1-16,17

Grade ; Section

o PROGRAM LOCATION

v’lo

;2"

a. Reading' is taught as a seperate subject.,

b, Reading is taught indirectly through other
subject matter.

c. Special assistance is provided outside the class-
room for studenta in special need of reading
help. ; ;

TEACHER/STUDENT ORGANIZATION

The teacher/student organization can vary in the following ways.
Please indicate in the boxes on the right the total number of hours e
per semester spent using each of the following ways.

a. Single teacher--multi-subjects

v

Reading specialty (responsible for more than
one class)

c. Team teachers

d. Students doing cross-age teaching
e. Tutor-specialist

£, Tutor-aide

g. Other (specify)

B-19

‘ 'Readmg instruction is typically provided in one or moro of the
" following basic ways. Please indicate in the boxes on the right

“the total number of hours per gemester spent in each of the three
- basic ways . ,

No. of

"Hours
“Per

; Seh”xe‘ster

L 21-23°

No. of
Hours
Per
emester

=71')‘

18-20

27-29
30-32
33.35

36-38

39-41
42-44
45-47



2a.

Of the reasons listed below, indicate the one you consider most
important in selecting the instructional approach you employ in
the classroom (CIRCLE ONE NUMBER ONLY.)

Administrative advice

Other teachers' suggestions
 "Advice of experts and consultants

Trial and error in my own classroom

Other (specify) |

B.20
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~ TIME SPEN"‘ IN PROGRAM

’3.» = Indlcate in the boxes the number of students and the number of -
.. hours that the pupils typically spend in the reading program per
semester. If different groups spend different amounts of time,
~ 1lst each group on a separate line and the hours spent in the readlng
: program. ;

Namber of

‘_Nuniber of | Hours per
| Students . | Semester ’ ;
1. e SR o 49-51, 52-54
T T T 55457, 58-60
T T k6, 6ae06
T 6769, 70-72
73-75, 76-717
BASIC APPROACH
a4, Total number of hours per semester you teach in the reading
, program. Hours

4a, The basic ap-.roaches to reading instruction in the claserOm may
‘ by divided into the following 10 general categories. Please indicate
in the boxes on the right the total number of hours per semester

APPENDIX II OF THE RIGHT TO READ NEEDS ASSESSMENT
PACKAGE FOR DEFINITIONS OF THESE TERMS BEFORE LISTING
THE HOURS.)

No. of Hours
per Semester

a. Meaning emphasis

Code emphasis

. Linguistics
d. Modified alphabet

¢. Responsive environment

f. Programmed learning

g. Individualized reading

h. Language experience

i. Eclectic or author's own
j» Other (specify)

Total

spent in each of the basic approaches. (SEE ATTACHED LIST OR e

I

78 80

(1D21- 16
(17= 2)

21-23
24-26
27-29
30-32
33-35
36-38
39-41
42-44
45-47

48-50

(Must equal number of hours

in Question 4.)
B.21




- TECHNIQUES

‘The techniques for reading instx‘uction are listed below. Please

indicate in the boxes on the right the average number of hours per

semester spent using each of the techniques. (SEE LIST INCLUDED
- IN THIS PACKAGE OR APPENDIX Il OF THE RIGHT-TO-READ -
- NEEDS ASSESSMENT PACKAGE FOR DEFINITIONS BEFCRE

LISTING THE HOURS.) =

No. of

|Hours per| o
|Semester
a, "MaChiné-based ;’)r’ogrammed‘ instruction R
" b. Other programmed irkxst:ruc'tikpn o N | 55257
c. Gaming/simulation ' » | ‘ 58-—60
d. Instructional TV | : 61563
e. Interactive ‘medi’a ' : | 64-66
f. Inténsiye involvement ‘ ; 67-69 ‘
g.k Discussion groups | ' ‘70.72
h. Demon'stration-performance - 7375
i. Lecture
j. Contracts 18-20
k., Use of shpplémentary materials : B 21-23
1. Other {specify) | | 24-26

Please indicate in the boxes on the right the total number of hours
per semester spent in each of the student organization reading
schemes. ,

No. of
Hours per
, Semester

a., Individualized reading instruction 2729 -
b. Small groups (5 or less students) : 3032
c. Large groups (6 or more students) !

—
d. Total class

B.22

52-54

76-718
(ID1-16,17=

33.35
36-38

3)



7!

" f. Performance of students is measured in

EVALUATION

' Each of the following items is considered an element of evaluation.

Indicate in the boxes on the right which of these items is utilized

in this clasaroom.

Yes | No

-

a. Dxagnostic reading tests are used with most
- or all students to determlne mdwxdual readmg
' needs S :

b. 'I‘he teacher has formulated or selected
. speci_fxc objectives for each student..

¢. The teacher has formaulated or selected
; specifie objectives for the entire class,

d. The teaclxer hasg deVeloped or identified an inQ |
strument for measuring attxtudes toward
reading. L c

e. The teacher has developed or. ldentafxed an, in- B
strument for measuring attitudes toward ~
reading for the entire class.

terms of obJectwes set for each Individual.

g. Performance of students is measured in- r
~ terms of objectives. set for the entire class,

h. Visible records are kept of class
.performance,

i. Records of each student's performance are
kept with respect to each objective.

j» Students are kept informed of their progrese. | 48 .
k. Students are involved in self—e\}aluation. ) ' 49 '
1. Parents are informed of students' progress. 50

B.23



~ .+ each race in the class.

: Number
of Students

a.  Native 'American (Amerindian)

b. ’; Asian American -

c.  Black |

d. Mexican American

e. Puerto Rican

1, White
g Other (specify)

- ETHNICITY OF CLASS

'P'lease indicate in the appropriate boxes the number of students of

What percent of reading instruction is given in the following
languages?

Language ‘ Percent of Timé
a. . Standard English | - %
b, ‘Non-.Standard English "l——"—%(lbl .16,
c Spanish —_—% 17=4)
d French — %
e, Indian Dialect ' __________%
f. Japanese —%
g Other (specify) ________;____%

B-24

52.54

55-57

58-60

61-63

' 64-66

67-69
70-72

73-75
76-78

18-20
21-23
24-26
27-29
30-32




Language
e Standard English o
Nl b Non-Standard English :
k"‘c;r Spanish '
| d. ~ French
o " Indian Dialect
- f. Japanese ;
g. Other (speci[y)

ST~ T G SO N

- :,11.” ,What languages do you speak ﬂuently?

. What is your native 1anguage? (CIRCLE ONLY ONE NUMBER)

Languag I S ~ Yes | No

a, Standard English

b.  Non-Standard Eninsh

c, Spanish e . I

S de Fren_eh

e. ;iﬁi';:.if..mdian Djalect

£, Japaneseg ,

g. - Other (specify)

mg languages as their native language.

Language Percent of Students
a. Standard English _%
b. Non-Standard English %
: » ——
c. Spanish %
d. French ‘ %
e, Indian dialect %
f. Japanese %

— %

g. Other (specify).

speak your native language?

B.25

L

i‘.3sff?‘? 'ﬂ

,i."" 38 -',"' SR
13

140

12. Indicate the percent of students in your class that speak the follow—‘

41-43

- 44-46

47-49
50 -52
53-55

56-58

59-61

What percent of students in your Right to Read class do not fluently
% 6264

B e R NI o Rt e St s




Yes
No

Yes
No

. l5a.ij(IF YES) How many are paid?
~ 15b, How many are not paid?

Hours
17. (IF YES to item 15) Who are your teacher aides?
Yes No
1 2

Parent

Student teacher (from local college)

Community organization member

High school student

Other (specify)

18. (IF YES to item 15) What types of activities does the aide(s)
in this classroom perform? (CIRCLE AS MANY AS APPLY.)

a.
b.
c.
d.

Tutoring students

Mark tests

Distribution of materials

Working in the small and large groups
Preparation of materials

Liaison with parent and other outside personnel
Bus monitor

. ¥
Supervision of recreational activities in or
outside class

Classroom maintenance
Supervision of field trips
Other (specify)

B.26

';Do you have difﬁculty in communicating with those students whos‘.
‘native language is not English?

1
2
Do teacher aides work in your classroom? (IF NO, END HERE.)

16. What is the average number of hours each aide works per semester?

74

75
76

7
] 78
{ID=1-16, 17=5)

Yes
1

No
2.

18
o

21
22
23

24
25

26

28




FullText Provided by enic [B

:(IF‘YES TO ITEM 15) How would you rate their contribution

to your reading program? : (CIRGLE ONLY ONE.)

o : : ;,Very effective
Effective o

~ Ineffective ,

'{Vgry; 1neff_e¢,tive_“; i

B.27/3-ay




(19;1;10jijao;>:;;1,

"

'TEACHER CHARAGTERISTICS

’Ifhé?fblld'\\}i‘ﬁg’ ;,,qué‘s'tions are for data classification;aﬁd:'anéiy‘éis' S

pPurposes.. Please circle the code number to the right of the

..~ appropriate answer. Fill in the information requested in' the -
T+ appropriate blank, s T e
2. What is your age?
T DU ~ Under 20 years
20-24
25-29
30-34
35-39
40-44
45-49
50-54
55 or over

g
,2’ 
f ’4 ‘
gl
8
;9‘.

Male
Feimale
4. To which ethnic group do you belohg‘? B
‘ ‘ ' Amerindian (Native American)
Asian Américan '
Black -
~Mexican American
Puerto Rican
White
Other (specify)

5. What is your marital status?
Married

: 16
Single 2

B.29



How many children do you have?

Please circle the category which best describes the community in

please circle the one type that was the most dominant influence.)

Kural 1
Suburban 2
Urban - | ; -3
Inner City B 4

8. Please circle the category which best describes the community in
which you presently reside. ‘

Rural
Suburban
Urban
| . Inner City
- 9.  What is the highest degree that you hold?
| B.A. or B.S.
M.A. or M., S.
Ph. D. ,
Other (specify)
10. In what area is your degree? |

B W NV e

-AW,NH

Education

Social Sciences
Humanities

Fine Arts
Physical Sciences
Mathematics

~N ON O b W N

Other (specify)

11. In what year did you obtain your B.A. ?

B.30

17-18

which you were raised. (If you lived in several types of communities,

19

20

21

22

23-24




12,  For how }nany years have you taught in this school? (Exclude
student teaching)

years -

' 13,  For how many years have you taught? (Exclude student teaching)

years

14. Please circle the grade level(s) you currently teach,
‘ Pre-kindergarten
Kindergarten
1-2
3-4
5-6
7-9
10-12
‘EMR |
Special (please specify)

15, What is your job title? (CIRCLE APPROPRIATE NUMBER)
Reading Specialist
Teacher of Reading
Bilingual Specialist
Multi-subject teacher

OV B W NV e

Other (please specify)

B-31

O N W W N e

25-26

27-28

29

30




TEACHER ATTITUDE TOWARD RIGHT TO READ

Please indicate by placing a check (v) in the appropriate box which

of the following features are included in your Right to Read program.
Then rate those features in terms of their effect on improving students’
reading skills, "

Included in Effectiveness

Right to ‘ Not
Read Very|Enough

Yes No LExcelient|Good [Adequate|Poor|Poor| Info.

Features 1 2 1 2 | 3 4 5 6

Parental involvement

.- Teacher in-service
{ ~aining U e e b e

Utilization of reading
specialist ! 'T

Instructional
materials

Other (please specify)

If given the option, would you choose to continue teaching in the Right
to Read program next year? (Circle the number of the appropriate answer.)

Yes i

Yes, but only if changes are made in the program 2
Questionable, a lot of improvements would have to 41

be made 3

No 4
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(ID 1-10, 11=0, 12=3)

TEACHER QUESTIONNAIRE FORM A

1, When teachers of reading find that their students have difficulty in
learning to read they report a number of reasons for this phenomenon,
(The following list contains soine factors often mentioned as decisive
in determining how well a child learns to read.) On the basis of
your experience, indicate the extent to which you agree or disagree
with each item below by checking the appropriate space.

v v
iy o | 2o
b0 o o 0 0 0
< o P 7l P
ou | n ® 0w
o bh ot b,
_ , g< | < | A {38
- Success in learning to read well
is usually traceable to: 1 2 3 4
a, How carefully the student works. 13
b. How much creativity the teacher
' has, , 14
c. How much confidence the student
has in himself, _ 15
d. Whether the teacher likes the
student, 16
e. How difficult the reading material
is. 17
f. The ability of the teacher to
communicate with her students. 18
g. How fortunate the student is in general 19
h. How alert the student is during v
reading instruction, 20
i. How much teacher preparation
gc2s into a reading lesson, 21
jo How much the student cares about _
learning to read. _ 22
k. The socioeconomic background
of the student,. 23
1. How much competency the teacher
has, 24
m. The ability of the teacher to in-
dividualize instruction. : 25
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2,

r.

Whether the student's parents

“read at home.
'How much time the student spends

In working on reading.

-Whether the student is a boy or a

girl.

Whether the student's parent(s)
belong to an ethnic group that is
verbally oriented,

How much academic ability the
student has.

B o [ x>0
ey | o H bo H
g b0 q b
on il & g o8
it & @ |k,
bo b d o
g<| < | A 144
1 2 3 |4

Given the items on this questxonnalre. choose the three that you
belleve are most decisive in determining how well a child learns

to read and rank them 1,
of the letters,

2, and 3 on the lines provided to the left
Circle the letters for the three items you believe

are least decisive in determining how well a child learns to read.

Then rank them 1, 2, and 3 on the lines provided

least decisive of them all )

B-34

(Note:

26

27
28

29

30

31

32

33

34
35
36




(ID1-10, 11=0,

TEACHER QUESTIONNAIRE FORM B

When téach’erks«dfy reading find that their stiidents have ,d,iffhic‘qklty in |
‘learning to read they report a number of reasons for this phenomenon,
(The following list contains some factors-often mentioned as decisive

in determining how well a child learns to read.) On the basis of

your experience, indicate the extent to which you agree or disagree
with each item below by checking the appropriate space.

Failure to learn to read well is
usually traceable to:

a.
b'

C.

Strongly
Agree

Strongly
Disagree

How carefully the student works,

fa—

v | Agree

i-v Disa.gree

KN

How much creativity the teacher
has,

How much confidence the student
has in himself.

. Whether the teacher likes the
»student.

How difficult the reading materialv

is.

The ability of the teacher to
communicate with her students,

How fortunate the studentis in general

How alert the student is during
reading instruction,

How much teacher preparation
goes into a reading lesson.

How much the studentﬂcares about

. learning to read. :

The socioeconomic background
of the student,

How much competency the teacher

- has.

The ability of the teacher to in-
dividualize instruction.
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n.

r,

Whether the student's parents
read at home.

'~ How much time the student spends

in working on reading.

Whether the student is a boy or a
girl,

Whether the student's parent(s)

belong to an ethnic group that is
verbally oriented.

How much academic ability the
student has. :

s o | >d
el | b5
00 [ a oa
Hg o w P
bo . .
a<|{ < | A |88
1 2 3 4

Given the items on this questionnaire, choose the three that you
believe are most decisive in determining how well a child learns

to read and rank them 1, 2, and 3 on the lines provided to the left
Circle the letters for the three items you believe

are least decisive in determining how well a child learns to read.
Then rank them 1, 2, and 3 on the lines provided.

of the letters,

least decisive of them all.)
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Section

READING ACHIEVEMENT DATA--INDIVIDUAL SCORi:S

O.M. B. ho. 51.573015%
Approval Expires: 7.31.73

(1D 1-16) 17:1

- . {Please (i1l out this form for each Right-to-Read class. Please report all scores in terme of grade leve) equivalence,)
: Name of School

Bademt; {111 In each appeo-
(18 column., No names
space 19 provided

¥

e
" F your own code for each
i.i‘d’m il you #o wiah 16 uee

813 20
Name o} Instrument

Name of Instrument

I

Clty State .
Naré of Teacher ___ Total Days in Schoot Year Total Hours in School Day n . — 2324
Bedst dilow t ine per

dde

Nanie oﬁnskrument

Average Totsl ReaﬁnngScoru TolalT\seatﬂgg Scores Total ﬁz.\éf'ng Scores
number | Total {In_Grade Leyel {In Grade Lavel (In Grade Level

it; oaly teport ecores for of houts| Days Equivalent) Equivalent) Equivalent)
‘l,_li::aut 0 1ook Lhe reading Daily Absent Pre-teast |Post-teat Pre-test |Post-test Pre-test [Post-test
athlaysment (et at the begin. Right< | Durlng Form Form Form_ Form Form Form
alng of \he'yeat {pre-test) and to-Read | This BiN

“‘ .pl-t.i:'\.l-‘! the yuar L Instruc+| School Date Date Date Date Date Date

v AgetiRacess| Sex tion Year Given Given Given Given Given Glven
y L 4: 214 -8 LY -3 48-32 55-50 62-58

:“I

3.

10,

11

R T

2.

13,

18,

I_G‘.

NEAR

18,
e 1a16 17:2 . 18.20 21.22 23 24 25-26 2729 FIF ST AT % i

IText Provided by ERIC

‘Pissse Indleate years and months, For example: 10,4 = ten years, four months.
‘Please e the following designations:

B = Black; W » White; SP = Spanish Surname;
1 = Amerlcan Indian; O = Orlental; Oth = Other.

&31/6-38’




éDEPARTM ENT OF HEALTH, EDUCATION, AND WELFARE
OFFICE OF EDUCATION
WASHINGTON, D.C. 20202

A major component in the evaluation which Contemporary Research
Incorporated (CRI) is undertaking for the U, S, Office of Education's
Right to Read office will be the summarizing and reporting of infor-
mation supplied by the schools in their own project evaluations, For
this reason we are providing each Right to Read school with an out-

line that suggests the kinds of data that should be included in project

self-evaluations, It may be that you will want to include additional
items iu your report. All such information is acceptdble, . but we .
consider the following items to be essential,

° Description of program objectives and degree to which -
they were accomplished

° Identification of present project Director (name and job
title, e.g., Principal, Teacher, etc.) ‘

) Total number of students in present Right to Read classes

by grade level,

) Total number of students presently in school by grade
level

° Ethnic breakdown (percentages) of students presently

in Right to Read classes by grade level (please use tte
following categories in reporting all items related to
ethnicity: American Indian, Black, Mexican American,
Asian American, Puerto Rican, White, Other),

° Ethnic breakdown of teachers of Right to Read classes
by grade level

) Nature and extent of in-service staff training

) Activities of the Unit Task Force during both Planning
and Implementation phases

) Use of Right to Read Technical Assistants during Loth
Planning and Implementation phases
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LE

DEPARTMENT OF‘ HEALTH EDUCATION AND. WELFARE
OFFICE or EDUCATION
WAsumoToN,oo zom .

Deseription of how the diagnostic prescriptive apprOach
- was used , ,

' Usefulness of the Program Planning Procedure and Status
and RepOrting Center materials -

& If you have a Reading is Fundamental (RIF) program in
your school, please rlescribe the nature of this program
(e. g+, parent involvement, increased reading of books
by students, attitude changes toward reading or other
observed results related to this paperbaek book program)

¢ Student affective assessment (if attitude tests were ad-
ministered, supply dates, scores, and a brief analysis
of results)

¢ Parental involvement {e.g., how many parents were in-
volved, types of activities, etc.)

° Procedure used in project evaluation (who participated
_in the evaluation, was evaluation ongoing or done at the
end of year, approximate number of man-hours required
for evaluation)

] Findings and recommendations of the evaluation

We are enclosing a form to be used for supplying CRI with the pre- and
post-test achievement scores. Please complete the form and return
it with your project evaluation to CRI by May 15, 1973 :

~ This communication is the last. which you will receive relative to this

~ year's evaluation by CRl. We wish to express our gratitude to all
“school-based Right to Read sites for the full cooperation they have

given CRI and our office during the course of this year! s evaluation.

Sincerely yours, o
N les Zp ol
Sister M, P, Hampton C s

Coordinator of Evaluation
Right to Read Program
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SECTION II: REGIONAL CONFERENCE MATERIALS

3.41/23‘4.2




Unit Task Force Q,uesti.onnair,e

NOTE: Wherever there is reference to Right-to-Read Technical Assistants, hi
this includes technical assistant team members and reading o
specialiats supplied by the National Right-to-Read Office,

Name of School:

1, Your Positioh: .
1 Principal 4 District Administrator
2 Teacher 5 ____ Other (specify)

3 Parent

2, Location:
1 Inner City
2 ___Rural
3 ____Suburban

3. Ethnic Balance of Students in School (Percentage):

1, Amerindien |

_%_
2, Asian —
3. Black i —
4, Chicano L
5, Puerto Rican —_—
6. White —_—

7. Other (specify)

4, Ethnicity of UTF members, (Next to each possible UTF member,
please indicate his/her ethnicity using the numbers corresponding

to each ethnic group in question 3.)

1 ___ Principal 6 _____ District Administrator
2 ____ Tearher Other (specify):

3 ____ Teacher 1

4 ____ Parent 8

5____ Parent
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7.

Please indicate the grade levels involved in your Right-to-Read
proygram by checking appropriate space below.

1 Pre-K 10 8th

2 K 11 9th

3 1st | 12 10th

4 2nd 13 11th

5 3rd 14 12th

6 4th = 15 Non-graded (please describe

" 5th ‘ the student organizational
e structure)

8 6th

9 7th

Please indicate how you were chosen to attend this conference by
checking appropriate space below,

1 Selected by UTF Principal

Selected by UTF District Administrator

Selected by UTF Parents

Selected by UTF Teachers

Other (specify)

]

2
3
4
5

How were the members of the Unit Task Force (UTF) chosen? You
may check more than one answer,

1 ___ Appointed by School Principal

2 Chosen by Parent-Teacher organization

3 ____ Appointed by District Office adminisirator

4 ____ Other (specify)

Please indicate how many of the following people were members of

the UTF by placing the number in the appropriaie spaces below,

1 Principal 5 Right-to-Read (R2R)

2 Technical Assistance Team
Teacher Member

3 District Administrator 6 Right-to-Read (R2R) Read-

4 Parent ing Specialist

7 Others (specify)
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 Dufting the Needs Assessment;

9, ‘How many timds dvi,d.’t'he entire UTF meet?

1’0,“ How many hou‘r@ we'r"g‘ spent in _th‘ekéve meetings overall?

; During the Program Plénning Phase:

11,  How mkany times did the entire UTF meet?

12,.  How many hours were spent in these meetings overall?.
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Who decided the responsibilities of UTF members?
I_____Principal

UTF District Administrator
UTF Parent(s)
UTF Teacher(s)
R2R Technical Assistant (s)
Decisions made by all UTF members
7 Other (specify)

Indicate by checking in appropriate box wkich of the following
activities various people of the UTF participated in?

District Other = |
Parents | Teachers |Principal | Administrator (Specify) | -
Activities 1 2 3 4 ' 5

» Attended meetings

Visited model programs

Spoke to teachers
regarding needs

Reviewed information

B capsules

Gathered information for

- Needs Assessment

Package (NAP)

" Other (specify)
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- 16,

i7e

18.

19.

20.

21,

22.

Who made the final decision on program design? (You may check
more than one)
UTF Principal
——
: UTF Parents
UTF Teachers
UTF District Administrator
R2R Technical Assistants

|
2
3
4
5
6 Other (specify)

nat———
g
—————
——t—
e —

Did you receive the Statement of Work guidelines from the Right-
to -Read Office?
1 YES 2 NO

Were the guidelines used in order to fill out the Work Statement?
1 YES 2 NO

{(f YES, were the gnidelines clear?
1 YES 2 NO

Did you use the suggested format in writing the final Work Statement ?
1 YES 2 NO

t———
——

If you had problems with the Statement of Work guidelines, please.
state what the problems were and any suggestions you may have for
their revision ,

Problems Suggestions

Who wcote the final Work Statement?
1 ____ UTF Principal 6 _____ Other (specify)
2 ____ UTF Parents

3 _____ UTF Teachers

4 ____ UTF District Administrator
5 ___ RER Technical Assistants

B-48



:'v24.

25.

26,

27,

28.

29,

30.

" o Wa.a the final WOrk Statement reviewed and approved before it wa.s 5
o geiit to Waahington, D. C ? = : ~

u answer {s YES, who reviewed it and how much time was apent?

1 : YES : =2 NO o 3 DON'T KNOW

Time Spen
Prihcipal ' ' :
UTF Parents
UTF Teachers
UTF District Administrator
R2R Technical Assistants
Other (specify)

After the UTF reviewed and approved it, were there any changes
made before submission to U. S. O, E. ?

1 YES 2 NO

If YES, by whom?

If YES, why were changes made at this point?

What role will the UTF play once the program is underway?

Have you participated before in a school policy-making group com-
posed of school administrators, parents, teachers, and principals?

)| YES 2 NO

If you were given the opportunity to form a Right to-Read Unit Task
Force, who would you choose?
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Needs Assessment Package Questionnaire

Contemporary Research Incorporated (CRI) is making an assess-
ment of the Right to Read Needs Assessment Package for the Office of
Education. You are the best source of information we have regarding
these materials, therefore your answers to the following questions
will be invaluable for our assessment. This questionnaire should only
be filled out by the person/s involved in using the Needs Assessment
Package.

We want to find out if these materials were useful in your needs
assessment phase, and if not, what recommendations you can make for
their revision.

Thank you very much for your cooperation,

NOTE: Wherever there is reference to nght-to-Réad
technical assistants, this includes technical assistant
team members and reading specialists supplied by
the National Right-to-Read office.

I. Please indicate the degree to which this procedure has been com-
pleted by checking the appropriate space below.

3 Completed

2 In progress

3 Just beginning

2, If this procedure has not been completed, please specify at what
step the Unit Task Force (UTF) is in completing it?

Name of School:

3. Your Position:

1 Principal - 4 District Administrator
2 Teacher 5 Other (specify)
3 Parent
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‘md any member of the Unit Task Fotce (UTF) have prevlous
B ?experlence with needs aasesament? :
O L_YES |

2. __NO

 If YES, who?

l__UTF Parent/s

2____UTF Teacher/s
3

UTF Principal
4 UTF District Administrator
5

Inh———

Other (specify)

N ——

To what extent did the UTF utilize the Needs Assessment Package
(NAP)?

1___ Completely

2___ Partially

3____Notatall

7. If the UTF did not use the NAP materials, why not?

IF YOU DID USE THE NAP, PLEASE ANSWER THE FOLLOWING
QUESTIONS:

8. Check below the person/s who used the NAP., s

1 UTF Parent/s 4 UTF District Administrator
2. UTF Teacher/s 5 Right-to-Read Technical
3___UTF Principal Assistants

6 Other (specify)

9. Please check (/) in the appropriate column the person who gathered
the information in the following categories.

T . Right-to-_ .
DYemct UTF UTF |UTF  |Read Tech-| Other
~ |Adminls-| Principal|l Parent|Teacher|nical {specily)
: Category trator (1} (2) (3) |(4) Asst. (5) (6;’

>__L,Ludem Performance
[2:Reading Program

: 3 Resources

4. Personnel

B.52




Did the UTF need additional assistance in using the NAP (excluding
the Right to Read Technical Assxstants) ?

1____YES

2_ Nno .- -

If the UTF needud assistance. who helped you and what kind of
help did they give?

WHO HELPED TYPE OF HELP

Check YES or NO in the table below whether it was possible to
obtain the following information (as it appeared in the NAP),

Category YES |NO '

1. Reading comprehension

2, Word recognition

3. Verbal expression
(written/oral)

4, Program location

5., Teacher/student
organization

6. Time spent in program

7. Percent of students
served by reading program

8. Basic approach
9. Techniques
10, Student grouping

11, Evaluation

12. Exiéting program
started

13. Availability/skill of
reading teachers
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13.

Category

YES

NO

14, Availability/skill of
additional reading
_personnel

15, Non-classroom personnel
available ‘

16.  School library activity

17, Staff reading specialists

18. Outside consultants

19, Other non-school
. resources

20. Dollar resources

21, Decision -mak{nj

Check YES or NO in the table below whether the table formats
suggested in the NAP for collecting the data were useful,

Category

YES

NO

1. Reading comprehension

2. Word recognition

3. verbal expression
(written/oral)

4, proum location

5, Teacher/student
organization

6. Time spent in program

7. Percent of students served
by reading program

8.Basic approach

9. Instructional attitudes

10, Student grouping

11, Evaluation

12. Existing program started

13, Availability/skill of

reading teachers
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14,

15,

16.

17,

“Category YES | NO

14. Availability/skill of
additional personnel

15. Non-classroom personnel
available :

16. School lib'rar“y activity

17, Staff reading specialists.

18. Outside consultants

'19. Other honeschqol resources

20, Dollgr resources

21, DeCisiOn-making

If you feel additional categories of information to be gathered

-should be included in the NAP, please list below.

Pt s $5 e et e et e e e S B tms dms ke e e e ke ey b ad (e f e & S Pmes s B8 e e W MAee mem § e S men mn s W e A e

e R . v T e p Y A e By A - - . > v -~ . g W 2 KL S

W b S e s mea s e ettt & seee i e ne e Al s e - —— -

What categories would you suggest be sliminated from the NAP?

How much time was needed to complete the NAP?

No. of hours

Did the UTF encounter any difficulties using the NAP with respect
to definition of terms? {See question 18 for complete list of terms)

YES
2 NO
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Please indicate your judgment of the definitions for the following
terms found in the NAP. Check the first box if the definition

of the term is similar to your own definition, the second box if.

the definition is different from your own. Check the third box if
the definition is clearly stated, the fourth if the definition is vague.

Similar to Different From

bwn Definition| own Definition |Ctea1| Vague

Term

Adaptability

Basal readers

Bilingual

Code emphasis

6.

5. _Contracts

CrossQage teaching

7. Demonstration-

performance

8.

Discussion group

Eclectic approach

10,

English as a Second
Language (ESL)

11,

Film/filmstrips

12,

Gaming/simulation
(G/S)

13,

Individualized
instruction

Intensive involvement

Interactive mediated
materials

P

. Lecture

Lianguage experience

Linguistic approach E

Machine-based
instruction

Meaning emphasis

Modified alphabet

Other directed staff
development
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Similar to

Different From

multi subjects

Term Own Definition] Own Definition } Clear | Vague

23, Programmed
. instruction
24, Reading teacher
25. Responsive

environment
26. School-directed staff

“development
27. Single teacher -

28,

Staff development
materials/services

29,

Startup costs

30,
31,

Team teaching

Tutor aides

32,

Tutor specialist

33,

Use of supplement-
ary materials

19,

20.

If you found it difficult to distinguish between any of the terms listed

abnve, please fill in the blanks below.

1 cannot distinguish among and
and

I cannot distinguish among and
and

I cannot distinguish among and
and

Please indicate by checking appropriate space below how important

you feel the NAP was for filling out the Needs Assessment Summary

Chart,

Not important

Somewhat important

1
2
3 Important
4

Very important
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" 21, Ahy additional information,
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Program Planning Procedure Questionnaire

Name of School

Contemporary Research Inc. {CRI) is making an assessment of
the Right to Read Program Planning Materials and Procedures for the
Office of Education, You are the best source of information we have
regarding these materials; therefore, your answers to the following
questions will be invaluable for our assessment. We want to find out
if these materials were useful in your program planniag phase, and if

_not, what recommendations you can make for their revision,

The questions below will cover each step in the Program Planning
Procedure. A xeroxed copy of all charts, a set of objective cards, a
set of definition cards, and a copy of all the directions are prévide’d for
your use in answering the questions.

Note: Whenever there is reference to Right to Read Technical

Assistants, this includes technical assistant team members
and reading specialists supplied by the National Right to Read
Office.
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Referring to each step we will ask you a series of questiona:
STEP 1

2. 1f the UTF did not do this step, why not?

3. If the UTF did this step, and eliminated any parts, what were
they and why were they eliminated?

4, If the UTF carried out the step in a different way than was suggested,
how was it done? ’ '

5, If the UTF had problems with any of the following aspects of this
step, please state what problems there were and give any sugges-
tions you may have for their revision.

Problems Suggestions for Revision
Directions ‘
Chart
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6.l

9a.

9b.

10.

STEP 2

If the UTF did not do this step, why not?

If the UTF did this step, and eliminated any parts, what were
they and why were they eliminated?

If the UTF carried out the step in a different way than was suggested,
how was it done?

Did the UTF have any difficulty in transferring the information from
the Needs Assessment Package (NAP) to the Needs Assessment
Summary chart? YES

NO
If YES, what problems were encountered?

Who ranked the priorities ?

UTF Parents

UTF Principal

UTF Teachers

UTF District Administrator

Right to Read Technical Assistants
Other (specify)

NENRNY
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I the UTF had problems with any of the following aspects of this
step, please state what prui-i-ims there were and give any sugges-
tions you may have for their revision, !

Problems Suggestions for Revision

Directions

Chart

Ranking

Briorities

. STEP 3
12, If the UTF did not do this step, why not?

13, If the UTF did this step, and eliminated any parts, what were
thoy and why were they eliminated?

14. If the UTF carried out the step in a different way than was suggested,
how was it done?

15a, Did the UTF use the game procedure (i, e, going around ina
circle picking objectives) for selecting objectives ? YES
' NO

15b. If NO, why not?

B-63




18a.

18b,

19a,

19b,

Did the UTF;‘uae another procedui*e‘(specify)?

Would you recommend this game procedure
“to other schools or school districts?

Did the UTF use any of the 15 objectives supplied
in the Program Planning Kit?

If 7ES, what types of objectives ?

Did the UTF add any objectives ?

- NO.

YES

f ‘

YES
NO
YES
NO

i

Did the UTF have any nroblems converting the
ranked priorities of Step 2 into objectives ?

If YES, please explain:

YES
NO
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20, If the UTF had problems with any of the following aspects of this
step, please state what problems there were aad give any sugges-
tions you may have for their revision.

_l_’_g_oblem 8

Directions

Chart

Game Procedure

Objective Cards
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Name of School___

STEP 4
21, If the UTF did not do this step, why not ?

22. If the UTF did this step, and eliminated any parts, what parts were
they and why were they eliminated?

23, Ilf the UTF caz;ried out the step in a different way than was suggested,
how was it done?

24. Did the UTF receive the Inforimation Capsules {(IC's)?
| YES

NO____ (skip to question 30)
25, Who reviewed the IC's ?
UTF Principal
UTF Parents
UTF Teachers
UTF District Administrator
Right to Read Technical Assistants

Other (specify)

26 What did you think about the IC's?
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27,

28a.

28b.

28c.,

29,

30.

31.

Put a check in front of the IC(8) that the UTF found applicable
to your program, and after each list the components that will be

utilized in your program (e.g., instructional approach, objectives)

Higher Horizons
__Juan Morel Campos Bilingual Center

_____l-‘{;oject Conquest
____Pi‘oject R3 ;
___El Paso Remedial Reading Laboratories

None

If the UTF used the IG(8), was the information received in them
sufficient to iimplement your program YES A

e —————

without further help? NO

If NO, what additional information did the UTF need?

How did the UTF get additional information?

Which IC components were most helpful? Please rank order:
1= least helpful; 5= most haelpful

Cassette

Chart

Filmstrip

Overview

Sampler -

Did the UTF receive the GUIDERULE? YES
NO

If YES, did the UTF find it helpful? YES
NO
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 Who reviewed local programs (if there were any)?

L UTF Principal

- 33,

34,

UTF;‘Parcnts‘

UTF Teachers

UTF Dislrlct Administrator

Right to Read Technical As sia‘tants
Other (specify)

I

What were the most innovative characteristics about the prOgram(s)

used?

Higher Horizons
Juan Morel Campos Bilingual Center

Project Conquest

Project R3 ,
El Paso Remedial Reading Laboratories

Local Program

What programs would you recommend to be added to the 5 model
kits ?  (Give name of program and addr¢.s) ‘
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35. If there were problems with any of the aspects of this step, please
state what the problems were and any suggestions you may have
for their revision,

Problem Suggestions for Revision

Directions

GUIDERULE

Chart

STEP 5
36, If the UTF did not do this step, why not?

37. 1f the UTF did this step and eliminated any parts, what were they
and why were they eliminated?

——

38. If the UTF carried out the step in a different way than was suggested,
how was it done?

39, What diagnostic tests did the UTF select?
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- 40,

On what basis were theso tests selected?
Suggested by cutside uensultant

Suggested by State education agency

Suggested by District office
Suggested listoftests from Needs Assessment Package
Other (specify)

Who made the final selection of diagnostic tests?

T

41,
UTF Parents
UTF Principal
UTF Teachers
UTF District Administrator
Right to Read Technial Assistants
Other (specify):
42, Did the UTF lave to develop any diagnostic’ tests? YES
NO

43, If YES, what plans do you have for developing them?

44, If the UTF had problems with any of the aspects of this step,
please state what the problems are and any suggestions you may
have for their revision.

Problems Suggestions for Revision

Directions —

Chart
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STEP 6
45, If the UTF did not do this step, why not?

46. 1If the UTF did this step and eliminated any parts, what were they
and why were they eliminated?

47. If the UTF carried out the step in a different way than was suggested,
how was it done?

48. Please indicate who was involved in declding your basic approaches,
techniques, teacher/student organization and amount of in-service
time required per teacher.

Teacher/ In-
Basic Tech- | Student Service
Persons Involved Approaches] niques} Organization|Time

UTF Principal 7 ' .
UTF Parents

TF Teachers
d tor

RZR Technical Assts.
‘Gutside Consultants

B-71




49. Check which of the following sources provided the basic approaches,
techniques, teacher/student organization and in-service time for

your program.

Teacher/ In-
Sources Basic Tech- |Student Service
Approaches | niques |Organization Time

' Information Capsules

Local Program
ther (specify)

50, If the UTF had problems with any of the following aspects of this
step, please state what the problems were and any suggestions you
may have for their revision.

Pro blems Suggestions for Revision

Direction

Chart

STEP 7
51, If the UTF did not do this step, why not?

52. 1f the UTF did this step.and eliminated any parts, what were they
and why were they eliminated?

53, 1If the UTF carried out the step in a different way than was suggested,
how was it done?
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55

s

':‘;T'Did the UTF have any problems transferrlng objectives
;"and inatructional approaches into this step? YES
'1I£f{;_ES’,<whé,trklnd?- |

_If the UTF had problems with any of the following aapects of this
e 'step. please state what the problema were and any auggestions
: you may have for their revision,

Nl

NO__

Projlems mtifniio

 Directions _

| Ghart
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Name

58,

“}STEps-‘

yof ‘S‘ch’ool

lf the UTF did not complete this step. why not?

If the uTr dld thls step and eliminated any parts, what were they

kand why wore they eliminated?

ik

59, " If the U’I‘F carrled out the step n a different way than was suggested*;-
‘ how was it done? ' ‘
60. If the UTF had problems with any of the following aspects of this
step, please state what the problems were and any suggestions
you may have for their revision : T
o Problems Suggestions for Revision
Directions | |
. Chart
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STEP

61,

9

If the UTF did not complete this step,‘ why not?
62. If the UTF did this step and eliminated any parts. what were they
and why were they eliminated ? :
63, If the UTF carried out the step in a dxffewnt way than was suggested
how was it done ? ' ~
64. 1t the UTF had problema with any of the following aspects of this;’ _
step, please state what the problems were and any suggestions :
you may have for their rev;s:on. 7 * v _
Problems | ‘ Sug'gest_iqhé fkc‘)r'R.ef:is‘i.'g_n_‘f;t
Directions ’ | -
Chart

T _C—— . S——————
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If the UTF did this step and eliminated any parts, what were they
and why were they eliminated?

67. If the UTF carried out the step in a different way than was suggested
\ how was it done ? '
68. If the UTF had problems with any of the following aspects of this

step, please state what the problems were and any suggestions

you may have for their revision,

Problems Suggestions for Revision

Directions
Chart
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STEP ll
69, If the UTF did not complete this step, why not?

70.  If the UTF did this step and eliminated any parts, what were they
and why were ihey eliminated? o

71, If the U’I‘F carried out the step in a different way than was suggested,f
‘ : how was it done?. : : c : o

72 If the UTF had problems with any. of the tollowing aSpects of thts"
‘step. please state what the problems were ard any suggeaiions |
you may have for their revision. ‘7 ' B : 4

Problems o Sug'gestions for Révi’sioﬁf e
Direci:ions ) L
Chart
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13,

14,

15,

76.

77,

78.

19.

80.

8l.

82,

83,

84.

Sufnmary

In the past, has your school used a dié’gnostic-prescriptive

If YES, how would you change the sequence?

approach in determiﬂﬁning a new school program? YES =
| NO__

Would you recommend this planning procedure to YES

another school or school district? NO

Did using these materials and this procedure YES

help the UTF locate needs not seen before? NO

If YES, please specify

Would you add any steps? YES
NO

If YES, please specify

Would you omit any steps? YES
NO

If YES, please specify

Would you change the sequence of steps? YES
NO

Did you feel that any concerns or needs of your particular program

were not addressed by this procedure?

Do vou think that summarizing information into chart form is a

helpful method for planning a program?

B-78
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Which charts were most helpful 1n the program planhing kit ? '
~ Chartl . ‘ | . | ,;3%
Chart 2 ' ’ o o
Chart 3
~ Chart 4
Chart 5
‘Ch'art' 6
Chart 7
Chart 8
‘C'hart‘-‘)
o Chart 10
‘vr,Chartll

HH i

' If: under a time pressure situation, what charts would you eliminate
~ Chart 1 : DR : :

-~ Chart 2 -
 Chart 3
Chart 4
Chart
Chart 6
Chart 7
Chart 8
Chart 9
Chart 10
Chart 11

RRRRRNAR l

817. Any additional comments.,

B.79/B-30




ﬁuw eml &&P.w' °i'liﬂ3..-2£1L2LQu9.aLLnnnn1r_o

Name of Schooi: .

,Z;Whlch Ioaturoa ot !ho Stai us and Roporting Conlor do you plan
to put lnto Operatlon? ' '

Is thore enough Information to put lt‘l’ntoidpeirallbh‘?'
i o ; :  Yes.
‘ ~  No-

How do you pian to usec {t? | o o . s _

4,  Is it going to be worthwhile? (Pieare cxploin. )

J
!

1
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Tochnical Assistance Support Quostionnaire

(TAST)

Your Name:

Ploase completo the following questionnaire for genoral information.

1. How do you perceive the role of the Right-to-Read technical »

assistants?

2. How many Right-to-Recad Centors have you visited ?

3. How were you assigned to the Right-to -Read Centers you visited?
1 Personal choice

2 OE assignment
3 Unit Task Force request
4 Other (specify)

4. What is your ficld of expertise ?
Bilingual Education

Evaluation

|

1
2
3 Management Development
4____Media Specialist

5___ Organizational Development
6____ Primary Education
7____Primary Reading
8 Programmed Instruction
9

Secondary Education

0 Systems £ nalysis

i Others (plecse specify)'
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Pleaso complote tho following questionnaire for each Right-to-Read

Ceonter you have visited,

Your Namo: Right-to-Read School
Address
1. Number of Visits:
2, Total number of days visited at this site: ———
3. What tasks did you perform for the Unit Task Force (UTF') in the
program planning procoedure?
4, Did you feel the time spent at this site was adequate ?
| YES
2 NO
5. If NO, why not? Please glgborato
6. Did you feel the technical assistance support was utilized to its
maximum potential by the UTF at this site?
1___YES
2 NO
7. If NO, why not? Please elaborate
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Please complete tho following questionnaire for each Right-to-Read
Center you have visited.

Your Name: ’ ___ Right-to-Read School
| Address
1. Number of Visits.
2. Total number of days visited at this sito'
3. What tasks did you porform for the Unit Task Force (UTI‘) in the
program planning pr ocodure?
4, Did you feel the time spent at this site was adequate ?
1} YES
2___NO
5. If NO, why not? Please elaborate
6. Did you feel the technical assistance support was utilized to its
~maximum potential by the UTF at this site?
1 YES
2 NO
7. If NO, why not? Please elaborate
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Plecass complotia the following questionnaire for ecach Right-to-Read
Centor you have visited,

3.

Your Name: -~ Right-to-Recud School
Address__
1. Number of Visits:
2. Total number of days visited at this site:
What tasks did you pcrfo‘rm for the Unit Task Force (UTF) in the
program planning procedure?
4. Did you feel the time spent at this site was adequate ?
1 YES -
2 NO
5, If NO, why not? Please elaborate
6. Did you feel the technical assistance support was utilized to its
maximum potential by the UTF at this site?
1 YES
2 NO
7. 1f NO, why not? Please elaborate
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Pleasc complete the fo’llowing quostionnaire for each Right-to-Read
Centor you have visited,

L

Your Numet ] Right-to-Read School
Address
Numbeor of Visits:
2, Total number of days visited at this site:
3. What tasks did you perform for the Unit Task Force (UTF) in the
program planning procedure?
4. Did you feel the time spent at this site was adequate ?
1 Y ES
2 NO
5, If NO, why not? Pleasc elaborate
6. Did you fecl the technical assistance support was utilized toits
maxinum potential by the UTF at this site?
1 ___YES
2 NO
7. If NO, why not? Please eclaborate
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Pleasa complete the following questionnaire for each Right-to-Read

Center you have visited,

Your Name: , Right-to-Recad School
Address
1, Number of Visits:
2, Total number of days visited at this site:
3. What tasks did you perform for the Unit Task Force (UTF) in the
program planning procedurc?
4, Did you feel the timo spent at this site was adequate ?
1 Y ES
2 NO
5, If NO, why not? Pleasc elaborate
6. Did you feel the technical assistance support was utilized to its
maximum potential by the UTF at this sitc?
1 YES
2 NO
7. 1If NO, why not? Pleasc elaborate




Technical Assistance Support Questionnt ire
(UTF)

Note: Whenever there is reference to Right-to-Rcad Technical Assistants,
‘ this includes technical assistant team members and recading
specialists supplied by the national Right-to-Read office

Name of School:

1. Did the UTF utilize the Right-to-Read technical assistants?
1 YES
2 NO
2. If YES, how many Right-to-Read technical assistants did
you use? ’
3. How many visits did you request?___
4. How many visits did Right-tc-Read technical assistants actually

make? - commo—

5. Did they come at the time you nceded them?
1 YES
2 NO

6. '!\pproximately how much time did they spend at your center
overall? No. of days

e p——

7. Was this enough time?
l1____YES
2__NO
8. Did you get any a'ssistance from them over the telephone?
1____YES
5 2___NO

9. If YES, number of calls
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10,

If you uged the Right-to-Read technical assistants, pleasc indicale

by placing a check (v} in the appropriate box how helpful they were

for the services listed below. .

Services

Not
Used

Not
Help-
ful

‘1Some-

what
Helpful

2

Help-
ful

Very
Help-
ful

4

In-

dispen-

sable
5

Assisting you with
orientation activities

Assisting in the needs
assessment

Assisting in program
planning

Assisting in preparing
work statement

. Assisting in preparing

budget

Assisting your center
with program cvaluation

Planning stafl develop-
ment program and
activities

Assisting local school
district in providing
communication link
between your program
and the Office of

Education

Assisting your center
to disseminate infor-
mation about your
goals, devclopment.
and progress

10.

Other (specify) |
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11.

12,

13,

14,

15,

16.

Plecase indicate to what cxtent the Right-to-Read technical assistants
were helpful overall by checking the appropriate space below,

1 Not used 4 Helpful
2____Not helpful 5 Very helpful
3 Somewhat helpful 6 Indlspc'n's'able )

Would you have the same Right- to-Read technica1 assxstants re-
furn to your center for Iurther assistance?

I____YES

2___NO

Would you recommend that other schools with a Rigthto~Read f

- program use the Right-to-Read technical assistants?

) YES
2___NO

In what way would you change the role of the Right-to- Read tcchni-
cal assistants? ‘

Did the UTF use outside consultants other than Right to Read
techmcal assxstants as resources? ‘
1____YES

2___NO

If YES, who provided’this assistance? Pleasc check éach sou,rcke
used and specifly the type of service provided,

Type of Service

Industry

__Consulting firm

School District Personnel

1
2
3_____University professor
4
5

Other (specify)
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Office of Education Objectives Questionnaire

Name of School:

Contemporary Research Inc, (CRI) is conducting an assessment of
all Right-to-Read Centers for the Office of Education, Two types of
assessment will be made: a general assessment and an in-depth
assessment, The general assessment will include visits to 80 of the
centers by one CRIstaff member for not more thana day. The in-depthassess-
ment will be conducted by a team of four CRI staff members who will
visit each of the 20 centers for approximately four days,

*  Your participation in a Right-to-Read program makes you uniquely
qualified to help us determine which program objectives should be
emphasized in the in-depth and general assessments,

The rating of the following objectives will give us an idea of which
program objectives you would want CRI to include in the genéral assess-
ment and in the in-depth assessment, These objectives were provided to
each site merely as examples. You were encouraged to develop objec-
tives that were appropriate to your program. Spaces are provided here

for the inclusion and rating of the objectives you may have written.

1, Did you receive the 15 Office of Education objectives?
1 YES
2__NO
»
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2. Dlrecuons In the uble below. check M the box that shows how im-
portant you feel it is for CRI to ansess your program or the baals of
cach of the listed objectives. List any of your own objectives not
previously mentioned inthe #paces provided below. - Indicate your feel-
Ings for those of the objectives you hope to accomplish in your (irtt
year of operation {immediate) and for those objectives you hope to ac.
complish during your second. year ‘or later years of operation {long-range}.

‘JUse the following code to indicate how lmportant you feel It is to ;
assess the objectives: '

1 ¢ not important 4= vei'y lmpouam
2 = somewhat important 5 = mout Important
3. lmpornnl : ‘

Office of Education - f Immediate Long-Ran e
Objectives N 1421 31405 Ihlalasls 5
1 Improving oral communications B : . N

skitls in order to taciliute
reading - -

2 Students will lmproVe com=
prehension of written materials

3 Stydents will improve read(ng
[ yates .

4 Students will lmprove Ab!lity tof -
obtain specific Inlormatmn N
zhrouL reading = - S S

5 Students wﬂl demonltrate ins -
creased desite to participate
in general school activities

6 Students will demonstrate in- .
Creased socializallon

7 Students will partlclpate in
success experlences -

8 Students will utilize several
sensory modalities to
communlcate :

9 Students will funullon ln a
number of actlve team roles

10 Studenu will cor:elate voca-
tional requirements with :
reading pkms development

1t Students will identify b(cul- :
tural purposiveness

12 Students will function in two
languages

13 Parents will demonstrate
support ofproject

14 Parents will function in
direct instructional yoles

15 Students will respond to the
structure of remediation

16

17

i8
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PAruiText provided by enic IR -

3. Directions: In the table below, check (+) the box that shows how Im-
portant you feel it is for CRIto asscss yeur program on the basis of
each of the listed objectives. Ljst any of your own objectives not
previously mentioned in the spaces provided below. Indicate your feel-
ings for those of the objectives CRI should assess during the general

site visits and for those of the objectives CRI should asscse during
the in-depth visita.

Use the following code to indicate how important you feel it is to
assess the objectives. )
not important

somewhat important
important

very impori{ant
mosl important

W
H

|
2
3

Wow R

Office of Education _General ' In- Depth
Objeclives v 2t 3fa s [h]alsfa s

1 Improving oral communications
skills in order to facilitate
reading

2 Students will improve com-
prehension of written materials

3 Students will improve reading
rates

4 Students will improve ability to
obtain specific information
through reading

5 Students will demonstrate in-
creased desire to participate
in gencral school activities

6 Students will demonstrate in-
creased socjalization

7 Students will participate in
success experiences

8 Students will utilize scveral
sensory rmodalities to
cOommunicate

9 Students will function in a
number of active team roles

10 Students will correlate voca-
tional requirements with
reading skills development

11 Students will identify bicul«
tural purposivencss

12 Students will function in two
languages

13 Parents will demonstrate
support of project

1
14 Paren{s will function in
directiinstructional roles

-
15 Sludcq’lts wiil respond to the ; 1
structure of remediation '

16 5 I
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Our time is limited for visits to the génemi‘ sites.. From the above

list, choose the three objectives whose process CRI should examine
during this short space of time, ‘
1,

2,

3,




CRI A‘sseSémeht vArekas Form

Contemporary Research Inc. (CRI) is ¢onducting an assessment
of all Right to Read centers for the Office of Education. Two types of

assessments willbe made, .a general asscssment and an in-depth’ assess- R

ment, The general assessment will include visits to 80 of tne centers
by one CRI staff moember for not more than 2 day, The in- -depth assess-
ment will be conducted by a team of 4 CRI staff members who will visit
“each of the twenty centers for approximately 4 days.

Your participation in a Right to Read program makes you uniquely
qualified to help us determine which CRI assessment areas should be
emphasized in the in-depth and general assessments,

The answers to the following questions will give us an idea of
which areas you would want CRI to include in the genreal assessment '
and in the in-depth assessment. ‘

tm g




1.
2,

3.

4.

5.

6.

B R S ——"

Name of School:

Your Position:  Principal

Teacher

Type of Site: Transition

Redirection

||

Location: Inner City

Rural
Suburban

Your Ethnic Background:

]

Amerindian

Aslan
Black
Chicano

Puerto Rican

W}Iite
Oth :r

Parcnt
District Administrator

Expansion

Impact

Ethnic Balance of Students in school (Percentage):

Amerindian

Asian
Black
Chicano

Puerto Rican

White
Other
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| | CRI Assessment Arcas
INSTRUGTIONS | | |
" In the table below, please check (v} the box under the number
which most closoly corresponds to your idea of how 1mportant it is
- for CRI to assess the following areas: ‘
1=NOT IMPORTANT SRR 3~1MPORTANT
2:SOMEWHAT IMPORTANT 4=VERY IMPORTANT
| ' 5=MOST IMPORTANT

CRI ASSESSMENT AREAS n-Depth Sites

Genéral-‘Site
1l2lalals

11213 14

A, Physical Environment

1. How important is it tha
"CRI assess the impact
of the school environ-
ment ?

——

2. How 1mportant is it
that CRI assess the
physical layout of the

- classroom (e.g., con-
dition of building, ctc)?

3. How important is it thad
CRI assess the physical
environmental aspects
of the local community.
(e. g., zoning, level of
city services)?

5. How 1mportant is it that
CRI assess the physical
arrangements in which
the reading acfwity
takes place? -




INSTRUCTIONS

In the table below, please check (#) the box under the number
which most closely corresponds to your idea of how important it is
for CRI to assess the following arcas. .
1=NOT IMPORTANT 3=IMPORTANT
2=SOMEWHAT IMPORTANT - 4=VERY IMPORTANT
5=MOST IMPORTANT

e PR General Sites In-dopth Sites
CRI ASSESSMENT AREAS T{z[314]5 T3 14715

. Social Environment

ré. How important is it that CRI
assess effects on student of sim}

ilarity or difference between
cthnicity of teacher and student ?

7. How.important is it that CRI
assess the effect on the teacher
of the similarity or differcnce
between ethnicity of students
and teachcrs?

8. How important is it that CRI"
assess the effects of tecacher-
parent relationships ?

9. How important is it that CRI
assess the effects of teacher-
community relationships ?

10, How important is it that GRI
assess the effects of teacher-
administration relationships?

11. How important is it that CRI
assess the effects of parent-
administration relationships?

12. How important is it that CRI
assess the effect of admin-

istration-community relation-
ships ?

13, How important is it that CRI
assess the effects of teacher .
preparation on student read-
ing accomplishment?

e




~ INSTRUCTIONS

In the table belew, please check {¥) the box under the numbor

which most closely corresponds to your idea of how important it is
for CRI to assess the follwoing arcas,

1=NOT IMPORTANT
22=SOMEWHAT IMPORTANT

3=IMPORTANT
4=VERY IMPORTANT
5:MOST IMPORTANT

CRI ASSESSMENT AREAS

encral Sites In-depth Sites

]

2

3

14, How important is it that CRI
asoess the cffects of teacher
behavior on student reading
accomplishment ?

41 5]11]2] 3] 4|5

15. How important is it that CRI
assess the effccts of parent
involvement in the school on
student reading accomplish-
ment ?

16. How important is it that CRI
assess the effects of student
behavior in the classroom on
student reading accomplish-
ment ? :

17. How important is it that CRI
assess the effects of student
motivation on student readin
accomplishment ? ’

18. How important is it that CRI
- assess the effects of kinds of
student attitudes on student

readi_nﬂ accomplishment ?
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Of the above CRI assessment areas, choose the three that you consider
the most important for the general assessment.

N :
3. | " : '
Of the above CRI as‘sessme;mt areas, choose the three that you consider :

the,most‘lmpo,rtant for the in depth assessment.
- . | : R
3, . - 2

By




APPENDIX C, BIBLIOGRAPHY

A major task that CRI completed in its evaluation of the Right to
Read Program was an extensive review of pertinent literature. Although
this literature search was particularly concentrated early in the study,
it continued throughout the course of the project. The purpose was to
relate the research design, data analysis, and instrument development
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APPENDIX D, MASTER MATRIX OF RIGHT TO READ SITES

The Master Matrix describes Right to Read school-based site
initially funded for the 1972-1973 school year in terms of various méajor

categories. For various reasons a few of these sites did not continde

in the ‘program for the entire yezr, listed below are the codes ex-

plaining column headings and information included in the columns. Where

information was not available cells are blank. Forty-four of the 160 sites

listed were selected for the evaluation.

Impact:

Bilingual:

Ethnicity:

Grade level:

Codes

Satellite site (receives help from nearby Impact site

to plan and implement reading program).

Geographic Region (as designated by the Right to Read
Office).

Refers to school with exemplary reading program se-
lected to disseminate the program to nearby Right to
Read (satellite) sites.

Reading is taught in English and the children's native

language.

Ethnic composition of all students in the school
(W=white, B=black, M=Mexican Ametrican, IsAmerican
Indian, Or=Oriental, PR=Puerto Rican, Oth, =other).

Grade levels included in the Right to Read program.



Im- | Bi: lnner- Grade
R pact | finguat Urban Gity Suburban | Rural] Ethnicity Lxel
ALLADAMA
Ridgecrost Elementary School C X W-85% 1-3
Phenix City, Alabama 36867 B-15%
Norta Pole Elementary and Junior B-1.9%
High School F X |Eskimo-] K-8
North Pole, Alaska 99705 : 10.5%
Or-. 679
‘ M-58% °
ARIZONA B-38% | 10
Phoenix Unlon High School D X 1-2%
Phoenix, Arizona 85017 w-2%
ARKANSAS
Valley Springs Elementary School D X|{W-99% | K-6
Valley Springs, Arkansas 72682 M-1%
CALIFORNIA
Dos Palos High School D X X |B-19% 9
Dos Palos, California 93620 W.42% | » ¢
M-39%
Castelar-Los Angeles Unified D X X Or-74% | EMR
School M-21% 2.3,
Los Angeles, California 90012 W-3,8%| 4
B, 8%
Oth-, 4%| "
Griffith Junior High School p| x X M-88% | 7-9°
Los Angeles, Callfornia 90022 Or-5%
1..25%
W-6%
Crocker Highland Elementary D} X X B-37% X-6
School W-54%
Oakland, California 94610 Or-9%
Peter Pendleton Elementary D X X{M-84% | K-6
School - I W-15%
Coachella, California 92502 B-1%
Samue) Gompers Junior High D| X X Or-1.3% 7-9
Schoot B.80%
San Diecgo, Catlifornia 92113 M-12.54
w-3. 1%
Mcmorial Junior High School D| X X B-52% None
San Diego, California 92113 M-42%
W-4%
Oth.22,




bm- | 8- Inner. Grado
' | R | pact | lingusl Urban Gity Suburben JRurat] Ethnicity Level
CALIFORNJA (Cont, )
Beyer Elementary School D X X M-79% }| 2
San Ysidro, Californla 90606 W-13%
Or-8%
Aeolian School D X M-80% | K-4
Whittier, Califcrnla W-18%
Oth-2%
San Fernando Junior High School D X B-17.6% 17
130 North Brand Dlvd, 1-1. 0%
San Fernando, California 91340 0-1,0%
M-53.6%
w-26,8
Foshay Junior High Schootl D X B-94,1% "
3751 South Harvard Bivd, 0-3,2%[ .
Los Angeles, California 90018 W-0, 7%
Span.
Surnamsg
2, 0%
Prescott Elementary School D X B-96.3% K-6
920 Campbell Street : 1-0.1%
Oakland, California 94607 M-2, 4%
0-0. 1%
W-0. 7%
Oth-0, 4%
Webster Elementary School D X B-88.7'~71 - K-6
8009 Birch Strect 1-0.4%
Oakland, California 94621 M-5.2%
0-0.2%
W-5,0%
Oth-, 5%
Woodrow Wilson Junior High D X X B-8,5%| 7-9
School M-12.84
3838 Crange Avenue - 0-1.0%
San Dicgo, California 92105 W-74.2%4
Central Elementary School D X B-18% K-6
4063 Polk Avenue M-31%
San Dicgo, California 92105 w-51%
COLORADO i
South Routt Elementary School E X|M-3% K-5
Oak Creek, Colorado 80Y83 W-97%
Thornton Elemcntary School E X W-88% L K-6
Thornton, Colorado 80229 M-10, 8%
B-.4%
Or-.4%




S |R ::;:' l?r‘»'gual Uthan g::;' Suburbaa Rural] Ethnicity g:gf
CONNECTICUT .
Wintonbury School A ‘ X Or-,25% K-4
Bloomfield, Connccticut 06002 w.72,59
B-26.5%%
PR-, i%
S
DELAWARE
David W. Harlan Elecmentary B X B-90% | K-6
School W-10%
Wilmington, Delaware 13802
FLORIDA \
Riversido Elementary School C X X Cuban-| 5
Miami, Florida 33130 62%
B-37%
Ww-.5%
Alexander Hillsboro County c X X wW-71% ] 1-5
School B-16%
Tampa, Florida 33614 Oth-12%
M-,5%
GEORGIA
Indian Creck Elementary School C X W-86.8"/4 1-7
Clarkston, Georgia 30021 B-13,2%
E.A. Ware Schoo! Cl X X B-100%]. K-17
Atlanta, Georgia 30314 :
Luckie Street School X|cC X B-48% |PK—~ 7
488 Luckie Street, N. W, Ww-52% | EMR
Atlanta, Georgia 30318
A. F. Herndon School . X]cC X B-100%; K-7
1075 Simpson Road, N. W,
Atlanta, Georgia 30318
GUAM _ w.2
Ineregan Elementary School F Oth-98 | K-.3
Territorial Department of
Education
Agana, Guam 96910
IDAHO
Whitman Elementary School F X B..05%] K-10
Lewiston, ldaho 83501 I-3. 7%
Ww-96%
Or-.2%
M-+.5%




im- ] 8 | . - Grade
SIR pTc ¥ "\w a1 | Urban c??:' Suburban |Rural| Ethnicity N ':“
ILLINOIS :
Millon 1., Qlive--Parent Center Bl X X DB-300% | K
Chicago, lllinois 60623 :
Lorraine Hansberry--Parent B| X X B-100% | K
Center
Chicago, illinois 600624
Charles Dickens--Parent Center B| X X wW-4% | K
Chicago, Illinois 60612 B-72%
M-16%
PR-8% *
Nathanial Cole--Parent Center Bi{X X B-100% | K
Chicago, Illinois 60624
Maple Elementavy School B X W-96% | K.5
Rockford, Hlinois 61111 M-3, 5%
Or..25%
James A, Mulligan Elementary X|B X B-56% K
School 1-2%
1855 N, Sheffield Avenue M-2%
Chicago, Illinois 60614 PR-36%
: w-4%
Washington Irving Elementary X|B X B-20% K
School M-60%
2140 W, Lexington Street PR-10%
Chicago, Nlinois 60612 w-10%
Charles Evans Hughcs Elementary | X [B X B-100% { K
School
4247 W. 15th Street
Chicago, Illinois 60623
Parkside Elementary School X|B X B-100% | K
6938 S. Easl End Avenuce
Chicago, Illinois 60649
INDIANA _
Danjel T. Weir School (No. 71) X|s X B-96% | K-3
333 North Emerson Avenuc W-4%
Indianapolis, Indiana 46218
Henry Wadsworth Longlellow X[B X . B-1.2%{ K-3
School {No, 28B) M-0, 1%
510 Laurel Street Ww-98.1%
Indianapolis, Indiana 46203
4




sln LTC gf;w.' Urban g:?v" Suburban | Rural] Ethnicity f::g:
INDIANA (Cont. )
Benjamin Franklin Elementary n X ]l X B-42% | K-6
School M-30%
Fast Chicago, Indlana 46312 PR-18%
W-10%
Glenwood School B X W-652%] K-8
Evansville, Indlana 47713 B-34,8%]Sp, Ed.
School No, 113 : B| X X w-88% 1 K-6
Indianapolis, Indiana 46236 B-12%
Jefferson School B X X B-41% K-6
Gary, Indiana 46402 M-.16% |Sp. Ed.
PR-25%
Oth-6%
W-129%
IOWA
Casady Elementary Schoo) E X B-66. 7% K-6
Decs Moines, lowa 50314 : W-32%
Or-. 5%
E X IW-100%| K-6
Mitchellville School
Runnells, lowa 50237
KANSAS _
McKinley Elementary School E X |W-65% | K-6
Parsons, Kansas 67357 B-35%
KENTUCKY
Charles Clark Elementary School C X |W-100%]| 1-8
West Prestonburg, Kentucky 41668
LOUISIANA
Johnson C. Lockett Elementary cl X X B-100% | K-6
School
New Orlecans, Louisiana 70117
William O. Rogers Elementary Xic
School
2327 St. Philip Strect
New Orleans, Loustana 70119
Belleville Klementary School X|C X B-29.7%] K-6
813 Pelican Street . _ M-1.3%| EMR
New Orleans, Louisiana 70112 ) W-67.9%
Latin-
1.1%

D-6




tm- | Bi. 1 Inner: ; - Gv.odﬁ
pact | linguat Urban City Suburban {Rurat| Ethnicily Level
LOUISIANA (Cont.)
St, Martinville Primary School X X IB.57% 1.3
St. Martinville, Louisiana 70582 - IW-42% |Sp. Ed,
Oth-1%
MAINE )
Jordan Junior High School X X 86%- -9
Lewlston, Maine 04204 French
Oth-11%
M'Iq 4%
B-1,1% ]
1-. 5%
MARYLAND
7. Johnson Elementary School X X W 98% K-6
(No, 84) .
Baltiniore, Maryland 21230 Or-lgk
Oth-5%
Fallstalf Elementary School X X B-46% | K-6
{No, 241) W-54%
Baltimore, Maryland 21215
Gwynn Falls Park Junior High X X B-100% | 7-9
Schaol {No. 91)
Baltimore, Maryland 21229
Norlhwestern Senjor High School X X B-75% | 9-12
(No, 401) w-23%
Baltimore, Maryland 21215 M-, 3%
L Or-.2%
Oth-1,5%
Frankford Elementary School X X . wW-92% | K-6
(No, 216) : B-6.3%
,Baltimore. Maryland 21206 Or-1, 3%
‘ . . PR-. 4%
i Gi!ford Elementary School (No. 32)
1634 Gilford Avenue = o
Baltimore, Maryland 21202
sanh Liboﬂy Elcmenlary School (No._64) :
3801 Maine Avenue oL =
Baltlmore. Maryland Zl_ZO'! S




Detroit, M:Chigan 482 13

Im- | Bi: Inner- Grade
pact | inguat | Urban | Giry | Suburban [Rural| Ethaicity | L0
MARYLAND (Cont.)
Benjamin Franklin Junior High
School (No, 239)
1201 Cambria Street ;
- Baltimore, Maryland 21225
Edmonson Senior High School
{No. 400)
501 Athol Avenun
Baltimore, Maryland 21229
St. Clair Elementary School X |B-28% | K-2
Cambridge, Miryland 21613 w-72% -
MASSACHUSETTS
Joseph P. Tynan (Hart) School X B..5% K-5
491 East Fifth Street W-99. 5%
Bostor, Mass,
John Marshall School X W-57% | K-5
" Dorchester, Mass, 02124 B-39%
PR-4%
William Whiting School X W-68.1% K-6
Holyoke, Mass. 01040 PR-19 5%
.{B-12.4%-
James Hennigan School X B-?l.S%{ K-6
240 Heath Street PR-10 S%Specia
Jamaica Plain, Mass. 02130 W-180% g
' meoln and Jefferson Avenues X X PR-100% R-6
School . SO
Springficld, Mass. 01103
- MIGHIGAN i : L
 Rose School : X <99,0%] K-6
5505 Van Dyke Street = -1.0%]

’ Nlchols School
3020 By St




 MICHIOAN (Cont.) Sl

éodér Strcct St:hool
Y18 Mlchlgan 48933

“ Indopondent School mmict
. 707 Nett Lako School
Nott Lake Mlnneaota,s.ﬂ?z

Stapli/a’ gra :
aples; Mim\nsota 56479




Roouvelt Elem ntary Schoolrﬁ '

Nebraska 69361

Enicity | &

Tate Elémemary Schoo
sgas, Nevada 895110 °




| Suburban | Rurat E‘thhlci'l‘yk

usw erxgo €ty L] i B N B ;Azg%
~ Santa Fo Elementary School 1o Sk : Eeiy
$ama Fo, New Moxlco 87501 SN e Weli%

Teos High School No, | ot x| | | % [M-949
Taow, New Mexicosism | 7] [T} 17 et

" Theodoto Roosevelz ngh School | S x| x 1w 5%
Bronx. New York 1045 , g R : : : : PR-::;%
: : : {B-40%

. New York. City Public’ School No, n dal b Sl s
rkBrooklyn. New York 11238 - e : ~ B i hn PR-IS%

- Charles Evans Hughes ngh School e X b | Bee3% .9,|2,
o351 West 18th Street = S8 0¥ PRI EE oo li | PR-22,3

' New York, New York lOOll R St : o b wenan|

L IV N SR PR I bl bt [ Spantsh peaklm

6. 3% 3

- [oth-1

Georg° washington ngh School
eV Audubor;:Avenue
Ne )




Toi-

Crade

:;‘“ Mot | Urtan | 080 1 suburban | Rural| €haieny | St

}iom'n CAROLINA I I

~ Alderman School X Jw-s8.19 1,2,

Greensboro. North Carolina 27407 . |Ba41,9%] 3
Non‘m DAKOTA ; : : ‘ o ,
" Dunseith Junlor.Senlor ngh School X |1-592% | 7.12
M Dunscnh. North Dakota 58329 , 4 S |Wedo 8%
og;o S : o
o Helen J. Neeley Elemcmary S.hool . X W-987%]

. |Or-. 8%

e lowa-Maple Elementary Schoo! i |

Claviiand, (Onlo 44108

.L‘Hazeldoll Emememary School
. 654 East 124th Street . = -

1 Cleveland, Ohlo 44108 soank

Louiu Pasteur Elkementary Schoo

815 Linn Drive

Righ School
e, Ohto 43756




' PENNSYLVARNIA (Cont. )
Bayerd Taylor School o
Philadelphla, Pennsylvania 19133

ey

7o

R

(m-
pact

8i-
lingaal

Ulb.:r"\

Inher

City .

Suburban

Rural{ Ethalclty

Lovel

B:14%
PR-36%
W50%

R

K, 1,
(28
cvens
tually)

oo 8chool B
= 11th’and Catharine Streets

© Charles E. Bartlett Juntor High

~ Phlladelphia, Pennsylvania 19147

IBes6 2l
W.40, 2; g
PR'3|?| ?_9

. J‘ayf Cooke 'i.}'uqldri,H’i“gHSch:d»o‘l :
“ - York Road and Louden Strect
-~ Philadelphia, Perinsylvania 19141

g

B 75.0%

Wa16.9%"

7.9

“Latlirhekrzkduhldrf Hifghﬂs_c!kxool 5
. Pittsburgh, Pennsylvania 15212

W’- 6904V0
B<30%

_ Arsenal Middle School
o 40th and Butler Streats = -

. Pittsburgh, Pennsylvania 15201

 wea9.%

ordn]

- |Bsar] 6.8

~ Contray Junlos High School
"~ Page and Fulton Streets. -

_ Pittsburgh, Peansylvania 15233

| s |
e

d Pue'xjtp Rico

ntary School
land 02840

Lo
9693

Gode |

orssal




‘TFNNESSEF‘

- Cdrnes Elementary Schoo\
943 Lane Avenue
;,Memphls. Tennesseo 38105

innet-

" Grids

pact [ tingon | Ueban { 08 S;-w&bgrg Rura! ‘Elyhplcf(iry’ vt
X B-99.7%| K-6 | -
S W-O.J% :

“Alcy Elementary School ,
21750 Aley Road - RNt
: ‘}»:Memphis. : Tenneueo 381!4*

Locuat aud Travia Eiementary

- School:
' Abilene. Texas 79602

Crystal Clty Independent School
« District -
Cryatal Clty. Texas 78839

Pau! 1... Dunbar Elementary School
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APPENJIX E.. CONSULTAN’I‘S' TITLES AND AREAS
OF SPECIALIZATION ‘

h ]

Contemporary Research Incorporated (CRI) was pleased to have
< ;z’been able to use the expert aasistance of a number of consultants through-‘
""",,f‘~.‘»'out the evaluation.-‘ These consultants wetre specialists in psychology, . -
v"'*ﬁ'paychometrics. sociology. sociolinguistica. Speech. minority education.
j_f.*and reading. PRrTL e L e s, e b
, The conSultants who partlcipated in the nght to Read study are
e ‘flisted below'f“‘ L - : : : Tt e e

Degree/Area o£ _Specializati
£ Presen‘ »Pr‘actice

ducation




‘ Degree/Area of Specialization/
' Consultant = . i Present Practice '

,,,’-~’Dr. Ralph Hoepfner S Ph D., Psychology i
o L L Educational Concepts Evaluation;

;Assodate Research Educationist, Center for the Study of Evaluatlon, oot
: ,University of California at Los Angeles.- O _ - T

«:_Mr,fi‘J“athe‘s AV._ :thjiéoﬂ,f".]r.:; : M A Mental Retardatxon
e P Cros:a Cultural leferences

’Director. Mult1-Ethn1c Educational Program, Diviaion v, Far West‘: e
e ,Laboratory for Educatlonal Research and DeveIOpment. S D

i Dl‘ Marilyn Kourilsky L Ph D. ' Speech and Econok’:‘ics

_fDirector, Center for Study of Economies in Education, University of
\,(Cailfornia at Los Angeles,; S o :




Degree/Area of Specializatlon/

Consultant o . Present Practice

Ph D. ¥ Psychology

. Innovatlve Read!ng Prégrams Lo
pa,rtment of Education. Univereity of Californla at

=>Professor? De
“Be




