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ABSTRACT
The Right to Read Needs Assessment Package (NAP) is

designed to assist individual schools in evaluating tLeir current
reading program, personnel, and achievement in a relatively short
period of time as a prelude to planning a sore effective approach to
reading instruction. The contents include instructions and suggested
forms for the collection of data in the areas of student performance,
reading program, resources, and decision making. The required data
are generally available in school records or could be gathered from
individual interviews with school staff or students. The data are to
be recorded in the Needs Assessment Summary Chart, Step 2, of the
Right to Read Program Planning Procedure. The information is
organized in the order in which it is to be recorded in the Needs
Assessment Summary Chart. The chart can be used to record data for an
individual school or for a school district if pooling of data is
necessary. Appendixes include test evaluation, definition of terms, a
scale to measure attitudes toward reading, basic approaches, and
library or media staff materials, equipment, and expenditures. A
',Program Planning Procedure" supplement is also included. OM
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INTRODUCTION

g The Right to Read Needs Assessment Package (NAP) is designed to assist individual schools to evaluate
Cr%
1Z) their fps reading program, personnel, and achievement in a relatively short period of time, as a

prelude to planning a more effective approach to reading instruction.cz 4ifLit
The form and content of the NAP were suggested by U.S. Office of Education researchrcports, including

information Needs Relating to Reading Achievement Improvement" (Scientific Educational Systems,

Inc.,Oct., 1971) and "The Information Base for Reading" (Reginald Corder, Educational Testing Service,

Berkeley,California, 1971). From these sources, as well as from contacts with school and reading

specialists, several basic assumutions about needs assessment have emerged:

I) School personnel have at their disposal a significant amount of data on reading

achievement and attitudes.

2) The only data to be incorporated into the NAP should be that which cal substantially

and realisticillyalitc.ighim in making necessary decisions during initialiearly

involvement with the Right to Read Program.

3) Needs assessment, in the sense in which it is used by Right to Read, requires consideration

of an array of context variables (teachers, materials. attitudes, nonchool resources) in

relation to some desired (though not immedia;:ly stated) goal. Thus, data are called for which

will be used later to determine the objectives of the reading program in this Wiwi as well

as the resources required to reach those objectives.

4) The majority of decisions the school must make at the beginning of the Right to Read

Program probab'y will not require information from the diagnostic profiles of individi,a1

students. Rather, information concerning group performance in a number of gross

subareas of reading a required. However, actual implementation of a reading program

Au require diagnosis of each individual student's particular reading situation. A general

description and evaluation of 7 reading rests schools are encouraged to use are included in

Appendix I. These tests have been selected because all will be included in the knchor

Test which will eventually provide for comparability among these reading tests.
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On the following pages, instructions and suggested forms are provided for the collection of data in several

areas. The resulted data is generally available in school records or could be gathered from individual interviews

with school staff or students.

These data are to be recorded in the Needs Assessment Summary Chart, Step 2, of the Right to Read Program

Planning Procedure. The chart can be used to recurd data for an individual school or for a school district

where pliOilOg data may be necessary. The chat( can also be duplicated it necessary.

Definitions of terms used will be found in Appendix II.

The following information is organized in the order in which it is to be recorded in the Needs Assessment

Summary Chart.



I. STUDENT PERFORMANCE

Central to needs assessment and planning fur a reading program is, of courge, the individual student who is .

experiencing reading difficulties. The importance of this individual studenfand his needs must be

reflected in the program's continuing emphasis on a diagnosticprescriptive approach to the teaching of

reading. However, at the initial planning stage, the planning task force on the local level must acquire a

broad view of:

I) the specific areas in which student performance seems to be Most In need of improvements;

2) the patterns of readirg difficulties within and between grades or sections in the school;

3) other influencing factors such as bilingualism or bidialectalism among the students in the school.

This section of the NAP will ask for data which will provide an overview of student nuns how students

read (cognitive factors) aid whether they want to read (affective factors)

POSSIKE SOURCES OF DATA

Data to be used in the needs assessment may be gathered from one or more of the following sources:

Information on reading comprehension, word recognition, and other achievement

data may be gathered from currently existing student files. Where current data are

not available on a given group of students, data gathered during the previous school

year may be substim led. However, data should be no more than one year old.

Data on:student interest and attitudes toward school and toward reading may already

be available, is; may be acquired through evaluative instruMents (such as interviews,

questionnaires. and rating scales).

Several general areas of assessment are sugaestcd (reading comprehension, word recol,nition, verbal

expression. interest/attitudes, and mathematics). However. other areas may be added if the planning

task force, the principal, or other reading personnel feel they are necessary.



5. DATA COLLECTION

Student Achievement

The following format is suggested for collecting reading and other subject achievement data:

Grade/Section'

Subnkt or Area

.....1.4
Evaluation
instrument t.1$04$

Date Class
name

Class
Average

Norm" 0,stance of Class
, Average from NOrn)

** The norm chosen for the purposes of this NAP will be peculiar to the pactiCular test used. The

norm should be stated for each evaluation instrument used.

Once the requited data have been collected, they will be displayed as a part of the Program Planning

Procedure (specifically, in the Needs Assessment Summary than). For each grade /section, the distance of the

class average from the test norm should be entered in the Needs Assessment Summary Chart under

the appropriate grade level. If the norm for °word comprehension" for the third grade is 3.1, and a third

grade class in the school averages 2.2, then the number entered in the Needs Assessment Summary Chan

for word comprehension in the third grade would be .0.9. Where more than one test via given skill has

been admigistered, AI! available scores should be entered. An example of an entry in the Needs Assess.

merit Summary Chart under "Stud.tnt Performance" is given below.

NEEDS ASSESSMENT SUMMARY Student Performance

Grade/Section

2 3

Word Comprehension WM 12. 4 o . 9

Whenever Grade/Section appears, it means Grade and /Or Section.
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'in additiot, data m ty be displayed in the following format to make achkvenicnt patterns within a class

more evident. This display will not b.. 3 part of the Needs Asse$Mtlent Summary, but it nily be helpful in

visualizing reading patterns within a grade or section.

Grade/Se4.t ion

Percent of Students
at Flooding Levels

30%

READING PATTERN DISPLAY

20% --.
10%

Grade Equivalent
Levels

1 2

0 Percent 01 studeett 61 this level nationally.

...

NiPercent of students at Chit level in this class.

In this example, over 20% of the third grade students read at the first grade level, while nationally only 10%

of third gliders read at that level.

Student Attitudes

Data on attitudes toward reading may be collected and displayed in a number of different ways:

If standardize) tests of attitudes or interests have been adminisi eted, data may be collected
and displayed exactly as indicated under Student Achievement Data with reference to
chosen normt.

If no data arc readily available, the school personnel may wish to use commercial
instruments designed to measure attitudes toward school and reading. These data can
then be d4laycd as suggested above.

If no data ate available, and commercially available evaluation instruments are not used ,

evaluation and display may be accomplished through non-commercial attitude measures
(such as that contained in Appendix III) or through locally developed instruments based
on teacheristudeit interviews. The following format for rating is a possibility:



0 4

1

I 11 41 17

Shuichi,. Air IVviV WM0
both reading clas,es and
reading activities

WI11 i.ii !.11,8114,11t% gli AN

merktid interest
in reading ctasyes
and aaivities

1 0 +1 +2

Students do not read
when givtn tree reading
time

Neutral Students read
eagerly when given
free reading time

1

Other readinrelated items can be handled in a similar manner. When a format such as that described above
is used, results should be displayed as average distance from the neutral point (0) for each grade/section.
Thus, if four items are used and class averages are .2, .1, 0, and .1, the number entered in the Needs
Assessment Summary would be -1.



s II. READING PROGRAM

Data on each grade/section's current reading approach, techniques, evaliration. etc., are necessary to a
comprehensive assessment of schoolwidc reading needs. This current tirogram will provide both baseline
data and valuable resources for plannlhg a new reading program.

The current reading approacn used bY each grade/section may be best described by either the classroom
teacher responsible for reading in each class, or by the overall reading supervisor lot theleachers involved.

Data items and display formats follosC .

PROGRAM LOCATION

Reading instruction is typically provided in one or more of three basic ways: as a separate subject, as pait
of regular subjectmatter classes, or provided outside the classroom by special reading teachers or programs.

Please indicate for each grade /section within the school whether:

A. Reading is taught as a separate subject.

B. Reading is taught indirectly through other subjectrnatter courses,

C. Special assistance is provided outside the classroom for students in special need of reading
help.

Where reading is taugnt to a class in more than one of these ways, this lea should be noted in the
Needs Assessment Summary.

NEEDS ASSESSMENT SUMMARY Not:1qm Location

Grade/Section

3

rrogram
Location 4: 6 8,C
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PERCOIT OF STUDENTS SERVED HY READIM; PROGRAM

Indicate for each it/Ale/section the perceimige of modeles selv.:41 the reJiling program. In some ease%,

the entire clinks is priwided with reading insituctiou etcher uulsido the classroom, white in when

only a percentage of s1414141ils receive specific mobil instruction through special classes, labs, clinics. etc.
In these latter me!. 1110 estimated percentage of the entire class setved should be indicated. The Needs
Assessment Seminary would display these data us in the example below:

NEEDS ASSESSMENT SUMMARYPercent of Students Served

Grade/Section

.
I 2 3

Percent Served /00N
,

/001 MI,
roolic..

TEACHER/STUDENT ORGANIZATION

Please indicate for each grade/section ilie person(s) responsible for reading instruction.

A. Single teacher multi.subjects

B. Reading specialist (responsible for more than one class)

C. Team of teachers

D. Students doing crossdge teaching

E. Tutolspeeialist

F. Tutoaide

G. Other (specify)

Where more than one of the above categusies rs applicable, an estimate of the percentage of the reading
program in that grade /section provided by each individual should be indicated.



TIME SPENT IN PiLO(iRAM

Indicate rot each grade/section the time a pupil in the reading program typically spends in the program
cash veck. Where some student.. receive reading instruction both in class and outside the classroom, Indicate
the amount of time per week all students spend in the reading program and the amount of time the smaller
number spend in special reading instruction.

)S ASSESSMENT SUMMARY Time Spent in Nordic

Tube Swill
nt Pilicpron

Gildr1S0.14irs

T

1ves, i 1c)hri'4hrs.

BASIC APPROACII

Ti.. basic approaches to reading instruction in the classroom may he divided into ten general categories.
The following list of categories was developed for the "Information Base on Reading" (Corder, 1971)
and was based on categories used by Jean Chall in Learning To Read: The Great Debate (067) and on
methods described in the most widely quoted textbooks and professional books. Materials characteristic
of each category arc listed in Appendix IV.

A. Meaning Emphasis

8, Cody Emphasis

C. Linguistics

D. Modified Alphabet

E. Responsive Environment

E. Programmed Learning

(i. Individualized Reading

II. Language Experience

I. Eclectic of Auiliot's Own

1. °the. !specify)



I .
It must be noted, however. that the approach or method of reading instruction within any classroom may
change a number of times in a school year. week, or even day. Thus, the approaches used in # siiin classroom
should be listed according to their frequency of use (i. 0. , the niost frequently used approach should be
listed first). Examples for the Needs Assessment Summary Chart are given below.

.._.,

NEEOS ASSt SSW:NT SUMMARY NW. Approach

Creliff:/Set I otni

1 2 3

Basic Approach

.

A , C
G'

.-,
cy i..1, ,I C

,

TECHNIQUES

Indicate for each grade/section the types and relative importance in a typical reading session of the following
techniques for reading instruction. Relative importance may be indicated by place in the list (i. e. , the
techniques used most frequently would be listed first). Definitions of terms used in this section are found in
Appendix U.

A. MachineBased Instruction

B. Other Programmed Instruction

C. Gaming/Simulation

D. Instructional TV

E. Interactive Media

F. intensive Involvement

G. Discussion Groups

H. DemonstrationPerformance

I. Lecture

1. Contracts

K. Use of Supplementary Materials

L. Other (specifY)



Fut the purposes of the Needs Assessment Summary. the following display format should tie used:

NEEDS ASSESSMENT SUMMARY -Teoninots

Gfade/Section
ii

I 2

Techniques f-i K B 1.1 1) C.
1 )

...)
4

STUDENT GROUPING

Indicate for each grade /section the student otginization scheme used in teaching reading. Whete more
than one grouping is used. indicate the estimated percentage of tune each gtouping scheme is used in a
typical reading session.

A. Individualized teading instruction

B. Small groups (5 or less students)

C. Large stoups (6 of more students)

D. Total Class

The Needs Assessment Summary Chart will display this information as follows:

NEEDS ASSESSMENT SUMMARY-Student Grouping

Grade /Section_

2

Student Grouping 0 (440%) f'' (40%1
(40%) C a070)

EVALUATION

Each of the following eight items is considered an ini portant clement of an effective evaluation system within
the classroom. Eachlraddsvction should be rated ateording to these items. with "yes" answers getting a

. score of "I" ana "no" answers being considctcd to i1JVC a "0" value.
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Gimeo#0

111OMEN16

Diagnostic reading tesh, are used with most or all students to detIrminc.Individual reading needs.

The teacher his formulated or selected s4pecifte objectives for each student,

-The leacher has developed or identified an toil raiment Tor measurini attitudes toward reading.
.

Irforritance of i kiii. a:me:mired in tom of objectives het for each iIbdivkiu ally.

-....Viikok re mitts arc kept of class performance.

Records for each individual's performance arc kept.
.

Students ere kept informed of their progiess.

Students 4rc involved in self

. .
For the pitipoies of tht Needs Assessment Summary. the total evaluation score for the gradeiseetldn, 1 H II
should be entered SIS indicated below

NEEDS ASSESSMENT SUMMARYf valuation

Grade/Section.----" 2

. Evaluation
.4f

...... 9 '7 ft-,'6

FLEXIBILITY OF PROGRAM

Fkxibility of a progiarn is a function of number of factors ranging from district curriculum guides and
their use to the turniwer of reading material's. The following questions, all related in some way to flexibil
ity. may be helpful in ratios the flexibility of the reading program in each gradc/se:.tion. For purposes
of display, Iwweicr. only the date when the iulreiit reading program for each trade/section began will be

I. Once adopted. reading materials for this gradelsection must be used for years.

2. The present materials have been used for years.

3. The I12Cher may choose to use own (seirmado) or other text materials rather than those
the school provides. -Yes No



. .

he leacher.
.

inits1 follow preset curriculum guides provided try the school, district. or stile..
. .. . . . ..

........sYc . No , . ..

The teacher roust reads .speeirie checkpoints bull as pages, books etc.) by a wcifi lime.
low.m.d1No

6. Prescribed curriculum guidds) was changed 1110bi reeeioly in

7. How often hos the teacher changed. the instructional format of the reading program andlor
the reading program and/or the reading materials within the last five years?
(circle one) - 0 1 2 3 4 5

$, l,rtler the slariong tite lur the readng prugrom(s) windi %;11110111y eXIsts for 1116grodelse0ion:



. .

The iesouteta avirilallo to a school for purpos.6 of its reading program may tango:Dorn. parental
stipptiit.t.0.11164 availahlif for the inservice traint4 cif ICOCII0i, The resource areas WeriCrtfil.fri

...follOW14 as art sUittteitcd as Paitiolarly:relevaitt to the.assesSment and p1.001.00.01i 1.'4.0410$ P!.
The Woaknoses and strengths (or, rather, the potential and actual euritribtiliOna:Of each, sUppOrt,area
mort ax, aiscsstil d 'lit reading program and poriOnotel art hi be moat eltectiiiiii.eidite4ted: '

III. RESOURCES

..Fot the PotpOscs of NAP only' eurrottly useilssesources should be noted;'.Eloweier it, it expeted
the Upit TaA lot.'.' also be utile 10 the theW 426 aitd displays for planning futtire Uie.Of polionne.
and. AnanteiitliSoitf6,

on titeSe*OSiSO!FO Sit0411 be available front school licords, from interviews, of
personnel assessmenl'forms.

PRESENT AVM voiLityAND SKILLS OF TEACHERS OF READING.

Each classriiom mayhaVt one or a number of teacheri of reading 00011.0.
For each pade/section, thefollowing data should bt collected

. -...

The total number of teachers iitiNdirtg aviliable to a class.

The twat hours of teachini time per week available to a-class froot.thCset0010$ O.
. .

reading. (Pot exampk, J class which 6n three different teachers 000344 ioiajlabk
to it, each giving four hours Of instruction a week, has 12 houis of teachinttinte.:.': '
available to ir.)

S1_1111 Each weber of reading should dektmine his/het own needs kit additional skills16 rca
instruction. The form included in this package (I Beading Teacher Skill AistsaMent Forht)ii. si-44tite"
determining the current skills and training needs stif the school's teachers of readings.:

This form should also be filled out by each itachCI's supervisor and one finpl list of skill needs : too*
.between the teacher and the supervisor. It shout be cm hasited that this foist% should not be used in any
?mai*, way whatsoever: Its intention is solely t determine training needs among staff Members in the '-

reading program.

The final display w;i1 be in terms only of available teachers and total instructional hours. Thus, if in the
first grade these are 12 hours of reading instruction per week from Iwo teachers, the display would
coming the following entries:



READING TEACHER Sate,~ ASSESSMENT FORM

Afr i. III VVIII it ti..14 110
.10,1100'4, 0.11146111

Will MIA'. ilif I io Owl
re mita oi

Area .ri Mu< II lotilt.1111
I., ishiiiii hi,

litimmit

1100mar

CI il lin Kinn

A, Motivating Student
Creating and maintaining

. children's interest in reaJ.ng.

'integrating read no into both
school:orie.nted and rionsthool
activities of children.

.

Diagnosing Reading Nobiems
Determining the need tor

reading aSSIStirml 01 individual
studerth.

`1.114 tom 01 ry.iliml no. m.1111
rio01.. iii dlr Pooro c 'Moo Ithil
imiliien i ari..1...

...........
C. Prewsbing for arid tomtit:own.

ting Solutions to Reading
Problems

Knowledge of <writable al ler-
native approaches.

Knowledge of available
Information &wets and
fflateliass.

Ability to choose appro-
priate materials/approaches
for a given read.ng problem,

'Ability to teach the skills
determined to 1,.., necessary
for the individet student.

Knowledge oi evaluative tn.
%borne/its to te.it lilt! .14,1 UM
p1 i%i1111011 tli n !flood' Nil

ublect a in:s.



Grudil/Sethun

1 , 1

tsipitglwe ni
Teachers/HMOs

s. 0 vutiable4.-4..

4. .)
2/a )04.

.3 /
.1.0.10a.

' .

Information ott skills will be Used during the planning sequence to thiamine personnel. reiliiirenienls.
00 staff development activities.

ADDITIONAL READING. PERSONNEL AVAILABLL
.

- Indicate for each grade /section the number of personnel able to 'pro'vide readineelated services within
the' ilassroOrn. These may' be teacher aides, trained volunteers, Or Other personnel actually based in the
ichoOl classroom OT working tinder the direction of the reading program teacher.

The contribution of each of these readinrelated personnel should he considered so this training Pr9Srern3 .

can be designed appropriately. The following format for the assessi tent of reading instructionrelated
skills among additional personnel is suggested:

FIEADINGRE LATE et PE PSONNEI, SKILL ASSESSMENT

A
Highly motivates stu.
croons, trestive, inn°
var;vo.

.9
B

NO spetiel skills :

41 motivating stu.
dents..

I Highly skilled in mooing
mStruction.

...........

II Has some skills in reading
instruction,

111 Hos nu or ninimul skills
in marlin!' Intl) IIIIII,

l:or the purposes of the Needs Assessment Summary Cinul enter only the number of personnel
who are not regular teachers of reading but who provide support services to the program. In
addition. indicate the total number of hours of reading assistance available each week from these
support personnel. (For example. two aides providing three hours of tutoring e week in reading
would, be entered as follows:} ,



' Agyerit *:,e;;;:...t4f,7.:,.,..f.4.-:::;;*:x
._

,

.NCE OS ASSESSMENT SUMMARYAdditional !leading Porsonnel
.

of.adorsei:01
. .

. , ,
... .

.. ., . ,

..

. .. . , ....

AddiiiitoPal.fia4diito .......

N.S;thriel '..:,:::.....:-.:..... -: ... . . ..,...,,

, .,..

i4
. ,

. :,..

. .

TAL.REA6lbIG PERSONNEL.

total school display a reading and :readintrelated or support personnel and their skills could take the
(orm-: ;

. .

.

-

.

Pocurin Grano .

. .

Time devoted .

to reading
instruetion

...

.

. .

.

Skills /

..........
Teachefi of Reading

,4.s. TOACS

1

gitedia7stli ,..........s.,.....
.

. .

.2n4d

/At/
'MK*.

.
. .

fly
_.
fitteK

. .

.

..

. .
.

.

.
. .
.

Reading-Related
Pefscifinel

Ms. 1.1.1.141,

.

die/e.

In this example, Ms. Jones, reading specialist for grade I, needs additional work with disposing reading
oblems, while Ms. Smith, teacher's aide for grade 2, is tibte to motivate stiidents, but needs skills in

0014 instruction.

Is summary (*mat, listing all teachers and support personnel along with their skilis, can be used in
aiming staff de Velopment activities and additional personnel requirements.



NONqASSROOM PERSONNEL: AVAILABLE FOR READING SUPPORT

ho 1 persmuiel who ere available to assist in a (tiding program. but who may not be involved directly
in I:should be idemified ohms-with the seivicea dray provide. Such services may Include
prevision diattliohtie servive, tutorial', dirwimg prognim Jos/does outside the clasmoom, planning field trips,
keepiitg. records, orowiog Imervice t tritiittp programs,et.

. .

tIVOIlltitil I. el the end Of this see11011,1s suggested (or the Mleelhol and tlispl# or this doily Thf,tiet4s
eseenneill Summery Cheri should contain only the total in the third intorno: number of available personnel
tteadintrelited activities X percent of time available fulltime equivalent non-ciassroorn support personnel,-.

.

11091.. LIBRARY ACTIVITY.

hb.SchOol library. is an integral part of the students' reading environnteht:.The library's current contribution
tn.iise reading program should be evaluated in terms of the Standards for School Meths Projects set bythe

eieen LibeitlY. Association and the National Education Association.' These Standards are contained in
hdix V, After caMpletitlit the evaluation douMent provided in that Appendix, the UT)! sheUld

: Mine.whether the school libiari meets the standards set (enter + ) Or requires additional iesourCes(eAtir

AFF READING SPECIALISTS

_ .

Where reading specialist (with responsibility solely for reading) are a p4rt of the schoo; Steikiliel!nlimber.
.

shOtildbe indicated -in the Spate provided in the Needs Assessment SiimMaiy. When regular classroom
teacher; are reading specialitts as well, they should nut be reported here; rather, thly should be entered es

- teachers of reading in the Section devoted to teachers of reading in the Needs AssessmentSummir Chart.'

OUTSIDE CONSULTANTS

Outsidoconsultants can consht of reading specialists provided by the school district, speech OrhearingspiCialiiis
who serve other schools in the area, or university personnel brought in to assist in individual or sch001,Wide '
reading concerns, The hat4re and extent of these outside services may be collected in the. fornial shown beloW:

4

Nam e Source Services

1

Men-days avail.
4bie per month

',Only the total man-days per month available from outside consultants should be entered on the Needs
'Assessment Summary.



ERNON.SC11001. RESOURCES

diet. not.i.Schind.aesottreci my include "eclat motivational actontit.4a mipphed by local industry, tuiuring
Service.* pitiiided by 4..eivic organ/anon and M) total. Such rootircet., in addition to outside Consultant
reatitircei.disetrssed above. may be displayed fur %Ifni Ta%k Porce oho tK wooded an Inventory IL

. . ...

LIAR' RESOURCES...,....

arnOtielery resources available to a school reading IROgramarasoften diva*, and may to: earmarked for
cif* aspects of the school's reading program. InventoryIll can be used to list and 'display the total- .

ullat and reading-dollar resources of the school.

,ot the -purposes Of the Needs Assessment Summary chart, the relationship between dollars available to.
rho reading wrath and the total school budget should be computed and displayed. to addition, the leading
d011irt per student should be related to the total per student cost for the school (See Inventory 111 fur (Unbar
Instructionion these items).



IV. DECISION MAKING

Ig order to allocate or redirect resources for the purposes of developing a more effeetive reading program, it is
necessery to identify the decision makers within the school. The locus of decisions making may need to be changed
to MOO the flexibility necessary for effective change. In any case, it is helpful to know those persorts or
organliations involved in programrelJted decisions.

Inventory IV may be helpful in determining and displaying tiecision areas and those responsible for them.
Wherever a "decision maker" is primarily responsible for a program decision. the Unit Task Force should
indicate one of the following:

X a Most apprOpriate decision maker (in terms of experience and knOwledg: of the situation).

0 « Inappropriate decision maker (in terms of experience and knowledge of the situation).

For the purposes of the Needs Assessment Summary Chart, the total number of "XV and "O's" entered an
Inventory IV should be recorded. Where a "0" has been entered, steps should be taken to reassign respon
sibility or to rethink the ways in which the reading program can be changed.
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TOTAL '*AWUI1T. AVAILABLE FR 'REING
-TOTAL.

:



. .

DECISION MAKER

Individual Teacher
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Group of Teachers at School Level
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Teacher's Union

Teaching Supervisor

Principal

Parer;°: Organization

Individual Parent

Superintendent

School Board

State Education Agency



'APPENDIX I. TEST EVALUATIONS

3
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Oho,Taft Study has two objeOlves .! first itswiliPeehle. the ebil.itY.teitrenelale 11..,e,4071 score.
.atiy.One.of the Seven most widely tssect..eteitill4i4Oed reeding tests inioiscore on itlYO1 the other tests

*Wee Cur this purpose will be prepared for tests appropriate for fourthitkade,fifthitride, and ihrth-grarle
ildrek:SeCOOd,:theStody.Will provide new nitionally representative nuns for each of the 3Cveo tests.

t MOO 1St Study is being cOndircied by the. Educational Testing &thief (Western Office, Berkeley..
afitornla) under *tract from.the U.-S. Office of Education.

Thchokofupp*r primary grades (r the Shirty was made because reading is io crucial fatly in the
chiIds edueetional career. :Alto, available data on testing show that school systems throughout the nation
administer reading tests most frequently in the upper.elementaty grades.

.... . .

The seven standardized tests selected for the Study are those most widely used by school systems throughoirt
the nation, ..Data on test usage collected by the U.S. Office of Education show that these seven tests ate
used with more than 90 percent of the fourth. rim, and sixth-grade children tested by school systems. The
test editions, forms, and levels to be used are limed on the following page.

. TESTS FOR LOWER PRIMARY GRADES

The Center for the Study of Evaluation (UCLA Graduate School of Education) *evaluated elementary
school tests available for all subjects and areas. The resulting publication,.CSE Elementary School Test
pvalualionvill be available to Right to Read Centers within a short time.
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104 that In do(inhming iho plOholito ellgOr p.00,54,..)1 pri4r.M .WhOn it Is
,

. Important consitterations ate thes-orgiuiltalion'Wit fri:thi.14;14o1; the'

ailsrvbIlIly : Of qiiiliOed persuflncl and/or training piogratnn lOrs:personnel, startup costs asSqCjaPcr
70141 purchaseOf eq'tsiOnient, ModilleatiOn of *WOOS, or pnrchtise Of matatiala....Arlik(1#.100. . .

ispuhflt MO.:01001 prograin,.tuchas 4 paiticirlaili brilliant or irintoiatiVo
hi ilk Nettir.0: 4 *14: Orcally develOped materials in nuntcprklducible fOrrn, in#:re4100,7tha:' -;:-!

lability (or riplicability)*of the program.

!.; -. ,

Material: hi * basal series Arc carefully Aystemarludi utilialng aplit,f of . , , i ;;.
..:-...ind.'reading'tifds for caeh-giad* or reading . The'sc arc Vocabulary Is

mitt, ksson plans and !topic:thins for supplAntental activitiCs e oxplotodiii thø 110.p041"s:.

..,:010itilt4, 1-iirrefent basal serlia :nay stres s different approacliCsjo wadihig tcading;;:ionSo feishirc ',
!Aiglit`!. Or Whole word .approach to feeding, Others feature an hoot*c phonics proirani; Still'011iera
use the balanced or gradual phonics approach, while a fourth typo ettiphaaket sOuridlyinbol re

.. latIonships in a linguistics approach.

ott.INcv4i,

.-A.'doublelanguage instructional approach in which the Nom, who typically has little. command Of
Oild.ifOOnding of rototaljwritton English, is first given instruction in his native tongue and laiet In

...OngliSh.: As tie keno acquires object Matto: CuntilOtullva ill Ids naive language Nitsubject may be

taught bilingually), he is motivated through this competence plus a eeriairi amount of spoken coni

Oltinication.
skills to attack familiar concepts when presented in .

. . :,
.

. CODE EMPHASIS

COO emphasis has two sub-categories: synthetic (phonics) and amtlytic (whole word) Phonics and the

Ok waid approach differ only in the sequence In Which lettet $0unds'aild blends are introduced; In ;

Øs phonics approach the child learns the individual leiter sounds first afid then combined the*, Into words.

in the Whole word approoth, words ate introduced rust and the:child develops a sight Vueibulity before

ktiet sounds and blends are Introduced.



A wroten women' hetWcCii 1:WtiV and stildent in sstiktli the student agrees to row!, a 4triJin Ievel
of readina skill kir which the teacher plunk'''. to await' a particular grade. The contract is written to-.
%sive, very small 'ohs that con he accomplished in shoo time isetiods; this is to elt*Un: lit the St %kin
intliOtsei10% Wei% III it shift PV111111 nt IOW ;41111 IINC114V% the' teacher's Auctions to his attempts as he
completes each task.

CROSSGE TEACHING

This technique uses older students to instruct younger studenis (2nd and 6th graders ire often matched)!
Older students tutor the youifger seidents in reading, teach and supervise the playing of instructional'
pines, and otherwise assist the teacher fur about one period d day: Research Indicates this technique
benefits both the older and younger students. This arrangement requires careful planning and'scheduling
to be effective.

DEMONSTRATION-PERFORMANCE

The derrionstrationperformance technique is used to impart skills .through interaction between the ,teacher
and one or more students: The teacher first demOnstrates the activity or skill to be Wined (such as thn...
pronunciation of a letter) while the student(s) observes. The student then performs the activity while the.
teacher corrects or assists. Through a series of such interactions, the student acquires the skill which the
teacher has demonstrated.

DISCUSSION GROW

The discussion group is a modification of the lecture technique. Instead of imparting information directly
to the students, the teacher `guides" the 'students by skillful use of questions to explore a subject and
discover answers for themselves. Skillful use of this technique requires special training but no special
equipMent or materials:

ECLECTIC APPROACH

The eclectic approach combines different materials for teaching according to the teacher's perception
of student needs. Whatever combination of materials is selected, the total approach is usually highly
dependent 4,41 the use of basal readers. Workbooks and other supplementary materials accompany the basals.
The eclectic niethoi is the one most often recommended by teacher training institutions.



GLIM AS A SECOND LANGUAGE

By contra( with 814119GUAL 1NSTRUCTION4 insiruction is prcsented in English, regatdletS or th*Enitlish
lalti Pge competence of the learner. Word knowledge and'senteno structure are developed by repetitive

tlern drills With ad initial emphasis upon considerable vocal expression by the learner.

F114140.11.0414UPS

Antiot picture Alin teptodutes the moving teality, of the subject that has been photographed.- .4s, an in.
siiiiellomil deVieo, motion pictures are necessary wherever this reproduction of niotlim is required ror under.
standing. Filmstrips AN still pletutes, linked together an a %Rip of film, end are adequate rut instruction in-
most subleet ::!eas, In certain histani.vs where prolonged Niudy or individual pictures is required, the Alm.:
strip is preiemble to the Alm.

GAMINGS1MULATION

Gamingsimulition is a new technique which permits students to simulate the "red) world" in the classroom.
Students must acquits skills or gather information in order to play the game, and thereby learn both io
collect and use information. For example, a class may have to learn mathematics and geography skills
in order to "play" surveyor of the school neighborhood. This technique is a poWerfid motivational device.

INDIVIDUALIZED INSTRUCTION

Individualized instruction may be one or two possible classroom approaches to reading
(I) individual reading or a variety of reading materials is the core of the method; each chili:144'ms a book
that he wishes to read and gets help only when he needs it. The teacher works with each child at regular
intervals to check progress and give assistance. (2) A structured situation in which, although children work
individually, they are given specific programmed materials to meet their needs. After mastering a skill, they
are given additional practice or placed in a higher level material.

INTENSIVE INVOLVEMENT

Intensive involvement is a technique originally developed for foreign language instruction and whkh has since
been broadened to include a wide varkty or subject matter. The technique involves an extended field trip
approach in which students am taken away from she school environment for ss many as four to five days
and given Intensive instructional experiences ror as long as 12 hours each day in the subject matter selected.
This technique is highly motivational.

INTERACTIVE MEDIATED MATERIALS

Interactive mediated materials are a new application of techniques of programmed instruction and motion
pictures, sound filmstrips, or instructional television all being used within a single lesson. Mier a certain
amount or instruction has been provided, the student is required to respond in writing on a worksheet.
The media then confirms the correct response and proceeds with the instrutlion. Appropriate hardware
(television, motion picture, or (llmstrip projector) is required.

LANGUAGE EXPERIENCE

A reading instructional approuh which calls ror the teacher(s) to build classroom activities upon the real
language needs and language experiences or the students. According to supporters, "children learn to read
as they learned to talk, from a desire to find out or tell something:' For jitssitOk, after children have gone
on a field trip, they discuss their experiences. Their comments are then wlitten up in booklets or on large
sheets or paper on the classroom walls. These statements then become the "texis" for class reading instruction.
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The lecture technique is one of the-oldest Methods of imparting information to others. In this technique,
the teacher imparts information directly to students, usually in,a total ChM situation. No special equip-
ment or materials are required.

LIKUISTIC APPROACH

Reading as a language.rclated process A studied in relation to language by means of, stMelural lingnistiet
Accurate information about spellingsound relationships and about the sirucliire of words HcOnildered
dental rather than fundamental to learning to read. The first task for reading instruction should be to give
pupils a eVIIICiOUS knowledge Aif the language patterns they hitt mastered at the unconscious operational
level. Children arc taught to read With main emphasis on larger patterns than Words; The heart of the
approach is moving. as needed, from larger to smaller wholes.

MACIHNE.BASED INSTRUCTION

Any type of instruction dependent upon a machine whielt operates in ap automatic or Semititl.
pliliner. The machines may include any Machine operating on single card Inptiti; rear *screen prOjection,
units with filmstrip, word, or Cassette; or computer assisted instruction which requiret tornputir terminals:
in the classroom booked by memory and processing systems. Applications range from simple drill and
practice to direct and individualized instruction.

MEANING EMPHASIS

Meaning emphasis is an approach to reading instruction used most often Willi basal reading
principles upon which this approach is bated include: I) the process of reading should be defiried'broadi
to include as major goals, from the start, not only word recognition but also comprehension and interpfe=
talon, appreciation. and application of what, is read to the study of personal and social problems; and
2) the child should start with meaningful reading if whole words, sentenqs, and stories as closely geared to
his own experiences and interests as possible. Silent reading should be stressed from the start.

MODIFIED ALPHABET (e.g., 1.1.e.i
. .

The modified alphabet approach is based on a "new" alphabet to be used by children when learning te.cead
The alphabet contains all of the conventional letters but Q and X, and additional characteri are devised to .

make up the forty-four different sounds in English, These new characters resemble the traditional alphabet
visually and each character stands for only one speech sound. Once children have learned to read with this
modified alphabet, they switch to the traditional alphabet for all reading. The modified alphabet is not a
reading method, but, an aid to teachers no matter what other emphasis (code. meaning, etc.) they used in
teaching reading.

OTHER DIRECTED STAFF DEVELOPMENT

The instructional personnel for this staff developinent program arc supplied by outside agencies or
organisations. publisher supplied consultants conduct, at no cost, workshops fOr districts which have
purchased materials or systems for reading instruction. Outside consultants are hired by the school to
perform either clinic or workshop instruction (see also School. Directed Staff Development). Cam
comes may he traditional oncampus classes or may include extension services which give credit to
school projects or home study and thus reduce the requirements for campus attendance.



tarnrited.initstietiiin is ba ti.OhAdhidualizol Mat0100viikh. are in .soft. covet (that Is; they
Ita,'.WOrktiOOks,:Or ninteographed.Sheeisl....TWiiiiitorial to be katirea is presented In.sMall

s...Sotile provanitned ma Oak use a linear iireliniqtte, where material Is arranged insa simple ordered
tomes, with the student working from the Iltst through the last item.- Another methddloalkd

bfaitelting),alltivit the student to'follow his own route_tliniugli the material, 'A itgiven pOnis thC
.iutreitte; if hi gets the corner answer lie may -slap a i'raine in, if he misses an item, he may be rerouted
thritOgli a writ% of review frames.

READING SPECIALIST

For the pUrposcs of Prograni Manias a "Reading Specialist" is a staff teacher with a specialized
ground in reading who is responsible lot instruction only in reading or language ins. This teacher May --
handle several different groups of students, instructing each roup for'one period at a time. Class size
may still he large, and teacher aides may not be available. but no additional subjeCt matter respunsibilitY;
II assigned so this specialited person. Nonstai( reading apcoialists are considered outside consultants
lace -page N16).

: RESPONSIVE ENVIRONMENT

The responsive environment approach may bi I) a typo of classroom organization, where the teacher
provides a variety of suitable eitperiences and materials in a relatively unstructured setting and the child
has the freedom to select what he wishes to do: or 2) a teacherless computerbased reading
environment in which the response is controlled by hardware. The basic concepts involved
are selpuing and self-seeking behavior in the students.

. SCHOOLADIRECTED STAFF DEVELOPMENT

Internallydirected staff development is operated by school or district personnel who may be project
leaders, reading specialist, or central office consultants. Igsks instruciloo is onthob, with the
instructor critiquing the trainee's classroom performance in his 004 environment. hailMinic

basisis also on -the job, but trainees (and students) work in small groups or on an individual
basis with the instructor, Video taping is used to focus u on single teachertrairtec behaviors, where
possible, and this technique is called micro tlichkg, W bring teachers together For teaching
demonstrations and discussions,

SINGLE TEACHER-MULTI SUliiliCTS
. .

The teacher of multiple subjects is responsible for a selkontained classroom and provides instruction, in
all or Most of the subjects. The teacher, alternatively, may. .bc.responsible for reading, mathematics,'and
social studies, while other teachers handle art, physical education, etc. the single teacher may or may
not have an extensive background in reading, but will be responsible for reading along with other subjects.

STAFF DEVEURMENTMATERIAI.S/SERVICES

Professional publitaticns dealing with research on reading instruction, methods for teaching
goading; and general educational media and methods can be the basis for regular scheduled dis-
cussion sessions of new approaches to reading and to eduotion in general. USOE's ERIC
System can be used as a complete resource library.

.



t STARTI P. COSTS
.

'fitc oncAirise costs for purelase of 4apitai equipment :wit as C1.10100111 AinutUre. Vitko tape
0systerns. computer terminals. purchase of pottabie 1141111gs, installing caipeting or new ceilings.
\ur pureltase of complete sets of new lam ruetional materials. If complete retraining of staff is
liteessary to adopt a now inttruetional inethusi, this should be included as a startup cost.

TEACHERS OR READING

Any staff teacheri Who lead rem:ling, whether they be single teaelicrniulti subjects, stiff reading,
specialists, or subject matter teachers.

TEAM TEACHING

This technique uses a number of adults for instruction instead of one teacher it) a self-contained
classroom, Also known as' Differintiated *Staffing," team melting may include: ,-.

Master Teacher Mainly responsible for planning and leadership, does same
.

teaching. . .. ) --.'.
. .

Teachers . Mainly resposible fOr teething, participate In planning.
Aides Assist teachers In lassroort:gteparriniterials, participate in :

planning: .' :

Volunteers Assist school staff, participate in planning.

TUTOR AIDE

A tutor aide serves as a paraprofessional staff memhor in assisting the reading teacher. The tutor
aide provides onetoone tutoring and/or assists with evaluation of materials and other classroom duties.
A tutor aide gm have some insenfice training in reading instructional techniques.

TUTOR-SPECIALIST

An instructor who works on a onetoone basis with a single student at with a small groupnormally
not exceeding five. A tutorspecialist typieilly has completed three outset in reading, is thoroughly
familiar with the diognosiicprescriptm approach, and has background knowledge on each student he
tutors.

USE OF SUPPLEMENTARY MATERIALS

In midition'to, or instead of, using 3 single required reading textbook, the swivel relies heavily on
high interest Of speciarpopuletion tuatertals to ationtslati the Worn' of the students in-reading and
gaining reading skills. taterials used range from trade books,a variety of high interest library books,
newspapers and maguines, audio visual materials, and materials written for or about particular ethnic
or racial groups.
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..sitleiroitt the slue:thin of whether pupils- sank Mid 'rests -a sjiiestion,.4ith' an evert Moro' ilOsive .:,_

enewet.f.till pupils read? Certainly; Ow studinti feel about reading is as iftlitOitilOtas whither they.:
are.eble.tO read, for, is is WO for mdse -abilities, the value of reading ibilitflies in its tite rather than.... . , . .

its notion, . t

tortuttately ,--by 6. KOCri.6iitfn.(147),
by aniel Fader and lion c *11-(190)Find. plat
Mager, (196) have replaced the mystery of attitude c range wi

,frfa =NMI

A OrollarY problem has remcined unsolved thus far, hoWever., H ?w doctor* measurecharige in
attitude,thWard reeding? At present, very little help is available"tolhe tele* with ;hit ip.testion;
Concern over this state of affairs led to the preparation of theettituds scat; which will be dekribed

rein, it is hoped that reading teachers will sec the scale asuseful in its-present form, bill Will feel
frec to .modify it to fit their needs. An aid in Inrther-developinent of the scale will soon be available
(Estes, in preparation).

CONSTRUCTION OF

Of the several types of attitude scales which could have twin, designedi-the-"Irikeiror Nominate
"ratings" type was chosen'bccausse of its ease of use and genarallhigh akcutacy; Such a seatc"i: composed .

of a list of statements to each or which the examinee is asked to respond- on a one to Ave point scale
varying ftorn""1 strongly agree" to "I strongly disagree." Each of the statements in this scale was worded
In such a way as to call to mind the object "reading." A summation of values of each student's responses
On the scale will yield a quantitative representation of his attitude toward reading. (Hence, the term.
"summated ratings Nate

:The fits svp in the construction of the Stile was to secure a p o o l of statements frent"*?likh.could, be . .

selected approximately !kitty rot a tryout scale. A stoup of 2? high school and ekmenti1V (Whets,:
h: the Charlottesville, Virginia, area were asked to contribute to the initial item pool. Each teacher
was gotten a, description of the kind of scale to be constructed and was tilted to contribute ` "statements
the response toward which will reflect attitude toward the activity of reading." Otiteria for attitude
o:ale Rein formulation and selection, as outlined by Edwards (19$7), were provided for the.leachers and
Were utilized in the selection of items for the tryout scale, .

nOciate director of the McCuffeY Reading Center. University of Virginia; the autlior thanks
Dr, Anna 1.. Heatherly, at the University Sir Arkansas; end Mrs'. Paige Counts, Title ifs Director in

Warta County, Virginia, for helping collect and analyze data used in the development of this scale.



The trydut wile eonssted of twesty!eight items. These were administered to e somple;of 20 Pupils -

in grades 3-12. Specifically, two Classrooms of pupils at each grade loVel, 3-12, weft given the tryout
scale, The classes were purposely Chosen rut their heterogenedus nature. It was desirable to include
as wide a 7atiety of ettitudes toward reading as possible in order that the scale hems have a chance
to demonstrate the quality of separating pupils with positive attitudes from those with negatire attitudes
toward reading. (A crucial question to be asked In the analysis of the wok is that of whether each
item tended to he answered positively by those pupils with positive altitudes and negatively by thote
with negative attitudes.) Earlier research has suggested that one way to insutejepreientetion of a wide
variety of attitudes Is to sample's wide variety of ability levels (Estes,,1969), .

hli600OF TIILOATA

Following 'the tryout administration, the resulting data Were anelyzecin e tweteee procedur., Pint,
an estimate of the wale's general perforinence was Wined througcomputation of the'Mean, standard
deviation, and reliability data. SeCond, an individual analysis of each item was made in, terms of its eighty .

to separate a group of people on the basis of attitude toward reading.

Each pupil could rank each of the twenty eight items on. a one tO five scale, five being posithte and
one most negative. Hence, the tneoretically possible range of scores was 28 to 140. The actual range
of scores obtained was SS to 138. The mean of the 280 scores was 102.

. .

One question which arose was whether the scale was performing differently for younger pupils, gradei 3
as compared to more advanced pupils.

Source of Data Range X . s. d. 'rel.

Grades 3-6 57-138 106* 18.4 .92

Grades 7-12 55-127 98' 17.1 AO

Total Group 55-138 102 17.1 .94

t 4.06. <.001

Ighlgi: Reeves, means, standard deviations, and reliabihties, for grades 3-6. grades 7-12, and the
total group, with accompanying ttest.

The wide standard deviation on this administration of the scale suggests that a wide variety of attitudes
toward reading was represented in the sample and that, considering the rather high discriminatory power
of the items, the scale will be sensitive to a variety of attitude types in Nurture administrations.

The reliability data for the scale was computed by thesplithalf method. The substantial reliability valises
..obtained suggest that in its tryout form, the scale was performing with good consistencyrepeated
administrations would likely obtain similar results.

The second stage of data analysis was the item discrimination.enalysis. This was done by the procedure
of analyzing each item for its discrimination of his% scorers from low scorers on the wale. The items
retained were those on which pupils with a positive attitude are likely to respond with a high scoring
response and on which those pupils with a negative attitude ate likely to respond with a low scoring
response. In other words, the items retained were those on which a pupil's total score is likely to be high
if he has a positive attitude but low if he has a negative attitude' toward reading.
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foiloWing direeliont will be helpful 10 those who,wisfi to use the Kale in its present (own.

.Reproduce the scirle and draw up a separate answer sheet that curia Ave 'Multiple
choice spaces (Alit) .for each of twenty items.

2. Students should be bowed that the manner in which dui respond to 014.110e will
not possibility street their grade or standing in the course:

3. Notite that some Items are positive statements and some are negative. Responses .

to these Mini will differ in value. (To "agree" to a positive statement reflect
a positive attitude, whereas to "agree" to a negative statement is to reflect a negative
attitude.) The following table should therefore be referred to in stOrir.g.

4. With practice, the scorer can Milk the negative itemtjust prior to t4Oring and assign
the proper value to each item et a glance.

S. The student's total score, Is a quantitative reflection of his attitude toward reading.
6. By administering the wile on a pre and post (October and May) bails, the teacher can

note changes in attitude toward reading by subtracting the early score irons the later one.

.

iten
atponse Value'
ABC DE

thusoittli*gml. Nos. 1. 3. 4, 6.13.
9.11.12.13.16.
17.20

I 23 45

Ittpsittve iteirq: Nos. 2, 6, 7, 10,
5 4 3 2 114, 15, 18, 19

Table 2: Response values to assign to each possible rosponse to each item.

Isb
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A sole to measure ittitude toward reading has been described from its Inception to Its putout
hopefully useful form. Directions for use of the scale have been *delineated: The Scale will allow
teachers of reading to measure objectively how pupils in their schools and classes feel obouS reading,
allowing a view 01 the pupil not presently permitted by testing programs.

ATTRUDE SCALE

AA. strongly. wee
8 agree
C a umitilded
D disagree
E strongly disagree

1. Reading is ror learning but not for enjoyment,
2. Money spent on books Is wellspent. .

3. There is nothing to be gained (torn reading books.
4. Books are,. bore.
S. Reading Isis good way to spend spare time.
6. Shoring books in class is a watt of time.
7, Reading turns me on,
8. Reading is only for grade grubbers.
9. BOoks aren't usually good enough to finish,

10. Reading is rewarding to me.
11. Reading becomes boring after about an hour.
12. Most books are too long and dull.
13. Free reading doesn't teach anything.
14. There should be more time for free reading during the school day,
IS. There are many books which I hope to read.
16. Books dtoold not he read except for class requirements.
17. Reading is something I can do without.
IN. A certain amount or summer vaeatimi skould he set aside for reading.
19, Hooks make good PitiCilli
20. Reading is dull.
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APPENDIX IV. BASIC APPROACHES:
CHARACTERISTIC MATERIALS

AccordingtO The Idomition lljse few lahiljpg(Cordcr, 1,TS. 1971). at least 10,000_, materials
designed to kick leading are intseitily.avallabk Ito schools. However, P. KennethKOmeski,
President of the Educational Products Information Whim& Infiniti., Nina out that JOS than
10 percent of the educational materials on the niarket today have been Acid tested and even a
smaller percentage (about one percent) have been subjected to 'camel irCrinellii011 tests. A study
presently under 4y by the American I ditiluic for Research will result in a listing of plait of these
educational products and an indication -of the extent to which they haVe been validated.'

The materiakligtd.below have been scketed because they are widely, used, Otarecterislie of the
eategoty into which they fit. and are dealt with- specifically -by CorderXhail (LialitILtalad)
or Aukerman (ippaggickaigglasliat). Inclusion can in no way be interpreted .is, .

endorsement of product nor as an indication that the product, hal been verified as offiettye in it

MEANING EMPHASIS

Ginn Batic_Reader4

The Now Basic Reading
eismo (Sc Ott, Forcsman)

c'ODE. EMPHASIS

inakipt the Sound Barrier
thIsmilIaa)

Lintislima-BSIUBJEW)
Eligaig (Lippincott)

The Writing RIMd to Read.
jug (Wm. Morrow do Co.)

UPPeneult Basic Kadin
!MA
SPrtagilkefitabarliCA
(Harcourt Brace JaVanOVICh)

hinctiMial_Plionttiq
(Befit tie Press)

LIBSAliggil;tisigaisismiilia)

9leirattwvtadingAwg,

'Wok Iteyualafts
(Economy Company Schoolbook
Publishers)

Phopoxisliol Method (Phorto
visual Products)

IIK,Cardcg *Moil (Mae
Carden. Ines.)

Iht,Ivey al Road Rer,
(Chaito & Wiridut.London)

The S0)1114 fins to
(BrelinerDavis honks. Inc.)

athion Pric4i Pronto
(Chandler oblishing Cti.)
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Phonics Is Fun (Modem
. Curriculum Press)

Phonic.' Workbook (Modern
urr u UM MS

efi Patterns,_in Phonics
(Electronic F irtures)

Al a fine: fireakin
(New DimensioWli

ucation, Inc.)

LINGUISTICS

. Let's Read: A Linguistic
A roich (Clarence L.

arn art, Inc.)

Basic Reading (Lippincott)

Merrill Linguistic Readers
(Chas. E. Merrill)

SRA Basic Readies Series
(SRA)

The Michigan Language
fAem, (L. R. I. )

Sounds and Utters
(Linguistics)

MODIFIED ALPHABET

ykaAnitial Teaching
Alphabet Publications)

1110 Piii¢ottijilethott (New
, Readers MSS)

Psicholiquistic Color
S stem (Learning Systems
resa

Sullivan Decodin Kit
e av ora Research bs)

Individualized s

(CollierMacmillon Services)

Phonics We U* (Lyons &
Carnahan)

A Bask ReadleiSeries Devil.
l)poon gin ill tic Principles

(FriertuWgions

The Structural Rearpnaleries .

(L. W. Singer Co.)

First Ste x in Erg_ jga
imon c uster

The Linguistic Readers
(Harper & tow)

Miami Linguistic Re_aders
(D, C. Heath)

UNIFON Reading fitigrarn
(Western PublisliitifEduc-
tional Services)

Words in Color (Schools for
t i7tire)

Peabod r Rebus Readin Pro am(Americance



Fonatic Ens lit Sppcc lift

tFOnetic English Spelling
Association) .

ItESPONSIVE ENVIRONMENT

British infant School Model

Raonsive Eqvirott*ntlit(Responsive Environments Foundation,

Inc.)- includes Talking Typewriter.

PROGRAMMED MS114UCTION

Wisconsin Designiot
R *ding Skill DoMopment
(Otto4 Askov) '

LIFTOFF to READING
(SileWi-Riset4ch AssOciates)

Uses linguistics approach

INDIVIDUALIZED INSTRUCTION

Individualized Reading Instruction is not a commercially prepackaged kit of materials nor * series s.

of books. It is a concept and a way of learning. It provides for the utilization of a wide variety Of

reading materials presently available to meet the individual needs of children. Thits, almost any

materials can be adapted to individualized instruction. The two products listed below were specifically

intended for this purpose.

SRA Reading Labs (S. K. A.) Scholastic Series

Pr4rotimed
stic(MappcGo.ficawh441) thiMTIFl

,
7 -

LANGUAGE EXPERIENCE

Language Experience in Experience Charts made by

R ead' g (Encyclopedia Teachers/Class

Britannic: Educational
Corporation)

ECLECTIC OR TEACHERS OWN

combinalion or SON rat approaches tiste0 above.

Approach developed by teacher or local schoolidisirkt staff.
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iniidarda for:Sclio1 Media Progratiss,% whored jointly by the A, rodriOn Association SchOol .

titlier.Onani Of IiiicliOVisiSkl itistruClion or the National Edietion'ASSOciation (no*, the
MOM rot Ed icatfoatltl COMMOnleation and. tohnolnity), should be used as !alarm, in Co?fopktint

asiftirittiakir your libtaryMedie program,
befinitions2 and full information Mi*recOMMendationa flout this publication will not. isit repeated hem
but this tool should be referred to for purposes of common understanding and philosophy,

=

Tha process of education Is essentially creative. The resources and services of the media center are a
fundamental part of this educational process. One important aspect is that Of enabling.students and
teal hers is mike a multimedia oz intermedia apptOach to and ustof..materiali in a unified Media program.
Tho' media program. is indispensable in the educational Programs that now stresi Individualization,
litquity,- and independent leatr'ng for students.. The Oucational experiences which,Will be Mott, helpful

.:::roust be identified, and the :nose effective tools and materials located. The pupil will not only need to
learn skills of reading; but those of observation, listening and social interaction: He-will need ttidevelop
a spirit of inquiry. seltmotivation, Sadiscipline, and setteviluation.. He will need to master knowledge
and to develop skills.- Ultimately he must communicate his ideas with his

In this entire process the media program, its staff, and its center play vital roles. Media Coney information,
affect the message, control what is learned, and establish the learning environMent. They will help to
determine what the pupil sees end what his attitude will be towaid the world In which he lives'. Thereforei,
it is important that every media specialist patttcipate actively in shaping the learning environment and
the design of instruction, and that every Media facility, piece of equipment, book, or material be Selected,
produced, and used so that the students in our schools are challenged to a dynamic participation Ina free,
exciting, and enriched life. This fusion of media resources and services provides optimum service for stip
students and teachers. Many schools now have unified media programs. For those others that have separate
audiovisual departments and school libraries, it is recommended that, wherever OWN', these services be
combined, administratively and organizationally, to form a unified media program. New schools should
start with a unified media center and program of services.3

.11=11

/Abostardialar papaw by the American Association or School Libtatiana and the
OlpatInvitit of Audiovisual ftStt4CtiOri of the Naticuut Education Association, Chicago, Armeitan Libeary
Association, and Washington, D. C.. National Education Association, t969.

20p. cit. , p. xv.
Sop, cit. , pp.



NI API:

Recoininended: 011* full time media specialist or every 2S0 students. One media tcehniehin and one media..
aide for each professiona: media specialist in schools of 2000 or fewer students.

.

r .1

Professional Library Media Specialist

Supportive (clerks, aides, technicians)

PACT LIVES

1971.72 Projected
Number Number

ilLMEN

Recommended: A unified, centralized program of audiovisual and printed services in the individual school,-
Seating for at least SO students, In larger schools, seating for 1St of student enrollmetit:_ approximately _

a third of this percent should be individual study areas equipped with power. Pages 3944ndgrds for
School Media Programs.

to*
Yes No

1. Does your program have the services of a library media center? M.1=1

2. If not, do projected plans include such a facility? .
3. Is a portion of the individual study space equipped with

electrical power?
4. Is equipment for immediate use by teachers and students

in the media center?
S. Is the center open to all students? .=1.
MATERIALS

Recommended: Provision of materials of good quality in the school; optimum use of the materials
by tetthcrs, students, and the staff of the media center; and the functional and efficient organization
of materials.

Resources for schools with enrollment of 230 Collection per Pupil
OF over:

Books at least 10.000 titles
Filmstrips SOO 1.000 titles
8mm films SOO tides
Magazines: Elementary 40S0 titles

Junior High 100 123 titles
Senior High 12S-17S titles

Tapes and disc recordings 1,000-2.000 titles
Newspapers 3-10 titles
Other (Give figures for other media such
as globes, microfilm, etc.)

1971.72 1911-1T-1§73-14

=.w.
=mm wOR
arsarm.m1 M=MMmMra.
, AO. MANIMM



t. Nea *22$ iL..444040.,e1Ljte_icPoking
.

it a Written, approved statement df sckctiun pushy:'

Ara teaching iitrategies, curriculum, interests and abilities
of students,. and 'teacher requests considered in telection?

Is cvilaitiOn. continuous by, profea:ttnal media staff?

'ACCESSIBILITY: Pages 2245, Stan:ltrzdsf r School Media PIOMMI

Are all materials avails* to teachers and students on an
individual basis as needed?

Is the media center open at all times during the day?

I. Are extended hours planned?

12. Are all students permitted to use a11 materials?

13. Are quantities of materials circulated freely for classroom use?

14. Is loan and circulation of materials fot home use encouraged?

ft .11 equipment loaned if needed for using materials?

ORGANIZATION: Pate 26,$,Iandatddiadcholligdiatmaini

16. Is a classification system used?

I?. Do all students receive instruction in use of the library media
center?

EQUIPMENT

ccornmended: Additional equipment neededto meet the multimedia approach which good
teaching and effective learningTiqUi3 from the media tenter. Papa 4449, Standardsor School Media PioW

AgaldingConstr
,I971.72' 1972.41- 1922.14

YES , NO

160m.sound projector
'm 10,0 kr'

toto oa
Tape ocOtclet
Record 0100

Sid to sor
fp p ooector

mm=1A 7,ID .6
milm 1111E1 atw,

1,111.6,101~N
- . -

10!0000



EXPENDITURES

To maintain an upto-clate collection of Materiels in the-media center not less thin 6 percent of the
fissional average for per pupil operational 000 (baseckon average daily- attendance) -should be *fitper year per student. Pages 35.36, Atandstdi for &Mot Media P(ogwor

Library media
Print
Nonprint

Da your projected Plans include
increased support?

Can you estimate the papaw.,
financial lomat for the next
school year?

YES NO

Oftlimme

COMMENTS

.

Note any innovation. in your school which Anther indicate! the role of tielibrity Media oen
in thi reading prograrri anddiverse learning. .
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PERSONNEL

CUSITOWNGEO7011a1PROG*A0

READING DIAGNOSTICIANS

PSYCHOLOGISTS=-J1 evaitticrcomsaims
OLERK-TYPIS7'S.

-

READING CONSULTANTS

_J Lrj11
r=3

1@.*.
1=3

omERPERsomva

El
FIXED cosrs

TOTAL CERTIFICATED SALARY
TtyrAL CLASSIFIED SALARY

X
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