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ABSTRACT

The Right to Read Needs Assessment Package (NAP) is
designed to assist individual schools in evaluating their current
reading program, personnel, and achievement in a relatively short
period of time as a prelude to planning a more effective approach to
reading instruction. The contents include instructions and suggested
forms for the collection of data in the areas of student performance,
reading program, resources, and decision making. The required data
are generally available in school records or could be gathered from
individual interviews with school staff or students. The data are to -
be recorded in the Needs Assessment Sumeary Chart, Step 2, of the
Right to Read Program Planning Procedure. The information is
organized in the order in which it is to be recorded in the Needs
Assessnent Summary Chart. The chart can be used to record data for an
individual school or for a school district if pooling of data is
necessary. Appendixes include test evaluation, definition of terams, a
scale to measure attitudes toward reading, busic approaches, and
library or media staff materials, equipment, and expenditures. A
"Program Planning Procedure® supplement is also included. (WR)
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RIGHT TO READ SCHOOL-BASED CENTERS

INTRODUCTION

The Right to Read Needs Assessment Package (NAP) is designed 1o assist individual schools 10 evaluate
their gurent reading program, Personnel, and achievement in a relatively short period of time, as a
prelude (o planning a more effective approach 1o reading instruction.

The form and content of the NAP were suggested by U.S. Office of Education researchr¢ports, including

“Information Needs Relating to Reading Achievement Improvement” (Scientific Educational Systems,
Inc., Oct., 1971) and “The Information Base for Reading” (Reginald Corder, Educationa) Testing Service,
Berkeley, California, 1971). From these sources, as well as from contacts with school and reading
specialists, several basic assumbtions about needs assessment have emerged:

1)

?)

3)

4)

School personnel have at their disposal a significant amount of data on reading
achievement and attitudes.

The only data 1o be incorporated into the NAP should be that which ca.. substantially
and realistically 2id the schoo] in making necessary decisions during initial/early

" involvement with the Right to Read Program.

Needs assessmend, in the sense in which it is used by Right to Read, requires consideration

of an array of context variables (leachers. matetials, attitudes, non-school resources) in
relation to some desired (though not immediai:ly stated) goal. Thus, data aze called for which
will be used later 1o determine the objectives of the reading program in this schiool as well

as the resources required to reach those objectives.

The majority of decisions the school must make at t_he beginning of the Right 10 Read
Program probab'y will not require information from the diagnostic profiles of individva)
students. Rather, information concerning group performance in a number of gross
sub-areas of reading 1s required. However, actual implementafion of a reading program
does require disgnosis of each individual student’s particular reading siwuation. A general
description and evaluation of 7 reading rests tchools are encouraged {o use ate included in
Appendix b, These tests have been selected because alt will bé included in the Anchor
Test which will eventually provide for compatadility among rhese reading tests.
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On the follow.ng pages, instructions and suggested forms are provided for the collection of data in several
areas. The recuired dala is generally available in school records or could be gathered from individual interviews
with school staff or students,

These data are to be recorded in the Needs Assessment Summary Chart, Step 2, of the Right to Read Program

Planning Procedure. The chart can be used to recurd data for an individual schoo) ot for a school district
where puoling data may be necessary, The chatt can also be duplicated if necessary.

Definitions of terms used will be found in Appendix L.

The following information is organized in the order in which it is Lo be recorded in the Needs Assessment
Summary Chart.




I.  STUDENT PERFORMANCE

Cenlral 1o needs assesspient and planning for a md:ing program is, of vourde, the individual student who is .
experiencing reading difficultics. The'imponmoc of this individual student and his needs must_be

reflected in the program's continuing ¢mphasis on a Jdiagnostic-prescriplive approach to the teaching of
reading. However, at the initial planning stage, the planning 1ask force on the local level must acquise a

broad view of:

1) the specific areas in which student pesformance sezms 10 be ni_ost in need of improvements;
2} the patterns of readirg dulficultics within and hetween gradés or sections in the school;
3)  othet influencing factors such as bilingualism or bidialectalism among the students in the school.

This section of the NAP will ask for data which will provide an vverview of student nseas — how students
read (cognitive factors) and whather they want to read {affective factors)

POSSIBLE 30URCES OF DATA

Data 10 be used in the peeds assessment may be gathered from on¢ ©f more of the following sources:

. 1nformation on reading comprehension, word recognition, and other achisvement -
dara may be gathered from currently existing student files. Where cunent data are
not avalable on a given group of students. data gathered during the previous schoo)
year may be substiiuted. However, data should be no more than one year old.

N Data on student interest and attitudes toward school snd toward reading may already
be available, mi may be acquired through evaluative instruntents (such as interviews.
questionnaires. and rating scales). .

Several general areas of assessment are suggested (reading comprehension, word recopnition, verbal , . - S o
expression, interest/attitudes, and inathematics). However. other areas may be added if the planning
task force, the principal, of other reading personnel feel they are nccessary.
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% DATA COLLECTION
Stwdeni Achievement

the following fort1at is suggestd tor collecting reading and other subject uchievement data:

Grade/Section® B
Subject of Area Evaluation Date . Ciass Clasy Norm*® | Dustance ol Class
Instrument Lses Ranage Average Average from Norm

L [

**  The norm chosen for the purposes of this NAP will be peculiar to the particular test used. The
norm should be stated for cach evaluation instrument used.

Once 1he required data have been collected, they will bt displayed as & part of the Program Planning
Procedure (3pecifically, in the Needs Assessment Summary Chsnt). For each g{adelseclion. the distance of the
class average from the test norm should be entered in the Nedds Assessment Summary Charnt under

~ the appropriate grade level. If the nosm for "word comprehension™ for the third grade is 3.1, and a third
grade class in the school aversges 2.2, then the nutnber enteced in the Needs Assessment Summary Chast
for word comprehension jn the thind grade would be -0.9. Where more than on¢ test or a given skill has
been admivistered, 31} available sco:es should be entered. An exa mple of an ¢ntry in the Needs Assess:
ment Summary Chart under “Stud :nt Performance” is Biven below.

NEEDS ASSESSMENT SUMMARY - Student Performance

\ Grade/Secuon
[
i{
1 2 3
- " s
Ty
* IWord Comprehension +0.3 - of -0.9

*Whenever Grade/Section appeass, it means Grade Snx_h'dr Section,
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In additior,, data m iy be displayed in the following fortnat tu miake achicvement patterns within a class
avore eviden). This display will not be a part of the Needs Assessarent Summary, but it may be welpful m
visualizing reading patterns within a grade or section.

Gradn/Sevtiun

A ———

Peroant of S{udents
at Readhing Levels

AEADING PATTERN DISPLAY

3

g Percent of studert1s ar Lhis loved natidnally.
0%

-

o ——— . - Parcant of students al thit 'ml.in this class.

]o% — el Ll

Grade Equivalent \ 2

Levely

1n this example, over 20% of the third grade students read at the first grade level, while nationally only 10%
of thicd graders read at that fevei.

Student Attitudes

Data on attitudes toward reading may be collected and displayed in a number of Jifferent ways:

If siandardize tests of attitudes orinterests have been adminisiered, data may be collected
and displayed exactly as indicated under Studeat Achievement Data with reference to
chosen normg.

If no data are readity available, the school personnc! may wish to use commercial
instruments designed to mcasure aititudes toward school and reading. These dau can
then be displaycd as suggested above. .

If no data ace available, and commeicially available evaluation instruments are not used,
evaluation and dizplay may be accomplished thiough non-commercial altitude measures
(such as that centained in Appendix [11) or through locally developed instruments based
on teacher/studeat intervinws, The following format for rating is a possibility:



iy | ti il V)
fatoedonils o byl resit N Sbaciis show
hoth redding Llasses antd tirerkéd milerost
reading activities In fcading ¢lasyes

and activilies

-2 -1 0 + +2
Students do nol read Neutea! Students read
when givin free reading eagerly when given
time free reading time
4

Other reading-related items can be handled in a similar manner, When a format such as that described above
it used, results should be displayed 35 average distance fror the neutral point (0) for each grade/section,

- Thus, if four items ace used and class averages are +2,+1, 0, and « 1. the number entcred in the Needs
Assessment Summary would be -1.




v ll. READING PROGRAM

Data on each grade/sec tion’s curient reading approach, techniques, evaliation. elc., are necessdry 10 8
comprehensive assessment of school-wide reading needs. This current Program will provide both baseline
dala and viluable resources for plannthg 4 ncw reading program,

The current reading approacn ysed by cach grade/section may be best ilescribed by either the ¢lassroom
teacher responsible for reading in each class. or by the overall reading supervisor tof the’ teachers involved.

Data items and display formats follow. .

PROGRAM LOCATION

Reading Instruction is typically provided in one or more of three basic ways: as a separat sybject, as part
of regular subject-matter classes, or provided oytside the classroom by special reading teachers or programs.

Please indicate for each grade/section within the school whether:

A, Reading is taught as a separate subject.
B.  Reading is taught indirectly through other subject-matter courses,

C.  Special assistance is provided outside the classroom for students in special need of reading
help.

Wheee reading is taugnt to 2 clsss in niose than one of these ways, this fact should b¢ noted in the
Needs Assessment Summary.

NEEDS ASSESSMENT SUMMARY - Progrdin Location

Grade/Section

t 2

Logam AC Ac | BcC




PERCENT OF STUDENTS SERVED BY READING PROGRAM

Indicute fur ach gradeisnction the pereentage of stadvyis sihved by the readmg progrant. In sume cases,
the entieg sy o provided with reading nstructon either inside o1 vatside the elasstoom, while in oiliers
otily u perventage of staddents reeeive spevitic reading nstruction through special clusses, Tabs, elinies, ete,
o these Tatter cawd. the estimated pereentage ol the entire class setved should be indicated. The Needs
Assyssment Sutnsnary would display these data us in the oxumple below:

NEEDS ASSESSMENT SUMMARY ~Percent of Students‘Served

Grade/Section
1 2 3
Percent Served 0% | S0 b o
2075,

TEACHER/STUDENT ORGANIZATION

Please indivate fos cach grade/section the person{s) respuntible for reading instruction.

A.
B.
C.
D,
E.
F,

G.

Single teachor--multi-subjects

Reading specialist (responsible for more than one ¢lass)
Team of teachers

Students doing cfnmugi: teaching

Tutorspociatist

Tutor-aide

Other (specify)

Where more than one OF the above categones 15 appheable, an ¢stimate uf the perventage of the reading
program in that grade/section provided by cach individual dwuld be indicared.
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TIME SPENT IN PROGRAM

Indicate fur each grade/sectiun the e a pupil in the reading program typicatly spends in the program

gach week, Whete some studene: receive reading instruction both in class and outside the ¢lassroom, indicate
the amount of time per week all students spend in the reading program and the amount of time the smaller
number spend in special reading instruclion,

NEF S ASSESSMENT SUMMARY ~Tare Spent in Progrdn.

Grade/Su tion

.t wna. = _.I.____.1._ 5 - .
Tite Spenit b ' {Ohrg, # -
i Prograen i .?,..‘W'S ‘Dh’l‘fn. ;4hf\;.

BASIC APPROACH

Tin basic approaches to reading instzuciion in the classroom may be divided ingo ten gencral cacgorics.
Thie fotlowing tist of categurics was devetoped for the “Information Base on Reading™ (Corder, 1971)
and was based on catogorics used by Joan Chall in Leaming To Read: The Great Debate (1967) and on
methods deseribed in the most widely quuted textbooks and professional books. Materials characteristic
of cach category are listed in Appendix 1V,

A, Meaning Uinpiwsis

8. Code Emphasis

C.  Linguistics

D. Modificd Alphabet

E.  Respunsive Lnvironnient
F.  trogrammed Learming

G, Indwidualized Reading
H.  Lsnguage Expericnee
L Ecloctic or Author's Owu

3 Other 1apecily) -




[t must be noted, however, that the approach or methaed of t23ding instruction within any classroom may
chunge y number of tinmes in a whool year, week, or even day. Thus. the approaches used in & givan classroom
should be list2d accurding to their frequency of use (i. ¢. . the most frequently used approach should be
listed first). Examples for the Needs Assessment Summary Chart are given below,

NEEDS ASSTSSMENT SUMMARY  Uask. Approath

CGraoe/Seu 00

1 2 3
A\C| 8;H|. ciF'.
© I

Basi¢. Approdch

TECHNIQUES

Indicate for each grade/section the Iypes and relative imporiance in a typical reading session of the following
techniques for reading instruction. Relative importance may be indicated by place in the list (i. ¢. , the
techniques used most frequenstly would be listed first). Definitions of terms used in this section are found in

Appendix 11.
A.  Machine-Bastd Insiructiun
B. dlhc: Programned Instruction
C.  Gaming/Simulation
D. Instruciion&) TV

E. Interactive Media

F. Intensive Involvement

G.  Discussion Groups

H.  Demonstration--Performance
l.  Lecture

1. Contraets
K. Use uf Supplementary Materials

L.  Other (specify)




.

Fot the purposes of the Needs Assessment Summary, the following display format should be used:

NEEDS ASSESSVENT SUMMARY —Techniques

GragelSection

[ 2
TechniQues H ) K B H '.D' C

}

J o

STUDENT GROUPING
Indicate for each grade/section rhe student organization scheme used in teaching reading. Where more
than one grouping is used. indicate the estimated percentage of rime cach grouping scheme is used in a
typical reading session.

A. Individualized reading instruction

B.  Small groups {5 or [ess students)

C.  Large groups (6 of moze students)

. D.  Total Class

The Needs Assessment Summary Chan will display chis information as follows:

NEE DS ASSESSMENT SUMMARY =Srudent GrouPing

Geade/Section.

o 2
C (40%) | & (£0%
8 (60%Y| C (60%)

Student Grouping

EVALUATION

Each of the following cight itams is considered an iny yurtant element of an effective evaluation system within
the ¢classroom. Each'grade/section should be rated avcording to these items, with “yes™ answars getting 8
. a0t of 1" and "no" answers being considered to liave a 0" value.
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: —— Dia;nosuc readsn; tesls ate usul with mest ot ol -slud\.nls 1w dewmine Indwiaual rcaamu needs. a
- -——.2. TM lcaeher hss l'otmulahd wr selected specitie abjectives for e.l\.h stud; nt.

R -.......3 'Tllc lc.u.'hcr has developed ur identdied an ilu.l nement I'ul measuring ttitudes toward te:lmng

—% Icrmmmu\' ul slidenls is ulc.mlmi 0 lepns al’ llhj\.\.““‘& st fuor c.n.h mdividuully
—b Vmblc ", utch e kcpl af sl.m petlormaney,

—amab.  Records for cach individual’s perfomunce are kept.

b _ ...........7 Students ere kept infotnicd of their progress

T Students gre involved in self-evaluation,

- For the pirposes of th¢ Necds Assessment Summary, the tolal evaluation sc‘on: for thegradeiseetim :

should be ¢ntered as indicated below:

NEEDS ASSESSMENT SUMMARY ~( vatuation

Gradw‘Secuo_n '
" - i )
’
Evaluation c‘:/? 7‘, ?
FLEXIBILITY OF PROGRAM

Flexibility of a prog.am is 3 function of ¥ number of factors ranging from district curriculum guides and
their use to the turanver of reading materials. The following guestions, all related in some way to flexibil-
ity, may be helpful in rating thie flexibility ot the reading program in ciach grade/section. For purposes

of display, howerer, vnly the date when the cumrent reading program for cach grade/section began will be

-

1. Oncc adopted, reading materials for this gradefsection must be used fut

yeass.

2. The present materials have been vsed for years. -

3. The teacher may clvose 10 use own (self-made) or other text matetials rather than those
the school provides. Yes No




L o

_,=The teacher musl fullow presset curricnlum guides provided by the shool, distriet, or slm
Pee : S (1Y — U :

s -Thc teaallcr musl teach speeifie checkpuinls (stch & papes, books ete.) by a wpecific time.
o U (U, (T

Presciibe& cum‘culum guides) was changed most receinlly

How often bras e 1¢acher changed the instructional rmmat of the reading program and/os
tho reading program and/vs the reading materials within the last five yeass?
(Circle vned 0 1 2 1 4 5

N thc slurting d.ntc for the reading prubram(s) winels vurrently exisis for this gr .u.lc sevtion:




i1,  RESOURCES

L The u‘muiu‘s .w.ulab'c to 4 school for 1he purpow; of its reading program iy ungo rrom parenlal i
©. supputl 1t fuads avaitanle for the inservice ainiag of teachers, The resourde areas sefcried (ojn the -
I‘uilowin;. pagcs aee suggested 8% pattigutarly welevait (o the assessment and plahhlng ofa mding pcogum
7 The weaknesses uid strengthis (or, ratlicr, the potential gnd sctual cuntributions of cach support irea)

B umst he dssessed ! llle lc.ldmg pmgum and pcmmncl are e mo.tl e!‘fectw" Iy redlteeled

_'_l-m-lhc pupusts of lhe NM’ ui\ly uueull) used yesourcis should ¢ noled; -Howmr. Wi expiited thy
- the Unit Task hmo will alko be ahlc o use these d.na and -jmlays for plannlng future se of personne
. and I'mam il tesou;:cs. - -

’ Dala un tlu'se rcsounes swould be .wmlable rwm schuol h‘wlds. I‘tom inlervlews. or th ugh th
- suggcsled personnei assessment fotms. : : L

- PRESFNT AVAILABILITY AND SKILLS OF TEACHERS OF RhADlhb '

S &xglhh! ity: Each classraom may-haw une m a pumber of lgachets ol readmg av.uiablu 10t
s For ea;h gtadelseeuon. thc I‘ollowmg dar:l should be eol!ceted S

' The mlal numlm ol lea;hcls of’ lt‘admg avdlhhk w4 dass

* s The tutal hours of teachmg limg per ook available 1o a class from thesc «© achcrs )
cedding, (Fot example, u class which fas thede dxffctcm téachers of ;eadmg amlabl
Lo it, cich giving four lmurs wf inslru;thm 3 week, has 12 hour; o!‘ tcaching time:
available toir. ) :

o Skills: l—.:ch tcachet of reading should delqrmme hisfhet own neécds fof addnlonal skdls in e din;
instruction. The form included in this package {ﬁéadmgTeachet Skill Assessmient Form) 1; su,ge d (o
dete:minmgthe cutrent skifls and training noeds Ql'the school’s tcachers of readmg s

This !‘Otm should also be Tilled out by ¢ach teachﬁ s supetvisor and one final last of sklll needs dtlermlne
between the teacher and the supervisor. 1 shou 1 be cmphasized that this form should not be used in any
punitive Way whatsoever, hisintention is solely 1d determine raining needs among staff members in the -
reading program.

The final display w.il be in sctins only of availahl¢ icachers and total instructional houts Thus, if in the . | S
first grade there are 12 houss of reading instructdn per week from two teachers. the display would e
contding the following enlrics:



READING TEACHER SKILL

ASSESSMENT FORM -

Arva i whin b tess e
v Ttnabwvely s anbalem
Al vl e L thien
Iundm

Arca o whg I Lk
veen by el W sl
HEEA BT

Cunnnenty

A,

Motivaling Student
+ Creating and mainl&inng
thildrea’s inerest in reading.

»lategrating read ng slo bulh
school Grignted and non.s.hool

athvities of children,

" Diagnosing Reading Frobinms
+Deterrmining the need lor
redding assistunce of ndividug!

studenls,

o Saehiy Liann ol eyaloadoge aeann
el b delesg v calivaeloal

pievadsieny s,

Prescribing fur snd hupicnan.
1ing Sotutions tw Acaring
Probierms

» Knowledge af avi-table aliee- -

nalive approachos,

» Xnowledge ut dvailahiv
inforimalion sour s and
matenals.

« Abilily to Choose ap;o-

pridte malerials/approaches
for a given read.ng problem.

+ Abisity 10 18aLh the skitls
delermined 10 by nluessary
for the individua siudant,

» Knuwlodage ol evaliabive m-
sl HeOLs U LSt IR e am

pdistrwentt ol wichividiing
wbyoctives,




Gradi:/Section

r Fl

) . . ?
N.l-]!hh'!'l al 2-/ : 3 !/ .
T rsfHiy & i
e T "o,

1
e

- Information ol skllls will be used dunng lhe pl.mnung scqueuwe w delcmune personnel requiromems

“and sllt'fdwelupmcnl ustivities, '. ‘ 1
_ADDITIONAL READING phascmuu, AVAILABLE i _
= Indmte for eauh gradc!sccnon the numbel u!‘ personnel able to provide reading-'e!slcd services wnhm

- the classroom, These niay be teacher sides, trained voluntéers, or other personne) actually based in the
-shool chssromn ot working under the direction of the teuding piopfam weacher, |

-; y ‘l‘l\c contnbulion of cach o these reading-related pcrsun nel shuuld hc considercd so that lminmg pros“mg -.
" can be designed appropriattly. The following furmat for the assess sent of reading inslrucuon-rehled '
- skills among additional personnel is suggested: .

w o

HEAomGnELATLLwEE-sowELsmLLASSESSMENT o

A
Highiy inotivates sty:
dents, Lrédqive, INND-
vanve,

8

No spet;ai skills
n mouvalin_g stus

dents,

t Highty skitled in reading , o : SRS ;;'
nstruction. . T,

Has some skills i reading
nstruction,

1] Has MO it ninunal thalis
wi reading strgt tion,

Fur the purposes of 1he Needs Assessment Sumniary Chart, enter oaly the number of personnel

who are not regular teacliors of reading hut who provide supporl sevices 10 the progratn, 1n

addition, indicate the nial number of hours of reading ussistance available each week from these

support personnel. {For axainple, two aides providing thice hours of tutormg ] week in reading ’
wotulld be entered a5 follows:)




TOTAL READING PI:RSONNEL

lotal.'school display of readmg and readmg relaled of suppon pcrsonnel and thea; skulls could take the
following form: . . N

Tima devoted
lo reading - - o
Positin . inglruction Skl -

Tgachério! freading /l}fft//ﬂ:? : /o}"y
Ms. Jones _ Specrs! ot Week

fReading-Related
Personnel

" me, Smith

| _In lhls example Ms. Jones, reading specialist fo: grade |, deeds additional work with disgnosing teading
problems, while Ms. Smith, teacher’s aide for grade 2, is sble to motivate stsdents, bu needs skills in
quing instruction.

This mn‘imary formay, listing all teackers and suppon personinel along with thelr sknlls. ¢an be used in
phnning staff developmem activities and addirional persunnel requirements.




1 N()N-( LASSROOM PhRSONNI—L oWAILABLh FOR Rl:ADle SUPPORT

o Schcml p.:mmiwl who ate availahle W assist 1n 3 ceadug pmgum hut whe may not be involved dirceily
X< in chissedoin activities, shonld be idenificd along with 1he stwvices they provide, Such services muy include -

= pnwidiug diagioatie sgavives, Tiormg, heecling progians ehvities suiside the claxsimmn, pl.uming ucld trips,
k&ping rcmtds. VOINIZRIR Inscevice Truining progeams, 1.

Inwnwly 1, at the end of this sc'.liuu is suggested for the collection and display of this dm ‘The Negds .- -
ssestmenl Sumeary Chatt should contain only ihe total in the third ¢olumn: nuribei ol‘mllable personml :
t teadins relmd mivilles X percent of time available » l‘uII 4ime equivalent NOA<lass oom supporl personnel

_‘squoOL usRaav ACTIVITY.

'[ht school hbr;ry i$ an integnl part of the students’ readingenvironmeht The ll!mry scumm conmbuuon
to ftle mdlng program shiould be evaluated in terms of the Standards for School Média Projects sel by the -
tican Library Association and the National Educalivn Asseciation, These standards are contained In '

‘Appéndix .V, After completing the evaluation doéumen provided in that Appendix, the UTF should deter
mlne whether lhe school Ilbmy meets the nandards s¢t (enier + ) 'or requires additionsl resourm(enm ).

s-rarr READING SPECIALISTS

o Whm readmg speclahsl (wuh tespcmsibuluy solely for reading) are a part of the schoo! ;ial‘ f thelr numbqr
should be indicated in the spaée provided in the Needs Assessment Summary, When regular classwm\

~" teachers sre reading specialists as well, they should nut be reported here; rathet, thay should be entered o
_mehm ofmdlng in the section devoted to teachers of teading in the Needs Asscrsment Summiary, Chart, - L

OUTS.IDE CONSULTANTS
Ouuide consultan!s ¢an conslst ol‘ mdmg speculisls provided by |he schoo) districl, spuch or hearlns spec;ahsts |

who servé othét schooks in the area, or university personne) brought in to assist in individual or school-wide ' -
mding concerns, The natare and extent of these outside services may be collected in th; format shown below:'

Man-days avait- |

Name Sourc¢e Satvioes able per monlth - -

-, Only the total man-days per month avaitable from oulside consultunts should be eniered on 1he Needs
I};\mssmenl Summary,




oTH i‘i’_NdN s;éiiob'i. RESOUKCES

()I_Il\‘i nml aluml u-munei gy include tpcu.ll mastivatinliat i bvitivs tupphed hy lival induslry. lumring
Frvives provided by i civic ongnizanion, and s i, Sucli reseurees, i additwn ti autside consullan)
n‘suums dlu..us.wd .|huv' wmay he du-pl.lyul far Uinn Taek Poree use as suggested i Joveimory 3,

DOLLAR RESOURCES

fho monelary résources available to 3 school reading program ar¢ orten diverse. and rndy be eammked l‘or
specific aspects of the schodl’s reading program. laventory 1) can be usd to lis! anid display the total:
dollar and :eadmgdollar resources of the school,

_Pot the purposes of the Necds Assessment Summary Charl. the relallonship between dollars available to -
the reading program and the total school budgel should be computed and displayed. 1n addition, the readins

inslmcllont on these items).

[dollars per student should be related 10 the wlal per student ¢ost for the school (See Inveniory 11l for futther

v
R
-3



1V, DECISION MAKING

o order to allpeate o reditect resources fur the purposes of developing a more cifective reading program, it s

o co uassure the flexibility necessary for cffective chiange. 1n any case, it is helpful to Xnow |hose Persons or
© 7 - organizatinns involved in program-related decisions.

lnvenlory v mdy be helpful in determining and displaying Gesision areas and those fésponsible for them,
- Wherever a “decision maker’ is primarily responsible for 4 program devision, the Unit Task Force should
indicate one of 1he following:

X = Mosl appropriate decision maker {in mm; of experience and knowledg: of the sitwation).
_ O = inappropriate decision make-t {in terms of experience and knowledge of the ﬁtualim).
L For ihe pucposes of the Needs Assessment Summary Chart, the total number of *X's" and "0's" entered on

Inventory IV should be recorded. Where a O™ has beent entered, 31eps should be 1aken 10 reassign respon-
sibility or to rethink the ways in which 1he reading program can be changed,

- necéssary to ideprify the decision makers within the school. The locus of decision making may need to be changed




PERSONNEL

Principat

Vice Principal ‘ . ]

Other Administrative Personnel ' . ' , R R

{specify)

Librarin : ‘ 1 S b -

Vision, Hearing, or Speech Specialist

Testing Personnet




PERSONNEL

Parents

Parent Organizations

Local CoHege/University

Local Businessfindustey

Labor Union

Community Organiration

Civic Organization

e

Model Cites Ageacy

Adult Education Ceontor




FUNOING SOURCE

Local

State

Federal

. - - e

o mu. AM:)UNT AVAILABLE FOR READING - =
: EKC >TAL SCHOOL DOLLARS AVAILABLE




DECISION MAKER
dist
Group of Teachers at School Level
Group of Teachers at System Level
Teaching Supervisar
Organization
Individual -Parent
State Education Agency

Superintendent
School Board

Individual Teacher
Reading
Teacher™s Union
Principal
-~
L9

Parer:




L AWENDIXLTESTEVALUATIONS

€ Anchot T y has wo obje»tives Fim. it w:ll provnde the ablllty w tramlate 3 chilé't %0 .

A0y oné . of the_uven mosl wsdely wsbd sland;:dized feadinig tésts into's score on aty of the othér a8,
Tables f6t this purpuse will be prepated for tests sppropriate For fourth glade, fifth-grade, und sixsh-grage
children,. Sécond the_Sludy w;ll provide aew nationally representative nunm for each of lhe smn fests.

or Teat Study is belng conducled by the Educational Testing Smite Mest*rn Ofﬁce Be:keley.- o
ader conmcl from the U. S. Oi'ﬁce ofl:ducatnon

The choice of upper prlm::y grades for the Siudy was made becausa readmg is $0 cmcia! m!y ln the
¢hild's éducational ¢arcer. "Also, available data pn testing show (hat school sysiems lhroUghout the nation
5 admnmslcr rcadmg tests rost !'rcque nily in the upper.elementary grades, s
The seven standardued tests selected for the Study are those most widely used by school systems theoughout
the nation, Data on test usage collected by the U. S, Office of Education show that these seven tésts are
" wsbd with more than 90 percant of the fourth, fifth, and sixth-grade children tested by school systems. The
tesl editions ronns. and levels 10 be used are listed on the following page, -

'j;j 'TESTs FOR LOWER PRIMARY GRADES

The Cenm fot the Sludy of Evaluation (UCLA Graduate School of Educalion) has evalualed elementary
" school tests available for all subjects and areas. The resulting publication, CSE
valugugng will be avaliable (0 Right to Read Centers within a short time,
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A i Tox Provided by ERIC



‘inportant th determining the probable eNvetiven progn
‘schoo). - important considerations ato the organization Within th s
d-persorincl and/or training prograis for persotinel, startup. cOsis A8
( equipment, nioditieation of facilities, or piirchase of matetials. A

pOBSIIL:in’ tio, otiginal. program, Such 35 4 particulaily. brilliant of innovative tetch
taphic fuctoe of 3 wrivs of Jocally developed materials in n'on-:pprddpgiplq __f_or_‘;‘t_!, ms

ot replicability} of the progeam.

£

‘BASAL READERS -

& atecials in a basal series sue cargfully systematized, utilizing a series of bocks, workbooks, tests,
ind reading #1ds lor cach grade or reading Sevel, These are- carelully regulaied methods. Vocabulary s
ontritied, und fesson plans sind suggostions (ur supplementa) activitic ¢ explainedan the teacher’s
< wandal, Dilferent baval sengs may stress different approachics i tegching reading,” Some festute ¥ L
uclght™ ve whole word approsch to téading, bthets (catute an intensive p onks proprani,” Stlkeitiers
* uge-the balanced or gradual phenics spproach, while a fourth type cmphasizes sound-symbolee. - 70 o

. l:ailbnﬂtip_s' In a linguistics approach.

“BILINGUAL

- 'A"double-language instructional approach in which the learar, who typically has little comimand or -
“uiwdetstanding of formul/written English, is first given instruction in hls native 1ongug and lafér in °
English.” As the leatner acquins sybject matier gompetenee in his native languago [any. subject may be
“taught Bitingually), he is motivated through this competeace plus 3 cerlyin amount of spoken ¢oms *
“mynication skills to attack (amiliar concepts when presented in Euglish. S e

_CODE EMPHASIS | - |
. Cod! .°:f!'1}>_h3’i5 has two sub-categories: synthelic (phonics) and ;m,i',;‘ic (wh;-"‘"""-"a)i-'.l’hi?!l"i;i!na the .

- whele wotd approach differ only in the s2quence In which lettet sounds ahid blends are intidduced, In. =
“bs phionics approach the child learns the individual letter sounds first ahd then combines them into words. .

" tn the whole word approazk, words ate introduced first and the.child devélops a sight vocabulary before
lettet sounds and blends are inlroduced. ' : . o




CONTRACTS .
A written @ eoemvent between 1eacher and student in wheeh the student ageees 1o reach g certdin level
of reading skall tor which the eaches prosnises 10 swand a partisilar grade, The conttdet s weitten to-
cover vy sitiadl Lasks ihat g ke aecomplished it shisgl tinw lk‘llﬂds. thin i to easure that the student -
CAPWICHICCS MICEAS I st pvuml ab e anid wweewes the teagher’s l’t‘dtllltllﬁ to his alteinpis as he 5
completes cach 1ask. L

CROSS.AGE TEACHING _ ' '

'Thns technique uses older students tu instruct younger students (20d and 61h gradets are oflen matched)
OlJer srudents tutar the youdger seadeals in teading, feach and sopervise the playing of instrucrional”.
gaaes, and olherwise assist the teacher tor abuol une period 4 Jay. Rescarch Indicates this technique .
bcn:ellls bath 1he vider and youuger studcnls This arrangetnont requires careful planning and ‘scheduling . .
to be effective.

DEMONSTRATION-PERFORMANCE

' The demonstration-performange technique is used to impart »kills through interaction belween the. mchcr
and one of more swudents. The 1eacher first demonsizates the activity or skill to be leatned (such as the.
pronunciation of 2 letter) while the ttudent(s) observes. The stident then performs the activity while the’
teacher cofreets or assists. Through 3 series of such interactiogs, the siudent acquires lhe skill whu:h the
leacher has demonstraled.

DISCUSSION GROUP

. The discussion group is 3 modification of the fecture technique. Instead of impaning information directly
to the studenls, the teacher “‘guides” the students by skillful use of Questlons 10 expiore a subject and
discover answers for themsclves. SKillful use of this technique reqoites spcml training but no special
equipment or materials.

ECLECTIC APPROACH

The ecleclic approach combines ditferent materisls for 1eaching reading according t0 the teacher’s perception
of studen! needs. Whatever combinallon of atutenals is selecidd, the total approuch is usually highly
dependenl L the use of basal readers. Workbouks and uther sopplementary materials accompany the basals,
The eclectic method is the one mosi viten reeununended by teacher training institutions.



NGLISH AS A SECOND LANGUAGE TN
"By conttast wilk BILINGUAL INSTRUCTION, instruction is presonted in English, regardleii_,of lha,Bnaii_sh‘

i-_laﬂ‘ﬁ.l'né somipétenco Of the leamer. Word knowledge and sentence structure are developed by repetitive
" patlern drills with asn initial emphasis upoh considerable vocal expression by the learner. '

- FILM/ iLMSTRIPS -

Motiur pigture film reproduces the moving reality of the subject tliat has been photographed. As an in-
“steuctionul device, motion pictures are necessary wherever this reproduction of motion is required for under
- statchng.  Edemstrips ure still pctures. linked wgather on u steip of fil, und ate adequate fur insteuction in.
* st subjoct s:tay, In certaln inslances where prolonged study of individual pictures is required, the film-
sirip is preferable th she film, - :

 GAMINGSIMULATION

~Gaming-simulation is & new technique which permits students to simulate the “'rea) world™ in the classroom.
- Students must acquita skitls or gather information in otder to pluy the game, and theteby leatn both to

.~ collect and use information, For example, a class may have to learn mathematics and geography skills

- in otdec tn "play” surveyor of the school neighborhood. This technique Is a powerful motivational device.

INDIVIDUALIZED INSTRUCTION

- - Individualized instruction may be one of Iwo possible classroom approaches to reading Instruction:
# (1) Individual reading of a variety of teading materials is the coce of the method: each child selecty a book
. - .. that he withes to 1ead and gets lielp only when he needs it. The teacher works with each child at regular
- intervals 1o chock progtess and give assistance. {2) A structured situation in which, although c¢hildren work
individually, they are given specific programmed materials 1w meet their needs. Aller masteting a skill, they
are given additionsl practice or placed in a higher level matenial.

INTENSIVE INVOLVEMENT

Ini¢nsive involvament is a technique originally developed ror foreign lariguage instruction and which has since

- been broadened to include a wide varicty of subject matter. The technique involves an extended field trip
approach in which students arc taken away from the schovl environment for as many as four to five days
and given intensive instructional expeniences for as tong as 12 hours each day in the subject matter selected.
This technique is highly motivational. .

INTERACTIVE MEDIATED MATERIALS _

Interactive mediated materials are a new application of techniques of programmed Instruction and motion
plictutes, sound filmstrips, or instruclional television all being used within a single lesson. After a certain
amoufit of instruction has been provided, the student 1s required to respontl In writing on a worksheet,
The medis then confirms the cofrect response and proceeds with the Instruction. Appropriate hardware
{television, motion picture, or filmstrip projector) is required.

LANGUAGE EXPERIENCE

A reading instructional approach which calls for the teachei(s) to build classroom activities upon the rea)

- language nceds and language experiences of the sludents. According to supposters, “children learn 1o read
#s they learncd to talk, from a desite to find out or tell something.” For gxample, after chifdren have gone

- on 3 field trip, they discuss their experiences. Their comments are then whitten up in booklets or on large .
sheels of paper on ihe classroom walls. These stalemenis then become the “texts” for ¢lass reading instruction.




LHCTURE

© Acedrate inforination about spefling:sound relationships and about the siructure of words Is considered {ncls

"~ MACHINE. BASED INSTRU(‘TION

-make up the forty-four differeni sounds in English. These new »hamctcrs resemble the teaditivnal alphabet

“The leeture technigue is vnie of the oldest wellivds of imparting informalion 10 others. In lhis le»hnique.
e teacher iparts information duectly 1o students, usually in.a total class sityation. No spcclal cQulp-

ment of materials are required,

LINGUISTIC AI‘I’ROAUI L N
Rc;dm;, as 4 language-related pmccss is studicd in relation 1o lunguage by means of, sln.lclural Iinsuiﬂics.

denta) rather than Yundamiental to fearning 10 read. The first task for reading instruction should be 10 Bive
pupils a conscious knowledge bf the language patrerns they have mastercd at the unconstious opesational -
fevel, Children are taught to fead with main cmphasis on Jargér patterns than words. The heart of the -
approach is moving, as nccded, from larger to smaller wholes.

e

Any type of instruction dependent upop 3 machine whin.h opcml-'s in an automatic or icml-tutmlatlc
manncs. The machines may includé any machine operatlivg on single card inputs; rear sreen projef:tlon
units with filmstrip, record, or cassette: or conputer assisted instruction which requites compuiér terminals
in the classroom backed by memory dnd provessing syslems. Appheatiom range from simple duilt and

practice to direct and indmdualized lnmucuon. o

MUEANING EMPHASIS

N
Megning cmphasis (s an appma;h 10 rcadmg instruction uyed most afien iu the bml readin se{ies. The
principles upon which this approach is based include: 1) the process of reading should be defined broudly
to include as major goals, from the start, not only werd recognition but also comprehenston and interpre.
tation, gppreciation. and application of wlul is read 10 the study of persotial and soclal ptoblems; snd - -~ ™
J) the child should start with incaningful re.ldlng ul whole words, sentcaces, and stories as closely gcatcd to
his own expericnees and inverests as possible. Silent reading should be stressed frost the start. S

s

MODIFIED ALPHABLET (e.g., 1.1.4.;

The modified alphabet approach is based on a “new™ alphabet 1o be used by children when leaming 1o, r_ea'
The alphabet contains all ol the vonventional letters hut Q and X, and additiond] characters are davised to

visually and cavh c¢haracter stands tor only one speceh sound. Onee children have Jearied 10 read with this:
modified alphabet, they switch to the traditional alplabet for all reading. The modilied alphabet is not a
reading method, but an aid 10 teachers no matter what other emphasis (code, meaning, ¢te.) they used in
teaching reading.

OTHER-DIRECTED STAFF DEVELOPMENT _ : -

The instructional personnel for this staff developinent program are supplicd by nutside agencies or .
organizations. Publisher suppiied consultants conduct, at no cost, workshops for districts which have -
purchased matcrials or systems for reading insiruenion, Quiside ¢onsultapts ase hired by the schoul to
perform cither cliniv of workshop instructing (see abu Schvol Dirccted Staff Development). College
gourses may he traditional vn-cainpus classes or may wiclide extenslon sesvices whicl give ceedit o
schiool projects or home study and thus reduee the requirements lor campus atiendance.



d Instrveiion

(ogtamiced Instrvelion I bided oin individualized eratéiiats which :
ks, workhooks, or [ninicodraphed sheets).  Thé diaterial to be learfied is presénted In small

'an, b book .

lcbﬁsSpnle grogthnplned maferials use 8 lineas technique, where material Iy atringed in & simpl¢ ordered
cqugnee, with the student working from ¢ fitst through the lust itom. Another method (calied |
briaiehing) atlows the student 1o follow his own roule thiriugh the material, “At given points In the

d on individualized matdidats which wié in sofy cover form (ihiag Js: they -~ © -

equencey il he gets the correct answer i muy skig a frang or, al he niisses an item, huf miy bo refated

“theough o series Wi review (rams.

RUADING SPLCLALIST

- For thé purposes of Program Flanning a “Reading Specialist” is a staff teacher with & specialized back-
-ground in reading who is responsiblke fol instruction only in redding or language ans. This teacher may -
handle several different groups of swudebts, Instsucting each group for ohe period at a time, Class side
.may still be large, and teacher aides nuay not be available. but no additional subjéct mauter respunsibility,
is ussigned to this speciatived person. Non-staff readivg specidlists gre considered vuiside consultanis
" s page NG, -

" RESPONSIVE ENVIRONMENT

The fesponsive envitonment approich may bé 1) 2 type of clagsroom organization wherg the teacher
-~ provides a variety of suitable experiences and materiaf:in a relatively unstructured sclting and the child
has the freedom to select what lie wishes to do: or 2) a teacherless computer-based reading
¢nvitonment in which the response is controlled by hardware. The basic concepts involved
aie RIf-pacing and slf-seeking behavior in the students. _

- SCHOOL-DIRECTED STAFF DEVELOPMENT

Internally-directed staff develnpment is operated by school or district personnel who may be project
leaders, reading specialist, or central office consullunts. Luhsj,g; i igg is on-the-job, with the
insteuctor ¢ritiquing the trainee’s classroom performancy in his usual environment. {n-lab/glinic
gmmgjjm js also on-thejob, but trainees (and students) work in small groups or on an individual
asis with the instructor. Video taping is used to focus upon sinsge teacher-trainée behaviors, where
possible, and this technique is called micro 1caching. "lQ&A‘.\SM
© demunstrations and discussions, ‘

ring teachers togethes fur taching

SINGLE TEACUER-MULTI SUBILCTS

" The teacher of muluple subjects is responsible for a self-contained classrodit and provides Instruction in
2} or most of the subjects. The teacher, alternatively, may _bcurespoﬁsibie for reading. mathematics, ind
social studies, while other teachers handle art, physical education, etc. The single teacher may or may
not have an extensive background in reading, but will be responsible for reading along with othar subjects,

STAFF DEVELOPMENT .. MATERIALS/SERVICES -

Professional publivaticns dealing with research on reading instruction, nethods for teaching
teading: and genera) éducational media and methods ¢an be tie basis fot regular scheduled dis-
cussion sessions of new approaches to reading and to eduvcation in genersl. USOE's ERIC
System can be used as a complele resource library.




e

S STARTLR COSTS "
Vo
X

- TEAM TEACHING

classroom, Also known as “Differentiated Staifing.” teaim teaching may include: - - i
Master Teacher - - Malt:liy fesponsibl¢ fu: planting md Icadership. does some i i
C ~teaching. - SR
Teachers - _ Mainly mﬁonstble for teahins participats in planmns '
- Aides - Assist teachers in classroon pleparc materials, partknpate in.-
planning.
Voluntcers - Assisl s¢huol stafl‘ participate In planning.

The vne-timé costs fur puschise of capital &qur mcul such as classroont futmiure, vidon tagie - |
L Eaystents. complitce tenminals. purchdwe o pottable buildings, wstaliiig capeting o new ceilings, 1 ceE
o purchase of ¢omplete wis of aew maicuetiogal |||.|un.|ls Hcomiplete retramung of stal'f is | i :
\:ecca.sary to adopt 4 new instrustional inethads this should be icluded as 4 mnup vodt. : '
v . N
\ : ‘ ' : o

TI- A(;HLRS OF READING

Any stalt teachers who msh reading, whether they b-.' single teavher mulu sub]ccts. m!‘t readins { N
SpOCiJllSIS. or subject matter teachers. ,

El

. ’ L P
. . N to. B 2 L.

v i

This techrique uses a number o!‘ adults for instlucliun instead of one tcacher na sel[-conlalned

TUTOR AIDE

A wutor aide serves as a paraprofessional statf member in assisting the reading tea«her. The wtor -
aide provides one-to-one tutoring andfor assists with evalugtion of materials and other classroom duties,
A tutor aide musy have some inscrvice training in reading instructioral techniques.

TUTOR-SPECIALIST

An instroctos who works on 3 one-to-one hasis with a single stbdent o1 with a small gmup-noqm\iy L
not exceeding five. A wor-specialist typically has comploied three courses in 12ading, is thoroughly T

famitiar with the daagnuslu. preseriphive approach, and has background knowledge on each student he o
utors, 3

Ust OF SUPPLLMEWAR\’ MATI RIALS

ln additivn 1o, o instgad of, usmg a singte required n‘admg textbook, the veacher relies heavily on
high interest or special populution materials (o stimulate the intgrest of the students in reading and
gaining reading skills. h&ale:ials used range from trade books,-a variety of high-intercst library books,
newspapers and magazin 5 audio-visual materiats, and materials written for or about particular ethnis
or racial groups. kY



© APBENDIX I, A SEALE T0 MEASURE ATTITUDE |

. Thomag H Eqest. © -

: Novamber 1971, pp. 133138, Poblished by the . - -
] Iniémational Reading Association, Neward, Delswire.) -,

.- Ay Tronv the question of whether pupils «4n read rests a Yuostivn With an even morg dlusive ..~
- answees Will pupds read? Certainly. how students feel about reuding is o8 important as whother they = -
. ate able 10 read, for, s is Lroe for mdst abilities, the vajue of reading ability lies in its use rather than. - =
. {18 possession, : Sk b T R

F°"““'“l7 ‘Mmlmg&gﬁ?’ﬁ : [ _'G.'-\Robcn_(‘\.frii?hi_!'! 6D} okéd i B
- §04 Prodf, by Daniel Fader and Ellon MeNei) (1966): and Dy pm;g‘ mmﬁlﬂm;

bert Mager (1969) have replaved the mystery of attitudé change with specific suggestions.

- A corollary problem has remained unsolved thus far, however, - How does one moasure change in =~ " -
attitude toward reading? At prasent, very little help is available t0™the teacher with thig question, ~ -~ = -
- Congern over this state of affairs led to the preparation of the sltitude scale which will be deeribed ©
.- herein. 1t Is hoped that réading teachers will se¢ the scale a8 useful In its present form, but will feed . -~ -
- - free to modify it to fit their needs. An aid in further developmeni of the scale will soon be available . -
i+ (Estes, in preparation). R

e ¢ : |
Of the soveral types of attitude scales which suuld have been designed; tho~Likért™ ur “summate o

alings” type was chosenbecause of its ease of use and genenally high accuracy. Such & scale 1 composed

of a list of statements to cach of which the exansinee is asked to respond. on a one to five point wale
varying ftom '] stcongly agree™ to *1 strongly dissgrec.” Each of the statements in this scale “vas worded
~in such a way s to call to mind the ubject “reading.” A summation of values of each student’s responses
- on the scale will yield a quantitative representation of his attitude tpward reading, (Hence, the tem. . -
o “summated tatings scale.” ' ' : -

~The fi s'ep in the constryciion of the scgle was lo secure a qul of statements from which could be . .-
~gelected approximately thitty for a tryout scale, A gtoup of 27 high school and elemeniiry teachefs: -
it the Charlottesville, Virginia, area were asked to contribute to the initial jtem pool, Each teacher
- was given & desription of the kind of scale 1o be constructed and was atked to contribute “statements
- “the response toward which will reflect attitude toward the attivity of redding.” Criteria for altimde
. seale flem formulation and selection, as vutlined by Edwards (1937), wetc provided for the teachers and
" wert utitized in the selection of items for the try-out wale, . o

L

-',5g§§iqciglé ditector of the McGuffey Reading Center, University of Yirgi:nia‘; the _gu,lhor- thanks
. 'Dr, Anng L. Heatherly, at the University of Arkansas; and Mrs. Paige Counts, Title il Directorin -
. Fluvana County, Virginia, for helping colléct and analyze data uiéd in thé development of this scale.




ingrn o3 312, Specifically, two ¢

out mie connisted of lwem{-eiaht items. Thest wer¢ admigisteted to a sample of 283 puplll
sstooms of pupils at each grade level, 3.2, woré given the tryout
“scale, The classes wore purposcly chosen for their hoterogencous nature. 1t was desitable to lnclude
a8 wide a zatlety of atitudes toward rcading as possible in order that the scale ftems have a chance
to demonsirate the ‘quality of scparating pupils with positive attitudes from those with negative attjtudes
toward reading. (A crucial question to b asked in the analysls of the scal¢ ts that of whether each
item tended to he answercd positively by those pupils with positive altitudes and negnlivcly by thoie
with negalive attitudes.) Earlier resedrch has suggested thal one way lo insure rcp:esenlntwn of 2 wide
vaticly of attitudes is to sample a wide vnriety of abuity levels (Estes, 1969)

 ANALYSIS OF THE DATA

Following the tryout administration, the resulting data weré analyzed in ] lwo-ntnge roceduro, Fim.
an cstimate of the scule'’s general per!‘ormnnoe was sicured through' computllion of the mean, standard )
deviation, and rcliability data. Second, an individual analyais of each item was made in terms of its nbillty :
to sepataic a group of people on the basis of attitude foward reading. -

Each pupil could rank each of the Iwenty:<cight items on a one o five scale, five beln%h most positiw md s
ofic mosl riegative, Hence, the Ineorelically possible range of cores was 28 to 140, The tclual mgc :
of scores oblained was 55 10 138, The mean of the 280 scores wis 102,

One queuion w!uch arose was whether the scale was per!‘orming dif I‘erently I‘ol younger pupzls. gudes 3-6.'3-
48 compared to mote advanced pupils.

Source of Data Range X T sd. . ret,-

Graces 3-6 67-138 *106* 164 92

Grades 7-12 65127 98 7. " 96

Total Group 65138 102 17 94
Wt = 406, <' 00 '

Table 1:  Ranges, ineans, standard dewviations, and rehabilities, for grades 3-6, grades 712, and the
total group, with accompanying t—test, ] 1

The wide standard deviation on this administration of the scale suggesls that a wide variety of sitiludea
toward reading was represented in the sample and that, considering thé rather high discriminatory power
of the items, the scale will be sensitive to a varicty of attitude ypes in furture administiations.

The reliability data for the scale was computed by the split-half method. The substantial reliability values
.oblained suggest that In its tryout form, the scale was performing with good consistency—repeated
administrations would likely obtain similar results. .

L]

The sccond stage of data unalysis was the iten discrimination.analysis. This was done by the procedure
of analyzing cach item for its discrimination of high scorers from low «orers on the seale. The items
retained Were those on which pupila with a positive atlitude are likely to respond with a high scoring
response amd on which those pupils with a negative awtitude ace likely to respond with a low Koring
response. In other words, the items retained were those on which a pupil's total score is likely to be high
if he has a positive attitude but tow if he has a negative attitude toward reading.



(]

The following directions will be helpful to thse Who wish 10 use the scale in its present form.,

T Thes  Reproducd the schle and draw up & separate answer sheet that carris five multiple
cholce spaces {A-E for ¢ach of twenty jtems. , _

2. Swdents should bo assured that the manner in Which they respond to the wale will
not possibility affect their grade or standing in the coursé, - _

3. Notice that some iteris ate positive statemients and some are negative. Responses
to these items will differ in value. (To “sgree™ to a positive statémént it to réflect
a positive altitude, whéreas to “agree* to 2 ncgative statement Js to refléct 4 negative
attitude.) The following table should therefore be referred to in scoring.

4,  With practice, the scorer can mark the acgative items just prior lo scoring and assign

- the proper value to each item at 2 glange. ! o '

5. The student’s tetal score, is a quantitative reflection of his attitude toward reading.

6. By administering the sale on & pre and post (October and May) basls, the teacher ¢an
note changes in attitude toward reading by subtracting the ¢arly score from the later oné.

itenis A B C D E

W Nos. 1, 3,4, 6,8, |
9,11,12,13,16, 1 2 3 4 & -
17,20 :

Thg nysitwetems: Nos. 2,6,7,10, :
14,15,18,19 5 4 3 2 1

Table 2: Response values 10 assigr{ to each pussible rosponse 10 each item,




A scale to measure attitudes toward reading has been described from ite inception to its presént
hopefully useful form. Directions for use of the wale have been delineated. The scale will allow
teachers of reading to mozsure objestively how pupils in their schuols and classes feel about reading,
allowing a view of the pupil not presently permitied by testing programs, R

ATTITUDE SCALE

A= strongly agroe
B= agree
Cs= yndegided

- D= dizagree _
L= strongly disagree

1. Reading is for learning but not for enjoyment,

2, Money spent on books is well-spent. :

3. There is nothing to be gained from reading books,

4, . Books are-¢ bore, L .

5., Reading isu good way to spend spare time,

6.  Sharing books in ¢lass is & waste of time,

7. Reading turns me on, -

8. Reéading is only for grade grubbers.

9. Books aren’t usually good enough to finish,
10.  Rvading is tewarding to me. '
1), Reading becomes boring after about an hour,
12, Most books azo too long and dull.
t 13, Free reading doesn't teach anything,
14.  There should be more time for free reading during the schoul day.
15.  There are many books which | hope to read.
16, Books should not be read exvept fur class sequirements.
12, Reading ix something ¥ san do wathon,

I8, A certuin amonnt of sunmner vacation should be set aside for regding.
19, Bouoks make goud presents. -
20.  Reading is dull.
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APPENDIX 1V.  BASIC APPROACHES:
- CHARACTERISTIC MATERIALS

According to i g {Corder, €75, 1971), a1 least | 000 materlaly - . -
- designed to teach reading ard présenily avu:!ahlc tir schools. However, P, Kenneth Komeski, - AT
President of the Lducational Produens Infurmation Exchange Institule, points out that less than
10 pereent of the educational matenals v Mi¢ market todsy bave been fictd tested and ovens
smaller percentage (about one pereent) have bopn subjected 1o leamer verification tests. A study -
presently under w}ay by (he American Distitute for Research will resul? in a listing of many of these -
cducatmnal produicts and an mdmtion o!' thc extent to which they have becen validate

The ma:enal;, fistéd: below have been selected bevause they ate widely used, chmc;erlstio of the-
eategoty into which they fir, and ate deall wirk specifically by Corder, Chall (Learnig 10 Read)
or Aukerman (PR&M&M&ME‘ Inclusion can in no way be interpreted as: ¢ .-
endorsement of the product nor as an indication rhal the product hs} been verified as aﬂ‘cclm in u

MEANING EMPHASIS

(queouu Brace_Javanov:ch)

i u '.-‘ u
(Henelic Pross)

— Ginn Basic Readers — m_smsmmmm
' The New Basic Reading | l'mum
Progtany (Scott, Foresman) (No les & Noble)
CODE EMPHASIS
— Bgakiog (he Sound Bactier e Pligustic m.anmﬂ' g -
(Mumiﬁaa) {tconomy Company Schoolbook
Publishers) . .
—— Hay:Wineg. Readiog with —_— (Phone-
Bhonigs {Lippincott) visual Products)
. The Writiy s Regd: —— Thie Candon Method (Mae
_jng (W, Morcow & Co.) Carden, Ing.)
—— Lippencett Basic Reading —y ; R vl Buad Resdes
- Proggmy {Chatio & Windus, Londan)

weme Thic Sound Way o E
, (Brenner-Davis Phonies, Inc.)

| q-]lg;in l‘l‘_‘unh‘g Progi
{Chandler Publighing &EE)



“Time (ot Phonics
{ﬂ%n: )
- Phonics fs Fun (Modetn

. Curriculum Press)

Phonic'g' Wotkbook (Modern
o furrEuium Press)
efi Patterns in Phonics
- ZEle_ctrOnic r'uturesi
Al- a One: Breaking the
¢w Dimensions in
ducation, In¢.)
51 LINGUISTICS

" Let's Read: A Linguistic
Approach Tflarcncc i:
Barnhart, Inc.)

Basic Reading (Lippincott)

Merrill Linguistic Readers
{Chas. E. Merrill)

SRA Basic Reading Series
e . (SRA)
‘The Michigan Language
Frg am EE. K. 1. ;

unds and ixtlers
(:finguistieai

MODIFIED ALPHABET

o iftfa (Initia} Teaching
e Alphabet Publications)

Fckaubuch Method (New
.~ Readers Press)
Paycholinguistic Colot
§xslem l&amiﬂg Systems

Tess

Bu i! ding Rcudihﬁ Skills
cLotm ‘-.at ers_.
Sullivan Decoding Kit ,
iBeEaﬁlonl Research Labs)

tndividualized Phonics
(Collier-Macmillan Services)

Phonics We Use (Lyons &
Camnahan) '

A Basic Reading Sericsh Devel-
oped Upun Linguistic Principles
(Flics Pu licatiom;

The Structyural Read ries .

(L. W. Singer Co.)

Fitst SteEs in Reading English
imon chuster

The Linguistic Readers

iﬂarperi Row)

Miami Linguistic Readers

(D. C. Heaih)

UNIFON Reading Program

(Western Publishing Educ.

iional Services)

Words in Color (Schools for |
the Futuce)

Peabody Rebus Reading Program
{(American Cuiaanec S'e‘moeg




s mssPONS'V“ ENVIRONMENT
s Bitish Infant Schoot Model

U e Responsive Envit (Responsivo Enviroriments Foundation,
~Incd- - inciudes Talking ypewriter. '

*

PROGRAMMED '_INSTRU_C‘T {ON

e wﬁ-_d._%i“"" ‘"ﬁ.rm" n for ——— Pt ymimed Reuding Soriés o
- Rea inE.n il Development %Wﬂmmc S

ok Askoy)' approdch

" LIETNOFF to READING
nce Research Associates)
~ Uses lingulstics approach

INDIVIDUALIZED INSTRUCTION

Individualized Reading Insiruction is not a commercially pre-packaged kit of materials nor & series
of books. It is a concept and a way of leatning. 4t provides for the utilization of & wide variety of -
reading materials presently available 1o meet the individual needs of children, Thus, almost any - -
materials can be adapted to individualized instruction. The two producls listed below were specifically
intended for this purpose. T

weeee SRA Reading Labs (5. R, A.) —— Scholastic Serics

LANGUAGE EXPERIENCE

w— Language Experience in Experience Charts made by
Re aﬁjng iEncyclopeHia Teachers/Class )
Britannics Educational
Corpotation}

ECLECTIC OR TEACHER'S OWN

o Combination of severat approaches listey abowe.

. Approach developed by teacher ot loval schoolf district staft.



LIBRARY OR MEDIA CENTER + SiAFR.
ERIALS, EQUIPHENT, EXPENDITURES .

The Siandapds g;‘r_:__school Media Programs, t suthored jolntly by the American Assogiation of School .
Libratlaris #nd Deparimeni of Audiovisual Instruction of the National Educhtion Agsoclation (noW the -~
tivd for Educations] Communication ang Technology), should be used as r¢ference in completing
thix assessment of your libtary media program, - . L o
Definitions2 and full information on recomnisendations from this publication will not be repeated here,

but lh_ls too! should be referred to for purposés of common understanding and philosophy.

The process of education {s assentialiy ercative. The resources and services of the medla ¢enter area -
fundamental part of this educational process. One imporignt aspect is that of cnabling studenis and -
teachers to make a muhimedia or intermedia appraach 1o and use of maiesisls in 8 unified medla program. -
The media program. is indispensable in the educationa] programs that now sress jndividuslization, .. -~
inqulry, und indcpendent loarring for siidents. The ¢docational ckpeciencds which will be mosi helpful =
st be identified, and the most cffective tools and materlals tocatéd, :The pupil will not only need to - -
- learn skills of wading, but those of observation, listening and sotial Interaction. He will need to develop
'3 spinit of inquiry, self-motivation, self-discipline, and self-cvalustlon. He will need to master knowledge -
- and to develop ills, Ultimately he must communicate his ideas with his fellows,

. In this entite process the medis progeam, its staff, and its cénter play vital roles. Media ,conve¥1 information,
" -afféct the message, contsol what s leaned, and establish the learning environme¢nt, They wili help to

T . determine what the pupil sees and what his attitude will be toward the world in which he lives. Therefore,:.
0 it is important thal every media specialist participate activcly in shaping the lcaming environment and

' the design of instruction, and that every meaia facility, piece of cquipment, book, or material be selected,
produced. and used so that the studenls in vur schools are challenged to a dynamic participation in 4 free.
exciling, and cariched life. This fusion of media resources and services provides oprimum service for stu-
students and teachers. Many sehools now have unified media programs. For tho.e others that have separate
audiovisual departnients and school libraries. it is recommended thal, wherever possible, these services be
combined, administratively and otganizationally, 1o form a unified media program. New schools should
starl with 2 unified media center and program of sarvices,? '

1 ha P prapated by the Amarican Associstion bf Schodl Libtarians and the
Osparimint of Audiavisual Instruction of the Nationst Education Agsociation, Chickgo, Amdrican Library
Association, and Washington, 0. C. . Natidnal Educstion Association, 1969,

200- cit. , P. av. "

: sop. cit. . pp. V-3,




CSTAEE -
Recontinended: Qe full time incdia spesialisl for cvery 250 students, One media technician and one medll
aide for each profossional media specialist in schools of 2000 or fewer students, :

19M1.72 Projected
Number Numbes

Professional Library Media Specialisi ‘ —
Supportivé (clerks, aides, tt;chnicians) ' . R
FACILITIES - 'i i

Recommended A unified, centralized program of Judiovisual and printed services in the Indiyidual school.
Seating for at least SO students, In larger schools, seating for 15% of student enroliment: approxithately
a third of this pércent should be individual study areas equipped with power. Pages 3944, §tanyrd: I‘or
School Mcdia Programs.

No

Yes .
-1, Does your program have the services of a library media center? ...f..... ——

2. I not, do projected plans include such a facility?
3. s a portion of the individual study space ¢quipped with
4

electrical power?
Is equipment for immediate use by teachers and students
in the media center?

S.  Is the center open to all students?

MATERIALS

Recommended:  Provision of materials of good quality in the school; optimum use of the majerials
by eashers, students. and the starf of the media center; and the funetional and sfficicnt organization
of materials.

Resources for schools with enrollment of 250 Collection pes Pupil
of over: 197172 1972 73-—_ 1973.74

Books - at least 10.000 titles ——

Filmstrips - $00 - 1,000 titles

Smm films ~ 500 citles

Magazines: Elementary —  40--50 titles j
unior High -~ 100- 125 titles ' -
Senior High - 125-17$ tatles -

Tapes and dis¢ recordings -~ 1,000-2.000 titlcs

Newspapers — 310 titles

Other ~ (Give figures for other media such -~

as globes, microfilm, ete.)




© 1% Do all students receive instruction in use of the libtary media

YES .

|
T

: 'hflhero wnnen. approvcd mternent or sek-cliun pol&y'

h .Alc tede _ing szrategies curriculum, interem and sbilitics C
Loef ““"'““- and ‘teacher requests considered in sckuion" —_—
'll evduathn cominuom by profm.m..j medu uafl? ;

;‘;-ACCESbIBIUTY Pages 22 25 Standards I‘g 1 S¢chool Megia Pr(_)grtm

90 Are all materials available to teachers and students on an
' individual basis as needed?

10.  ls the media center open at all times during the day?

ti. ~ Are extended hours planned? |

12 Are all students permitted 'l_o use oll matesials?

d ;'3. Ate quantities of matetials circulated freely for classtoom use?

14, 15 loan and citculation of materials fot home use encouraged?

L Ei-b b
I O I A

B |$, I equipmom logned if n'eedea for using materials?

ORGANIZATION: Pace 26, Standards for School Media Programs

16, s a clastification system used?

|
|

center?

':Recommnded Addluonal equipment needed lo meet the multirﬂedu agproach which good -~ L
_-'leaclung and e!‘fectwe Ieammg requL'e zrom the media nenter. Pages Standirds I‘or School Medu Prog_lms

. Mslmsmw
1A 197273 1913-_?4

.-f.'16rgm sound pxojcctor L
Bmmgroje' 0w




memruass

' To rntlntaln an up-to-dm collec:ion of materials fo the medla centér not less than 6 percent of the -

favonal average for per pupil operational cost (based on average daily ‘attendance) should b spent E
pec year per siudent, Pages 35.36, Sundards for Schoot Media Progaamy, - B

Libraty media
Print
Nonprint

|

- YES NO _
Do your projected plqng lnclude
- Ctn yow,j estimate ;he o
- finsncial inctease ror: ne:u

- schoo) yea

COMHENTS

Note any innovation in youi sehopl whlch funlm Indkllea the role of the llbmy medla
in the reading progeam and dive s Iumins ‘
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